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EXECUTIVE SUMMARY 

This thesis titled Islam and the Environment within the context of globalisation and 

South Africa asserts the integral role that religion and culture place on social 

transformation. It also dispels any myths about the unscientific nature of religion. 

Religion, in its very tenets, advocates the total respect of all living and non-living 

things. An analysis of the verses found within the divine book of Muslims, the Quran 

shows the role of humans in conserving, preserving and caring for the natural 

environment. The environment is given to humans as a gift. Humans are the custodians 

and the care-takers of the environment. 

Planet Earth is in grave danger. Globalisation has placed unreasonable demands on (un­

natural resources. Overproduction, the result of mass consumption has led to large scale 

industrialisation. Pollution, depletion of the ozone layer, global warming, climatic 

changes are some of the concomitant results of globalisation. South Africa is no 

exception to the rule. The Muslims of South Africa, via a closer link with the 

environment can achieve social transformation through the process of Environmental 

Education and taking greater care of the environment. 

It is critical that Muslims in South Africa begin to define their relationship with the 

environment. Muslim schools and institutions formed part of this empirical 

investigation to ascertain what efforts are being made to develop a sustainable Muslim 

community in South Africa. The research is both qualitative and quantitative in nature 

with an exploratory modality. Proposals are made to implement environmentally-

friendly programmes with a view to build capacity amongst Muslims in South Africa 

through the two fundamentally important stakeholders in South African Muslim society: 

Islamic schools and the Body of Theologians. 

The "return to basics" call is further resonated within the context of a textual analysis of 

verses of the Quran, with a view to ascertain the ordained role of Muslims vis-a-vis their 

purpose on this earth with reference to the natural environment. This theoretical, 

conceptual framework provides the bedrock for assumptions that protecting the natural 

environment is incumbent upon all Muslims. 



There is an urgent need for South African Muslims to galvanise around environmental 

issues within the parameters of Islamic schools and Islamic institutions (the Jamiats). 

These milieus form the pivotal points in this praxiological approach. Programmes for 

communities and educational institutions are suggested for maximum optimisation in a 

systemic way of promoting and sustaining environmental education de Nuevo. Socially 

responsive models and other pragmatic proposals are suggested in a bid to conscientise 

and empower South African Muslims concerning ways and means of protecting the 

environment. 

This thesis highlights the unquestioned assumptions which underlie growing calls for 

social transformation and considers the significance of a socially critical orientation to 

environmental education in relation to divine doctrines. 
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1 CHAPTER ONE 

Introductory Chapter 



1.1 INTRODUCTION 

The chosen study area is the Republic of South Africa. Islamic schools and Islamic 

institutions that were researched are found within the context of this study area. 

This thesis, entitled "Islam and the environment within the context of globalization and 

South Africa", recognizes mat an empirical study within the context of Islamic schools 

and Islamic institutions will enable the researcher to gain insightful findings about the 

level of environmental awareness among Muslims in South Africa. 

These two areas within South African Muslim society are most vibrant and form pivotal 

points or axes for the research as well as points of articulation for praxis. This chapter 

focuses on a break-down of the five chapters presented in the main body of this thesis. 

Much space is devoted in Chapter One to the design and methodology of the research 

format found in Chapter Three. 

Chapter Two focuses on the conceptual framework around the issues of the 

"environment" and "globalisation" within the parameters of Islamic divine knowledge. 

It involves textual analysis and the basis for its derivation arises from literature reviews 

on the issues of the environment and globalisation within the context of Islamic 

knowledge. 

This chapter which is aptly titled Theoretical viewpoints on Islam and the 

environment within the context of globalization clarifies Islam's position on the 

environment. Islam places great emphasis on the protection of die environment as the 

Holy Quran categorically states that the human being is a Khalifah (vicegerent) of Allah 

in this world and should accordingly protect and preserve the environment. Chapter 

Two analyses the innumerable verses in the Quran which discuss various aspects of 

natural phenomena such as the presence of animal communities (Q:6:30), instinct and 

habitat (Q: 16:68-69), animal communication with Prophet Solomon (Q:27:28), 

invisible barriers within the sea (Q:27:28), creation of heaven and earth (Q:16:12), the 

vegetable kingdom (Q:6:38), animal kingdom (Q:6:38), bees (Q: 16:68-69) and the like. 

The historical works of Abu Sway, Sachedina, Ozdemir, Nasr and Fazlun Khalid form 

the basis of the analysis. 
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Chapter Two also attempts to clarify the Islamic position on globalisation. 

Globalisation is responsible for much of the pollution and environmental despoliation 

one comes across in Muslim countries. Muslim countries are not the exception. In many 

Muslim countries farmers eked their sustenance through subsistence farming. This was 

a peaceful way of sustaining one's living and these farmers survived by being part and 

parcel of the ecosystem. 

The co-existence of man and the environment was disturbed when globalisation placed 

certain constraints on these farmers. Governments who had to become part of this major 

centralization of the world economy into one global village dictated through 

draconian laws that farmers now had to become members of a co-operative. Emphasis 

was placed on over-exploitation of the land and natural resources. 

Industries that depend on raw materials began to move closer to these farms under the 

guise of spatial reform, placing severe strain on farmers to provide raw materials at 

phenomenally accelerated rates. Large scale deforestation and concomitant problems 

such as soil exhaustion and soil erosion (farming in marginal areas) now face these 

farmers who once lived in co-existence with natural ecosystems found on land, in 

aquatic and marine ecosystems as well as in the atmosphere. These are few of the 

concomitant problems associated with globalisation which threaten the environment in 

Muslim countries. 

Chapter Three focuses on the conclusive findings of the empirical investigation of 

South African Islamic schools and the main religious bodies' found in South Africa. 

According to the National Association of Muslim School's diary of Islamic schools, 

there are approximately 47 registered Islamic schools which fall under the auspices of 

the Association of Muslim Schools (AMS). 

1 In South Africa, they are referred to as the Jamiats. These are the Muslim Judicial Council 
(MJC) in die Western Cape, die Jamiat Ulema Transvaal (JUT) in Gauteng, die Jamiat 
Ulema Kwazulu Natal (JUKZN) and die Sunni Jamiat Ulema which is situated in Durban. 
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The Association of Muslim Schools (AMS) is a national body which regulates the 

functioning of these schools. AMS is approximately 20 years old. AMS has regional 

offices operating in Kwazulu Natal, Gauteng and the Western Cape provinces. 

The sample of 17 Islamic schools taken from three main geographical areas within 

South Africa provides a reliable empirical database for the conclusive findings which 

are found and collated in Chapter Three. This study has also recognized the importance 

of the controlling religious body of theologians in South Africa. The main institutions in 

this regard (Jamiat-e-Ulema Kwazulu Natal, The Muslim Judicial Council of the 

Western Cape the Jamiat-e-Ulema Transvaal and the Sunni J ami at Ulema) were also 

used as the basis for the empirical study in Chapter Three. 

The empirical investigation used six schools as the control element in the research. 

Three of the "control" schools are found in the United Arab Emirates and three are 

South African public schools. This brings the research sample to 23 schools. A sample 

of 17 (36%) of the total number of Islamic schools in South Africa is an acceptable, 

reliable sample per volume. Using simple random sampling techniques, the sample size 

is valid and highly probable for generalisation purposes. 

Furthermore, the Department of Education in Riyadh, Saudi Arabia were kind enough to 

supply information on the schools which were placed under their jurisdiction. 
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Figure 1: Schools researched in South Africa: National Context 

Key: 
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2. 

3. 
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Al-Falaah College 

Orient Islamic 

Hartley Road Primary 

Juma Masjid 

Port Shepstone Islamic 

Azaadville Muslim School 

Central Islamic School 

Pretoria Muslim School 

Al-Asr 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

The main geographical areas of research are shown in Figure 1. They are found in the 

following provinces: 

• The Western Cape 

• Kwazulu Natal 

Al-Ghazzali 

Zakariyya Muslim School 

Lenasia Muslim School 

Middelburg Muslim School 

Northern Muslim School 

I si am i a College 

Bechar Education Centre 

As-Salaam Educational Institute 
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• Gauteng 

• Limpopo, and 

• Mpumalanga province 

Kwazulu Natal, Gauteng and the Western Cape are traditionally the geographical areas 

within which most Islamic schools are found. These are also the three main 

metropolitan areas where Islamic schools function optimally. Table 1 exemplifies the 

global view of the schools researched by rank and size. 

Table 1: Sample of schools researched in the study 

PROVINCE 

KWAZULU NAT •AL 

GAUTENG 

POLOKWANE 
(NORTHERN PROVINCE) 
MPUMALANGA 

WESTERN CAPE REGION 

CONTROL SAMPLE 

•ABt J-DHABI 

•DUBAI 

* SAUDI ARABIA 

•SOUTH AFRICAN 

PUBLIC SCHOOLS 

SAMPLE SCHOOL 

ORIENT ISLAMIC 

PORT SHEPSTONE ISLAMIC 

AL-FALAAH COLLEGE 

JUMA MASHD PRIMARY 

2AKARIYYA MUSLIM SCHOOL 

AS-SALAAM EDUCATIONAL INSTITUTE 

AZAADVILLE MUSLIM SCHOOL 

CENTRAL ISLAMIC SCHOOL 

AL-ASR 

AL-GHAZALLl 

PRETORIA MUSLIM SCHOOL _• 

LENASIA MUSLIM SCHOOL 

NORTHERN MUSLIM SCHOOL 

MIDDELBURG MUSLIM SCHOOL 
. • • • - • : • = 

BECHAR EDUCATION CENTRE 

1SLAMIA COLLEGE AND HAB1BIYA 

PRIMARY SCHOOL 

• ' • - • 

AL-WARRUD SCHOOL 
-THE CENTRAL SCHOOL 

NEW INDIAN. MODEL SCHOOL 

RIYADH DIRECTORATE OF EDUCATION 

HILLSIDE PRIMARY 

STANGER MANOR SECONDARY 

HARTLEY ROAD PRIMARY 

TOTAL NUMBER OF SCHOOLS 

1 RANK PER SIZE PER PROVINCE 

1 

5 

3 

4 

7 

6 

4 

2 

5 

6 

3 

1 

1 

1 

2 

1 

. 

-
. 
-
-

23 
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1.2 RESEARCH METHODOLOGY 

Current developments in South Africa confirm that policy developers and educational 

practitioners alike tend to place a high value on research. This tendency is based on a 

utilitarian perspective on research and knowledge. 

In the light of the poor performance of research (and policy changes) in transforming 

educational and social practices, this thesis aims to challenge this perspective because it 

recognizes that Islamic schools and Muslim society in South Africa provide "fertile" 

ground to lodge the seeds for conscientising both Muslim learners at schools and the 

Muslim public at large on the value of the environment because: 

• Muslim schools are mainly independent. The Revised National Curriculum 

Statement (RNCS) is currently being followed in Muslim schools and there 

is sufficient scope for environmental education to be infused in the syllabus. 

(More of this is discussed in Chapter Four of this thesis: Practical Proposals 

for the Development of Environmental Conceptions in South African 

Muslim schools and religious institutions) 

This research will inform Muslim schools via its findings on the status of 

environmental education and possibilities for a paradigm shift in didactical, 

pedagogical and assessment modes in schools. 

• Religious bodies can, at an instance, institute a betterment programme in 

South African Muslim society through an improvement in the quality and 

quantity of lectures and information which reaches South African Muslims 

through the Friday sermon at mosques and through other dissemination 

modalities. This Chapter also focuses on information which reaches the 

Muslim public at large via newsletters sent by the different Islamic societies. 

• Muslim radio stations can improve their programming and content in respect 

of topics concerning the environment. 
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• An effective Muslim school and Jamiat driven Environmental Education 

programme can ultimately lead to social transformation and develop a 

sustainable society. 

The research in this thesis is relevant to improving the thinking in Muslim society in 

relation to the environment. 

This research employed both quantitative and qualitative modes of research. 

The terms "quantitative" and "qualitative" are used frequently to identify different 

approaches to research. The most obvious distinction to a reader between quantitative 

and qualitative research is in the form of data presentation. Quantitative research 

presents statistical results represented with numbers; qualitative research presents facts 

in a narrative form with words. In this research the data related to Islamic schools was 

dealt with quantitatively whilst the investigation into institutions (leading religious 

organizations and radio stations) as well as the literature search and textual analysis was 

dealt with qualitatively. 

The rationale behind this thesis prompted the research design. A rationale usually 

serves as a succinct statement of: 

• How the researcher came to develop an interest in the proposed topic; and 

• Why the researcher believes the proposed research is worth doing. 

The rationale behind the choice of this topic is the originator's involvement in the field 

of Geography for the last 25 years. Issues pertaining to the depletion of the ozone layer, 

AIDS, famine, the El Nino effect, global warming, environmental despoliation, sleeping 

sickness and other environmental issues are common concerns in the Muslim sector of 

our country. The environment probably enjoys prominence in Muslim society just as it 

does in First World countries by virtue of the fact that the protection and reverence of 

the environment occupies a pivotal focus in the Holy Quran. This thesis recognizes an 

important neglected research area which places greater responsibility on Muslims to 

take greater care of the environment. 
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The demands placed by globalization on both first and third world countries has 

exacerbated pollution, proliferated environmental damage and has had a profound effect 

on the environment in general. As yet, no substantial research exists in the field of 

evaluating the role of South African Muslims within the research scope of the 

environment and globalization. 

Islam is rich in research areas. The topic of Islam and the Environment is of vital 

concern to every being on this planet. 

The following sources of data were used in the empirical phase of this study to address 

the research questions: 

• surveys via questionnaires 

• analyses of written work and audio cassettes 

• evaluation of programmes offered in schools, organizations and radio stations 

• observations, literature search in journals 

• studying articles in the media 

• use of the modalities of interviews and mini-conferences. 

The non-empirical study involved philosophical and conceptual analyses as well as 

literature reviews. The following text sources were mainly used in the research phase: 

McMillan and Schumacher 1993; Research in Education, Harvey, David, 1973. 

Explanation in Geography and Jansen, J, 1995, Research Made Easy. 

After having collected the data from the field, the technique of data analyses was 

utilized to make sense of the accumulated information. 

Data analysis in this research study included the following three critical steps: 

• Scanning and cleaning the data 

• Organising the data 

• Re-presenting the data 

Data collection amounts to the establishment of a set of rules for constructing and filling 

in some sort of data matrix. The aim of reliable, representative sampling is to form a 
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small data matrix (or data cube) out of an enormous data matrix (data cube) in such a 

way that the small matrix (cube) provides approximately the same amount of 

information needed for a given purpose as would the larger matrix (or cube). The 

samples were of factorial design, with the same sample size for all combinations. This 

was done through the development of software that would suit the responses. 

Writing a research proposal can be the most difficult yet exciting step in the research 

process. In this phase, the entire project is synthesized into a specific form. In the 

proposal, researchers demonstrate that they know what they are seeking, how they will 

seek and recognise it, and explain why the research is worthwhile. The outcomes of the 

quantitative methodology employed in Chapter Three reflect a deductive approach to 

this research. 

The design and methodology in Chapter Three includes the following: 

A. Subjects (Islamic institutions and organisations) 

B. Instrumentation (sampling, questionnaires) 

C. Procedures 

D. Data analysis and presentation 

E. Ethical concerns 

The design which was predominantly used in the quantitative research area was the 

survey method Questionnaires were issued to schools and the variables explained. The 

responses of the survey via the structured questionnaire were analysed and collated. The 

final form of presentation is pictorial with bar graphs which analyse the level of 

environmental education in Islamic schools tested via many systemic questions. 

The control in the survey used three South African public schools, one school in 

Riyadh, Saudi Arabia and three schools in Dubai bringing the total sample of schools 

researched to 23. 

In considering the implications for research in Environmental Education, the author felt 

justified in claiming that: 
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Ontologically, while the biophysical environment might or not be 

viewed in realist" terms- as objectively existing- the subject matters of 

environmental education research are environmental and environmental 

educational issues, and these are ineluctably socially constructed rather than 

realist in nature 

Epistemologically, we come to know about environmental and environmental 

educational issues in a subjective, socially constructed manner. Again, the nature 

of the knowledge we deal with is ineluctably subjectivist. 

Ideologically, both the subject matter of this research and the research 

methodology itself, are inextricably linked with the premise that environmental 

education is not a new phenomenon, but has been in divine doctrines for 

centuries. 

Practically, this research has tried (in essence): 

• to be contextual (in terms of the Muslim community of South Africa 

and the Islamic worldview which is based essentially on the Qur'an and 

Sunnah) 

• to be responsive to developing greater understandings about 

environmental and educational issues related to religion. 

• to be participatory, engaging naturally occurring discourses among 

educators in Islamic schools and the Jamiats because it is within this 

setting that the understandings of environmental issues among South 

African Muslims are articulated. 

• to negotiate non-empirical studies in the form of philosophical and 

conceptual analyses as well as literature reviews. 

• to be valid and relevant 

• to recognise practitioners' philosophies and theories as well as practices 

" In pragmatic, practical ways. 
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Praxiological: must be able to be implemented in a variety of situations by 

being generic in nature. 

The design and methodology in the quantitative aspects of this research include the 

following aspects: 

1.2.1 The subject 

The subject is identified by the field of interest. In this case it includes school principals, 

educators in Islamic schools on one hand and office bearers from the leading body of 

theologians on the other. The probability sample was drawn by choosing leading 

schools from the main metropolitan areas in South Africa as well as from the other 

provinces. Subjects are the individuals who are surveyed in the research. It is from them 

that data was collected and collated. As a group, subjects are referred to as the sample. 

The sample consists of individuals selected from a larger group of persons called the 

population. The purpose of this study was to generalize results. In this case it was 

rather unnecessary to use all the Islamic schools as subjects because some of them do 

not have a cross section of all ages and grades and some are very recent on the 

educational landscape 

The sample selected from the population provides ample evidence of the general 

characteristics of the population, in this case Islamic schools in South Africa. This entire 

sampling is referred to as probability sampling. The type of sampling used was simple 

random sampling. The major Islamic schools in the Republic of South Africa were 

used as seen in Table 1. 

The sample is unbiased and schools have been selected in such a way that all members 

have the same probability of being selected. There are 47 Islamic schools in South 

Africa and the sample schools selected represent the major regions as well as the 

periphery. Thus, it is safe to say that the sample is probabilistic, valid and reliable. 

The subjects in this research included both school principals and three key personnel 

from each of the religious bodies in the Western Cape, Kwazulu Natal and Gauteng. 
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These are people with positions in authority who have reasonable knowledge of the 

operations which go on in their respective organisations. 

1.2.2 The Instrument 

The instrument used in the research to elicit information was mainly in the form of 

questionnaires. The structured questionnaire given to schools was given ethical 

clearance by the Faculty Board who initially approved the proposal for this thesis. The 

interviews with the body of theologians took place via unstructured questionnaires in 

open form. 

In this case, given the financial constraints, there were no other reliable means available 

that could be employed. 

The questionnaire issued to the Islamic schools was based on eliciting information 

related to defining and listing the specific information that will be needed to establish 

the level of environmental consciousness of Islamic schools in the Republic of South 

Africa. 

The following objectives were taken into consideration when preparing the 

questionnaire: 

• Items were clear 

• Double-barrelled questions were avoided 

• Respondents chosen were all competent to answer independently 

• Questions were relevant 

• Biased items were avoided 

1.2.2.1 The questionnaire to the school principals (Refer to Annexure D): 

The questionnaire was both in open and a closed form. Vital information was obtained 

through the questionnaire related to: 

• General information related to the school 

• The school's environmental education status 
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Events related to the environment 

Activities learners are involved in at school 

Open form of questions on the school in general related to the environment. 

Assembly Talks on the environment 

The Library Resource Centre 

Environmental Education Competitions 

Classroom Ecology 

The Curriculum and environmental education 

Environmental officer 

Integration of environmental education 

Integration of aspects : Quran and Hadith and the environment 

Staff dynamics 

Staff development in respect of environmental education 

General comments 

No scaled items or Likert scale was deployed due to the simplicity of the questionnaire. 

The very nature of the questionnaire can elicit excellent responses without tipping the 

scale of the quantitative research in a rather positivistic manner. 

1.2.2.2 The questionnaire to the representatives of the Provincial Theological 

Bodies 

The above was first faxed to the following members of the theological bodies and the 

questions were open ended in the main: 

• Mufti Zubair Bayat: Jamiat-e-Ulema Kwazulu Natal 

• Moulana Ihsaan Hendricks: Muslim Judicial Council: Western Cape 

• Moulana Ebrahim Bham: Jamiat-e-Ulema Transvaal 

• Moulana Abbas Khan: Sunni Jamiat-e-Ulema: Kwazulu Natal 

The respondents were interviewed using the phenomenological approach. This approach 

allowed the interviewees ample latitude and freedom to express their viewpoints. The 

approach allows the candidates to express themselves with very few interruptions from 

the interviewer. 
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The researcher has no existing bias about the subjects or about the topic researched. The 

subjects were informed about the topic and the responses were honest and objective. 

The respondents were first issued with a communique highlighting the focal questions. 

The respondents were given approximately one week to prepare. The response was 

verbal. 

1.2.2.3 Data analysis and presentation 

This part of the research involves gathering information about the variables in the study. 

Normally, the researcher chooses among a wide range of techniques and approaches for 

collecting data from the subjects. The two specific approaches used in this study to 

gather information were 

[1] questionnaires, and 

[2] standardised interviews. 

The research in the quantitative part of this study in Chapter Three took place as 

follows: 

3.1 The data (through questionnaires) was collected via e-mail, faxes and 

face-to face visits. 

3.2 The data was collected over four months. 

3.3 The data was collected in hard copy form by the researcher. 

The sources of error or "threats" were minimal in the course of this research. The 

extent of control over extraneous variables, which is defined as internal validity, was 

strong because the study's inherent simple design (subjects, instruments and 

procedures) effectively controlled possible sources of error so that these sources have no 

bearing on the study's results. The external validity of design or the generalization of 

results can be regarded as being appropriate because the population studied and 

conditions of the research were conducive to producing valid, probable results. 
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1.2.2.4 Ethical concerns 

Ethics are generally considered to deal with beliefs about what is right or wrong, proper 

or improper, good or bad. Naturally, there is some degree of disagreement about how to 

define what is ethically correct in research. But, this concern is legitimately important 

for any research, including this thesis. Most relevant for any research to be successful 

are the following concerns, which the author had to take careful cognizance of: 

•S The author was ultimately responsible for the ethical standards to which this 

study adhered to. 

S Subjects were informed of all aspects of the research so that willingness to 

participate was increased and answers to inquiries in the questionnaires were 

honest and helpful to this research. 

S The author, as investigator was honest and open as possible with the subjects. 

No information was withheld from the subjects. 

S There was no mental or physical discomfort caused to any subject. 

S Information obtained about the subjects will be made available for research 

purposes and would be used for the Association of Muslim Schools 

Development Programme for schools. This was agreed upon. 

^ All research conducted at schools and institutions such as the Jamiat had the 

approval of the institution. No research was done without the knowledge of the 

authorities. 

S Subjects were provided with information that results of the study would be 

communicated and relayed back to the institutions. 

1.2.2.5 Concluding Remarks to the section on Research design and Methodology 

Chapter Three in essence deals with the evidence from the empirical investigation into 

Islamic schools and major Islamic institutions in South Africa. 

Attention was paid to the following when dealing with subjects and instruments and 

variables that should be considered in designing and interpreting the research: 

> It is clear how the research design was planned and conducted. 

> The purpose of the research has been established with no bias. 
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> The research is valid internally, thus controlling bias or error. 

> The results are externally valid and the results are generalized 

> The sample is valid and probable. 

> The size of the sample is large to be regarded as valid. 

> The instrument of the questionnaire was chosen carefully in order to 

have acceptable reliability and validity. 

> The ethical responsibilities that accompany the gathering and reporting 

of information were taken into consideration. 

The research and design points to highly probable results which are valid and can be 

used as generalizations concerning an investigation into the level of environment 

consciousness amongst South African Muslim learners in Islamic schools and in major 

Islamic institutions. 

This thesis is exploratory in nature and there is no reference made to a null hypothesis. 

1.2.2.6 The Way Forward: Suggestions for South African Educational 

Institutions and Religious Bodies: Chapter Four 

The proposals for planning purposes are outlined in Chapter Four. In practice, Muslim 

countries do not differ from the industrialized nations of the world. Polluting the 

environment and destroying the natural habitat (deforestation; riverine, land and marine 

pollution) are commonplace in Muslim countries. The presence of motor vehicular 

pollution in the holy city of Makkah is found to be at lethal concentration levels potent 

enough to cause immediate upper respiratory tract diseases even to the healthy 

individual. This thesis aims at initiating the research questions around the issue of the 

environment. Research on the issues concerning the protection of the environment 

among South African mainstream Islamic educational institutions is of vital essence. 

There is a growing concern today regarding issues relating to the environment. Whilst 

natural resources are fast depleting, a paradigm-shift has to be effected on South African 

Muslim thinking. This thesis points out the relevance of the environment and the 

purpose of every Muslim's duty to his/her Lord. The pressing needs of sustaining the 

environment is of paramount importance. The flowchart in Figure 2 illustrates the 
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relationship between the author, his intention to "run" workshops and the proposals 

suggested: 

THE AUTHOR: 

RELATIONSHIP 

OUTCOMES-DRIVEN 

To effect attitndinal/ 
behavioural change 
through workshops and 
mini conferences 

COMMUNITY 
CHARACTERISTIC X 

•Attitudes 
•Beliefs 
•Values 
•Artifacts 
•institutions 

D J 
IMPLEMENTATION 

•Organisational 
•Relational 
•Educational 

E 

ASSESS OUTCOMES 

Successes/ Failures-
Re-align programmes 

F 

Figure 2: Model for a socially responsible Environment Education extension 

process 

In the flow chart (Figure 2) a pro-active model for implementation may be used to assist 

South African Muslim society with special reference to the environment. 

The author would like to form linkages with educational institutions. This relation with 

the community forms the essence of successfully implementing any community-

directed environmental education policy within the context of South African Muslim 

society. Ignorance has been described as one of the most important causes of 

environmental mismanagement. In searching for solutions it has been argued that 

education (formal and informal) is a key in developing optimal human-environment 

relations. Only through education is understanding broadened and developed. The 

urgency of implementing workshops cannot be over-emphasised especially when there 

are expectations that the South African population will double from almost 36 million in 
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1990 to 72 million by the year 2020 (Lombard, 1990). Muslims comprise 2% of the 

total population of South Africa. 

An impression made of the social and political environments will ultimately translate 

into an improvement of the physical environment. Chapter Four takes an in-depth look 

into socially-responsible programmes and political lobbying which will create greater 

environmental awareness. 

The intentions of the modus operandi in Chapter Four are to effect behavioural changes 

in South African Muslim society through the implementation of inter-active workshops 

and mini-conferences. 

This chapter also focuses on changes in the way organizations operate, provides simple 

ways to create greater linkages/relations between elements of any system albeit 

educational or social and makes contributions towards curriculum changes in the 

educational sector with the introduction of a ninth learning area: the environment. The 

other eight learning areas are discussed in Chapter Four under the heading 'Outcomes 

Based Education.' 

Finally, this chapter looks at ways in which programs are monitored and evaluated by 

end-users so that failures and successes can be readily identified. 

The following areas of concern are discussed in Chapter Four: The Way Forward for the 

development of Environment Education in Islamic Schools within the South African 

context. 

• How Islamic schools should plan holistically for the sustainability of 

Environment Education (EE) 

• How educators can complete Instructional Development Plans for EE 

• How educators can "curriculate" using the "Alabama"1" model 

• How schools can conduct an Environmental Audit 

"' In the state of Alabama, USA, each subject has a clear educational flowchart showing the educational 
journey of die learner. It shows what for example die learner will do in each grade in die Sciences from 
Grade R to Grade 12. 
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• An example of an ecological field-trip and the skills involved: using the Zimbali 

to Tinley Manor Beach hiking experience. 

A comparative study of Environmental Education in Malaysia 

School projects: how to start and organize these activities 

How schools can establish vegetable gardens as financially lucrative projects 

Greening/horticultural projects 

Adding value to schools: petting zoos, atrium 

Resources for the Library Resource Centre 

Classroom Practice 

Integration of Quran and Sunnah in lessons 

The School and the community in EE projects 

Motivating learners 

The realization of the importance of this research: the follow up with the Jamiat 

and Association of Muslim Schools (AMS) 

• AMS: 1996: The realization of the "Islamisation dream" via this EE project 

Chapter Five deals with concluding remarks on the topic of Islam and the 

Environment and identifies future projects which the author will be involved in as 

action-research so that the thesis is praxiological. This chapter provides further impetus 

for research on the issue of Environmental Education within the parameter of Muslim 

institutions in South Africa in the following areas: 

• Suggesting a curriculum for South African Islamic schools to the South African 

Qualifications Authority (SAQA) in conjunction with the Islamic Studies 

Standards Generating Body. 

• A historical research into the existence of artefacts in South African Muslim 

communities. 

• Action research: an implementation plan for work-shopping issues concerning 

Environmental Education in South African Islamic schools. 
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2 CHAPTER TWO 

Theoretical Viewpoints on Islam and the 

Environment within the context of 

Globalization 
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2.1 INTRODUCTION 

This chapter provides a conceptual framework on the issues of "Islam and the 

Environment" and "Islam and Globalisation" which fall within the scope of the 

research topic. The epistemology of the concepts "globalisation" and "environment" 

must be analysed within the context of Islam due to the fact that the subject matter falls 

within the ambit of Islam. (This thesis establishes that Muslim countries are also 

affected by globalization). It must also be understood that the scope of this thesis lies 

within the School of religion and Culture. However, this does not exclude general 

references to the use of these concepts 

The phenomena of 'globalisation' and 'environment' must not be compartmentalized 

but must be studied in tandem because globalization ultimately leads to the problems 

associated with the environment. The teachings of Islam cover all facets of life. 

Precepts on the relationship between human beings (either directly or indirectly) and the 

environment are primarily available in the primary sources of Islam viz. the Quran and 

the teachings of the Prophet Muhammad (Ahadith). The other two sources of knowledge 

on the subject matter in focus are the Ijma (consensus of the scholars) and Qiyas 

(analogy). However, the Quran is regarded as the pivotal source of most of the primary 

literature related specifically to this chapter on the environment. 

The Quran is our reference source and this follows from Surah-al-Bakarah (The Cow) 

when Allah proclaims: 

'This is The Book; In It is Guidance sure, 

without doubt, to those who fear God.' (Quran, 2:2) 
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2.2 GLOBALISATION 
2.2.1 Defining Globalisation 

Globalisation refers to the shrinkage of the world into one global village. Issues 

pertaining to the role of the IMF, WTOlv and the World Bank become common 

concerns when globalisation is being discussed. The demands placed by globalisation 

especially by First World countries on Third World countries have exacerbated 

pollution, environmental despoliation and have had a profound effect on the 

environment in general. The conceptual framework of globalisation extends beyond its 

demands to a political agenda set by First World countries and an eagerness to achieve 

this at all costs often resulting in wars, forced occupation and an erosion of the culture 

of people in poorer countries. These have compounded the effects of pollution on the 

environment. 

The South African author Karolia (2000:1)) describes globalisation as the extension of 

'globalism' which relates to a global political view i.e. a belief those political policies 

should take a worldwide issue into account before focusing on national or state 

concerns. He adds that the word 'globalisation' in the Encarta dictionary is defined as 

'the process by which social institutions become adopted on a global scale or when a 

business starts operating at an international level'. 

The word 'global' according to Karolia (2000:2) also relates to events taking place 

throughout the world. The world has now been set according to an order by First World 

countries so that all manufacturing and trade (movement of people, goods and money) is 

controlled by First World standards. The word globalisation constitutes a form of 

hegemony (control, supremacy). This extends to the adoption of plans to also control 

thought and association. President Bush reiterated after the September 11 attacks: 

'TOM are with us or against us!" 

Globalisation has in effect resulted in unprecedented levels of toxic waste that is 

destroying our earth's biosphere. Globalisation, used in the wider sense of the word also 

,v International Monetary Fund and World Trade Organisation 
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threatens individuality and freedom of expression in poorer countries. It is believed that 

globalisation threatens self-determination. 

The table below illustrates the effects of globalisation on the earth. 

Table 2: Effects of globalization 

GLOBALISATION: TRANSLATION AT THE 

LEVEL OF PRAXIS 

• Accelerated Industrialisation 

• Increased world trade 

• Greater need for lending/borrowing money 

on interest 

• Trade Tariffs set by the First World 

• Trade Embargoes 

• Domination by First World countries over 

exports/imports 

• Norms and standards set by First World 

countries 

• Currency manipulation 

• Drug trade and its effect on the economy 

• Orientalism 

EFFECTS TO COUNTRIES AND THEIR 

ECONOMIES 

• Erosion of self-determination 

• Political hierarchies of power: leaders are placed 

and not elected. 

• Environmental destruction 

• World order/classification 

• Famine 

• Droughts 

• Rural-urban migration and its concomitant 

effects 

• Global Warming 

• Deforestation 

One can be sure that virtually every one of the 2822 academic papers written on 

'globalisation' in 1998 included its own definition, as would each of the 589 new books 

on the subject. Many see it as a primarily economic phenomenon, involving the 

increasing interaction, or integration, of national systems through the growth in 

international trade, investment and capital flows. 

However, one can also point to a rapid increase in cross border social, cultural and 

technological exchange as part of the phenomenon of globalization. 

39 



According to www.globalisationguide. org the sociologist, Anthony Giddens, defines 

globalization as a decoupling of space and time, emphasizing that with instantaneous 

communications, knowledge and culture can be shared around the world 

simultaneously. 

A Dutch academic who maintains the web site http://globalize.kub.nl. Ruud Lubbers, 

defines it as a process in which geographic distance becomes a factor of diminishing 

importance in the establishment and maintenance of cross border economic, political 

and socio-cultural relations. In effect, the entire trade system within the world is now 

enhanced as countries can now communicate with each other. Global satellite tracking 

technologies can even identify agricultural and industrial activities in the remotest parts 

of the world. Developing countries cannot escape globalization as the advance in 

agricultural science in the form of fertilizers, namaticides, pesticides, insecticides and 

other advances in hybridization and genetically modified foods is able to reach all 

corners of the earth. 

This acceleration in activities albeit agricultural or industrial has a damning effect on the 

environment. 

It is hoped that the connection between globalization and the environment has been 

established. The left critics define globalization quite differently, presenting it as a 

worldwide drive toward a globalised economic system dominated by supranational 

corporate trade and banking institutions that are not accountable to democratic processes 

or national governments. 

Globalisation is undeniably a capitalist process which has taken off as a phenomenon in 

the wake of the collapse of the Soviet Union and of socialism as a viable form of 

economic organization. 

Globalisation in actuality must be studied in the context of its effects on poverty, the 

environment, gender, culture and political structure and dynamics. 

David Held and Anthony McGrew write in their entry for Oxford Companion to Politics 

that globalization can be conceived as a process (or set of processes) which embodies a 

transformation in the spatial organization of social relations (www.polity.co.uk/global/) 
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In Figure 1, it is quite evident that globalization has placed unnecessary pressure on 

Third World resources because of the unusually high demand placed by First World 

countries on its resources. Label 2 represents this outflow of resources. The entire 

ecological balance of Third World countries has changed. Vast tracts of forest have 

been removed as the demands placed for the supply of timber remains crucial to its 

survival. Label 1 represents the outflow of finished goods from First World countries 

and an inflow of imported goods into developing countries. 

First world 

demands for raw 

materials 

1 2 n 
Third world meets First 

World demands 

(deforestation, changes in 

ecosystems) 

Figure 3: World Trade System based on Globalisation trends 

This has increased foreign debt because raw materials exported bring less revenue in 

foreign income and finished imports cost more. This results in an unfavourable balance 

of trade. The economics of capitalization have led to the over-concentration of vast 
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human populations in urban environments. The incidence of pollution in urban areas is 

unparalleled. This has negative impact on human health. 

The effects of globalisation on the natural environment are serious and threaten our 

very existence. To counter globalisation and to protect the environment has become 

obligatory on every Muslim. 

2.2.2 The Beginning of Globalisation 

The following paragraphs will present a historical perspective of when globalization 

began. The facts have been accessed from a paper by Mauro Guillen from the Wharton 

School and Department of Sociology at the University of Pennsylvania. (Paper: Is 

Globalization Civilizing, Destructive or Feeble? A Critique of Five Key debates in the 

Social Science literature) http://knowledge.wharton.upenn.edu/show) 

There is no agreed starting point for globalisation, but an understanding of globalization 

traces its starting point to the first great expansion of European capitalism in the 16th 

century, following the first circumnavigation of the earth from 1519 to 1521. 

There was subsequently a big expansion in world trade and investment in the late 

nineteenth century. This was brought to a halt by the First World War and the bout of 

anti-free trade protection that led to the Great Depression in 1930. Some see this period 

as an interruption of the process of globalization which continued in the late 19th 

century. Many globalization dissidents also see colonization as another subversive form 

of globalization. 

A sense that the world was united was generated by the establishment of the 

International Date Line and World Time Zones, together with the near global adoption 

of the Gregorian calendar between 1875 and 1925. During this period, international 

standards were also agreed upon for telegraphy and signalling. 

The end of the Second World War brought another great expansion of capitalism with 

the development of multinational companies interested in producing and selling in the 

domestic markets of nations around the world. The emancipation of colonies created a 
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new world order. Air travel and the development of international communications 

enhanced the progress of international business. 

The fall of the Berlin Wall and the collapse of the Soviet Union ended the cold war 

between the forces of capitalism and socialism with capitalism triumphant. The 

development of internet made possible the organization of business on a global scale 

with greater facility and ease than ever before. 

2.2.3 Islam and Globalisation 

The point of departure is that most writers discuss 'globalisation' within the paradigm 

of the struggle for world domination by Jews. The point of departure of this study is to 

limit our research scope within the effects of 'globalisation on the environment.' Issues 

pertaining to the depletion of the ozone layer, AIDS, famine, the El Nino effect and 

global warming are some of the environmental issues facing Muslims. These concerns 

are common concerns facing First and Third World countries alike. This was evidenced 

in the Earth Summit (1992) and the World Summit on Sustainable Development (2002). 

The former Prime Minister of Malaysia, Dr Mahathir Mohamed warned the Muslim 

World at a meeting of businessmen and intellectuals in Qatar (circa 4 December 2001) 

about the effects that globalisation will have on the Muslim world (refer to Annexure 

A). 

After 700 years of Khilafatv, the Ottoman Empire (which could have stood up to and 

challenged globalization efforts) was dismantled to give way to the power for world 

domination and the struggle for survival. This signifies the reason for the inability of the 

Muslim world to resist globalization. 

It is the task of this research to attempt and analyse how globalisation 

• affects the environment 

v After the demise of Prophet Muhammad (PBUH), the entire Islamic economic system was passed 
down through the Caliphs (leaders who came after the Last Messenger, who were resilient and firm in 
meir unwavering political, social, economic ways). This period ended with me collapse of me Ottoman 
Empire. There was a common currency used in the Islamic World until this collapse: a gold coin called 
the dinar and a silver coin called the dirham but these were not necessarily unified in size and weight, 

(by Sheikh Yusuf al-Qardawi. 2000. Fiqh al Zakaat, Muassasa al-Risalah, Riyadh) 
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• poses challenges to Muslims minorities to protect the environment. 

• affects Muslim countries. 

2.3 THE ENVIRONMENT 
2.3.1 Islam and the Environment 

In the following paragraphs a study will be attempted of the importance of the 

environment in Islamic literature with particular reference to the Holy Quran, which 

Muslims believe to be the divine book revealed to the Prophet Muhammad (PBUH) 

1425 years ago in the city of Makkah. We must allude to the fact that the Quran, in its 

encyclopaedic magnificence, makes reference to many environments. 

Figure 4 shows the various types of environments. For the purposes of this thesis, we 

focus on the natural/physical environment. 
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Figure 4: The major types of environments 

The importance of the upkeep of the social and physical environment is reiterated by 

Hamid (1990) who cites the Prophet Muhammad (PBUH) who came across a group of 

people on the street and admonished them: 

"Refrain from sitting in the streets."" Messenger of 

God," they pleaded, "we cannot help sitting in the streets 

because there is no other place where we can sit and 

discuss matters." 

"In that case," advised the wise Prophet, "fulfil the 

obligations of the street: restraining of looks, removal of 

obstruction, reciprocating greetings, enjoining good and 

forbidding evil."* 

In the above Hadith (from the life of the Prophet Muhammad), it is explicit how 

reference is made to all forms of the environment. 

Vl This Hadith with a slight variation in wording is to be found in Al-Tabarani, Musnad Ahmad and al-
Bazzar (al-Haythami 1986,8:61) 
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A vital part of the well-being of any community is the concern for and upkeep of the 

environment. The cornerstone of all Islamic preaching is that people should aim at 

creating an environment that is clean, beautiful and peaceful because the Quran states: 

"God loves those who keep themselves clean and purevn" and the noble Prophet 

Muhammad (PBUH) said that: "Purity is half of the faith." It is the responsibility of 

every person to maintain a high degree of cleanliness in homes, streets, parks, shops, 

markets and other public places. Concern for the environment begins with the 

individual. An important emphasis of one's personal "Taharah" (hygiene) will lead to 

one maintaining good habits concerning garbage disposal, keeping streets clean and 

promoting a beautiful environment. 

One of the principles of the Shari'ah, based on a saying of Prophet Muhammad 

(PBUH), which is applicable to the environment, is LS darar wa la dirarviii- there shall 

be no injury nor perpetuation or reciprocation of injury. This applies to land and water 

use, the construction of buildings and walls, rubbish disposal and the like. 

This thesis recognizes that Islam's position on the various types of environment is 

unequivocally biased towards the attainment of a pure, clean environment albeit this 

refers to one's personal, social or physical environment. However, the scope of this 

thesis is limited predominantly to the physical or natural environment. Islam's position 

on the environment is absolutely clear from the categorical statement in the Holy Quran 

that man is a Khalifah (representative) of Allah in this world and should accordingly 

protect and preserve the environment. This tenet forms a part of one's yAqidah (faith). 

There are numerous verses in the Holy Quran that discuss various aspects of the natural 

phenomena within the natural environment such as the presence of animal communities 

(6:30), instinct and habitat (16:68-69), animal communication (27:28), invisible 

barriers within the sea (25:53), creation of heaven and earth (16:12), vegetable 

kingdom (6:99; 13:4), animal kingdom (6:38), bees (16:68-69), spiders (29:41) and 

human reproduction (82:6-8). 

vu In Fazlul Karim 1940 Al-Hadis. Lahore. The Book House. Volume 1 
vm Ibn Majah, Sunan, Chapter on Ahkaam, Hadith: 2340/2341 volume 3, page 117, Beirut, Dar al-Kutub 
al Ilmiyah, 1998. 
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It is also clear that the Khalifah is charged with the task of creating an environment and 

surroundings where Allah is worshipped and His word is promoted and elevated and the 

natural environment is to assist in achieving this. 

Verses'" emphasizing the importance of water: 

"And We send down from the sky rain, charged 

with blessing 

And We produce therewith gardens and grain 

for harvest," 

The above verses illustrate the importance of the environment to Muslims. 

2.3.2 Impact of the Environment 

The environment is one of the most understated facets of our education systems. Yet, 

children form an indelible and integral part of the environment. The environment shapes 

them and they even shape the environment. 

Educationists have unanimously agreed that social surroundings form one of the most 

significant elements in the formation of the human personality and the achievement of 

the individual's desires within the general framework of civilization depends on 

environmental factors. Congenial surroundings reduce tensions and aspects of abhorrent 

behaviour. 

Islam recognizes this first: 

• The choice of a good spouse who in turn influences offspring. 

• Selection of friends 

™ Sura Luqman, Verse 10, Zumar, verse 21 
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• Every child is born in the state of Fitrah (natural state). It is his parents who 

make him Jew, Christian, Magus" (Hadith) 

2.3.3 Types of Environment 

Educationists also agree that there are mainly two types of environments in which 

human beings live and the types we should be mindful of: 

One: The Natural or Physical Environment 

This comprises all of the natural surroundings. The entire biosphere, along with the 

constituent parts of the sea, oceans, lakes, rivers (hydrosphere: aquatic ecosystem), 

mountains, land, valleys (terrestrial: lithosphere), air, gases (the atmosphere) in addition 

to all its powers and energies form part of the natural environment. Biotic communities 

(plant and animal life) form niches and habitats within the vast realm of an intricate 

relationship between all living (biotic) and non-living things (abiotic elements). 

Physics, chemistry, geology, botany, zoology and hydrology are some of the sciences 

study the natural environment. 

Two: The Social Environment 

The social environment is created by the interaction of people, groups and nations. 

Economic, political, professional, cultural and psychological relations are the 

components of the social environment. History, geography, sociology, psychology, 

economics, political science and philosophy relate to a study of the social environment. 

Islam has been hugely concerned with the environment since it is an important element 

in the definition of the purpose of mankind on this planet. Good environments, whether 

this refers to the social or natural environment, support nations in their quest for optimal 

success in developing individuals who thrive and prosper responsibly, intellectually and 

x Fire worshipper. This Hadith was narrated by Al-Bukhari and Muslim 
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economically within a protected, clean natural environment which fosters aesthetic 

appeal. 

Good environments support nations with the best and most proficient individuals who 

progress in great steps in the fields of virtue and reformation. In like fashion, evil, 

unprotected environments exacerbate vile, licentious individuals who promote negative 

behaviour among people. Classic examples of people who live in harmony and in 

equilibrium with their immediate environment are the Bedouins of Mauritania who 

thrive and produce great Islamic scholars in their respective environment. 

The authorities on Islam and the Environment in the world today are Mustafa Abu-

Sway, Abdulaziz Sachedina (1999), Ibrahim Ozdemir (1998)xi and Sheikh Abdul Majid 

Zindani (Yemen). Their works herald great promise for the literary and empirical 

mastery which Islam sought after the demise of the likes of Ibn Sina, Ibn Khaldun and 

Ibn Batuta. 

2.3.4 The bio-diversity of life and the principle of Amanah 

On land, sea and in the air exists a vast variety of plant and animal species and 

organisms. 

"No creature is there crawling on the earth, 

no bird flying with its wings 

but they are nations like yourselves. "x" 

™ Ibrahim Ozdemir, Ph.D. delivered his paper An Islamic Approach to the Environment at an 
Educators' Forum at the Islamic Unity Convention (Cape Town, South Africa) and Mustafa 
Abu-Sway and Abdulaziz Sachedina delivered their address on the occasion of me Nineteenth 
Annual Convention held in Durban, South Africa, April 1999. Their book is titled Islam, the 
Environment and Health.. Dr Aby Sway is presently at the University of Al Quds in Jerusalem 
where his work on environmental issues still enjoys prominence in the literary world. 

" Quran, 6:38 
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Each organism has an intricate place in the interdependent food webs of ecosystems. 

Each species, which makes up the vast Creation or what we call Nature, is a sign of 

God's Grandeur. To gain more knowledge of its existence and role is to increase our 

faith in Allah. The love and respect for Nature is an act of Ibadah (Worship) and the act 

of trusteeship is to increase Iman (Faith). This chapter qualifies that natural resources 

are a gift to man which must be used judiciously for benefit. Man is given authority by 

Allah in the Quran, but this right must be engendered by an equal act of moral 

responsibility to co-exist with nature. 

The ethics of Amanah is illustrated by the following narrative5"" from the life of Prophet 

Muhammad (PBUH). 

A woman was punished because she punished a cat 

She entered the fire because of this. She didn 'tfeed 

it nor give it anything to drink and neither 

did she leave it to eat from the insects on the 

ground 

As we have noticed in this chapter, from the numerous verses from the Glorious Quran 

on the environment, Islam provides a system of intrinsic values for creating a better 

world. One needs to be aware of these values in constantly trying to apply them to one's 

life, to the lives of those around you and to the environment. 

As a human being, your relationship to the environment is not based on immediate 

needs and wants but is shaped by your consciousness of the needs of future generations. 

Bukhari and Muslim, cited by Imam Al-Nawani in Riyad Al-Saaliheen, Hadith: 1600. Muassasa Al-
Risalat, Beirut, 1991. 

50 



The destruction of the environment is unrelenting, but the message this thesis send to all 

its readers is one of hope, which is illustrated by the Hadith below: 

"If the Hour [Resurrection] is imminent and anyone of 

you has a palm shoot in his hand and is able to plant it 

before the Hour strikes, then he should do so (people 

need to live) and he will be rewarded for that action. "** 

In Hayat-us-Sahaabah, we find the following two inspiring incidents about the need to 

be kind to animals and the environment: 

• The instruction given by Hazrat Abu-Bakr to the Sahaabah when they went out 

on Jihad was that they ought not to kill animals except for food and nor were 

they to cut down or destroy fruit trees.xv 

• The incident related by the Prophet Muhammad (PBUH) wherein he prohibited 

the branding of animals on the face™ 

2.3.5 Environmental Crisis in the Muslim World 

The problems pertaining to the environment are indeed very serious. The American 

invasion of Afghanistan and Iraq and the continued war occupation of Palestine have 

further exacerbated the situation and threaten the very basis of Muslim countries. This 

thesis recognizes that many Muslim countries are just as concerned as developed 

nations about the large scale destruction of natural resources and the need to inculcate 

an environmentally friendly culture. 

According to Ozdemir (1998), we have 4095 environments. It is insufficient to 

understand only the existence of the natural environment. As Muslims, we also 

" This Hadith is to be found in al-Haythami in his Majma al Zawaaid volume 4, page 63 

Al-Tinnidhi, Sunan, Chapter on Siyar (military expeditions) Hadith 1522, Riyadh. Darussalam 
Publishers. 

1 Al-Tirmidhi, Sunan, Chapter on Jihad, Hadith 1710, Riyadh. Darussalam Publishers. 
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subscribe to the tenets of the Quran which reiterate that Allah reigns sovereign over all 

environments as He is the Sustainer. 

We observe this in the Quran: 

To God belong the East and the West, 

Whithersoever you turn, 

There is God's countenance, 

For God is All -Embracing, All-Knowing*™ 

We therefore forge a link in their allegiance first and foremost to the Creator. Protection 

of the environment is service to God. Our environment is formed by our homes, our 

gardens, our surroundings, the car we drive, the air we breathe, the water we drink, the 

area we live in, the people we interact with. It also encompasses the oceans, seas, lakes, 

roads, mountains, valleys, forests and every other living and non-living entity that we 

interact with in our daily lives. We also have to understand what is meant by the 

"destruction of the environment." This refers mainly to "pollution" which refers to the 

dirtying and despoliation of the environment. There is air pollution reflected by the 

increase in upper respiratory diseases, noise pollution which causes permanent hearing 

loss (which occurs progressively), water pollution (increase in e-coli causes cholera), 

global warming (skin cancer), and the El-Nino effect (droughts, famines) and a host of 

other serious environmental issues which must concern every living individual on this 

planet. 

Religion plays a paramount role in overcoming these problems as we develop a 

comprehensive and integral mental paradigm-shift in recognizing our role in this world 

with specific reference to what God requires of us. Thus, the religion of Islam can 

provide an important solution to overcome environmental problems. 

Quran, 2:115 
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The point made by this thesis, just as the argument ensues for the introduction of 

Islamic Law to curb high crime rates is that the ecological crises which the world is 

witnessing and which threatens our very future could not have happened under a strict 

system of morality and law or under its conception of knowledge from the Quran and its 

application. Unfortunately, globalization threatens Islamic values as environmental 

issues are low or even totally absent on the agenda of Muslim societies. Nowhere in 

Muslim societies is the SharTah related to environmental issues adhered to in its 

totality. 

2.3.6 Environmental Awareness: An Islamic Paradigm 

This paradigm shift has to be an Islamic one and we can now safely agree that there 

exists an Islamic paradigm which can currently address environmental issues. This 

Islamic paradigm which focuses on the environmental crisis we face is deeply 

entrenched in the concepts of Tawhid, Khilafah andAmanah. 

Tawhid, in Islamic terms implies the Oneness of Allah and that He is the Creator, 

Sustainer, Owner and Master of the Universe. To Him alone are we to submit and 

Muslims are ultimately responsible for an account of their deeds on the Day of 

Reckoning. 

The other two concepts of Khilafah and AmSnah (can be interpreted into Khilafah) 

originate from the concept of Tawhid. 

Khilafah implies that humans are the vicegerents on this earth. This implies 

"stewardship" of all that exists in the Universe. The Almighty Allah reigns sovereign 

over the earth and its contents but it is the understanding of every Muslim that we have 

to be responsible on earth. The earth and its contents are entrusted to us as an AmSnah 

(trust). 

AmSnah implies that we are to utilize, maintain and protect the earth in accordance with 

the Quran and teachings of Prophet Muhammad (PBUH). Science forms an integral part 

of the Islamic worldview and does not contradict it and, therefore, it is taken into 

consideration as well in maintaining and protecting the earth. 
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"Behold! In the creation of the heavens and the earth; 

in the alternation of the night and day; in the sailing of 

the ships through the oceans for the profit of 

humankind; in the rain which Allah sends down from 

skies, 

and the life which He gives therewith to an earth that is 

dead; in the beasts of all kinds that He scatters through 

the earth; in the change of the winds and the clouds 

which they trail like their sleeves between the sky and 

the earth - here indeed are Signs for a people that are 

wise.™ 

The above verses of the Holy Quran require an examination of the intricate relationship 

between the various constituent elements of the environments. Animals, rains, day, 

night and the oceans are mentioned with reverence. 

It is with great veneration that the above verses, upon closer analyses reveal the 

following: 

• Behold! In the creation of the heavens and the earth 

This implies closer inspection and research which is needed in "unpacking" the 

various forms of creation. It means to watch, see or take a closer look. 

• In the alternation of the night and the day 

The rotation of the earth is implicit here 

Quran, 2:164 
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• In the sailing of the ships through the ocean for the profit of mankind 

Ships sailed in the days of antiquity with the assistance of winds. Winds were 

generated by the effects of Coriolis Force 

• In the rain which God sends down from the skies 

The concepts associated with rain formation (clouds) come to mind: evaporation, 

condensation, convection currents, hygroscopic nuclei, and thermal dynamics. 

• And the life which he gives therewith to an earth that is dead 

Principles of infiltration, water pore spaces, water as a medium for 

photosynthesis are explicit. 

• In the beasts of all kinds that he scatters through the earth 

The principle of biodiversity of animal species is absolutely clear here. 

• In the change of the winds 

Change in wind direction (monsoons), off-shore, on-shore winds, land breezes, 

sea breezes are mentioned here. The Quran distinguishes between Reeh (winds 

that cause havoc) and Riyaah (winds that bring about favourable results) 

• [Here] indeed are signs for a people who thinks 

Unfortunately, the signs are only reserved for people who are prepared to 

investigate these phenomena through empirical investigation. 

The above verse illustrates why Muslims must turn to the Quran when studying the 

environment. The duty of each individual believer is embodied in the next verses of the 

Holy Quran, which provide the basic tenet for our explanation as to the role of humans 

in protecting the environment. 

The stem of this argument is strengthened when we are reminded to be God's 

vicegerents and trustees. Our trust is articulated and sheer faith exudes the creation 
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when we preserve the environment and do not waste wantonly when consuming for 

production or for personal use. 

The verses below from the Quran (56:62-74) reveal this paradigm: 

And you certainly know already the first form of 

creation, why then do you not celebrate His praises? 

See you the seed that you sow in the ground? 

Is it you that cause it to grow, or are We the cause? 

Were it Our will, We would crumble it to dry powder, 

and you would be left In wonderment, 

(Saying), "we are indeed left with debts [for nothing]; 

"Indeed are we shut out [of the fruits of our labour." 

See you the water which you drink? 

Do you bring it down [in rain] from the cloud or do We? 

Were it Our will, We would make it salt [and 

unpalatable], then why do you not give thanks? 

See you the fire which you kindle? 

Is it you who grow the tree which feeds the fire, or do 

We grow it? 

Is it We Who make it a means to remind you [of Us], and 

an article of comfort and convenience for the denizens 

of deserts. 

Then celebrate with praises the name of your Sustainer, 

the Supreme! 
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For every Muslim, the nature of Allah as Al-Muhtt and as Al-HasTb (One who takes 

perfect account) provides for a case for a standard of respect, love, concern and care for 

the environment. The love for Allah makes it necessary that human beings care for the 

environment which on the one hand sustains them and, on the other hand, it is loaded 

with signs that point in the direction of the Creator. Such a standard can either be driven 

out of & fear for Allah or through love and adoration for Allah's countless creations. 

The pivotal desire of every Muslim is to become Abd-Allah (servant of Allah) and it is 

within this paradigm that Muslims are allowed maximum latitude to develop as part of 

their Taqwa (The Fear of Allah) a greater concern for the environment. Islam then 

enjoys the status of being a clearly defined "way of life" as opposed to being narrowly 

defined as a religion. Prophet Muhammad (PBUH) declared that the "whole of the earth 

is a mosque that is a place of worship.'""31 

This emphasizes that Muslims should treat the world with care and utmost respect as 

they would do with a mosque. This saying, embodied in the teachings of the Prophet 

Muhammad (PBUH) develops a framework of environmental consciousness and places 

great prominence on the issue of sustainable development 

Several similar parameters of reasoning are presented as an outline for Muslims seeking 

to establish that ultimate bond with Allah through a concern for the environment. This 

relationship is cast as a part of a broader paradigm of life, referred to as the 'Fitrah 

Paradigm. ** This paradigm refers to the natural state of balance and the harmony that 

should exist between the Creator and His creation. 

When the early and first verses of the Holy Quran are examined carefully, it is clearly 

evident that these verses invite people to examine the heavens and the earth. The 

components of the environment: birds, bees, ants, plants, olives, grapes, the oceans, 

Karim, F. Volume 3, page 208 
From a radio talk-show hosted by Professor Suleman Dangor on Radio Al-Ansaar on Thursday, 
7 November 2002 (2 Ramadaan 1423). The Fitrah Paradigm also refers to one's instinctive, 
natural disposition which makes a person liable/accountable to Allah. Every human being is 
basically born a Muslim {Hadith: Every child is born in a state of natural disposition}, and 
one has to acknowledge the existence of Allah. 
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mountains, the moon, fish, camels, horses, rain, wind, earthquakes and the like are some 

of the natural phenomena mentioned extensively in the Quran. By virtue of the constant 

repetition, it is incumbent upon every human being to develop an inquiring mind over 

the natural environment. The scope of this thesis reflects that this is the case for 

Muslims who need to take heed of their surroundings and take special care of these 

bounties. 

Everything in nature is a sign of God's existence and the Quran expresses this truth as 

follows: 

We shall show them our signs in the [furthest] regions 

[of the earth], 

And in their own souls.30" 

Islam, as the final Divine religion is associated with the Holy Quran which symbolically 

represents the "bench-mark" and norm for one's relationship with the environment. The 

concept of the environment within Islam is also significantly sacred as it calls for 

people to realize that their very existence depends on God, the Sustainer and the 

Cherisher. The environment and its respect thereof are saddled with the concept of 

retribution and accountability. 

Every human will be answerable for his use of the environment. This is signified in: 

So glory to Him in Whose hands is the dominion of all things, 

And to Him will you all be brought back.***' 

Abu-Sway and Sachedina (1999) refer to the following categories in their definition of 

the relationship between human beings and the environment: 

Quran, 41:53 

Translations from Yusuf Ali, The Holy Quran: 1983. This verse - Quran:36:83 

58 



The concept of man's relationship with the environment as prescribed by the Holy 

Quran 

The following three concepts will be analysed in relation to the Holy Quran. The three 

concepts are paramount in attempting to understand the pivotal concept of this thesis: 

Islam and the Environment. 

These concepts have been summarized and adapted from the works of Abu-Sway and 

Sachedina(1999) 

1. Vicegerency [KhilSfah] 

2. Subjection [TaskhTr] 

3. Inhabitation [Fmar] 

1. Vicegerency \Khalifahl 

Every human being, in the Islamic world-view is considered a vicegerent (khalifah). 

This vicegerency is declared before the creation of the first human being: 

"Behold, your Lord said to the angels: 

'I will create a vicegerent on earth.' 

They said: "Willplace therein one who will make mischief 

therein and shed blood? While We do celebrate Your praises 

and glorify Your holy (name)?' He said: 'I know what you 

wantnoV*** 

Quran, 2:30 
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The Quran emphatically stresses that every human being is endowed with the innate 

quality of trusteeship during his/her sojourn on earth. The basis for this argument stems 

from the fact that the desired (ideal) relationship between God as Creator and man as 

subject (creation) is based on the creation's attainment of high levels of morality, 

accountability and good stewardship. 

Thus, care of and for the environment, being clean and hygienic, planting trees, love for 

insects and animals, nurturing plants and the like leads to a mutually satisfying 

Hereafter. Life on earth entails great responsibilities. Life on earth tests one's capacity 

and intrinsic quality of accountability (Amanah). 

This life in the here is followed by a life in the hereafter wherein retribution is central. 

The concepts of reward and punishment come to mind here. 

Vicegerency, as a test and command from Allah is found in the following verses of the 

Quran: 

"It is he who has made you (His) vicegerents, inheritors 

of the earth: 

He has raised you in ranks, some above others: that he 

may try you 

On the gifts He has given you: for your Lord is quick in 

punishment: 

Yet He is Oft-Forgiving, Most mercifulMKxiv 

On the other hand, this vicegerency is subjected to scrutiny: 

Quran, 6:165 
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"Then We made you heirs in the land after them, to see 

how you would behave!'*™ 

The Prophet Muhammad (SAW) also implied the same message in the Hadith (al-

Haythami 10:246): 

"Verily, this world is sweet and appealing, and Allah 

placed you as vicegerents therein; He will see what you 

will do. So, be careful of [what you do] in this world and 

[what you do to/with] women, for the first test of the 

children of Israel was in [how they related to] women!" 

It is quite clear from the saying and the verses of the Holy Quran that we have 

established a sense of representation (khalifat). Each individual relates to the 

environment and this horizontal bond is based on a test. It is also quite clear from other 

parts of the Quran that if there is negligence on the part of any nation to take care of the 

environment and there is wilful neglect, nations can be replaced by new ones who are 

more responsible: 

"Call in remembrance that he made you inheritors after 

the people of Noah. ""xvi 

and as in: 

"And remember how He made you inheritors after the 

people of 'Ad and gave you habitation in the land "*xv" 

Quran, 10:14 

Quran, 7:69 

Quran, 7:74 
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The declaration of the concept and institution of Khilafah, which Allah informed the 

angels about, was reinforced by the following verse from the Holy Quran which 

signifies that Allah placed great significance to the first created human being on earth, 

Prophet Adam (PBUH) as Allah proclaims to have taught Prophet Adam the names of 

all things existent: 

"And He taught Adam the nature of all things.,facviii 

The above explanation quantifies (with specific reference to the Divine scriptures) that 

there is a natural connection between guided knowledge and the proper way of life. This 

thesis further qualifies that the Quran is the panacea and the focal point from which 

essential knowledge relating to a proper conduct and modus operandi for our existence 

on this earth is based upon. 

Therefore, vicegerency is based upon knowledge that enables the human being to be a 

care-taker of the environment in which he/she dwells. Humanity should behave in such 

a way that a balance (state of homeostasis) is maintained between human beings and the 

environment. 

"And the earth We have spread out: set thereon 

mountains firm and immovable; and produced therein 

all kinds of things in due balance.,,xx,x 

2. Subjection (Taskhirt 

This is one branch of knowledge found in the Holy Quran which relates to Islam's 

interpretation of this subjection according to the tenets on the environment with 

particular respect to the Holy Quran. . Every Muslim is however bound to the earth, in 

its inception phase. During the time of Prophet Adam, the earth was made available to 

humans in a clean, pristine state. 

iU Quran, 2:31 

' Quran, 15:19 
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The constituent parts of the world environmental system are great and complex. The 

myriad of things available for human use (and not abuse) are cited in numerous verses 

in the Holy Quran: 

"And He has subjected to you, as from Him, all that is in 

the heavens and on earth: behold, in that there are Signs 

indeed for those who reflect" *** 

In the above verse, it is evident that the environment is given as a bounty to humans. 

"Do you not see that God has subjected to your (use) all 

things in the heavens and on earth. And He has made 

His bounties flow to you in exceeding measure, (both) 

seen and unseen?'*xxl 

Allah qualifies that there are things available for human use and these are in large 

quantities. 

It is also clear that even microscopic elements are created by Allah with obvious reason. 

"He has made subject to you the Night and the Day; the 

Sun and the Moon; 

Quran, 45:13 

Quran, 31:20 
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and the Stars are in subjection by His command: verily 

in this are Signs for people who are wise.,,XXXI1 

Upon closer analysis, the verses above reveal that: 

• Allah reaches out to people who read and research because it is these people 

who will inevitably interpret His meanings and protect the environment. The 

message here is especially clear to those practising in the training profession 

who must read, interpret and impart lessons from the encyclopaedic Quran 

• The "Signs" refer to all those elements of the environment which attest to the 

fact that all Creation is due to the mercy of the Almighty. The sun for solar 

energy, the moon for centrifugality, the stars for direction, the oceans for travel 

and transport, the mountains for granite and stone, the valleys for flood plains, 

rocks for minerals and aquifers are just at the "tip of the iceberg" in the scope of 

things related to the environment. 

Furthermore, Abu-Sway and Sachedina (1999) refer to Taskhir as one branch of 

faith in the sense that we all become duty-bound to respect what has been given 

to humans and to use the natural resources with care. 

One also finds that the environment has other subjected matter (items under 

discussion) in the likes of: 

• The temporal nature of the environment 

The reason in reminding us of the temporality of things is to remind one of the 

Hereafter. 

Quran, 16:12 

64 



It is hoped that once people become conscientious of the limitation of life on 

earth, they will behave in a positive and responsible manner. As a result of this 

element of temporality, it is anticipated that the environment can only benefit 

form such a perspective. The temporary nature of the cosmos and all natural 

phenomena is reflected in this verse: 

"He has subjected the sun and the moon (to His law)! Each one 

runs (its course) for a term appointed. He does regulate all affairs, 

explaining the Signs in detail, that you may believe with 

certainty in the meeting with your Lord **°°da 

• Provision of sustenance 

"It is He who has made the sea subject, that you may eat 

thereof flesh that is fresh and tender; and that you may 

extract therefrom ornaments to wear; and you see the 

ships therein that plough the waves, that you may seek 

(thus) of the bounty of God and that you may be 

grateful**™ 

The above verses reflect Islam's position on the marine environment with particular 

reference to protein food, pearls derived from oysters which can be used as items of 

adornment and the ocean as a medium of travel. We are also reminded to be grateful for 

these bounties. 

Allah also reminds us of the above in the following verse: 

"It is God who has created the heavens and the earth 

and sends down rain from the skies, and with it brings 

xxxm Quran, 13:2 

xxxiv Quran, 16:14 
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out fruits wherewith to feed you, it is He who has made 

the ships subject to you, that they may sail through the 

sea by His command; and the rivers (also) has He made 

subject to you." mv 

The elements of the environment commonly referred to in the Quran are inter alia: 

Rain, clouds, rivers, oceans, animals, insects, plants, mountains, fish, lakes and the like. 

This strengthens our case in confirming that the environment is inextricably linked to 

Islam's highest authority: The Holy Quran. 

Inhabitation" {VmSr) 

The Quran, moreover, makes it clear that the earth is our habitat and that we are 

required to dwell on it, work it out and establish a balanced way of life with emphasis 

on sustainable development. The West emphasizes the use of our natural resources in 

such a way that these are conserved and preserved over time so that items found in the 

environment are not depleted into extinction. However, Islam has another view on 

extinction. In Surah Hud, Verse 6, Allah says: 

"There is no creature on the earth except that Allah 

has taken it upon Himself to sustain it" 

Vmar refers to the distribution and density of the human population across the face of 

the earth. However, it is explicit that prosperity can be achieved through proper conduct 

and reverence to the Almighty's command. The following verses of the Quran bear 

reference: 

Quran, 14:32 
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"Do they not travel through the earth; and see what was the End of 

those before them! In strength they tilled the soil and populated it 

in greater numbers than these have done: there came to them their 

Apostles with Clear (Signs), (which they rejected, to their own 

Destruction): it was not God who wronged them, but they wronged 

their own souls. r*xxvi 

Quran, 30:9 
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2.4 CONCLUDING REMARKS 

The conceptual framework related to globalization and the environment within the 

context of Islam was presented with a view to emphasise the need to self-actualise the 

need to protect and conserve our natural resources. 

An active concern for the environment must spring from a sense of trust or amSnah. 

Man must live on this earth, according to Islam, as a trustee. A trustee is someone who 

does not own things as of right but is responsible for their proper management. Man, as 

a khalifah and trustee has the duty to ensure that the rights he enjoys to the earth's 

resources are not abused. He is not for example to pollute the drinking water of the earth 

nor is he to slaughter animals except for food. 

There must therefore be a strong link between faith and an active social conscience just 

as there is a link between disbelief and hypocrisy on the one hand and callousness and 

inhumanity on the other. From evil motives of power and greed (drive towards 

capitalization) and necessarily from need, and with accelerated technology, man has 

wilfully depleted the earth's natural resources, produced, and continues to produce 

waste and pollution on an unprecedented scale. His science and technology and the 

drive towards capitalization at all costs has produced stockpiles of enough nuclear, 

chemical and biological weaponry to decimate the earth over and over again. 

Globalisation has further exacerbated the situation as Third World countries have all 

queued up to change their economies towards mass production of raw materials. The 

cycle is obviously vicious and the only solution lies not in techno-centricity but in 

Islamo-centricity. The pivotal point for a return to a respect for the environment must 

surely lie in a respect for Divine commands. 

68 



3 CHAPTER THREE 

Empirical Research Findings into the 

status of Environmental Education (E,E«) 

in South African Muslim Schools and 

Institutions 
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3.1 INTRODUCTION 

This chapter deals with research findings which focus primarily on South African 

Muslim society. The investigation is essentially exploratory in nature as it attempts to 

discover how important the environment is in South African Muslim schools and major 

Islamic institutions. The research population involved a quantitative study of Muslim 

schools and a qualitative study of the three main theological bodies in South Africa: 

The Jamiatxxxvii-e-Ulema Kwazulu Natal (JUKZN), the Muslim Judicial Council (MJC): 

Western Cape and the Jamiat-e-Ulema Transvaal (JUT). The above three bodies are old, 

trusted and represent mainstream South African society. The history of the Jamiat-e-

Ulema Transvaal will give the reader an idea of its importance. 

The Jamiat-e-Ulema Transvaal was established in 1923 to serve the religious needs of 

Muslims. It was originally founded by Moulana Mohammed Waliullah, but was later 

revived by Moulana Mohammed Mia, and Mufti Ebrahim Saljalvi. Many theologians 

spent their lives literally serving Muslims in the then old Transvaal through the auspices 

of the Jamiat-e-Ulema Transvaal. As the needs of the Muslim community grew, the JUT 

grew corresponding to this demand. Today the JUT serves its diverse population by six 

fully operational branches and six zonal representatives in six of the nine provinces of 

South Africa. 

The following office bearers were interviewed in the institutionally-based part of the 

empirical study: 

Mufti Zubair Bhayat: Jamiat-e-Ulema Kwazulu Natal 

Moulana Ihsaan Hendricks: Muslim Judicial Council: Western Cape 

Moulana Ebrahim Bham: Jamiat-e-Ulema Transvaalxxxvu' 

Moulana Abbas Khan: Sunni Jamiat-e-Ulema Kwazulu Natal 

The Soofie Darbaar Institute 

Jamiat means "Society" and Ulema refers to Muslim theologians. 
This refers to the Gauteng region. The old name for Gauteng is Transvaal. 
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Each interview was based on the following areas related to the environment. 

• An idea of the main mosques in the province 

• Do these major mosques include the topic of the environment in their lectures? 

• Do their official newspapers carry articles on the environment? 

• An idea of the main Islamic radio stations in the province and their programme 

coverage of environmental issues. 

• Environmental programmes undertaken 

3.2 THE QUALITATIVE RESEARCH 
3.2.1 The Jamiat-E-Ulema Kwazulu Natal (JUKZN) -Qualitative 

Interview With Mufti Zubair Bhayat 

Mufti Zubair is presently the Secretary General of the Jamiat-e-Ulema Kwazulu Natal 

(JUKZN) and he is also the editor of the official publication of the organization called 

Al-Jamiat. He was once an executive member of the JUKZN. 

Mufti Zubair gave his viewpoints on the importance of the environment from the 

perspective of his organization: 

According to Mufti Zubair, Islam and Environmental Education cannot be over­

emphasised as this is stressed by Allah in the Quran and by the Sunnahxxxlx. The 

environment constitutes an integral part of one's Islamic Tarbiyahxi. 

Mufti Zubair lives in Stanger"1' and he used Stanger (Kwa Dukuza) as an example where 

the local paper mill (heavy industry) had exacerbated pollution levels in the town. The 

paper mill is a direct result of globalisation. The world demands on paper has increased 

production to such unprecedented levels that the mill operates 365 days of the year, 

"" Way of the Prophet Muhammad (PBUH) by practical example. 
1 Value system or total education (Reformation) 
'' Since this research, Mufti Zubair has now settled in Parlock, Durban (2005) 
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sections only being non-operational for short maintenance "shut-downs." This pollution 

caused discomfort to residents. 

He also pointed out the following forms of pollution associated with sugar cane 

burning: 

• Air pollution from cane fires 

• Ash settled on clothes 

He was also aware of secondary smoke inhalation caused by smokers to passive 

smokers and the levels of carbon monoxide had increased lead poisoning in soils. Mufti 

Zubair sees all four categories of the environment: social, personal, physical, political as 

being equally important as they overlap each other. 

The Mufti's association with the JUKZN spans a period of 11 years. 

The JUKZN has contributed to the protection of the Environment in the following 

ways: 

Bursaries are given to previously disadvantaged students. These educational grants 

have uplifted communities by fostering healthier societies which complement the 

natural environment. Without resources (referring to electricity, sanitation, potable 

water, food), people destroy the environment, damaging ecological resources. 

Poverty alleviation projects in the form of meat distribution during the festival of Eid-

ul-Adha, the sale of animal skins, soup kitchens and the provision of blankets in winter 

to the poor indirectly place less strain on the environment. 

Publications, notices on mosque boards and sermons at mosques further the mission 

statement of the JUKZN. An example of efforts made to protect the environment and an 

effort to create a healthier society can be identified in the various anti-smoking 

campaigns the JUKZN has undertaken through its publications, mosque board posters 

and sermons. The issue of limited water resources can be observed at every mosque in 

Kwazulu Natal where it is clearly evident that water is not to be abused during ablution. 
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The JUKZN has issued special stickers to all mosques, eg, "Water is a gift from Allah, 

Do not waste this precious resource.*" 

The JUKZN has also (through donations procured from private individuals) encouraged 

mosques to install boreholes as a water saving device. The JUKZN has also been 

responsible for the installation of boreholes in some rural areas in Kwazulu Natal. 

Sermons which are co-ordinated by the JUKZN throughout its constituent mosques 

cover the following topics: 

• Discouraging pollution 

• Istinjaxl" (Personal environment) 

• Sanctity of plant life (plants themselves engage in Ibadah"'1") 

• Droughts (withholding of rain by Allah when Zakaat is not paid) 

• Drugs and substance abuse 

Mufti Zubair was concerned about the fact that his Council needs to speak more directly 

on the issues pertaining to the environment. 

He was concerned about the general litter at Muslim schools indicating that this was a 

result of a lack of awareness. Parents and educators need to conscientise their charges 

about re-cycling. The Jamiat needs to follow the examples of other communities who 

are physically seen over weekends sorting out garbage into plastic, bottles, paper for re­

cycling purposes. The Muslim community of Kwazulu Natal needs to be more aware of 

the benefits of re-cycling. 

How the JUKZN plays a pivotal role in Environmental Education: 

• Emphasis on Islamically-driven principles in Madrassahxhv syllabi 

• Hygiene is promoted (wudu\ ghusl) 

• Emphasis on washing body parts 

• Washing hands before and after eating (Taharah- cleanliness) 

1 Cleaning oneself after visiting the toilet 
111 Plants even pray and prostrate to the Almighty 
v Means school. 
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• Washing hands after visiting the toilet 

• Bodily hygiene 

• Cleaning of pubic hair and paring of nails 

The major mosques in Kwazulu Natal where the JUKZN confirms that talks on 

elements of Environmental Education take place in the province of Kwazulu Natal are: 

Durban: West Street, Grey Street, Mallinson Road 

Stanger : Jaame Mosque (Kwa Dukuza) 

Pietermaritzburg: Mountain Rise Mosque 

Port Shepstone: Jumuah Mosque 

3.2.1.1 Newspapers and radio stations 

The main newspapers found in Kwazulu Natal are : 

• Al-Ummah: by the Al Ansaar Foundation 

• Al Jamiat: by die JUKZN has a circulation of 15 000 copies. 

• Al Haadi: by Isipingo Beach Darul Uloom 

The newspapers do not focus on environmental issues but aspects of droughts and 

personal environment are highlighted. On an average, the above newspapers have a 10% 

leaning towards Environmental issues. There is an urgent need for a section which 

focuses on the environment. 

The main radio station only airs programmes during the Ha j j and Ramadaan months. 

Regrettably, mere is no special programme on the environment. 

3.2.1.2 The JUKZN and the WSSD 

Mufti Zubair Bhayat contributed to the World Summit on Sustainable Development 

(WSSD) held in Johannesburg in the form of a publication. He participated in the 

Conference when he was interviewed by Shaakirah Jeebhai on Channel Islam, a satellite 

74 



radio station broadcasting from Lenasia, Gauteng Province. He spoke on aspects related 

to Environmental Education and also delivered a Jumuah talk at the WSSD. 

3.2.13 The JUKZN and the Environment 

In conclusion, there was still room for the JUKZN to develop the area of 

environmental education. The JUKZN was ecstatic about the research area and 

reiterated that educational awareness on environmental issues is crucial for social 

transformation and that the topic of the environment is linked to the Quran. 

The JUKZN advanced the following: 

• By discouraging wasteful consumerism and extravagant spending (IsrSf), the 

over utilisation of resources will be curtailed. The JUKZN can play a pivotal 

role in propagating simplicity. The Quran states 

" Eat, drink but do not be wasteful" 

Wasteful consumerism exacerbates pollution and environmental 

despoliation. 

• There is too much of food wastage especially at weddings. Wastefulness (IsraJ) 

is a cardinal sin in Islam and is a punishable offence. Instead, Islam encourages 

the feeding of birds, insects and animals with crumbs. 

Mufti Zubair pointed to our proud Islamic history in the following areas: 

• In Turkey, a building was left as "waqflv" to feed birds 

• Islam has for centuries laid importance on the burial of religious material. In 

this regard, there is great respect for paper. Muslims are encouraged to bury 

and not to burn any Quranic verses. Burning pollutes the atmosphere. The 

Waqf means a trust established for a specific purpose. 
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practice of the great scholars of Islam was to bury religious material. This is 

a form of re-cycling. 

• Muslims are buried and not cremated - body returned to its original natural 

organic state (bio-degradable humus) 

• Islam encourages the burial of hair and nails pared including aborted 

foetus/placenta. These are returned to the earth in its bio-degradable, organic 

state. 

3.2.2 Muslim Judicial Council (MJC) - Qualitative Interview With 

Moulana Ihsaan Hendricks 

Moulana Hendricks is the Deputy President of the Muslim Judicial Council (MJC), by 

far the biggest of all the three council of theologians. The largest percentage of the 

Muslim population and historically, the oldest are found in the Western Cape. 

The major mosques made reference to in the interview fall into two categories: 

• Athlone: Masjid-al-Quds (Gatesville) and Habibiya Soofie 

• MJC Headquarters: Masjidus Salaam, Essence Road Mosque 

• The bulk of the Muslim community are in Mitchell's Plain, servicing 

approximately 700 000 Muslims via the Westridge and Lentegee mosques. 

On the question of mosques delivering environmental topics, Moulana Hendricks 

reiterated that whilst this was a very important topic and issue, this was not regularly 

done. He conceded that Imams possibly touch on the topic of the environment 

unknowingly and only incidentally. 

Moulana Ismail Karan, the Imaam at Al-Azhar mosque in District Six is qualified as a 

school teacher and also holds a degree in Environmental Studies. His area of 

specialization is on Environmental Education. In 2003, Moulana Karan undertook an 

excursion with a group of students to Malaysia. His wife, who is an Educare provider 

always takes great pride in celebrating Arbor Day. 

Moulana Hendricks conceded that immediately, one comes to the realization that this is 

a greatly neglected field in the Muslim community. 
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3.2.2.1 The MJC's involvement in the Environment 

Approximately 6 years ago the MJC invested in a smallholding in the Western Cape's 

Southern suburbs. The smallholding is 8 acres in extent. This farm area was turned into 

a drug rehabilitation centre. Some of the drug counsellors were sent for training to 

Indonesia and Malaysia.. This smallholding is called the Phillipi area. This agricultural 

area was bought by Muslims about 15 years ago and approximately one year ago the 

MJC declared this as a poverty alleviation project. 

The MJC fostered a feeling of hope amongst the local inhabitants in Phillipi as this 

contributed towards poverty alleviation. From Moulana Hendrick's observations some 

of these farms were bought by farmers who have expertise but did not cultivate this 

area. This area is fertile and there appears to be emerging farmers in the area. In late 

August 2004, the South African Government provided funding to the area to the tune of 

R600 000. The area will be assisted through agricultural reform extension programmes 

offered by the University of Stellenbosch's Agricultural Research Department. 

The move in buying the smallholding paid off dividends as this initiative resulted in the 

Western Cape Government releasing R22 million for a fresh fruit project in its Vision 

2005 and beyond Project. The MJC qualifies as a Historically Disadvantaged 

Individual (HDI) status and consequently bought a 30% share in the operating market of 

this venture. 

3.2.2.2 Newspapers and radio stations 

The two newspapers, Al Burhaan and Al Dawah do not dedicate a column to 

environmental issues. This area needs to be addressed and strengthened. 

The main radio station in the Cape is the Voice of the Cape/Radio 786. Not enough air 

time is devoted to environmental issues. 
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3.2.2.3 The MJC and its stance on the Environment 

According to Moulana Hendricks, the Quran is strong on environmental issues. The 

Muslim community, at large has neglected this subject area. The Quran expands in 

"*abasa wa tawalla" "Let man look at the food that he consumes." This refers to the 

agricultural process and pertains to water, rain which Allah has provided as a benefit to 

you and your cattle. Environmental issues are paramount. 

At least 33 places in the Quran refer to mountains. This illustrates how important 

environmental issues are. 

The MJC endorses its regret at some Muslim countries like Egypt who have disregard 

for basic hygienic standards. The airport toilets bear testimony to this deterioration in 

hygienic standards. 

The famous Hadith of the Prophet Muhammad (PBUH) states: 

"Cleanliness is half of Iman,fdvi 

Tali<imIt is vital to every Muslim. 

The MJC is concerned about the following areas related to the environment. 

• There is a need for mosques to disseminate more information on environmental 

issues 

• There is a greater need for the MJC to conscientise the Muslim community of 

the Western Cape through environmental awareness programmes. 

xh" Cited in Sahih Muslim, Hadith no 544, Darussalam Publishers, Riyadh 
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3.23 The Jamiat-E-Ulema Transvaal (JUT) - Interview With 

Moulana Ebrahim Bham 

Moulana Ebrahim Bham is an Executive member of the JUT. He holds the posts of 

Assistant Secretary, Media Liaison Officer and Editor of the JUT's in-house publication 

called Al-Rasheed. He has been with the JUT for 15 years. 

Moulana Ebrahim Bham lectures on a wide range of topics. As media liaison officer, he 

is responsible for moulding Muslim opinion in South Africa. He has produced an audio 

cassette Environmental Issues: An Islamic Perspective (In Transcript form in 

Annexure B). This cassette marked the opening of the World Summit on Sustainable 

Development (WSSD) in Johannesburg in 2002. Moulana represented the JUT at the 

WSSD at NASREC (Johannesburg) at the WSSD and his focus was on highlighting the 

utilization of natural resources in Palestine. He drew the attention of the world to the 

atrocities committed by the Israeli government on farmers in Palestine when the Israeli 

army destroyed thousand-year old olive trees and intentionally contaminated drinking 

water supplies as a form of their oppression of the Palestine nation. 

3.2.3.1 The main mosque in Johannesburg 

Undoubtedly, the Newtown mosque is the main centre of the JUT's lectures in the 

Gauteng region. The capacity at any Friday sermon is around 2000 people. 

The JUT attempts to synchronise its lectures and co-ordinates common topics in 

surrounding mosques. Some of the topics are: Racism (this coincided with the Racism 

Conference in 2001 at the ICC, Durban)., Sustainable Development, Divorce (Abuse), 

The Past and the Future of Muslims in South Africa: Responsibilities of Muslims in a 

post-apartheid South Africa. 
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3.2.3.2 The JUT's views on Islam and the Environment 

The JUT concurs that insufficient attention is dedicated to the topic Islam and the 

Environment despite the fact that Islam has provided clear guidelines on the topic, it 

finds itself woven into topics in the general tapestry of things but is very seldom 

tackled on its own. What the Imams in the mosques affiliated to the JUT do discuss are 

issues on sustainable development. 

3.2.3.3 The JUT's publication "Al-Rasheed" 

The following issues were discussed: 

• Sustainable development - during the WSSD circa 2002 

• Water - a scarce resource 

• Natural Resources 

• Smoking with particular reference to the Hookah pipe 

• Pollution 

Moulana Bham did point out to the fact that a dedicated column does not exist on the 

topic Islam and the Environment. 

3.2.3.4 The JUT's Radio Station: "Radio Islam" 

The JUT's official radio station, "Radio Islam" beams to the Muslim population of 

Johannesburg (and suburbs), Lenasia, Benoni and Soweto. The radio station does not 

have a dedicated programme on Islam and the Environment. 

Moulana has a weekly programme on Thursdays where he deals with a host of issues. 
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3.2.3.5 Projects Undertaken By The Jut On Sustainable Development 

Water Projects (provision of boreholes) 

• Mpumalanga - 6 wells using schools as the focal point. 

• Limpopo Province- 3 wells 

The JUT has not been involved in any agricultural projects. 

The JUT was involved during the recent droughts in Malawi. The JUT donated 

agricultural products. 

3.2.3.6 Moulana Bham's audio cassette: Environmental issues: An Islamic 

Perspective 

The transcript of this audio cassette is available in Annexure B. 

3.2.3.7 The JUTs Concluding Remarks 

• As a minority population of South Africa, the contributions of the Muslim 

community to the various upliftment projects on sustainable development are 

significantly high pro rata. 

• Allah created everything found on this earth as a trust 

• There must be a MizSn (balance) between our usage and the availability of 

natural resources. We have lost this balance. 

• We must look at the environment as a trust (AmSnah). We cannot do with the 

environment as we please. We have to use the environment judiciously. 

• We must have other considerations with regards to the use of resources other 

than having it. 

• We must not be extravagant. Extravagance leads to wastage and pollution. 

• Poor people have a right over our wealth. It is incumbent upon the rich to share 

with the poor so that there is equity. 

• Whatever the resources there are- the use of these resources is subject to ethical 

considerations. 

• We need to be wary of Globalisation and its effects. 
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3.2.4 The Sunni Jamiat-e-Ulema Kwazulu Natal 

Moulana Abbas Khan, the Chairman of the Sunni Jamiat-e-Ulema was interviewed 

concerning his association's involvement in environmental issues. He served the Sunni 

Jamiat for over twenty five years. As Imam (Head) in the Croftdene Mosque in Unit 5, 

Chatsworth, South Durban he often delivered talks on environmental issues. He also 

reiterated the famous Hadith that "Cleanliness in half the faith". He qualified that 

Muslims are conscious of being clean due to the fact that they must make ablution five 

times a day. 

Moulana Abbas Khan also mentioned that whilst he was on a trip to Karachi, Pakistan 

in April 2004, he delivered a lecture at the Islamic Centre in North Naajimabad on the 

issue of pollution. His association constantly monitors the levels of cleanliness at the 

mosques which fall under the auspices of the Sunni Jamiat-e-Ulema. 

Upon closer inspection of the various mosques, it is pleasing to note that much attention 

is placed on the use of water. Mosque-goers are urged not to waste water via posters 

which are clearly exhibited on notice boards and near water points. 

The general publications of the above organisation do not have any articles on 

environmental issues. 

3.2.5 The Soofie Darbaar Institute*™ 

The Imam of the Riverside Soofie institute in Durban, Moulana Goolam Muhammad 

Soofie was interviewed. He categorised the importance of the physical environment into 

the categories of khilafah and taskhir (refer to Abu Sway in Chapter Two) and 

expressed that Allah will ask humans to account for their living period on this earth. 

" This religious body was started by the late Hazrat Soofie Saheb, who is claimed to be the 36th 

descendant of the Caliph Abu Bakr. The Soofie passed away in 1911. He belongs to the Chisthi order 
of Sufis. 
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He also explained that Allah has given humans authority to use the physical 

environment judiciously. 

He reiterated that the word Sufi is derived from Safa which linguistically refers to the 

state of cleanliness (spiritually and externally). He therefore qualified that the 

environment is valuable to Sufis. The spiritual head of the Chisthi order of Sufis, 

Khwaja Moinudeen Chisthi had called out in his last sermon that humans were to: 

"Love everything and hate nothing" 

Moulana expressed that the topic of Environmental Education was a neglected area of 

concern. He did not include topics related to the environment in his lectures or in the 

quarterly Soofie Saheb newsdlatter. 

However, he pointed out that the late Soofie Saheb loved animals and his favourite 

animals were cats and horses. 
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3.3 CONCLUDING REMARKS: CONTRIBUTIONS MADE BY 
THE VARIOUS INSTITUTIONS ON ENVIRONMENTAL 
ISSUES 

Publications 

IBJUKZNBMJCDJUTI 

Figure 5: Environmental coverage in publications of theological bodies 

Figure 5 clearly points out that the JUT's publication Al-Rasheed carries more articles 

issues relating to environmental issues than the other institutions. The Sunni Jamiat and 

Soofie Darbaar institute are not included in Figure 5 as they did not cover 

environmental issues in their publications. 

84 



Radio Stations 

JUKZN MJC JUT 

Figure 6: Environmental coverage by Muslim Radio Stations 

Figure 6 clearly points out that the JUT once again has made more significant strides in 

reaching out to its constituent population through Moulana Bham's weekly Thursday 

programme. It must be noted here that the JUKZN does not have its own radio station 

and as such has very little control over the programs which are aired over the seasonal 

radio station in Kwazulu Natal called Al-Ansaar Radio. 

However, Mufti Zubair Bayat is interviewed often on Channel Islam and Radio Al-

Ansaar and his talks touch on environmental issues. 

The Sunni Jamiat and Soofie Darbaar Institute do not have their own radio stations and 

are therefore not represented in Figure 6. 
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Environmental Projects 

JUKZN MJC JUT 

Figure 7: Environmental projects undertaken by Islamic Institutions 

Figure 7 illustrates that a real tangible environmental project that has taken off in South 

Africa is the one in the Phillipi Region in the Western Cape. This fruit farming project 

holds great promise for the MJC who is the leader in this field. 

It is quite evident, however that all the major institutions in South Africa, who represent 

more than one million Muslims: 

S Endorse the value of the topic Islam and the Environment 

S Agree that this area needs to be emphasized greater 

S That Allah has ordered us to protect the environment 

S That Allah has given us the environment on trust 

S Are committed to fostering Environmental Education projects. 

S Agree that more lectures at their mosques need to be environment-centred. 

•S Agree that their provincial radio stations need to include topics related to the 

care of the environment in their programming schedule. 

S Need to have a dedicated environmental column in their publications. 
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3.4 QUANTITATIVE EMPIRICAL RESEARCH FINDINGS 

Preamble 

The background of the validity of the questionnaire as "exploratory" tool/device was 

discussed under the section "Research Methodology" in Chapter One. It will suffice 

here to introduce the read.er to the variables and parameters found within the 

questionnaire. 

The questionnaire was generated and administered in English for South African schools 

and in Arabic for the four international control schools. 

The questionnaire also allowed for open-ended responses in the form of comments. 

These comments will also be highlighted during the course of the analysis. 

The questionnaire was divided into the following convenient sub-sections: 

3.4.1 General Section 

In this section research questions are broad and general, relating to the school's general 

functioning. Questions were asked relating to Environmental Education (EE): 

• Whether EE is offered in the various phasesxlvui? 

• Was World Environment Day (WED) observed"1" 

• EE Activities engaged in during WED 

• Arbor Day1. 

" In South Africa, Outcomes Based Education (OBE) is the pedagogy offered. Schools 
follow phases eg. The Junior Primary section is called the Foundation Phase (caters 
for ages 5-8: Grades 0 to 3 or from pre- school to Standard 1), me Senior primary 
section is called the Intermediate Phase (Grades 4- 6/Standard 2-4: ages 9-11), the 
Junior Secondary/High school phase is called the Senior Phase (Grades 7-
9/Standards 5-7: ages 12 to 14) and the Senior Secondary /High school phase is called 
me Further Education and Training /FET phase: Grades 10-12/ Standard 8-10: age 15-
17) 

Each year, South African schools are encouraged to observe World Environment Day on 
the 5 June. Each year focuses on a new theme eg Water, Aquatic Ecosystems and the 
like 
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• Activities during Arbor Day. 

• General aspects of the school (notice boards, posters, clubs, newsletters, 

Establishing vegetable gardens, greening projects, library integration. 

• Assembly talks 

• Subscription to journals/magazines 

• EE competitions 

3.4.2 Classroom-specific questions 

• Do classrooms have plants? 

• Do classrooms have an environmental mission statement? 

• Do classrooms have posters on the environment? 

3.4.3 Learning Area^ specific questions 

• EE as part of the curriculum 

• Environmental Officer 

• LA topics on EE 

• Islamisation of LA's 

3.4.4 Staff-Specific questions 

• Internal Staff workshops 

• External Staff development workshops 

• Association with NGO's 

Arbor Day is traditionally a day when tree planting takes place. The South African 
National Parks and Gardens Society nominates a tree which is to be conserved and 
planted. Normally, trees which are in danger of becoming extinct and which are 
endangered are planted. 

11OBE does not use subject classification but learning area classifications. 
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3.4.5 General Comments 

In this section contributors had the latitude to make valuable comments relating to the 

establishing of EE and the topic of introducing the topic of the environment in their 

teaching. 

After results were populated into the appropriate spreadsheet, graphs were generated 

which visually make interesting comparative reading. One can compare/observe: 

• Intra-Islamic school variations of EE 

• EE in Public schools 

• EE in an international Muslim setting 

The results in the graphs were analysed in prose form. 

3.5 COLLATION OF DATA: ANALYSIS OF PICTORIAL 
GRAPHS 

In this section we take a look at the analysis of the quantitative aspects of the research . 

The first four graphs (A, B, C and D) deal with the question of whether Environmental 

Education has been catered for in the various school phases: 

• Foundation phase (Grade 0-3) 

• Intermediate phase (Grade 4-6) 

• Senior Phase (Grade 7-9) 

• Further Education and Training Phase (Grade 10-12) 

The results, which were yielded from the study, revealed the following data for Islamic 

schools, the secular schools and the International schools surveyed. The composite table 

drawn below shows the percentage distribution of the question of whether 

Environmental Education has been catered for in the various phases: 
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Table 3: Environmental Education in South African Schools 

PHASE 

FOUNDATION 

INTERMEDIATE 

SENIOR 

FET 

SCHOOL AVERAGE 

SOUTH AFRICAN 

ISLAMIC 

SCHOOLS 

YES 

65 

71 

71 

53 

65 

NO 

35 

29 

29 

47 

35 

CONTROL 

SECULAR 

SCHOOLS 

YES 

67 

67 

100 

33 

-

NO 

33 

33 

-

67 

-

INTERNATIONAL 

SCHOOLS 

YES 

67 

67 

33 

33 

-

NO 

33 

33 

67 

67 

-

The table above indicates the inclusion of Environmental Education in the various 

phases. The control school results are not valid because of the small sample taken. The 

control schools do not form part of the research population proper but were used to 

illustrate what are the goings-on at these schools in respect of Environmental Education. 

It will suffice here just to look at the collated results of South African Islamic schools. 

On a whole, it must be noted that Environmental Education is catered for in 65% of the 

various educational phases. The intermediate and senior phases show that 

Environmental Education is catered for in 71% of the Intermediate and Senior 

Phases. This can be attributed to the fact that cluster cell1" inter-school activity and 

Departmental directives in respect to EE is most active in these phases. 

The conclusion one can arrive at by looking at whether Environmental Education is 

catered for in the various phases in South African Islamic schools is that: 

• There is a genuine effort, especially in Grades 0 to 9 to cater for 

Environmental Education in the school's curriculum. It is common knowledge 

that the theme of the environment is prescribed by the Revised National 

Curriculum Statement as a programme organiser1"'. Environmental Education 

is well catered for in these phases. 

With Outcomes Based Education all schools (public and state subsidised private Islamic 
schools) must belong to a networking cluster cell wherein educators: (1) meet once a 
month and (2) where all work and assessments are moderated for standards. 
The themes : transport, health, environment are used as points of departure or sections 
around which lessons should revolve. Used as themes. 
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• Environmental Education is satisfactorily catered for in the Further Education 

and Training phase. 

• There are clear indications that EE is done on a formal basis. 

Here are some of the general comments regarding the type of integration which occurs 

in some Islamic schools: 

o Each learner has a SAPPI workbookllv in Environmental Education in the 

Intermediate and Senior Phases, 

o EE is integrated into the Human and Social Sciences, Life Orientation and 

Natural Sciences learning areas 

o Environmental Education forms an integral part of the syllabus and content 

material in the various phases, 

o One school has a general school project in which all learners participate. At the 

level of praxis, each class participates in a different EE theme eg. Fund raising 

and making recycle bins, 

o EE is taught in many schools in tandem with the teachings of the Quran. 

o In one school EE is integrated into the Natural Science and Biology learning 

area/subject, 

o Some Islamic schools have not developed an FET phase as yet. 

hv SAPPI refers to South African Pulp and Paper Industry. SAPPI has contributed in a large 
way towards die development of EE in schools via such publications 
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Graph A: EE In Foundation Curriculum 

Environmental Education in Intermediate Phase (Grades 4 to 6) 
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Graph B: EE In Intermediate Phase 

92 



ISLAMIC 
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Environmental Education in Senior Phase (Grades 7 to 9) 
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Graph C: EE in Senior Phase 

Environmental Education in FET Phase (Grades 10 to 12) 
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Graph D: EE in FET Phase 
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OBSERVANCE OF WORLD ENVIRONMENT DAY AT SCHOOL (REFER TO 

GRAPH E) 

Observence of World Environment Day at School 
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Graph E: Observance of world environment day at school 

June 5 is annually declared World Environment Day (WED) in South Africa and the 

rest of the world. 53% of Islamic schools in South Africa observe World Environment 

Day. Nearly half of the Islamic schools sample indicated that they do not observe World 

Environment Day. World Environment day is not just about that one day. June 5 heralds 

the culmination of activities done prior to the day. Themes of "Save our Oceans", "Our 

Plants: our Natural Heritage" and the like are some of previous themes. 

These are some of the activities which the 53% of the Islamic schools who observe 

WED engage in during this week: 

Assembly talks and presentations by learners 

Posters highlighting environmental issues 

Treasure hunts 

Speech contests 

Poster competitions 

Cleanest classroom competition 

Decorating classrooms with articles and posters on the environment 
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• Planting trees, establishing vegetable patches: greening projects 

• Art competitions 

• Quiz contests 

• One school commented that most of their WED activities were held in the 

Foundation Phase and this included: collages, art displays, speech topics, 

promotion of vegetable gardens, drama sketches by learners 

OBSERVANCE OF ARBOR DAY AT SCHOOL fREFER TO GRAPH F) 

Observence of Arbor Day at School 
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Graph F: Observance of Arbor Day at school 

Arbor Day is observed traditionally internationally especially in South Africa, the UK, 

Australia and the USA when a day (the first Friday) in September is set aside for tree 

planting. Schools normally celebrate the Friday as the culmination of a week's activities 

which generally revolve around trees. Each year, South Africans are encouraged to plant 

trees which are in danger of being extinct. Total South Africa (a petroleum company) 

even hands out seeds with directions to plant the nationally designated tree. In any given 

year one tree eg Ficcus Entericus is designated as the tree for that year. South Africans 

are encouraged to plant the tree. Newspapers and Total SA carry information on the tree 

in the form of pamphlets which are distributed to the public when you drive in to fill 

petrol (gasoline). 
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Graph F reveals the following interesting details about the involvement of Islamic 

schools in South Africa in Arbor Day activities: 

• 88% of Islamic schools observe Arbor Day annually. 

The activities during Arbor Week include: 

• Visits to neighbouring botanical gardens and information centres 

• Talks at assembly by botanists, learners, guests. 

• Tree planting ceremonies 

• Check the growth of already planted trees 

• Poster competitions 

• Speech contests 

• Poetry recitals and competitions 

• Theme of the week on Trees across the curriculum 

• Calling the Mayor of the city/town to be the guest at your tree planting 

ceremony 

• Art competitions 

• Total involvement of educators: each educator in their lesson teaches an aspect 

on trees 

• Drama: improvised plays 

• Qiraat competitions on relevant verses of the Quran related to trees. 

• Special assemblies wherein learners are informed about the value of trees. 

• Fund raising projects to purchase trees and shrubs for the overall aesthetic 

improvement of the school 

• Infusion of Quranic verses and Ahadith on ecology and conservation 

• Getting parents and the business community to pledge trees. 
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PRESENCE OF AN ENVIRONMENTAL EDUCATION NOTICE BOARD 

(REFER TO GRAPH G) 

Presence of Environmental Education Notice Board 
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Graph G: Presence of an environmental education notice board 

29% of Islamic schools indicated they had a special Notice Board dedicated to 

Environmental issues. Most schools visited do have a general school notice board 

which is located at a vantage point. The sad aspect of this area is that: 

• There is no World Map 

• There is no Daily News column 

• There are no Quranic verses 

• Environmental issues are virtually non-existent. 
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Posters of Environmental Issues at Strategic Points 
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Graph H: EE Posters at Strategic Points 

53% of Islamic schools displayed relevant posters on Environmental issues at strategic 

points in their schools. These were vantage points at which learners could specifically 

read more about environmental issues. 

Many schools have a general notice board on which examination time-tables, 

departmental notices and other important information are pasted. 

Nearly half of the Islamic school sample indicated that this is not the case. The school 

notice board is devoid of articles on environmental issues. 

Common concerns in articles found in South African newspapers presently focus on the 

following environmental issues: 

• The Iraq War - environmental destruction 

• Nuclear war 

• Green Peace: their campaigns 

• Culling of seals 

• Extinct animals 

• Air Pollution 

• Environmental Destruction 

• Littering 
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• Marine pollution 

• Riverine ecosystems 

• The move towards suburbanization! 

Presence of an Environmental Club 
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Graph I: Presence of an environmental Club 

29% of Islamic schools have an environmental club.71% of Islamic schools do not have 

an Environment Club. Environmental Clubs are responsible for driving the entire 

impetus of environmental issues. Learners are supervised by educators who have similar 

interests in hiking, ecology. Learners are taught how to conduct meetings (meeting 

minutes, procedures), prepare business proposals, make frugal budgets, write letters to 

guests, and plan for occasions. Unfortunately, this concept is only prominent in few of 

the historically well established Islamic schools. Whilst some schools do have Wildlife 

Clubs, the actual function of these clubs is lost or diluted because of improper 

supervision by educators who feel that they already have enough school work to 

complete so the running of clubs is a definite no-no area. 

v There are moves currently in South Africa to get "frustrated" city dwellers to move to more tranquil, 
serene Eco-park style environments eg Simbithi in Ballito, Kwazulu Natal. 
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Graph J: Publication of an environmental education newsletter 

Only 1 school (6% of the sample size) published an environmental newsletter. Teaching 

learners skills of writing articles, using software operating systems like Publisher, 

setting publication targets, getting adverts, setting templates, developing negative and 

positives as well as colour separation techniques is lost if there is no such activity 

generated by Islamic schools. Unfortunately, if every learner empowerment activity is 

seen as extra work to the allocated workload of educators, we run the danger of not 

preparing our learners for the real world. Learner empowerment cannot occur without 

proper educators supervising these projects. 
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Presence of an Environmental Patch / Garden 
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Graph K: Presence Of A Garden Patch 

47% of Islamic schools have a garden patch. 53% of Islamic schools do not have an 

established garden patch. This is actually a very sad reflection in Islamic schools. If we 

start with those schools that have established garden patches, we find that these are left 

uncared for and neglected. These gardens are not economically sustainable and very few 

are in the category of proper market gardens. Most of the gardens are left in the care of 

the ground cleaning staff. Once again, Islamic schools are losing out on this golden 

opportunity to get their learners to learn at first hand level what sustainable 

development is all about. Planting a garden (refer to Chapter Four) is outcomes based. 

The thematic approach towards developing a sustainable society: begins here with 

learners assuming responsible roles, which are embodied in the entire project: 

• Learning about organic versus genetically modified foods 

• Mapping out a garden patch 

• Soil analysis 

• Actual gardening trends and plant requirements 

• Observation techniques 
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Graph L: Existence Of Plants And Trees (Foliage) 

82% of Islamic schools have well established gardens and parks. This was probably the 

most interesting part of the research. The presence of trees and foliage is also coupled 

with the fact that quite a significant number of Islamic schools are attached to an in-

house mosque. However, there is need for more learner education concerning these 

trees. When learners are asked to identify trees and foliage by names, they were unable 

to do so. This is largely the result of not infusing these trees into our teaching. More on 

the compilation of an environment audit appears in detail in Chapter Four. 
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Library Containing Adequate Books on the Environment 
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Graph M: Library Containing Books On The Environment 

82% of Islamic schools have well equipped libraries with adequate books on the subject 

of the environment.. The Library resource Centre is the nerve-centre of any educational 

institution. Whilst there are books on the environment, namely, Whales, Sharks, 

Mountains, Tigers of India, Plant Species, learners are not being exposed to these 

literature in the frequency required. Indeed, it is safe to say that the greatest challenge 

(this is a scope for another research) facing the Muslim Ummah at school level is the 

general lack of reading amongst our children, especially among male learners. 
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Environmental Assembly Talks by Visiting Environmentalists 
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Graph N: Assembly Talks On The Environment By Visiting Environmentalists 

71% of Islamic schools invited environmentalists to deliver talks on the environment. 

Graphs N, O and P refer to information which is disseminated to learners via visiting 

environmentalists, Ulema and fellow learners on environmental issues. It is promising 

to note that Islamic schools are taking the lead in this regard. Of importance to Islamic 

schools is that a day in the week should be dedicated to a special assembly at least for 

30 minutes. This Assembly should become a genuine part of Life Orientation time. A 

formal assembly at which drug-counselling, environmental issues, career talks, talks on 

Imaan and YakeenXsi take place should be seen as a part of the hidden curriculum.. 

Ivi Religious spiritual talks on development of the person by getting closer to the Creator 
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Assembly Talks by Ulema (on the Environment) 
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Graph O: Talks by Ulema on the Environment 

82% of Islamic schools invite Ulema (in-house and visiting) to talk to their learners on 

the environment. 
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Graph P: Assembly Talks By Learners On The Environment 

82% of Islamic schools get their learners to talk on environmental issues. 
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School Subsription to Environmental Journals / Magazines 
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Graph Q: School Subscription To Environmental Journals 

Commonly subscribed magazines include National Geographic and Getaway. 

Learners Winning an Environmental Competition in last Twelve 
Months 
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Graph R: Learners Winning Environmental Competitions In Last Twelve Months 

0% (nil) of the Islamic schools participated in Environmental competitions. 

Newspapers, magazines, the private sector, state departments and garages often hold 

106 



competitions relating to environmental issues. These competitions are held in the form 

of essay-writing ventures, filling in slogans, poster competitions. Engen held a highly 

successful campaign to ascertain which town or city was the cleanest in the country. It is 

important to educate Muslim children to the fact that they are allowed, Islamically, to 

take part in competitions where there is no money paid and the cause is a good one. One 

cannot for example participate in alcohol-related competitions. 

Environmentally-friendly Classrooms 
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Graph S: Environmentally Friendly Classrooms 

76% of Islamic schools had aesthetically appealing, environmentally-friendly 

classrooms.. In many recent educational research articles mention is made of a new buzz 

word called CLASSROOM ECOLOGY. There is growing confidence in this area of 

research which shows that the set-up of a classroom (posters, desks, windows, curtains, 

plants, rules, quotations) has a direct bearing on the mind-set of the learner. Simply 

pasting a large world map on the class notice board, with pieces of coloured wool 

pointing from actual newspaper cuttings to the actual geographical point of occurrence 

on the map with an office pin empowers learners to learn more about issues which take 

place regionally, nationally and globally. When questioned, many learners at Islamic 

schools did not even know that a landing on Mars had taken place or that the Amazon 

Forest is in danger of being completely destroyed. Learners tend to be insulated, steeped 

107 



in local news and gossip, knew about the oppression in Palestine but could not even 

identify the new Minister of Education as Naledi Pandor. In conclusion, the relationship 

between the abiotic elements (non-living support material) and biotic elements (living 

learners and educators) is a serious educational issue. In one school, where I taught a 

very energetic, boisterous class of only boys, placing old magazines donated by parents 

on sport, motor cars, motor bikes, and computers actually got the boys busy during the 

change period. Their noise levels were drastically reduced. 
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Graph T: Classrooms With An Environment Mission Statement 

18 % of Islamic schools had classrooms with an environmental mission statement. 
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Classrooms with an Environmental Posters 
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Graph U: Classrooms With Posters On The Environment 

In Graph U 88% of Islamic schools had classrooms with environmental posters. 

Classrooms with Plants 
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Graph V: Classrooms With Plants 

41 % of Islamic schools encouraged keeping plants in their classrooms. 

109 



Environmental Education is an Important Component of Curriculum 
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Graph W: Environmental Education Is An Important Component Of The 

Curriculum 

76% of Islamic schools considered Environmental Education as an integral component 

of the curriculum. Here are some of the comments related to the different learning areas 

in which EE is integrated: 

• EE is integrated into Arts and Culture, Life Orientation and Natural Sciences 

• As part of the Human and Social Sciences and Natural Sciences learning area 

programmes. 

• The section on Ecosystems is integrated into Biology (Grade 10) and 

Geography (Grade 12) 

• The Environment is included as a substantive theme in the Foundation Phase 

and also in the Intermediate phase. 

• In one Islamic school Environmental Education is very seriously adopted 

because the school is "flat-like" with no recreational facilities. 

• Learners are taught about the environment during Tafseer,vu lessons. 

• The Environment is inextricably linked with Islamic Studies 

lvii Refers to the interpretation of the verses of the Holy Quran 
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• Environmental Education is taught as an important component of the Life 

Orientation learning area 

School has a Designated Environmental Officer 
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Graph X: School Has A Designated Environmental Officer 

21% of the sample of Islamic schools had environmental officers. 79% of the sample 

population of schools had no environmental officer. 

It is critically important that Islamic schools realise that Environmental Education leads 

to social transformation and is inextricably an indelible part of the value-based ethos. 

This is the very reason why Islamic schools were established. An environmental officer 

should be designated in the same manner in which schools have a Sports Director which 

far reaching Environmental Education directives. 
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Integration of Environmentally-friendly Topics in Learning Areas 
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Graph Y: Integration Of Environmentally Friendly Topics In Learning Areas 

Graph Y indicates the following common patterns of EE in Islamic schools in South 

Africa: 

• Most of the EE is integrated into Human and Social Sciences, Geography, 

Islamic Studies and Natural Sciences. 

• 82% of Islamic schools integrate EE topics across the curriculum. 
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Graph Z: Integration Of Quran And Hadith On EE Topics During The Islamic 

Studies/Life Orientation Period In Class 

The following can be gleaned from the results presented above: 

o 94% of Islamic schools integrate Environmental topics into their Islamic 

Studies lessons, 

o Learners are made aware of the Greatness of Allah 

o Learners are often made aware of "Amanah" in protecting the 

environment, 

o Life Orientation is taught by professionally qualified theologians. 

o Schools introduce verses from the Quran eg "And the sky We have 

raised high and established the balance, the order that you may not 

transgress the balance" (in nature).... (Surah Rahman verse 87,8) 

o Health issues focusing on litter and pollution are constantly raised in 

Islamic Studies eg Allah curses those people who litter public places, 

o There is general agreement that EE is being taught using the Quran and 

Hadith as the basis of Divine knowledge, 

o Educators agree that the Quran and Hadith have adequate information on 

Environmental issues which can be utilized to Islamise lessons across the 

educational curriculum spectrum. 
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Whilst the above is most welcome, Environmental Education must not be reduced to 

talk shops. There is greater need for learners to be involved in "on the ground" projects 

which will benefit the school and the community at large. There is a need to "Talk the 

Quran and Walk the Quran"! The verses in the Quran need to be implemented in our 

daily lives. Properly planned Islamic Studies lessons on the environment should ideally 

be conducted outdoors 

If there are verses identified in the Quran about farming and the hydrological cycle, 

Islamic Studies classes should include: 

• Observation of these natural events. Educators could even make use of 

audio-visual media in showing learners deserts, tornadoes, earthquakes. 

• Research into reading relevant articles and searching on the internet. 

• Experimenting on processes of condensation, evaporation, sublimation to 

verify hydrological processes.. 

• Involving learners in group work activities related to farming 

techniques, levels of farming, farming types, irrigation methods. 

• Getting learners to join in dialectical discourses. 
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Graph AA: Facilitation Of Staff Workshops On E.E. 
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35% of Islamic schools held workshops with their staff on environmental issues. 65% of 

Islamic schools did not pay attention to the aspect of holding professional staff 

development workshops on E.E. with their staff. 

Of the 35% of Islamic schools who attended staff workshops, the following 

observations emanated: 

• Staff are enthusiastic about these workshops when they are actually 

arranged. 

• When companies eg SAPPI invite the possibility of staff development 

through providing their environmental extension officers, schools 

respond spontaneously. 

• Different workshops are held relating to various needs concerning 

Environmental Education. 

• Environmental workshops are welcomed by staff, but this is always not 

possible due to logistical reasons. 

Staff Attend Departmental Workshops 
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Graph BB: Staff Attend Departmental Workshops 
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76% of Islamic schools attended Departmental Workshops on E.E. 

Staff Attend NGO Workshops 
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Graph CC: Staff Attend NGO Workshops 

53% of Islamic schools attended NGO workshops on E.E. 

Staff Attend Other Workshops 
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Graph DD: Staff Attend Other Workshops 

47% of Islamic schools attended other workshops on Environmental Education. 
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The issue of staff development workshops cannot be over emphasised here. The biggest 

problem facing educators in Islamic (and public) schools is the lack in personal growth. 

Teaching becomes like monoculture. We "plant the same crop year in and year out, 

resulting in soil exhaustion". The analogy here is significant because a lack of exposure 

to current debates on environmental issues signals intellectual stagnation 

3.6 GENERAL COMMENTS BY INTERVIEWEES 

In the last part of the questionnaire, latitude was given to interviewees to furnish 

GENERAL COMMENTS in respect of the situation regarding Environmental 

Education at South African Islamic schools. The comments are summarized below: 

Comments 

There is a dire need for Environmental Education to be offered as a substantive subject 

for learners who live mainly in inner city and suburbs close to the city centre. To cater 

for this learners have to be taken on field trips to observe (first hand) ecosystems in 

particular and how the various ecosystems have been affected by man's indifference 

and greed. Getting learners to visit zoos, SPCA'slvuI offers therapeutic alternatives to 

learners these who lack empathy in rough, aggressive environments found in inner city 

regions. 

In urban areas, learners need to be involved in a thorough study via research and 

development of informal settlements (squatters) and urban decay (slum areas). 

Learners must observe the characteristics of the above and generate means of alleviating 

these problems. 

More emphasis ought to be placed on Environmental issues at the pre-school level. In 

this phase, EE is neglected altogether. There needs to be petting zoos, atria and the like 

for little children 

The Association of Muslim Schools is obliged to hold a seminar on the issue of 

Environmental Education as this area is relevant and a must for all Muslim learners 

Society for the Prevention of Cruelty to Animals 
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and educators. Competitions in the form of speech contests and quizzes must be 

encouraged. 

It is incumbent upon each educator in Islamic schools (as value-centred institutions) to 

inculcate in each learner the love for the environment through the Quran and Sunnah 

(teachings of the Prophet Muhammad PBUH) 

There is a need for the Body of Muslim Theologians (the three main Jamiats) to host an 

interactive workshop on the Environment. This workshop must be hosted by a panel of 

Aalims who must show educators (formal and Islamiaat) the way in which issues related 

to the environment can be infused into Islamic schools. 

Environmental Awareness has to be fostered especially in urban school settings where 

recreational facilities are sometimes non-existent.. 

The Association of Muslim Schools (AMS) should ensure as its mission statement that 

all Islamic schools are teaching E.E. and that all Islamic Schools understand the 

importance of Environmental education. 

It is agreed by most educators that a fixed period should be allocated for 

Environmental Education and this should be taught by the Environmental Education 

officer designate. 

It is also agreed that Environmental Education has to a large degree been neglected in 

South African Islamic schools. As a result of this, pollution and littering has 

exacerbated. 

The following should be standard features in Islamic schools: 

• Establishing a peace garden 

• Establishing a petting zoo/animal farm 

• Establishing an aviary/aquarium 

• Growth of indigenous trees and shrubs 

• Maintenance of natural vegetated areas 

• Greening projects 
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