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Abstract

This study highlights the contribution of activists from Durban and Cape Town in the
anti-apartheid struggle in South Aftica in the early nineteen seventies. Historians tend to
generally disregard this period, that followed the state crackdown on black political
organisations and leaders, especially when writing on the 1960s Defiance Campaign and

the 1976 uprising.

The respondents in this study developed their political consciousness during the period
when internationally there was growing popular resistance to the Vietnam War, coupled
with the emergence of the militant Black Power Movement in the USA. This was also the
period of the development of the Black Consciousness Movement among ‘black’
university students in South Africa. The emergence of the dynamic Black Consciousness
Movement gave young individuals the ammunition to explore a new identity that could
help them discard the shackles of the oppressive consciousness drummed through

apartheid schooling.

The thesis of this study is about the significant impact the deconstruction of racial
identities had on the lives of young activists who resisted racial and class oppression,
during the period incorrectly described as ‘The Fifteen Year Night After Sharpeville2 It
contends that revolutionary zeal evoked spontaneous learning. Powerful learning
occurred when it was linked to the struggle against oppression. Under such conditions
groups and individuals took responsibility for their own learning and developed skills and

strategies that has largely stayed with them for the rest of their lives.

This study presents the oral stories of some activists from the Durban and Cape Town
areas and explores the activities of these two groups, hundreds of miles away from one
another who pursued activities that were largely similar. The focus is on the learning that
emerged through the consciousness raising and the conscientisation processes that helped

activists psychologically liberate themselves from racial indoctrination. It traces the

2 Jaffe, 1994: 182



development of their consciousness during their youth and examines how that
consciousness impacted on their lives as well as their understanding of their social

identities in the present.

The Black Consciousness philosophy drew individuals away from the preconceived
notions rooted in the oppressive ideology of apartheid and created a new identity that
promoted ‘black’ pride and solidarity. Although the groups operated almost 1700
kilometres apart, this study found that those activists who were exposed to philosophies
like Freire’s ‘Education for Liberation’ converged towards a common goal for

revolutionary social change.
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Introduction

My father, John William Perez, has always been an impulsive person. It was therefore
totally in character when he came home one night and announced that a few students
would be coming around the next day. He had offered our home as their base. This single
unselfish act changed our lives dramatically and threw our family into the forefront of the

student struggles in the Western Cape in 1973.

When the students, led by Johnny Issel, an executive member of SASO (South African
Students’ Organisation), arrived the next morning, they took over our home completely
and used it as the nerve centre from which they directed their campaign against the

university linking up with student struggles elsewhere in the country. It also served as a

monitoring centre for messages of support and solidarity from all over the world.

Our home was a humble three bed-roomed, semi-detached council house. There were no
spare rooms to use. My parents shared their bedroom with an old, blind aunt rescued after
she was evicted from her home in Port Elizabeth following the enforcement of the Group
Areas Act; the four daughters shared a second bedroom which snugly fitted two bunk
beds and the two sons shared the third bedroom. It was necessary therefore that our

sitting room was turned into an office for the students.

Our neighbour’s mantra ‘Share what you have, don't give what you can spare’ became
our reality as everything in our home was shared with those in need who crossed our
doorstep. Sharing as a way of life is alluded to by many writers who have focussed on the

people of the Western Cape. Desiree Lewis in writing about District Six, states:

Stories abound of how people shared what little they had...... Sharing extended also to sharing
responsibility for the raising of children of friends and relatives and taking in the destitute and the
down and out... (Zegeye A. (ed.) 2001: 119)

My father spent his days at work and my mother had to put up with the never ending
streams of students, noisy debates and constant ringing of the telephone. She never

complained.



My parents, in particular my father, considered their role in the student campaign as an
honour and a privilege. My mother had some regrets in later years when two of her
daughters were forced into exile and she all but lost contact as she was constantly refused
a passport by the authorities. But, on the whole she viewed that moment as an

extraordinary introduction into the world of political struggle.

I don’t think my father quite understood what he was letting himself in for when he
offered our home to the students. Nevertheless he welcomed them and fully participated

in all their campaigns and struggles.

My family was not unique in allowing our home to become an official meeting place for
the student movement. Many other families in the Western Cape and Durban similarly

allowed their homes to be used for the clandestine activities of political activists.

In Cape Town students also gathered around Father Clive McBride, James Mathews and
the offices of The Christian Institute. In Durban the homes of many activists became sites
of struggle. The Presbyterian Church in Merebank, Alan Taylor Residence in Wentworth
and the SASO offices in Beatrice Street were important meeting places for student

activists.
This study seeks to unravel some of the stories of the activists of the early 1970s. It is

however only a part of a much bigger story of the emergence of the Black Consciousness

Movement in South Africa.
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Overview of the dissertation

The study is structured into three sections. The first section consists of chapters 1, 2 and 3
that provide the framework around which the thesis is developed. Chapter 1 summarises
the socio-political, educational framework of the apartheid era in South Africa, and
further highlights those events internationally that influenced the activists in this study.
Chapter 2 reviews the literature and theoretical foundations. Important ideas that
developed during the birth of the Black Consciousness era are highlighted and the
theories on social identity are explored. Chapter 3 describes the research design and

methodology used, in respect of how the study was conducted and the analyses made.

The second section (chapters 4 and 5) presents the findings of the research. In Chapter 4,
a tabled chronology of events in the 1970s guides the reader through the important events
in the lives of the individuals and groups. The findings are discussed in three parts: The
processes of learning; the impact on their lives and their understanding of their social
identities and the implications for social justice educators today. Chapter 5 consists of
two representative stories (geographical area, race, class and gender being the criteria).
Each story is broken into three parts viz., early years, development of political

consciousness and later life.

In the final section (chapters 6, 7 and 8) I discuss the findings and analyse theories

associated with identity politics.

I conclude the dissertation with a short chapter (Reflections) on my expetiences of doing

this dissertation.

11



Chapter 1

Socio-Historical Background

An appreciation of the socio-historical context of this study is vitally important. The
participants in this study were all members of racially oppressed groups born in the 1940s
and 1950s. The context of their lives was closely related to the emergence of National
Party rule in South Africa. Their lives were therefore integrally bound to both the
legislation introduced by the National Party government as well as the resistance to that
legislation. Legislation dictated where they lived, how they would be educated, who they
would mix with and many other crucial aspects of their lives. Archbishop Desmond Tutu,
in a forward to the book Growing up in a Divided Society edited by Burman and
Reynolds (Burman and Reynolds, 1986: xv), writes about what it meant to be born in

apartheid South Africa:

It will decide, with a rigidity unknown to even the strictest Calvinistic predestination, where you are
born and where you can live. It will determine what sort of health care is available to you; indeed it
will determine your chances of survival or whether you will become part of the dismal infant
mortality statistic. It will determine the probability that you will succumb to kwashiorkor, be
potbellied, or suffer from easily preventable diseases. It will determine what sort of education you
are likely to get and how well you can be expected to perform at school (assuming you are fortunate
enough to get into one, if you are at the bottom of the scale). It will determine whether you can in
fact hope to have a decent, stable home environment where father is not a migrant worker separated
for eleven months of the year from his loved ones, who are expected to eke out a miserable
existence in poverty-stricken, barren ‘homeland’ resettlement camps. It will determine whether you
can ever hope to be treated as a human person of infinite worth because you have been created in the
image of God.

The participants in this study grew up under those shocking, oppressive conditions
described by Archbishop Tutu. As members of the oppressed majority their identities
developed within the context of the political and social milieu of the time This chapter
highlights the legislative as well as the societal realities of apartheid South Africa
providing a broad framework that spells out the context of life in South Africa from the
fifties to the seventies. It explains the political hurdles individuals had to overcome

before they could extricate themselves from their oppression.

A book titled 500 Years A History of South Africa edited by Prof. C.F.J.Muller claims to

be a book written ‘for the student as well as the general reader” (Muller (ed), 1991: xii)
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about ‘the White man in South Africa’ (Muller (ed), 1991: xii). In its section on The
Republic of South Africa, 1961 — 1978: Black Resistance, it is silent on the period of
‘black’ resistance from 1966 to 1976 (Muller (ed), 1991: 531). No explanation is offered
for this and the assumption that could be made is that in terms of Black Resistance
nothing significant was happening in South Africa in this period. Hosea Jaffe in his book
European Colonialism. A History of Oppression and Resistance in South Africa (Jafte,
1994: 182) devotes a section to what he calls The Fifieen Year Night After Sharpeville.
He writes:

....the 1960’s seemed to be the ‘PAC decade’ even as the 1970s were to be the ‘Black
Consciousness decade’ and the 1980’s the ‘ANC decade’. However, for all organisations and for
the liberation struggle as a whole ‘Sharpeville’ was a prolonged period of darkness, which, though
momentarily ‘moonlit’ by workers’ strikes in Natal in the early 1970s, was to endure up to the
Soweto student uprising in 1976.

These interpretations would mean that the uprisings in Soweto and other parts of South
Africa in 1976 were spontaneous pockets of reactions to the government’s education

policies and had no link with past resistance movements.

My study into this period investigates the experiences of activists involved in that
resistance from the late sixties to the early seventies. While the period is perceived by
some writers and researchers as a period of capitulation to ‘white rule’ the evidence in
this study seeks to provide some insight into what was happening in terms of resistance to

the National Party rule.

In his Richard Turner Memorial Lecture Tony Morphet (Morphet , 1990: 3) refers to the
period of the early seventies and says ‘it identifies and signals a moment when there is a
new sense of ‘the grain’® of South African history and a new perspective of the
possibilities of ‘brushing against that grain’. This study will attempt to unravel a part of

that story of young people who brushed ‘against the grain’.

3 “the grain’ a quotation from Benjamin W. 1973:248-9 Illluminations *...A historical materialist therefore
dissociates himself from it as far as possible. He regards it as his task to brush history against the grain.’

13



1.1 The Post 1948 Period
1.1.1 The Political Context

1.1.1.1 Racial Segregation

Racial segregation legislation introduced by the apartheid government was designed not
only to separate the defined race groups into separate residential areas but also to ensure
that the oppressed understood their inferior status in society. A brief introduction of some
of those laws provides the reader with the social and legal context of the lives of the

individuals researched in this study.

The respondents in this study grew up in the period of change from mixed areas to the
implementation of the Group Areas Act. This act not only separated them from friends
and family members but also ensured that there would be minimal contact between the
defined racial groups. In Durban many of the respondents lived in mixed areas in their
early childhood but were moved to designated racially defined residential areas when
they were still young children. All the Durban Group, except one, (Betty Leslie grew up
in Wentworth, an area set aside for ‘coloureds’) grew up in areas demarcated for
‘Indians’. During childhood they maintained ties with friends and family members
classified ‘coloured’ living in the Wentworth area, through the common play areas or
through the church. In the Cape all respondents grew up in ‘coloured’ designated areas

and experienced the trauma of forced removals either directly or indirectly.

Racial segregation in South Africa did not start when the Nationalist Party came to power

in 1948. Lewis Lewis, 1987: 261 explains this as follows:

The Nationalist Party did not invent segregation; in many cases they built on segregatory
foundations laid well before 1948. What they did do, however, was to greatly extend it and refine it,
in an exercise of social engineering on a massive scale, so that by the 1960°s it affected almost every
aspect of the private and public lives of all South Africans. And it was in the 1948 to 1964 period
that they enacted the most important laws forming the framework of apartheid.
The laws that the National Party enacted brought about the period commonly referred to
as apartheid. Amongst the laws that were introduced were: The Population Registration
Act of 1950 that arbitrarily divided the South African population into racial groups; the

Mixed Marriages Act which banned marriage between ‘white’ people and people of other
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racial groups, the Group Areas Act which gave the government the authority to declare
any particular area for the exclusive use of a particular racial group and a host of other
legislation that entrenched segregation and took away even those limited rights

previously enjoyed by small elite sections of people of colour (Lewis, 1987: 261).

One of the steps taken by the National Party government was to remove enfranchised
‘coloured’* voters from the common voters’ roll in 1956. (The South African Act
Amendment Act (No. 9 of 1956) was adopted by 173 votes to 68 (Muller: 481) and
validated the Separate Representation of Voters Act (No. 46 of 1951) (Muller: 485)).0One
of the reasons why the National Party government did this was because they considered
‘coloured’ voters a threat to the ‘white’ power base. This view is supported by the figures

made available at the time:

....in 1951 there were already 183 552 coloured children at schools in the Cape, as against only 170
223 White children; that the coloured birth rate was considerably higher than the White birth rate;
and that the number of coloureds was increasing owing to miscegenation with Blacks. By removing
the coloureds from the common voters’ roll, therefore, the government would ensure that the
political power would remain in the hands of Whites.... (Muller (ed), 1991: 477)

The promulgation of the Bantu Authorities Act (No. 68 of 195 1) abolished the Native
Representative Council and provided for greater self government in the homelands
(Muller (ed), 1991: 487). Verwoerd claimed that, “The fundamental idea throughout 1s
Bantu control over Bantu areas’(ibid.). However, his plan was more sinister. He wanted
to increase the part played by headmen to reinforce the already collapsing oppressive

tribal system:

By restoring the tribal system, which was disintegrating, and conferring power on the headmen,
whose authority was crumbling, Verwoerd wished to ensure that he could count on the support of
headmen in implementing the system of government which he planned to introduce (ibid.).

This point of view is supported by Tabata in his 1962 presidential address to The African
People’s Democratic Union of South Africa (APDUSA). He says:

...the fact is that cases are going to be tried by ignorant chiefs under tribal law — the same chiefs
who are the servants of the herrenvolk agency. The introduction of that tribal law is one of the most
sinister aspects of the whole plan. First, it is intended to deprive the population of the protection of
law, as known in any civilised community. Secondly, it is designed to enable the chiefs to carry out
any order against the people issued by the herrenvolk government. Thirdly...it is designed to

4 All racial categorisation will be placed between inverted commas to indicate this writer’s abhorrence of
all racial terminology. However, she recognizes that in the context of the historical realities racial
terminology is sometimes unavoidable
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abrogate the legal rights to property together with all those property relations which are established
by law in any capitalist system.

In the above extract Tabata highlights one of the important aspects of apartheid South
Africa — using the members of the oppressed to do the work of the oppressors. This was

done openly as is described above and secretly through a well developed spy network.

11.1.2 Laws to Control the Movement of ‘Black’ and ‘Indian’ People

Pass laws came into existence in the colonial world as a way of controlling the

movements of the indigenous inhabitants. Van Zyl (Muller (ed), 1991: 137) writes:
There are serious objections to all pass laws, but they were considered necessary in most colonies to
induce a stable way of life among primitive races and to combat vagrancy and thieving. The pass
laws did immobilise the Hottentots and this meant that it was not easy for them to move around in
search of better wages.
Pass laws were also used to ensure ‘white’ control over land and to keep ‘blacks’ as
sojourners in the country of their birth. In order to stop ‘Indians’ from purchasing land in
‘white’ areas the government introduced the ‘Pegging Act’ in 1943 (Muller, 1991: 457-

458).

There was resistance to pass laws in both the ‘African’ and ‘Indian’ community long
before the Nationalist government came into power. The history of the struggle against
the enforced carrying of passes could be a dissertation on its own. Suffice for this
document is to highlight the burden imposed on the oppressed through segregation and

the pass laws. Jack and Ray Simons explain the terror of urban life as follows:

Urban Africans were being herded into the segregated ghettoes called locations. Here, isolated from
the rest of the working class, they could be pinned down, supervised, patrolled, prosecuted for non-
payment of rent, and raided for taxes, passes or prohibited liquor. Swooping down in the early hours
of the morning, the police posses invaded without warrants houses and compounds, forced the
occupants out of bed, arrested those who could not produce tax receipts, lodgers’ permits or passes,
cuffed and kicked the victims into the waiting pick-up vans (Simons, 1983: 433)..

Though most respondents in this study did not experience the indignity of having to carry
passbooks, these laws impacted on the way they organised their campaigns. Entry into
‘ African’ locations was controlled and activists from other race groups found in these

areas without the correct authorisation, were arrested and fined. In addition, those
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classified ‘Indian’ could not settle in the Orange Free State and needed a special permit to
travel through the Transkei. More importantly though was the fact that leading members
of anti-apartheid organisations and close friends suffered the humiliation imposed by pass
laws and all associates became part of the conspiracy to thwart the police in their efforts

to enforce this law.

1.1.1.3 Legislation to Curtail Resistance

The apartheid government implemented a host of laws to ensure that any form of
resistance from the oppressed was crushed. The Unlawful Organisations Bill which later
became called the Suppression of Communism Bill was introduced in the House of
Assembly in 1950 and became law on 26 June 1950 (Suppression of Communism Act
(no. 44 of 1950)) (Muller (ed), 1991: 493).. While the opposition parties in the House of
Assembly agreed with the control of communists, they voiced concern that the
government was using the curbing of communism to curtail all forms of resistance and
placed too much power in the hands of the Minister of Justice (ibid.). The government
responded with more draconian measures to stop resistance campaigns. The Public Safety
Act (No. 3 of 1953) allowed the government to proclaim a state of emergency in any part
of the country and the Criminal Law Amendment Act (No. 8 of 1953) imposed stringent
penalties on those who broke the law by means of protests (Muller (ed), 1991: 496).

In 1962 the General Laws Amendment Act was introduced to ‘plug every legal loophole
and shore up every weakness in the structure of the South African Nazi dictatorship’
(Jaffe, 1994: 182). This law singularly provided the state with unprecedented powers to
control all manner of dissent. Jaffe says it turned the country into ‘a prison house for
opponents of apartheid” (Jaffe, 1994: 182). He lists the extensiveness of the law as

follows:

_...Section 21 enabled a death sentence or a minimum of five years in prison for ‘sabotage’, which
was defined as damage to, or intent or advising to, damage, any kind of private or public property
and services. It enabled listing and banning people from speaking in public, or attending gatherings,
extending emergency regulations, censoring the press, imprisonment for possession of ‘unlawful
publications’ or membership of ‘unlawful organisations’, house-arrests and detention without trial
for ninety days, then one hundred and eighty days, then indefinitely (ibid.).
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Those who chose to oppose the apartheid government lived with the daily reality that the
apartheid state machinery could be used to make their lives unbearable. Activists in this
study speak of how they organised so as to avoid arrest and detention as well as the

trauma of detention, banning and exile.

1.1.1.4 Response of the Oppressed Masses

The oppressed did not just accept the imposed legislation. An insight into some of the
resistance campaigns of the fifties and sixties gives the reader a perspective of the form of
politicisation that may have influenced some respondents in this study. While there were
direct influences on individuals in politically conscious families, some respondents
developed a consciousness from their personal experiences of the draconian laws that
controlled their lives. When individuals got involved in anti-apartheid resistance
campaigns as young people, they were influenced by the forms of struggle set in motion

in the nineteen fifties and sixties.

Despite all the measures enacted by the National Party government and with all the
power it had at its disposal, the resistance movement against racial segregation and

oppression legislation grew.

The state reacted against the political activists and arrested and charged 156 persons with
treason in December 1956. The trial dragged on till 1961 when Mr. Justice Rumpff found
that ‘there was no proof that the accused wanted to overthrow the government by violent

means, and acquitted them’ (Muller, 1991: 498).

On the 21 March 1960, following protests against the Pass Laws, organised by the PAC,
69 people were killed and 178 were wounded in Sharpeville when the police opened fire
on unarmed protesters (Muller, 1991: 499-500). In similar protest in Langa two people
were shot dead. The police action resulted in protest action in cities across South Africa.
The government declared a state of emergency, arrested 11 500 ‘blacks’, called in the

active Citizens Force in Nyanga and Langa and banned the ANC and the PAC (ibid.).
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The government’s actions to ban the two organisations set them on the path of guerrilla
warfare. The ANC formed their military wing called Umkonto we Sizwe (the Spear of the
Nation) and the PAC claimed an organisation called Poqo which was conducting minor
sabotage acts in the Cape to be their Military wing (Gerhart, 1979: 252). In May 1964
police raided the secret headquarters of Umkonto we Sizwe at Rivonia and arrested its
leadership. Mandela, Sisulu and others were sentenced to life imprisonment (Gerhart,
1979: 252).

The above selected incidences represent the thrust of political responses of the oppressed.
They are by no means a complete picture but serve to highlight the era of resistance in

which respondents in this study grew up in.

1.1.1.5 Re-emergence of Political Organisations

In the post 1962 period following the bans imposed on the larger political formations and
the onslaught on political activity from the state, many anti-apartheid organisations were
unable to operate effectively. Organisations were crippled by banning, arrests,
imprisonment and exile of members and leadership. The NIC, The Non European Unity
Movement (NUEM) and The African Peoples” Democratic Union of South Africa
(APDUSA) were not banned but became ineffectual through the persecution their

members suffered from the actions of the police state.

During the dearth of above-board political organisations the government tried to
introduce its new dispensation for people of colour — segregated political entities and
homelands. It created homelands to administer each tribal group separately, the SAIC
together with Local Government Councils (LACs) to administer ‘Indian’ affairs and the
coloured Persons Representative Council (CRC) to administer ‘coloured’ affairs. Lewis
(Lewis, 1987: 272) explains:

Since the creation of a coloured ‘homeland’ along the lines of the African ‘tribal” homelands was
both impossible and impracticable, the government had to seek a new solution for an alternative to
parliamentary representation for the coloured ‘nation-in-the-making’ (as they described it). The
Coloured Persons Representative Council Act, which came into effect in 1968, replaced the wholly
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nominated, purely advisory and entirely ineffectual UCCA?® with a new body, this time with some
limited legislative and administrative powers.

The oppressed adopted a strong non-collaborationist stand against all government created
separate development structures thereby rejecting all homeland administrations and what

were disparagingly referred to as dummy parliaments — The SAIC and the CRC.

It is in the period of the late sixties and early seventies when the respondents in this study
developed political consciousness, that, disbanded political formations started to re-
emerge. One of these was the NIC. Respondents in this study rejected the politics of
sectarian organisations and were part of the formation of the Black Consciousness
Movement and in particular the Black Peoples’ Convention (BPC) which espoused

‘Black’ solidarity and non-collaboration with the state machinery.

Tn 1971 Mewa Ramgobin spearheaded the revival of the NIC. The first convention of the
NIC was held at Phoenix Settlement on 2 October 1971(Khoapa, 1973: 6). Shortly after
its resuscitation, the NIC was faced with opposition from the newly formed BPC. The
Durban Central Branch said to be ‘by far the biggest and most active branch of the NIC”
led by Strini Moodley and Saths Cooper disaffiliated and joined the BPC (ibid.). The
challenge that faced the NIC was its ‘all Indian stance’(ibid.). Black consciousness
supporters were of the opinion that the NIC should be open to all. Though still outside the
state-sponsored SAIC, there were fears from the youth that the NIC would be co-opted by
the South African regime. Tensions developed between the NIC and the BPC following
an anti-black consciousness paper delivered by Dr. Jerry Coovadia, an executive member

of the NIC (op. cit.: 7).

The BPC was formally launched at the interim conference held in Pietermaritzburg in

July 1972 (op. cit.: 11). Among the things the BPC pledged were to:

Work outside government-created structures. .. to establish and promote black business on a co-
operative basis [towards]... economic self reliance for black people.... To apply itself fully behind
attempts to fully establish trade unions for black people.... To redirect political thinking of black
people; to form residents’ vigilante committees... to operate openly as an overt peoples’
movement...{op. cit.: 12-13)

> UCCA — Union Council of Coloured Affairs
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On 16-17 December 1972 BPC held their actual conference in Hammanskraal and elected

Mrs. W.M. Kgware as president (op. cit.: 14).

In 1973 the NIC reverted its policy against working with the structures created by
government and stated that its ‘constitution did not prevent members from seeking
positions on LACs and the SAIC, traditionally regarded as apartheid bodies’(Gwala,
1974: 71). By 1974 this policy was far clearer and the NIC rejected participation in SAIC
elections and the congress decided to ‘open its doors to all groups and remove the word
‘Indian’ from its constitution’(Mbanjwa, 1975: 116). The pressures from the youth were

successful.

1.1.2 Educational Context

...... it’s also funny you know when you... I remember going to St. Theresa’s which was in the midst
of this community that was racially mixed and having people of all kinds around at home and so
forth and then going to St. Augustine’s was actually a coloured school in a white area and passing
through that area having stones thrown at us by these white kids and us throwing ... and getting

them... ja. At Livingstone was a more open political school. (Algonda Perez, respondent from the
Cape)®

Algonda Perez, a respondent in this study, brings home the inter-connectedness of the
apartheid schooling system. An analysis of the prevailing educational context of the time
highlights the might of the political power wielded over the educational process. In
addition it explains how that educational process impacted on the consciousness of both

the oppressed and the oppressor.

Bill Nasson emphasises the need to see South African education as a whole. He writes:
In so a divided society, a satisfactory total picture of its educational systems is extremely difficult to

obtain. One or other sectional African, coloured, or white account of South African schooling does
not provide an adequate sample of the whole.... (Nassan in Burman & Reynolds, 1986: 95)

While the writer recognises that the educational system needs to be viewed in its totality,

a brief overview of ‘the segregated schooling networks’(ibid.) (Christian National

® The reason for using italics is explained in Chapter 3
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Education, Bantu Education, Coloured Education and Indian Education) helps to

establish an understanding of how these systems fed into one another.

1.1.2.1 Christian National Education

In a forward to his seminal book Education for Barbarism 1. B. Tabata refers to Christian
National Education, ‘as the cornerstone of the Nationalist edifice’(Tabata, 1980: 9). An
understanding of the context of Christian National Education is important for

understanding the context of the historical period this study is about.

The Nationalist Party came into power in South Africa after the ‘white’ elections on 26
May 1948 and remained in power until the ANC controlled government won power after
the democratic elections on 27 April 1994. South Africa therefore suffered more than

forty years of apartheid.

The Christian National Education policy emphasised Calvinistic style discipline and
stated:

We believe that both these principles (Christian and National) should come to full fruition in the
education of our children so that these two principles permeate the whole school in regard to its spirit,
aim, curricula method, discipline, staff, general organisation and all its activities (Tabata, 1980: 32-33).

Hirson expresses the opinion that Christian National Education was designed to mould
the Afrikaner for the ‘future republic’ according to the traditions of the Afrikaner
‘volk’(Hirson, 1979: 41). Christian National Education was designed to instil in the
‘white> youth their role as the rightful heirs to power over the “black’ population. This
fact is evident in a pamphlet (set of 15 articles) on Christian National Education issued in
February 1948 by prominent Afrikaner Nationalists. In articles 14 and 15 that are devoted
to ‘coloured’ and ‘native’ education they state:

The white South African’s duty to the native is to Christianise him and help him on culturally.

Native education should be based on the principles of trusteeship, non-equality and segregation; its
aim should be to inculcate the white man’s way of life, especially that of the Boer nation, which is
the senior trustee.

....Owing to the cultural infancy of the native, the state, in co-operation with the protestant churches
should at present provide Native education. But the native should be fitted to undertake his own
education as soon as possible, under control and guidance of the state. Native education should lead
to the development of an independent, self supporting Christian-Nationalist Native community.
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Native education should not be financed at the expense of the white (Hirson, 1979: 42).

1.1.2.2 Bantu, Coloured and Indian Education

In the preface to the re-publication of Tabata’s 1959 ‘Education for Barbarism’ Ncube
(Ncube, 1979 in Tabata, 1980) writes:

It is important to bear in mind that both ‘their opportunities in life’ or ‘the sphere in which they live’ are
defined by the oppressor. By defining this frame of reference, the oppressor makes choices for the
oppressed. He sees to it that their activities remain, strictly within the material and cultural frame
imposed by the oppressive system. Thus their consciousness is transformed and guided by those who
control the system.( Tabata, 1980: 6)

Hirson provides a table that shows the enrolment of African pupils in schools from 1955

to 1969:

Table 1: African pupils in school 1955-1969 (M. Horrell (1964) & Survey of Race Relations in South
Africa (SRRSA), in Hirson, 63)

Type of School 1955 1960 1965 1969

Primary School 970 200 1452 300 1 885 000 2435400
Junior Secondary 32900 45 000 62 620 82 630
Forms IV and V 2100 2700 4230 6110
Total 1 005 200 1500 000 1951 850 2524140

(The figures for 1969 exclude pupils at school in the Transket)

Hirson explains as follows:

In the first decade of Bantu Education the percentage of pupils in the secondary schools dropped
slightly relative to the total enrolment for the year. In 1955 3.5 per cent of the total number of pupils
were in the secondary school. By 1960 the figure had dropped to 3.2 per cent, and in 1965 was 3.4 per
cent. Only by 1969 had the proportion returned to the 1955 level.( Hirson, 1979: 62-63).

The Bantu Education Act was promulgated in 1953 putting into law the recommendations
of the Eiselen Commission’ (Hirson, 1979: 44). Tabata describes the intent of Bantu
Education as ‘to rob the African of education, cut him off from the main stream of

modern culture and shut him into a spiritual and intellectual ghetto’(Tabata, 1980, 37).

7 The Eiselen Commission was appointed in 1949 to propose ways in which education could be altered.
(Hirson, 43)
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The Verwoerdian policy of education was made clear in June 1954 when Verwoerd

addressed the Senate. He said:

When I have control of Native Education I will reform it so that the Natives will be taught from
childhood to realise that equality with Europeans is not for them.... People who believe in equality
are not desirable teachers for Natives.... When my department controls Native education it will
know for what class of higher education a Native is fitted, and whether he will have a chance in life
to use his knowledge.... What is the use of teaching the Bantu child mathematics when it cannot use
it in practice? That is quite absurd. (Hirson, 1979: 45)

This shows quite clearly that ‘Schooling was inferior as a matter of principle’ (Hirson,
1979: 46. ).The Coloured Affairs Department (C.A.D.) followed a similar pattern set by
Bantu Education. Prior to 1963, most schools (72%) for ‘coloured’ people were
controlled by the missionaries. After 1963 the missionary schools fell under the control of
the C.A.D. and the teachers had to follow the approved syllabi of that department
(Hirson, 1979: 219-220). Teachers were under obligation not to *belong to or further the
aims of, any political organisation, nor encourage resistance to the laws of the

state.’(ibid.)

The Theron Commission report of 1976 highlighted the following problems in ‘coloured’
education:

....although coloured school enrolment had greatly expanded, state expenditure had not kept pace.
The result was a shortage of qualified teachers, inadequate or non-existent facilities, low
achievement levels, overcrowding in classrooms, and a high drop-out rate (Lewis, 1987: 276).

Low achievement levels were also reported about ‘Indian’ education. Fatima Meer
writes:

....there has been a sharp drop in the matriculation pass rate of Indian pupils since 1962. In 1961, 74%
of those who wrote passed, in 1963 62% passed, in 1964 the pass rate had declined to 48% and in 1967
to 34%. There has been a slight incline since and last year just over 40% of those who wrote passed
(Meer in Randall (ed), 1971: 29).

The entire structure of the education system rested on ensuring that the aims of the state
‘to reinforce cleavages between the white groups and between whites and non-whites to
maintain the racial ordering of society’(Welsh in Van Der Merwe & Welsh (eds), 1972:

14) were realised.
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Participants in this study were schooled in the sixties. In the Cape the children witnessed
the removal of fellow classmates who were classified as ‘Bantu’ and experienced first
hand the trauma of families being removed to racially defined areas. In Durban, schooling
was completely separate for the race groups. They played together outside of school but
their relationships became distant after a while because they were forced to attend

separate schools.

1.1.2.3 The Response of the Oppressed Masses

In his analysis of Bantu Education, Hirson comments that ‘until the 1970s it even
seemed that the government’s plan was successful’(Hirson, 1979: 62). But, he notes
that ‘the entire edifice was built around a contradiction that could not be

resolved’(ibid.). He explains:

Those students who did manage to pass through the educational mesh and reach the secondary
schools, or perhaps the universities, received sufficient instruction to inform them that they were
neither different nor inferior. They were both the products, and the living refutation of the
philosophy of Bantu Education. (ibid.)

The oppressed in South Africa have a history of organising and responding to situations
like those imposed by the National Party government. In the fifties and sixties the
political organisations of the oppressed organised against the imposition of the Bantu
Education Act. The ANC and the Congress Alliance (the South African Indian Congress,
the South African Coloured People’s Organisation and the ‘white” Congress of
Democrats) launched the ‘Resist apartheid Campaign’ while The Cape African Teachers
Association (CATA) affiliated to the All African Convention and the NEUM, called a
national conference to discuss the Bantu Education Act (Hirson, 1979: 47). However,

none of the measures of resistance adopted offered any real threat to the State.

One of the government’s aims in introducing Bantu Education was to ensure that it wiped
out old traditions and notions of equality of the races. Hirson cites an article written by
Phyllis Ntantala in the journal ‘Africa South’ that illustrates the government’s

determination to ‘wipe out the old tradition’. He writes:

At Lovedale, said Ms. Ntantala, the Cuthbert Library, ‘one of the biggest and the best school
libraries in the country’ was dismantled, the books sold, and the library building converted into a
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storeroom for the Departmental books. The campus sites were also allowed to deteriorate and most
of the maintenance staffs were dismissed. All the chores were allocated to the pupils, and
compulsory manual work was introduced both before and after school hours. (Hirson, 1979: 55-56)

There was resistance from the students.

Ms. Ntantala lists:..... 30 senior girls were expelled from Shawbury in the Transkei in 1957; 200
men sent home on the eve of examinations at St. Johns College; over 300 students at Lovedale
staged a walkout in February 1959 and went home. (Hirson, 1979: 56)

The resistance spread. Hirson lists the following incidents as evidence of disturbances

that grew but were not reported after the banning of radical journals:

In 1960, 420 students were sent home from Tigerkloof School in the Cape. A carpentry block was
subsequently burnt down, students were detained and eight were eventually sentenced...... in 1961
when in addition to demonstrations at schools over food and disciplinary issues, students protested
against the official festivities held to celebrate the proclamation of the new Republic of South
Africa. Once again there were riots and expulsions across the country. In the Transkei the
demonstrations took a more serious turn because the territory was in a ‘state of emergency’ and all
meetings were prohibited. At St. John’s College, the students refused to disperse and destroyed
government vehicles before attempting to burn down the school library. 207 students were arrested
and of these 21 were fined (from £15 to £25) and 86 were sentenced to strokes. (Hirson, 1979: 56)

Contrary to what the National Party government intended, their policies did not cow the
oppressed into submission but rather brought about situations of confrontation and

rebellion.

Resistance also meant more oppressive measures from the state. Teachers were targeted.

Tabata provides insight into the state’s attitude to the teachers:

Those who were trained under the old system, more especially the university graduates are regarded
as highly dangerous in the new set-up.

..... Obviously a special creature, a Bantu-ised teacher is necessary for Bantu education. Meanwhile
the old undesirable teacher, whose services are required in the interim, is being broken in. He is
being humiliated and hedged around with obnoxious regulations. He is completely deprived of
professional status and belongs body and souls to the N.A.D.} (Tabata, 1980: 41)

University graduates were viewed with suspicion by the state and measures were taken to

try to take control of all institutions.

8 N.A.D. Native Affairs Department
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Traditionally universities have been sites of struggle against oppressive regimes around
the world. In South Africa, English speaking universities represented liberal traditions.
The University College of Fort Hare before 1960 was a non-racial institution to the extent
the government of the day allowed it. This is explained by Beard (in Van Der Merwe &
Welsh (eds), 1972: 157):

Within the confines of Fort Hare itself, it was the official policy of the College Council (the
governing body) that there be no racial or ethnic discrimination, the sole criterion of status being
that of position, whether staff member or student, whether lecturer, senior lecturer or professor.
Consequently the university community comprised to a significant degree a racially integrated
society within, and largely protected from , the White, racially dominated society which surrounded
it.

Students at the above mentioned universities waged ongoing struggles against the policies
of the apartheid government. The apartheid state tried to take control of universities with
the intent of separating all students into ethnic institutions. The Extension of University
Education Act (No. 45 of 1959) established ‘own university colleges and prohibited the
so-called ‘open universities’ of Cape Town and the Witwatersrand from accepting
members of other races as students’ (Muller (ed.), 1991: 484). Five colleges were
established for ‘blacks’: University College of Zululand (for ‘Zulus’), University College
of the North (for ‘Sothos”), the University College of Durban-Westville (for ‘Indians’),
the University College of the Western Cape (for ‘coloureds’) and the existing University
College of Fort Hare (for ‘Xhosas’).(ibid.)

By the time the respondents in this study were ready to enter universities, the ‘bush
colleges” were already established. Bobby Marie, Roy Chetty, Vivienne Taylor and
others attended at the newly established University of Durban Westville. Algonda Perez

had to obtain special permission to attend at the University of Cape Town.

Jaya Josie, a respondent, linked up with the University Christian Movement through his
involvement in the Methodist Church. Steve Biko and other students from the Alan

Taylor residence in Wentworth developed links with the group in Durban.

° Bush College is a term commonly used to define those universities set up to keep ‘black’ students out of
‘white’ universities.
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In the Cape individuals linked up with students from the South African Students
Organisation (SASO) at the University of the Western Cape.

For many years it appeared that radical students from English speaking universities were
the only vocal voices mouthing anti-apartheid slogans. They mimicked the radical
movements and ideologies of students internationally. Halisis (in Pityana, Ramphele,
Mpumlwana & Wilson, 1991: 107 — 108) analysed the sixties as the decade of student

protest as follows:

Often termed the decade of protest, the 1960s rocked the universities of many industrial as well as
non-industrial countries. .... Students organised themselves into formidable campus-based
movements; they formulate radical ideologies coloured by their own youthful experiences and
developed strategies and tactics designed to confront inequalities in their respective societies....

Students played an important role in actively engaging the state on political issues that
affected them. Through their actions they inspired others to do likewise. Maria Engel,

interviewed for this study, explains our presence at one of the demonstrations:

... the first thing that | remember - it was also when the UCT students had that thing at St. George’s
Cathedral and we were there..... and the teargas... No water canon [then] .... They chased the
students into... the church’’

The period of student activism impacted on the consciousness of individuals in this study.
Through their involvement with issues that challenged the authority of the apartheid
government, the students from the liberal “white’ universities attracted the support of the

oppressed youth who viewed them as courageous.

An explanation of the development of student organisations provides the reader with an
understanding of the status quo at universities and the realities within student movements

in the early seventies.

19 The reason for using italics is explained in Chapter 3
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1.1.3 Student Organisations

1.1.31 The National Union of South African Students (NUSAS)

NUSAS was formed in 1924 with students from nine university colleges to ‘bring
students together on the basis of their studenthood, to advance their common interests and
to provide a forum for the examination and resolution of their difference’(Curtis &

Keegan, 1972: 96).

The history of NUSAS from 1933 to 1945 is fraught with a strong desire to achieve
student unity between Afrikaans and English speaking students. This pursuit was largely
unsuccessful. Afrikaans speaking students were strongly influenced by Afrikaner
Nationalism and stressed their cultural differences and separation. They desired to
establish themselves on an equal footing with English speaking students as well as the
desire to ‘no longer be ashamed of themselves’(Le Roux M., 1972: 86). This resulted in
the break away of Afrikaans speaking students from NUSAS (Curtis & Keegan, 1972: 98
-99).

In 1933 the University of the Witwatersrand proposed that Fort Hare be admitted to full
membership. This proposal was referred to a commission and resulted in the following

amendment to the constitution:

NUSAS is a federation of the SRCs of European Universities and University Colleges, and of pro-
NUSAS branches at European University Colleges (Curtis & Keegan 1972: 100-101).

This amendment ruled out the admission of Fort Hare on ‘constitutional” grounds (ibid.).
The reason for this move was to ensure that Stellenbosch University, who had made it
clear that it wanted ‘no native, coloured or Asiatic person [to] be admitted to the
membership of NUSAS’ (ibid.) should remain within the NUSAS fold. Nevertheless,
Stellenbosch withdrew their affiliation in 1936.

From 1945 to 1956 the pursuit of student unity included unity with ‘Black’ students. In
1962 NUSAS stopped its efforts to achieve unity with Afrikaans speaking students and
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adopted ‘a commitment to unity with Black students’(Curtis & Keegan, 1972: 100).
However, already in 1945 a proposal that ‘Fort Hare be admitted to NUSAS Council” had
been carried by eleven votes to three (Curtis & Keegan, 1972: 102). The constitution was
once again modified and the objectives stated that NUSAS would ‘represent students of
South Africa nationally and internationally’ and ‘defend democracy...” (Curtis & Keegan,
1972: 103). The amended objectives recognised amongst others ‘the fundamental rights
of all to be free’; ‘equality of educational and economic opportunity for all in South
Africa’ and to develop consciousness ‘of the deficiencies of our present democratic
system in South Africa, and to seek searchingly as possible how they can be remedied’
(ibid.).

From the 1950s the politics in NUSAS emerged as a conflict between a radical/black
alliance and a liberal/conservative alliance which finally culminated in a black/liberal
alliance (Curtis & Keegan, 1972:110). Legassick (in Curtis & Keegan, 1972: 110-111)
explains as follows:

The success of student leaders in holding English-speaking whites and non-whites together in
NUSAS was largely due to their enunciation of two principles to lie at the base of policy, which
finally gave cohesion to the organisation..... These two principles, sufficiently vague to be flexible,
and yet sufficiently concrete to give NUSAS a direction which, as a ‘forum’ it lacked before, were
the Universal Declaration of Human Rights, and the concept of ‘democratic education’ in a
‘democratic society’ as inseparable goals.

NUSAS could not move out of its liberal confines to adopt a more radical stance as it was
always under the scrutiny of the Nationalist Party government. It therefore adopted an
anti-apartheid stance that was sometimes forced into radicalism by divergent pressure

groups (Hirson, 1979: 66-67). Neville Curtis critically analyses this stance:
After 1959 liberalism had established within itself a myth of moral impeccability that made it unable
to see itself as an integral part of white racism, and of the white racist establishment. At the same
time the myth of the common society precluded recognition of the real and actual divisions which
apartheid was creating (in Hirson, 1979: 66).
In 1968, like other anti-establishment student groups in other parts of the world, NUSAS
embarked on protest action against the government. The protest started when the minister
of education prevented Archie Mafeje from taking up his appointment as a senior lecturer

at the University of Cape Town. The protest action spread from the University of Cape

Town to other English speaking campuses around the country. Students were attacked by
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conservative elements from their own campuses as well as students from the Afrikaans

campuses (Hirson, 1979: 67-68).

A problem that increasingly emerged was the dichotomy between recognition of students
at the newly emerging tribal universities commonly referred to as ‘bush colleges’ and
rejection of the system that created them. Curtis & Keegan comment that ‘while English-
speaking students saw the real need for contact with students at these colleges, whatever
conditions prevailed on them, university staff feigned not to know that they existed’

(Curtis & Keegan, 1972: 115).

On ‘black’ university campuses students were involved in a different type of protest at
about the same time. Their demands were for the right to affiliate to NUSAS (Hirson,
1979: 68). Students had to face severe disciplinary action for protest action and many

students were expelled (ibid.).

Hirson (Hirson, 1979: 68) explains why ‘black’ students fought their administrations over

their right to affiliate to NUSAS:

In seeking affiliation, the black students were demanding the right to associate with organisations of
their own choice, and the more intransigent the government showed itself, the more determined the
students seemed to become....

However, Hirson recognises that ‘white’ and ‘black’ students had different emphasis in

their struggle for freedom:

The white students were preoccupied with the whittling away of democratic rights: the Blacks’
concern was to secure the most elementary of such rights. The white students did not often feel the
need to take their political demands outside the campus: the Blacks were always conscious of the
fact that they came from an oppressed majority, and they could not divorce the demand for national
liberation from their own student demands..... (ibid.)

These differences in emphasis would contribute to the disillusionment of ‘black’ students
with NUSAS:

..... They were demanding equality, and that drew them to NUSAS: the realisation that this equality
could not be obtained in any alliance with NUSAS forced them to adopt new political solutions. The
split was inevitable, but the reasons were ‘felt’, rather than understood. (ibid.)
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In 1967 Steve Biko was a delegate to the NUSAS congress in Grahamstown. Appalled by
the segregated residential facilities, Biko moved a private motion that conference adjourn
until such time as they could get a non-racist venue. The debate following this motion
lasted through the night and brought Biko to the realisation that he ‘had been holding
onto the whole dogma of non-racism almost like a religion, feeling that it was

sacrilegious to question it...”(Wilson, 1991: 23). Woods quotes Biko as follows:

I began to feel there was a lot lacking in the proponents of the non-racist idea, that much as they
were adhering to this impressive idea they were in fact subject to their own experience back home.
They had this problem, you know, of superiority, and they tended to take us for granted and wanted
us to accept things that were second-class. (Woods, 1987: 153-154 in Pityana et al, 1992: 23)

1.1.3.2 University Christian Movement (UCM)

The segregated Student Christian Association (SCA) was disbanded in 1965 and the non-
racial University Christian Movement was formed in 1967. About half of the membership
of this new body was ‘black’. Because of its Christian ethos, it was, unlike NUSAS,
allowed to operate on ‘black’ university campuses (Hirson, 1979: 70). ‘Black’ student
leaders used this organisation as a vehicle to communicate emerging radical ideas

amongst ‘black’ students.

The radicalisation of the University Christian Movement resulted in frightening away
many white members and the loosening of ‘the ties with the founding churches’(Khoapa,
1973: 187). The polarisation that resulted from increased confrontation between ‘black’
and ‘white’ finally led to the dissolution of the organisation in 1972. The reasons put
forward were:

That the UCM itself had over the past few years advocated the need for black-white polarisation;

That the Methodist and Presbyterian churches had finally withdrawn their support from the UCM
without giving their reasons fully and clearly to the UCM in spite of the avenues that have existed
for that;

That the UCM has had to operate against increasing pressure from the government and power
structures in the universities. (Khoapa, 1973: 188)
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The crucial role played by the University Christian Movement is explained by Irving
Hexham '":

The importance of U.C.M. and its publications was that it was led by a group of dedicated men who
were in the forefront of theological thinking and tried to apply their radical theology to the situation
in South Africa. More importantly, it was out of the efforts of this group that the South African
black consciousness movement was born. (It would be going too far to say that U.C.M. created
black consciousness and the black student movement in South Africa, but it certainly gave these
movements a powerful thrust in the early days of their development.) Significantly, in their
introductory leaflet SASO 1972 — South African Students Organisation (Durban: S.A.S.0., 1972),
this organisation credits U.C.M. with having played a crucial role in their development and in the
contemporary black-consciousness movement out of which grew the protest movements of 1976.

1.1.3.3 South African Student Organisation (SASO)

The University Christian Movement created the opportunity for ‘black’ students to
discuss and consolidate the emerging ideas for a break away from white-dominated
organisations. At the 1968 University Christian Movement conference at Stutterheim, a
black caucus'? was formed. That caucus tasked the University of Natal — Black Section
(UNB) students with the responsibility of calling a conference of black students. The
conference held at Mariannhill in December 1968 resulted in the formation of SASO.

SASO was formally inaugurated in July 1969 at Turfloop.

Khoapa quotes the following historical background from SASO’s 1972 information
pamphlet:

The emergence of SASO was a manifestation of a mood which had been spreading in the black
campuses ever since the collapse of other black students’ organisations which preceded SASO.

The complexity of the South African scene makes it impossible to have a pluralistic organisation that
satisfies the aspirations of all member groups. Social and political stratifications in the country
coupled with preferential treatment of certain groups results in different aspirations prevailing in
different segments of the community. Thus it often becomes almost impossible to show allegiance to
both sides of the colour line. Attempting to keep both opposing segments more often than not results
in internal strife within the organisation. This is the mood that black students have decided on several
occasions to go it alone.

Dissatisfaction with the white-dominated NUSAS led to the establishment of several black student
organisations. The Durban Students’ Union and the Cape Peninsula Students’ organisation were
fanatically opposed to NUSAS initially and adopted the emotional slogan of the Non-European Unity

" First published in The Reformed Journal, April 1980; republished in The Journal of Theology for
Southern Africa, No. 32, September 1980

12 _.about 40 blacks from Fort Hare, Ngoye, Bellville, theological seminaries, Turfloop, UNB
(Uuniversity of Natal Black Section), and teacher training colleges resolved themselves into a black caucus
and debated the possibility of forming a black student organisation.(Khoapa: 20)



Movement (NEUM) — ‘non-cooperation with the collaborators’. The CPSU refused to cooperate with
NUSAS in their protests and their forms of activity. They saw NUSAS as a student wing of the
imperialist front whose interest was to control the blacks. (Khoapa, 1973: 18)

SASO was the ‘spearhead of Black Consciousness’ (Khoapa, 1973: 187). The
organisation set as a priority ‘a much more intimate involvement with the black
community’; declared that ‘we are black students and not black students’ and

popularised the slogan ‘black man you are on your own’(Khaopa, 1973: 20-21).

SASO attracted the attention of the authorities and suffered resultant harassment from the
apartheid government. Members wishing to travel were refused passports, were detained

and interrogated by the security police and SASO T-shirts were banned.

SASO made its non-collaboration stance very clear when the conference in July 1972 at
Hammanskraal expelled the 1971-72 President, Temba Sono. Sono had called for “open-
mindedness towards Bantustan leaders, white liberals and even towards security police’®
arguing that by carrying passbooks and attending government universities students had
already compromised themselves and meant that ‘we have to accommodate even

contradictions in our struggle’(Khoapa, 1973: 24-25).

SASO was the first organisation to use the term ‘black” as a way of unifying the

oppressed. They declared that:

Black people are those who are ‘by law or tradition, politically, economically and socially
discriminated against as a group in the South African society and identifying themselves as a unit in
the struggle towards the realisation of their aspirations’. (Khoapa, 1973: 42-43)

The term ‘non-white’ was ‘specifically used in a derogatory sense to refer to ‘sell-outs’ or
‘collaborators’ or ‘lackeys’(ibid.). Though there was some initial reluctance by largely

‘white’ organisations]3, the term ‘black’ was thereafter adopted into general usage.

13 The Institute of Race Relations scrapped the term ‘non-white’ and accepted the term ‘black’; The
newspaper The Rand Daily Mail resisted at first but capitulated and took a policy decision to use the term
‘black’ after they were expelied from the SASO conference. (Khoapa: 43)



Table 2 indicates the enrolment of students at ‘Black’ Universities from 1961 to 1972.
The low figures indicate that university students formed a very small section of the
‘black’ population as a whole. [Though it is difficult to get accurate population figures
for this period because of the separate homeland system, Kaufman (1997: 1 I in

‘Reproductive Control of South Africa’ http://www.popcouncil.org/pdfs/wp/97.pdf),

illustrates graphically that the ‘Black” population in South Africa in 1970 numbered
between 10 and 15 million.]Through their adoption of community based programmes
SASO was able to reach out and build political awareness in the oppressed communities.
One of the aims in the SASO constitution stated:

...to heighten the sense of awareness and encourage them (students) to become involved in the
political, social and economic development of the black people (Khoapa, 1973: 25)

Table 2: Students at Black Universities (SRRSA in Hirson, 63)

University 1961 1965 1968 1970 1972

Fort Hare 335 263 451 610 942
Turfloop 129 276 613 810 1164
Ngoye 51 161 368 591 837
Total (African) 515 700 1432 2011 2943
Western Cape (Coloured) 156 416 669 936 1219
Durban Westville (Indian) 120 1 008 1407 1 654 2 004

1.1.4 The International Context

Three people referred to in this study viz. Jaya Josie, Jane Lawrence and Daya Pillay
spent time overseas for various reasons. Events in the global arena in the 1960s and
1970s impacted on the identities of South African youth. An understanding of the world
of the youth in the late sixties and early seventies throws some light onto some of the

international influences that are relevant for this study.
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Some of the respondents do refer to the hippie culture that was popular in the late sixties.

What was this culture? Manhard Schlifni (Schlifni,

http://www.nerdshit.com/htmls/transformational.htm) describes the hippies of the sixties:

The sixties revolution created a society based on ecstasy, i.e. the experience of individual freedom
(Leary, 1998). The hippies were a generation in human history that learned how to ‘change their
own realities’. They wanted to experience ecstasy and freedom - freedom from self-imposed
limitations as well as limitations imposed on them by society. Hippies belonged to an individual-
freedom movement which was not based on geography, traditional politics, class, or religion.

Hippies were associated with the anti-war movement which was strong during this
period. The American youth demanded an end to the Vietnam War. Hippies, also called
flower children, espoused a philosophy of peace and non-violence. The significance of

the term is explained by Schlifni:

The term ‘flower power’, a symbol of the non-violence ideology, was coined in 19635 by Ginsberg at
an anti-war rally in Berkeley. It was Ginsberg's strategy of encouraging a non-violent response to
violence protesters encountered. (ibid.)

The anti-war movement was not just confined to the USA. In France, the anti-war
protests developed beyond just student action. Students went on strike on March 22,
1968, after the police arrested five university and high-school students in Paris.
Following this incident support for the students grew and by May 6, the student unions
called an unlimited student strike. The strike action assumed its own momentum and by
the evening of May 10, a large march had swelled to over 60.000. After the police
attacked the marchers, support for the students grew. On May 13, the CGT (the major
union federation, dominated by the Communist Party) and the CFDT (a union federation
of left-Christian origins) called a one-day general strike and a mass demonstration. Over
half a million workers and students supported the march through Paris. Worker Strike

action snowballed and at its height over ten million workers were on strike."

The impact of this mass strike action on French society was far reaching. Tony Cliff
reports that on May 22, 1968, the French Prime Minister, Pompidou, told the national
assembly: ‘Nothing will ever be exactly the same.’(Cliff: In the Thick of Workers’

' explanation adapted from http://www.geocities.com/vouth4sa/may68 .html may 1968
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Struggle: Selected Works, Volume 2, London 2002, pp.129-143) The actions of the

French students had international implications.

Students at predominantly ‘white’ South African universities were affected by the actions
of the students in other parts of the world. Hirson considers the world-wide student
revolts as having been inspirational to radical students in NUSAS (Hirson, 1979: 67).
While students in other parts of the world were, in the opinion of Van Der Merwe &
Albertyn, ‘involved in a wide range of issues’, South African students, they contended,
concentrated on ‘domestic affairs and more particularly, race policy’ (Van Der Merwe &

Albertyn in Van der Merwe & Welsh, 1972: 10).

In 1969 and 1970 Leila Khaled put the Palestinian liberation agenda on the front page of
newspapers around the world when she was involved in two hijackings. In an interview
with Philip Baum, Leila Khaled agreed that she became a well known figure after the first

hijacking and had to have plastic surgery before the second hijacking (http://www.asi-

mag.com/editorials/leila_khaled.htm#). The second hijacking was foiled and Leila was

captured and then released in exchange for the hostages. The fact that Leila was a
Palestinian woman brought the feminist agenda to the fore as comparisons were made

and she was hailed as an icon for female political activists.

While the capitalist world described the actions of the Palestinian hijackers as terrorism,
they referred to themselves as freedom fighters. This term became a popular term for
defining guerrillas involved with fighting against oppressive regimes. In South Africa
amongst ‘Black’ activists Leila was hailed as a heroine for her actions. Johnny Issel, an
activist named as a trainer by respondents from the Cape, proudly named his eldest

daughter Leila in honour of Leila Khaled. This act made activists aware of Leila Khaled.

Though there was this kind of tacit support for liberation organisations in other parts of
the world, protest action amongst the youth in South Africa during this period remained

largely non-violent.
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Non violent protest action also involved music as an expression of youth culture. The
enormous power wielded by the hippie movement was witnessed at the Woodstock
Festival, held at Max Yasgur's farm in Bethel, New York, on 15, 16, and 17 August,
1969, which drew 500 000 people (Schlifni:

http://www.nerdshit.com/htmis/transformational. htm).

The youth of the sixties and seventies developed an identity which was articulated
through music that exposed social problems and challenged societal norms. Schlifni
explains:

The expression ‘Age of Aquarius’ usually refers to the hippie and New Age movement of the 1960s
and 1970s. For instance, Hair first opened on December 2, 1967, at Shakespeare Public Theatre in
downtown New York City. The musical Hair - with its song ‘Aquarius’ and the line “This is the
dawning of the Age of Aquarius’ - brought Aquarian Age associations to the attention of a
worldwide audience. This show challenged many of the norms and values held by the US society at
that time. It caused controversy when it was staged - publicity was provoked by male and female
nudity, the desecration of the American flag and the use of obscene language (ibid.).

There has been a great deal of research into music as an expression of youth culture.
While it was originally seen as a homogeneous phenomenon, studies have shown that the
popular music audience was not as homogeneous as had been assumed (Roe, 1996:

http://www.icce.rug.nl/~soundscapes/DATABASES/MIE/Part2 chapter03.html).

Nevertheless Roe emphasises that ‘in the past 40 years the research shows that the core of

most European youth subcultures has been provided by various forms of music’(ibid.).

The counter-cultures that developed around the youth of the sixties and seventies
questioned authority and promoted an alternative form of spirituality. They were strongly

anti- the status quo and rebelled against the prevailing social order. Schlifni explains:

The members of the counterculture, a loose confederation of rebellious ways of life, were united in
opposition to the dominant system and many of its agendas. They wrote and spoke passionately
about overturning the system and the establishment and bringing ‘power to the people’.

...Radical hippies of the 60s were usually anarchists, Marxists and socialists in the social sense of
the word. They were for universalist, rational and progressive ideals, such as participatory
democracy, tolerance, self-fulfilment, and social justice.
(http://www.nerdshit.com/htmls/transformational.htm)

Spirituality and religion played an important part in the identity formation of the youth.

They sought alternative forms of worshipping and challenged the traditional beliefs of


http://wwvv.nerdshit.com/htmls/transformati
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their parents. Christian evangelism was strong and attracted the youth with a new form of
worship that used music and language that the youth could identify with. The following

extract provides some insight into the religious influences of the time:

By the late-1960's, the youth counter-culture had reached its peak. Drug use flourished, ‘hippies’
were the centre of the media's attention, and most striking of all, significant numbers of these youth
were becoming Christians. Onlookers knew these young people by various names: ‘Jesus Freaks,’
‘Jesus People,” and ‘Street Christians.” A large proportion of these youthful evangelists for Jesus
were only a short while removed from drugs, ‘free love,” and alienation from ‘straight society.” They
spoke of a ‘Jesus Revolution’ and believed that the endtimes were near (Enroth, 1972:12
http://religiousmovements.lib.virginia.eduw/nrms/ipusa.html).

Spiritual reawakening was also associated with sensitivity training - also referred to as T-
groups and encounter groups. Atkinson, a critic of sensitivity training, describes it as ‘a
technique developed steadily over the past fifty years that has proven successful in
changing a person's world view, that is, his or her values, fundamental beliefs, and even

religious convictions.” He explains further:

Sensitivity training is based on research on human behaviour that came out of efforts during World
War 11 to ascertain whether or not an enemy's core beliefs and behaviour could be modified by the
application of certain psychological techniques (Atkinson, 1999:
http://www.newtotalitarians.com/WhatlsSensitivityTraining. html).

In this research study, respondents from Cape Town talk about their involvement in
sensitivity training. The following description is similar to the kind of training offered at

the Christian Leadership Centre in Kensington, Cape Town:

T-groups were thus built on the premise that in small unstructured groups, removed from work and home
environments (the so-called ‘cultural island’), group members would, over the course of several weeks,
come to face their own behaviours via feedback from other members and occasional proddings from a
generally passive trainer (Highhouse, 2002). Additional goals of the sessions were to help break barriers
that blocked effective communication, disrupt power relations and help participants learn to see one another
as equals (Drotning, 1968). (http://www.mcluhan.utoronto.ca/academy/historytheoryod/T-groups%20-
%20a%20review.doc)

In this section I have outlined the national and international historical contexts in which
the events in this study took place as individuals and groups developed their
consciousness. In the following chapter I develop the theoretical foundations for this

study and review the relevant literature used.
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Chapter 2

Theoretical Foundations and Literature Review

2.1 Introductory Comments

Key concepts used in this study are oppression, consciousness, and social identity. For
the purposes of this study I concur with the definition of oppression as expounded by Iris
Marion Young. She agrees with the commonly held view that ‘oppression is the exercise
of tyranny by a ruling group’(Young in Asumah & Johnston-Anumonwo, 2002: 37) but
adds that oppressed people ‘suffer inhibition of their abilities to exercise their capacities
and express their needs, thoughts and feelings’(ibid.). She explains the five faces of
oppression as: ‘exploitation, marginalization, powerlessness, cultural imperialism and
violence’ (ibid.).Oppression occurs when a group that has power uses that power to keep
the other group down. This study delves into the consequences of institutionalised

oppression in South African during the years of National Party rule.

Consciousness refers to an awareness of oppression. Consciousness contributes to the
development of social identities that define the membership of particular groups.

Associated with those identities are understandings of ones belongingness and who one

is. (Hogg & Abrams: 7)

This study focuses specifically on the nature of the consciousness of the youth activists
and its transformation in the particular historical moment alluded to previously. To
explore this consciousness, I draw on Black Consciousness writings, explore the role of
sensitivity training and examine the Social Identity Development Theory of Hardiman &

Jackson.

The study forms an important contribution to the development of social justice education
in a South African context. The young activists in this research project filled leadership

vacuums during a period when it was neither popular nor safe to tackle social justice



issues. Their experiences will be invaluable to present day social justice educators who
still face similar challenges from a society where ‘self-interest overrides communal sanity

and compassion’ (Kohl in Ayers, Hunt and Quinn (eds), 1998: 285).

Understanding the role of black consciousness in the identity formation of the ‘black’
youth in the early 1970s is an essential component of this study. Black Consciousness

advocated that its supporters had to:

Cease measuring themselves in Eurocentric terms, discover or rediscover the values of Africa and
other areas of the world outside Europe, be proud of their ‘blackness’, create a culture which does
not depend on ‘white values’ and, in general, realise that ‘black is beautiful’.( No Sizwe, 1979: 122)

I believe that we are all products of the conditions we live in. ‘Black’ South African
youth were primed, through the South African education system, to become enslaved to
the concept that they were inferior to their ‘white’ counterparts. Black Consciousness
provided them with the impetus to challenge that slave-master relationship and develop
an alternative identity that helped them to take a stand against oppression and to break out

of their ‘cycle of socialisation” (Harro, 2000: 16)(see Appendix 9).

Writing about the experiences of adolescents and young adults in the early nineteen
seventies would not be complete without a re-examination of the relevant literature that
influenced their thinking and practices. Central to understanding the thinking of those
young adults is an understanding of the writing of Paulo Freire and Frantz Fanon.

Nekhwevha (in Kallaway (ed), 2002: 134) writes:

Paulo Freire profoundly articulated with and influenced South African student, teacher and
community struggles against apartheid education in the early 1970s and 1980’s. In this regard,
Freire’s key work, the Pedagogy of the Oppressed, played a seminal role in educational thinking
within the liberation movement in South Africa.

In addition to Pedagogy of the Oppressed, Freire’s Cultural Action for Freedom was a
work also celebrated in this period. The latter work focuses on the educational process.
Freire says that the work shows: ‘...if our option is for man, education is cultural action
for freedom and therefore an act of knowing and not of memorization’ (Freire (b), 1972:

13).
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Paulo Freire methods in literacy education programmes were widely adopted. Anne
Hope'? is mentioned by Jaya Josie. He says: ‘There was this woman called Anne Hope...
organised these literacy classes using the Paulo Freire method. So she used to take us
through that....” Hope is also referred to by Wilson as the person who ran courses in
Freire’s educational method (Wilson L. in Pityana N. B., Ramphele M., Mpumlwana M.
& Wilson L., 1991: 35). A report in the column Weighed and.... Geweeg en... in Pro-
Veritate Volume 12 No.1 (The Star 14.04.73) reports about the Christian Institute’s
director of group studies Anne Hope’s departure from South Africa and concludes with

the following comment:

Miss Hope studied under Brazilian educationist, Paulo Freire, whose ideas are revolutionising adult
literacy efforts in the Third World..... Disa Digital Imaging Project of South Africa.htm

Anne Hope provides a direct link from Paulo Freire to South Africa.

The admiration that the novelist and poet Edouard Glissant and the Algerian novelist,
Assia Djebar experienced when they mentioned to some ‘black’ American students that
they had known Fanon is akin to the status Fanon enjoyed among young ‘black’ South
African activists of the seventies (Macey, 2000: 14-15). Both his works Black Skin, White
Masks and The Wretched of the Earth were almost obligatory readings for those who

espoused Black Consciousness.

Moodley refers to the influence of the writings of Senghor, Memmi, Fanon. Cleaver,
Carmichael and Freire. She writes:

They expressed the humiliation as well as the dignity of the colonised and the power of the
powerless. Their main concerns dealt with the psychology of oppression and the exorcising of
colonial humiliation. (Moodley in Pityana et al, 1992: 147)

An insight into Black Consciousness is important for understanding the context of
identity development and consciousness of the youth of that period. The activists in this
study developed an awareness of their oppression and defied their oppressors by breaking out
of their oppressive consciousness and fighting against the system both at a personal as well as

at a social and institutional level. Hardiman & Jackson’s Stages of Social ldentity

15 Anne Hope was a member of the Grail, a lay Catholic sisterhood, and coordinator of groupwork at the
Christian Institute, also serving on one of SPROCAS commissions. (Wilson in Pityana et al : 35)
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In addition to Black Consciousness theories and Hardiman and Jackson’s oppression
model, I explore theories of learning through the critical emancipatory approach
developed by Freire, Jarvis, Boud and Griffin. The theories of learning developed by
Freire were experimented with and developed in workshops attended and conducted by

activists in this study and informs the basis of the methodology.

2.2 Black Consciousness

The three fundamental tenets of the Black Consciousness Movement of the early 1970s
were:

e reinventing a personal identity that looked positively at the physical attributes of
being black as well as engaging in psychological warfare against any notion of
inferiority;

e uniting all the oppressed groups as a strong single force and

o fighting the institutionalised racism of the apartheid Government Machinery'®.

Biko answered the question What is Black Consciousness? as follows:

In essence this is an attitude of mind and a way of life. It is the most positive call to emanate from
the Black world for a long time. Its unadulterated quintessence is the realisation by the Black man of
the need to rally together with his brothers around the cause of their oppression — the blackness of
their skin — and to operate as a group in order to rid themselves of the shackles that bind them to
perpetual servitude. It is based on a self-examination which has ultimately led them to believe that
by seeking to run away from themselves and to emulate the White man they are insulting the
intelligence of whoever created them Black (SASO Newsletter September 1971).

In the above excerpt Biko enunciates one of the cornerstones of Black Consciousness
which was the solidarity of the oppressed. Black Consciousness in South Africa sought to
unify the oppressed under one banner. Since the oppressive regime used colour as its
most oppressive mechanism, Black Consciousness inverted this notion to positively unite

the oppressed into a single force to overthrow the regime.

An article by Steve Biko titled Black Consciousness and the Quest for a True Humanity,

Biko outlined his view on the relationship between ‘Blacks’ and ‘Whites’:

1% adapted from various SASO and BPC publications and the writings of Steve Biko
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In all aspects of Black-White relationship both in the past and at present we see a constant tendency
by Whites to depict an inferior status to what is Black. Our culture, our history and in fact all aspects
of the black man’s life have been battered nearly out of shape in the great collision between the
indigenous values and the Angio-Boer culture (SASO Newsletter September 1971).

Black Consciousness rejected the notion that the oppressed were in anyway inferior and
highlighted the richness of the history that was being downgraded by the Nationalist
apartheid regime through their educational policies and practices. In Biko’s view Black
Consciousness re-inculcated pride that was hitherto denigrated by the oppressive forces in

the country.

Biko realised that the ‘most potent weapon in the hands of the oppressor is the mind of
the oppressed’(ibid.). The Black Consciousness leaders developed their ideas from
reading Fanon and Freire. Fanon highlighted the importance of a ‘psychoanalytical
interpretation of the Black problem’(Fanon, 1967: 12). He recognised the deep

complexity of an oppressed mind. He wrote as follows:

We understand now why the black man cannot take pleasure in his insularity. For him there is only
one way out, and it leads into the white world. Whence his constant preoccupation with attracting
the attention of the white man, his concern with being powerful like the white man, his determined
effort to acquire protective qualities — that is, the proportion of being or having the composition that
enters into the composition of an ego (op. cit.:51).

Freire too wrote about the confused minds of the oppressed who perceive themselves ‘as
opposites of the oppressor’ and aspire ‘not to liberation, but to identification with its
opposite pole” (Freire (a), 1972: 22) Freire said that the oppressed adapt to the ‘structure
of domination in which they are immersed... and ‘suffer from the duality which has
established itself in their innermost being’ (Freire (a), 1972: 24). He explained the duality
as the oppressed being ‘one and the same time themselves and the oppressor whose

consciousness they have internalised” (ibid.).

In South Africa the Black Consciousness Movement used the ideas of Freire and Fanon
as well as proponents of Black Consciousness in the United States of America. An
understanding of Malcolm X’s analysis of the way ‘white’ oppressors debased the ‘black’
identity is crucial for appreciating the essence of Black Consciousness in South Africa.

Malcolm X wrote in his autobiography:
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... This ‘Negro’ was taught to worship an alien God having the same blond hair, pale skin and blue
eyes as the slavemaster.

This religion taught the ‘Negro that black was a curse. It taught him to hate
everything black, including himself. It taught him that everything white was good, to
be admired, respected and loved. It brainwashed this ‘Negro” to think he was superior

if his complexion showed more of the white pollution of the slavemaster...(Malcolm

X, 1968: 257)

Biko suggests the way forward. Writing as Frank Talk he says:

From this it becomes clear that as long as blacks are suffering from inferiority complex —a result of
300 years of deliberate oppression, denigration and derision — they will be useless as co-architects of
a normal society where man is nothing else but man for his own sake. Hence what is necessary as a
prelude to anything else that may come is a very strong grass-roots build-up of Black Consciousness
such that blacks can learn to assert themselves and stake their rightful claim (SASO Newsletter:
Volume 3, No. 3: August 1970).

The Black Consciousness Movement therefore advocated that ‘blacks’ go it alone so that
they could re-invent an authentic identity that was not constrained by the expectations
and desires of the “white’ oppressors. Through education programmes and sensitivity
training workshops people were encouraged to rediscover their blackness and identify
with ‘black’ brothers and sisters in all spheres of life. The Black Consciousness
Movement rejected the notion of farcical racial integration and association with ‘white’

liberals. Biko explained as follows:

Does this mean that | am against integration? If by integration you understand a breakthrough into
white society by blacks, an assimilation and acceptance of blacks into an already established set of
norms and code of behaviour set up by and maintained by whites, then YES 1 am against it. I am
against the superior-inferior white-black stratification that makes the white a perpetual teacher and
the black a perpetual pupil.....

If on the other hand by integration you mean there shall be free participation by all members of a
society, catering for the full expression of the self in a freely changing society as determined by the
will of the people, then I am with you..... (ibid.)

2.3 Sensitivity Training and Encounter Groups

The influence of Sensitivity Training is very important in analysing the way social

consciousness developed in the youth in this study. The Cape Town group were exposed
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to this training at the Christian Leadership Centre and through the Christian Institute.
The Durban group got indirect influences from this kind of training. Jaya Josie talks
about his experiences of sensitivity training through his involvement in the University

Christian Movement:

... because in the University Christian Movement we went on this sensitivity training ... with the
Christian Institute and Alex Borraine... used to have— sensitivity... and then we used to attend. A lot
of these guys from America used to come with notions of ‘1 and thou’ all these theological things....
7

This study does not analyse the value of the sensitivity training as most respondents only
have vague recollections of the impact of this training on the development of their
consciousness. This section seeks to provide the reader with an understanding of what

this kind of training entailed.

Central to sensitivity training was the process of self disclosure and intimate engagement
with feelings. Personal interaction was on the basis of total honesty about everything
including revealing the private and laying bare even that which could hurt other
participants. The brutal honesty in personal engagements was deemed to be necessary for

developing authentic relationships.

Schmidt explains:

At best, T-groups fostered the development of ‘people’ skills in those who took part in the workshops.
One trainer highlights how group members, in a relatively short time, learned constructive ways of
dealing with conflict, appeared to exhibit stronger self-directedness and developed warm connections
with one another (Fortune, 1970). Also lauded was how group sensitivity training tended to “speed up’
one’s lifelong learning (Drotning, 1968).

...... The T-group years, like human adolescence, were a time of experimentation,
rebellion and rapid growth in the lifespan of OD[Organisational Development] —
and a necessary period of maturation.( Retrieved January 2006:
htrp://www.mcluhan.utoronto.ca/academv/historvtheorvod/T-szroups%’lO-%,’ZOa%ZOreview.doc)

Sensitivity training was used by church organisations like the Christian Institute to
develop in participants an awareness of their political realities. This method of training
came under the scrutiny of the state and the Schlebusch Commission investigated,

amongst other things, sensitivity training at the Wilgespruit Fellowship Centre.

17 The reason for using italics is explained in Chapter 3
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Numerous Pro Veritate publications of 1973 outline reactions to the publication of the
Schlebusch Commission Report. The South African Council of Churches (SACC) set up
its own enquiry. Professor Brian Johanson, a theology professor at the University of South
Africa testified to the SACC commission about sensitivity training. His testimony
provides us with an insight into the way the progressive sections of the church viewed
sensitivity training at the time. A report from the Rand Daily Mail (15 June 1973
published in Pro Veritate, Volume 12, No. 2, page 24) explains Professor Johanson’s
testimony. He said:

Self discovery can be a painful but necessary and very valuable experience. This happens often
when others reflect back to us something of what we are.
e It contributes to a clearer self perception in the individual of his own potential and capacity
to help others.
e It contributes to a greater awareness of how others feel.
e It contributes to a resolving of problems between people through understanding the
principle in which human relationships function.
o It recreates the redemptive fellowship — the essential character of the Christian community.

The progressive sections of the Christian Church in South Africa used sensitivity training
in their leadership training workshops and seminars. An aspect of the training created the
illusion that no one was in charge. In the words of the researcher, Blumenstiel,
‘...technically speaking there are no bosses. There are ‘participants’ and there is a
staff.’(Blumenstiel in Back (ed), 1978: 150). This lack of a clearly defined authority
figure encouraged a democratic ethos. Participants developed a greater awareness of

corporate responsibility and were encouraged to work without hierarchical structures.

Some members of the Durban group did for a short while create a commune. Bobby
Marie refers to this commune. Like encounter groups, communes were an expression of
‘new life-styles’(Zablocki in Back (ed), 1978: 97). Zablocki argues that ‘encounter
groups and communes are expressions of cultural and demographic events of the decade
1965-1975°(Zablocki in Back (ed), 1978: 97). While encounter groups sought to uncover
the self in relation to the group, the commune developed that interrelationship further by
participants living together as a family for longer periods. The encounter group operated
in isolation from the daily grind. In the commune, the members lived their daily lives in
their normal pursuits. The commune Bobby refers to was quite different to the communes

investigated in the United States. Most people who lived in that commune still frequented

49



their family homes that were close by. In this instance, the commune was an expression

of breaking away from traditional structures and norms.

2.4 Social Identity Development Theory

Social identity development theory was developed from J ackson’s black identity
development theory and Hardiman’s white identity development theory (Hardiman &
Jackson in Adams, Bell & Griffin (eds.), 1997: 23). Crucial to understanding this theory
is recognising Hardiman & Jackson’s premise that ‘once systems of oppression are in
place, they are self-perpetuating’(Hardiman & Jackson in Adams, Bell & Griffin (eds.),
1997: 17). They define social oppression as existing ‘when one social group, whether
knowingly or unconsciously, exploits another social group for its own benefit’ (ibid.).
They list the following key elements as conditional:

o The agent group'® has the power to define and name reality and determine what is ‘normal’,
‘real’, or ‘correct’

e  Harassment, discrimination, exploitation, marginalization, and other forms of differential
and unequal treatment are institutionalised and systematic. These acts often do not require
the conscious thought or effort of individual members of the agent group but are rather part
of business as usual that become embedded in social structures over time.

e Psychological colonization of the target group'’ occurs through socializing the oppressed to
internalise their oppressed condition and collude with the oppressor’s ideology and social
system. This is what Freire refers to as the oppressed playing host to the oppressor.

e  The target group’s culture, language, and history is misrepresented, discounted, or
eradicated and the dominant group’s culture is imposed (ibid.)

Hardiman & Jackson designed the Social Identity Development Model (SIDM) to
describe ‘the process that the oppressor and oppressed move through in the struggle to
attain a liberated social identity in an oppressive environment’(op. cit.: 19). While the
model is designed to assist in understanding the stages from an oppressed identity to a
liberated consciousness the designers caution that ‘In reality most people experience
several stages simultaneously, holding complex perspectives on a range of issues and

living a mixture of social identities’ (op. cit.: 23).

18 < Agent group’ is a term for the ‘oppressor group’
1 The ‘target group’ is a term for the “oppressed group’.
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Table 3: Stages of Social Identity Development (Hardiman & Jackson, 1992)

Naive / No Social Consciousness

| Passive acceptance | : | Active acceptance |

Passive Resistance e Active Resistance

Redefinition

Internalisation

Below is a brief explanation of the stages of social identity development provided by
Hardiman & Jackson (op. cit.: 23 —29). T use Harro’s Cycle of Socialization (Harro in
Adams, Blumenfeld, Castafieda, Hackman, Peters and Zufiiga, 2000: 15 -21) (see
Appendix 9) to underscore Hardiman & J ackson’s Model.

2.4.1 Naive / No Social Consciousness

This is the stage where there is no awareness of the social complexities associated with
appropriate social group roles. This lasts up to about the age of three or four. Parents and
primary caregivers are the chief role models who introduce children to expected

behaviour in their social groups. Harro explains the process of socialization:

Immediately upon our births we begin to be socialized by the people we love and trust the most, our
families or the adults who are raising us. They shape our self-concepts and self-perceptions, the
norms and the rules we must follow, the roles we are taught to play, our expectations of the future,
and our dreams. These people serve as role models for us, and they teach us how to behave. This
socialization happens both intrapersonally (how we think about ourselves) and interpersonally (how
we relate to others) (Harro in Adams et al, 2000: 17).
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2.42 Acceptance

During this stage there is (conscious or unconscious) internalization of what Hardiman &
Jackson call ‘the dominant culture’s logic system’. The superiority associated with an
agent identity and the inferiority associated with a target identity is accepted either
passively (unconsciously) or actively (consciously) by the individual psyche. Appropriate

social behaviour is learned from various sources.

Harro explains:

We are inundated with unquestioned and stereotypical images that shape how we think and what we
believe about ourselves and others. What makes this ‘brainwashing’ even more insidious is the fact
that it is woven into every structural thread of the fabric of our culture. The media...., our language
patterns, the lyrics to songs, our cultural practices and holidays and the very assumptions on which
our society is built all contribute to the reinforcement of the biased and stereotypes we receive....(
Harro in Adams et al, 2000: 18)

Many people (both agents and targets) who actively accept their assigned social roles,
devote their lives to maintaining the status quo as either dominants or subordinates.
Those who are triggered to recognise their unearned privileged status (agent identity) or

inferiority status (target identity) start the difficult road towards resistance.

2.4.3 Resistance

At this stage there is greater consciousness of oppression by both agents and targets. They
are faced with choices. Those who choose to ignore the contradictions that become
apparent in their status, maintain and support the oppressive system. This route is

sometimes easier as there are rewards for this. Harro explains:

....People who try to contradict the ‘norm’ pay a price for their independent thinking, and people
who conform (consciously or unconsciously) minimally receive the benefit of being left alone for
not making waves, such as acceptance in their designated roles, being considered normal or ‘a team
player’, or being allowed to stay in their places. Maximally, they receive rewards and privileges for
maintaining the status quo such as access to higher places; attention and recognition for having
‘made it’ or being the model member of their group; or the privilege that brings them money,
connections or power (Harro in Adams et al, 2000: 19).

For agents in resistance there is great trauma and guilt as they re-evaluate their roles as

oppressors and search for a way to make amends. Targets in the stage of resistance start
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to recognise their roles in colluding with their oppression. They learn to rid themselves of

internalised inferiority and move towards a more positive self view.

2.4.4 Redefinition

The most important task for both the oppressor and oppressed who reach this stage is to
build a new self image that is free of the oppressive consciousness they were socialised
into. At this stage the individual develops a positive self image. There is understanding
that no group is better than another. Targets at this stage may develop the need for greater
involvement with their own group as they reassert an identity that is free of the influences

of the hitherto agent group.

2.4.5 Internalisation

In this stage individuals integrate their redefined identities into their daily lives.
Hardiman & Jackson caution:

As long as a person lives in an oppressive society, the process of uncovering
previously unrecognised areas of Acceptance and Resistance will be ongoing even
though their predominant consciousness may be in Redefinition or Internalization.

And conclude:

There is essentially no exit phase for this stage; the ongoing task is one of lifelong
exploration and nurturance.

Harro provides a cyclical model he calls the Cycle of Liberation. (See Appendix 10)
While he cautions that there is no single entry point, ending, or any particular sequence, it
‘describes a ...process that seems to occur in most successful social change efforts....”.(
Harro in Adams et al, 2000:464)Marx (Marx, 1992: 8) suggests that concepts of identity ‘are

subjective mental constructs’. He explains:

Race, nation, and class are situational categories, used by activists and commentators to interpret
how social relations are ordered and can be changed. These categories encapsulate ideology as it 1s
lived through. They are more than ideas; they are a way of experiencing historical situations in
which one or another or a series of identities suit people’s interests and are purposefully adopted by
elites (op.cit.: §8-9).

The participants in this study shared a common experience of identifying themselves
closely with the ideology of the Black Consciousness Movement in the 1970s. The way

the individuals defined themselves within that ideology, enabled them to overcome the
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psychological burden of racial oppression. Hardiman & J ackson’s development model

provides a framework through which the development of that identity can be traced.

Black Consciousness was the precursor to Hardiman & Jackson’s Social Identity
Development Model. Before Black Consciousness became popular in South Africa, the
emphasis was on integration of racial groups in a manner that did not recognise the power
dynamics at play. Black Consciousness recognised the power imbalances in the apartheid
society and forged a new direction for breaking out of that cycle of oppression. Hardiman
& Jackson were able to generate a model that explains rationally the movement from an
oppressed identity to a liberated consciousness. While it is not always a clear-cut journey
through the various stages, the model provides an important guide for tracing the

development of consciousness.

2.5 Learning Theory

Jarvis (1992: 17) explains that the process of learning ‘is located at the interface of
people’s biography and the sociocultural milieu in which they live...” In this study, there
is a close correlation between the processes of learning and the development of a political
consciousness to overcome oppression. The most important motivating factor for learning

was overcoming oppression.

The learning was contexualised in action for liberation and Freirian ideas radicalised the
learning process with innovative teaching and learning styles. The inadequacy of the
Apartheid schooling system was recognised by the activists and new learning, founded on
personal experience and knowledge, was used to transform the individual thinking and

develop new directions to challenge the status quo.

Theories of learning pertinent to this study are further expounded in the discussion of the

findings in Chapter 6.
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Chapter 3
Research Design and Methodology

This research project is a qualitative study that investigates the lived experiences of
activists in two communities in the early 1970s. The research aims to unravel the
processes of learning that impacted on the consciousness of these activists, and to explain
how that awakened social justice consciousness impacted on the lives of the individuals

concerned.
The two questions this research aims to answer are:

What were the processes of learning that emerged as young activists in the early 1970s
sought to extricate themselves from their oppressive conditions?

and
How have these processes of learning impacted on their lives and on their

understanding of their social identities today?

I firstly explore the methodological foundations of the study and then outline the research

process.

3.1 Methodological Foundations

3.1.1 Oral History

Henige (Henige, 1982: 106) asserts that *‘Life history” is essentially a spoken
autobiography in which the informant is asked to relate at some length those parts of his
life that seem to #im most interesting and important® whereas ‘Oral history” he claims
recounts the personal experiences of the informant ‘in the context of the larger problem’
on which the historian is working. Oral history is more appropriate for this research as it

focuses on individual experiences at a particular moment in time.
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Henige (Henige, 1982: 107) expresses the current view that ‘oral history provides an
opportunity to explore and record the views of the underprivileged, the dispossessed, and
the defeated — those who, by virtue of being historically inarticulate, have been
overlooked in most studies of the past’. While the participants in this study do not fall
into the category of being ‘underprivileged” under the present dispensation, the stories
they tell are valuable insights into the period when they were ‘the underprivileged’ and

‘the dispossessed’.

There are different approaches to the writing of oral histories. Plummer (Plummer, 2001:

17) reminds us that:

The world is crammed full of human personal documents. People keep diaries, send letters, make
quilts, take photos, ... They are all in the broadest sense documents of life....

While Plummer acknowledges that this method is ‘as old as history itself’ (Plummer,
2001: 28) he asserts that ‘Oral history.... can now almost be seen as a global, fragmented
social movement hell bent on tracking, retrieving, recording and archiving the multiple

worlds of our recent past’(op. cit.:28 — 29). He further explains:

We now have thousands of stories in the UK alone: the lives of old criminals in East London
Underworlds like ‘Arthur Harding’ (Samuels, 1981); the voices of the truly marginalised disabled
people at the start of the twentieth century, often institutionalised and forgotten (Humphries and
Gordon, 1992; Walmsley, 1998); the lives of both staff and their patients living and working in large
mental hospitals through the twentieth century (Gittings 1998) — stories that may never have been
heard had not oral history taken an interest..... (ibid.)

The achievements of oral history research are wide ranging. Henige (Henige,1982: 108)
refers to the popularity of the oral history approach and outlines its usefulness in the

recording of resistance to colonial rule:

...oral history is beginning to gain popularity among historians of oral and partly oral cultures. This
is demonstrated by such publications as Oral History and Yagl-Ambu, published in Papua New
Guinea, and several others devoted to Oceania and the Third World generally. In part this rising
interest reflects the intellectual and ideological outlook of many historians of these areas and in part
the more practical fact that studying the past few generations in oral societies permits a more fruitful
integration of oral and written materials.

Oral histories have been used in a range of academic disciplines like sociology,
anthropology, medicine and psychiatry (Plummer, 2001: 18). Plummer (ibid.) quotes

Robert Redfield for his ‘sensitising’ view on the essence of oral history:

the essential element in every definition is the same: a human or personal document is one in which
the human and personal characteristics of somebody who is in some sense the author of the
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document find expression, so that through its means the reader of the document comes to know the
author and his or her views of events with which the document is concerned (Redfield, in Gottschalk
et al., 1942:vii in Plummer, 2001).

Plummer emphasises the “first order’ nature of accounts recorded in oral history research
and expresses the view that they should be taken seriously ‘on their own terms’ so that

they provide first hand, intimately involved accounts of life’(Plummer, 2001: 18).

In this study I have adopted the method which develops the ‘individual personal stories’
as ‘the essence of the methodology’(Wieder in Kallaway (ed.), 2002: 199). Like Wieder
& Fataar, I am acutely aware that °...life stories are seldom simple — people are complex
and their stories are not clear chronological journeys’(Wieder & Fataar, 2003: 31). In
this approach to telling the individual stories I ensured that individuals were given the
opportunity to talk of their experiences extensively. acted as a conduit through which

the stories could be told with minimal interruptions.

While the stories in this study are historical in nature, the primary purpose of the study is
to examine the learning processes in the development of the individual consciousness.

The individuals tell their own stories.

I have chosen this method as I believe that the stories of people who lived through
important moments in history give insight into the real life experiences not always

captured accurately in history books. In the words of Sideris:

...reconstructing past struggles from the point of view of the ordinary people involved can help to
get beyond the sentimental and romantic notions of political organisation and struggle, to convey the
complex reality and contradictions. This is important in getting a more comprehensive picture of
resistance....( retrieved March 2004 from:

Py sl S0 S U comnR ina b oo hions (SR R L e JA}?!‘%‘””U,":-")

These are short stories pertinent to two communities at a particular moment in South
Africa in the early seventies. The stories do not tell an entire life story but rather focus on
the period of the emergence of the Black Consciousness Movement in South Africa. This
method of oral history and testament reviewed by Plummer is, he purports, most relevant
for ‘archiving the multiple worlds of our recent pasts’ as they “capture the rich, vivid

voices of subjects in history who might otherwise have been lost’(Plummer, 2001: 29).
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In the preface to ‘African Voices’, a book of interviews of thirteen African writers, John
Stotesbury of Finland and Raoul Grangvist of Sweden comment: ‘Any transcription of an
interview is, needless to say, an approximation. It is not possible to catch the ‘voice’ of
the speaker in all its nuances’ (Granqvist & Stotesbury, 1989: 8). However, the oral
researcher attempts to capture that voice in as an authentic a way as is possible. Wieder’s
high praise of Crain Soudien’s work is precisely because Soudien was able to ‘portray a
picture of apartheid Cape Town that made (him) feel as if (he were) present’(Wieder, 2002:
174).

Wieder adopts part of his methodology from the work of Studs Terkel because he
considers it important that the people he interviews tell their own stories. He quotes the
Chicago Sun-Times journalist, M.N. Newman, who compared Terkel to Steinbeck when

he spoke to Tony Parker about Working:

What Studs did in Working was present us with a panorama of the human race, or the American part
of it, in and around the middle of the twentieth century. It has sociological value, it has historical
value, it has revelatory value — and above all it has value because it speaks of the human spirit to the
human spirit (Parker, 1996: 51 in Wieder, 2002: 66).

I believe this study has important historical and educational value for our country. Each
story reflects an individual character and style that is exclusive. Woven together in this
collection, common threads are elevated through analysis that explain an important
moment in our history and provides insight into learning processes used to overcome an

oppressive consciousness.

3.1.2 Oral histories and the context of apartheid

It is important to recognise the value of the oral tradition in present day South Africa
where our traumatic past is still in the process of being recorded and archived. Plummer
(Plummer, 2001: 39) refers to how the “‘historical moment’ plays its role in any life’s

shape’. This study focuses both on the individual life story and the historical forces at

play.
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Apartheid was a time of repression and fear. The activists in this study were involved in
practices that were intended to assist in the overthrow of the apartheid order. They
worked clandestinely and did not maintain records that could be used as evidence against
them by the state. This study provides an opportunity for these activists to give oral
testimony of a historical period that contributed greatly to the present day political

dispensation in South Africa. Sideris explains:

__clandestine activities do not lend themselves to detailed and meticulous documentation for the
benefit of future historians. They do however form a very powerful and rich source of reminiscence
and historical information. It is these areas, inaccessible to conventional methods of investigation,
that the method of oral history allows the historian to explore.

In the light of these problems and the bias of official South African history and official records, oral
testimony is very often the only alternative source for researchers attempting to construct a more
comprehensive picture of the past and wanting to correct official history (retrieved May 2004 from:

http://www.und.ac.za/und/ccms/publications/criticalarts/v4n2a3.htm#top ).

Wieder asserts that ‘oral history and testimony are synonymous’ (Wieder, 2002: 66).
Barbara Truesdell explains that through oral history we ‘gather data not available in
written records’(retrieved May 2004 from:

http://www.indiana.edu/~cshm/techniques.html)

Plummer refers to the importance of appreciating the historical context:

... life story research at its best always brings a focus on historical change, moving between the
changing biographical history of the person and the social history of his or her lifespan. Invariably
the gathering of a life history will entail the subject moving to and fro between the developments of
their own life cycle and the ways in which external crises and situations (wars, political and
religious changes, unemployment situation; economic change, the media and so forth) have
impinged on this. A life history cannot be told without a constant reference to historical change.....

(Plummer, 2001: 39 — 40)

3.1.3 Memory

Henige (Henige, 1982: 110) expresses the view that, ‘Whether we like it or not, memory
eventually makes cheats of us all...” This opinion reflects in part the difficulties
associated with using personal recollections for research. I am mindful that “Memory isa
subjective instrument for recording the past, always shaped by the present moment and

the individual psyche’(retrieved May 2004 from: http://www.indiana.edu

/~cshm/techniques.html). Many academics question the reliability and validity of oral

history. They argue that ‘oral testimony is often too subjective, inaccurate, contains
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distortions and that individual memory is unreliable and subject to subsequent changes in

people’s perspectives.’(retrieved May 2004 from: http://www.und.ac.za/und/ccms/

publications/criticalarts/v4n2a3 htm#top )

Van Manen says that °...it is not of great concern whether a certain experience actually
happened in exactly that way.” He contends that “We are less concerned with the factual
accuracy of an account than with the plausibility of an account — whether it is true to our
living sense of it’(Van Manen, 1990: 65). For Van Manen the point of phenomenological
research is ‘to ‘borrow’ other people’s experiences and their reflections on their
experiences in order to better come to an understanding of the deeper meaning or
significance of an aspect of human experience in the context of the whole of human

experience’(Van Manen, 1990: 62).

An important consideration in writing the stories as they are told is to be aware of the
complex way in which memory works. In their review of the teaching life of Alie Fataar,
Wieder and Fataar are conscious that Fataar’s granduncle, Alie Fataar ‘knows how he
wants to be remembered’(Wieder & Fataar, 2003: 33). They therefore present that story
but also interrogate it. They cite Frisch (1990) and Friedlander (1998) who both address
questions related to the personal story. Frisch examines ‘what happens to memory as it
becomes history” and Friedlander analyses ‘the difficulty of communication’(Wieder &

Fataar: 2003: 32). I have been mindful of such complexities.

In the interview I conducted with Maria Engel and Terry Grove who were interviewed
jointly, they helped one another with memory recall and getting the chronology right. For

example:

Maria Engel: / remember. Was it at night?

Terry Grove: Yes it was at night but I can’t.. the only thing that I can remember of the Christian
Leadership Centre course was the black history. Do you remember we had the black history?

Interviewer: Who conducted that?
Terry Grove: I can’t remember. We did transactional analysis, meditation...

Maria Engel: Meditation.... Trevor De Bryun did that...
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Terry Grove: Who's Trevor De Bryun?
Maria Engel: That tall minister
Terry Grove: Trevor is he a minister?

Maria Engel: He was a minister yes. He was a Methodist minister. We had a lot of Methodist
ministers from... the course I discovered was run by the Methodist Church.

Through delving into the memory of individuals there are subjective influences that could
be ambiguous and even contradictory. Plummer contends that ‘it does not matter if the
account can be shown to be false in particulars’ because ‘what matters ....in the life
history research is the facilitation of as full a subj ective view as possible, not the naive

delusion that one has trapped the bedrock of truth’(Plummer, 2001: 20).

This research presents multiple voices from two geographical areas. The varied voices
from divergent areas provide an opportunity to establish validity and reliability to the
extent data of this nature can. I explore those aspects of the stories that I believe are
relevant and truthful. The stories should be judged on their plausibility rather than their
representation of indisputable truth. I recognise that social realities can be reconstructed
in numerous ways depending on the point of view of the individual. A period of more
than thirty years has lapsed since the nineteen seventies and the memories of the
individuals are tinged with subjective influences. 1 therefore present all the stories of the
respondents and interrogate those voices in the section on Findings and the Analysis of

the data.

3.1.4 Insider/Outsider Voice

In this study I enjoy the status of being both an insider and an outsider both as an
individual and as a group participant. Some of the participants are related to me and,
except for a period of sixteen years of exile, 1 have had fairly regular contact with them in
the last fifteen years. However, I met the majority of the participants, after a period of
thirty years, when I conducted their interviews. I have had some contact with a few of the

participants in social settings. I was an activist in Cape Town in the early seventies and
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underwent the same training with the participants at that time. I married an activist from

Durban whose group had developed its own style of training, consciousness and activism.

My being privy to certain group secrets and codes of conduct made it easier for me to
pose questions in a way that brought out information not readily shared with total
strangers. Michael Fraser found this in his research in the gay community. He revealed
that many respondents shared intimate segments of their lives with him because he had
revealed his sexual orientation of being gay with them (Fraser, retrieved May 2004 from:

http://www.coe.uga.edu/quig/proceedings/Quig93 Proceedings/fraser.93.html ).

[ am an outsider in the Durban group because I was not living there during the period
under investigation. Wieder highlights the benefits of being an outsider. He cites Corinne
Glesne who in her book Becoming Qualitative Researchers presents the position of an
insider ‘being incapable of seeing past her own involvement’ (Wieder, 2002: 173). Being
an outsider in the Durban group gives me that objective distance. However, I am in the
fortunate position of being an outsider who is trusted like an insider because of my long

association with the Durban group.

While the closeness and distance have both advantages and disadvantages in conducting
research, I have strenuously attempted to avoid my ‘personal prejudices, stereotypes,
myths assumptions, and other thoughts or feelings that could cloud or distort the
perception of other people’s experiences’(Goodson (ed), 1991: 122). I do believe that my
personal involvement in the activities of this period has had more advantages than

disadvantages for this particular research project.

A personal biographical adventure was unavoidable as the stories being told are
interwoven with my own. Plummer is of the view that ‘the documentation of our own
experiences and life stories are excellent starting points for research, and are productive
points to return to again and again’(Plummer, 2001: 34). Van Manen also writes about

using personal experience:

To conduct a personal description of a lived experience, I try to describe my experience as much as
possible in experiential terms, focusing on a particular situation or event. I try, as Merleau-Ponty
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says, to give a direct description of my experience as it is, without offering causal explanations or
interpretive generalizations of my experience (1962,p.vii)( Van Manen, 1990: 54)

I view my personal involvement in the activities in a positive light. As Ely points out,
‘familiarity with one’s setting can be an advantage’(Goodson (ed), 1991: 124). However,
Ely cautions that ‘there are certain issues that arise from familiarity with the subject of
which the researcher must be aware’(ibid.). She raises a researcher’s ‘presumption of

understanding’ as an important issue:

... “insider’ expertise must be validated. Knowledge of others’ hearts, minds, and experience simply
cannot be assumed, regardless of familiarity, or perhaps especially when one is familiar with their
sub cultural landscape. When dealing with familiar terrain, self-exploration is crucial for the
qualitative researcher. ‘Am I talking about them or am I talking about me?” The question must be

asked time and again (Goodson (ed.), 1991: 125).
I found my personal knowledge of events in Cape Town sometimes a hindrance which
was not obvious during the interviews and only emerged when I started doing the
transcription and analysis. On comparing the interviews I conducted with the Durban
participants and those of the Cape Town participants I find that I was not as thorough
with the Cape Town interviews. The following extract shows how at one stage I was off
guard and I found myself being questioned and drawn in:

Terry Grove: Yes because we heard.... I also remember that SABSA... and the South Africa Black

Scholars Association had close contact with SABSA and in the same way that you were trained as

literacy coordinators at Christian Leadership Centre, I remember Johnny and them also trained us
as what were we called? Literacy facilitators or something, no coordinators....

Carmel Chetty: I don’t remember

Terry Grove: I think it was coordinators using the Paulo Freire method.
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