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ABSTRACT 

The study reported in this document was conducted as a research project towards a Masters’ 

degree (MEd). The study focused on exploring the principals’ leadership role in promoting 

teaching and learning in the 21st century by adopting the interpretive, qualitative, multiple case 

study approach, consisting of ten purposively selected principals from the uMgungundlovu 

District, KwaZulu-Natal. A qualitative approach was adopted because it allowed the 

participants to share their experiences and views. It aimed at exploring how the principals 

practised their leadership role in the 21st century. Instructional leadership theories underpinned 

this research study. Semi-structured interviews, through telephonic and face-to-face interviews, 

as well as document reviews were used to generate data. The data was thematically analysed. 

Both local and international literature was reviewed to understand the principals’ leadership 

and their role in promoting teaching and learning in the 21st century.  

 

The findings suggest that the principals’ leadership played a major role in promoting effective 

teaching and learning. Principals also practised instructional leadership as they have influenced 

and guided educators to teach based on the collective vision, principals’ instructional guidance 

and expectations. However, principals were overwhelmed by the different aspects that their job 

entails.  The findings also affirm that the principals’ role is changing in order to meet the new 

demands of modern schooling in the 21st century. The recommendations in the study were that 

the principals have to find the right balance between administrative tasks, management and 

leadership of the school. They must also find a balance between all the roles and functions of 

a principal in order for them to be highly effective in promoting teaching and learning. There 

is also a need for principals to engage more stakeholders with the right expertise to assist where 

they fall short. This would allow principals more time to focus more on promoting teaching 

and learning. The school principals should also lobby the Department of Basic Education to 

come with programmes that are relevant to modern day schooling and will assist with 

promoting teaching and learning. These programmes should focus on areas of need and also 

prepare the principals for 21st century schooling. 
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CHAPTER ONE 

SETTING THE SCENE: AN ORIENTATION TO THE STUDY 

1.1 Introduction 

 

According to studies by Tucker and Codding (2002); Bush (2013) and Mestry (2017), 

principals in the 21st century perform multi-faceted roles; their responsibilities are much more 

demanding, challenging, not clear, complicated, and at times, they are overloaded. The reasons 

for this are derived from high expectations from policy makers, parents, governing bodies, 

economic, social, technological, political issues, and constant curriculum changes (Mashele, 

2018). Zuze and Juan (2018), on the other hand, have found that the role of the principal has 

gone through many advanced stages. It has been modified and it has changed from just being 

managers and administrators to that of being bearers of teaching and learning. In this regard, 

Mkhize and Bhengu (2018) explain that principals’ role has changed over the years and has 

more added responsibilities. Over and above this, school principals are still expected to play a 

major role in driving the culture of teaching and learning in schools.  

 

There is added pressure and scrutiny that is placed on school managers, or principals as they 

are also called. They must constantly learn to work under rapidly changing and dynamic 

environments (Mahfouz, 2020). Adding to this debate, Sebastian et al. (2018) also emphasised 

the complexity of the principals’ diverse tasks and long hours as well as the impact it has on 

teaching and learning. These scholars also highlighted that the dramatic changes in education 

policy have resulted in additional demands on principals as they have found it difficult to 

address the multiple and changing needs of the school environment. Ganon-Shilon and 

Schechter (2017) have also added to the debate and argue that there is an overlapping interest 

among stakeholders, and these interests might distract principals’ focus on leading teaching 

and learning. Despite the principals’ attention being focussed on learner performance, it has 

been highlighted that they split it by focusing on the various interests of the different 

stakeholders. These include students, parents, district officials, teachers and policy makers 

(Schechter et al., 2018). Therefore, principals have to work even harder to embrace the tension 

between external and internal forces or demands on the operation of the schools. Many studies 

that have been done concur that the role of the principal has become increasingly complex 

(Fullan 2014; Lunenburg, 2013; Pont, 2014; Schleicher, 2012; Tucker & Uline, 2015). 

Principals are constantly under a lot of pressure and have found it difficult to strike a balance 

between external forces and inner pressures of the school (Schechter et al., 2018).  
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The factors highlighted in the paragraphs above point to the need of a study such as this one, 

which seeks to understand how school principals lead their schools in the 21st century. 

Leadership of school principals has been cited as the most important element that makes 

schools productive and enhance learner academic outcomes (Bush, 2018). Student outcomes 

are influenced greatly by leadership. Therefore, effective leadership is of great importance in 

promoting effective teaching and learning (Leithwood et al., 2006). Morgan (2018) also 

concurs with this view, by using educational research he has confirmed that the relation 

between students’ achievement and school leadership is of great importance and its impact 

cannot be ignored. This is the first chapter, and it provides an orientation to this problem, 

beginning with the background to the study. After the background of the problem is the 

statement of the problem, followed by the rationale of the study, as well as the significance of 

the study. Research questions that guide the study follow. Thereafter, the demarcation of the 

study and the clarification of the key concepts of this study will be discussed. Finally, a chapter 

summary will conclude this chapter.  

  

1.2 Background to the study 

 

There has been tremendous pressure on school principals to adapt to various multifaceted issues 

resulting from political, economic and radical social changes (Mestry, 2017). This has had a 

negative impact on educational and especially learner outcomes. Mestry (2017) also argues 

that the main culprit is that principals have not been empowered to deal with the challenges of 

the 21st century schooling. This is not just the case in South Africa alone. Many nations across 

the world are going through educational changes in the instruction, assessment and the 

curriculum delivery (Bush & Glover, 2005; Russell & Cranston, 2012; Thessin, 2019). 

Educational reform phenomenon is not new in South Africa or in the world. However, the main 

concern has been the high rate at which changes take place, this has increased the principals’ 

volume of work and put more pressure on their administrative tasks (Kinney, 2009). In some 

instances, their capacity to handle such reforms have not kept pace with these changes. 

 

There are studies that have been done on the role that principals play in promoting teaching 

and learning (Adam & Muthiah, 2020; Lavy, 2020; Naidoo, 2019; Singh, 2019; Sharif et al., 

2020; Teo, 2019). However, studies have not been very clear on their role in the changing 

environment as well as in describing the link between the roles that principal’s play and 
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teaching and learning (Bush, 2013; Tucker & Codding, 2002; Maponya 2020 & Mestry, 2017). 

Heystek (2016) found that school principals are placed under extreme pressure to keep up with 

educational expectations of the 21st century. These changes are taking place on a continuous 

basis and administrative work has significantly increased. Many principals have found it 

difficult to adapt to the new environment. Other scholars (Pont, 2014; Schleicher, 2012; 

Sumbera et al., 2014 as cited in Ganon-Shilon & Schechter, 2017) also concur that educational 

changes have expanded the role of the principals’ drastically. The principals’ role has become 

more onerous than ever before (Organisational for Economic Co-operation Development 

[OECD], 2010). Ganon-Shilon and Schechter (2017) allude to the fact that principals are 

finding it hard to make sense of their new role and struggle to give new meaning to the new 

processes. Their working habits have faced confusion, misunderstandings, and ambiguity in 

their new role. 

 

According to Bush (2018), governments in many countries have expanded the role of the 

principal by decentralising functions. Many governments have shifted many core 

responsibilities to school principals. For instance, Weinstein et al. (2016) surveyed 26 new 

principals in Chile. The survey showed that the majority (81%) of the school leaders found 

their role to be difficult or very difficult. The main problems included excessive time spent on 

administrative work, multiple responsibilities, and general unpreparedness for the role. In 

another study Crow (2006) noted that many school leaders in the United States took up all their 

responsibilities without much support from the State governments. Therefore, challenges exist, 

and it has become very clear that the role of the principal has taken a new direction due to 

educational reform. According to Spillane and Kenney (2012), research has clearly shown that 

principals have become the main players in the process of change and that they play an 

important role as agents of change. Finally, despite these problems it is accepted worldwide 

that leadership is at the centre of students’ outcomes (Bush, 2018). This background suggests 

that school principals have had to adjust to the school environment and the environment outside 

it. Such changes have also added on the responsibilities that school principals have, and some 

of these responsibilities have negatively affected their focus on leading teaching and learning. 

 

This study was conducted in a township setting. In recent years, township schools are mostly 

no-fee schools, and are classified as Quintile 1 up to Quintile 3; thus, implying that learners do 

not pay school fees and they receive more funding from the government than fee paying 

schools. Despite the fact that township schools have become no-fee paying schools, the levels 
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of poverty are still the same because the geographical area in which they are situated has not 

changed (White & Van Dyk, 2019). Mathikithela and Wood (2021) conclude that township 

schools are characterised by poor infrastructure, insufficient access to social welfare services, 

lack of basic services such as sanitation and clean water as well as inadequate resources for 

teaching and learning. The focus and scope of this study explores the role that school leaders 

play in teaching and learning under the above-mentioned circumstances of the 21st century and 

their impact on educational outcomes. The study also assesses the extent to which principals 

are central to the learners’ learning and teachers’ teaching. According to Day et al. (2016), 

international research has provided evidence of both positive and negative impact of principal 

leadership on teaching and learning.    

 

1.3 Statement of the problem 

 

This study explored the principals’ leadership role in promoting teaching and learning in the 

21st century schooling setting. It is based on understanding the principal leadership influences 

on teaching and learning. Bush (2018) has noted that despite the challenges that principals face, 

there has also been growing pressures of accountability bearing on them. Bush (2018) adds that 

leadership of the principal has an influence on the students’ academic outcomes. However, the 

focus has shifted from those outcomes to focus on staffing issues, financial management and 

many other functions whose ultimate aims are to support effective teaching and learning in the 

schools. Adams and Muthial (2020) also concur that there is a strong link between student 

learning and principal leadership. Thompson (2017) also asserts that there is an emerging 

theme in scholarship that confirms that the quality of leadership has a positive impact on school 

performance.  

 

Bush (2018) argues that principalship is a specialist occupation that requires distinct readiness 

for the position as well as certain leadership behaviours. In todays’ educational era, there are 

drastic changes in the role of the principal. The demands on principals are high and there are 

significant expectations placed on the principals. There are also noticeable limitations in the 

effectiveness of the principals’ leadership in driving school success as they suffer from lack of 

support from stakeholders (Adams & Muthial, 2020). Thessin (2019) adds that the 

responsibilities placed on the principals have broadened and do not narrowly focus on 

classroom instruction. However, principals take data-driven decisions for teaching and 

learning, facilitate teaching and learning and drive professional development. Boyce and 
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Bowers (2018) adds that ongoing pressures of accountability places an immense burden on 

school principals to show noticeable academic success. Finally, the notion that principal 

leadership is constantly evolving and not as direct as it ought to be is neither new nor 

straightforward. In the context of this study, a township setting was chosen as it is one of the 

areas where previously disadvantaged schools and communities are found in South Africa. The 

other contexts that are usually considered as deprived in South Africa, are rural areas. 

 

1.4 Purpose and rationale for the study  

 

In South Africa, the principal of the school is mandated by the South African Schools Act No. 

84 of 1996 (Republic of South Africa, 1996) mainly Section 16a and its amendments (Republic 

of South Africa, 2007) to provide expert administration and management for a school. 

However, this seems vague and unclear, broad and unpacked in relation to leadership of schools 

in the 21st century. Maponya (2020) explains that school principals in the South African school 

context are recognised as leaders and managers, and they execute both leadership and 

management duties. Hallinger and Murphy (1985) state that the principals’ role consists of 

three dimensions: defining the school mission of their school; managing the instructional 

programme and promoting teaching and learning. Many scholars concur with this view 

regarding their role as instructional leaders (Bush, 2013; Mestry, 2017; Zulu et al., 2021). 

However, these scholars also acknowledge that their role has changed drastically in the 21st 

century and they note that the principals’ role has now included extra management and 

leadership duties and functions. 

 

Maponya (2020) emphasises that certain schools have principals who are regarded as 

outstanding, yet the learners’ results are poor. In other cases, there are those who are regarded 

poor or weak, but the learners’ performance is excellent. Maponya (2020) further explains that 

at times, the leadership of a principal is considered good, and the learners’ results are also good 

and vice versa is true. Teaching and learning in the South African context today may require 

different leadership and management approaches in its promotion, achieving educational 

outcomes and instructional delivery (Maponya, 2020). The aim of this study was to understand 

the role that principals’ leadership play in promoting teaching and learning in the 21st century. 

Therefore, there is a need to understand how school principals grapple with leadership demands 

in their role to promote teaching and learning in the 21st century. 
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1.5 Significance of the study 

 

This study has become important at this point in time because there are many issues 

surrounding the role of the principal in teaching and learning in the 21st century. For instance, 

Heystek (2016) found that principals are placed under extreme pressure to keep up with 

educational expectations of the 21st century. These changes are taking place on a continuous 

basis and principals’ administration duties have significantly increased, leaving little room for 

the supervision of instruction. Many principals have found it difficult to adapt to the new 

environment. Bush (2018) adds that despite the many changes, the scope of the management 

and leadership at school level has expanded as governments have shifted more functions to 

school principals. The study sought to find an understanding of the role that principals play in 

promoting teaching and learning in the 21st century. Scholarship shows clearly that there are 

multiple perspectives on the role played by principals in teaching and learning in the 21st 

century and it is very important to explore these perspectives. Baptiste (2019) highlights that 

principals create meaning in the work that teachers do to promote teaching and learning.  

Furthermore, they develop a shared vision and set high standards for teaching and learning. 

Principals also determine policies and operational goals of the school Ch et al. (as cited in 

Baptiste, 2019). Naidoo (2019) is of the view that principals should ensure professional 

development and set the tone for the whole school through effective instructional leadership. 

The role of the principal should focus on professionalism of teachers and academic supervision 

(Saleh & Mutiani, 2021). According to Davis and Boudreaux (2019), principals must effect 

positive change in teaching and learning through evaluation and supervision skills, constant 

communication and engaging stakeholders in creating action plans.  

 

1.6 Research questions  

This study is trying to answer one main question and four subsidiary questions in order to 

clarify the main issues of the study. 

 

Main research question 

• What is the principal’s leadership role in promoting teaching and learning in the 

21st century? 
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Sub-questions 

• What are the principals’ perceptions and experiences regarding their role in 

promoting teaching and learning in the 21st century? 

• What is the link between the principal’s leadership functions and teaching and 

learning? 

• How do secondary schools’ principals practise their role in the promotion of 

teaching and learning in the 21st century? 

• What kind of support is offered by the principals in the classroom in order to 

promote teaching and learning? 

 

1.7 Demarcation of the study 

 

This study is aimed at understanding the principals’ role in teaching and learning, as well as 

explore this phenomenon deeply. The study explores the role that principals play in promoting 

teaching and learning in the 21st century. The study targeted ten school principals in the 

township setting. According to Mampane and Bouwer (2011), a township is a residential area 

which consists of low-cost housing for black labourers and developed during racial segregation 

in South Africa. The township is linked to violence, poverty and crime. Bush and Heystek (as 

cited in Mampane and Bouwer, 2011) also concur that a township is mostly associated with 

poverty, unemployment, crime and overcrowded classrooms.    

 

1.8 Clarification of key concepts 

 

There are five key concepts whose application in the study is clarified. These key concepts are 

school leadership, educational outcomes, instructional programme and leadership behaviours, 

and these are briefly outlined below. 

 

1.8.1 School leadership 

 

Leithwood et al. (1999, p. 6) explains leadership as a “process of influence”. It has also been 

explained as an element of influencing a follower towards goal attainment (Fidler, 1997). In 

the context of a school, leadership can be viewed as a process whereby principals influence, 

direct and motivate teachers and other staff to collaboratively work towards the achievement 
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of the school (Hallinger, 2015). School leaders create a common vision of the school and assist 

individuals and group energies to execute mutual goals (Mkhize, 2017). In the context of this 

study, school leadership refers to the school principals and other members of the school 

management team as they are responsible for monitoring teaching and learning in schools. 

 

1.8.2 Educational outcomes 

 

The focus of educational outcomes is on learners’ academic achievement of their studies. This 

is an action of desired learning objectives, plans, realisation, or aspiration (Homel & Ryan, 

2014; Khoo & Ainley, 2005). In this study, educational outcomes refer to the scores that 

learners achieve in examinations as indications of the context to which they have understood 

learning materials provided during the course of the year or quarter. 

 

1.8.3 Instructional programme 

 

The instructional programme is a set of interconnected programmes for students and teachers 

which is guided by a common framework for instruction, assessment, curriculum and the 

learning climate over a period of time (Newman et al., 2001). According to Weber (1989), 

instructional programme refers to the translation of academic excellence and educational 

techniques into effective learning objectives. Weber (1989) adds that this includes managing 

the instruction and curriculum, giving feedback to teachers, assessment, promoting a conducive 

learning environment and defining the school mission. In short, this refers to all the teaching 

and learning materials that are provided to the learners in a grade. 

 

1.8.4 Leadership behaviour 

 

Leadership behaviour combines management models and leadership theories as well as 

adapting leadership styles. It focuses on how to use theory in practice (Bush, 2006). The 

management models and leadership theories are applied in the school setting in order to 

influence the learning environment. It also refers to the levels of relationships as well as job 

satisfaction. It can reveal whether relations within the institution are weak, moderate or strong 

(Turloglu & Consay, 2020).  
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1.8.5 Teaching and learning 

 

Teaching and learning is a structure of instruction (Hardy et al., 2019). It is based on the idea 

that students learn when they can associate new information with prior knowledge as well as 

when they see meaning in school work (Munna et al., 2021). Student’s own experiences are 

also part of learning. Teachers are in the forefront in order for students to achieve academic 

excellence. They have assisted many young people to achieve academic excellence (de Bruin, 

2019). Learning focuses on permanent change as well developing new experience and skills. 

Teaching focuses on events that are outside of learners which are designed to support and 

develop learners in the learning process (Sequeira, 2012). 

 

1.9 Chapter summary 

 

This chapter has introduced the study, which focuses on principals’ leadership in promoting 

teaching and learning, especially in the 21st century. The study acknowledges that numerous 

changes have occurred in the area of the role of the school principal. The South African 

education system has faced many economic, social, technological, and political challenges. 

These challenges have affected school principals directly and indirectly. Despite these 

challenges, principals still have to make sure that teaching and learning takes place and that 

educational outcomes are achieved. This chapter focused on the challenges that principals face 

and their role in promoting teaching and learning. The principals’ role has evolved in the 21st 

century. This research study hopes to add to the body of knowledge and assist principals in 

their role of promoting teaching and learning as well as provide recommendations that will 

contribute to effective principalship in the 21st century. The next chapter will present a review 

of relevant literature and discuss a theoretical framework that underpins this study. 
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CHAPTER TWO 

 

LITERATURE REVIEW AND THEORETICAL FRAMEWORK 

 

2.1 Introduction 

 

Chapter One presented an introduction to this study and gave a clear overview of the study’s 

problem. This chapter focuses on reviewing literature and currents trends around the world. 

The literature review will provide more insights on the role that principals play in promoting 

quality teaching and learning in the 21st century. This chapter also includes the theoretical 

framework which is used as a lens through which an understanding of the study is created. This 

chapter is divided into subheadings. The subheading covers the following topics; namely, the 

complexity of principal leadership in the 21st century; the changes in the role of principal 

leadership in the 21st century; the leadership functions of the principal; leadership and 

management roles; the link between the role of the principal and teaching and learning; 

accountability issues facing principals in the 21st century, the kind of support that is offered by 

the principals in the classroom in order to promote teaching and learning and the theoretical 

framework underpinning this. 

 

2.2 The role of the principal in the 21st century  

 

Dimmock (as cited in Adams et al., 2017), highlights that school leaders are experiencing a lot 

of pressure when it comes to balancing administration, leadership, and management as school 

leadership functions. These competing elements create difficulty for school leaders as they find 

it impossible to decide which one is more important than the other. This is an ongoing debate 

in education. The earlier study by Vaillant (2015) revealed that; in the 21st century, principals 

have discovered that administrative tasks are dominant at the expense of educational outcomes. 

Therefore, this study assumes that there are major changes in the role that principals play in 

teaching and learning or learners’ outcomes in the 21st century. Adams et al. (2017) also 

highlight that over and above normal functions and responsibilities, school leaders have 

become accountable for learning outcomes, in an environment that is “result driven”. This may 

have resulted in ambiguity in their role because the scales have tipped over in every angle and 

it has become difficult to find the balance between leadership, management, administration and 

learning outcomes.  
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The leadership role of the principal is constantly changing in the 21st century and it has become 

extremely difficult for principals to keep up with the changes in educational policy. The 

changes have made the job more complex. Shava and Tlou (2018) note that there are constant 

changes in educational reform across the world, and South Africa is no exception. If 

educational changes are proven to be effective in certain countries, then, policy makers have 

the tendency to wish to try new ways of doing things or implement similar changes in their 

countries. In their earlier studies, Day et al. (2016) explain that educational reform has been 

marked by ongoing world-wide efforts to raise the standard of education by policy makers 

through many different practices in schools. These practices that are aimed at raising academic 

standards are common with almost all governments. As a matter of fact, our government is not 

an exception. Their study was supported by Organisation for Economic Co-operation 

Development (2008, 2010) in their earlier study which found that the changes in policy have 

resulted in many other changes on how schools are run, as well as principal leadership across 

the world.  

 

Principals in the 21st century perform multi-faceted role; their responsibilities are now more 

demanding and challenging, unclear, complicated at times and overloaded (Mestry, 2017). The 

reason for this has been the high expectation from policy makers, parents, governing bodies, 

economic, social, technological, political issues, and constant curriculum changes. Therefore, 

it is very clear that school principals usually function or work within multiple contexts (Mestry, 

2017). The majority of the contexts stem from varying socio-economic conditions of the 21st 

century. Zuze and Juan (2018), add that principals must seek different management and 

leadership approaches to deal with multiple challenges and still focus on learners’ 

achievements. The expectations and the stakes are far too high in the 21st century. It can be 

concluded that some of the problems they face are very intricate and outside of their scope.  

 

Zuze and Juan (2018) argue that the role of the principal has gone through many advanced 

stages. It has been modified and changed from just being managers and administrators to that 

of being bearers of teaching and learning. Mkhize and Bhengu (2018) explain that principals’ 

role has added responsibilities in recent years. Over and above their existing responsibilities, 

principals are still expected to play a major role in driving the culture of teaching and learning 

in schools. Most principals find it difficult to strike the balance between all these variables 

(Mashele, 2017). Over the past two decades, principals have been put under extreme pressure 
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due to intense changes in educational policy. They are now placed under a lot of pressure to 

address diverse and multiple responsibilities (James et al., 2018). Vaillant (2015) also found 

that there are high expectations with regards to school leadership. Tasks and responsibilities 

have increased drastically, and many factors must be reconsidered. These factors include 

incentives for principals, training levels and support. Vaillant (2015) in their earlier study found 

the same issues and also agree that administrative tasks have become a dominant factor at the 

expense of teaching and learning.  

 

2.2.1 International studies 

 

Adams and Muthiah (2020) presented the studies on the issues that challenge the principal 

leadership in the context of North American, European, African, and Australian schools. The 

purpose of their study was to analyse the existing literature on leadership challenges faced by 

school principals in the 21st century. The PRISMA (Preferred Reporting Items for Systematic 

Reviews and Meta-Analyses) guidelines, through two main databases, Web of Science and 

Scopus were used. The 16 eligible documents were used as data sources. Whereas, in this 

current study I used telephone interviews, face-to-face interviews and document analysis. 

Internationally, Adams and Muthiah (2020) found that the principal leadership affects school 

and student performance. The study revealed that personal challenges, school context such as 

lack of trained staff and inadequate facilities and resources, financial constraints, and 

stakeholders, hampered the principal’s roles. Given these sentiments, establishing the roles of 

principals in the South African context may also help in understanding whether they also 

experience these challenges. Furthermore, the negative attitudes of parents and interventions 

from the Ministry of Education also contributed to the failure of effective teaching and learning 

in schools. The study found that the principals’ lack of knowledge and skills of organising 

affect learners’ achievements. In addition, Adams and Muthiah’s (2020) study revealed that 

the principals do not receive adequate professional leadership training programmes considering 

that the government for secondary school teaching requires only a bachelor’s in education 

(B.Ed.) degree instead of a professional leadership degree. These findings prompted me to 

determine whether or not the principals in this study had experienced such challenges from 

performing their roles within their schools.  
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2.2.2 Regional studies 

 

In Ghana, Ampofo et al. (2019) explored the influence of school heads’ direct supervision on 

teacher role affects performance in public senior high schools. Like the current research, a 

study conducted by Ampofo et al. (2019) adopted mixed methods design. However, it differs 

in that this study had 10 participants while their study employed simple random and purposive 

sampling methods to select 222 class prefects, 295 teachers, 86 Heads of Department, 13 school 

heads and one Regional Director for the Inspectorate Division of the Ghana Education Service. 

This study used telephone interviews, face-to-face interview and document analysis as data 

generation techniques while that of Ampofo et al. (2019) employed questionnaires and 

interview guides. The Ghanaian study found that school headmasters allocated very little time 

for supervision of lesson planning and delivery of teachers. This study established that school 

heads’ lesson planning supervision and lesson delivery supervision had a significant influence 

on teacher role performance. These findings by Ampofo et al. (2019) were pointers to the 

current research where I also had to establish the roles of principals in the 5th revolution during 

the pandemic. Ampofo et al. (2019) recommended the education services to dedicate more 

portion to the promotion requirement of the school heads to evidence of direct supervision of 

teachers. The current study focused on principals’ roles during COVID-19, thus, the similarities 

and differences on the roles of principals in the two contexts need to be established. 

 

In Tanzania, Ngole and Mkulu (2021) examined the role of heads of schools’ supervision in 

improving quality of teaching and learning in public secondary schools.  The author’s research 

adopted a mixed approach under convergent parallel research design. Their study had 1 District 

Education Officer, 4 Ward Executive Officer, 4 Heads of Schools, 30 Teachers, and 47 

Students while the current study only focused on 10 principals in public high schools. 

Questionnaires, interviews and focus group discussion were data generation techniques used 

in the Tanzanian study. The Ngole and Mkulu’s (2021) study is dissimilar to the current study 

in methodology as well as the sample size. The authors study used a mixed method approach 

which used Statistical Package for Social Sciences (SPSS) version 20 computer package and 

thematic analysis. The Tanzanian study found out that heads of schools are key instructional 

supervisors in schools. Furthermore, effective supervision was found to be the key factor for 

the academic performance in schools. Therefore, these findings act as a guide for the current 

study. The Ngole and Mkulu’s (2021) study recommended that heads of schools should be 
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setting time for instructional supervision in schools because it was the main role that influence 

learners’ academic achievement positively. The Tanzanian study is relevant to my study as it 

examines the role of head of schools.  

 

2.2.3 National studies 

 

In South Africa, Mestry (2017) explored the importance of promoting a culture of professional 

development that will prepare principals to confront education challenges and obstacles facing 

them. This was qualitative research which employed individual interviews whereas the current 

study adopted, document analysis, face-to-face interview, and telephone interviews. Fifteen 

principals from public primary and secondary schools were selected to determine their 

perceptions and experiences of how they were prepared and professionally developed to lead 

and manage schools. While the current study only used 10 principals from high schools. 

Findings revealed that in South Africa, there is no formal preparation for aspiring or practicing 

principals taking on leadership and management positions, and very few in-service professional 

development programmes are available. Mestry (2017) reported that principals need to be 

empowered to effectively deal with challenges facing them in the 21st century. From these 

findings, it was therefore vital to establish whether the participants in the current study were 

empowered and engaged in professional development programmes in order to undertake their 

roles.  

 

Still in South Africa, Naidoo (2019) investigated the perceptions of teachers and school 

management team (SMT) members of the leadership qualities exhibited by principals who 

acquired the professional qualification referred to as the Advanced Certificate in Education: 

School Leadership and Management (ACESLM). Naidoo’ study used stratified random 

sampling to identify and select 600 respondents (consisting of deputy principals, heads of 

department and post level-one teachers) at the 120 selected schools. While in this study 

employed purposive sampling to identify 10 principals. Findings showed that leadership 

development for principals is crucial for school improvement because of active teaching and 

learning. Leadership capacity requires principals to skilfully participate with relevant 

stakeholders, and where there is high leadership capacity, instructional leadership develops into 

sound leadership practices. Therefore, this study was viable to be explored. 
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From the above discussions, all the studies from international, regional, and national had a 

bigger sample size with differing participants (such as teachers, learners, and district officials). 

While this current study only focuses on principals. 

 

2.3 The leadership functions of the principal 

 

Scholars have long found that there are many forms of leadership; however, within the different 

forms there are four main functions of principal leadership (Hitt & Tucker, 2016; Leithwood 

et al., 2006). According to Hitt and Tucker (2016), principals have to perform the following 

functions: firstly, they must lead the teaching and learning programme. The focus should be on 

learning outcomes. Teachers must teach and learners must learn. The principal must avoid any 

activities that distract teaching and learning or interfere with instructional time. Secondly, they 

must involve all stakeholders in decision making and this will help them to meet the needs and 

aspirations of stakeholders. Stakeholders include policy makers, parents, teachers, and anyone 

involved in education. Teachers have direct contact with teaching and learning while principals 

play a role of promoting teaching and learning through indirect contact with learners. Principals 

must involve all stakeholders in order to achieve educational outcome. Thirdly principals need 

to develop the vision of the school and offer guidance in order to promote teaching and 

learning. This means setting clear goals and objectives of the school and how these goals will 

be achieved. Finally, principals must promote continuous professional development among 

teachers. This should be ongoing and not a once-off programme that is not effective. Access to 

continuous professional development will lead to quality teaching and learning.  

 

In earlier studies, Leithwood (2011) and Murphy (2016) concur that principals have to play a 

strategic role in building or promoting professional learning communities (PLC). They believe 

that this will promote a positive environment, one that is conducive of teaching and learning. 

Therefore, this study hopes to explore the link between principal leadership and teaching and 

learning. Other functions include using instructional leadership to contribute to effective 

learning of students (Tan, 2018). Instructional leadership is used to empowering teachers 

decide suitable instructional decisions and help them deal with their differing learning needs. 

Many scholars have concurred with the notion of instructional leadership as having the greatest 

impact on teaching and learning of disadvantaged students (Day et al., 2016; Hallinger & Heck, 

2011; Hallinger & Murphy, 1986). Therefore, in this current study these sentiments were acting 

as a guide to my study as I wanted to explore the principals’ roles. Tan (2018) concludes that 
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it is vital for principals to empower teachers in order to improve teaching and learning or 

instruction in schools as this will result in better or improved student results. 

 

Leithwood et al. (2019) also recognise the four main areas of leadership and their impact on 

principal leadership. Their evidence show that students’ achievements rely on the following 

areas: building relationships and developing people, setting direction, improving the 

instructional programme and redesigning the organisation to support desired practices. The 

idea is that the principal will communicate the goals and mission of the school, create a good 

working environment, develop the culture of the school and give support in terms of the 

instruction. In another study done by Biesta (2009), three main functions of the school are 

identified. Principals are expected to lead within these three functions: socialisation, 

individuation, and qualification. They all have an influence on the role of a principal; however, 

it was to be established whether the participants in this current study used these functions. The 

qualification function focuses on improving teaching and learning (instruction).  

 

The individuation and socialisation functions place more emphasis on the interrelationships as 

well as a conducive learning environment within the school. It puts no emphasis on instruction. 

The idea is that through individuation and socialisation principals will be able to lead successful 

schools and through qualification they will lead high achieving schools. In the study conducted 

by Leithwood et al. (2019), it was found that the main areas of leadership were the source for 

success in schools; hence, this study needs to establish whether the principals have 

implemented them. Hallinger (2018) concurs that the role of the principal is the one that 

supports teaching and learning. Finally, it is somewhat expected that principal lead the 

instruction in order to stay in a managing role, so that their leadership role is more effective in 

achieving educational outcomes (Zepeda et al., 2017). Like in the Leithwood et al. (2019) 

study, Hitt and Tucker (2016) also highlight that there is a relationship between principal 

leadership and instruction and that this relationship supports positive student outcomes. 

 

2.4 Principals’ leadership and management roles 

 

One of the questions that has been posed for many decades is about the relation between 

leadership and management, and the question persists even today. The question I posed in the 

opening of this section is whether leadership and management roles of the principal are 

different or not. According to Hallinger (2018), leadership aims to bring about change and 
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assist organisations in improving their processes. Leaders also seeks to influence others. 

Leadership is the responsibility of everyone in a school (parents, teachers as well as students). 

In that way, leadership seems to focus on influence and change. Hallinger (2018) further 

explains that principals in a school occupy management roles. On the other hand, management 

is defined as a formal administrative role performed by an individual. There are specific 

management activities within these roles. They include organising, controlling, dealing with 

policy, operation and planning (Hallinger, 2018). The focus is on project management, quality 

management as well as finance and budget management. Therefore, both leadership and 

management roles are a requirement for effective principalship which promotes a conducive 

environment for teaching and learning.  

 

Tan (2018) asserts that different types of school leadership are characterised by certain 

leadership functions. One of these functions is instructional leadership. It is clear that one way 

of improving learner teaching is to improve instruction. Proven evidence shows that principals 

need to be well versed with the teaching-learning programme in others in order to help teachers 

excel in their jobs (Hitt & Tucker, 2015; Leithwood, 2006). From a study by Tan (2018) it was 

found that the principals should use distributive leadership in order to delegate tasks and allow 

all stakeholders (teachers and other levels of management) to be part of decision making. In 

addition, Tan (2018) revealed that the principals need to develop the school vision and staff 

development in order to succeed in their schools. Whether the principals in this study 

implemented the distributive leadership is still to be established. Furthermore, literature 

showed that continuous staff development through active professional learning communities is 

an effective way that principals should foster improvement in academic performance 

(Leithwood, 2012; Murphy, 2015; Opfer & Pedder, 2013).  

 

2.5 The link between the role of the principal and teaching and learning  

 

In 2012, the National Development plan (NDP) outlined the importance of intensifying the role 

of school leadership in South Africa. The main focus was on consolidating and prioritising 

principal leadership (National Planning Committee, 2012). There has been a great emphasis on 

learning gains as well as the critical role that the school leadership can play in order to raise 

academic standards. This has come with increased levels of accountability on principal 

leadership (Wills, 2015). The following three areas have been proposed by the NDP in order 

to improve policy: providing principals with more powers to manage schools, managing 
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principals’ performance and managing the appointment process (National Planning 

Committee, 2012). The right appointment of a suitable principal from the onset is also of great 

importance according to the NDP.  

 

Moser (2017) alludes to the fact that research has raised many questions about the link between 

teaching and learning, the role of leadership and learners’ performance.  The study found that 

research has failed to answer this question or give clarity to issues pertaining to the relationship 

between the leadership role that principals play in promoting teaching and learning. Thompson 

(2017) strongly highlights the new theme in the discourse on effective principalship. This study 

sought to find the relationship between the principal leadership and teaching and learning. In 

the light of previous studies, international research has however, consistently demonstrated that 

principal leadership has both a positive and negative impact on school leadership (Moser, 2017 

& Thompson, 2017). I wondered how principals’ roles in the 21st century have addressed these 

failures in the past as the current study focused on principals’ roles on promoting teaching and 

learning in schools. This impact is evident on how schools are run, the conditions and culture 

of the schools, as well as quality of teaching and learning, which results in learners’ 

performance (Day et al., 2016; Gu & Johansson, 2013; Mulford, 2008; Robson et al., 2008; 

Silins & Mulford, 2002). Dimmock (1999) highlights this dilemma. These competing elements 

include administration, management and leadership. Bush (2013) and Gunter (2005) also found 

that there is a dilemma between these three concepts and how they are used interchangeably. 

The use of these terms has transformed from ‘educational administration’ to educational 

management’ to ‘educational leadership’. Whether the principals in the current study had the 

dilemma along those three elements needs to be explored. 

 

In the 21st century, it has become clearer that there are competing elements of principals that 

maintain this balance. All this knowledge which was developed over the years has not made 

their job easier. It has become even difficult for principals to decide which elements are 

important than others. So, finding the balance has made their job extremely difficult. According 

to Wills (2015) there has been a big move in the past ten years to raise the value of management 

and school leadership to raise the bar in learning gains in the education system. Shava and Tlou 

(2018) also concur that in most cases school principals are responsible for variations in 

learners’ outcomes in schools and this is regarded as one of the most important factors (Shava 

& Tlou, 2018). McCarley et al. (2016) add that they are aware that many factors may contribute 
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to learners’ outcomes. However, the principals’ role and effective leadership have transformed 

the school and resulted in major changes academically.    

 

Governments across the world are shifting a lot of responsibilities like staffing and financial 

management to schools which were initially performed outside the school. This has resulted in 

principals adopting more and more responsibilities (Bush, 2018). On the other hand, principals 

feel a lot of uncertainty as they may not be prepared for this role of multi-tasking, extra ordinary 

hours dedicated to administration and unexpected events that have less to do with teaching and 

learning. In many instances it is unclear if principals have the capacity to perform all these 

tasks (Mestry, 2017). The responsibilities have expanded and are more time consuming. This 

leaves less time for instruction. The effectiveness of teaching and learning programmes is 

measured through learner academic achievements with the expectation that school principals 

are essential ‘tools’ toward improved instructional delivery in their schools (Maponya, 2020). 

According to Naidoo (2019), principals are expected to have certain leadership qualities to 

achieve and maintain quality schools in complex environments. There is a general agreement 

in scholarship that leadership does make a big difference in school effectiveness (Naidoo, 

2019). However, there is an ongoing debate of the upcoming view and realisation that 

classroom learning bears limited results on leadership practice.   

 

Agasisti et al. (2012) in their study explore the relationship between the managerial role and 

characteristics of principals as well as learners’ performance. The study found that performance 

was not only based on the leadership role that principals play in teaching and learning. 

Therefore, understanding the roles of principals in the 21st century became crucial. In addition, 

Agasisti et al. (2012) reported that there are many factors other than managerial characteristics 

that influence learners’ performance. The authors’ study also revealed that there are other 

factors like assessment policies, teacher behaviour, parental involvement, participation in 

decision making among others. Hence, it was vital to establish whether the principals in this 

current study experienced the similar views. Maponya (2020) also concurs that school 

principals have not yet mastered their role in curriculum leadership because they have focused 

mainly on issues of management, finance, staffing, governance among others.  

 

Kiat et al. (2017) argue that it is the effectiveness of the principals that make schools successful 

and achieve high educational standards. They also found that principals enhance instruction, 

motivate teachers, manage resources and create environments that are conducive for learning 
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while the lack of effective leadership has resulted in poor academic performance globally. 

Therefore, undertaking this study was important, as it was focusing on determining whether 

the principals’ roles affect or promote the teaching and learning in the school. Bush (2018) also 

found that principal leadership is generally understood to have the greatest influence on student 

outcomes. This finding acts as a guide to this current study. However, there is compelling 

evidence that certain leadership styles promote effective student learning. Bush (2018) adds 

that this influence can only be exerted when leaders are very close to teaching and learning. 

Zuze and Juan (2018) acknowledge that a strong leader is required and of great importance in 

promoting teaching and learning but allude that this task cannot be performed by principals 

without the help of other stakeholders. Scholars believe that effective leadership of the 

principals relies mainly on the role played by numerous stakeholders. Zuze and Juan (2018) 

found that apart from principals, departmental heads have a major role to play in managing 

instruction and that they should be the focal point of future research. In support to the above 

findings, Naidoo (2009) also mentioned that the principals’ effectiveness can only be realised 

when they involve other stakeholders in the leadership and management of the curriculum. 

From these findings, it was crucial to determine whether the participants in the current study 

had the same perspectives about their roles. These stakeholders include teachers who are more 

familiar with the teaching strategies as well as the curriculum in order to improve teaching and 

learning. Naidoo (2019) found that it has been difficult to link learning and teaching and the 

role that principals play in its promotion. Therefore, this finding act as a pointer to my study. 

 

Many studies suggest that the role of a principal is typically one that is continually changing 

and always in a state of transition. They have moved from a role of instructional leaders and 

are trying to adopt other leadership styles in order to improve their role in leadership (Abdullah 

& Kasson 2011; DeMatthews, 2014; Mestry, 2017). Tingle et al. (2019) has indicated that in 

some instances, principals are adopting other styles of leadership with the hope that they will 

improve their role as leaders which can achieve better learning outcomes. A study by Shava 

and Tlou (2018) showed that the role that leaders play in schools is linked closely to the 

exceptional learner academic achievement. Whether the principals in the current study had the 

same sentiments need to be established.  

 

Fullan (2018) makes a strong argument on why there is an urgent need for the principals’ role 

to change in order to embrace their ever-evolving role and how schools are run. Fullan (2018) 

also acknowledges the instructional role of the principal; however, he sees instructional 
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leadership as something that will soon be outdated. The new roles are defined as follows: 

principals should become the leader of learners, district, and system players as well as agents 

of change. Therefore, whether the principals in this study displayed these roles would be 

determined. Fullan (2018) concludes that this change in their role will help principals become 

more effective. Mestry (2017) argues that the ineffective instructional leadership of the 

principals in recent years has resulted in poor academic standards in South Africa. In another 

study conducted by James et al. (2018) revealed that research has been clear about the link 

between student learning and the principals’ role in it. They acknowledge that school leadership 

has been researched for the past four decades but there is still a grey area on its connection to 

teaching and learning. Hence, it was important for me to explore the current study in order to 

understand whether the principals’ role affected or promoted teaching and learning in the 21st 

century. James et al. (2018) conclude that the roles of principals promotes a conducive 

environment for learning as opposed to promoting teaching and learning. Given these 

arguments, it was vital for me to partake in the current study as there is a significant gap in the 

link between the roles that the principals play and student learning. 

 

2.6 Principals’ perceptions of their role in order to promote teaching and learning 

 

There is a perception that there are schools that have not succeeded in achieving their 

educational outcomes. One may wonder if the problem lies with the inability of the principals 

to perform their duties or their perceptions about their role in the school context. Komalasari 

et al. (2020) study determined the management competence of principals in improving the 

quality of education. The authors’ study showed that principals face more challenges in the 21st 

century and their role and functions in the period of accountability have become increasingly 

more demanding. The presence of a principal in a school can either lead to success or failure 

over longer periods of time. Komalasari et al. (2020) also revealed that the principals’ complex 

role in the 21st century require a change in attitude if they are to lead successful schools. From 

these findings, it was therefore significant to determine whether the participants’ role affected 

teaching and learning negatively or positively in order to promote teaching and learning in their 

schools. The changes in dynamics in their role currently call for multitasking abilities. It has 

been generally accepted that principals’ effective leadership in teaching and learning is the key 

component for achieving quality teaching and learning (Komalasari et al., 2020). Hendarman 

(as quoted in Kolamasari et al., 2020) suggests that multitasking must include shaping teachers’ 

attitudes, promotion of a harmonious institution and good human relations, influencing 
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educational outcomes positively, motivation of teachers to achieve school goals and 

improvement of the culture of learning and teaching. Therefore, it was important to partake the 

current study and explored whether the principals’ roles had positive influence in promoting 

teaching and learning as well as learner’s performance in the 21st century. 

 

The principal must understand the school as a complex and special institution. It must not be 

taken for granted that schools can just be managed and led by any principal. In addition, it is 

noted that principals are supervisors who lead educational institutions like schools with wisdom 

and good leadership skills in order to achieve positive educational goals. Risdianto (as cited in 

Komalasari et al., 2020) also concur that this is a complicated task that requires specials skills. 

Therefore, the effectiveness of any school requires a good principal who understands that there 

are environmental and resource limitations at play. And that these limitations may have a huge 

impact on teaching and learning if they are not addressed properly. In other words, good 

principals are able to guide teachers to effectively teach within these limitations and 

complexities. It is a big task with multiple roles that are performed by one person. Scholarship 

is clear of the fact that the role of a principal is highly demanding and complex. Even though 

the principal is key in promoting quality teaching and learning and achieving educational 

outcomes, it is not an easy task to create such an environment.  

 

Henderman (2018) concludes that learning spaces are understood to be spaces that must 

respond to various factors, which are also continually changing. The main goal in education is 

clear; however, there are many deviations and factors that have nothing to do with teaching 

and learning that shift the focus from educational outcomes. A study by Henderman (2018) 

study reveals that low professionalism from principals impacted negatively on a school as a 

whole. Again, it was reported that there is a lack of competence in dealing with internal and 

external factors affecting the school. Furthermore, Henderman (2018) adds that the internal 

factors which include lack of effective professional development, lack of resources, 

incompetent staff, lack of cooperation form learners and parents, poor leadership skills, and 

distractions that interfere with instructional time. External factors include social, economic and 

political issues. Therefore, from these findings, it was important to establish whether roles of 

principals hinder or promote teaching and learning in schools. 

 

Adams et al. (2017) pointed out that school principals are under a lot of pressure to perform in 

the 21st century as their performance is measured by learners’ results. The nature of education 
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today is result driven and principals are accountable to circuit managers. According to Adams 

et al. (2017), principals encounter a lot of accountability issues in the 21st century. As the 

environment becomes more and more result driven then the principals’ ability to lead and 

manage schools is put under the microscope. Thus, important to understand whether the 

participants in this study also experienced these factors. The national Department of Basic 

Education (DBE) has made it clear that they are holding principals to account if schools do not 

perform. The DBE has even introduced contracts based on school performance (Khumalo, 

2011; Phakathi, 2012 as quoted in Wills, 2015). In June 2011, the DBE proposed a draft 

performance agreement. The purpose was to hold principals to account concerning learner 

performance or results. The DBE was unsuccessful as the draft was resisted by teacher unions 

and as a result it was withdrawn in 2012 (Wills, 2015).  

 

Bush (2018) asserts that the new role of the principal in the 21st century requires better 

preparation. He adds that there is a growing awareness that principalship is an occupation that 

needs principals to acquire certain preparation. Many countries have neglected this preparation 

and it is very easy to become a principal without any form of preparation or specialised training. 

Countries like China, Singapore, France, Hong Kong, Malaysia, Chile and Canada have 

prescribed leadership qualifications for future principals (Bush, 2018). This might help prepare 

them better for the new challenges facing school principals in the 21st century. The question 

can be why other countries fail do the same in preparing school principals for their new role. 

Mestry (2017) also concurs that many practising principals have fallen short when it comes to 

basic management and leadership. They lack basic training before and after they become 

principals. 

 

2.7 The kind of support that is offered by the principals in the classroom in order to 

promote teaching and learning 

 

According to Sterrett and Richardson (2020) one of the main roles of the principals is to support 

and nurture others under their supervision. Hallinger and Murphy (1987) also conquer that 

support is imparted through establishing instructional expectations, professional development 

and making regular class visits. Sterrett and Richardson (2020) add that leadership is central to 

helping others grow professionally and an important tool for capacity building. On the other 

hand, Saleem et al. (2022) pointed out that principals give support by giving direction and 

providing supportive leadership in order to achieve goals and objectives. They add that the 
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principals solve problems, assess teaching methods, sustain curricular standards, monitor 

students’ progress and create an environment that is conducive for learning to take place 

(Saleem et al., 2022). Park et al. (2019) are of the view that the support offered by the principal 

should be to involve teachers in decision making, give meaningful feedback, mentor novice 

and experienced teachers as well as implement procedures and routines. 

 

Principals are familiar with educational contexts and provide support in administrative and 

academic domains (Saleem et al., 2022). They can also influence pedagogics through their 

leadership and familiarity with educational contexts (Navaridas-Nalda et al., 2020). Based on 

the notion that educational settings are constantly changing and there is a need to adapt 

knowledge and practice, that is why principals foster and encourage teachers to engage in 

professional learning communities (Day et al., 2016). According to Grissom et al. (2021) 

principals give support by building a productive climate for learning, engage in focused 

interaction with staff, facilitate productive school climate and professional learning 

communities and manage all resources including staffing.  

  

2.8 Theoretical framework 

 

This study is informed by the instructional leadership theory, leadership for learning (Hallinger 

& Murphy, 1986). The theoretical framework is a lens through which an understanding of this 

study is created. This model consists of seven key components and this study focuses on these 

components to understand how school principals support effective teaching and learning in 

schools. These components are, (a) promoting the professional development of teacher; (b) 

developing high standards and expectations; (c) increasing motivation for teachers and 

students, (d) coordinating the curriculum; (e) protecting instructional time; (f) framing and 

communicating goals, (g) supervising and evaluating instruction. All these seven elements 

have covered the role of the principal in promoting teaching and learning completely. Other 

studies covered some of these elements. However, Hallinger and Murphy (1986) took it a step 

further and discussed how instructional leadership informs the role of the principal in its 

entirety.   
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 A framework of instructional leadership. (Hallinger & Murphy, 1985) 

 

Similarly, Hallinger and Murphy (1985) examined the school principals’ behaviour in the 

context of instructional leadership and found that it focused on three dimensions. These 

included promoting the school climate; defining the mission and managing instructional 

programme. Later in the 1990s Murphy’ Model added to Hallinger and Murphy’s Model by 

noting that principals in effective schools demonstrated instructional leadership. They did this 

by promoting a climate for learning; instruction and assessment; developing the school mission 

and goals; co-ordinating; monitoring and evaluating the curriculum as well as creating a 

supportive working environment (Murphy, 1990). 

   

However, Weber’s Model (1996) identified other aspects of instructional leadership which 

identified five important aspects of instructional leadership. These aspects included defining 

the school mission; promoting a positive learning environment; managing curriculum and 

instruction; defining the mission of the school; observing curriculum and instruction as well as 

assessing the instructional programme. Even Alig-Mielcarek’s Instructional Leadership Model 

(2003) established similarities on the importance of instructional leaders in monitoring and 

giving feedback on the teaching and learning process, defining and communicating goals and 
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the importance of professional development. The overlap of the studies on the principals’ 

leadership role is noted. However, there are more similarities which are noted than differences 

thus far.  

 

Instructional leadership has been advocated by many scholars as the principal leadership that 

improves learning and teaching (Hallinger & Murphy, 1985; Leithwood & Louis, 2011; 

Neumerski et al., 2018). Instructional leadership has occupied many educational spaces, all 

over the world, for half a century. Many countries around the world rely on instructional 

leadership which is referred to as ‘policy borrowing’. It means using a policy that improves 

education but originated in another country. Therefore, this model is relevant for this study 

which sought to understand how principals’ role promote effective teaching and learning in the 

21st century. Bush (2013, p. 6) adds that “instructional leadership is the longest established 

concept linking leadership and learning.” This is because principals who focus on instruction 

put more emphasis on student learning, which has a positive influence on learning and teaching. 

Hallinger (2018) and OECD (2016) are aware that teachers foster teaching and learning as their 

key task; however, school principals have a responsibility to support teaching and learning and 

make sure that learner outcomes are achieved. According to Murphy (1995), there was not 

much emphasis in the early 1900s. Jacobson and Cypres (2012) take it a step further and add 

that there were no specific leadership models that were noted in the same period. However, 

Button (1966) argues that school leaders did focus on instruction and curriculum. According 

to Gumus et al. (2018), educational theories started to emerge after the 1900s. Most educational 

theories used today (like instructional leadership, distributed leadership and teacher leadership) 

emerged after the 1980s (Lunenburg, 2013). It can to concluded that the role of the principal 

had to focus on instruction and curriculum. 

 

Many scholars who have advocated for instructional leadership have also supported the view 

that as early as the 1960s and 1970s the effective school principal was characterised by 

promoting teaching and learning (Bridges, 1967; Edmonds, 1979; Goldman & Heald, 1968). 

The main focus was on the principal’s supervisory role. The principals supervise teachers in 

order to improve the instructional programme, establish teaching and learning goals, assess the 

quality of instruction and monitor the progress of students. Therefore, their studies conclude 

that there was some form of instructional leadership in that period. It might not have been called 

instructional leadership but it definitely fits the instructional leadership description depicted by 

Hallinger and Murphy (1986). Gumus et al. (2018) assert that instructional leadership was not 
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very clear or well understood until the 1980s, and they add that the scholars who gave life to 

instructional leadership were Hallinger and Murphy in1986. Instructional leadership is one of 

the oldest models of educational leadership.  

 

In the 20th century the educational leadership models that were used by the principals shifted 

and focused on distributed and transformational models. However, it did not last long before 

instructional leadership gained momentum again in the 21st century (Gumus et al, 2018). This 

could have been caused by the accountability levels of principals as well as an increased focus 

on learner outcomes and achievements. This could also be due to the fact that instructional 

leadership has been best described as ‘leadership for learning’ (Bush, 2003). According to 

Gumus et al. (2018), instructional leadership mainly focuses on the role of the principal 

leadership in instructional programmes, as well as learners’ outcomes. For many reasons 

instructional leadership remained the most popular model of educational leadership for more 

than three decades.  

 

Hallinger and Heck (1996) affirm that instructional leadership is very effective in school 

improvement and learner achievement. Hallinger et al. (2015) also emphasise that instructional 

leadership is explained as the leadership that assist in achieving learners’ high standards and it 

is the responsibility of the principal to promote the positive and conducive culture of learning. 

Heck (1992) also concur that principals put more emphasis on instructional issues and 

monitoring of learners’ progress in high achieving schools. Whereas it is the total opposite in 

low achieving schools. This is confirmed by Hallinger and Heck (2011), who explain that even 

low achieving schools experienced improvements where principal exercised instructional 

leadership that focused on teaching and learning. Therefore, instructional leadership has an 

impact on learners’ performance especially when it focuses on teaching and learning.  

 

Therefore, principals in the 21st century have adopted many challenges of the past centuries as 

well as their limitations and are faced with even bigger challenges. They have to turn around 

unsuccessful schools into fully functional schools. Mendels (2012) suggests that principals of 

the 21st century should centre their leadership in line with instruction and administrative 

activities. Management activities should come second. In spite of the fact that principals play 

a greater part in school improvement, their instructional leadership should be at the heart of 

school improvement. The major attention on instructional leadership has been brought about 
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by empirical evidence linking student achievement and school leadership (Leithwood et al., 

2004).  

 

Shaked et al. (2017) also concur that instructional leadership is centred on the responsibility of 

the principal to monitor and develop teaching and learning in the whole school. They further 

add that instructional leadership is identified as the main duty of the principals who wish to 

improve their schools and achieve positive learners’ results. The study focuses on the role that 

principals play in promoting teaching and learning. Therefore, instructional leadership will 

enable me to find out about the actual role that principals play as well as answer questions on 

their perceptions and experiences regarding their role in promoting teaching and learning. Liu 

and Hallinger (2018) explain that instructional leadership is fundamental and of great 

importance in forging high standards of learning for learners and determining principals’ 

contribution in it. They affirm that instructional leadership has grown geographically across 

the world. Hallinger’s concepts will assist in getting more insight on how principals practise 

their role in promoting teaching and learning.    

 

The model proposed for this study by Hallinger and Murphy (1986) was selected as the most 

suitable model for this study. The suggestion of the following dimensions are fundamentals for 

effective instructional leadership. The dimensions are similar to other studies on instructional 

leadership: promoting the professional development of teachers means that the principals have 

the responsibility to assist teachers with their professional growth efforts. Instructional 

leadership has reviewed models that are multidimensional, embracing many professional 

practices that are executed at the same time (Mestry et al., 2013). This defines the exact role of 

the principal as stated in the instructional leadership theory (Hallinger & Murphy, 1986). They 

do this through in-service training, workshops and training programmes that support staff and 

help them develop instructional practices that are effective in the classroom. These may 

include: creating conditions for improved teaching and learning; setting direction as well as 

focus on teaching and learning. 

 

Instructional leadership advocates for capacity building (Fullan, 2018). In a way, such 

professional development programmes assist teachers to understand and deal with changes that 

they encounter in their professional work. The principal is at the centre of instruction. The 

principals’ role involved many activities which require their full attention. The second 

component is about developing high standards and expectations. This means that principals 



   

 

29 
 

shape schools directly through policies that focus on learners’ progress, remediation, student 

grading and promotion. They believe that effective instructional leadership set high standards 

for learners and maintain high expectations for all learners. Hallinger (2011) contends that 

instructional leadership focuses on learners’ learning. According to Hallinger (2010), there is 

evidence that instructional leadership is collaborative. It is employed by school to achieve 

school or educational outcomes through learning. Thirdly, increasing motivation for teachers 

and students, it is also believed to be contributing to the teachers’ motivation in their teaching 

practices and enhanced efforts. In terms of this component, increasing teachers’ motivation 

entails establishing a rewards system that promotes a positive climate for learning. These 

rewards focus on the whole school. Instructional leaders may use many different types of 

reward systems in order to motivate students and teachers. The rewards may include awards 

ceremonies, certificate of merit for good marks, school attendance and good behaviour as well 

as many other forms of recognition.  

 

The fourth component is coordinating the curriculum, in this regard, instructional leaders make 

sure that there is coordination between the schools’ instructional objectives and the curricular 

materials used in the classroom. These materials may include apparatus that are used in the 

classroom in order to achieve instructional objectives. The fifth component is protecting 

instructional time. This means that there must be no disruptions of the curriculum. Instructional 

leaders use policies that focus on instruction and curb truancy, absenteeism and laziness. 

According to Robinson (2011), instructional leaders direct the work of teachers, develop 

common goals and purpose as well as minimise distractions. School leaders work hand-in-hand 

with teachers in order to develop instructional practices that are more effective in the 

classroom. In other words, when teachers spend time away from the classroom when they 

should be in class, would constitute non-protection of instructional time. Similarly, when 

teachers engage in other activities during teaching time will be violating this principle of 

protecting instructional time. Hallinger and Heck (2010) add that in the twenty-first century, 

instructional leadership has the primary focus on school leaders influencing directing activities 

aimed at learners learning with the help of educators. The sixth component, framing and 

communicating goals, focuses on a clearly defined mission of the school. The principal is key 

in communicating the goals of the schools through set objectives. These goals are 

communicated on a daily basis and in different contexts of the school. Lastly, in supervising 

and evaluating instruction, the principal plays a supervisory role by observing classroom 

instruction. The principal is supervising instruction in the classroom while teachers are teaching 
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(Sebastian & Allenswoth, 2012). Principals’ work with teachers to make sure that there is a 

connection between the school goals and classroom objectives. In their supervisory role, they 

also assist, provide constructive guidance to teachers on classroom and curriculum matters.  

 

It can be concluded that principals take a leading role through instructional leadership to lead 

their schools and promote instruction in order to support learning. This is done by principals 

through: promoting professional development of teachers, developing high standards and 

expectations; increasing motivation for teachers and students, coordinating the curriculum, 

protecting instructional time, framing and communicating goals, as well as supervising and 

evaluating instruction. Goddard (2003) further adds that instructional leadership places the 

principal as the supervisor of instruction and the curriculum expert. 

 

2.9 Chapter summary  

 

This chapter reviewed the literature on the role of the principal in promoting teaching and 

learning in the 21st century. The role of the principal is of utmost importance in promoting 

teaching and learning. Good leadership by the principal influences the success of learners and 

promote a conducive environment for teaching and learning. It is also noted that, many scholars 

advocate for instructional leadership as the leadership for learning with many positive learner 

outcomes. The next chapter discusses in detail, the design and methodology issues 

underpinning this study. 
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CHAPTER THREE 

 

RESEARCH DESIGN AND METHODOLOGY 

 

3.1 Introduction 

 

Chapter Two presented a detailed discussion of the literature review and theoretical framework 

on the role that principals play in promoting teaching and learning in the 21st century. Chapter 

Three aims to provide the reader with an understanding of principals’ leadership and their role 

to promote teaching and learning. Chapter Three focuses on the research design and 

methodology that were followed in conducting the study. It describes the research methodology 

used in the study to conduct research. The description comprises of methods adopted for the 

research, research design, sampling techniques used, data generation methods and the 

instruments used for data generation. The qualitative analysis was conducted using thematic 

analysis. The interviews and document analysis were used as data collection tools. Finally, the 

chapter discusses the trustworthiness of the study and presents ethical issues.  

 

3.2 Research paradigm 

 

There are many paradigms that guide research. Paradigms explain different ontologies. 

Ontologies rest on the nature of different realities that participants will share when answering 

questions. The paradigms also rest on epistemologies which are theories that guide the nature 

of knowledge about the phenomenon (Tuli, 2010). This is the investigation of how we know 

what we know and if it is valid knowledge or not. This study is based on the interpretive 

paradigm. This paradigm focuses on reality as something that is socially constructed (Tuli, 

2010). And there are many realities (multiple realities). According to the interpretive paradigm, 

it is important to understand situations through the lens of the participants. The interpretive 

research is located within qualitative research. The assumption is that ‘reality is socially 

constructed’ and “that there is no single reality” (Creswell, 2007, p. 26). Mutch (2005), as well 

as Tuli (2010) also concur that the reality cannot exist independent of people and that the reality 

is human constructed. Therefore, there are many realities of each event. In order words 

knowledge is constructed and not found. This has led to the use of the term ‘constructivism’ 

which is also used to mean ‘interpretivism’ (Creswell, 2007). Through interpretive research 

paradigm, the researcher was able to get insight on these multiple realities that principals have 
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about their role in promoting teaching and learning. The meaning of what principals do to 

promote teaching and learning stemmed from their own experiences. These experiences 

differed from person to person and their interpretation also depended mainly on their settings.  

 

3.3 Research design 

 

According to Creswell and Poth (2016), research design is a plan that the researcher intends to 

use in order to address research objectives. It is strategy that is used in research based on 

evidence in order to answer research question (Cohen et al., 2018). It is also a plan of how a 

researcher intends to address the research objectives in order to process data (Creswell & Poth, 

2016). According to Creswell (2007), researchers use different designs or approaches when 

doing research. Researchers may use the qualitative, quantitative or mixed methods when doing 

a study. Quantitative research is an assumption about independent facts of the single reality 

which could be based on statistics or numbers. According to Healy and Perry (2000), the world 

is viewed in a one-way mirror. The mixed method uses both the strengths of both the qualitative 

and quantitative research paradigms. The researcher chose the qualitative approach for this 

study because it answered the research questions. It helped the researcher to generate empirical 

evidence that assisted in understanding the role that principals play in promoting teaching and 

learning in the 21st century from participants’ perspectives. Therefore, the focus is on 

participants’ voices in answering the research questions (Creswell, 2007).  

 

This study adopts a qualitative design or approach because the qualitative research approach 

will study the phenomenon in its natural context and trying to explain the world in terms of 

meanings that principals bring to it (Denzin & Lincoln, 2011). This assisted in acquiring as 

much knowledge as possible about the participants. It also assisted in obtaining the most 

important information about the phenomena as well as answer research questions (Geertz as 

cited in Cohen et al., 2018). According to Merriam (2002), the qualitative inquiry requires 

gathering and interpretation of data through a suitable instrument. Qualitative research also 

aims to interpret and understand people and their experiences and the ability they have to 

construct their own world. The meaning people bring to their experiences is of great 

importance. Qualitative research helped uncover the principals’ role in promoting teaching and 

learning in the 21st century. 
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A research design is a plan of action that is used to arrange research as well as make it realistic 

(Cohen et al., 2018). This plan helps the researcher to be able to answer the research questions 

based on evidence collected from participants. The purpose of research design is to effectively 

answer the research questions. On the other hand, Cohen et al. (2018) explains that there is no 

single, specific way for research planning. They add that research planning can be done in a 

convergent and divergent phase. The divergent phase reveals the possible and various or 

differing alternatives available to the researcher. The convergent phase will eliminate 

alternatives that are not in harmony with each other. Once this has been decided then the 

researcher is in a perfect position to handle or tackle the research problem.  

 

De Vaus (2001) asserts that research design aims to give evidence that research was able to 

answer the initial questions in a clearer and unquestionable way. The research design addresses 

the research questions, objectives and purpose of research. Therefore, when a case is made, it 

is important to provide evidence that supports the case that is being made. De Vaus (2001) also 

concurs that research design provides evidence that is needed in order to answer the research 

questions. There seems to be a general agreement that research design includes data types and 

methods of data analysis as well as instruments for data collection (Gorard, 2013). The 

participants in this study helped the researcher to understand their realities through their lens 

which helped the researcher answer the research questions.  

 

3.4 Research methodology 

 

Research methodology is a mechanism that informs us about how we explore the phenomenon. 

It also includes the approach that the researcher uses and the principles that justify the types of 

research approach used and how research is ‘constructed’ (Cohen et al., 2018). Researchers 

may choose from surveys, case studies, artefacts and so forth.  The case study was the chosen 

research methodology for this study. According to Yin (2013), case studies involve a study of 

a case within real-life, context settings. It seeks to investigate the topic of interest extensively 

(Yin, 2003).  

 

3.4.1 Design of case study  

 

Researchers have a choice between a single case study and multiple-case study, this choice is 

guided by the research objectives and questions (Zainal, 2017). Researchers may adopt a single 
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case study where there are no other cases available for reproduction. This means that there is a 

single existence that events are limited to. On the other hand, the multiple-case design is based 

on real life events that show various sources of evidence through reproduction (Zainal, 2017). 

This study adopted the multiple-case study design as it is more appropriate. The evidence is 

based on the previous results or occurrences of lived experiences of participants as well as 

seeing situations through the lens of the participants (Cohen et al., 2018).  

 

3.4.2 Categories of case studies      

 

In social sciences, there are three commonly used case studies. Namely; explanatory, 

exploratory and descriptive case studies. According to Yin (2003), explanatory case studies 

explore any phenomenon that is of interest to the researcher. It can be used in generating large-

scale experience experiments or surveys through the generation of hypotheses. The second 

category is the descriptive case study, which provides narrative accounts. The third case study 

is the explanatory case study, which tests theories and explores new scientific discoveries. This 

study has adopted a descriptive research design as it is aligned with objectives of this study as 

it provides narrative account of the participants. 

 

The case study is well suited to this study because it provided the comprehensive understanding 

of the cases being studied (Creswell & Poth, 2016). Tight (2010) also concur with this view 

that a case study is defined as a detailed investigation of a particular real-life system, project, 

policy, or institution. Creswell (1994, p.12) just like Rule and John (2011) defines the case 

study as a single instance like a school, a child or community. The case study as the research 

methodology generated thick and rich data as this would help generate my participants’ 

accounts of their experiences and perceptions in their role to promote teaching and learning 

(Cohen et al., 2018 p. 377). The case study made conclusions about the overall meanings and 

these meanings are called assertions (Stake, 1995). The focus was on the voices of participants 

in generating data in order to answer all the research questions (Creswell, 2007). Finally, it was 

concluded that case studies help understand real people in real situations. They are easier to 

interpret than principles or theories. Through case studies readers understand how each element 

fit together to make the situation realistic. Case studies are also flexible and can include many 

variables in one case. The case study also allowed me as researcher to use many techniques to 

generate qualitative data. It enlightens, describes, explains, and illustrates (Yin, 2009). Nisbett 
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and Watt (1984, p.78) add that case studies’ biggest strength is that “they observe effects in 

real context” 

 

The case study was a suitable methodology for this study as it includes interviews and 

document analysis. The case study enabled me to produce thick descriptions of what it is like 

to be in a certain situation as it portrays lived experiences of participants. School principals 

were able to explain their lived experiences and give the researcher clear accounts which were 

realistic on how they promote teaching and learning in their schools. Case studies are also 

illustrative, accessible and easily disseminated and they contain vivid accounts, which are 

strong in reality (Wellington, 2015). Case studies are also strengthened by the fact that they are 

not representative of the whole population. 

 

3.5 Sampling methods 

 

Sampling entails choosing segments of the population that the research wishes to examine in 

detail. The idea is to select a few people from a data set in order to do a study. The purpose is 

to investigate beliefs, attitudes, and characteristics (Cohen et al., 2018). Sampling is also used 

to direct the focus of the research. Therefore, research needs to obtain data from a smaller group 

that represents the total population (Cohen et al., 2018). There is an expectation that knowledge 

gained will represent the total population being studied, and such a view is applicable in 

quantitative designs that utilise probability sampling strategies. Qualitative designs utilise non-

probability sampling techniques (Maree & Van Der Westhuizen, 2009). There are different 

types of sampling that are available to researchers. All sampling techniques that are used in 

qualitative inquiry belong to the broad family of sampling known as probability and non-

probability sampling. Researchers may choose from, convenience, quota, purposive, 

snowballing and so forth. Convenience sampling involves choosing participants who happen 

to be available at that time of research (Suri, 2011). Quota sampling identifies the 

characteristics and proportions of the wider population. Snowballing sampling is used when it 

is difficult to locate the sample because maybe the topic is sensitive, communication and reach 

is difficult or the group is marginalised (Cohen & Arieli, 2011). The researcher selects a small 

group with the characteristics of interest (Cohen et al., 2018). There many other sampling types 

that may be used by qualitative researchers. 
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Purposive sampling was chosen for this study. This method of sampling is selective, and it is 

used for a specific purpose in order to cater for specific needs of the study (Cohen et al., 2018). 

Purposive sampling is an element of qualitative research that includes handpicking the cases to 

be included in the sample. Therefore, a sample is selected for a specific purpose (Teddie & Yu, 

2007). In this study ten principals were selected because they were considered ‘knowledgeable 

people in their field’. The ten principals came from different township secondary schools in 

the Umgungundlovu district which is located in the province of KwaZulu-Natal. The district is 

located in the middle part of the province, known as the Midlands whose dominant language 

is IsiZulu. Parents generally come from low-income households and township schools are 

characterised by poor infrastructure, insufficient access to social welfare services, lack of basic 

services such as sanitation and clean water. This selection may not represent all the principals 

from township schools; however, it served the purpose of providing me with enough data to 

answer the research questions. In-depth information and knowledge came from the right people 

who were in a good position to provide the relevant information (Ball, 1990).  

 

3.6 Data generation methods 

 

Data generation may be a term used to obtain data (Bryman, 2016), for the purposes of this 

research, ‘data generation’ is the preferred term instead of using the term data collection which 

is used by quantitative researchers who usually adopt positive research paradigms, and it 

implies that data is readily available to the researcher to collect (Goldkuhl, 2019). Data 

generation is based on the researchers’ research questions, interest in the inquiry and it must 

produce data that is as original as possible in everyday life and its realities (Goldkuhl, 2019). 

Two data generation methods were used in this study. They are document analysis and 

interviews. They assisted with triangulation in order to ensure trustworthiness of my study.  

  

3.6.1 Document analysis 

 

Document analysis was also used as a first data generation method. According to Corbin and 

Strauss (2008), in qualitative research it is a useful tool as it is the procedure that is used to 

evaluate the document that is used in research. According to Labuschagne (2003), documents 

develop rich data that is organised into themes and that provide easy access and use for the 

researcher. Bowen (2009) adds that it is a procedure to evaluate electronic or printed 

documents. These documents include agendas, minutes of meetings, books, diaries, manuals, 
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brochures, journals, letters, press releases, charts, advertisements, event programmes and event 

programmes. The document analysis is used with other qualitative methods in order to 

triangulate the data. By using different methods, the researcher may substantiate the data thus 

reducing biases (Patton, 1990). Collection of data from various people with different 

perspectives also assist better understanding of a phenomenon. Document analysis is always 

used with other methodologies in qualitative research as a way of triangulation (Bowen, 2009) 

 

Triangulation refers to data sources or multiple methods that are used in qualitative research 

Triangulation (2014). They are used in order to improve and create better understanding of a 

particular phenomenon (Patton, 1990). It also allows qualitative researchers to test to ensure 

credibility of the data through the use of multiple sources (Denzin, 2011). The types of 

triangulation consist of the following: method; investigator; theory and data source 

triangulation (Patton, 1990). The triangulation method entails the use of various methods when 

collecting data about the same phenomenon. Hussein (2009). Denzin (2011) asserts that 

observation, field notes and interviews may be used in qualitative research as part of method 

triangulation.  

 

Investigator triangulation can bring about different perspectives and confirmability of findings 

considering that two or more researchers may provide conclusions and observation about the 

same study (Denzin, 2011).  On the other hand, theory triangulation opts for different theories 

in order to interpret the data. Finally, the data source triangulation entails collecting data from 

various types of people. These may include groups of people, communities or individuals with 

the idea to acquire different perspectives.  

  

The document that was used for this research is The South African Standard for Principalship’ 

(DBE, 2016). There were no challenges when analysing this document as the gatekeeper 

permission was not required because the document is in the public domain. This document was 

analysed and interpreted in order to gain more knowledge on the role that principals play in the 

21st century as well as their own perspective on the role. Its main purpose is to improve the 

professional standards of leadership and management for the benefit of learners and quality of 

learning. The meaning found in this document assisted me in developing empirical evidence 

which assisted in answering the research questions. The document is coded into different 

categories and these categories had to fit into research questions so that they could assist in 
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answering the research questions. Appendix D depicts the policy on the South African 

Standards for Principalship which was used as a data generation method.  

 

Appendix D shows that the policy is a prescriptive document that clearly lists the functions to 

be performed by the school principals in the South African context. This policy outlines eight 

key areas. The key areas are: leading teaching and learning, shaping the direction of the school, 

managing quality of teaching and learning and securing accountability, developing and 

empowering self and others, managing the school as an organisation, working with and for the 

community, managing human resources (staff) in the school and managing and advocating 

extramural activities. The study is based on the role of the principal in promoting teaching and 

learning in the 21st century, this policy clearly states actions or functions that principals should 

execute in promoting teaching and learning. The key area that the study focused on is leading 

teaching and learning in the school. This key area gave real insight into the role of the principal 

in promoting teaching and learning in the 21st century. It is also clear on how principals’ 

professional standards as a way of benefitting all stakeholders can assist in order to improve 

teaching and learning in recent times. According to Goddard (2003), the principal is the expert 

of instruction. Principals develop high standards and expectations, increasing motivation for 

teachers and students, coordinating the curriculum, protecting instructional time, framing and 

communicating goals, as well as supervising and evaluating instruction (Hallinger & Murphy, 

1986).  

 

The document covers the role of the principal, as well as aspects such as: commitment to 

learning and teaching; promote positive learning culture; promote teaching and learning as the 

core of the schools’ strategic planning; ensure opportunities for professional development; 

promote positive learning culture and ethos within the school; understanding the prescribed 

National Curriculum; continuous monitoring of teaching and learning, learner progress and 

achievement. The policy covers the main functions of the principal and it also covers many 

aspects which have posed a challenge for principalship in the 21st century. I checked the role 

of the principal through the document analysis. I created the table and put each role that 

enhances teaching and learning. Thereafter, I prepared an interview schedule in line with the 

document analysis. Interviews were done to confirm that what is required by the DBE links 

with the principals’ role.     
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3.6.2 Pilot study 

 

I first used pilot interviews for this study. It is always advisable to test the interview protocol 

for quality as well as to identify potential biases. The pilot interviews were used in the study to 

do pre-testing or trial of the actual interview (Baker, 1994). It is also aimed at achieving 

validity. It is used as a pre-test research instrument before conducting the actual interviews, to 

find any flaws by identifying the problems in the instrument that may require adjustments 

(Baker, 1994). I interviewed three principals as part of testing the tool and its effectiveness. 

Pilot interviews assisted me in giving prior warning which helped to avoid failure of the 

research project. It added value in assisting with checking whether the research instrument was 

appropriate for the study or not. It was administered exactly like the actual interview.  

 

I asked the questions and probed further where necessary for further clarity. It also assisted me 

in identifying weak or ambiguous questions, record the time it took to complete the interview, 

check if responses actually answered the research questions as well as linked to the relevant 

theory. Thereafter questions were adjusted or modified as required (Van Teijlingen & Hundley, 

2001). Question four in the pilot study did not answer the research question. The principals’ 

focus was on venting about unhappiness with what they experienced and shifted away from the 

role that they play in promoting teaching and learning. The question was simplified and 

directed towards the principals’ role in promoting teaching and learning rather than their 

unhappiness. 

 

3.6.3 Semi-structured interviews  

 

Semi-structured interviews and document analysis were used for data generation in this study. 

The interview explores issues in-depth. It is used for data collection purposes. It is a flexible 

tool that allows for the use of multi-sensory channels (Cohen et al., 2018). The interview 

involves three stages: pre-interview, during the interview and post interview. The pre-interview 

is the pilot study. During the interview, which is the interview and post-interview involves 

transcribing of data, coding, use of themes and translation of data (Gani et al., 2020). On the 

other hand, the document analysis is the systematic procedure used as part of the study to 

evaluate or review documents which may be in printed or electronic format. Semi-structured 

interviews were used, and this assisted me to use open-ended questions, which allowed me to 

probe certain areas for more clarity (Cohen et al., 2018). These interviews were ideal because 
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the investigation is more open-ended and less structured (Merriam, 2002). It allows participants 

to give more responses that are not restricted which leads to more data being generated.  

 

Semi-structured interviews allowed me to probe for more responses and the questions were 

structured in such a way that they suited each interviewee. The key questions were included in 

the interviews schedule (Refer to APPENDIX E), and they allowed me and the interviewee to 

probe for more detail and clarity. Probing is a credible method that enhances meaning and 

accuracy and avoids speculating and guessing what the participant may have meant by what he 

or she may have said (Cohen et al., 2018). The interview schedule is the instrument or a tool 

that was used to guide the interview. Open-ended questions were used by me during the 

interviews, which allowed me to probe for more relevant information. The questions were set 

so that they moved from general to more specific questions. According to Gill et al. (2008), the 

questions should be done in such a way that the order moves according to the importance of 

the questions. The way questions were set allowed me to first ask general question so that the 

participants can settle down and not find difficult questions at the beginning of the interview. 

The interview schedule became an important tool in that it guided the whole interview process 

even though probing questions (which were not part of the interview schedule) were asked 

during the interview.  

 

During the interview, I asked questions and the participants responded to the questions. The 

participants’ answers represent data that was generated during the interview. Researchers 

construct data by making situations available for data to be elicited and captured (Goldkuhl, 

2019). Therefore, data is not readily available, but it was generated through interactions 

between the participants and myself. Interviewing is considered as one of the important 

qualitative methods (Bryman, 2019). I generated data through asking questions and then, 

recording them and taking notes which are used during data analysis. Semi-structured 

interviews are also used as an effective tool to generate data because they are flexible. They 

enable different senses. They also allow me to get responses to serious and complex questions 

(Cohen et al., 2018). They are better than other methods because I can connect events, 

behaviours and ideas as well as allow me to probe in order to gain valuable data (Hochschild, 

2009). 

 

Telephonic interviews were conducted in this study due to COVID–19 restrictions as well as 

the University protocols with regards to COVID–19. As students, we were given clear 
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instructions that we cannot conduct face to face interviews because of health regulations which 

did not allow people to get into close proximity and that outsiders were not allowed to get 

inside schools. After restrictions were eased in 2022, I did follow-up face-to-face interviews 

with four participants. It assisted with further clarity in cases where there were shortfalls in the 

data. We held discussions over the phone, and this practice did not in any way weaken the 

process of data generation. These interviews proved to be useful in the study because I managed 

to save time on travelling. They were also conducted at a suitable time for the participants, and 

there were less interruptions. There is also more uniformity in the way in which the interview 

is conducted (Kee & Browning, 2013). Smartphones were used during telephonic interviews. 

They allow more flexibility and I can download many Apps in a single device. Smartphones 

also work like a computer and allow for more functions like recording and playback which is 

an advantage (Raento et al., 2009).  

 

The interview involves three stages. These three stages are pre-interview, during the interview 

and post-interview (Gani et al., 2020). During the pre-interview, I decided on the participants 

for the pilot interview. The interview questions are designed based on the objectives of the 

study. The interview sessions are organised with the participants and they include details like 

dates and time of the interview. During the interview, I greeted the participant, did an 

introduction, had an informal conversation in order to make the participants feel at ease (Gani 

et al., 2020). It is important to establish good relationship with participant in order for them to 

speak freely (Gani et al., 2020). I explained the purpose of the study and the length of the 

session. I had already asked the participants to fill-in the consent to participate in the study, 

explained that the interview is voluntary and that confidentiality is ensured. I followed 

interview protocols by asking probing questions, recorded the interview and took notes. 

Finally, I checked if the interviewee would like to ask any questions and then closed the 

interview by thanking the participant (Gani et al., 2020). According to Gani et al. (2020), the 

data from the interview is to be transcribed verbatim, coded and themed accordingly. I also 

translated the transcriptions from IsiZulu into English before I conducted the data analysis. 

Thereafter, I modified or refined the questions in order to guide me during interviews. 

 

3.7 Data analysis 

 

Researchers must make sure that they keep the data that was generated original (Creswell & 

Clark, 2004). The use of quotes from participants, or verbatim responses is vital. Therefore, it 
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is important to use original statements and phrases from participants in order to keep data 

original and faithful to the exact sentences that were used by the participants. When analysing 

data, I took down notes and used memos as well as all data that was generated from the field. 

It must be clear how the researcher interprets data and draws conclusions from it (Gläser & 

Laudel, 2013). The aim is to capture the most important parts and key issues of generated data. 

Verbatim transcription of recorded interviews will provide a data base for analysis (Creswell 

& Poth, 2016).  

 

The qualitative analysis of data was conducted in this study using thematic content analysis. It 

is important that once data has been produced, it can be organised in such a manner that it gives 

meaning. Qualitative analysis is a process that includes coding, categorising and interpreting 

data in order to explain the phenomenon (Merriam, 2009). Data analysis is used to answer the 

research questions (Merriam, 2009). Data analysis includes explaining, describing, organising 

and understanding data (Taylor & Gibbs, 2010). Once data has been generated, reading also 

begins. According to Thomas (2006), during data analysis the researcher must read, read again, 

interpret, and make notes about the data. In other words, data needs to be organised. Comments 

and notes will be made on the margins as data is analysed (Merrian, 2009). During the analysis 

process, I immersed myself with the data in order to find interpretations from the raw data 

Creswell and Clark (2004). To analyse the data, I adopted a technique devised by Creswell and 

Clark (2004). There are specific steps that are involved in data analysis. The process entails the 

following steps: I must check the data. This is vital to avoiding data overload (Creswell & 

Clark, 2004). At times, too much information is not helpful, and it becomes difficult to analyse. 

In terms of this step, I am expected to keep relevant data for the purposes of data analysis 

(Creswell and Clark, 2004). Therefore, I read the data over and over again to get used to its 

content and find meaning.  

 

The second step entails coding of data. Data is coded for easy management (McMillan & 

Schumacher, 2014). Identifying key concepts that link together and group them together. This 

involves combining the data in sequences that will allow the researcher to make sense of 

accounts (Cohen et al., 2018). I used coding and thematic analysis to analyse data (McMillan 

& Schumacher, 2014). Coding helps in identifying similarities (Cohen et al., 2018). I used 

phrases, names, numbers and colours during coding. Labels or names were given to group 

similar information. This helped me retrieve the data sets easily at the most convenient time 

(Merriam, 2009).    
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The third step entails me finding descriptions and themes from the data (Creswell & Poth, 

2016). Data sets consisted of recordings, transcripts, reflective memos and field notes which 

will be placed together in an organised manner so that it is easily accessed when needed. 

Information was edited, put together and irrelevant information was put aside (Creswell & 

Poth, 2016). I used certain patterns like numbers, colours, codes to group similar categories, 

and present descriptions and themes.   

 

According to Adu (2019), there are seven steps to be followed when creating codes. Step 1: 

label research questions, step 2: search for relevant information in the data, step 3: create and 

define codes, step 4: assign codes to relevant information, step 5: arrange codes alphabetically 

and sort them, step 6: consolidate the codes and avoid repetition and step 7: sort codes and 

create themes. These seven easy steps assisted in creating the codes in line with the objectives 

of the study and research questions. The table with the following headings was used to create: 

research question, label and code.  

 

              Question                 Label                    Code 

What is your understanding 

of your role in promoting 

teaching and learning in the 

classroom?       

Principals’ role in promoting 

teaching and learning 

PRPTL 

Figure: 3A (Steps used during coding) 

  

Figure 3A above is an example that explains how each research question explained what 

different interpretations meant to the reader in order to organise and synthesise the data. The 

next step entails interpreting the data. Interpreting the data reflects on the assumption that shape 

the study. I interpreted the data by using summaries, themes, concepts, and theories which 

define the phenomenon. I used themes during the process of data analysis.   

 

3.8 Trustworthiness of the study 

 

Trustworthiness of the study assists the researcher in making sure that negligence, harm, 

carelessness, and mistakes are avoided during the study (Lincoln & Guba, 1986). A piece of 

research needs to be checked for credibility, and thus ensure trustworthiness. Researchers doing 



   

 

44 
 

interpretative research do not do validity and reliability as it is done in quantitative studies that 

statistically test the results for validity and reliability. Lincoln and Guba (1986) developed 

alternative concepts of ensuring trustworthiness of the findings and reported that qualitative 

researchers seek trustworthiness more importantly when evaluating what is worth in the 

research. Shenton (2004) stated that a researcher must allow transferability by giving details of 

the context of the fieldwork. By doing this, the reader is able to decide whether the findings 

are justifiable and can be applied in other settings or not.   

 

3.8.1 Credibility  

 

Lincoln and Guba (1986) refer to trustworthiness of the researcher’s study as the ability to 

answer four main questions concerned with consistency and neutrality, truth value and 

applicability. They developed four criteria to ensure trustworthiness, and these are known as 

credibility, transferability, dependability and confirmability (Lincoln & Guba, 1986). 

According to Polit and Beck (2010), credibility explains the truthfulness of data collected in 

research as well as the researcher’s interpretation of the data. The most important thing is for 

the researcher to verify the descriptions with participants. Credibility in qualitative research is 

confirmed by the recognition of similar experiences by individuals. Therefore, triangulation of 

data by using both interviews and document analysis resulted in the credibility of the case 

study. Therefore, interviews assisted with credibility and especially if other people in the same 

field share similar information. 

 

3.8.2 Transferability 

 

Lincoln and Guba (1986) point out that transferability is achieved when the findings fit into 

another context, other than the ones in the study. There was transferability in this study due to 

thorough descriptions of accounts that will be given by respondents. This helps the reader 

transfer what they read to other settings due to similarities in what was described (Merriam, 

2002). 
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3.8.3 Dependability 

 

Dependability is also confirmed if other researchers concur with the same findings that the 

researcher had found, meaning that findings can be replicated (Lincoln & Guba, 1986). In the 

context of this study, I conducted the dependability audit. 

 

3.8.4 Confirmability 

 

Confirmability is achieved if the researcher can prove that the data represents participants’ 

responses as opposed to the researcher’s biases. This can be achieved by using quotes from 

participants’ responses (Polit & Beck, 2012). Authenticity is of great importance in research as 

it expresses what participants feel emotionally about certain experiences in an honest manner. 

The data is interpreted through participants’ original phrase and sentences. Therefore, recorded 

data with direct statement from participants was used in order to improve trustworthiness. 

Another technique, the participants were asked to check interview data or transcripts for 

truthfulness as this will ensure confirmability (Creswell & Poth, 2016). This is also known as 

member checking. Member checking will be used so that participants confirm that their voices 

are heard and interpreted correctly. This makes findings more credible. 

 

3.9 Ethical issues 

 

Gatekeeper permission was requested from the Department of Basic Education and it was 

approved (Ref: 2/4/8/1714). The ethical clearance was granted by the University of KwaZulu-

Natal’s ethical clearance committee. The ethical clearance number is 

HSSREC/00003186/2021. I respected all the rules put in place by the gatekeepers during the 

COVID-19 pandemic. Participants were informed of the research and their role as participants. 

The researcher also requested the participants to willingly sign consent forms to be part of the 

study (refer to APPENDIX C). The researcher explained to the participants that they may feel 

free to withdraw from the study should a need to do so arise. Because their participation is 

voluntary. Pseudonyms were used in order to protect the participants’ identity and 

organisations. Ethical standards were ensured. Participants’ rights, anonymity, confidentiality 

and mutual respect are of utmost importance in qualitative research (Denzin & Lincoln, 1994).  

It was explained that all the information collected from participants would only be disclosed to 

my supervisor. I did not expose participants and schools to any form of harm. I did not engage 
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in any deceptive practices about the purpose of the study. I also made sure that feedback about 

the study would be given to all the participants. 

 

3.10 Limitations of the study  

 

The sample size posed a challenge. Deciding whether the sample size is small, big or just right 

was difficult. Case study research may not allow cross-checking which involves multiple data 

sources to verify themes and it should be seen throughout the study (Lincoln & Guba, 1986). 

Cohen et al. (2018) added that there is lack of objectivity and an element of bias in qualitative 

research.  COVID-19 protocols (social distancing, using online platforms, wearing of masks) 

also posed a challenge and maybe loss of interest from participants. I was unable to use 

observation which was one of the data generation methods that as the researcher had chosen 

originally. This was due to COVID -19 regulations that were instituted during the height of the 

pandemic. To ensure that the researcher overcomes all these challenges, I used telephonic 

interviews at the start of COVID–19 and face-to face interviews for follow-up once restrictions 

were eased. I bought free minutes so that we could have sufficient time to discuss the issues of 

leadership during difficult times such as those faced in the 21st century. 

 

3.11 Chapter summary 

 

This chapter provided a detailed discussion of the research design, methodological technique 

and paradigms followed in conducting research for the study. I had explained in detail why I 

chose the techniques. These include sampling, data generation techniques and analysis 

procedures. The next chapter discusses findings and discussion.  
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CHAPTER FOUR 

 

DATA PRESENTATION AND DISCUSSION OF FINDINGS 

 

4.1 Introduction 

 

In Chapter Three, a detailed discussion of methodology issues including data analysis process, 

as well as use of the relevant instrument to produce data was discussed. Chapter Four focuses 

on the qualitative data analysis and discussion of findings. It focuses on discussing, analysing 

and presenting findings based on the participants’ responses. This would assist in 

understanding the research questions and the role played by the principals in promoting 

teaching and learning in the 21st century. I have begun the chapter by presenting the profiles of 

the participants in order to create a clear understanding of the participants in my study. The 

findings from the participants’ responses indicate the role of the principal who were part of the 

study in promoting teaching and learning. This chapter also serves as a guide from the 

participants who took part in the study that will lead to conclusions as to whether they play an 

important or effective role in promoting teaching and learning or not. This chapter starts by 

presenting biographical details of the participants. Thereafter the data will be organised into 

different classification which represents themes. The themes are organised into categories 

based on the transcriptions.  

 

4.2 Profile of research participants 

 

The data for this study is from principals of different township schools which are all based in 

the uMgungundlovu District. All the participants have been given pseudonyms so that they can 

remain anonymous. Their schools are either grouped as Quintile 2 or Quintile 3. The findings 

are based on the responses of the participants. The participants’ responses are based on the 

research questions which all principals responded to. The biographical detail of the participants 

will be discussed below. It shows the number of participants, their qualifications, years of 

teaching experience, marital status, and years of experience as a principal, number of years in 

current school, number of years as departmental head or deputy principal.  
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4.3 Biographical details of participants 

Principal  Marital 

status 

No. of 

years in 

teaching 

profession 

No. of 

years 

taught 

before 

being 

promoted 

No. of years 

as 

departmental 

head/ deputy 

No. of 

years in 

the 

current 

school 

No. of 

years as a 

principal 

Miss 

Mkhize 

Single 22 10 4 22 8 

Mr Mabuza Married 30 8 12 15 10 

Mr Ngcobo Married 25 12 5 18 8 

Mr 

Magubane 

Married  28 8 8 12 12 

Mr Zulu Married 32 13 8 19 11 

Mr Sithole Married 23 15 2 11 6 

Mr 

Shabangu 

Married 24 9 9 20 6 

Mr 

Hlongwane 

Married 30 11 6 21 13 

Mr 

Nhlangulela 

Married 22 11 4 18 7 

Mr Thingo Married  36 8 8 31 20 

 Table 1. Teaching and management experience of principals 
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Figure 1: Qualifications of participants 

The pie chart as reflected in Figure 1 indicates the spread of qualification of the participants. 

This figure clearly shows that while all of the participants were fully qualified as teachers, a 

huge majority had postgraduate qualifications. A small number had Bachelors’ degrees only. 

 

 

Figure 2: Year of experience of participants as principals 
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Figure 2 above illustrate the experience of the participants in years. A big number of the 

participants was relatively new in their positions as principals as they were between 5 and 10 

years of experience as school principals. 

 

4.4 Data presentation and discussion 

 

Qualitative data analysis generated three themes and seven sub-themes, and these are 

summarised in Table 4.4 below. After this table, generated data is discussed, using literature to 

enhance the discussion. 

 

Table 4.4 Themes and sub-themes   

                         Themes                         Sub-themes 

1. The role of the principal in 

promoting teaching and learning in 

the 21st century 

a) The principals understanding of their 

role in teaching and learning. 

b) Impact of policy on the principals’ 

role. 

c) Impact of administrative tasks on 

academic standards   

2. The principals’ perceptions and 

experiences regarding their role. 

a) Challenges faced by principals in 

their role to promote teaching and 

learning. 

3. Mechanisms in practising the 

principals’ role.  

a) Kinds of support offered by 

principals in the classroom 

b) Role of the principal in staff 

development. 

c) Mechanisms put in place by 

principals in order to promote 

teaching and learning. 

Themes that emerged from the data, Table 4.3 
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4.4.1 The principals’ understanding of their role in promoting teaching and learning  

 

The principals who were part of the study were asked a question about their role in promoting 

teaching and learning. Principals’ responses indicated that the changes in the schools’ 

environment had an impact on instruction. They also noted that COVID-19 had also added 

immense pressure on their tasks. Their responses were based on many factors in understanding 

their work. The DBE policies for teaching and learning that were discussed very strongly by 

the principals. They were of the view that the changes in the requirements of promotions and 

progression policy impacted hugely on schooling. This policy is contained in the Government 

Gazette - National Policy Pertaining to the Programme and Promotion Requirements of the 

National Curriculum Statement Grade R-12. There are many changes in educational policy in 

many countries. In the 21st century scholars have started to view the role that principals play in 

promoting teaching and learning in different contexts (Aas & Brandmo, 2016; Shaked, 2018, 

2019). The view from the responses was that schools as learning spaces have focused more on 

promotions. The role of principals is burdened with responsibilities; however, the principals 

who were part of the study felt that there was more emphasis on promotions and progressions 

than before. They also highlighted that the role of teaching has focussed more on teaching to 

test. Good schools are measured by their pass rates, which reflect on the success of the 

principal. According to Sharif et al. (2020), the main role of the principals is to enable teaching 

and learning. The principals’ responses indicated that most of their duties have been 

overshadowed by the emphasis on these requirements. Participants in the study felt that 

secondary schools’ success is measured by their National Senior Certificate (NSC) results yet 

the promotion and progression requirements of all the other grades are not in line with NSC 

results.  

 

In 2020 and 2021, learners in the Further Education and Training (FET) and Senior Phase did 

not write examinations due to curriculum trimming and gaps. Therefore, they have not written 

examinations in two years. They will sit formal examinations for the first time in Grade 12 in 

2022. The promotion and progression requirements allowed learners to go through to Grade 12 

on the following requirement. School based assessment (SBA) of 80% and the final common 

test (which replaced examinations) counted 20% for the overall pass.  In essence principals feel 

that Grade 12 learners will be unable to meet the NSC examinations standards after two 

abnormal years. Taking into consideration that when it comes to NSC examinations the ratio 



   

 

52 
 

is 25% represents SBA and 75% represents the final examinations. This has put immense 

pressure on schools and principals. This is what Mr Thingo had to say:   

Promotion and progression requirements sometimes rub salt to an open wound. A 

learner may not qualify to progress to the next grade, but the DBE policy could result 

on progression. The very same learner will be expected to somehow make it in Grade 

12. 

The issue of NSC results did come up strongly in most responses, as this puts immense pressure 

on schools to perform despite the challenges in the years prior to the NSC examinations. The 

evidence show that the principals felt that the DBE put too much emphasis on the results and 

not the process. It is indeed the responsibility of the principal to advance high academic 

standards. The focus is on results as academic standards are measured by performance. This is 

what Mr Zulu had to say: 

The NSC standards have not changed yet Grades 8-11 standards have been relaxed. 

These learners were exposed to a trimmed curriculum for two years and suddenly 

they have to switch to normal schooling. They have been less prepared for the NSC 

examinations and that is without a doubt.  

Similarly, Mr Shabangu’s responses also indicated that he felt strongly about the issue of 

progressed learners as well as their impact on academic standards.       

Progressed learners who will affect our NSC results. Without sounding negative but 

the reality is that these learners did not pass Grade 10 and or Grade11. And suddenly 

they are expected to pass Grade 12. Is this even possible? We have a matric group 

that has emerged from two years of curriculum trimming and alternating days. It is 

not going to be easy (Mr Shabangu).  

The three concur that it is going to be difficult to expect high academic standards from a group 

of learners who went through two years of curriculum trimming and without Grade 11 

examinations. They are also of the opinion that all these factors will impact on the final 

outcome. However, Bush (2018) suggests that the principals’ leadership is generally 

understood to have greater influence on student outcomes. Following the same line of thinking 

was Mr Hlongwane who mentioned that academic standards are affected by many decisions 

made by policy makers. He has this to say about the limitations that he sees in his role to 

promote teaching and learning:  

I feel that poor Grade 12 results due to a large number of progressed learners have 

been one of my biggest challenges so far (Mr Hlongwane). 
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In the above extracts the principals emphasised that policies were also part of what they 

considered to be a concern in their role. Mr Nhlangulela found that his role in promoting 

teaching and learning was mainly affected by his inability to keep motivating staff to keep 

going, when learners are extremely weak.  

I think that there are still learning gaps and learning losses. How the policy makers 

will make amends is a cause for concern? It was really good that the DBE saved the 

year 2020 but at what cost. We are constantly put under immense pressure to perform 

but the learning losses are huge and learners are becoming weaker and weaker every 

year (Mr Nhlangulela).  

The discussion above shows that the impact of COVID-19 in schooling has been mentioned as 

their biggest concern affecting what they do. The impact is huge, and principals are left to pick 

up the pieces. Learning gaps and loses, as well as curriculum trimming is not something that 

can be overcome in 2022, but it has impacted on schooling across all grades, and they felt that 

it will in turn affect high school results years later. Mr Zulu also added to this discussion by 

emphasising the fact that academic standards have been lowered and learners have slackened 

off which has made his job really difficult. This is what he had to say:  

The Programme of Assessment (POA) has also changed in most subjects. Promotion 

requirements were heavily affected by SASAMS weightings. These were major changes, 

and they will have a major impact on the NSC results in a couple of years. All the 

learners who have been progressed by 80% (School Based Assessment – SBA) and 20% 

year-end controlled tests will not know what hit them in their matric year. Yet the DBE 

will expect good matric results (Mr Zulu).   

The policy is a worrying factor for principals. Another factor that principals felt created 

uneasiness was the issue of policy development. Every school had to design an admissions’ 

policy. School principals hoped that the admissions’ policy would assist in admitting the kind 

of learner that each school wanted. There are many learners who have been problematic in their 

schools and will try and get admitted at a new school. Principals were also hoping that the 

admissions policy would assist in preventing problematic learners in their schools. As ill-

disciplined learners are moved from one school to another, the problem is not solved but shifted 

from one school to another. Principals felt that the admissions’ policy is not working in their 

favour or as anticipated. Shava and Tlou (2018) allude that learning environments are diverse 

and complex which means that they require a great deal of effective leadership from school 

leaders. 
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The principals highlighted that there is a lot of interference from the DBE concerning learners 

who are sent to their school by the DBE, and had to accept them even if they do not meet the 

criteria that is stated in the school admissions’ policy. They also understood that it is the 

responsibility of the DBE to make sure that every learner has a school. Miss Mkhize also added 

that she was also visited by politicians (especially the Ward Counsellors) who throw their 

weight around and force her to accept learners who do not fit the admissions’ policy criteria.  

The admissions’ policy is non-existent when the DBE informs you of who will be sent 

to your school. In this case we adopt other schools’ discipline problems as most of these 

learners have been expelled from their schools (Miss Mkhize). 

Principals who were part of the study felt that the anticipation disappeared with the introduction 

of the policy. There were a lot of expectations and excitement with the introduction of the 

policy unfortunately she felt that it was not used for the purpose it was intended. Fullan (2018) 

posited that there is an urgent need for the principals’ role to change in order to embrace their 

evolving role and how schools are run. The new role should include: principals becoming lead 

learners, district and system players as well as agents of change.   

The admission policies have a lot of interference from the Department, politicians and 

counsellors by forcing us to accept learners who do not fit our admission policy (Mr 

Zulu). 

In the same breath, Mr Zulu also shared similar opinions about the admissions policy. There is 

still a perception that there are schools that have not succeeded in achieving their educational 

outcomes. One may wonder if the problem lies with the inability of the principals to perform 

their duties or their perceptions about their role in the school context. Komalasari et al. (2020) 

acknowledges that principals face more challenges in the 21st century and their role and 

functions in the period of accountability have become increasingly more demanding. Principals 

highlighted that the administrative tasks have increased. Since the onset of COVID-19, there 

has been daily submission to the DBE. These submissions include statistics about COVID-19 

cases, absentees etc. COVID -19 was mentioned by most principals as one of the administrative 

tasks that has added to their duties and responsibilities. The principals have to submit statistics 

about the number of positive cases daily. These statistics take priority in every school and must 

take priority and must be submitted by 9am. There are also reports to be completed. Despite 

any other work on their tables, these statistics and reports took preference, and the process is 

time consuming. This is what Miss Mkhize has to say: 
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I have experienced unrealistic demand and deadlines by DOE that have made the job 

really unpleasant (Miss Mkhize). 

In this discussion she also found it disturbing that the extensive administrative work does not 

relate to teaching and learning. The statistics had to be submitted to different offices. She 

further highlighted that: 

There is a lot of duplication of tasks in terms of submissions to the DoE (Miss Mkhize). 

Miss Mkhize’s perception expresses that she sees this as a time-waster and a challenge as it did 

not protect the instructional time as the statistics took priority over anything else. Hallinger and 

Murphy, the theorist, the study is based on, highlight the importance of the principals’ role in 

protecting the instructional time in the school. This is according to the theorist chosen for this 

study. Kolamassari (2020) alludes that principals must learn the art of multitasking if they are 

to be effective. The statement above raised the question of the core duties of the principal. 

Surely another senior member of management could have been tasked with the duty of 

completing departmental statistics, which will allow principals to focus on their core duties. 

Similarly, Mr Ngcobo raised concerns about the administrative burden on his shoulders. He 

highlighted that the administrative list of duties was getting longer. He mentioned that despite 

the statistics there were many other tasks that have been added to their role. He mentioned that:  

 There is an increase in administrative demands now including shortlisting and 

interviewing as well as unrealistic deadlines (Mr Ngcobo).  

He feels that this has put a lot of pressure on him, and he is already burdened with other tasks. 

This view could mean that his scope as the principal is getting wider and wider. It covers more 

functions than before. Komalassari et al. (2020) also concur with the analysis that principalship 

has become a complicated task that requires special skills. Miss Mkhize’s response also 

highlighted challenges and she gave insight into her role in the 21st century. She had this to 

say:   

There is administrative burden since the onset of COVID-19. Daily submission of 

statistics and reports to the DBE take up too much time as well as unrealistic demand 

and deadlines by DBE has made the job really unpleasant. My cell phone has to be on 

at all times and any time of day to respond to questions or submit certain information 

immediately to the DBE (even during school holidays). I have no family life; 12 hours 

is not enough to do all that I need to do as the principal (Miss Mkhize). 
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Mr Ngcobo shared the same views concerning the issue of the amount of work that he has to 

do now compared to what he wishes to do as well as what principals did in the past. He 

highlighted that:  

I spend more time on administrative work rather than engaging with learners and 

teachers. It is more difficult to engage in teaching and learning since there are more 

meetings to attend, more compliance forms and reports to complete. There has been an 

increase in administrative demands now including shortlisting and interviewing. I am 

unable to monitor educators since I am most of the time drowning in administrative 

work. Presidential Youth Employment Initiative (PYEI) and the Basic Education 

Employment Initiative (BEEI) processes took too much time as well as of human 

resources for people who are only hired for three months (Mr Ngcobo). 

The scope of the task seems to have become wider than before, and principals are expected to 

do more. Mestry (2017) concurs that school principals in the 21st century perform multi-faceted 

role; their responsibilities are more demanding and challenging, unclear, complicated at times 

and overloaded. The evidence suggests that there are challenges and the role of the principal 

has changed and that their duties include so much more than before. Principal’s responses 

indicated that there was high demand in recent years and that this job has been made difficult 

by several factors. Schools are learning institutions and principals needed to focus on 

promoting teaching and learning. Their main focus should be on promoting instruction more 

than anything else. The challenges sort of took away from their main functions. Mr Nhlangulela 

highlighted that:   

With extended hours of work. I have found that my job has become more demanding in 

terms of time required to complete tasks. I never use to take schoolwork home but this 

has become normal. I do not think that company executives put in as many hours as 

principals do. My biggest frustration is the amount of paperwork that we have to submit 

to the DBE. After all is said and done, I do hope that someone looks at it because it 

takes up more time than teaching. He added that: My administration duties never end. 

They take up most of my time. I wish I could be out there more often and see what 

happens in the classrooms. To manage and lead people is not easy. Most of the 

management functions impede on my role to promote teaching and learning. (Mr 

Nhlangulela).  

The job seems demanding for the principals in the 21st century from their views. They are doing 

more than what principal use to do. I used to think that it is a fancy job with more status but 

now principals are doing more work than ever before. One study has put the emphasis on their 
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job. It has required principals to be hard working and become strategists. The nature of 

schooling has evolved, and new demands are now placed in the hands of the principals 

(Arhipova et al., 2018). Mr Zulu also shared the same sentiments on his inability to promote 

teaching and learning in his school. He felt that his role to promote teaching and learning was 

in many ways limited by his administrative work which left less to no time for the classroom. 

In his responses he mentioned the following:  

I spend more time in the office rather than in the classroom. There is less time to observe 

what teachers are doing in the classroom. I am also bombarded with many issues which 

take my time away from the classroom (Mr Zulu). 

It is evident that there has been an increase in administrative tasks and that this has had a major 

impact on teaching and learning. The impact is negative and interferes with instructional time. 

Dimmock (as cited in Adams, Kutty & Zabidi, 2017) highlights the very important point of the 

ongoing debate about how principals are caught between balancing administrative tasks and 

other functions like leadership and management. The principals’ role includes defining the 

goals of the school, coordinating curriculum, monitor learners’ progress as well supervise the 

curriculum according to Hallinger and Murphy’s instructional leadership theory. The duties of 

the principals leave very little time for instruction. Most of their duties have nothing or little to 

do with promoting teaching and learning. One study also highlighted that the principals’ 

workload limits time they need to dedicate to education (Turkoglu & Consay, 2020). This is 

what principals felt is a real problem. Less time is spent on instruction. The discussion above 

is an indication of principals’ experiences and perception of their role and how their role has 

changed in modern times.  

 

4.4.2 The principals’ perceptions and experiences regarding their role in promoting 

teaching and learning in the 21st century 

 

As part of the study, principals were asked about their perceptions and experiences in their role 

to promote teaching and learning. The shortages of resources in helping them execute their 

tasks came up a few times. The principals mentioned shortage of teachers and insufficient 

Learning and Teaching Support Material (LTSM) as an area of concern. The responses from 

principals show that it is difficult to promote teaching and learning when there are still 

shortages of educators and lack of LTSM. Mr Zulu spoke about staffing and lack of resources 

as another big problem; he stated that:  
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Staffing is my biggest challenge. Sometimes a whole term will go by without a teacher 

in the classroom (Mr Zulu). 

The data generated indicates that there are still classrooms without teachers. This is a concern 

for Mr Zulu. In his school there are limitations to instruction as learners are without a teacher. 

According to the instructional leadership theory, principals are accountable for instruction in 

the classroom. Bush (2018) asserts that principals in the 21st century require better preparation. 

This is because there is a growing awareness that principalship is an occupation that needs 

principals to acquire certain skills in order to be effective. Therefore, some principals have 

opted for volunteers so that there is a teacher in the classroom because the DBE is not hiring, 

replacing or filling up teaching posts. Mr Shabangu shared the same sentiments about staffing, 

he felt that: 

The biggest challenge has been to find good and experienced teachers who can 

promote teaching and learning. There has been a lack of depth in terms of curriculum 

knowledge as well as the experience of teachers (Mr Shabangu).  

Principals’ responses stated that the kind of teachers that were hired today, did not study 

teaching as a career but ended up in teaching because there seemed to be a belief that it is an 

easier way to get a job. The evidence also indicated that staffing policies have also impacted 

negatively on teaching and learning. Despite the shortages of teachers that schools experienced 

there was also a concern on the type of teacher who enter that schooling system and how new 

teachers are hired. Miss Mkhize shared more light on this issue of staffing: 

New educators who were not trained as teachers, but train in other fields and then 

study for one year at a university towards a teaching qualification battle to improve 

teaching and learning. This is simply because the scope is too wide for them and their 

training lacks the finer details of real teaching (lack of content, cannot unpack or 

deliver the content). Educators who received the Funza Lushaka bursaries have been 

given first preference to be hired by the DBE and they are hired without an interview. 

They have no interest in teaching and learning and the DBE wants them to be 

developed. How? With what resources? (Miss Mkhize). 

There was a feeling among the principals that shortages of teachers and LTSM hindered 

teaching and learning. The same sentiments were also shared by Mr Hlongwane: 

As a principal I am unable to find educators who can drive teaching and learning. New 

or young educators who cannot cope with current situation in high school and lack of 

curriculum knowledge (Mr Hlongwane). 
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Based on the challenges exposed in participants’ responses, it is clear that the job has many 

challenges. There are still schools without a teacher in the classroom in the 21st century. This 

makes it difficult to drive teaching and learning as teachers are needed for learning to take 

place. Mr Mabuza had also shared his experiences. He had this to say:  

Failure by the DBE to employ or replace teachers on time means that some classes 

have not had a teacher for a whole term. 

This response revealed that principals are faced with staffing challenges. It is very difficult to 

promote teaching and learning without teachers in the classroom. It is also difficult to fill up 

teaching posts because principals have no control over hiring of level one educators. Most of 

these schools that were part of the study are no-fee paying schools meaning that even if the 

principal wishes to hire a teacher, the reality is that township schools are not in a position to do 

so. The lack of resources was mentioned as another challenge that constantly hinders their 

duties in promoting teaching and learning. Working with limited and no resources has had a 

major impact on what they are trying to achieve. Mestry (2017) echoed the same sentiments 

that the role of the principal is constantly changing and always in the state of transition. The 

principals’ role has changed many times over time depending on the school environmental 

changes. Mr Zulu did not hesitate to point out that:   

Policy makers have such high expectations. We are expected to perform wonders with 

no resources. I was hoping that that the DBE will come to our rescue in terms of offering 

extra classrooms so that we can comply with COVID-19 protocol.  

The discussion above clearly indicates that some of the schools are in dire situations. The lack 

of resources is seen from the time one enters the premises. Some classrooms did not even have 

a teachers’ table. Another principal who explained the challenges that he faced was Mr Sithole. 

He highlighted shortages of resources as an impeding factor which affects learning and 

teaching. 

My school is under-resourced, and this puts a lot of pressure on our ability to 

improve teaching and learning (Mr Sithole). 

Mr Sithole’s concern is shared by other principals. Mr Mabuza also highlighted the same issue.  

Poor infrastructure is another huge disadvantage. Our learners do not even have 

proper ablution facilities. The staff does not have access to computers except for 

departmental heads and they are shared within departments. It would be nice for 

educators and learners to be exposed to projectors, etc. (Mr Mabuza). 

The data reveals that sometimes it is the lack of basic infrastructure like ablution facilities that 

is a problem. Educators find it difficult to teach subjects like Dramatic Arts without a hall to 
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perform, Life Sciences and Physical Sciences without a laboratory, Physical Education without 

a sport field (most schools did not even have space for a sports field). Many of these factors 

impact on teaching and learning negatively. Based on the kind of challenges faced by schools 

and principals, it has become difficult to lead a successful and effective school in the 21st 

century. He also spoke about the shortage of teaching and learning materials as another 

contributing factor to his challenges.   

We do not have a decent library with recent material that is relevant to educators and 

learners (Mr Mabuza). 

The views expressed above are an indication of what impedes on the principals’ role at the 

schools that were part of the study. Their reactions make it unimaginable how these schools 

function year after year under these conditions and are still expected to carry on with normal 

teaching. Mr Zulu shared the same sentiments again in his responses about lack of resources. 

He felt strongly about lack of resources 

I have found that managing human and physical resources without financial 

resources is a challenge. For example, we have to comply with COVID-19 protocols 

and this school does not even have sanitizers or space or manpower to accommodate 

learners (Mr Zulu).   

The views of the participants who took part in the study highlighted that the challenges are 

overwhelming and it has become more difficult for principals to focus on the schools’ core 

business which is teaching and learning. Mr Sithole also shared the same view on the shortage 

of resources and the impact it has on his role to promote teaching and learning. He found that 

there were far too many challenges in his school. This was his opinion on what influenced his 

role in his school.  

Financial management has become a challenge for me despite the fact that there is no 

money, there is literally no money to manage. When we receive what is due to us from 

the DoE, it comes when there are many holes to fill, and it is a matter of a drop in the 

ocean. I did mention that the school is under resourced. I must be honest. Some of the 

resources were purchased but they have been stolen and replacing them does not make 

any sense as they will be stolen again and again. We do not have a library which is 

what learners need for their assignments and projects. We do not have access to the 

internet in the 21st century. We do not have a computer room that learners can use in 

order to assist them with their schoolwork. We converted a classroom into a science 

laboratory, but we do not have the correct apparatus for a science lab (Mr Sithole). 
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The data reveals that the principals’ views expressed in their responses clearly indicate that 

there is a lot that hamper their role in promoting a conducive environment for learning. 

Hallinger (2018) states that the role of the principal is to support teaching and learning. 

Therefore, despite challenges principals are expected to lead instruction. Principals lead the 

instruction in order to stay in a managing role, so that their leadership role is more effective in 

achieving educational outcomes (Zepeda et al., 2017).  

 

Many factors have created barriers in their role to promote teaching and learning. Many 

principals are overwhelmed by the duties that have nothing to do with teaching and learning. 

Six principals identified social ills as one of the main reasons why their role has changed and, 

in some instances, become difficult. Principal had the view that socio-economic issues have a 

direct impact in the classroom. The data exposed that learners do not live in a bubble; they 

come from communities and therefore, their environment has a direct impact on their lives. 

They highlighted the role of social factors in education. The following factors came across very 

strongly from the principals: drugs (including dependency, abuse, peddling and recently wars), 

teenage pregnancy leading to high rates of dropouts, violence, crime, gangsters, protests, and 

safety and security issues. On the other hand, studies show that there is an urgent need for 

principals to focus seriously on instruction in order to develop good learning and high levels 

of teaching (Turkoglu & Consay, 2020). 

 

Principals also highlighted that the ill-disciplined learners have not helped in promoting 

teaching and learning. They felt that ill-discipline impedes the quality of learning and teaching. 

They also added that ill-disciplined learners are high maintenance and discipline issues take up 

most teaching time than they should. It also became clear that detention after school is very 

difficult to implement due to after school classes. Afternoon classes finish late and staying till 

very late results in safety issues as schools are easy targets for criminals in the township. Miss 

Mkhize felt that schools were left with the problem and there was no support system. She stated 

the following:  

Learners who are battling with substance abuse have really exhausted our limited 

resources. We are not privileged like city schools. We do not have school counsellors 

and we do not have the resources to assist these learners, yet we are expected to deal 

with them, promote teaching and learning and help the learners pass (Miss Mkhize). 
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Mr Sithole also raised the same concern about the state of his school. These realities have been 

an eye opener and they have in many ways opened a can of worms. This is what he had to say 

about these hush realities:  

I suspect that there has been an increase in the number of learners who are taking 

drugs hence the increase in bad behaviour in general. Our learners have been involved 

in many fights and we suspect that drug abuse aggravate this behaviour (Mr Sithole). 

It was clear from the principals’ responses that schools that were part of this study are really 

affected by social ills and it does not seem as if there was any promise of assistance. The 

issues that principals are faced with are mind-boggling. Mr Mabuza also highlighted gangs 

and drugs as some of the key issues that impede on his role as a principal.  

Boys in my school are involved in gangs for the purpose of protection and their issues 

have filtered into the school. They will stay away from school for a number of days 

during their township fights. Some learners are involved in drugs as runners for extra 

cash and some are battling with drug abuse. All these issues affect their academics. The 

list is endless but all in all social issues affect the classroom. Parents like school have 

no idea how to discipline their children. Most of these problems are as a result of poor 

parenting (Mr Mabuza).  

Principals shared the opinion that the communities in general have become notorious for drug 

related problems and schools in these areas have not been spared. The other aspect that 

principals found worrying was the fact that they had no resources or even knowledge to deal 

with social problems. Mr Zulu highlighted that:  

My job is demanding and sometimes I lack expertise to deal with some of the issues 

facing my school (Mr Zulu).  

He felt the system has created a monster of lawlessness in our society since schools exist within 

these societies they have not been spared. Almost all principals who were part of the study felt 

this way. Mr Magubane also highlighted the same issue on social problems. This is what he 

had to say:   

In all aspects schools have become hospitals or clinics as we manage teenage 

pregnancy (Mr Magubane).  

Mr Shabangu’s view bordered on the same view as that of Mr Magubane. He said:  

Drug abuse, violence, teenage pregnancy and infightings in the area have filtered into 

the school (Mr Shabangu).   
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In some instances, communities have deliberately closed the school. This is what Mr 

Hlongwane has to say:   

Protests in the community have not helped with absenteeism. During protest learners 

are prevented from coming to school. Sometimes protestors deliberately close the 

school (Mr Hlongwane). 

He added that among the many problems that they face, teenage pregnancy is one huge problem 

that is not going to go away anytime soon. This is what he had to say:  

Teenage pregnancy is a challenge that is not going to leave us. Poor parenting, lack of 

self-love and poverty have been the main causes of teenage pregnancy. There is a need 

for dialogue in black communities about teenage pregnancy (Mr Hlongwane).  

Principals in this study shared the same sentiments on the issue of social ills. Problems in 

schools have become huge. The government and communities have battled to find positive 

solutions as there are too many social issues. Our way of life and the nature, formation and 

structure of our families have changed which has resulted in many changes in our society. Mr 

Nhlangulela spoke very strongly in his response about the lack of detail when it comes to 

teaching and learning. He saw many issues as simple distractions; however, they were huge 

and could not be ignored. These issues emanated from the many factors, and they were also 

part of the school community. However, the fact remains that effective teaching and learning 

must take place despite the challenges. Tingle et al. (2019) pointed out that principals needed 

to adopt leadership that will improve the status quo and assist in achieving better learning 

outcomes despite the challenges.   

Safety and security are an issue that concern me on a daily basis. How do we make sure 

that every single individual at school is protected? There is one security guard at the 

gate and his main responsibility is to open and close the gate. I am not sure about the 

kind of security he would provide if there was a need.  School safety is a big issue in 

the township. Gangs and ‘drug wars’ are rife. In most cases our own learners are 

involved in them. A school is no longer just a place of learning but an institution that 

has embraced all sorts of problems and we lack the skills to deal with most of them 

because our specialty is teaching (Mr Nhlangulela). 

The views expressed in the above extracts suggest that the problems that principals are facing 

in schools were huge and that in many cases they felt helpless. They could not talk about how 

to promote teaching and learning in the 21st century without talking about the factors that stand 

in their way when doing so. These factors were persistent and could not be ignored. Studies 

have supported this notion that the principals’ job has become more complex (Arhipova et al., 
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2018). Their role revolves around what happens in their schools. For some there was no hope, 

while there was a light at the end of the tunnel for others.  

 

The principals’ responses shed more light on the role of social factors in a school setting. The 

school environment reflects the kind of problems that are faced by our country in modern days. 

The school has become a playground for criminals, gangsters and unwanted behaviours. It 

became very clear that the issues are overwhelming, and principals do not have the training to 

deal with some of the issues. The amount of administrative work as well as submissions to the 

DBE is also growing, which is not assisting them in dealing with issues of teaching and 

learning. It has also become very clear that there are many limitations in terms of what 

principals can do in the classroom. Principal leadership can no longer ignore the fact that many 

factors affect their role in schooling in general. There has been influence globally on socio-

economic and political life which directly affects schooling (Arhipova et al., 2018). 

 

4.4.3 Kinds of support offered by principals in the classroom in order to promote 

teaching and learning 

 

The principals were asked about their role in the classroom and the kinds of support that they 

offer and how they supported staff in order to promote teaching and learning. According to 

Sharif (2020), principals must lead teaching and learning and this has become a guiding 

principle for educational leadership in the 21st century. Mr Hlongwane’s response puts more 

emphasis on tracking learners’ performance as this enabled him to keep track of those who 

were meeting the standards and those who didn’t meet the standards. The tracking of learners’ 

performance is done per grade, per subject and according to males and females. This is what 

he had to say:  

I make sure that the SMT focuses on tracking learners’ progress through end of term 

results (Mr Hlongwane).    

He felt that these statistics assisted him in identifying areas of need for both learners and 

educators. According to the theory of instructional leadership which this study is based on, the 

role of the principal is to monitor learners’ progress and performance. The discussion above 

indicates that there is a need to protect instructional time due to various factors. The evidence 

from Mr Ngcobo, Mr Shabangu, Mr Hlongwane and Mr Magubane highlighted their role in 

the moderation and monitoring of work, tasks and examinations. Mr Shabangu emphasised that 
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it has become very important to monitor both educators and learners in order to achieve goals. 

This is what he had to say:   

The School Management Team (SMT) has put more emphasis on monitoring. We have 

monitored each subject progress by thoroughly analysing each term. The tracking of 

learners’ progress is a priority. We have also put more emphasis on evidence of 

learners and educators work (Mr Shabangu).   

Mr Hlongwane shared the same sentiments about monitoring work or tasks as he said that: 

Tracking of learners and educators’ work, moderation of learners and educators’ work 

has a direct impact on what happens in the classroom (Mr Hlongwane).   

The evidence shows that teaching and learning relies heavily on all the follow-up that happens 

inside and outside the classroom. It would be difficult to assess whether teaching and learning 

takes place or not if there is no monitoring. Therefore, monitoring is one of their duties of 

instructional leadership. Principals are responsible for the highest level of accountability. 

However, Zuze and Juan (2018) acknowledged that a strong leader acknowledges the 

importance of other stakeholders in order to achieve educational outcomes. Therefore, this task 

cannot be performed by the principals without the help of others. On the other hand, Mr 

Nhlangulela highlighted that:  

Keeping up with teachers who should not sit in the staffroom but who should be in the 

classroom and teaching. I have learned that being in the classroom does not mean that 

you are teaching. Therefore, being in the classroom and teaching is of importance (Mr 

Nhlangulela).  

Therefore, principals have to constantly educate staff about the importance of promotion of 

teaching and learning in the classroom. This requires monitoring of educators, which also adds 

to their role as principals of the 21st century. According to Maponya (2020), the effectiveness 

of teaching and learning programmes is measured through learner academic achievements with 

the expectation that school principals are essential ‘tools’ towards improved instructional 

delivery in their schools. Mr Magubane had this to say:    

Constant feedback from the Departmental Heads gives a clear picture on the 

performance and areas of immediate intervention (Mr Magubane).   

Therefore, principals in their responses felt that their role has focused more and more on 

monitoring, feedback, and moderation. Departmental Heads and Deputy Principals could easily 

manage this in the past. This could easily add to their role in education which I think is already 

‘larger than life’.   
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4.4.4 The role of the principals in staff development in order to promote teaching and 

learning 

 

The promotion of staff development, teamwork and empowerment also came up strongly in 

almost all the discussions. This is another major role of the principal in promoting teaching and 

learning. According to Batiste (2019), it is the leaders’ behaviours that influence teachers’ work 

life and experiences. Principals believe in assisting educators with their personal growth in 

order to be more effective in the classroom, this came up in their responses. The following 

principals discussed professional development and empowerment of educators as the key factor 

in improving school performance and learners’ achievement: Miss Mkhize, Mr Mabuza, Mr 

Sithole, Mr Nhlangulela and Mr Thingo. Educators together with professional development are 

part and parcel of instructional leadership. Principals need to enforce some kind of staff 

development for personal growth in order to improve teaching and learning. Principals develop 

learners indirectly by focussing on developing staff, in turn will assist learners meet the 

required standards. Miss Mkhize elaborated on this key issue as part of her role as the principal:   

Staff development is another area that I am focusing on. My staff needs to be 

empowered to deal with many issues that I have already mentioned (Miss Mkhize).    

Staff development came up very strongly in principal’s discussions. So, despite the challenges 

there were many positive factors that came across. The evidence from the discussion above 

made it clear that the principals knew their role in promoting teaching and learning. The 

protection of instructional time and monitoring tools targeted the very people who are tasked 

with responsibility to impart knowledge in the classroom. On the other hand, Mr Mabuza felt 

that he played a much larger role in his school in terms of staff empowerment. This is what he 

had to say:  

I play the role of the facilitator, parent, principal, counsellor, priest, you name it. I have 

empowered staff though workshops and staff development (Mr Mabuza).    

This response also shows that the principal should be someone who is empowered in order to 

empower others. Mr Sithole felt very strongly about his role in staff development. He said:    

I organise workshops to assist the staff develop a good work ethic. Staff development is 

at the top of my list as this promotes teaching and learning. Workshops to assist the 

staff develop a good work ethic. (Mr Sithole).   

Mr Hlongwane also cited that he worked very hard in making sure that his staff is fully 

empowered. He said:    



   

 

67 
 

My role of capacity building is of great importance as it will help to empower all staff 

members (Mr Hlongwane).    

The impact of staff empowerment is seen as vital by principals. The emphasis is also on its 

importance as part of their role in promoting teaching and learning in the 21st century. Mr 

Nhlangulela felt that he had a big responsibility in making sure that his staff is capacitated.   

I have a responsibility to empower and develop staff members (Mr Nhlangulela).   

It is also clear from this response that he considers staff development as a significant part in 

his role of promoting teaching and learning. Similarly, another principal also responded by 

sharing the same sentiments.   

Educators are attending a number of workshops; these have yielded positive results. 

Subject advisors and departmental support are a permanent feature in our school which 

has improved teaching and learning, planning and implementation which has helped 

us to double-down on our efforts (Mr Magubane).   

Principals generally took a clear position in terms of how they saw their role as having an 

impact in the classroom. They made it clear that even though they were not in the classroom, 

but they influenced what happens in the classroom through their members of staff. They also 

felt strongly that if educators were developed, then they would teach the curriculum well which 

would impact on teaching and learners’ performance. Zuze and Juan (2018) believed that the 

effective leadership of the principal relies heavily on the help of other stakeholders. 

I have made sure that all educators attend workshops as well courses offered by 

external organisation in order to improve their skills which impacts positively on 

teaching and learning (Mr Zulu).   

Similarly, another response bordered on the same line of thought. The following was 

highlighted that:   

Staff development and professional development are other most important areas that 

have helped me to address human relations issues and develop a better work ethic (Mr 

Shabangu).   

Principals had a strong belief in educator development. Many of them touched on the impact 

of developing staff in order to influence the results in the classroom. Principals’ responses 

indicated without a doubt that their role in promoting teaching and learning involves 

empowering and development of staff in order to raise the standards. The evidence show that 

principals realised a link between staff development or empowerment of educators with 

teaching and learning. It is clear from principals’ responses that there is a link between the 

promotion of teaching and learning, empowerment and development of staff. 
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4.4.5 Mechanisms put in place by principals in order to promote teaching and learning 

in the 21st century. 

 

The principals were asked to elaborate on the mechanisms that they have put in place in 

protecting the instructional time in order to promote teaching and learning. According to 

Hallinger and Murphy (1986), principal s’ role is to protect instruction is one of their primary 

objectives. The principals noted that there is a significance rise in the number of added hours 

used for instruction by the DBE and individual schools. Educators are now teaching in the 

morning before school starts, after school, on weekends and during school holidays. Principals 

must coordinate the curriculum and protect instructional time. Principals were asked about the 

strategies that they have put in place in promoting teaching and learning over and above their 

already pilling responsibilities. As Davis and Boudreaux (2019) put it, school leaders will 

remain openly expended by the unlimited administration and managerial duties. 

This makes me work under pressure as I have to be at school 7 days a week (Mr 

Mabuza).  

Principals are still spending more time in the office than in the classroom. Schooling hours 

have increased which has resulted in learners spending more time at school. Principals are 

trying to protect instructional time and there has been a great need to make up for the lost time. 

Miss Mkhize also felt that there is definitely more time spent on teaching for many T65 schools 

(T65 means schools that achieve less than 65% in the NSC results. She said:    

I have organised extra lessons in the mornings before school starts, and also in the 

afternoons, as well teaching on weekends and during school holidays (Miss Mkhize).   

The principals are of the view that this has helped the schools to make up for the lost time 

during COVID-19. There are many mechanisms to be put in place in order to promote teaching 

and learning in the 21st century. Despite the many challenges, principals have to come up with 

mechanism to promote teaching and learning. The situation must have been different back then 

but there seems to be many challenges in the modern day. COVID-19 also added more 

challenges to the already stretched schooling system. The role of the principal in promoting 

teaching and learning has had many challenges in recent years and it also challenges their 

impact in education. The principals were asked about the kinds of mechanism they have put in 

place in order to deal with the challenges. Some of these interventions have made a big 

difference in the effectiveness of some schools.  Principals are constantly trying to find ways 
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to make education make sense in the modern day. Despite the challenges they are forging ahead 

in trying to impact the classroom.    

I have made sure that textbooks are offered to each learner and learner support 

documents from the DoE, extra support by the DoE through programmes for both 

learners and teachers through Just-In-Time (JIT) and Step Ahead support material 

have impacted teaching and learning positively. As well as supported learners with 

extra notes, class activities and lessons through JIT and Step Ahead documents (Miss 

Mkhize).   

The principals’ duties involve the protection of instructional time. It is something they 

constantly have to do in order to promote teaching and learning and achieve educational goals. 

The DBE has also played a positive role in supporting the schools with support material in 

order to make teaching easy. The support is highlighted by many responses in the study as 

something that has helped educators and learners. Despite the many challenges, principals are 

seen to be forging ahead with their mandate and they are not resisting any help. Other principals 

have also implemented certain mechanisms in their schools in order to promote teaching and 

learning. These mechanisms are in line with the DBE requirements.   

I have put more emphasis on syllabus coverage. The use of Annual Teaching Plan 

(ATP) is a must in every grade. This document guides teaching and what we want to 

achieve by when. As bad as it sounds; we do not teach to test, but the Programme of 

Assessment (POA) is part and parcel of teaching and promotion requirements (Mr 

Mabuza).  

He also added that sometimes as schools are also compelled to use mechanisms enforced by 

the DBE. This did not sit well with him as some of these mechanisms do not bring about 

positive progress in all the schools. He added:    

The reality is that every school is unique. Sometime a one hand fit all approach is not 

always effective. The JIT workshops and material has brought about positive changes 

in the improvements teaching and learning (Mr Mabuza).   

It is clear that the DBE is aware of the challenges facing schools and their negative impact on 

teaching and learning. So, they have gone out of their way to help schools where they can. 

Principals have had many experiences and their role has included much more in the 21st 

century. It is becoming very clear from their responses that their duties have increased and 

there is more accountability and expectations from all stakeholders. Even support from policy 

makers they sometimes felt that the support comes in a one glove fit all approach which 

sometimes did not suit the needs of individual schools. School principals are tasked with so 
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much more in terms of addressing all educational gaps (Acton, 2018). Mr Ngcobo also 

acknowledged there was a need for mechanisms to bring about positive change in the 

promotion of teaching and learning. He also agreed that the extra help from the DBE has had 

a positive influence in order for him to achieve his objectives. He highlighted the following:   

Support from subject advisors for certain subjects has positively impacted teaching and 

learning. The introduction of extra support through JIT and Step Ahead documents has 

brought about positive change (Mr Ngcobo).    

According to the principals’ responses, support is available, and the DBE has assisted in 

making sure that schools were getting enough support. The support has also assisted the 

principals in improving teaching and learning. Mr Sithole also concurred with them in terms 

of the extra support from the DBE and how it has assisted his school. He highlighted that the 

extra support from the DBE made an impact because it helped improve teaching and learning. 

This is what he had to say:   

Extra support in the form of Step Ahead and Just- In-Time has helped to improve quality 

learning and teaching (Mr Sithole).   

All these mechanisms brought about positive changes and support the principals’ duties in 

promoting teaching and learning. Principal’s responses indicated that the DBE also played a 

positive role in supporting their initiatives of improving teaching and learning. Principals noted 

the extent of the DBE’s initiatives and all the extra resources that were offered and how it 

assisted them in their role of promoting teaching and learning. The principals have also made 

sure that these extra resources are used positively as they promote teaching and learning. Most 

principals noted that the mechanisms put in place were helpful and assisted them in achieving 

their objectives. The participants noted that the strategy of using Lead Teachers also had a 

positive impact on learning and teaching as well as giving support to educators of that particular 

subject. A Lead Teacher is a Grade 12 teacher from a performing school, who is sent by the 

DBE to assist the teacher who battles to meet set targets for the NSC examinations. He had this 

to say:   

Lead teachers come from other schools to teach our learners. I have seen a huge 

improvement (Mr Magubane).   

Therefore, this mechanism has assisted his school to improve results and assist subject teachers 

in order to improve the entire experience of teaching and learning. Mr Zulu, on the other hand, 

put more emphasis on the development and empowerment of educators through workshops. 

His mechanism revolved around what his school does internally.    
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I have made sure that all educators attend workshops as well courses offered by 

external organisation in order to improve their skills which impacts positively on 

teaching and learning (Mr Zulu).   

It is noted that extra support is necessary in order to assist educators deliver the content and 

meet educational goals. It is the principal’s responsibility to offer developmental support. 

Therefore, their instructional leadership role involves teacher and professional development. It 

is clear that their role covers a wide range of duties and their functions and responsibility have 

increased over the years. The goal of any school is to promote teaching and learning and 

achieve academic standards. It is becoming very clear that schools are measured by their NSC 

results and what schools do internally impact their external results. Principals are under a lot 

of pressure to make sure that their schools perform well or else their schools will be put under 

a lot of scrutiny. Principals in their responses concur on one thing, there has to be mechanisms 

put in place to improve teaching and learning. Kiat et al. (2017) added that enhanced 

instruction, motivated teachers and well-managed resources create environments that are 

conducive for learning. They may all go about it in different ways but the main idea is to 

achieve the same goals of promoting teaching and learning in the modern-day context. 

Principals’ role is affected by many challenges, but despite the challenges, schools have to be 

seen as institutions of learning and teaching. 

I make sure that the SMT focuses on tracking learners’ progress through end of term 

results. Check with the SMT in terms of moderation of tasks and learners work and I 

have developed a tool to monitor educators’ work weekly (Mr Hlongwane).  

His mechanisms include tracking of learners’ performance in order to assess if standards are 

met or not. It also includes monitoring which is ideal when assessing performance. Mr 

Nhlangulela also believed in his own mechanisms that assisted him in achieving educational 

goals. This made staff accountable for not meeting school targets. Analysis of results to identify 

areas of improvement was also highlighted. He had this to say about his own mechanisms:   

There is more emphasis on the analysis of results and accountability if targets are not 

met. Diagnostic reports per subject and a plan on how to improve if there are areas of 

concern (Mr Nhlangulela).  

Diagnostic reports as external documents are vital in improving teaching and learning. The 

diagnostic report identifies areas of weakness and misconceptions about each subject. This 

report can assist principals in guiding educators on how to improve teaching and learning. 

There is a general agreement in scholarship that leadership does make a big difference in school 

effectiveness (Naidoo, 2019). It can be concluded that effective learning and teaching relies 
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heavily on principal leadership. According to Hallinger and Murphy’s theory (1986), principals 

play a major role in being responsible for the learning outcomes, they also account for learners’ 

results. What principals said they were doing was to practise the instructional leadership from 

the perspective of school principals. I say this because the manner in which principals enact 

instructional leadership is not the same as the ways in which teachers do it. As the heads of the 

school, they are fully accountable for the instructional development and improvement. They 

must also communicate the goals of the school among all stakeholders. Shava and Tlou (2018) 

acknowledge that in most cases school principals are responsible for variations in learners’ 

outcomes in schools and this is regarded as one of the most important factors. 

 

4.5 Summary of the findings 

 

The purpose of the study was to explore and understand the role that principals play in 

promoting teaching and learning in the 21st century. The focus was also on understanding the 

challenges that impede on their efforts of promoting teaching and learning in the 21st century. 

The research findings have established that principals’ experiences promote teaching and 

learning and offer their own mechanisms that they put in place to assist in curriculum matters. 

It is evident from the principals’ responses that they are aware of their role to promote teaching 

and learning. However, the dynamics of the school environment have changed in the 21st 

century. The challenges of the classroom have become secondary and the challenges that affect 

the classroom indirectly have become primary. Among the many challenges that affect their 

role, it is also clear that most of them are out of their depth in term of dealing with challenges 

that affect the school environment. 

 

The principals’ role in promoting teaching and learning in the 21st century has been influenced 

by many factors ranging from shortages of LTSM, shortages of teachers, drug abuse and 

dependency, teenage pregnancy, ill-discipline, pressure to perform, the list is endless. It has 

become very difficult to run high school in the 21st century. This view is based on schools and 

principals who were part of the study. Participants highlighted that they were receiving support 

from the DBE. However, most of this support was in the form of extra teaching materials. This 

support might be vital, but it does not solve most of the problems that affect teaching and 

learning. Some of these challenges happen outside the classroom but impact on what happens 

in the classroom. Principals are called upon time and again to deal with challenges that are 
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outside their scope. Multi-faceted challenges have a negative impact on the delivery of the 

curriculum. The lack of support from parent and communities was established as one of the 

aspects that affect learning and teaching. Furthermore, addressing these issues is sometimes a 

challenge due to lack of expertise and experience on the part of the principals. Principals have 

established ways to cope with some of the challenges through collaboration with other 

stakeholders as well as personal experiences. Participants acknowledged the role of the DBE 

in supporting their schools through resources that have been made available to them.  

 

4.6 Chapter summary 

 

This chapter presented a discussion as well as presented and analysed the findings acquired 

from data generation and literature review and the interviews held with participants. Chapter 

Five presents the summary, conclusions and recommendations based on the study.  
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CHAPTER FIVE 

 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

 

5.1 Introduction 

 

The previous chapter has presented the findings from the participants. This chapter will present 

and discuss the conclusions that are drawn from the findings discussed in Chapter Four. Before 

presenting conclusions, I will present a summary of this study. The research conclusions are 

discussed, using the research questions to organise it. The conclusions and implications are 

based on the analysis of the data from principals who were participants in the study.  

 

5.2 Study summary  

 

There has been a significant discussion on the role of the principal in recent years. The 

principals who were part of the study shared a lot of insight on their role in high school. The 

study’s purpose was to gain insight on the principals’ role in promoting teaching and learning 

in the 21st century. Their role in the 21st century also influence what educators do in the 

classroom. Their experiences played a significant role in informing what happens in the 

classroom. The research questions were formulated for the purpose of the study. They are as 

follows: 

 

Main research question 

• What is the principal’s leadership role in promoting teaching and learning in the 

21st century? 

Sub-questions 

• What are the principals’ perceptions and experiences regarding their role in 

promoting teaching and learning in the 21st century? 

• What is the link between the principal’s leadership functions and teaching and 

learning? 

• How do secondary schools’ principals practise their role in the promotion of 

teaching and learning in the 21st century? 

• What kind of support is offered by the principals in the classroom in order to 

promote teaching and learning? 
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The rationale of the study is also discussed in this chapter as it guides the reader through the 

structure and background of the study. Chapter Two gives a detailed literature review to the 

study. The literature seeks to theorise and conceptualise the role that principals play in 

promoting teaching and learning in the 21st century. The theoretical framework of the chapter 

is also presented. Chapter Three gives a detailed discussion on the research design and 

methodology which are applied in this study. A case for approaching this study as qualitative 

research is argued. Purposive sampling was used in selecting the participants. The generation 

of data was done through semi- structured interviews with the principals of schools. Chapter 

Four presents the analysis and presentation of findings. The data for this chapter is presented 

thematically. The research participants gave responses which were recorded, analysed and 

presented in the discussion.  

 

5.3 Conclusions  

 

The purpose of this study was to explore and understand the role that principals play in 

promoting teaching and learning in the 21st century. The study sought to uncover what 

principals do differently in recent times in order to promote instruction that supported effective 

learning. The research findings revealed that the principals shared the same voice in 

understanding their role in promoting teaching and learning. The principals play a major role 

in promoting effective teaching and learning. The findings have indicated that principals in the 

study practiced instructional leadership. Through their instructional leadership, they have 

influenced and guided educators to teach based on the principals’ vision, instruction, and 

expectations. Having said this, I must hasten to say that the vision, approaches to instruction, 

as well as their role are a collaborative and shared venture. In monitoring teaching in the 

classroom, principals do not necessarily have to be in the classroom. However, the findings 

suggest that they have put systems in place in order to make sure that learners are taught. In 

addition, they run staff development workshops, design intervention programmes, track 

progress of learners, get constant feedback from the DHs on the progress of teaching, and 

moderate both learners and educators’ work. They also indicated that they always required 

constant feedback from both educators and learners in the form of evidence of teaching and 

learning. Based on these findings, the conclusion is that leading teaching and learning, is in 

line with the instructional leadership model by Hallinger and Murphy (1986). 

 

The research findings established that principals also perform many tasks in the process of 

protecting instructional time. They draw up programmes for teaching and learning during 
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normal schooling hours and beyond. The principals revealed that they spend more hours at 

school than anywhere else. They must be at school before school starts, during school hours, 

after school, on weekends and during school holiday. The principals’ job is quite detailed. They 

wear many hats. They are now at the same level as company executives. This is based on the 

time spent at the office as well many extra functions that they perform. The principals’ 

management of human, physical and financial resources is remarkable considering that they 

are trained as teachers. Some of them indicated a lack of expertise in some of these fields. This 

was also mentioned in their responses. The conclusion that can be drawn is that these 

participants embraced and observed all seven dimensions of instructional leadership model as 

advocated by Hallinger and Murphy (1986).  

 

Principals perceived their role through the functions that they perform. They were still able to 

influence what happens in the classroom. However, there has been a shift from the functions 

that they used to perform and those that they perform now. There was a common understanding 

among them about what their role entails in the 21st century. The principals felt that there was 

more emphasis on school performance. They added that learners’ performance was used on a 

large scale to measure their schools and their effectiveness as leaders. There has been more 

emphasis on promotions and progressions, results, teach to test and assessments than ever 

before. It was clear that their experiences and the way they performed their tasks were heavily 

influenced by their leadership role.  

  

The principals’ role is quite detailed and focuses on many functions. The stakes are high in the 

new era of accountability and their role has focused on more functions than ever before. The 

increase in administrative tasks is also part of accountability. The principals’ role entailed a lot 

more than just running the school. They leave school late and still take their work home. They 

now work on weekends and school holidays. Their cellular phone must be on all year round as 

there are sometimes submission at any given time even during school holidays. These 

principals felt that it is unfair for them to be called to account when their leadership and 

management plans have been interfered with by the very same education department that is 

supposed to support them and enable them to produce good results. 

 

The research findings also established that promoting effective teaching and learning in the 21st 

century is complex. Principals exercise leadership in policy driven environments that are 

unclear and always shifting. The issue of the policy is a case in point as policy changes have 
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also impacted on the principals’ role. Therefore, principals are always called to employ more 

strategies to deal with new problems in the 21st century. The socio-economic conditions and 

their impact on schooling have changed.  Principals have to manage 21st century problems 

using skills acquired in another era, which is a challenge on its own. The support from many 

structures have not been forthcoming.  The lack of synergy from governmental structures have 

made the principals’ job even more difficult. As they are expected to play a role of a policeman, 

social worker, psychologist, accounting officer to mention a few. Most of the time their role 

shifted from teaching and learning to more on variables that affected teaching and learning.  

 

Therefore, there were many factors that have an impact on the role of the principal in promoting 

teaching and learning. The challenges are quite intense and sometimes requires special skills. 

While principals in the study lacked specific training and skills to deal with challenges, they, 

nevertheless, came up with some strategies to counteract the negative effects. Challenges were 

multifaceted, and included economic, political and social. The challenges were common in 

every school. Issues like drug dependency, teenage pregnancy, discipline issues and general 

lack of control of policy came up very strongly in their responses. Schools seem to be 

bombarded with many environmental factors. The lack of basic infrastructure, resources and 

shortages of educators also indicated that there are concerns. These concerns affected teaching 

and learning. Lack of basic resources like the laboratory, library, tables, doors and many more 

indicated that there are many challenges and they impact directly on teaching and learning.  On 

the outside it looks as if schools have everything under control. Just by looking at the building 

without any knowledge one might be tempted to assume that principals are running highly 

effective schools. Despite the concerns, principals were not in distress. Maybe one becomes 

immune to problems without immediate solutions. 

 

School children have found themselves in the middle of drug wars, which are extended to their 

schools themselves. Some of them have identified the role of social factors as a limitation to 

what schools are trying to achieve. Principals have had to change certain aspects of running the 

school due to the fact that their role had changed. Many aspects which are not part of teaching 

and learning have trickled into their schools and found a way into the classroom. They have to 

be addressed with no knowledge, resources or experience. The lack of support from the DBE 

when it came to these issues that are external is a worrying factor for the principals.  
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5.4 Recommendations 

 

The research findings suggest that principals in the study seem to understand their mandate as 

school leaders. The principals’ role and functions are burdened by many challenges which are 

found to be prevalent worldwide. Their perceptions have also contributed greatly on how they 

run their schools as administrators, managers and leaders. There are many gaps between what 

principals do and the expectations. Based on the findings of the study, the study recommends 

that the principals lobby for programmes to empower and develop their skills for modern day 

schooling that is relevant to the 21st century to be made available. One of the skill area that 

they should demand is courses on financial management. This recommendation is consistent 

with the views expressed by Mestry (2017).   

 

The study recommends that principals find the right balance between administrative tasks, 

management and leadership of the school. Respecting hours of work for all employees as stated 

in the Basic Conditions of Employment is also important. Time management did not seem to 

be a problem based on the research findings. However, their responses also indicated the 

administrative duties were overwhelming and left them with little time for other duties and 

functions. Therefore, there has to be a balance between all the functions of the principal in 

order for them to be highly effective and focus on teaching and learning.  

  

I also recommend that principals engage more stakeholders with the right expertise where they 

fall short. This would allow principals more time to focus more on promoting teaching and 

learning. Parents must be involved in areas where they have neglected their role. Because this 

means that school are using school time to solve issues that are not related to the schools. All 

strategies should be tailored to accommodate the needs of each school. The school principals 

should also lobby the DBE to come with programmes that are relevant to modern day schooling 

and will assist with promoting teaching and learning. These programmes should focus on areas 

of need and also prepare the principals for the 21st century schooling.    

 

The research findings also revealed that the lack of resources have had a major impact on 

teaching and learning. Principals need to find ways to involve the private sector to assist with 

some of the challenges that prevent the promotion of learning and teaching. It was revealed in 

the research findings that the lack of support from the DBE has negatively impacted on some 

schools’ poor performance. I recommend that principals find other ways to source the right 
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help for their situation. Many companies are looking for meaningful CSI programmes for 

communities and among others, schools. Principals can tap into this huge resource for their 

schools. 

 

5.5 Implications of the study 

 

The limited nature of case study is based on the fact that only ten principals were interviewed 

as part of the study. Therefore, the conclusions are drawn based on case study principals. In 

terms of implications, it is important to also note that no generalisations can be made on the 

role of the principal on teaching and learning in the 21st century beyond this case study. It is 

important to note that the study was able to give a lot of insight on what principals do, their 

perception and challenges that they face nowadays. 

 

The research findings revealed that even though there is a lot of work that is being done to 

improve schooling or instruction, there is still a lot of work that needs to be done. Extra support 

given to schools has been valuable and it has assisted learners as all interviewees indicated. 

However, steps must be taken to empower school leaders to be able to deal with the 21st century 

challenges. The challenges are caused by rapidly changing and dynamic environments of the 

modern-day schooling (Mahfouz, 2018). This is a duty that must be attended to by policy 

makers or the DBE, principals and all other stakeholders. I acknowledge the limited nature and 

scope of this study. Therefore, the responsibility of ensuring that the necessary support is made 

available is put on the shoulders of the principals as leaders to demand. 

 

5.6 Chapter summary 

 

Chapter Five has used the research questions to discuss the conclusions of the study. This 

chapter also gives the overview of the study. The study found that principals have a role to play 

in promoting and supporting teaching and learning in the 21st century. There were many 

indications of positive contributions to education by heads of school. There are also many 

challenges and concerns that prevented them from executing their duties effectively. The study 

found that there were many conflicting views between what policy says and principals’ role. 

Principals know their role in heading schools and its implications on schooling; however, they 

have no control over what policy makers decide. It is also noted they have more knowledge on 

educational matters at school level. The conclusions, recommendations and implications of the 

study link Chapter Four and Five and sum up the study in its entirety. Chapter Five concluded 
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the journey taken in this study and gave insight into the understanding of the principals’ 

leadership role in promoting teaching and learning in the 21st century.    
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APPENDIX A 

PARTICIPANT CONSENT FORM 

21 Redwood Crescent 

                                                                                                              Panorama Gardens 

                                                                                                            Pietermaritzburg 

                                                                                                                    3201 

                                                                                                                    02 December 2021 

                            

Dear Principal 

Request for participation in the research project 

 

My name is Thembisile Mlotshwa, I am a registered student reading for Master of Education 

at the University of KwaZulu-Natal, School of Education, Pietermaritzburg Campus. The title 

of my research is ‘Understanding the principals’ leadership role in promoting teaching 

and learning in the 21st century: a case study’.  

You are invited to participate in this study as one of the high school principals with at least five 

years’ experience. The purpose of this research is to understand the principals’ leadership role 

in promoting teaching and learning, achieving educational outcomes as well as the principals’ 

perceptions and experiences on their role in Umgungundlovu district. The focus of the study is 

on the principals’ role in promoting teaching and learning in the current schools’ settings. The 

information obtained will be treated with confidentiality and will be used solely for the 

purposes of this research.   

This study will only involve the principal. The study will not interfere with the time allocated 

for teaching and learning. If permission is granted for this study to be conducted, the following 

procedure will be followed: a time slot, which is convenient for the principal and the researcher, 

will be chosen, in which a telephonic interview will be conducted. Please be informed that once 

permission is granted, I will further seek your consent to be part of the study.  

Please note that: 
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1) Your confidentiality is guaranteed as your inputs will not be attributed to you in person, 

but reported only as a population member opinion. The interview is once off and would 

take approximately 30 minutes. 

 

2) Any information given by you cannot be used against you, and the collected data will 

be used for the purposes of the research only. Data will be stored in secure storage and 

destroyed after 5 years. 

 

 

3) You have a choice to participate, or stop participating in the research. You will not be 

penalised for taking such action. This interview will be recorded for the convenience of 

the research. Your involvement is purely for academic purposes only, and there are no 

financial benefits involved. 

 

4) Please note that the study will not put you, staff and learners at any risk.  

Your approval to participate in this study will be highly appreciated.  

I am happy and available to answer any questions and concerns that you have with regards to 

the study. You may contact me at this email address: 934358083@stu.ukz.ac.za or Cellular 

phone number: 0748944558 

 Or my supervisor Professor T.T. Bhengu:  Bhengutt@ukzn.ac.za or Cellular phone number: 

0839475321 

 

If you have any questions or concerns about any aspect of the study or the researcher, then 

you may contact 

HUMAN & SOCIAL SCIENCES RESEARCH ETHICS ADMINISTRATION 

Research Office, Westville Campus  

Govan Mbheki Building  

Private Bag X 54001 

 Durban  

4000 

KwaZulu-Natal, SOUTH AFRICA 

Email: HSSREC@ukzn.ac.za 

 

 

Thank you for your contribution to this research. 

 

 

 

Kind Regards 

Thembisile Mlotshwa (934358083) 

 

mailto:934358083@stu.ukz.ac.za
mailto:Bhengutt@ukzn.ac.za
mailto:HSSREC@ukzn.ac.za
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APPENDIX B 
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APPENDIX C 

DECLARATION OF CONSENT  

I …….……………………………………………………………………. (Full names of 

Principal), have been informed about the study, “Understanding the principals’ leadership 

role in promoting teaching and learning in the 21st century: a case study” by Thembisile 

Mlotshwa 

 

1. I understand the purpose and procedures of the study. 

2. I have been given an opportunity to answer questions about the study and have had 

answers to my satisfaction. 

3. I declare that my participation in this study is entirely voluntary and that I may withdraw 

at any time without affecting any of the benefits that I usually am entitled to. 

If I have any further questions/concerns or queries related to the study, I understand that I 

may contact the researcher on Email: 934358083@stu.ukzn.ac.za or Cellular phone number: 

0748944558 or my supervisor Professor T.T. Bhengu:  Bhengutt@ukzn.ac.za or Cellular 

number: 0839475321 

If I have any questions or concerns about my rights as a study participant, or if I am concerned 

about an aspect of the study or the researchers then I may contact: 

 

HUMANITIES & SOCIAL SCIENCES RESEARCH ETHICS ADMINISTRATION 

Research Office, Westville Campus 

Govan Mbeki Building 

Private Bag X 54001  

Durban  

4000 KwaZulu-Natal, SOUTH AFRICA 

Tel: 27 31 2604557 - Fax: 27 31 2604609   

Email: HSSREC@ukzn.ac.za  

 

I hereby consent to (circle the correct response): 

 

Be interviewed telephonically YES NO 

Interview to be audio-recorded: YES NO 

__________________                          ____________________ 

Principal                                                          Date 

 

 

 

 

 

 

 

School Stamp 

mailto:934358083@stu.ukzn.ac.za
mailto:HSSREC@ukzn.ac.za
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APPENDIX D 

POLICY ON THE SOUTH AFRICAN STANDARDS FOR PRINCIPALSHIP 

Actions related to leading teaching and learning in the school: 

 

The principal should: 

 a) Demonstrate a personal commitment to learning and standard of excellence 

 b) Promote strategies for encouraging high expectations and for setting realistic targets for 

achievement 

c) Challenge underperformance, ensuring appropriate remedial action support 

d) Facilitate the on-going monitoring and evaluation of educators in relation to all classroom 

practices 

e) Ensure that sound data, at class and school level, is collected and used to inform the 

continuous monitoring and evaluation of teaching and learning, together with learner 

progress and achievement 

f) Keep up to date on current research, debates and trends, through reading professional 

books, journals and publications 

g) Network with professional learning forums 

h) Share and transmit ideas and stimulate discussions on pedagogic and welfare issue with 

all staff 

i) Ensure that educators have a full understanding of the prescribed National Curriculum 

and possess skills related to teaching, monitoring and evaluation 

j) Encourage on-going debate among staff on the development of teaching and learning in the 

school and on affecting improvements 

k) Promote positive learning culture and ethos within the school and demonstrate an 

understanding of the principles and practices of effective teaching and learning through 

effective curriculum management 

l) Ensure that teaching and learning are the core of the schools’ strategic planning and 

management of all resources 

m) Ensure that educators have opportunities to access quality professional development in 

order to improve their teaching 

n) Work with the school’s community to ensure a school environment that is safe, secure and 

disciplined 

o) Engage with staff and share knowledge of effective teaching and learning in global context 
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p) Monitor the implementation of school plans and ensure that objectives are achieved 

through the necessary intervention 

q) Provide advice and guidance to professional staff and parents on educational issues 

r) Promote achievement of the school’s Mission Statement 

s) Act in accordance with the Constitution of the Republic of South Africa, all the relevant 

laws and regulations, and the Code of SACE 

t) Initiate and manage changes necessary for the development of the school, in consultation 

with all stakeholders 

u) Identify problems and challenges and find solutions which enhance teaching and learning 

v) Include the use ICTs in advocating active and critical learning – ICTs are the ideal tool 

for facilitating a learner-centred approach 

w) Through DBE/PED/ private partnership funding, equip classes with Smart boards, laptops 

for teachers, digital projectors and Smart tablets for learners to promote the use of ICTs in 

the school 

x) Respond to the 21st century demands of learners in the teaching and learning situation 

y) Ensure that teachers and learners have access to ICT laboratories on a regular basis 

z) Foster partnerships with schools in the vicinity that have ICTs and provide opportunities 

for teachers and learners to be exposed to the use of ICTs on a regular basis                           
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APPENDIX E 

INTERVIEW SCHEDULE 

INTERVIEW QUESTIONS 

1. Background question 

1.1 How long have you been a principal? 

1.2 Have you been a principal at a different school in different settings? 

 

2. What is your role in teaching and learning? 

2.1 What is your understanding of your role in promoting teaching and learning in the 

classroom?                                                                                                           

2.2 Do you think that your role has an impact in the classroom? How so?              

2.3 In your experience, what are the biggest challenges for principals in promoting quality 

teaching and learning?                                                                                                  

2.4 Principals’ duties include management, leadership, administration etc. Have your 

duties impeded on your role to promote teaching and learning?  

2.5  How have you managed to keep the balance between your duties and promoting 

teaching and learning? 

 

3. What are your perceptions? 

3.1 Has the role of the principals changed in the 21st century? Elaborate. 

3.2 How has your role assisted in promoting curriculum matters? 

 

4. How do you practise the role of the principal? 

4.1 What kind of support do you offer in the classroom in order to meet the growing 

demands of the 21st century of teaching and learning? 

4.2 What mechanisms have you put in place in order to deal with curriculum matter 

related to teaching, learning? 

THANK YOU FOR YOUR TIME AND INPUTS. 
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