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Abstract

The relationship of family environment and children’s goals in sport is not a well-
established area of research and although findings to date are equivocal, links between
various dimensions do appear to exist. The aim of this study was to explore the
relationship between family environment, particularly the perception of achievement
orientation within the family, and the youth participants’ goal orientation in hockey.

The sample consisted of fifty-five female senior school hockey players, as well as their
parents, that attended independent girls’ schools in the Pietermartizburg and Durban
areas. No significant relationship was found between the perception of achievement
orientation in the family and the youth participants’ goal orientation in sport. There were
however, indications that other aspects of social climate within family environment, as
perceived by the participants, influence youth goal orientation in sport. Findings also
revealed links between positive parental involvement and intrinsic motivation, and
perceived parental pressure and pressure experienced by the hockey players. The results
are discussed in terms of the literature reviewed, and the implication and the limitations

of the study are discussed, concluding with recommendations for future research,
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1. INTRODUCTION

This chapter aims to provide a context for the study of the influence of family environment on

children’s goals in sport.

Achievement Goal Theory has been the focus of recent research into motivation processes and
achievement behaviour pattems. This theory assumes that they are two goal perspectives that
operate in achievement contexts: task (mastery) and ego (performance) goal orientation (Roberts,
Treasure & Balague, 1998). Nicholls (1984, as cited in Roberts et al., 1998) contends that two
conceptions of ability are embedded within these two orientations and that they are reflected in
an achievement context. There is evidence in support of achievement behaviour being consistent

with goal orientation within the sport context (Roberts et al., 1998).

According to Singer, Murphy and Tennant (1993) identifying the contributors to and correlates
of motivation in young athletes is central to understanding youth sport bebaviour. These authors
suggest that achievement goal preferences and motivation orientation is likely to be influenced

by parents, but that there has been little research on this relationship.

Research in both sport and academic areas has supported current theories that children’s self-
perception characteristics are important mediators of the motivation pattemns (Harter, 1978, 1981,
Nicholls, 1984, 1989, both in Singer et al., 1993). These self-perceptions during their sport
involvement are likely to be heavily influenced by adults because of their involvement in youth
sport. Children also prefer to assess their ability by using adult sources of feedback (Freize &

Bar-Tal, 1980; Horn & Hasbrook, 1986, 1987, both in Singer et al., 1993).



Findings of some previous studies have indicated that parental influence and pressure does have
an impact on children’s motivation orientation (Elliot & Harackiewics, 1994; and Escarti,
Roberts, Cervello & Guzman, 1999). Bilden (1999) however, in a study that investigated the
relationship between parent styles and achievement motivation in sport, provided evidence that
does not support research that has revealed significant relationships between the two.

Although there has been little research on achievement orientation and goal orientation, findings
have suggested that the performance or mastery focused goals on intrinsic motivation varied as a

function of achievement orientation (Senko & Harackiewicz, 2002).

According to Singer et al. (1993) the relationship between achievement behaviour and children’s
motivation processes, has not received much attention with regards to research. The unequivocal

results in this area of research also suggest that further research is needed.

In this study the aim is to study a South African sample of adolescent female hockey players and

to identify whether family environment influences their goal orientation in sport.



2. LITERATURE REVIEW

2.1 Introduction to Motivation

According to Roberts (1992) motivation is one of the central issues in human affairs and that the
role of motivation in individual lives is very important. Roberts defined motivation as “‘those
personality factors, social variables, and/or cognitions that come into play when a person
undertakes a task at which he or she is evaluated, enters a competition with others, or attempts to
attain some standard of excellence.” According to this author, in such situations there is a
challenge for the individual who is responsible for the outcome of the task. It is also assumed
that these situations influence human behaviour in achievement situations, as they facilitate
various motivational dispositions. Furthermore, it has been hypothesized that approach and/or
avoidance motives, incentive values and cognitive assessments of success and failure, and

expectancies determine achievement behaviour.

According to Roberts (1993) motivational theories are assumed to explain achievement
behaviour. Motivation in sport is inferred from assessments of behaviour which study when
participants try harder and for longer, concentrate and pay more attention, perform better, and

practice and participate in sporting activities for longer periods (Roberts, 1992).

The motivational theories that have been proposed to explain achievement behaviour will be

discussed briefly.



2.1.1 Theoretical Approaches to Understanding Motivation and Achievement
Behaviour

Need Achigvement Theory
This theory has been most influential in this area of research, especially in research within sport
contexts. In this approach the central constructs of the theory are formed by motive to achieve
success and motive to avoid failure, and these motive states are the mainsprings of action.
Although such research in sport generally has been inconclusive, the approach has been

important to the understanding of motivation (Roberts, 1992).

The Test Anxiety Approach
This theory is based on research relating test anxiety to achievement in task performance. The
theory focuses on the evaluative aspects of the schoof situation where the major motivational
variable was anxiety with evaluation. Although this research has produced evidence that
performance in such situations is influenced by motivational factors, this approach has not been

popular in sport contexts (Roberts, 1992).

Expectation of Reinf I
This theory is based on social learning theory and theorists of this approach emphasize overt
behaviour as opposed to motives. Achievement behaviour is viewed as behaviour directed
towards the attainment of self approval and the approval of others, depending on criteria for
performance competence. In this approach the major motivational variable is the individual’s
expectancy of reinforcement. Although this is a major school of thought in motivation, little

research of this nature has been conducted in the area of sport achievement (Roberts, 1992).



The Cognitive Approach: Attribution Theory
This approach is now dominant in the study of motivation and focuses on the way knowledge is

acquired, represented, and used by humans. According to these theorists, cognitions and beliefs
mediate behaviour in sport. According to this approach human action is determined by the
human as an active information processor with higher mental processes. Attributional models
have been important in the theory of motivation from a cognitive perspective but are not
comprehensive in explaining achievement behaviours (Roberts, 1992).

1 itive Approach
This theory draws from past theories and assumes that the choice and attainment of achievement -
goals are mediated by sets of affective, cognitive and value-related variables. There are three
mini-theories in the social cognitive approach, which have ail been used extensively in sport

research (Roberts, 1992).

Scif-efficacy
In the investigation of motivation in sport, this has been the most extensively used theory. It is

based on Bandura’s theory of Self-Efficacy, which is concerned with one’s assessments of what

one is capable of as a result of their abilities (Roberts, 1992).

Perceived competence
These theories focus on the perception of the competence of the participant. Harter, a major

theorist in this area, explains that perceived competence motivates an individual in cognitive,



social and physical domains. Achievement striving is seen to increase from perceived

competence and intrinsic pleasure that 1s gained from success in these domains (Roberts, 1992).

Achievement goal approaches
According to the achievement goal approach, the major focus of individuals in achievement

contexts is to demonstrate competence or ability. This ability has two conceptions that lead to
two major goal perspectives. Roberts (1992) uses the term competitive goal for the first
achievement goal but others have also labeled it as performance goal or ego orientation (Duda,
1992). This goal drives participants to perceive their ability in comparison to the abilities of
others. Success or failure is dependant on this comparison with others. The second achievement
goal is termed mastery goal but the terms, leaming goal or task orientation has been used by
others (Duda, 1992). Individuals perceive abilities according to improvement or learning and are
self-referenced (Roberts, 1992). According to Roberts, there is considerable data to support this

approach in sport and this approach will be considered in greater detail in the following sections.

A Goal Perspective
Motivation research has recently focused on a goal perspective analysis of motivational
behaviour (Duda, 1992). According to the major theorists in this area of research, Nicholls,
Ames and Dweck, these approaches have given us the most insight into the motivation of
children (Roberts, 1993). As discussed in the previous section, goal perspective theorists of
achievement motivation assume that there are two major goal perspectives operating in
achievement contexts, which relate to the ways that individuals perceive their level of

competence. Although these two goal perspectives have been given a number of labels in



research, they will be termed ego orientation and task orientation in this study as the instrument
used to measure goal perspective refers to ¢go and task goal orientation. This approach maintains
that important interrelationships exist between goal perspectives, perceived ability and behaviour
(Duda, 1993). Ames (1992) maintains that task goal orientation promotes motivational pattems
that place value on learning and effort. Adaptive patterns are more likely to evolve when this
goal orientation is adopted. If an individual is ego-involved and therefore compares their ability
and success to those of others, maladaptive behavioural patterns are expected. According to
Steenkamp and Steyn (2001) while task orientation is linked with high levels of enjoyment and

interest in sport, ego orientation is linked with low levels of enjoyment and interest.

According to recent theories of achievement motivation, situational and individual differences
affect which goal perspectives are dominant (Duda, 1992). Ames (1992) argues that parents,
teachers and coaches create goal structures which influence participants in achievement contexts.
These motivational climates convey certain goals to children, which influence their goal
adoption and in turn their motivational patierns. According to the work of Nicholls (1989, in
Duda, 1993) it is also assumed that individuals differ in dispositional goal onentation as a result

of socialization experiences within achievement contexts.

lity of goal orientations
Nicholls (1989, cited in Roberts, 2001) argued that goal orientations are orthogonal, that they are
independent and that an individual can be high or low in each or both orientations at the same
time. Literature in this area of research has largely been supported (e.g., Duda & Whitehead,

1998 cited in Roberts, 2001).



Stability of goal orientations
The stability of goal orientations refers to situational stability or generalisability. Hardy (1997,

cited in Roberts, 2001) conducted a study among professional golfers that provided evidence for
the instability of goal orientations in the sport domain. The study indicated that individuals can
fluctuate in their emphasis on ego and task goals across situations. According to Roberts (2001)

there are discrepancies in such studies and further research is needed to resolve these.

2.1.2 Measurement of the Individual Differences in Goal Perspectives
Determining individual differences in orientations to sport achievement has received
considerable interest (Duda, 1992). The Task and Ego Orientation in Sport Questionnaire
(TEOSQ) assesses individual differences in the emphasis placed on task-and ego-involved goal
perspectives in sport (Duda, 1993). This instrument developed my Nicholis and Duda requests
individuals to consider when they feel most successful in sport and then to identify with items
either reflecting task- or ego-involved criteria (Duda, 1992). This author also mentions that
psychometric research on the TEOSQ has provided insight into the nature of these two goals in
the sport environment. Firstly, ego-or task-orientated individuals are both considered to be
competitive, but the difference between the two is the importance of the competitive process in
relation to the outcome, along with the devastation of losing. Both groups are also equally goal-
directed but the difference lies in the perceptions and criteria that underlie subjective goal
attainment. Thirdly, both ego-and task-orientated individuals are concerned with playing well but
they differ in their perceptions of whethes they played well or not. Roberts, Treasure and

Balague (1998) developed and validated The Perception of Success Questionnaire which is



another measure of achievement goals in sport according to an individual’s perception of success
in sport. According to the authors this instrument, like the TEQOSQ, has demonstrated acceptable

reliability and validity to be used in sport contexts.

2.1.3 Goal Perspectives, Perceived Competence and Behaviour in Sport

As mentioned previously, the goal perspective approach maintains important interrelationships
exist between goal perspectives, perceived ability and behaviour (Duda, 1993). This theory is
based on research on motivation in educational settings which has more recently been examined
in the sport setting (Duda, 1992). According to Duda two research strategies have been adopted
to investigate the impact of goal perspectives in sport. The first has been to determine the degree
and direction of the relationship between goal orientation and related cognition and affect. The
second has been to determine subjects cognitive and affective responses in situations that have

been manipulated to be either more or less task- or ego- involving.

2.1.4 Behavioural Correlates of Goal Orientation in Sport

According to Duda (1993) studies investigating the behavioural correlates of goal perspectives
have found that goal orientations relate to exerted and sustained involvement in athletic settings.
While an emphasis on task- orientated goals have been found to positively influence exerted and
sustained involvement, ego-orientation is correlated with lack of persistence. According to
Roberts, Treasure and Kavussanu (1997) one of the most consistent findings in this area of
research is the link between task orientation and satisfaction, experienced enjoyment, and interest
during participation in physical activity. According to these authors achievement goals have been

found to be related to affective experiences such as trait and state anxiety, Although these
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findings do not indicate a causal relationship between individual differences in goal perspectives
and behaviour in sport, the evidence suggests that this approach is useful in this area of research.

2.1.5 Situational Aspects of Achievement Goals

Research on achievement goals in the context of physical activity has indicated that different
motivational processes are associated with both individual differences and situational differences
(Roberts et al., 1997). The situational perspective focuses on how the individuals’ experiences
and interpretations influence how they perceive a mastery or performance climate within a
context, which is likely to induce a particular achievement state of involvement (Roberts et al.,
1997). The influence of parents in the development of youths’ achievement motivation has been
included in the area of research (Roberts et al,, 1997). According to Nicholls (1989, as cited in
Roberts et al., 1997) goal orientations are developed during childhood through socialization

experiences and parents play an important role in this process.

An Interactionist Approach
The research on situational influences suggests that the perceptions of motivational climate
created by significant others may be critical in the understanding of motivation (Roberts, 2001).
According to Roberts, although Achievement Goal Theory states that both this perception and
dispositional goal orientations are dimensions of motivation that interact to affect behaviour,
research has only investigated their independent affects. It has been suggested therefore that an

interactionist approach seeking to understand both variables will provide for a more insightful

understanding.
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2,1.6 Conclusion

Although a number of motivational theories have been proposed to explain achievement
behaviour, motivation research has recently focused on a goal perspective analysis. According to
the Achievement Goal Theory, the major focus of individuals in achievement contexts is to
demonstrate competence or ability. This ability has two conceptions which lead to two major
goal perspectives: ego orientation and task orientation. These goal perspectives have been argued
to be orthogonal and unstable across situations. This approach maintains that important
interrelationships exist between goal perspectives, perceived ability and behaviour. Studies
investigating the behavioural correlates of goal perspectives have found that goal onentations
relate to exerted and sustained involvement in athletic settings. Situational factors, especially the
motivational climate created by parents have been found to influence goal orientations. More
recently the Interactionist approach has been proposed to investigate the impact of both
situational and dispositional goal orientations. Consequently, the investigations of children’s
goal orientations and their determinants have been the focus in recent research.

The next section will review literatare on the influences of significant others and the family on

youth sport and children’s goal orientation in the sport context.



12

2.2 Influence of Significant Others on Youth Sport

2.2.1 Influence of Significant Others in Sport Socialization of Children and
Adolescents

Greendorfer and Lewko (1978) examined the role significant others play in influencing
children’s active sport invoivement. Resuits indicated parents had the most significant influence
on children’s sport participation; more specifically it was only the father that served as a

significant influence.

Higginson (1985) investigated the influence of socializing agents on female participants in the
sport context. The results were supportive of Greendorfer and Lewko (1978) who indicated that
the family unit demonstrated the most significant influence on sport participation. Furthermore
the findings indicated that socializing agent influences change across life-cycle states. According
to the results of the study, parents were most influential at the under-13 life-cycle, changing to

mostly coach/teacher orientated during junior and senior high school years.

Greendorfer and Lewko (1988) reported that more recent studies have indicated that the father
does not emerge consistently as the most influential for both sexes, and that peers and other
social systems have a joint effect on the process. The article does however acknowledge the
importance of family in the sport socialization of children. It also emphasizes the need to
understand how family relations affect children’s involvement, persistence and/or withdrawal

and desire to excel in sport.
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Parental Pressure in th rt Environmen
Singer et al., (1993, p.193) suggested that ‘Harter’s (1981) model of competence motivation
proposes that the nature of parental response to children’s mastery efforts directly impacts on
children’s perception of competence and control, and subsequent intrinsic/extrinsic motivation
orientation’. A study assessing the influence of perceived ‘parental pressure’ on intrinsic
motivation of 145 children playing soccer revealed that higher perception of affective support
(i.e. lower perceived pressure) predicted high intrinsic motivation (Brustad & Weigand, 1989 in

Weigand, 2000).

McElroy (1982) examined the consequences of perceived parental pressure on self-esteem in
youth sport participants. It was hypothesized that in cases in which children’s values of sport
performance differ from that of their parents and in addition, self-esteem would be considerably
lower than when parent-child sport value perceptions are similar. Results suggested that self-
esteem was related to sport value orientations of boys but not for girls. A non-significant

relationship indicated that self-esteem was not related to different parent-child interactions.

Lewthwaite and Scanlan (1989) investigated the effects of parental pressure as one of the

predictors of competitive trait anxiety in male youth sport participants. Results indicated that
cognitive anxiety symptoms involved worries about failure and about adult expectations and
evaluation. Frequent adult-related worries were predicted by greater personal upset for poor

performance and perceptions of greater parental and coach shame, more negative adult

evaluations, and greater parental pressure to participate.
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Helistedt (1990) investigated early adolescents’ perceptions of parental pressure in the sport
environment. Questionnaires were completed by 104 13-yr-old skiers regarding their perceptions
of the amount of parental pressure on sport participation and their subjective response to this
pressure. Participants perceived that the pressure exerted on them by parents to be moderate to
strong, particularly patemnal pressure, both to compete and not to withdraw. The results indicated
a relationship between low levels of parental pressure and positive affect and a relationship
between high levels of parental pressure and negative affective response.

O’Connell and Zin (1996) examined how self-assessment of seasonal soccer performance was
affected by parental attitudes and motivational climate of youth soccer players. Participants were
60 girls and boys between the ages of 8 to 13 and their fathers. According to the results of this
study parental pressure to win was negatively related to self-performance assessment. They also
revealed that participants who expressed higher levels of self-assessment perceived that their
parents were most interested in them having fun and improving as a player. According to the
authors the results suggest that for a positive motivational climate for youth sport participants,

parents and coaches should provide an environment where improvement, leaming and having

fun is promoted.

In response to such claims that parents are a source of pressure on children in sport, a study was
designed to explore how it may be exerted (MacLean, 1997). Male (n=34) and female (n=48)
competitive swimmers completed responses about the behaviour of their parents with regard to
their swimming activities. They were asked to elicit responses identifying the frequency with

which certain behaviours were exhibited by and desired of their parents. Results revealed that
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discrepancies between desired and perceived behaviour and levels of pressure participants
desired, predicted pressure experienced. These results indicated that parental behaviour is critical

in provoking feelings of pressure.

2.2.2 Influence of Significant Others on Youth Sport Motivation and
Achievement

Recently youth sport motivation research has investigated the mediating of socialization agents
on the motivation of youths in physical activity (Weigard, 2000). According to Weigard,
researchers in this area have found that parents, teachers and peers can influence children’s

maotivation in sport.

Escarti, Roberts, Cervello and Guzman (1999) examined the relationship of goal orientations to
adolescent athletes’ perceptions of the criteria used by significant others 1o assess their sport
success. Boys and girls, who were involved in tennis and track and field, completed the
Perception of Success Questionnaire to measure goal onentation. The perception of significant
others’ criteria of achieving sport success was measured by using the Perception of Significant
Others’ Success Criteria Questionnaire. The results of the study supported the general hypothesis
that there is a meaningful relationship between the two. Two goal onientated profiles were found
amongst the athletes, one that was task orientated and one that was high in both ego and task
orientation. This finding is not consistent with most other studies that found participants were
either ego or task orientated. The authors explain the difference as possibly a resuit of cuitural
dynamics, as Spanish students, opposed to North American students who were the participants in
previous studies, were used in the study. In previous research (Duda & Hom. 1993, in Escarti et

al., 1999) it was found that children who were higher in task orientation perceived their
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significant parent to be higher in task orientation. However in this study, it was found that task
orientated participants, perceived that their peers used task involving success in sport but not the
adults. The athletes who were task ortentated perceived that the adults were ego involving and
not task involving in their criteria of success. The athletes who were high on both goal
orientations perceived that both adults and peers had criteria of success that were high in both
ego and task involving criteria. The findings of this study support previous research that suggest

that parents, coaches and peers play an important role as socializing agents of goal orientations.

Weigard and Carr (2002) explored whether differences in motivational climate correspond to
differences in personal goal profiles in children in physical education. The study investigated
differences in perception of motivational climate emphasized by teachers, peers and sporting
heroes and the influence they have on children’s task and ego orientation. Based on the work of
Ames, the motivational climate emphasized by such social agents are determined by that agent’s
own goals, emphasized evaluation and reward processes, and task, authority and grouping
structures of the environment. The achievement climates of social agents can be detected by
individuals who interact with them. Surveys on personal goal orientations for P.E. and
perceptions of the motivational climate emphasized by P.E. teachers, peers and sporting heroes,
were completed by 266 secondary school pupils in the United Kingdom. Results supported the
study’s hypothesis that children with a high task/low ego profiie for P.E. would perceive the
climate emphasized by significant others to be more task involving. It was also found that
children with a high ego/low task profile tended to intemnalize perceptions of a more ego
involving climate from others, as hypothesized. Results of the study also indicated that those

with a high task orientated goal profile tended to internalize higher perceptions of a leaming
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climate from teachers than those with a low task orientated profile. Children with a high ego
orientated profile tended to internalize higher perceptions of a comparison climate from these
individuals than those with lower ego orientation. While teacher promotion of a learning climate
related most with task orientation, peer promotion of a comparison climate related most with ego
orientation. This study indicated the important role that significant others play in the

development of children’s goal orientations.

Family Role in Sport Motivati
The social cognitive perspective of motivation used in research of goal orientations in the sport
context has been based on findings of studies that support the impact of goal perspective in
educational environments (Duda, 1992). Epsten (1989) discusses the family’s role in motivating
children to learn. The author discusses the motivation in terms of a student’s willingness and
desire to engage and persist in scademics at school, and the home is included as one of the main
influential settings where this motivation is developed. Key structures in families that are parallel
to those in school setting are identified. The six major structures at home that affect children’s
motivation to learn are Task (children’s activities), Authority (increasing independency), Reward
(parents’ reaction to good or bad behaviour), Grouping (Children’s social groups), Evaluation
{parents’ judgments of children’s progress) and Time (time children and parents spend together).
According to Epstein, positive family environments influence children’s motivation to learn,
whereas negative environments can set up emotional or cognitive barriers to success and reduce
motivation. It was also concluded that motivation is characterized by a number of qualities such

as attribution of success and failure, high interest in achievement, self-esteem and confidence.
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Different treatments, opportunities, interactions and experiences that occur under the family

structures identified at home, influence these qualities of children’s motivation.

O’ Donnell (2002) examined the relation between children’s achievement orientations and
parental behaviours in dyadic situations. The purpose of the study was to demonstrate a link
between specific parental behaviours and the manner in which children face challenges.
According 1o the author, mastery and learned helpless orientations have been linked to
differential outcomes in children. While mastery children tend to approach challenges with
enjoyment, helpless children tend 1o have low persistenice and are focused on their competence.
Forty-six dyads of 4-6 year old children and their parents were placed in a variety of situations in
which parental behaviours could be observed and coded for warmth/responsiveness, provision of
structure and intrusiveness. The children were placed into either the mastery of leamned
helplessness category. The study hypothesized that parental provision of warmth/responsiveness
and structure would be related to mastery orientations, while mmtrusiveness and low structure
would be related to helplessness. While there were no significant results indicating a relationship
between mastery orientation and warmth/responsiveness and structure, parental intrusiveness
combined with low structure were associated with the helpless pattem. The results therefore
confirm previous findings of the effects of parental behaviours on children’s motivation.

Parent Influence on Children’s Goal Orientation in Sport

Weitzer (1989, in Brustad, 1993) examined the relattonship between levels of parental
involvement and children’s sport related achievement orientations. Parent’s involvement was

operationalized as the encouragement the children perceived to receive from their parents as well
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as from patents’ participation in their sport. Although no relationship was found for boys, it was
found that matemal involvement was related to mastery (task) goal onientation for the girls. Duda
and Hom (1993, as cited in Roberts et al., 1997) found however, in 3 study examining the
relationship between parent and self-reported goal orientation, that children’s goal orientations

were related to their parent’s involvement.

Roberts and Treasure (1994) conducted a study extending the research of Ames and Archer
(1987, in Roberts & Treasure, 1994) which proposed that parents provide an important context
for the development of children’s motivation processes and their goal orientation influence the
context that they provide. Roberts and Treasure extended this academically based research into
the sport context, focusing on the linkages between the achievement goals of parents and their
beliefs concerning the competitive-sport experience of their child, including the relative

importance that they place on trying hard versus achievement.

The study hypothesized that a parent’s achievement goal orientation will determine their
interpretation of their child’ sport experience. It was predicted that task orientated parents would
perceive success in sport in personal improvement and hard work. They were also expected to
endorse tasks that focused on challenge and effort. Ego orientated parents were expected to
perceive success as winning, to judge performance in comparison to others and endorse tasks
that ensured success. The sample consisted of 96 parents whose children were in the their first
year in a secondary school in the United Kingdom and parents goal orientations were measured
by their responses to the Perception of Success Questionnaire (Roberts & Balague, 1991). The
authors recognizing that this relationship may be mediated by other factors examined the impact
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of the gender of the child, the type of sport the child competed in, and the gender of the parent on
parental goal orientation. No significant relationships were found allowing for a group of

children and a group of parents to be used in the analysis.

Achievement goals were found to affect the meaning of success in sport. Parents high in ego
orientation defined success according to normative standards while parents iow in ego
orientation indicated that winning was less important in interpreting success. Parents’ goal
orientation however, did not influence the type of tasks they endorsed for their children, Parents
high in ego orientation were expected to endorse tasks that ensured success but it was found that
all parents encouraged perseverance with the task. The results of this study indicate how pareat’s
goal orientations can affect the way children perceive their experience and success in sport and
influence their attitudes toward the sport.

White (1996) examined the relationship between goal orientation and the perceptions of the
motivational climate initiated among female volleyball players. According to the author, it has
suggested that the motivational climate created by adults has a significant influence on the child
and adolescent adopting either an ego or task orientation. The purpose of the study was to
examine this relationship using the Parent-Initiated Motivational Climate Questionnaire
(PIMCQ-2). The PIMCQ-2 and the Task and Ego Orientation in Sport Questionnaire (TEOSQ)
were completed by 204 female volleyball players, ranging in age from 14 to 17 years. It was
hypothesized that the Learning/Enjoyment Climate subscale of PIMCQ-2 would be a significant
predictor of task onentation, and that the subscales Worry-Conducive Climate and Success-

Without-Effort Climate would best predict ego orientation. Stepwise multiple regression
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analyses were used to detemnine the relationship between goal orientation and the predictor
variables. Overall the results indicted that the participants’ perceptions of what their parents
prefer and consider being important was related to their dispositional goal orientation. The
hypothesized relationship between several of the predictor variables and task orientation was
supported by the correlational results and therefore climates fostered by parents that focused on

learning/enjoyment were found to predicted task orientation.

Results also indicted that children who perceived their parents to prefer a climate where success
without effort was emphasised, were higher in ego orientation than in task orientation. White
discusses the indication from previous studies that the adoption of an ego orientation tends to
fead to maladaptive motivational behaviour in the individual. These include fow persistence,
aggressive acts, cheating and participating in sport in order to gain recognition and status.
According to the anthor, parents therefore need to be careful in how and what they tell children
when discussing skill development and need to promote skill mastery and improvement in place

of success and low levels of effort.

White (1998) in a study using female and male adolescent participants of organized sports teams
found that sports participants high in ego orientation and low in task- orientation would perceive
parent-initiated motivational climate to be ego involving. It was also found that high levels of
task orientation were related to tasks involving perceptions of the parent-initiated motivational
climate. This investigation provided evidence that what parents are perceived 1o value and deem
important in the leaming of physical skills is related to the child’s dispositional goal orientation.
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Bilden’s (1999) study of the relationship of parenting styles to goal orientations and beliefs in
fathers and goal orientation in adolescent athletes did however, not reveal significant results. The
study examined the relationship between parenting styles and achievement motivation in a sport
context using 79 fathers and their adolescent sons. It was predicted that both fathers’ and sons’
goal orientations in sport would be related to fathers’ parenting styles. Although the
methodological limitations of the study were recognized, a regression analysis indicated that |

there was no significant relationship.

Steenkamp and Steyn (2001) conducted a study with the purpose of understanding how the goal
orientation of the competitive sports participant is formed in the social interaction process with
parents and coaches. The study used seven in-depth interviews which were analyzed to
understand how goal orientations are shaped by the social climate. The main aim of the study
was to clanify the role and the impact of the parent and the coach by focusing on the complex
interaction between the three. Secondly, it aimed to acquire an understanding of the role of these
interpersonal relationships in relation to goal orientation. Results of the study indicated that the
influence of parents and coaches impact on goal formation of sport participants and those
participants strongly imitate their parents and coaches’ goal orientations. Although there are
cases where the participant chooses to form new constructive task goal orientation despite
orientations of parents and coaches, generally the results indicated that the goal orientation of the

child is influenced by those of parents and coaches.



2.2,3 Conclusion

The literature reviewed has indicated that the family unit has demonstrated significant influence
on children’s sport participation, persistence and desire to excel. Studies investigating parental
pressure, perceived by children as a result of parental behaviours, have provided evidence that
suggests that high parental pressure can be related to children’s negative affective responses,
anxiety and self-assessment. Findings of research in the area have indicated that significant
others influence children’s motivation and goal onentations in sport. The role of family and
parents in youth sport motivation was discussed more extensively, demonstrating the influences
of family structures and parental behaviour on children’s goal orientations, the motivational

climate and their perceptions of their sport experience.

In the next section literature reviewing the effects of achievement orientation on motivation will

be of focus.



2.3 Achievement Orientation

2.3.1 Achievement Orientation and Intrinsic Motivation
Epstein and Harackiewicz (1992) conducted a study investigating the effects of competition and
achievement orientation on intrinsic interest. An individual’s achievement orientation seemed

critical in determining their intrinsic interest in a competitive sport context.

A later study (Elliot & Harackiewics, 1994) investigated the interactive effects of achievement
orientation and task specific goals on intrinsic motivation for university undergraduate students
in an enjoyable pinball game. The study hypothesized that individual differences in achievement
orientation would moderate the effect of performance (ego) and mastery (task) focused goals on
intrinsic motivation. Results indicated that individual differences in achievement orientation
appear to predispose individuals to be more responsive to certain types of goals. While
participants that were low in achievement orientation responded most positively to mastery
goals, individuals that were achievement orientated showed positive responses to performance-
focused goals. These results supported findings from a previous study by these two authors

where it was found that only performance achievement goals raised interest for achievement-

orientated individuals.

2.3.2 Effects of Achievement Orientation on Performance Goals

In order to resolve the mixed findings that past research on performance goals have yielded,
Senko and Harackiewicz (2002) conducted two experiments examining the moderating role of
context and individual differences in achievement orientation. In the first study, female and male

participants pursued either a performance goal or no goal while solving enjoyable puzzies. All
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participants received positive feedback but some completed the puzzies in an evaluative context
and the others in a non-evaluative context. Results indicated that for participants low in
achievement orientation, pursuing performance goals in an evaluative context undermined their
interest. The second study was an extension of the first by manipulating the nature of the
feedback. Although negative feedback given in an evaluative context had no effect on those who
were low in achievement orientation, it undermined interest for people high in achievement
orientation. These results indicated that an individual’s achievement orientation and the context

affect an individual’s interest in completing a task.

2.3.3 Conclusions
Literature on the effects of achievement orientation on motivation indicates that an individual’s
achievement orientation impacts on intrinsic interest and goal orientations. Available literature in

this area is however limited and it must be recognized that the research discussed was not

conducted in the sport context.



2.4 Implications of literature for future research

Singer et al. (1993) have emphasised that it is likely that children’s motivational processes will
be influenced by parents, given the importance they attach to achievement in sport. Findings in
this area of research of goal orientation in the sport context have been consistent in the indication
that goal orientation is related to intrinsic interest, satisfaction, or enjoyment (Roberts et al.,
1997). According to these authors there is little doubt that enjoyable and more satisfying
activities are more meaningful to an individual, and therefore promoting intrinsic interest in the

sport context is important.

More recent studies (Weitzer, 1989; Roberts & Treasure, 1994; White, 1996; White, 1998;
Escarti et al., 1999; Roberts et al., 1999; Steenkamp & Steyn, 2001, Weigand & Carr, 2002) have
provided evidence of a relationship between children’s motivation processes and goal
orientation, and parental influences in the sport context. Achievement orientation has also been
indicted to affect goal dispositions of individuals completing tasks in both evaluative and non-
competitive contexts (Elliot & Harackiewicz, 1992; Senko & Harackiewics, 2002). The study
conducted by White (1998) further expanded on the notion that parents play an important role in
socializing children in sport, by demonstrating that a child’s perception of what they think their
parents value and emphasize in the motivational climate was related to dispositional goal
orientation. According to White, future studies therefore need to enable a better understanding of
how parents determine what is to be emphasized in the motivational climate expenienced by

children.



According to Roberts (2001) task orientation in sport has consistently been associated with

desirable cognitive and affective responses and in order to increase motivation, task involvement

needs 1o be promoted.

This study will aim to further investigate the influence of family environment, specifically
achievement orientation as perceived by families, on children’s goal orientation in sport.
Literature on the effects of achievement orientation in families on children’s goal orientations is
limited and therefore further research in this domain is needed. Further research in this area will
have implications for the motivational climate that needs to be created by parents, coaches and

teachers for children’s sport experiences.



3. METHODOLGY

3.1 Aims and Rationale

The main aim of the study was to investigate whether there is a relatiorﬁaip between family
environments (as measured by The Family Environment Scale) as perceived by both parents and
children, and children’s goal orientation (as measured by The Perception of Success |
Questionnaire) in a particular sport. In a study of parent-child differences in perceptions of
family climate, it was found that there were small but systematic differences in how parents and
adolescents saw their families (Moos & Moos, 1986). It 1s for this reason that both parent’s and

children’s perception of their family environment will be measured.

More specificaily, the study questioned whether children within family environments that are
perceived to be achievement-orientated, will tend to demonstrate higher levels of ego goal

orientation.
The aim was to test the following hypotheses:

Hypothesis 1: Children within family environments that they perceive to be achievement

orientated will tend to demonstrate higher levels of ego goal orientation.

Hypothesis 2: Children within family environments that they perceive to be less achievement

orientated will tend to demonstrate higher levels of task goal onentation.



Supporting hypothesis; Children who perceive their family environment to be achievement
orientated, with parent/s who perceive their family to be less achievement onentated will tend o

demonstrate higher levels of ego-orientation.

1t is likely that children’s motivationa! processes will be influenced by parents, given the
importance they attach to achievement in sport (Singers et al., 1993). More recent studies that
have been reviewed in the previous section have provided evidence of a relationship between
children’s motivation processes and goal orientation, and achievement orientation and parental
influences. Further research would allow for a more comprehensive understanding of youth
motivation processes and behaviour in sport. Such research could be used to inform parents and
coaches on how they influence their children’s motivation and direct parenta! response in order

to develop youth’s task goal orientation.

3.2 Research Design

A survey research design, using structured questionnaires, was used to measure the variables.
The independent variable in this study will be the achievement orientation perceived by the
youth sport participant within the family environment as measured by The Family Environment
Scale (Moos, 1986). Choosing a specific sampie poputation controlied for the effects of the
extraneous variables of age, socio-economic status, education, the type and level of sport they
compete in. The dependant variable was the youth sport participant’s goal orientation in the sport
context as measured by The Perception of Success Questionnaire (Roberts, Treasure, & Balague,

1998). The questionnaires were self-report measures and in order to control for the effects of
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socially desirable responding, participants completed a shortened form of The Marlowe-Crowne
Social Desirability Scale.

3.3 Sample Characteristics

The sample population were 55 female pupils from private girls” schools in the Pietermaritzburg
and Durban regions of Kwa-Zulu Natal. This population was chosen for location and procedural
convenience and in order for the pupils to have similar characteristics in terms of education and
social economic status. The participants were members of the schoof’s first, second or under 16
hockey teams so that the pupils were also similar in terms of age. The age range was 16years to
18 years with 2 mean age of 17 years. The youth participants therefore also competed in the same
sport and the level of competition is also homogenous. Questionnaires were distributed to the
pupils, and their parent/s, and data was collected from those families who were willing to

participate in the study.

One methodological difficulty in this study was the weak generalisability of the results to the
broader population because of the nature of the sample. Various extraneous variables were
however, controlled for in this study, reducing the possibility that significant relationships
between variables existing as a result of the influence of uncontrolled extraneous variables

(Bryman & Cramer, 1997 in Myers, 2000).
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3.4 Instruments for Assessment

In the present study, four psychometric instruments were administered to and, completed by all
youth respondents. These instruments were: a Biographical Information Questionnaire for Youth
Sport Participants (created by researcher, 2003); the Family Environment Scale (Moos & Moos,
1986); a shortened version of the Marlow-Crowne Social Desirability Scale (Reynolds, 1982);
and the Perception of Success Questionnaire (Roberts, Treasure & Balague, 1998).

The parent/s of each youth participant completed three psychometric instruments. These
instrurents were: a Biographical Information Questionnaire for Parents (created by researcher,
2003); the Family Environment Scale (Moos & Moos, 1986); and a shortened version of the

Marlow-Crowne Social Desirability Scale (Reynolds, 1982).

3.4.1 Biographical Questionnaire for Youth Sport Participants

A biographical questionnaire (Appendix A) was completed by each of the youth sport
participants in order to obtain brief demographic details for each of these participants.

The questionnaire also required certain information regarding their sport participation. The
questionnaire inquired as to what hockey team they are members of, whether they were members
of other sport teams and if so which sports team. The participants were asked to indicate whether
they had previously been selected to represent any of the following: a school first team, a

regional team, a provincial team or a national team.
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Participants were asked to rate on a scale from 1 to 5 the pressure they feel to perform in sport
from each of the following: father, mother and them self. Finally, their perception of the amount
of practical support (for eg. transposting and watching) and emotional suppost (for eg.
understanding and encouraging) they receive from their father and mother was again rated on a

scaleof 1 to 5.

3.4.2 Biographical Questionnaire for Parents
A biographical questionnaire (Appendix A) was completed by each of the youth sport
participants’ parent/s in order to obtain brief demographic details for each of these participants.

Separate sections of the questionnaire were designated to both father and mother requiring
responses regarding their participation in sport at present, participation in sport at school and
whether they have previously been selected to represent any of the following: a school first team,

a regional team, a provincial team or a national team.

The parent/s were also asked to rate on a scale of 1 to 5 the amount of pressure they consider
they put on their child to perform in sport. Finally, their perception of the amount of practical
support (for eg. transporting and watching) and emotional support (for eg. understanding and

encouraging) they give to their child was again rated on a scale of 1 10 5.

3.4.3 The Family Environment Scale
This social climate scale (Moos & Moos, 1986) was designed 1o assess family members’

perceptions of their social environment. The Family Environment Scale (FES) has four forms:
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Real, Ideal, Expectations and a children’s version. The real version was used in this study. The
FES contains 90 items that are responded to by true or false answers. There are 10 subscales,
each of which contains 9 items that are in statement form:

1) Cohesion (COH)

2) Expressiveness (EXP)

3) Conflict (CON)

4) Independence (IND)

5) Achievement onentation (AQO)

6) Intellectual-Cultural Orientation (ICO)

7) Active-Recreational Orientation (ARO)

8) Moral- Religious Emphasis (MRE)

9) Organization (ORG)

10)Control (CTL)

As this study was investigating the influences of achievement orientation within a family
environment on sport goal orientation, the Achievement Orientation subscale was of primary
focus in this study. The inclusion of this subscale in the FES was the major criteria for the
selection of this instrument in this study. The manual defines this subscale as measuring the
extent to which activities are cast into an achievement onented or competitive framework (Moos

& Moos, 1986). The other subscales are given the following descriptions in the manual:

» Cohesion: the degree of commitment, help, and support family members provide for one
another
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o Expressiveness: extent to which ﬁumly members are encouraged to act openly and to
express their feelings directly

¢ Conflict: the amount of openiy expressed anger, aggression, and conflict among family
members

e Independence: the extent to which family members are assertive, are self- sufficient, and
make their own decisions

+ Intellectual-Cultural Orientation: the degree of interest in political, social, intellectual,
and cultural activities

¢ Active-Recreational Orientation: the extent of participation in social and recreational
activities

¢ Moral-Religious Emphasis: the degree of emphasis on ethical and religious issues and
values

¢ Organisational: the degree of importance of clear organization and structure in planning
family activities

¢ Control: the extent to which set rules and procedures are used to run family life

Plake and Impara (2001) review the technical properties of the scale. The seview proposes that
the internal consistency and test-retest reliability are of accepted standards. The review alse
discusses that various studies have addressed construct and discriminate validity of the FES and
that it demonstrates sufficient evidence of acceptable validity. In order to build validity, items
were chosen on the basis of empirical criteria such as item mtercorrelations, item-subscale
correlations, and internal consistency analyses (Moos & Moss, 1986). Plake and Impara (2001)
also merit the scale on the theoretical context that has informed it, a conceptual framework that is
grounded in stress and coping theory. This framework includes the family environment concept,
a set of determinants and a set of outcomes. The manual (Moos & Moos, 1986) discusses the

research applications demonstrating the broad-based use of the FES. The Form R Subscale
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Intemnal Consistencies, Corrected Average Item-Subscales Correlations, and Test- Retest
Reliabilities (Moos & Moos, 1986) are reflected in the table below:

Table 1. Form R Subscale Internal Consistencies, Corrected Average Item-Subscales

Correlations, and Test- Retest Reliabilities

Subscales Internal Corrected Average | 2-Month

Consistency Item-Subscale Test-Retest
Correlations Reliability

(N=1067) _ (N=1067) (N=47)

Cohesion 78 44 86

Expressiveness .69 34 73

Conflict 75 43 .85

Independence .61 27 68

Achievement .64 32 .74

Qrientation

Intellectual-Cultural 78 44 82

Orientation

Active-Recreation 67 33 77

Orientation

Moral-Religious 78 43 .30

Emphasis

QOrganization .76 42 76

Control 67 .34 77

3.4.4 The Marlowe-Crowne Social Desirability Scale

A shortened form of The Marlowe-Crowne Social Desirability Scale (Reynolds, 1982)
(Appendix A) was admintstered to each pupil and their parent/s to control for any social
desimbility effects on their responses in the two previously mentioned instruments. A factor
analysis on the response of 608 students to the original 33-item Marlow&CmW Social
Desirability Scale, was used to produce this shortened version (Crowne & Marlow, 1960: as

cited in Reynolds, 1982). The instrument consisted of 13 true-or-faise items. According to
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Reynolds (1982) a reliability coefficient of .76 was obtained during its development and a
correlation of .93 (p< .001) with the oniginal scale supported concurrent validity. A mean of 5.67
(SD = 3.20) for the scale was also reported (Reynolds, 1982). Reynolds (1982) thesefore
recommended this shortened form of the scale as a viable substitute for the original form, due to
its shorter administration time, its increased ease of administration and favourable psychometric

properties,

3.4.5 The Perception of Success Questionnaire

The Perception of Success Questionnaire (Roberts, Treasure & Balague, 1998) (POSQ)
{Appendix A) was designed as a measure of achievement goals in sport. As this instrument
assesses task and ego orientations in the sport context it fulfilled the criteria for a suitable
instrument The POSQ has two forms: an adult and children’s version. Participants in the present
study completed the adult version. The questionnaire consists of 12 statements which elicit
responses on a scale ranging form strongly agree o strongly disagree, regarding feeling

successful when participating in sport in a given situation.

According to Roberts et. al (1998) construct validity is the most important psychometric property
to be demonstrated in the development of any instrurnent., which involves testing the adequacy
of theoretically derived relationships. There research has focused on three sets of personal
beliefs: purposes of sport, beliefs about the causes of success and sources of satisfaction. This
research has indicated responses from the POSQ can be conceptually associated with different
beliefs about sport. The authors report research that supports the construct validity of the POSQ

confirming the relationships derived from achievement goal theory.
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In the development of the POSQ, Roberts et al. conducted their own study in order to
demonstrate the construct validity by using factor analysis to confirm research that indicated the
existence of a two-factor structure in then instrument. The confirmatory factor analysis supported
previous research. Cronbach alpha was used to determine the internal consistency of the
subscales that were .87 for task orientation and .84 for ego orientation, indicating a high

reliability of the POSQ.

To further determine the construct validity, the authors examined the degree to which task and
ego achievement goals were related to beliefs about the causes of success in sport and preference
for challenging tasks. The findings confirmed the hypothesized relationships and the data '
provided fusther support for the construct validity of the POSQ. It was therefore concluded that

the POSQ is a reliable and valid measure of task and ego goal orientations in sport.
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3.5 Procedure

A letter requesting permission to conduct research with pupils in their schools was sent to the
head teachers of six private girls’ schools in the Pietermaritzburg and Durban Regions of Kwa-
Zulu Natal (Appendix A). Once permission had been granted, appointments were made at each
of the schools to present the nature and purpose of the study to the pupils who would be suitable
participants for the study. The pupils were assured of the confidential nature of the study and that
parental permission to participate was necessary before they voluntarily completed the
questionnaires for the purpose of the study. The pupils and head teachers were offered the option
of feedback on the results of the study once the study had been concluded. After the presentation,
questionnaires for the pupil and their parent/s were administered to the pupils to take away with
them. Letters were also sent home with the pupils for their parents, requesting their permission
for their child to participate in the study (Appendix A). Subsequent meetings were organized to
collect questionnaires from the pupils who had permission and who had completed the

The initial response from the participants was very poor and therefore further presentations were
conducted at others schools in order to increase the amount of data collected. When the response
was again poor, a third attempt was made to collect further data by approaching players in the
U/16 age group, with the ainn of creating a second comparison group. Once again, there was a

poor response. In order to create the largest sample group possible, it was decided to combine the

groups.
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The poor response can perhaps primarily be assigned to the fact that the parents weren’t as
informed about the study as the youth participants, as they were not present at the initial
presmt;ﬁon. This could have affected their motivation to complete the questionnaires in their
own time. The girls were also required to complete the questionnaires in their own time because
they needed to obtain permission from their parents before they could do so, which may also
have hindered the response rate. In retrospect it would havebemmorebeneﬁcialtoorganizeal
meeting with parents and their children, with time to complete the questionnaires before leaving.

There may, however be practical barriers in organizing such a meeting.



3.6 Data Analysis

The statistical package SPSS (SPSS-X, 1983) was used for the analysis of data.

A Cronbach alpha reliability was run for each of the subscales of the three measures used for the
youth participants and for the two measures completed by the corresponding adult participants.

Correlation analysis, using Pearson’s comrelation, was conducted on the youth’s scores on the
subscales of the FES and the corresponding parent scores to ascertain whether the two groups

had similar perceptions of their family environments.

Correlation analysis was also performed on both youth and parent FES scores with the youth’s
responses on the POSQ to investigate whether there were any significant relationships between

their perceptions and their goal orientation.

Factors from the biographical questionnaire were included in a correlation matrix to comelate
resulits of perceived parental pressure and support with goal orientation, achievement orientation

and perceived self-pressure of the hockey players.

Factor analysis was used to explore whether there are overlaps of the FES scales in both youth
and parent results. The extraction method used was a principal component analysis and the

rotation method was Varimax with Kaiser Normalisation.
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Youth and parent factors that emerge were correlated to explore any similarities that might exist
between the two participant groups. These factors were also correlated with the subscales of the

POSQ.

Multiple regression analysis was then used 1o explore whether a significant combination of
predictors existed, based on a wide range of biographical factors other than those extracted from
the FES. The task subscale of the POSQ was chosen as a dependant variable and the stepwise

method was used in the regression analysis.

Cluster analysis is an alternative method that was used to investigate structure in the FES by
looking for similarities between the items assigned to clusters by SPSS and the items assigned to

the FES scales.

Finally, Canonical correlation analysis was considered to explore the overlap between the two

separate sets of FES scores 1o produce possible pairs of scores.

It was accepted that participant numbers are low for the above three multivariate analyses, but it

was thought of interest at least to inspect the outcomes.
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4. RESULTS

The results of the data analysis need to be considered in light of the low response rate of the
selected participants. While approximately 350 questionnaires were distributed, only 55 were
returned. The low retumn rate of approximately 15.7 percent therefore needs o be acknowledged.

Using the Statistical Package for Social Science (SPSS), a t-test on the two groups, the first and
second team participants and the U/16 participants, was performed in order to check the
feasibility of treating the two age samples as a single group. The means for the older group on
the FES and the POSQ, were slightly lower than those of the second group (Appendix B). The
results of tl;e t-tests indicated that the only scale of the FES that showed a significant difference |
between the two age groups was the Intellectual-Cultural Orientation (ICO) subscale [t(53)=-
2.030; 047), providing support of treating the two age samples as a single group (Appendix B).
According to Howell (1997) there are a number of methods for testing for heterogeneity of
variance but a simpler one advocated by Levene can be used. Using SPSS, Levene’s Test for
Equality of Variances also found no significant differences between the groups for the FES
subscales. The results indicated the following significances for the subscales: Expressiveness
(EXP) (.407), Conflict (CON) (.232), Independence (IND) (.159), Achievement Orientation
(AO) (:206), Intellectual-Cultural Orientation (ECO) (.661), Cohesion (COH) (.094), Active-
Recreational Orientation (ARO) (.251), Moral-Religious Emphasis (MRE) (.757), Organisational
{ORG) (.15) and Control (CTL) (.617). The test also indicated no significant differences between
the groups for the POSQ subscales: Ego Orientation (.649) and Task Orientation (.103).



43

4.1 Reliability
A Cronbach alpha reliability analysis was run for each of the subscales of the three measures
used for the youth participants and for the two measures completed by the corresponding adult
participants. The Alpha model is the default model in procedure reliability (SPSS-X, 1983). A
reliability of > 0.7 is considered to indicate good reliability (Lowenthal, 1996). The initial
refiability results indicated poor internal rehability for a number of the subscales on the FES and
the Marlow-Crowne Scale. As the FES is of considerable importance, the reliability procedure
was executed again deleting the eight items with the weakest comrelations with the remaining
items, from the ninety-item FES questionnaire. The results are tabled below:

Table 1. Cronbach alpha reliability of subscales

Youth Youth Parents Parents Original
(items removed) (items removed) reliability

FES
COH 6130 5875 .78
EXP 6034 6198 5527 5379 .69
CON 7881 6721 B
IND 2574 0574 .61
AO 3066 4451 3071 3173 64
iICo 6876 6912 6093 6235 78
‘ARO 4879 5386 4222 4607 67
MRE .7069 5934 78
ORG 6204 6358 .6985 7130 76
CTL 7030 .5532 67

Marlow-Crowne Scale

.3683 .J083 76

POSQ
Ego 8745 .84
Task 8826 .87

In comparing the small differences in the Cronbach alpha results with low correlation items
removed as seen in Table 1, it did not appear to be necessary to delete the low comelation

items for the remainder of the data analysis.



The internal reliability of the FES subscales in this study was variable, which differs from the
original internal consistency analysis by Moos & Moos (1986). As seen in Chapter 1, Moos
and Moos provided evidence of acceptable reliability for all subscales. The above table
reflects the following subscales that msintained good internal reliability for both youth and
parent groups: Conflict (7881 & .6721), Organisational (.6204 & .6985), Control (7030 &
.5532), Moral-Religious Emphasis (.7069 & .5934), and Intellectual-Cultural Orientation
(6876 & .6093). While the Cohesion (.6130 & .5875) and Expressiveness (.6034 & .5527)
subscales maintained moderate internal reliability, Achievement Orientation (.3066 & .3071),
Active-Recreational Orientation (4879 & .4222) and particularly the Independence (2574 &

.0574) subscale, reflect poor internal reliability.

A possible explanation for these results may be the cultural differences between the
American participants of the original study by Moos and Moos (1986) and the South African

participants in the present study.

The responses given in the Marlow-Crowne Social Desirability Scale (Reynolds, 1982) by
the participants reflect poor internal reliability (3683 for youths and .1083 for parents) for
this measure in the present study, in comparison to the reported reliability coefficient of .76

obtained during the development of the scale.

A high reliability was indicated for both the Ego (.8745) and Task (.8826) Orientation

subscales of the POSQ. These were similar to the internal consistency reported in the



45

development of the POSQ (Roberts et. al. 1998) which was .84 for the Ego Orientation
subscale and .87 for the Task Orientation subscale, reflecting the suitability of this measure

for this study.



4.2 Correlations

4.2.1 Youth and Parent FES Scores

Correlation analysis, using Pearson’s method (SPSS-X, 1983) was conducted on the youths'
scores on the subscales of the FES and the corresponding parent scores to ascertain whether the
two groups had similar perceptions of their family environments. Correlation analysis is used for
the purpose of obtaining a statistic expressing the extent of the relationship between two
varigbles. A ‘p’ value of < .05 was used in this case as the acceptable level of significance. The
closer to 1 the correlation coefficient is, the stronger the relationship between the two variables
(Howell, 1997). Results indicated that 7 of the 10 score-pairs correlated significantly (Appendix
B). The scores of the two groups correlated significantly on the following subscales: of Conflict
(653, p=.000); Moral-Religious Emphasis (.576, p=.000), Intellectual-Cultural Orientation
(.516, p=.000); Organisational (469, p=.000); Control (.294, p=029); Active-Recreational
Orientation (283, p=.037); and Cohesion (.354, p=.008) (SPSS has only produced three printing
positions so p as quoted as .000 should be understood as no less than p =.0005). The insignificant

results are influenced by the poor reliability statistics of the measure within this sample group.

The correlation results indicated that the strongest child-parent correlations were for the FES

subscales that demonstrate highest internal reliability.

4.2.2 Goal Orieatation and FES Subscales
Correlation analysis of the youth FES scores with their responses on the POSQ is shown in table
3 below. A significant cosrelation (271, p=.046) was found between the Moral Religious

Emphasis scale and Task Orientation. A negative significant correlation (-.298, p=.027) was
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found to exist between the Organisation subscale and Ego goal orientation. There were no
significant correlations between the Achievement Orientation subscale and Ego Orientation as
was hypothesized. Furthermore Achievement Orientation and Task goal were not significantly
correlated as hypothesized.

Table 3. Correlations of youth FES subscales and youth goal orientation

Goal Youth FES Subscaies
Orlentation

COH BEXP CON IND AO ICO ARO MRE ORG OTL
EGO -453 -055 001 234 068  -060 044  .050 -298 -150
N=55 2668 888 997 086 620 662 750 718 027 248
TASK 007 .185 -211 081 138  .185 -085 271 183 -002
N=55 481 77 122 555 36 178 635 048" 234 991

*The two figures per correlation are the correlation (above) and the significance (below),
*»
p< .05
222COH= Cohesion, EXP= Expressiveness, CON= Conflict, IND= Independence,
AO= Achievement Orientation, ICO= Intelkectual-Cuhural Orientation, CTL= Control
ARO=Active-Recreational Orientation, MRE= Moral-Religious Emphasis, ORG= Organisatien

Correlation analysis of the parent FES scores with comresponding youth responses on the POSQ
1s shown in the table below. A significant negative correlation (-.266, p=.050) was found
between their perception of Active-Recreational Orientation in the family and Ego Orientation of
the youth participants. A negative correlation (-.307, p=.022) was also found between parents’
perception of Active-Recreational Orientation and the Task Orientation of the youth participants.



Table 4. Correlations of parent FES subscales and youth goal orientation

Goal
Ornentation Parent FES Subscales

COH EXP CON IND AO iCO ARO MRE ORG CTL
EGO -0 -214 08B0 -235 143 202 -.266 152 -.042 013

623 16 560 084 206 139 050" 288 758 924
TASK -074  -211  -048 -041 -083 -118 -307 -.038 140 412
S94 12 737 765 548 392 o 785 307 A17

*The two figures per correlation are the cosrelation (above) apd the significance (below),

L p - m

*»*COH= Cohesion, EXP= Expressiveness, CON= Conflict, IND= Independence,
AO= Achievement Orientation, ICO= Intellectual-Cultural Orientation,
ARO=Active-Recreational Orientation, MRE= Moral-Religious Emphash, ORG* Organisation
CTL= Control

4.2.3 Correlations of Perceived Parental Pressure and Support with Youth
Goal Orientation, Achievement Orientation and Perceived Self Pressure

A large number of self-report items were included in the correlation matrix (Appendix B). The
iterns included the hockey players perception of pressure from father, their perception of pressure
from mother, perception of self-pressure, pesception of practical support received from father,
perception of practical support received from mother, perception of emotional support received
from father, perception of emotional support received from mother, their perception of
achievement orientation in the family, ego orientation and task oritentation. Although there is the
possibility that some of the correlations take their measured values only by chance, the
significant results need to be considered in light of the study’s hypothesis. The significant
correlations have been tabled in table 5 below:
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Table 5. Significant correlations of perceived parental pressure and support with youth
goal orientation, achievement orientation and perceived self-pressure

Mother Father Mother
pressure practical emotional
support support
Self- pressure
Pearson Correlation 540 «276
Sig. (2-tailed) 026 042
Task orientation
Pearson Correlation 269 308
Sig. (2-tailed) 047 022

A positive significant correlation (540, p=.026) was found between the amount of pressure
mothers saw themsefves putting on their daughters and the self-pressure perceived by the hockey
players. A significant negative correlation (-.276, p=.042) existed between the practical support
fathers felt they gave their daughters and the self pressure the young girls perceived they put on
therselves. The amount of practical support fathers perceived to give their daughters correlated
significantly (269, p=.047) with the youth’s tendency towards task goal orientation in sport as
measured by the POSQ. Emotional support mothers perceived to give to their daughters
correlated significantly (.308, p=.022) again with the youth’s tendency towards task goal

orientation as measured by the POSQ,

The poor reliability of the Marlow-Crowne Scale discouraged the inclusion of analysis of

correlations of parent and youth social desirability.



4.3 Factor Analysis

The aim of this study was to test the hypotheses that children in family environments that are
perceived to be achievement orientated, will tend to demonstrate higher levels of ego goal
orientation; and that children within family environments that are perceived to be fess
achievement orientated, will tend to demonstrate higher levels of task goal orientation.

Since results produced no significant comrelations between perceived achievement orientation in
the families and youth’s goal orientation, it seemed worthwhile to explore the overlap of the FES
scores with factor analysis. Factor analysis is a method that might reduce a number of scores to
a smaller number of combination scores that would cover the bulk of the variation of the original
input scores. The factors computed can be used as new variables. Their meanings are judged
from the input scores, which were highly weighted in combination (SPSS-X, 1983). This was

performed on the data of both the youth participants and their parents.

Although 55 cases might be considered minimal for a factor analysis of ten input scores, it was
decided to explore it in order to investigate any possible relationships. However, the results
should be interpreted with caution considering the limitations of using this data analysis method.

4.3.1 Factor Analysis of Youth FES Scores
As seen in the figure below, the results of the factor analysis of this sample of youths’ FES

scores indicate that two factors emerged from the analysis of the data.



Figure 1. Scree plot of components
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The scree plot shows the amount of total variability that is removed, factor-by-factor, from the
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complete correlation matrix (SPSS-X, 1983). SPSS uses an Eigenvalue of >1 as a default for the

number of factors. A simple alternative method is to decide on the number of factors, is to look
for the last substantial fall in the scree plot. The last substantial fall in the above graph was

between the Eigenvalues of components 2 and 3, indicating that two factors be used.

The components of each factor can be seen in the rotated component matrix below:
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Table 6. Rotated component matrix of factor analysis of youth FES scores

Component

1 2
[IND -585 223
AQ 042 -226
ICO AT 546
ARO -.355 262
MRE 873 078
ORG 229 75
CcTL 775 -.050
COH 151 827
EXP - 444 513
CON -.087 -596

The extraction method used was principal component analysis. The rotation method was varimax

with Kaiser Normalization. According to SPSS-X these are the default models used (1983).

The first factor comprised of the following subscales: Control (.775), Moral- Religious Emphasis
(.673), Expressiveness (-.444) and Independence (-.585). This factor will be given the name
‘Conforming’ for the purpose of interpreting the results. The second factor was comprised of the
Intellectual-Cultural Orientation (.546), Expressiveness (.513), Cohesion (.827), and Conflict (-

.596) subscales. Factor 2 will be given the name ‘Expressiveness’ for interpretation purposes.

4.3.2 Factor Analysis of Parent FES Scores
As seen in the figure below, the results of the factor analysis of the parent's FES scores indicate

that three factors emerged from the analysis of the data.




Figure 2. Scree plot of components
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Although the results indicated that three factors were above the Eigenvalue of 1.0, a rotated

component matrix was produced for only 2 factors in an attempt to make it comparable to the
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number of factors indicated for the youth FES scores. The components of each factor can be seen

in the rotated component matrix below:

Table 7. Rotated component matrix of factor analysis of parent FES scores

Component

1 2
COH 738 .324
EXP 688 -.042
CON -316 -579
IND .004 571
AO 277 443
ICO 616 194
ARO 575 068
MRE -.003 .398
ORG -128 684
CTL -649 237
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The same methods used in the previous factor analysis were used for this analysis.

The first factor consisted of the following subscales: Cohesion (.736), Expressiveness (.688),
Intellectual-Cultural Orientation (.616), Active- Recreational Orientation (.575) and Control (-
.649). This factor will be given the name ‘Encouraging’ for the purpose of interpreting the
results. The second factor comprised of the Organization (.684), Independence (.571),
Achievement Orientation (.443) and Conflict (-.579) subscales. Factor 2 will be given the name
‘Independence’ for interpretation purposes. The components of these factors are seen in table 8

below:

Table 8. Components of youth and parent factors 1 and 2

Parent Youth
Factor 1 Encouraging Conforming
+ Cohesion + Moral- Religious
+ Expressiveness + Control
+ Intellectmal- Cultural - Independence
+ Active- Recreational -Expressiveness
- Control
Factor 2 Independence Expressiveness
+ Independence + Cohesion
+ Organizational +Expressiveness
+Achievement Orientation | + Intellectual- Cultural
- Conflict - Conflict

4.3.3 Correlations of Youth and Parent Factors

The two youth and parent factors were correlated to explore any similarities between the youth
and parent factors. The Encouraging factor correlates significantly with the Expressiveness factor
(364, p=.006) The Independence factor correlates significantly with the Conforming factor

(365, p=.006). The correlations can be seen in the table below:



Table 9. Correlations of youth and parent factors

Encouraging _independence  Conforming  Expressiveness

-Encouraging Pearson Correlation 4 000 -.189 J3684(™)
N=55 Sig. (2-tailed)
1.000 217 008
Independence  Paarson Comelation 000 1 J365(*% 213
N=55 Sig. (2-tailed)
1.000 . 008 118
Conforming Pearson Corvelation . 169 3850} 1 000
N=55 Sig. (2-tniled) |
217 008 . 1.000
Expressiveness  Pearson Corelation _384(*) 213 000 1
N=55 Sig. (2-taWed)
008 118 1.000

* Correlation is significant at the 0.01 level {2-tailed).

4.3.4 Correlations of Youth Factors of FES and Goal Orientation

As seen in table 10 below resuits indicated that there were no significant comrelations between
the two factors produced from the factor analysis of the youth FES scores, and Task or Ego
Orientation as measured by the POSQ:

Table 10, Correlations of FES youth factor 1 and 2 and goal orientation

Conforming Expressiveness EGO  TASK

Conforming Pearson Comelation 4 000 -199 085
N=55 Sig. (2-tailed)
1.000 145 535
Expressiveness  Pearson Comelation 000 1 -148 207
N=55 $ig. (2-tailed}
1.000 . 282 128
EGO Pearson Correlation . 199 - 148 1 19
N=55 Sig. (2-tailed)
145 282 B 163
TASK Pearson Comelation (085 207 A91 1
N=55 Sig. (2-tailed)

535 129 183




4.3.5 Correlations of Parent Factors of FES and Goal Orientation

As seen in table 11 below results indicated that there were no significant correlations between

FES parent factors 1 and 2 and goal orientation:

Table 11. Correlations of FES parent factors and goal orientation

EGO TASK Encouraging  Independence

"EGO Pearson Correfation . 4 191 -212 -1
N=55 Sig. (2-tailed) . 163 120 419
TASK Pearson Cosrelstion 499 1 247 073
N=3S Sig. (2-tailed) 163 069 508
Encouraging Pearson Correlation _-212 .247 1 .000
N=55 Sig. (2-taited) 120 069 . 1.000
Independence  Pearson Comelation .441 073 .000 1
N=55 Sig. (2-taited) 419 598  1.000

Factor analysis and correlations were re run after the Independence subscale and the eight items

were deleted. The difference in the results was not significant and therefore was not explored

further.

The factor analysis can be seen to indicate similar trends in youth responses and parent
responses. These apparent themes will be discussed in the next chapter but at this stage should be
recognized that these trends would have best been identified through a fusther qualitative study

measuring the hockey players’ perceptions.
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4.4 Regression Analysis

In spite of the low correlations between test scores, and task and goal orientation, it seemed
worth exploring whether a multiple regression analysis would give a significant combination of
predictors based on a wide range of biographical factors, other than those extracted from the
FES. This method combines predictors to optimally predict some criteria score (SPSS-X, 1983).
The predictors included the youths’ perception of father pressure, mother pressure, self-pressure,
father practical support, mother practical support, father emotional support and mother emotional
support. The dependant variable was youth task orientation. Using the stepwise method, only
mother’s emotional support was retained as a predictor of ‘Task’ {f{1,53)= 5.562, p=.022)]
(Appendix B).

4.5 Cluster Analysis of FES Items

Looking for structure in the FES can also be done with cluster analysis of the ninety items. The
SPSS defaults were used and output was requested from 8 - 12 clusters. This range was selected
roughly to match the number of FES scales claimed by Moos & Moos (1986). There appear to be
no striking similanities between the items assigned to clusters and the items assigned to the FES
scales and therefore no further efforts were given to this investigation,

4.6 Canonical Correlation Analysis

Canonical correlation is an elaborate analysis that investigates the overlap between two separate
sets of scores. Here since FES data is available on both youth and their parents, canonical
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correlation can be applied and the analysis will produce pairs of combinations of FES scores (for

parents, for youth) until there are no longer any significant results.

Inspecting the loadings for the first canonical correlation, it is of interest that Expressiveness and
Moral-Religious Emphasis (MRE weightings being negative) have high weightings for both
youth and parents but it should be pointed out that the weightings differ widely between youth
and parents for most of the other FES scores. The remaining canonical correlations appear to
give even less reason to place a great deal of faith in the output of this very elaborate analysis

and therefore no further efforts were given to this investigation.

4,7 Conclusion

The results of this study revealed no significant relationship between perceptions of achievement
orientation within family environments and children’s goal orientation in sport as hypothesized.
The low response rate and the low internal reliability of the measures in this study need 1o be

recognised.

Although youth and parent scores on the FES correlated significantly on most of the FES
subscales, there was no indication that a perception of high achievement orientation in families
was linked to higher levels of ego orientation or that a perception of less achievement orientation
was linked to higher levels of task orientation. However, a significant relationship was found

‘between the Moral-Religious Emphasis subscale and Task Orientation and also between the

Organisation subscale and Ego Orientation.
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Significant correlations were indicated between some of the self-report items taken from the
biographical questionnaires and these items and the hockey players’ goal orientation. Perceived
parental pressure and support was linked to pressure the youth’s felt they piaced on themselves

and to their levels of task onientation.

Factor analysis of youth and parent FES scores produced two youth and parent factors that were

correlated to explore any similarities between them. Their responses revealed some similar

trends that will be further discussed in chapter 5.

Regression analysis, using predictors based on a wife range of biographical factors, indicated
mother’s emotional support as the only predictor of Task Orientation,

Finally, cluster analysis and canonical analyses were performed both producing insignificant

results.



S. DISCUSSION

The results will be discussed in terms of the original hypotheses of this study and in terms of the

literature that has been reviewed.

5.1 Reliability
The initial reliability results from a Cronbach alpha analysis indicated poor internal reliability for
a number of the subscales on the FES.

This differs 66m the original internal consistency analysis by Moos & Moos (1986), which
provided evidence of acceptable reliability for all subscales. The cultral differences of the
sample group and the sample used in the present study could be a factor that needs to be taken
into consideration as a possible explanation for the differing internal reliability. In the
development of the FES, the sample group was taken from North American Families while the

sample group in this study consisted of South African families.

Statements, parts of the statements and words, which were developed using North Americans as
a normative sample group, could have been perceived incormrectly by the South African
participants. It was therefore decided to explore the individual items of the subscales with the
lowest internal reliability and any other items of the FES that may have been understood

differently by the participants in this sample group.
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The Active-Recreational Orientation subscale was one of the subscales that indicated poor
internal reliability in the reliability analysis. In one of the subscales items (Appendix A), the
statement included the terms ‘Little League’ and ‘bowling’, both activities that are popular
recreational activities in the United States but are possibly ones that are unfamiliar to South
Africans. Two of the items included in this subscale refer to participation in recreational
activities outside of school. It appeared as if most of the girls attended boarding school and
therefore their extra-curricular activities would be school based. Private schools, such as the ones
used in the present study are also likely to provide such recreational activities at the school.

The Independence subscale also indicated poor reliability. While the statements appear to be
uncomplicated, it was possibly the conceptualisation of ‘Independence’ as positive or negative

by participants that may influenced the extent to which the responses were socially desirable.

The following statements are other examples that include words or phrases that may have

impacted on the responses, particularly those of the youth participants:

Item
11.  We often seem to be killing time at home

15.  Getting ahead in life is very important in our family
22.  It's hard to 'blow off steam' at home without upsetting somebody

61.  There is very little group spisit in our family
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The reliability procedure was executed again deleting the eight items that had the weakest
correlations with the remaining items, from the ninety-item FES questionnaire to explore
significant changes. In comparing the little difference in the adjusted it did not appear to be

necessary to delete the low correlation items for the remainder of the data analysis,

The responses given in Marlow-Crowne Social Desirability Scale (Reynolds, 1982) by the
participants reflects the poor internal reliability of this measure in the present study in
comparison to the reported reliability coefficient obtained during its development. The cultural
differences, between this sample group and the original sample group used in the development of
this instrument, may account for the differences in internal reliability. The scale therefore

appeared to be unsuitable for reflecting social desirability in this study.

A high reliability was indicated for both Ego and Task Orientation Subscales of the POSQ
(Roberts et al. 1998). These were similar to internal consistency reported in the development of

the POSQ, reflecting the suvitability of this measure for this study.

5.2 Correlations

5.2.1 Youth and Parent FES Scores

The hockey players and their parents FES scores were analysed to investigate whether the two
groups of participants had similar perceptions of their family’s social climate. The scores of the
two groups correlated significantly for 7 of the 10 subscales. However the comrelations for most
were not strong according to Lowenthal (1996) who states that a reliability of > 0.7 is considered

to indicate good reliability. This and the subscales that did not correlate significantly could be
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attributed to the poor internal reliability of the instrumeat in this study. Another influential factor
may have been participants’ tendency to respond in a socially desirable manner. As discussed
previously, cultural differences could also be considered as a contributing factor.

5.2.2 Goal Orientation and FES

The present study hypothesized that children within family environments that they perceive to be
achievement orientated wili tend to demonstrate higher levels of ego goal orientation; and that
children within family environments that they perceive to be less achievement orientated will
tend to demonstrate higher levels of task goal onientation. The supporting hypothesis stated that
children who perceive their family environment to be achievement orientated, with parent/s who
perceive their family to be less achievement orientated will tend to demonstrate higher levels of

ego orientation. Comrelation analysis was used to test these hypotheses.

8.2.3 Correlations of youth FES subscales and youth goal orientation
The results indicated that no relationships existed between the hockey players’ goal orientation
and their or their parents’ perception of achievement orientation in the family. The low response

rate in this study again needs to be considered when interpreting these results.

These results do not support the results of the study conducted by Epstein and Harackiewicz

(1992) that indicated that an individuals’ achievement orientation seemed critical in determining
their intrinsic interest in a competitive sport context. Their later study (Epstein & Harackiewicz,
1994) provided further evidence that individual differences in achievement orientation appear t0

predispose individuals to be more responsive to certain types of goals. While participants that



were achievement orientated showed positive responses to performance-focused goals,

individuals that were low in achievement orientation responded most positively to mastery goals.

This also opposes the results found in the study by White (1998) in which adolescents’
perceptions of parent-initiated motivational climate was related to their goal orientation. Parents
whose motivational climate was perceived as ego involving and therefore can be seen to

emphasize achievement orientation, related to their children’s high levels of ego goal orientation.

The results are at variance with the findings of Senko and Harackiewicz (2002). According to

these authors, an individual’s own achievement orientation and their context affect their interest

in completing a task.

A possible explanation for the present studies results can perhaps be derived from the study by
Escarti et al. (1999) in which parents, coaches and peers were found to influence children’s goals
in sport. The results indicated that task orientated participants perceived that their peers used task
involving success in sport but not their parents and coaches. This indicates that it is not only
parent’s motivational climate that influences goals in sport but also those of other significant
figures such as peers. Other significant figures and the perceptions of motivational climates that

they emphasize were not included in this study.

This explanation is supported by the study conducted by Weingard and Carr (2002) who
investigated differences in perception of motivational climate emphasised by teachers, peers and
sporting heroes and the influence they have on children’s task and ego orientation. The study
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found that the climate emphasized by significant others, other than parents, affected the

adolescents’ goal orientation.

Results of the correlation analysis of youth FES score and goal orientation indicated a positive
significant relationship between the Moral-Religious Emphasis scale on the FES and Ego
Orientation on the POSQ. A possible explanation could be that children that are part of families
that believe in the ‘correct’ way of doing things, or who have moral values apply this to the sport
they play. They therefore may aim to play with ‘sportsmanship’ values taking the emﬁhasis off

competitiveness or playing to win and therefore indicate a tendency towards task onentation.

Results of the correjation analysis of youth FES score and goal orientation also indicated a
positive significant relationship between the Organisational subscale of the FES and Ego
Orientation of POSQ. This suggests that the importance of structure and planning in a family
moulds the ego of the child, which is reflected in their goals in sport. The sense of ‘conformity’
that may be encouraged by the importance of organization within a family environment may
influence their tendency to compare themselves 1o others. This may be a possible explanation for
the positive correlation, as Ego Orientation, as measured by the POSQ, assesses the extent to

which the participant measures their performance in sport compared to others and the extent to

which they are competitive.

5.2.4 Correlations of parent FES subscales and youth goal orientation

The results of the correlation analysis of parent FES scores with corresponding youth responses

on the POSQ indicated a significant negative correlation between parents’ perception of Active-
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Recreational Orientation in the family and Ego Orientation of the youth participant. This would
suggest that families that encourage recreational activities cultivate attitudes that sport
participation is for leisure and enjoyment. This would discourage the competitiveness that
moulds an individual’s ego goal orientation. This is supported by the results of Steenkamp and
Steyn (2001) that indicated that ego orientation is linked with low levels of enjoyment and

interest.

The significant negative correlation indicated between parents’ perception of Active-
Recreational Orientation in the family and Task Orientation. This contradicts the findings of
Steenkamp and Steyn (2001) who indicated that task orientation is linked with high levels of
interest and enjoyment. Perhaps the participants in the present study focus less on impsoving
personal skills or learning aspects of the task orientation and mﬁa on having fun instead. The
task orientation subscale of the POSQ is more reflective of the former, perhaps therefore
resulting in the negative correlation. '
5.2.5 Correlations of Perceived Parental Pressure and Support with Youth
Goal Orientation, Achievement Orientation and Perceived Self Pressure
As mentioned previously, a large number of factors were included in this correlation matrix, and
therefore it was recognised that some of the correlations may have taken their measured values

by chance only. The significant results will however be considered in light of the study’s

hypothesis.

A positive significant correlation was found between the amount of pressure mothers saw

themselves putting on their daughters and the self-pressure perceived by the hockey players.
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These results support findings of Greendorfer and Lewko (1988) who reported that more recent
studies indicated that the father does not emerge consistently as the most influential for both
sexes as was previously suggested. In this study it was their mothers’ pressure, and not their
fathers’, that influenced the amount of pressure that the girls placed on themselves to perform.

According to Lewthwaite and Scanlan (1989) the effects of such parental pressure, can lead to
competitive trait anxiety. Although their study only investigated male youth sport participants,
these results could indicate that parents of both genders may need to be aware of the pressure

their children perceive from their parents.

The negative effects of paternal pressure were also indicated in a study by Hellstedt (1990), who
investigated early adolescents’ perceptions of parental pressure in the sport environment. Results
indicated a relationship between low levels of parental pressure and positive affect and a
relationship between high levels of parental pressure and negative affective response.

These results are supported by Maclean (1997) who explored how parents may exert pressure on
children in sport. Results revealed that the discrepancies between desired and perceived
behaviour and levels of pressure participants desired from their parents, predicted pressure
experienced. The study indicated that parental behaviour is critical in provoking feelings of

children’s pressure.

A significant negative correlation existed between the practical support fathers felt they gave

their daughters and the self-pressure the young girls perceived they put on themselves. The
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supportive behaviour of the parent may therefore be seen to create an encouraging environment
for the child, reducing their perceived pressure from parents, which in tum would decrease the
pressure they would place on themselves. As mentioned in the previous paragraph, Maclean

(1997) indicated that parental behaviour is critical in provoking feelings of children’s pressure,

The amount of practical support fathers perceived to give their daughters correlated significantly
with the youths’ tendency towards task goal orientation in sport as measured by the POSQ.
Emotional support mothers perceived to give to their daughters also correlated significantly with
the youth’s tendency towards task goal orientation as measured by the POSQ. These results
correspond with the results of a study (Brustad and Weigand, 1989 in Weigand, 2000) assessing
the influence of perceived ‘parental pressure’ on the intrinsic motivation of children. The study
revealed that higher perception of affective support predicted high intrinsic motivation.

These results also provide support for Weitzer (1989, in Brustad, 1993) who examined the
relationship between levels of parental involvement, which was operationalised as the
encouragement children perceived to receive from their parents as well as from parents

participation in their sport. It was found that for girls, matemal involvement was related to task

goal orientation.
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5.3 Factor Analysis
The suitability of this analysis for the present study needs to be considered in interpreting and

discussing the results.

5.3.1 Factor Analysis of Youth FES Scores
The factor analysis of this sample of youths FES scores indicated that two factors emerged from

the analysis of the data.

The first factor was made up of the following subscales: Control, Moral-Religious Emphasis,
Expressiveness and Independence. This factor was given the name ‘Conforming’ for the purpose

of interpreting the results.

According to Moos & Moos (1986), this suggests the extent to which set rules and procedures
are used to run family life and the degree of emphasis on ethical and religious issues and values,
decreases the extent to which family members are encouraged to act openly, to express their
feelings directly, be assertive, be self-sufficient, and make their own decistons. Children who
have this perception of their family environment feel that they conform to family rules and

values and are restricted from independent action and expression.

The second factor comprised of the Intellectual-Cultural Orientation, Expressiveness, Cohesion,

and Conflict. Factor 2 was given the name ‘Expressiveness’ for intespretation purposes.
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This suggests the degree of commitment, help, and support family members are perceived to
provide for one another and the extent to which family members are encouraged to act openly,
decreases the amount of openly expressed anger, aggression, and conflict they perceive among
family members. Family members are able to express their feelings directly, are assertive, are
self-sufficient, and make their own decisions. A perceived warm, supportive family environment

seems to promote independence and expression, and prevent discord among family members.

5.3.2 Factor Analysis of Parent FES Scores
Although the results of the factor analysis of the parent’s FES scores indicated three factors, only
2 factors were selected in an attempt to make it comparable to the number factors indicated for

the youth FES scores.

The first factor consists of the following subscales: Cohesion, Expressiveness, Intellectual-
Cultural Orientation, Active-Recreational Orientation and Control. This factor will be given the

name ‘Encouraging’ for the purpose of interpreting the results.

This suggests that in families where there is a8 perception of commitment, help, and support
perceived, family members are encouraged to act openly, to express their feelings directly, are
assertive, are self-sufficient, and make their own decisions. Parents in families of this type of
family perceive themselves to encourage participation in social and recreational activities, and do
not believe that set rules and procedures are strictly used to run family life. A perceived warm,
supportive family environment that does not focus on rules and procedures, and that encourages

leisure and enjoyment seems to promote independence and expression.
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The second factor comprised of the Organization, Independence, Achievement Orientation and
Conflict subscales. Factor 2 was given the name ‘Independence’ for interpretation purposes.

These results suggest that parents in families that perceived the importance of clear organization

and structure in planning, cast activities into an achievement oriented or competitive frarnework.

These parents believed that family members are assertive, are self-sufficient, and make their own
decisions and in which set rules and procedures are not the focus of family life.

5.3.3 Correlations of Youth and Parent Factors

The two youth and parent factors were correlated to explore any similarities between them,
Similar trends in youth responses ana;I parent responses were indicated. The Encouraging factor
correlated significantly with the Expressiveness factor. This correlation therefore suggested that
is likely that a child in a cohesive family environment and who receives parental encouragement

is related 1o the child’s perception that they are able to express themselves openly.

The Independence factor correlated significantly with the Conforming factor. This result
suggested that family environments that are perceived to be achievement orientated, in which

there is clear organization and structure, in which they are able to act independently is related to

a more conforming perception in youths.
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5.3.4 Correlations of Youth Factors of FES and Goal Orientation

Results indicated that there were no significant correlations between the two youth factors of
FES and Task or Ego Orientation. This indicated that child perceptions of family environment
had no effect on whether they scored high or low on Task or Ego Orientation of the POSQ.

5.3.5 Correlations of Parent Factors of FES and Goal Orientation

Results indicated that there were no significant correlations between FES parent factors 1 and 2
and the hockey players’ goal orientation. This indicated that parent perceptions of family
environment had no effect on whether their children scored high or low on Task or Ego

Orientation of the POSQ.

The insignificant results of the previous two correlation analyses support the results of Bilden’s
(1999) study of relationship of parenting styles and achievement motivation in a sport context.

Neither fathers’ or sons’ goal orientations in sport were related to fathers’ parenting styles, as

was predicted in the hypothesis.




5.4 Regression Analysis

Despite the use of a wide range of biographical factors used in this analysis, only ‘mother’s
emotional support’ was retained as a predictor of Task Orientation. Emotional support provided
by mother seems to foster a climate of leaming and enjoyment for the child in the sport context

leading to a higher score on Task Orientation.

This supports the results indicated by White (1998) in which the same method was used to
determine the relationship between goal orientation and predictor variables, in a study examining
the relationship between goal orientation and perceptions of motivation climate among female
volleyball players. It was suggested that the motivational climate created by adults has a

significant influence on the child or adolescent adopting either Task or Ego Orientation.

5.5 Cluster Analysis of FES Items

Although insignificant results were produced in this study, this procedure may be useful for

exploration in future studies which have more extensive data.

5.6 Canonical Correlation Analysis

This elaborate analysis produced revealed no significant results. This analysis may also be

considered for exploration in future studies with more extensive sets of data.
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5.7 Conclusion

The poor intemal reliability for a number of the subscales on the FES may be explained by the
cultural differences of the sampie group and the sample used in the present study. While internal
reliability was indicated as high for the POSQ in this study, results indicated poor internal
reliability for the Marlow-Crowne Scale, The effects of the poor reliability on the results of this

study need 1o be reoogmzed

The results indicated that no relationships existed between the hockey players’ goal orientation
and their or their parents’ perception of achievement orientation in the family, as hypothesized.
These resulis contradicted findings of previous studies that mdlcated that an individuals’
achievement orientation seemed critical in determining their intrinsic interest in a competitive
sport context and that perceptions of parent-initiated motivational climate was related to their
goal orientation (Epstein and Harackiewic, 1992; Epstein and Harackiewicz, 1994; Senko and

Harackiewicz; 2002, White, 1998),

A possible explanation for the findings of this study could be that the climate emphasised by
significant others, other than parents, affects adolescents’ goal orientation. Coaches, peers and
sporting heroes may therefore be as, or even more influential than parents as revealed in previous

studies (Escarti et al., 1999; Weingard and Carr, 2002).

The youth FES subscales that correlated significantly with Ego or Task Orientation suggested
that the importance of structure and planning in a family and the emphasis placed on values and

religion, moulds the ego and goal orientation of the adolescent.
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The results of the comrelation analysis of parent FES scores with corresponding youth goal
orientation indicated that families that encourage recreational activities cultivate focus on the
leisure and enjoyment of sport participation as opposed to leaming and self improvement

orientation (task) or competitive orientation (ego).

A significant correlation was found between pressures mothers saw themselves putting on their
daughters and the self-pressure perceived by the hockey players, supporting findings of similar
previous studies (Greendorfer and Lewko, 1988; Hellstedt, 1990; Lewthwaite and Scanlan, 1989;

Maclean, 1957),

A link was indicated to exist between the practical support fathers felt they gave their daughters
and the self-pressure the young girls perceived they put on themselves and with the youth’s
tendency towards task goal orientation. This provides support for previous studies that revealed
links between positive parental involvement and intrinsic motivation (Brustad and Weigand,

1989 in Weigand, 2000; Maclean, 1997; Weitzer 1989, in Brustad, 1993).

Correlations between the youth and parent factors produced, suggest similar trends in youth
responses and parent responses. It appeared likely that a youth in a cohesive family environment,
who receives parental encouragement, has a perception that they are able to express themselves
openly. It was also suggested that family environments that are perceived to be achievement
orientated, in which there is clear organization and structure, in which they are able to act
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independently is related to a more conforming perception in youths. These trends would best be
explored through further qualitative research.

In the present study categories of family environment as perceived by parents and youths did not
determine whether their children scored high or low on Task or Ego Orientation of the POSQ.
However, emotional support provided by mother seems to foster a climate of learning and
enjoyment for the child in the sport context, leading to a tendency to task goal orientation.

The implications of these results will be discussed after a summary of this study in the following
chapter. The limitations of this study and the recommendations for future research on the

influences on children’s motivation in sport will also be discussed.
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6. CONCLUSION

6.1 Summary

No significant relationship was indicated between perceived achievement orientation in a family
environment and children’s goal orientation in sport. These results contradicted findings of
previous studies that indiceted that individuals’ achievement orientation and parent-initiated
motivational climate was related to youth’s goal orientation. The low response rate in the study
and the poor internal reliability of the questionnaires used, were suggested as possible

influencing factors that need to be considered.

A possible explanation for the findings of this study could be that the climate emphasised by
significant others, other than parents, affects adolescents’ goal orientation. This is in line with
findings of previous studies that suggested that coaches, peers and sporting heroes might be as,

or even more influential than parents as revealed in previous studies.

There were however, indications that aspects of social climate within family environment other
than achievement orientation, as perceived by the participants, influence youth goal orientation
in sport. Findings suggested that organization within a family and emphasis on religion and
values and participation in recreational activities influence youth tendency towards ego or task

goal orientation.

Findings also revealed links between positive parental involvement and intrinsic motivation, and

perceived parental pressure and pressure experienced by the hockey players.
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Findings suggested categories of family environments, as perceived by parents and youths, but
these did not influence whether the youths scored high or low on Task or Ego orientation of the
POSQ. However, emotional support provided by mother seems to foster a climate of learning
and enjoyment for the youth in the sport context, leading to a tendency to task goal onientation. It
was suggested that it would be useful to explore these trends with a qualitative study. As a result
of limitations in this study it was suggested that this be a recommendation for future studies.

6.2 Implications of this Study

The unequivocal results, according to the literature reviewed and the findings of the study, of the
influence of parental involvement in their children’s sport experiences and goal orientation,

implies that further research is needed to gain a more extensive understanding of this

relationship.

Previous findings that significant others influence children and adolescents goal orientation in
sport, warrant further investigation into the role of coaches, teachers and peers in the sport
context of children and adolescent. Such studies could provide further insight to factors that

influence their goal orientation.

The evidence of the role of parental involvement and the influence of significant others, in youth

sport environments implies that parents, teachers and coaches need to be aware of the impact

they may have on youth’s motivational processes and sporting experiences.
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There is a need to recognize the possible effects of the social climate that is created for youths
and the negative experiences that pressure and competitive orientation can seem to elicit. There
are also indications to be aware that their personal goal orientations may influence youth’s

motivational process and therefore possibly youths’ participation and their experiences in sport.

Indications of the benefits of parental support can be seen to encourage parents to provide
practical and emotional support that may lead to more enjoyment and participation for their
children in the sporting context. Furthermore, significant others such as teachers, coaches and

peers need to be aware of the implications of the support and encouragement they provide to

sport participants.

The findings of this study could also be seen to imply the need to understand the relationship
between family context and goal achievement as complex instead of assuming a linear and direct
relationship. Previous studies of personality in sporting contexts have indicated the complexity

that dimensions of personality may add to this area of research (Basson, 2001).

6.3 Limitations of this study
The reliability of the results of this study is limited by the low response rate from the
participants. As a result of the large amount of data for each participant, the low number of

participants used may have affected the accuracy of the results of this study.
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The poor intemnal reliability of the inventories used in this study also indicated the need for
caution when interpreting the results. The questionnaires that revealed poor intemal consistency

may therefore not have been most suitable for this sample group.

The generalisabilty and reliability of the results of this study are limited by the factors below:
¢ The use of only one inventory to measure family environment and goal orientation.
¢ The use of a small group of participants that were from the same socio-economic
background.
¢ The possibility that responses may have been affected by a tendency to respond in a
socially desirable manner.

The scope of the present study did not allow for the rectification of some of the methodological
problems that were identified, particularly with the data analysis methods used, again indicating

that results should be identified with caution.

The scope of the present study also did not allow for further qualitative study that was suggested
to further investigate apparent themes that were indicated from the resuits of the quantitative data
analysis. This limitation prevented a more extensive understanding of the influencing factors that

need to be considered in this area of research.

6.4 Recommendations for future research

The above limitations and implications suggest some of the important areas for futuse research,
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Firstly a larger sample would provide more reliable and valid results. An alternative data
collection method to the one in the present study would need to aim to ensure a higher response

rate in order to provide a larger set of data for analysis.

A study including samples from different socio-economic groups would allow for the results to
be more generalisable to the greater South African youth sporting population. The sample would
therefore need to not only include participants from independent schools, but to include

participants from a variety of non-independent schools.

The use of other inventories similar to the ones used in the study could prove useful and could
yield information that might provide further clarification of the relationship between family
environment and chikiren’s goals in sport. The poor intemnal reliability of certain inventories

used in the present study suggest investigation into others that might be more suitable for the

sample group.

The present study indicated that qualitative research may provide greater insight to this area of
research. The quantitative results suggested significant trends that if investigated through

interview type research, may provide for a more accurate understanding of influencing factors

that need to be considered.

Another useful area of research implied would be the investigation of the influence of significant
others in children’s motivation in sport. Previous research has indicated evidence that teachers,
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coaches, sporting heroes and peers can influence youth’s goals in sport. Findings however, are

not conclusive and therefore further investigation is implicated.
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Appendix A

Correspondence and Questionnaires used in this study

Consent letter sent to the schools

School of Psychology

Private Bag X01, Scottsville
Pietermaritzburg 3209, South Africa
Telephone (033) 260 5853 Fax (033) 260 5809

8 August 2003

Re: Permission to conduct psychological study

Dear

I am a psychology master’s student at the University of Natal, Pietermaritzburg. In
fulfilling my thesis requirements, I am conducting a study investigating the relationship
between family environment and children’s goal orientation in sport. Research in this
area has emphasized the importance of parental influence on children’s motivational
processes. Further research would allow for a more comprehensive understanding of
youth motivation processes and behaviour in sport. Such research could be used to inform
parents and coaches on how they influence their children’s motivation and direct parental

response in order to develop youth’s task goal orientation.

I propose to collect data from participants that attend private girl’s schools in the
Pietermaritzburg and Durban regions, who are members of either the first or second
hockey teams. I am writing to obtain your permission to approach suitable pupils and
their parents to participate in this research. If permission is granted to conduct the
research with pupils attending your school, a presentation of the nature of the study will
be given to pupils, who would be willing to participate, and to their parents.
Questionnaires will be administered to families who volunteer to participate. Consent to
participate will need to be obtained from parents. Confidentiality of data is ensured and
any personal information will not be accessible to others. Feedback on the results of the
study will be provided to the participants and to the school if requested.

The nature of the investigation is not in any way intrusive into very personal information
on the family and questions are very general and innocuous in nature.

Your assistance in this matter will be greatly appreciated.

Yours faithfully, Superwse

K pule]

Lisa Dales rofess r Clive Basson
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Consent Jetter sent to the parents

5 May 2003

Dear Parents/ Parent

I am a psychology master’s student at the University of Natal, Pietermaritzburg. In
fulfilling my thesis requirements, I am conducting a study investigating the relationship
between family environment and children’s goal orientation in sport. Research in this
area has emphasized the importance of parental influence on children’s motivational
processes. Further research would allow for a more comprehensive understanding of
youth motivation processes and behaviour in sport. Such research could be used to inform
parents and coaches on how they influence their children’s motivation and direct parental

response in order to develop youth’s task goal orientation.

I propose to collect data from participants that attend private girl’s schools in the
Pietermaritzburg and Durban regions, who are members of either the first or second
hockey teams. Parents/ parent and child will be required to complete questionnaires, if
both parties are willing to participate and parental permission is obtained. Confidentiality
of data is ensured and any personal information will not be accessible to others. Feedback
on the results of the study will be provided to the participants and to the school if

requested.

The nature of the investigation is not in any way intrusive into very personal information
on the family and questions are very general and innocuous in nature.

Your assistance in this matter will be greatly appreciated.

Yours faithfully, Supervised by,
Lisa Dales Professor Clive Basson
Wwe/l grant permission for

to participate in completing the questionnaires to be used in this study.

Signed Date
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Biographical Information Questionnaire for Youth Sport Participants

Rescarch no:

Biographical Questionnaire for Youth Participants

Thank you for completing this questionnaire. You are not required to put your hame on
the questionnaire and all details will be regarded as confidential. Please complete the
following details before completing the questionnaires. Thank you for your assistance.

In your sport how much pressure to perform do you

a. ftather
b. mother
c. self

How much practical support do you feel you get from:

(transporting, watching, etc)

a. father
b. mother

How much emotional support do you feel you get from:

(understanding, supporting, encouraging etc)

a. father
b. mother

A great deal

5
5
5

5
5

in

4
4
4

Lo N

Age-(dd/mm/yy):
Gender (circle): Male Female
Home language:
Number of ‘ Sisters; Brothers:
. Hockey team (circle): * 2™

Other sport teams:
Have you been selected for any of the following:

a. School 1" team Yes No

b. Regional team Yes No

¢. Provincial team Yes No

d. National team - Yes No

feel from:

W W wW

LVS LV

W) L

LSS S

[ (5 3 8 ]

S8 ]

Not much
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Biographical Information Questionnaire for Parents

Research no:

Biographical Questionnaire for Parents

Thank you for completing this questionnaire. You are not required to put your name on the
questionnaire and all details will be regarded as confidential. Please complete the following
details before completing the questionnaires. Thank you for your assistance.

Questionnaire completed by (circle):

Marital status:

Both parents  Father

Occupation of father:

Do you participate in any sport a at present (circle):

Did you participate in sport at school:
Were you selected for any of the following:

school 1* team
regional team
provincial team
national team

ancow

Occupation of mother:

Do vou participate in any sport a at present {circle):
Did you participate in sport at school:
Were you selected for any of the following:

a. school 1* team

b. regional team

¢. provincial team
d. national team

How much pressure do you think you put
on your child to perform in her sport:

How much practical support do vou feel you
give your child (transporting. watching. etc):

How much emotional support do vou feel vou give

vour child (understanding. supporting. encouraging):

Age:
Frequently
5 4
5 4

Yes

Yes

Yes

Yes
Age:
Frequently
b 4
5 4

Yes

Yes

Yes

Yes

A great deal

4

n

A great deal

Mother

o ———

Not at afl
3 2 |

3 2 i

No
No
No
No

Not at all
- - :

‘-‘ -

3 2 !

No
No
No
No

Not at all

: |

Wl

Notal all

2 [

twid

' d
]
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The Perception of Success Questionnaire

Perception of Success Questionnaire (Adult Version)

What does success in sport mean to you? There are no right or wrong answers. We ask you to

circle the letter that bests indicates how you feel.

WHEN PLAYING SPORT, I FEEL MOST SUCCESSFUL WHEN:

Strongly Neutnal Strongly
Agree ' Disagree
f beat other people A B C D E
{ am clearly superior A B C D E
| am the best A B C D E
[ work hard | A B c D E
t show clear personal A B C D E
improvement
| outperform my opponents A B C D E
1 reach a goal A B C D E
1 overcome difficulties A B . C D E
I reach personal goals A B ‘ C D e
1 win A B C D E
1 show other people { am the A B c D E
best :
1 perform to the best of my A B C D E

ability




The Marlow-Crowne Social Desirability Scale

Marlowe-Crowne Scale

Listed below are a number of statements concerning personal attitudes and traits. Read
each item and decide whether the statement is true or false as it pertains to you. If the
statement is true as it pertains (o you, then circle the T next to the statement and if it is

false then circle the F next to the statement,

T

T

T T T R R

F

o o M v ey

I.

10.

1L

12.

It is sometimes hard for me to go on with my work if | am not
encouraged.

. I sometimes feel resentful when I don't get my way.

On a few occasions, I have given up doing something because [
thought too little of my ability.

There have been times when I have felt like rebelling against people
in authority even though I knew they were right.

No matter who [ am tall;ing to, I'm always a good listener.
There have been occasions when I took advantage of someone.
I'm always willing to admit it when I make a mistake.

I sometimes try to get even, rather than forgive and forget.

I am always courteous, cv;m to people who are disagreeable.

I have never been bothered when people expressed ideas very
different from my own.

There have been times when [ was quite jealous of the good fortune
of others.

1 am sometimes irritated by people who ask favours of me.

. I have never deliberately said something that hurt someone’s

feelings.
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Data Analysis Results
Group Statistics

Std. Error

GROUP N M_eiin Std. Deviation Mean

FESEX 1 40 4803 12711 2010
2 15 51,07 15262 3.941
FESCON 1 40 4560 15206 2417
2 15 50.53 12263 3.164

FESIND 1 40 50.30 10.201 1613
2 15 51.20 6.603 1.705

FESAQO 1 40 53.35 7976 1261
2 15 58.47 10.855 2.803

FESICO 1 40 4835 12133 1918
2 15 55.80 12.078 3119

FESC 1 40 51.80 14229 2250
2 15 51.93 10.760 2783
FESARO 1 40 5365 2678 1.562
2 15 55.80 7.103 1.834
FESMRE 1 40 5223 10.902 1.724
2 15 54.07 11.361 2.933
FESORG 1 40 4893 10,697 1.691
2 15 53.40 12677 3325

FESCTL 1 40 50.08 13,358 2192
2 15 5380 13.105 3.384

EGO 1 40 19.8750 571632 .90383
2 15| 215333 499809 |  1.20050

TASK 1 40| 272500 3.94676 62404
2 15| 28.4000 1.84301 47610




Independent Samples Test
Levene's Test
for Equality of
Variances t-test for Equality of Means
Mean Sid. Emor | 95% Confidence Interval of
F Sig. t of Sig. (2-tsiled) | Difference | Difference the Difference
L Lower Upper
FESEX 899 | .407 | -1.240 53 221 5.04 4067 -13.198 3115
1.140 | 21703 267 5.04 4423 -14.223 4139
FESCON | 1464 232|-1.075 53 267 473 4.404 13567 4100
1189 | 31.285 243 473 3.981 -12.850 3.383
FESIND | 2044 | .150( -317 53 753 -90 2.842 6,600 4,800
, .383 | 30.047 703 -90 2,347 5647 3.847
FESAC 1641 208 [-1.914 53 061 $.12 2673 -10.478 245
1665 19.949 112 5.12 3073 11528 1298
FESICO 194 681 -2030 53 047 7.45 3669 14,809 ~091
2035 25290 052 745 3.661 -14.986 .088
FESC 2007 | 004 -033 53 974 -13 4058 8274 8.007
-037 | 33.185 071 -13 3579 7413 7.147
FESARO | 1347 251| -770 53 445 215 2793 7753 3.453
-803 | 35.040 378 215 2.409 7.040 2740
FESMRE | og7| .757| -$52 53 583 -1.84 3,338 -8.537 4853
-541| 24.208 593 -1.84 3.402 .85 5.176
FESORG { 2435| .150| -1.308 53 97 448 3425 -11.346 2308
1200 | 21862 243 -4.48 3730 12218 3268
FESCTL 253 617 -926 53 350 372 4024 -11.797 4347
-934| 25837 359 3.72 3.080 -11.930 4.480
EGO 200 649 | -989 53 327 -16583| 167600 -5.01997 1.70331
-1.053 [ 28.6830 301| 16583 157553 |  -4.88247 1.56560
TASK 2751 .103 | -1.080 53 285| -1.1500| 106444 <3.28500 98500
-1.465| 50218 A49f 11500 | 78491 272638 42838




Correlations of Youth and Parent Scores on FES

[Youth
Scores | Parent Scormes
COH | ExP CON | IND AO ICO ARO  IMRE |oRrG |cmL
COH 1354 |22 -318 | o7 | .08 204 | .83 160|089 |0
008* | 375 018 | 584 T2 030 | .182 217 | e18 |.738
55 |55 s5 |ss 55 55 5 55 |58 |85
EXP 048 | .141 -037 |-023 |16 |-003 [-085 |-300 |-033 | .00
738 | .303 789 | 812 398 980 | .836 02 | 812 |.485
55 |55 55 |85 55 55 55 55 |55 |55
CON -267 |-116 653 |.012 -138 -142 -016 -049 | -208 |.153
049 | .39 000" | 930 315 200 | .907 725 |.049 |.265
55 |55 55 |55 55 55 55 55 |s5 |ss
IND 262 |-015 a87 [-085 |03 [-126  [-100  [-211 [-183 |
053 | .13 471 | 538 925 350 | .488 123 | 208 | .868
ss |55 s5 |55 55 85 55 55 |55 |55
AO -150 | -002 297 |-187 | .256 058 |-075 |-2% |.147 | .284
23 | 505 082 | .472 059 676 | .se7 083 | 283 |.0%
55 |55 55 (55 55 55 55 55 |56 |ss
Ico 193 | .083 209 |-183 | .035 s16 | 475 047 |-083 |00
157 | 848 125 |.180 801 000* | .000 733 | 700 |.168
55 |55 55 |88 55 55 55 5 |55 |58
ARO | o |.102 215 (019 [-105 [-083 [283 [-149 |-137 [,
875 | 489 115 | 889 444 s46 |.037r |.279 |.320 |.302
55 |s5 55 |85 55 55 55 5 |8 |55
MRE |.o067 |-244 084 | 211 -047 |-120 |-070 |.s578 |.123 | 20
482 | 073 696 | 122 735 349 | 610 000" | 371 | .048
55 |55 55 |ss 55 55 55 55 |55 |[ss
ORG -085 |.009 029 |.160 12 -065 001 -006 | 469 | .143
536 | .049 835 | 244 414 639 | .901 966 | 000" |.207
55 |58 55 |85 55 55 55 55 |ss |ss |
CTL -129 | -127 133 | .012 A3 132 259 380 | -021 | 204
347 | .357 3% |63 |41 |33 |ose |.o0a |er7 |9%®
55 |55 s |ss 55 55 55 5 |55 |[ss

The three figures per correlation are the correlation itself, the significance, and N,

* Indicates significance
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Correlations of Perceived Parental Pressure and Support with Youth Goal Orientation,
Achievement Orientation and Perceived Self Pressure

father- | mother- self- father- | mother- | father- | mother-
_ pressure | pressure | pressure | suppoft | support | emotion | emotion | A.O. | sgo | task
father Pearson - - . - -
re Comelation 1] .540(™) 83| 2720 056 009 126 | -0501| .158 023
Sig. (2-tailed) . 000 234 044 685 047 358| 7181 .258| .87
N 55 585 85 55 55 55 55 55| 55| S8
mother- Pearson . -
re Comelation 540(") 1 .298(") - 114 439 -.045 77| -144] 200 046
$ig. (24ailed) 000 . 028 409 313 742 S78| 2041 142 740
N 55 55 55 55 55 55 55 §5| 55| 55
self- Pearson .
ure Comelation .163 209 11 -276(Y -015 -171 042 -039(.123 074
Sig. (2-tailed) 234 026 . .042 012 211 J62| 778 .3731 .501
N 58 85 55 56 55 55 55 6§51 85| 85
father-  Pearson . . 269
support  Comelation 272() 114 -276(% 1] 403(| 628(7)| w27y 08421 S0
Sig. (2-tailed) .044 .409 042 . 002 .000 5| 493 380 .047
N 55 55 55 55 55 55 55 55| 55| 55
mother-  Pearson . .
support  Comelation -.058 439 015 ] .403(™) 1} .430(*™)| 607(™ | -163|.041] .184
Sig. (2-tailed) 685 313 912 .002 . 001 000| .235|.764|.232
N 55 55 55 55 55 55 §5 55| 55| 55
father- Pearson .
emoticn Comelation -.009 - 045 <1711 B28(™ | 430" 11 .528(™ ] .043 008 080
o .
. Sig. (2-tailed) 047 T42 211 .000 001 . Q00| 753 |.954| 513
N 55 55 55 55 55 55 55 55| 65| 55
mother- Pearson .| 308
emotion Comelation -126 077 .042 R27M | 607(™| .528(" 1 035 091 ’(.)
a .
Sig. (2-tailed) 358 578 762 015 ,000 .000 769 | 500 | .022
N 55 55 55 55 55 55 55 55| 85| 55
AO, Peareon -
Comelation -.050 -144 -039 .084 -183 043 035 1 158 215
Sig. (2-tailed) 718 .294 776 403 235 753 799 .1 .266] .15
N 55 55 85 55 55 55 55 55| 55| 55
ago Pearson _ _ _
Comelation 156 .200 123 A1 .o41 .008 091 .158 1].191
Sig. (2-tailed) 256 142 373 380 764 954 500 256 .| .183
N 55 55 55 55 55 55 55 55| 55| 55
task Pearson
Comelation -023 -046 -074| .269(% 164 080 308(% | .215( .191 1
Sig. (2-taited) 867 740 591 047 232 513 022 .115(.163 .
N 55 55 &5 55 55 55 55 55| 55| 55

* Correlation is significant at the 0.05 level (2-tailed),
** Correlation is significant at the 0.01 level (2-tailed).
s+ A0, is achievement orientation




Regression Analysis

Model Summary
Adjusted R | Std. Emor of
Model R R Square Square the Estimate
1 .308(a) 095 .078 3.381
a Predictors; (Constant), mother-emotionad
ANOVA(b)
Sum of
Mode! - Squares of Mean Square F Sig _
1 Regressio] 63508 1 63.588 ss62 | .022(s)
Residual 605.040 53 11433
Total 669.527 54
a Predictors: (Constant), mother-emotional
b Dependent Variable: TASK
Coeflicients(a)
Unstandardized Standardized
Coefhicients Coeflicients
Model B $td. Ervor Beta t Sig.
1 (Constant) 21658 2546 8.505 000
mother-
emotional 1.348 572 308 2358 022

@ Dependent Variable: TASK




