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ABSTRACT
This small-scale study sought to investigate “Tkgeeiences of redeployed educators to a rural

school in KwaZulu-Natal”.
This qualitative study gathered data through tlse ctudy approach guided by the following key
guestions:
1. What are the understanding and experiences of tkdsployed teachers regarding the
redeployment process?
2. What are their perceptions and experiences regatdeaanew community and the
environment in the new school?
3. What was the role of the education stakeholdersd@dvianagement Team, School
Governing Body, Teacher Unions, Community leadéry eegarding the facilitation of

the redeployment and adaptation of the teachedtsinnew environment?

The study entailed interviewing and observatioeddcators, and analysing Posts Provision Norms
certificate (PPN). The findings of the study reesehihat the educators had different experiences of

redeployment and had varied understandings of #teRalisation and Redeployment Policy.

It was also found that the policy-makers and tHepamplementers had not sufficiently explained
to the educators involved how the policy would benatual benefit them. This was only a top-
down process which did not involve all the peomlaaerned (those who were to be affected by the
policy). There was lack of a two-way communication.

This study also showed that educators did not wtaled how this policy helped schools in the rural
areas. It further revealed that the role of theoetktakeholders was lacking in terms of assisting

new educators to adapt to the new environment.



In the light of the above challenges, | recommédrad the policy of rationalisation and
redeployment be revisited once more to ensureetiertybody would see the need of its
implementation. | also recommend that communicagioe explanation of how the policy works
should be improved by involving all the stakehogddrhe policy involves the human resources;

therefore training of all the people involved omhihe policy should be handled is very important.
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CHAPTER 1

Orientation to the study

1.1 Introduction

During my interaction with colleagues at schooly&ator Union friends at union
meetings and other educators from neighbouringashbrealized that the issue of
educator redeployment and rationalization is semsib many educators. Among the
many concerns that educators have, uncertaintytabemu future in education is
among the top in the list. This has resulted imgh hate of educator absenteeism, a
lack of interest in their jobs and an anxiety tleatds to stress. In informal
conversations with my colleagues, | have alsozedlthat most of them wish to leave
the profession to work for the private sector; s@wen indicated that they would take

up severance packages if they were given that oymoy.

The understanding of redeployment/rationalisatiat t got from the interaction with
colleagues concurs with the idea of Maile (2003l 42) when he says
“Redeployment victims suffer a syndrome characterisy feelings of loss, anxiety,
anger, insecurity, mistrust and stress”. It isHartconfirmed by Thedi (2004, p.6) in
his study when he says “...teacher rationalizatiohradeployment were sensitive
issues and were perceived as being stressfultiresin frequent absences from work
and in developing anxiety, psychological and socrdisorders.” Even after
understanding the feelings of some educators,h taisnvestigate what the
experiences of the redeployed educators are byuoting a study that will directly

involve the redeployed educators.

One cannot take for granted that redeployment megjative impact only, there are
some positive intentions that are embedded ingteployment policiedMaile (2005,
p. 183) in his study titled ‘The experiences ofapldyed educators from down-sized
schools’ had two of his interviewees commenting likis:

Interviewee 1:

| feel at home. | am very happy about this schéd.are always together and work
as a teaml think | am accepted in this school.

Interviewee 2:



| feel at home. It is very convenient to me. Theking environment is excellent.

There is team work and no hidden agendas. Thegead planning.

The following idea is in comparison with Monk (2QGvho speaks about the
developments in the rationalisation and redeployroéraducators in the United
States. He talks about the classes in rural sclibatghey are relatively small, and
educators tend to report satisfaction with theirknenvironments and relatively few
problems with discipline. | can also mention theues of redressing equal distribution
of education skills to rural areas which were disadaged by the apartheid policies.
This was going to allow every citizen of South A#&ia chance to contribute to the
socio-economic factors which would enable everyeit to compete in the same
arena with other first world countries. This seembe a long process, but some of
the basic intentions like restructuring the curien, opening schools to retrain and
upgrade the qualifications of educators, improwimg infrastructure of schools etc.

have already been achieved and there is hopehibatill be a success in the future.

Maile (2000, p. 179) emphasized that this was m@igsue of the Department of
Education only, but there are also many stakehsla#io saw a necessity for
rationalisation and redeployment. He says “Trad®hBisuch as the South African
Democratic Teachers’ Union (SADTU), the Nationakésiation of Professional
Teachers of South Africa (NAPTOSA) and the Suidiéfanse OnderwysUnie
(SAQU) are all parties to the ELRC, according te®lation 6 of 1998, which

invoked redeployment with the aim of redistributeducators among schools but not
retrenching them.” These are all the positive thitfwat thing will happen in the near

future.

1.2 The nature of the problem

This study seeks to explore the experiences optlegled educators to a rural school.
It further explores how the process is managedcangmunicated to them. As a new
innovation, how is the redeployment process undedsas well as how it is beneficial

to them.



1.3 Focus and purpose of the study

The purpose of this study is to investigate andeustdnd the experiences of the
redeployed educators to rural schools. In thisystudish to understand what the
experiences of redeployed educators are in terrasvafonment, socio-economic
factors, language barriers, teaching methods, reufgchool and environment), and
relationship with other educators and learnertsd wish to explore how they were
inducted in a new environment and whether theycansfortable working under the
new conditions. How did they come to know the netos| and whether they came

to the school because of the policy of Rationabseand Redeployment?

The policy of rationalisatioand redeployment was created to redress the preblem
that were created by the apartheid legacy in e@ucalhe policy of rationalisation
and redeployment is aimed at distributing the resesiequitably among schools
especially addressing the question of redressigryg place all the schools on the

same level through resourcing them.

The major problems in education are better sunsadrby Vally, Chisolm and
Motala (1998, p. 8) in the following way:
In black schools, apartheid education meant minlmadls of resources,
inadequately trained and few staff, poor qualigrfeng materials, shortages
of classrooms and the absence of laboratoriesilaradiés. Besides these
tangible and structural deprivations, schools aisalcated unquestioning
conformity, rote learning, autocratic teaching anthoritarian management
styles, syllabi replete with racism and sexism antiquated forms of
assessment and evaluation.
The unfortunate situation is that the implementatibrationalisation and
redeployment of educators come with problems treeacountered by the educators
who are affected by the policy. The aim of the gtindludes the understanding of the
experiences of those educators who are affectedi®ypolicy. | strongly believe that
other school principals did not understand thegyadind as a result it was not
properly communicated to educators who were garigetaffected, hence it came
with many problems. This was not the intended situeof the policy, but it was
mainly to redress what Vally, Chisolm and Motakistl above. The aim of the policy

is to contribute to a change in education to meetcharacteristics of democracy.



The debates and discussions that | have had witballgagues at Teacher Union and
management meetings at school on the topic ofdtieployment of educators have
not dwelt much on the experiences of the redeplegkeatators. Duncan (2002, p. 6)
in a similar study but on redeployment of collegetlirers explores how the
absorption process personally and professionéiyted the lecturers after the
phasing out of Colleges of Education. | also wargxplore the gaps that have been
left out in his study by further looking at the menship programme, effects of
rationalization and redeployment and recruiting eetdining redeployed educators at
a school level and not at a college level; andchtestigate if there are any similarities

or differences.

The staff meetings are conducted by the princifial aeceiving a Post Provisioning
Norm (PPN) Certificate from the applicable Provaiddepartment of Education
(PDE), to decide who has to leave the school becatighe declining enrolment of
learners. The debate is brought about by the psdoedecide who is going to leave
the school. The usual procedure that is followetthas of a Last In, First Out (LIFO),
which is not applicable to the educators who aferivig scarce subjects like
Mathematics, Physical Science, Accounting etc. Téssiits in changes in a school in
terms of human resource distribution, which allewarce subjects to be taught by

skilled educators.

These debates and discussions focus on the pdlRgt@nalisation and
Redeployment that was issued by the Departmentlot&ion based on what
changes should be made in schools in trying teessdihe imbalances of the past,
redistribution of skills etc. These studies havgleeted the feelings, induction
processes, experiences, adaptation to a new emanmarand consequences that
accompany the redeployed educators in the systher; they have focused on how
the redeployment process should be done followhegblicies of the Department of
Education. My observation as an educator for a tong is that these neglected
issues may be the key factors that lead to stresigination of educators, migration of
educators abroad, early retirement and poor resutishools. These factors may be

the unintended consequences of rationalizatiorreteployment.



The rationalisation and redeployment of educatzéviously disadvantaged
schools as outlined by the Policy of Rationalisaamd Redeployment of 2000 did
not go down very well with most of the educatorsyihk, as another victim of the
process of rationalisation and redeployment istiinterpretation of the documents
and policies were not clearly understood by edusatto were directly affected by
the process at a school level. This is confirmed/ayle (2000, p. 172) when he says
“Redeployment victims suffer a syndrome charaaterisy feelings of loss, anxiety,

anger, insecurity, mistrust and stress”.

| also had the same feelings as an educator wivas redeployed from the college to
a high school in a rural area. In this study, | itarinvestigate the experiences and
practices of the other educators who are the victfirationalisation and
redeployment. A confirmation of Maile’s idea is saded by Duncan (2002, p. 3)
when he says there was “...inadequate communicaébmeen Department of
Education and the college lecturers caused a @ggeee of uncertainty and mistrust.”
The same feelings of the college lectures, whey wWere redeployed after the
phasing out of colleges is shared by the educatbesare currently being rationalised
and redeployed.

Maile (2000, p. 173) is of the idea that the copynieded to undergo the changes in
order to reach the standards of other countrigs aviiemocratic status by saying
“While redeployment has succeeded in distributidgoators across the education
system, it has also brought misery to the carekeseme educators, especially those
who have experienced the process first-hand.” @neuaderstand that besides the
positive things happening in the process of ratieaion and redeployment, there are
however, some problems that need to be investigatddesearched. This is also the

kind of the nature of the problem this study isngptio research.

An article by Metcalfe (2007) in the Mail and Guird Online states that rural
schools need an adequate supply of well-trainedadus who are committed to
reversing the perilous state of quality in thedsosts. The estimation from this
source is that 74% of newly qualified educators gleted their schooling in an urban
context, 13.9% in a peri-urban/semi-rural area, @myg 9.7% in a rural area. This

article also suggests that it is important for wiarbbe done on giving incentives for



teaching in rural areas, as a means of Rural AllmeaMost of the schools in rural

areas are disadvantaged by the socio-economicteuomli

Metcalfe (2007) in The Mail and Guardian Onlineoatsakes it clear that educators in
the rural schools do not have the same accesgiastlunterparts in urban areas to
housing and transport, so it is important to cagisiécruiting educators who have a
commitment to work in rural areas — accepting lifatchoices do change over time. |
hope that at the completion of my study, | willddde to make informed suggestions
as to how the management and leadership shouléssltire issues of commitment
and dedication to work, social acceptance by timenconity and sustainable induction

programme and recruitment and retention policyuimralrareas.

Mentz (2001) also highlights an important idea viitlo perspectives, which
contradicts each other in the sense that one sanmsitive attitude and the other a
negative attitude in terms of teaching in a rurabaThis will produce interesting
contradictory experiences in educators who areogepll in rural schools. He further
states that about 73% of schools in rural areatestas farm schools and educators
were happy to teach there up until the transitoodemocratic government when
educators were no longer certain about teachinditons. My own experience as an
educator (for a long time) is that the introductafrihe new education system after
1994 brought a lot of uncertainty amongst the ettwsaWhat would be the
experiences of these two category educators l@nmstof redeployment? Mentz
(2001) furthers states that farmers maintainedstheols on farms, all public schools
are now controlled by the government following 8wuth African Schools Act (84 of
1996), which then also embraces equal distributioskills, resources and
infrastructure. As of now, the equal distributidirskills, resources and infrastructure
have not yet been finalized, even though educat@ still being redeployed to rural

schools.

It will be worthwhile to know and understand whiag texperiences of the other
educators who are redeployed to rural schooldfasseme educators can openly resist

teaching in South Africa before they even compllgar teaching qualifications.



| feel, some educators, especially white educatrssoncerned with transport and
safety in rural and African township schools, whadso cause these educators to
resist redeployment to these areas. Ms Carelsemrateting, titled “Department of
Education Progress of Action briefing; Considenatid Committee Programme”
chaired by Ms F. Mshwana 15 August 2009 in resptms$ke question by Mr. Z.
Makhubela of African National Congress (ANC) absatety and security for
educators said “...school safety initiatives were pa social cohesion programme
as well as the infrastructure support programmadliprovinces.” Educator
experiences in issues of safety will form part gfstudy focus as it forms part of the
resistance of educators to respond positively éaétionalization and redeployment

process.

1.4 Critical research aims and questions

In investigating the experiences of redeployedheesto a rural school, this study
shall be guided by the following broad aims andstjoes:

Aims:

e Explore the educators’ understanding and expergatée redeployment
process.

¢ Investigate their perceptions regarding the newrnanity and environment
they have encountered (cultural encounter).

e Explore the role of the leadership and managemiethieceducation
stakeholders (School Management Team, School GogeBody, Teachers
Unions, Community leaders etc) in facilitating tieeleployment and
adaptation of the educators to their new envirorimen

Questions:

e What is the understanding and experiences of tteslsployed educators
regarding the redeployment process?

e What are their perceptions and experiences regatteir new
community and the environment in the new school?

e What was the role of the education stakeholdersq&dvianagement
Team, School Governing Body, Teachers Unions, Conitynieaders etc)
regarding the facilitation of the redeployment adéptation of the

educators in their new environment?



15 Definition of terms

Educator means any person who teaches, educates or dtaigispersons or who
provides professional educational services, inciggirofessional therapy and
education psychological services, at any publiostHurther education and training
institution, departmental office or adult basic eahion centre and who is appointed
in a post on any educator establishment under Empot of Educators Act 76 of
1998 (Policy Handbook for Educators, 2003).

Trade Unions: means any trade union that is a member of the &uucLabour
Relations Council (Policy Handbook for Educatoi@02).

Provincial Department of Educatiomeans a department responsible for education in
a province and includes all public schools, furteeéuacation and training institutions,
departmental offices and basic adult educationresnn such province (Policy
Handbook for Educators, 2003).

Phantom:means ghost educators — educators who are illegalployed and paid by
the Department of Education (Chudnosky, 1998 p. 26)

Redeploymenimeans the transfer of educators from one schomilaxince to another
as a strategy aimed to achieve equity in educalti@iso refers to redistribution of
human resources (Government Gazette, 1998, Regulaazette No 6159).

Rationalization means full integration and equity and redregses$onnel
provisioning scales. It also means reducing theberof educators (Government
Gazette, 1998, Regulation Gazette No. 6159).

Equity: the quality of being fair and impartial (Constitun of the Republic of South
Africa 1996). Samoff (1996, p.11) further definestterm like this: “equity as...
dealing with fairness and justice. There has beeistary of discrimination; justice
may require providing special encouragement angatifor those who were
disadvantaged in the past. Equity would ensurethizete who were more favoured in
the past will receive less, while more will be give those disadvantaged — once

equity is reached, everyone can proceed to enjogliy’.



Equality. includes the full and equal enjoyment of all tgyand freedoms. To
promote the achievement of equality, legislativd ather measures designed to
protect or advance persons or categories of persimaivantaged by unfair

discrimination may be taken (Constitution of thepRialic of South Africa 1996).

Samoff (1996, p.11) further defines equality as "ealthg with the sameness and
non-discrimination. Achieving equality requires ersg that children are not
excluded or discouraged from tracks that lead tebg@bs. Equal access requires that
status differences do not function to limit or gu@admission, promotion or selection”.
He continues to define “equity as equality funcsido limit the possibility to redress:
redressing inequalities and to distract attentiomfinjustice rather than exploring

and addressing the links between discriminationiajudtice”. The above terms will

be frequently used throughout my study.

1.6  Significance of the study

This study will add to the body of knowledge thahde utilized in trying to
eliminate some of the problems that came with tiep of rationalization and
redeployment policy. The methods that were appgbecbmmunicate the process of
rationalization and redeployment down to educdtms clarity to the people
involved and this has created resistance to acxeite policy. This study will add
new knowledge based on the clarification of soraeds that are neglected when
communicating the process of rationalization amtepdoyment to the educatots

will also contribute to the suggestions that willerge from this study that need to be
employed as soon as possible in the policy of Ratisation and Redeployment to
address some issues of stress and resignatiorucéienls from the teaching
profession. The reality is that this study canriotieate ‘all’ the problems that come

with the process of rationalization and redeploymen

This study will open avenues for other researctistuto new researchers as it has
done to me to further do a study on this issue.e&other researchers may find gaps
to fill in this study, but the intention is not ¢lw that. The intention is a thorough
research of the problems that come with rationatinsand redeployment. The reason

why | mention this is because the process of ratibation and redeployment has not



ended, it is still going to carry on because & isng process. Along the process there
may be new problems that may arise and also nebé tesearched and contribute to
the new knowledge. The study will assist with scamggestions to the policy makers.
This will assist policy makers in understanding felings and experiences of

educators at school level.

1.7  Context of the study.

The rationalization and redeployment process isingosiowly since the inception of
the documents and policies. Because of this slowement, the problems that
accompanied the process keep on accumulating armedniad been solved to show any
significant progress, especially in the area ofitgcqand equality in skills distribution.
Neerachand (2000, p.5) attest to this by saying‘“fidtionalization and redeployment
process moved extremely slowly and unevenly becatiadack of clear plan of
action and resistance from teachers.” | agree thighabove statement because many
educators decided to take severance packagess o#isggned and Teacher Unions
also disapproved the process by embarking on regots with the Department of

Education disapproving the implementation of thécgo

| believe that rationalization and redeploymentcpss has become a sensitive issue,
which has led to many debates and mistrust aman@épartment of Education,
Teacher Unions and educators. | feel that it hsisie positive focus, which is to
address the inequalities created by the past re@@eeause of these debates, the
education system in South Africa continues tolialhind other democratic countries
while learners keep on suffering from the injustiod poor education in the current

system of education.

1.8. Review of literature

The purpose of the literature review in this studs to present issues from previous
research studies relating to the better undersigrafithe factors that influenced the
misunderstanding and resistance to the Rationmiisahd Redeployment Policy.
Secondly it seeks to establish better ways of impleting this policy and eradicate
the issues that left educators in doubts about thtire in the education system. The
researcher had engaged in a vast search of difflerad, national and international

databases on current and completed research. Tjbetgnaf the books and journal

10



articles consulted were obtained from the librarsha University of KwaZulu —

Natal. Internet sources were also used.

1.9 Research design and methodology
A summary of the research methodology employetisdtudy is presented.

1.9.1 Methodological approach

This is a qualitative study utilizing a case stagiyproach. It uses the qualitative
approach with the intention of exploring the expedes of the educators that were
affected by the policy of rationalization and reldgment. According to Coheet al
(2007) the researcher must be clear what he owahes the data analysis to do as
this will determine the kind of analysis that islertaken. The approach in this study
is then focusing on summarizing, interpretatiomsing issues, exploring, discovering

commonalties, differences and similarities.

1.9.2 Sampling

Cohenet al (2007, p.100) says “The quality of a piece of agsk stands or falls not
only by the appropriateness of methodology andunséntation but also by the
suitability of the sampling strategy that has badopted”. Sampling involves the
making of decisions about the people, where eveayipen and the behaviour to
observe. In this study the researcher has emplpygzbsive sampling which is a
feature of qualitative research that is mentioreava. The sample comprises of ten
educators who were previously redeployed becawesepbssess particular.
characteristics that involve their experiences wihery were redeployed. They have
been chosen for a specific purpose, hence the \pardose’ sampling. These
educators were selected because they had previoesiyredeployed and had some

experiences regarding the redeployment process.

1.9.3 Methods and techniques

The researcher chose semi-structured interviewsusecit allowed him to get closer
to the respondents and it would eliminate travglosts to do the filed workhe
choosing of semi-structured interviews was inflleghby the fact that the researcher
was familiar to the respondents and there woulddbassles in interviewing them.

This was going to be a group interview which woigldm a focus group which will

11



make a purposive sampling not a one-on-one interaied that would allow the
researcher to repeat these interviews if necessaeyparticipants are working in the

same school and it would be easy to find themeénstme place all the time.

1.9.4 Data analysis

“Data analysis involves organizing, accountingdad explaining the data; in short ,
making sense of data in terms of participants’rddins of the situation , noting
patterns, themes , categories and regularitiese@at al (2007, p. 461). The audio
taped semi-structured interviews were transcribée. data gathered through these
interviews were reviewed, coded and organizedtimones and categories in order to
get meanings and interpretations. The transcrila¢a were encoded using grounded
theory’s distinct coding procedures, named operngp@xial, selective coding and
theoretical sampling O’Callaghan (1998) in Cohetmal (2007).

1.9.5 Ethical issues

Ethical practice was evident through several séepthe researcher conducted this
study. Permission was sought from the Principahisfschool. There are ten
educators that were deployed to this school thalkgi did not arrive at the same
time and in the same year. There was informed ctnsespondents received a clear
explanation of what the research process entailddley were assured of voluntary
participation, with withdrawal at any time. Pseugimis were used to protect the
names of the school and the educators. The reszarels of the opinion that this
study would be of benefit directly or indirectly tiee research participants, to other

researchers and to educators in the teachingriigter

1.10 Limitations of the study

The findings of this study may also be a limitatimacause this study is conducted on
a very small scale — one school. The study canm@t ¢peneralized study because what
happens in one school may not necessarily be hagpgnanother school. Another
issue is that not all schools have been affectettidpolicy of rationalization and
redeployment.

| have tried to consider all the possible limitasgan this study before | planned it;
however, there are phenomenal limitations that agpear at any time. Some of these

limitations involve the broader departmental changehich are beyond my control,
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which occur frequently these days. These changgsmolude the changing of
writing examinations, workshops, the redeploymdrmducators to other schools that
may happen to be my respondents, resignation attheployed educators etc. | say
this is a limitation because one of the white etlusahas already left for a promotion
to a Technical college. There were also intervidves were going on those days and
there was a possibility that some of my respondemgit be employed somewhere
before | could finish my study. There were also santidental issues, which
involved strikes of educators, national programiikesConfederation Cup 2009
(CAF), Athletic meetings etc.

| could not rule out the strikes in the countryisTimight also contribute to the
limitations of my study. We were approaching tharaiation period and | might
also be unable to get all my respondents, espgtiake who were teaching matric

classes and might also be hired to perform extemnaaking duties.

1.11  Organisation of the study

This research comprises of chapters one to fivap@n One provides the
introduction, the nature of the problem to be ergadp the focus and the purpose of
the study, the main objectives of the study, thendi®ns of terms that are constantly
used throughout the study, the research questiansill form the backbone of the
study, the significance of the study, the contéxhe study, the limitations of the

study and the organization of the study.

Chapter Two presents a detailed literature survethis chapter the study looks at

the literature broadly that consist of local anginational issues, the material that

supports this study and the outline of the contidyuto knowledge that is produced
by this study.

Chapter Three is about the theoretical and coneépameworks, which includes
some issue on paradigms, epistemologies, framesapfiries, theories and core
concepts to shape this study.

Chapter Four of the study deals with the data ctdla and data analysis. It explores
different methods of collecting data from the regpents and how the researcher will

analyze the data to make sense of the study athe t@ader.
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In chapter Five, the study focuses on the detaigdanation of the findings in
chapter four. It also explains the details of tseommendations that may be used by

other people.

The last section consists of all the appendicestitnge been used throughout this

study by the researcher.

14



CHAPTER 2

Literature review and theoretical frameworks

2.1  Introduction

After the inception of democracy in South Africali®94, one of the major changes to
be implemented in the system of education wasdtieployment of educators which
forms part of the changes the government soughtgtiement. The purpose of this
study is thus to explore the experiences of the@dus who were affected by this
policy of rationalisation and redeployment. Theis&ibution of human resources to

all schools was very important to achieve equity eedress in education.

This would form one of the most important charast&s of democracy in South
Africa. Among the important issues, transformatimeducation was among the top
on the list. It is a known fact that South Afriga@ople were not happy by the state of
education orchestrated by the past regime of apidrtBlack people had no share in
the economy of the country and to ensure thawibisld continue, they were
administered with poor education. The 1976 Soweptising marked the turning

point of education and it came after the banninthefAfrican National Congress
(ANC) which was highly vocal in mentally emancipafithe people of South Africa.
This chapter reviews the literature relevant tocatior employment, rationalisation

and redeployment.

2.2 Historical context

Most schools in the rural and townships areas dichave adequate teaching-learning
resources compared to other schools in urban aspscially the ex Model C
schools. The infrastructure of the schools in rarabs was very poor and could not
be used to teach some of the important subjectsdmain life skills such as
technical subjects, science skills, computer shitld the use of libraries. Singh
(1997) as cited by Thedi (2004) says “Neglect oifal schooling for majority of the
population, included under-investment in facilifiesercrowding of classrooms,
African educators being poorly educated and inadedyitrained, scarcity of funds in
African schools, under-supply of materials and f&jrahd institution of English and

Afrikaans as the only two official languages.”
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Thedi (2004) further cites Christie (1992) who itied the following key issues of

the crisis in the provision of Black education ptio 1994:
The disparity in funding between Whites and otla@ial groups. Much more was
spent on White education than on Black educatithpagh Whites comprised
less than 20% of the population. Overcrowded cotesss, inadequate libraries,
equipment and generally lower quality of educatigame the outcomes of
inequality in expenditure. There was a shortaggualified African educators and
the facilities for training them, while well-res@ed training facilities for other
race groups remained under-utilized.

This reflected major weaknesses in planning aneéwend indicators of the

irrationality of segregated education.

2.3  The importance of human resource management in edation
Owens (2001) and Anderson (2003) as cited by Mtlay@006, p. 8) state that “... in
order for the system to work effectively in any angsation, there must be people in
the system. The people are the most important caergs of any system and should
be properly managed to perform up to the expeatediasirable standard. The
education system is not different from other systemvithiyane (2006, p.8-9) further
cites the following researchers to demonstratevéiige of Human Resource
Management in education:
Bush and Middlewood (1997, p.5) states that
...people are the most important resource in anyrosgdon and educational
organisations depend on their success for thetguedimmitment and
performance of the people who work there.
This idea is further supported by Webb, Montelld &lorton (1994) as quoted by
Weller Jr and Weller (2000, p. 6-7) when they say
...effective schools depend on the quality of it<hess for programme
effectiveness and that human resource manageme mearlopment become
the most important function of principals.
Bush (1997, p. 11) further elaborates on the alme@s when he says
...the quality of work and motivation to perform watle directly related to
the nature of the human resource management protesse staff

management is skilled and sympathetic, a successjahisation is likely to
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result. Staff development programmes may assistaiotain commitment and
motivation.
The view of managing people in an organisatiomigher illustrated by Anderson
(2003, p. 11) who states that
...people are the most important resource in educaiia their effective
leadership and management is vital to the sucdeslbexlucational
organisations.
The same view is argued by Owens (2002, p. 121hveestates that
...in educational organisations, human resourcesféea the most valuable
resources available to create and maintain higfepamg organisations.
All the ideas illustrated above indicate the cdntrportance of people in an
organisation. It shows that the lack of good man@ge of human resource in an

organisation can lead to a collapse and failurdatf organisation.

This study is based on the redeployment of peapletlais call for strong
management, communication, guidance and leadeoshiye people in a new
environment. This means that people in a new enmient require mentorship that
will make them adapt quickly before the organisatollapses. There should be
strategies and programmes in place to attain tle®gniransition on the part of the
people. Mthiyane (2006, p.12) cites Armstrong (1982181) when he says HR
strategies aim to:
...ensure that from the outset corporate planninggsses recognise that the
ultimate source of value is people; see that alteoned in strategic planning
appreciate the human resource implications of gh@posals and understand
the potential human resource constraints if appaigaction is not taken;...
provide guidance on the design and managemenedairtienisational
processes and culture of the organisation...; askegerformance
requirements needed to reach the organisation’s god decide the lines
along which these requirements should be satisfedew the levels of
motivation and commitment throughout the orgamsatind plan to improve
them where necessary.
This statement above clearly indicates that the HREh organisation puts forward
the human beings as the most important componedtsteuld be treated with

respect to perform to their fullest.
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2.4  The management of change in education

The policy of rationalisation and redeployment risggistrategic management and
leadership. If this is not adhered to, there istat misinterpretation of the policy
which leads to resistance and stress. Managemeuldsstart at a micro level to a
macro level to ensure that there is good understgraanong the people involved.
Fullan (1999, p. 1) states that “At the micro lewvebral purpose in education means
making a difference in the life-changes of all stinid — more of a difference for the
disadvantaged because they have further to gdeAtacro level, moral purpose is

education’s contribution to societal developmert democracy.”

Similarly, the changes that come along with thed®atisation and Redeployment
policy have to be well communicated and manageefichy to obtain its optimum
objectives. If this is not done well, the humarorgse involved in an education
system is demoralised and suffers uncertainty wiaiatls to stress. Another reality
that must be faced is that since the reforms ircatiion have been attempted, part of
them have failed and are still failing becausehefinadequate knowledge and
understanding by both the policy makers and patigylementers. In order to avoid
failure in implementing the Rationalisation and Beldyment Policy for both the
policy-makers and policy-implementers, they (thégyemakers and policy-
implementers) must be prepared to attempt new shamgl new innovations

Fullan (2003, p. 29) attest to this when he say#lgut learning new ways -
changing attitudes, values, and behaviours — pegpirot make the adaptive leap
necessary to thrive in new environments”. This axysl that the human resource in an
education system must be well informed of any cbkarand be able to accept these

changes. That could make a change or cause resstan

In support of the above idea, Fullan (2009, p.fG&her summarises it in three
points: Setting directions (shared vision and grgagls, high performance
expectation), developing people (individual suppoitellectual/emotional
stimulation, modelling) and redesigning the orgatas (collaborative cultures and

structures, building productive relations with pagseand community).

Besides the positive intentions of the three paaisve, Fullan (2009) further gives a

warning to the policy implementers by mentioningttivhen people become nervous
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about change, they can feel compelled to resistvaime that resistance by attacking
the person that is promoting the change. That is mvéiny educators showed signs of
resistance on the policy of Rationalisation anddpdayment because they felt they
were compelled by the situation, yet they weresuwé what the consequences would
be (Chudnosky, 1998). The important factor is thatpolicy makers should engage
the policy implementers all the time and they stidalm part of the whole process
by providing support and guidance to the people afgodirectly involved in

implementing the policy.

Carter and O’Neill (1995, p. 7) have a similar ideg@en they speak of the gap
between ‘policy formulation and policy implementati. They say “Policy makers

are frequently (even usually) a different group different level of governmental
decision-making than those who will be responsibiemplementing proposed
changes.” This statement suggests that more tggpimianagement, leadership and
collaborative working are required to implement aey policy. They further (p.

109) indicate that “To understand implementatiahséinction must be made between
the innovation (the change that is being soughd)iaterventions (the actions of
policy makers and change facilitators) to assathers in using innovation.” All this

cannot be done without management and training.

2.5  The importance of training of all the officials

Part of the misunderstanding that has happeneda@mtthues to happen between the
redeployed educators and the policy implementeesRrincipals, the Ward Managers
and the Department of Education Officials) is &lattraining from their side which
leads to a wrong interpretation of the policy. Mtmne (2006) in his study alludes to
this by saying that the workshops approach toitrgiseems to be the most
appropriate method as it makes of possible to tnéres large quantity of information
to many people. The policy document used in Engtaiied the “Burgundy Book”
outlines the procedures that are to be followethkyimplementers, including the
School Governing Bodies. The first paragraph is ticument states that “The main
body of the document sets out the principles andquures to be followed by the
Governing Body and the Local Authority. Any changeék be subject to Cabinet
Advisory Team Approval following consultation withe recognised Trade Unions

and Governing Bodies.”
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The document was collaboratively compiled by thes€&ning Bodies, Local
Authority, Cabinet Advisory Team and Trade Uniof.the bodies have been
trained on this document to ensure smooth andfante® rationalisation and
redeployment process. Among the topics analységisrdocument are the ones that |
feel are important and will be used in my study:

Purpose of the Procedures.

Timetable for Operating and Procedures.

Principles of the Procedures.

Practice of the Procedures.

Personal Hearing AND Appeal.

Selection Criteria.
These are just the sub-topics in this documentatetovered when the

rationalisation and redeployment policy is impleteein

There is no distinctive difference in terms ofirag and explanation of how the
policy should be implemented in South Africa ane thhited Kingdom. In South
Africa the same procedure is followed to implemamd train the people on the new
policy. The difference that is evident is that witecomes to the implementation of
the policy, the people in South Africa seem todmking which leads to uncertainty
and possibly resistance on the side of the teatheary out and follow what the
policy requires (Redundancy and Redeployment Puogesdor School Based
Teaching Staff).

The training procedure in South Africa is furthetlmed in an ASTI Information
Leaflet — Redeployment Scheme for Post Primary ielTeachers Surplus to
Requirements in Consequence of School Closure [20b@ other document that has
a similar idea is called “Policy & Procedure fordeeloyment of School Based Staff”
(2010).

2.6 Review of the literature

Literature on the redeployment of educators deils issues of surplus of educators
whose schools have been closed down because cfdevation policies. Metcalfe
(2007, par. 5) in The Mail and Guardian Online urttie topic ‘The myth of
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oversupply’. The myth of supply means that thereawsany colleges of educations
that produced many educators who did not have $ehoaevork in. Some of those
educators did not have skills in teaching scarbgests like Mathematics, Science
and Accounting etc.
This expansion and oversupply in the early 199@t huge consequences for
the new government, which inherited a large nunatb@nemployed, poorly
qualified teachers many of whose professional éepee has now been
bypassed by the major post -1994 curriculum changéke political pressure
of young qualified seeking employment in an eraatibnalization induced in
the authorities a sense of endless supply of gedli€achers. In addition,
provincial departments have battled with the coxipikes of educators
needing to be deployed from schools where theynafexcess” of post-
provisioning norms. The suggestion of a need to tnew teachers was seen
as an invitation to add to the burden of the pnobtd oversupply.
The expansion that Metcalfe (2007) talks abouhis quotation is the oversupply of
educators who exceeded the number of learnerdopts; but were redundant in a
sense that most of them had the same qualificatidmzh did not include much
needed skills. This problem kept on expanding hosts and there was a need for

rationalization and redeployment to take place.

The discussion between the ASTI and the Departoietucation and Science came
up with a ‘Redeployment Scheme’, which they caffedwards 2016”. A number of
issues were agreed upon under this scheme. Theviol are just three, directly
quoted from the examples from the agreement otidson between the parties and
those were the resolutions of the discussion:
In all cases the Director may assign a teacherstthaol within the radius of 50
kilometres from his/her existing school or where teacher so requests from
his/her place of residence.
The Director will, to the greatest extent possiskeegk to match a surplus teacher
to a vacancy having regard to the curricular negdlse school and that surplus

educators’ qualifications and previous teachingeeigmce.

The Director will satisfy him/herself that the tbac being redeployed will respect

the ethos of the school to which he/she is beis@gaed and the educator will
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agree to respect the ethos of the school in quest8TI Information Leaflet

2007, p. 3).
The above statements suggest that the decisicgadeploying educators is largely
employer-driven with no or very little attentionttee educators’ needs or desires. In
India the Education Departments have hired conrdatators to assist in teaching
with the permanent educators. Most of these cong@iecators come from other
countries including South Africa. Bertram, Appletdauthukrishna and Wedekind
(2006) in their study titled ‘The career plans efnly qualified South African
educatorsindicate that in South Africa there has been int@engecruitment of
educators to go and teach in the United Kingdontiwvig done by recruitment
agencies. They further indicate that this is eitghérain drain’ (those who
permanently emigrate to other countries) or ‘bi@iaulation’ (those who will work

for some years in other countries and come backeauh in South Africa).

The Association of Secondary Teachers Ireland (A82007) leaflet talks of the
ongoing discussions on redeployment in relatioteéehers who are surplus in
schools, which are not closing down, and in retatmeducators seeking voluntary
redeployment. The object of these discussions &lteve continuity of employment
for educators and to provide maximum choice anéaogtof alternate employment
for educators. The implication here is that thednesecure continuous employment
is greater than the need for job-satisfaction abdpjacement.
In South Africa, the experiences of redeployed atlus according to ASTI process
are very difficult to establish. Chisholm, Soudi®ally and Gilmour (1999, p. 386)
state,
The achievement of equity is a central componeamtteimpts to restructure
education in post-apartheid South Africa. Howevecent efforts to do so
have faced significant challenges.
All the efforts that were made to speed up the ggsof addressing equity were
challenged by educators, Teacher Unions and evanacticted some sections of the
South African Labour Laws e.g. the Rural Allowarees not yet been paid to some

educators who are teaching in rural areas.

Chisholm,et al (1999, p. 391) argue that “The impact of the polias felt even

before it was introduced’.This means that the sudden changes in educdiain t
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came with democracy challenged the human resonreducation and people started
to prepare for resistance even before the policptidnalization and redeployment
was officially launched. The implementation of gedicy would not go alone without
affecting the people in the education system. Giimhet al(1999) is further
supported in this statement by Heystek and Letl{@R01); Metcalfe (2007) and
Williams (2008) who also state that the rationai@aand redeployment policy is

about people and they will always be affected byniplementation..

The above statement supports the idea that theypols changed just after a year of
its implementation under the pretext of lack of coamication and some parts of it
lacked clarity(National Association of Professional Teachers &igation, 2006).
Even though the policy continues, some schoolitam provinces put the policy on
hold until they got clarification. The Teacher Umiosought to meet the policy makers
to get clarification before the schools could coné to implement it effectively in

their schools. In Cape Town the White and Coloracators openly resisted the
redeployment policies through their unions, whioh South African Teachers Union
(SADTU) and National Association of Professionaég@leers Organisation
(NAPTOSA) (National Association of Professional Teachers@igation, 2006).

The statement by the former Minister of Educatioof SME Bhengu —on a three
years improvement package for educators on'thefMay 1996 had the same
principles as that of the ASTI, but the differemcas that the time was too short to
achieve the improvement desired in addressingriblslgms that were to follow. “It is
not the intention to decrease the number of edus@idhe country, but to redeploy
them in the interest of equity...” This was also mettl in the document that he
analyzed, titledTowards equity in education: The redeploymentad@ators in
schools and collegesThe main issue in this document was the educatpil-atio,
which was 1:35 at that time. When this ratio waglemented in some schools, some
educators became excess and then the policy ohedization and redeployment had

to be implemented.

Most educators opted for severance packages, wWhaitlsome lucrative incentives at
that time, but soon the Provincial Department afiédion PDE) ran out of funds to

pay the educators. This was observation becauseastsr the finalization of
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severance packages, the system of paying outgdincp®ors stopped. The system of
severance packages came up with a lot of corruptl@re in some cases non-
existing or deceased educators kept on receiviagiss. Chudnovsky (1998, p. 3)
concurs with this statement by saying “To make aratworse, all provinces must
address the bizarre phenomenomplodintomeducators. It is not clear how many pay
cheques are issued each month to educators whes diah'’t exist or who only show
up at school to receive their cheques but do nchieg, but certainly there are
thousands- and perhaps tens of thousands....Adnaitistrand organization of the
former African schools was so chaotic that it welatively easy to continue to collect

the pay of a deceased educator or one who had navvet the system.”

The Bill of Rights (Chapter 2 of the Constitutioftlee Republic of South Africa,
1996) provides the outline for basic educatiorthenSouth African context, basic
education is provided in the nine different proeiscwhich are varied. Berkhout
(1997, p. 23) is quoted as saying, “The differedic-economic, political and cultural
contexts of these provinces, as well as their neadsnequalities, will probably have
an increasingly important effect on the shape efatiucation debate in future.”
Berkhout (1997, p. 23) also points out that th&alifty in fast-tracking the process is
hindered by the country’s cultural diversity andngexity. If the issue of cultural
diversity and complexity is not deeply analyzed, emperience convinces me that the
educators involved in the education system will & affected in various ways
which may include; considering early retirementess, leaving the profession and
emigrating. Redeployment to rural schools involresy things like the comparison
between South Africa and other countries, Berkitd097, p. 23) points out this by
saying “These differences exist not only in terrhguality of the facilities and the
availability of teaching and learning materialst also in regard to teacher attitude,
the equality of teaching, and the general lack ailture of learning.” The above
statement suggests that a number of issues plagdegdloyment before one can say

it addresses its main purpose — equal educatioallfor

One of the major issues to be pointed out is theei©f emigration, which is termed
the “brain drain” (Bertranet al2006). They define ‘brain drain’ as permanent move
to other countries of educators and ‘brain ciraaldtas educators who would move

to other countries and come back, maybe after ®@ewsy This also raises an issue of
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the teaching conditions in South Africa. The redgpient process does not only
affect the educators in the system, but it alsecé$fthe educators who are about to
enter the system. The following statistics in Bartet al (2006) clearly show how
many skilled educators were lost before they wees@mployed in South Africa to
help with the issue of equal education for allehaols.
Key findings from the study showed that 27.4% ef shudent teachers were
planning to teach abroad in 2005, 63.3% were pfagito teach in South
Africa, and 7.2% were not planning to teach. Howetlee vast majority of
those planning to teach abroad indicated thatweyld be returning to South
Africa within two years. Of the student teacherowlere planning to teach in
South Africa, only 33% indicated that they alreddyl a job secured for 2005.
Three quarters of these posts to be paid by sgma@rning bodies in ex-
Model C schools. We argue that teacher shortagesatrtranslating into
available jobs for newly qualified teachers. Issudsace cannot be ignored,
in that white teachers are more likely to get pastgell-resourced schools,
and are more likely to go abroad to teach.
The purpose of including the brain drain and baaiculation is to highlight some of
the effects of redeployment to rural schools ofaadiors who would rather prefer to
leave their country of birth than to be redeploj@dural schools. Resistance to
teaching in rural schools may also be caused lmhieg conditions, safety,

infrastructure and salaries.

In Sweden, Start (2004 p. 47) indicates that timéra#ty controlled system of fixed
educator pay ladders was abolished and replaceah Inydividualized salary scale that
allows educators to be financially rewarded foirtireividual contributions to
student learning and school development as a sugpleto the nationally agreed
minimum salary. Since this started, there has bagrh improvement in educators
willing to move to any school within the country ieh results in human resource

redistribution and redeployment.
Furthermore, a study done in Nicaragua ((Start420019) states that there is a

process in place to attract staff with educatidi@akgrounds and experience in areas

other than teaching as the way of increasing tmetru of educators in the system at
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times of shortages. This is coupled by an in-sertiaining that is provided by the

Ministry of Education at their work places duringr@in times.

Mulkeen (1992, p. 6) in a study conducted in Zadiggests that incentives must
be used to encourage educators to locate to measaHe does not only refer to
money, but also to housing, even though he alsatpthat this system can be
expensive, but it has worked in countries like Zemble also suggests that the
Department of Education must recruit local peopleg¢come educators /trainees to
avoid the redeployment of educators to rural schbetause these people will accept
the posts in their local areas. He also speakisawtiships allowances’ which is the
money that is paid on top of their salaries foch#ag in these rural schools. He says,
“To be effective, incentives need to be significenscale. Carefully targeted to
remote schools and tied to remaining in the pasiigators who transfer to another
school should not retain the hardship allowande)Zambia, the incentive payment

is calculated on a sliding scale, based in distémuee the nearest tarred road.

Besides the positive things that Bloch (2006) oeti when agreeing with Mulkeen
(1992) above, he still blames some of the issuaisatte part of the failings of the
policy of rationalization and redeployment. He galiis ‘Slippages and weaknesses in
South African Education: Causes of poor educatiBigch (2006, p. 6) also speaks
about the same idea when he says:
Teacher morale is generally low with flight oversea to other professions-
over half express the desire to leave and relauotisthe departments are
often antagonistic. The move of educator trainmgriversities has had the
paradoxical effect of making it less accessiblpdor students, while teaching
has become a less than desirable occupation. Reddtetween educator
unions and provincial departments have often bednaed to hostile ‘labour
relations’ rather than a collaborative projectrtppiove education quality,
especially for the poor.
Mulkeen (1992) in his study called ‘Teachers famfischools: experiences in
Lesotho, Malawi, Mozambiquepeaks of educational reform as a complex, none-
linear, frequently arbitrary and always highly pickl. He speaks of the process of
rationalization and redeployment, which is rifelwitnpredictable shifts and

fragmented initiatives. The urgency of restructgrihe education system is met with
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challenges like time frame and the availabilityedources. He refers to this as a
major challenge especially when the policy hasitectly deal with human resource.
He summarizes the above idea by saying, “Thispe@ally true in terms of the
tension between implementing changes that needtino¢hand considerable
resources to work their way through, and immedisfogsues that need to be
addressed at the sites of implementation i.e.arsthools/universities/technikons and

particularly, in the lives of human personnel” (Meén 1992, p. 27).

In another study conducted by Neerachand (200@h@mpact of Rationalisation

and Redeployment in education, the researcher fthatdationalization and
redeployment would be phased in over a maximunivefyiears effective from 1

April 1995. The process would start by setting up40 educator: pupil ratio. This
initial step would determine the post provisionegjablishments for institutions.
Educators who would be excess in this programme Wree to take voluntary
severance packages. However, it was also deciége@diicators with expertise in
Mathematics and Science would not be part of ttoagramme. This process would be
communicated to schools in Circular 14 of 1996pfeéd by Circular 17 of 1996, to
elect the right-sizing committee that would idgneicess staff and make

recommendations.

Another study conducted by Govender (2001) analgeesthe rationalization and
redeployment policy was going to change educaticdauth Africa. He speaks of the
majority of South Africans that were anxious to evi@nce the democratic values of
justice, equality, liberty, democracy and peac¢ Were embedded in the 1994
constitution. The educator rationalization and pagment policy was made to
address the issues of inequities and imbalancésaka riddled the pre-democratic
South African Education system. This policy wasatlitate the transformation of

education under a single Department of Education.

2.7  Theoretical frameworks

My study is underpinned by the two theories, nanselyiological and geographical
theories which are discussed hereunder based gmdbess of educational
transformation which involves the teachers, comuayuamd the environment. The

reason that made me to include ‘transformationagdem in this study is because it
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possesses the ideas which address the transfomaatibthe study is addressing the
issues that came up during the transformation o€a&tibn. Mertens (2007, p. 102)
says “Transformation paradigm with its associatetbpophical assumptions
provides a framework for addressing inequality empalstice in society using
culturally competent, mixed methods strategies. rEeegnition that realities are
constructed and shaped by social, political, calfteconomic, and racial/ethnic
values indicates that power and privilege are irrgrardeterminants of which reality
will be privileged in a research context.” The @bastatement fits well with my study
which will be influenced by the above listed values

My study is neither going to be influenced by makamy associations of what is
happening in the field of education nor be biasgthe system of education. The

findings of my study will rely on the informatiohat | will get from my respondents.

2.7.1 Sociological and geographical theories
This study is underpinned by two theories, namsgiological and geographical

theories.

2.7.1.1Sociological theory

This theory was founded by Auguste Comte. In aitpuade design, this theory
emphasizes the understanding of social phenomeoiagth direct observation and
communication with participants. It considers tinelerstanding of the nature of the
society or social structure, the way in which iveleps and transformed (Stets &
Burke 2000).This study deals with the society aadransformation through the

redeployment of educators.

Whitaker (1983) talks of the rural areas in Amemsgplaces with marvelous diversity
of cultural heritage, values, aspirations and saititical forms all of which have
implications for education as well as for sociaksees in general. These are the areas
to build on the education changes in these rueslsgrwhich were neglected in the
past. It is not only about inequality and aboutigtice in education because even the
people who are/were in the urban/township aredsrgafthe same consequences
orchestrated by the apartheid legacy. The issteehiew the white teachers will be
mentored into understanding the culture of thelbtdgldren and their parents in the

rural areas and utilizes their understanding toltehem effectively without changing
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their cultural beliefs. The main aim is to bringuaieducation to all learners in the

country irrespective of their cultural backgrousdgial settings and race.

Whitaker (1983) further makes an interesting statemwhen he says “There are rural
sociologists who question the sociological sigmifice of the concepts of rural and
urban for modern society and who urge moving beyanal/urban comparisons to
focus on the problems and needs of rural peopterahan worrying very much

about who is or is not rural.” This clearly statleat there is no need to look at the
geographical situation, but how best can we togetbetribute into making education
the same for every learner in this country.

The research is further informed by some geographieories and government
structures. The government structures were notlynfinthe education purpose but
played an important role in understanding how thecation sector was affected by

these theories.

2.7.1.2Geographical theories

This study includes the distribution of human reseun education which is
orchestrated by rationalisation and redeploymemetofcators. It involves the
migration of educators from urban areas to rurahsar This theory, though widely
used, is not specified who the founder is, butdeaP010) explains it as an
investment in education that increases the didioibwf teaching skills equally to the
whole country. It has invested in designing poscad programmes that that makes

the society to be equally educated.

The theories of migration are one of the theotes &ffected the education system
and have been widely used in this country to reditfes imbalances of the past. The
study will also explore the theory of ‘counter-umization which Singh,
Chandrabhaon, Brighouse and Louis (2009, p.12Melebunter-urbanization as
“...the process by which people move out of citieth® outskirts, rural areas as well
as smaller urban settlements.” This geographicryhebmigration is in two-folds i.e.
immigration and emigration. The theory of countdpanization is going to be useful

in this study because it addresses some of thessbat have been previously used as

the shield to avoid or resist deployment to ruraba. The following are few reasons
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highlighted in this theory to indicate how the fluaeeas are developed to be on the

same socio-economic state as that which were prelyiainderstood to be better:
Availability and growth of transport means that pleono longer have to live
where they work: The development of motorwayshii@gs has increased
private car ownership and thus commuting. Growtmfofrmation technology
(faxes, e-mail, and video-conferencing) meansgbate people can work
from home (teleporting). Pollution and traffic c@stjon encourage people to
live out of the city centre. Housing is cheapetlmoutskirts.

Singhet al (2009, p.129).

My experience as a teacher in support of Singthasurban life is expensive
compared to life in a rural area, especially foeav teacher who wants to save. The
expansion of the local government has actually niiéegleasier for people in the rural
areas. Following the above explanation, the Ministe&education has also opted for
the hiring of teachers from other countries who naéshem are not choosy where to
stay — be it rural or urban as long as they witluse their jobs and earn decent

salaries.

Singh et al (2009) speak of the Land Reform Act@34 which aimed at transferring
the land to the black hands. My study will alsoki@ whether this Act will also be
able to create more schools and alleviate the dlbeachers to urban areas of
learners, chasing after the schools where pareatsedter resourced in terms of
teachers and better education. The creation ofodeleould possible encourage

teachers in the urban areas to consider movingetetrural areas.

An example is the announcement of the Ministeraddation’s intention to hire the
teachers from outside the country to come and tdeecko-called scarce subjects
which are Mathematics and Physical Science. Tleisrthindicated clearly that the
country is failing to distribute the internal teach from ex- model C schools to places
where these scarce subjects are needed. The mexinhs that the teachers in
schools who do not have these scarce subjectsdeetared in excess and had to be
moved further to deeper rural areas making the ¢yelucation in those schools

even worse than before. Nevertheless, lookingeatlétvelopment of the country this
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is no longer going to be the case as there colgdilply be a mixture of teachers in

these rural areas.

Marais, Cornfield, Kgoroeadira and Chapman (2003,57) made the following
statement “After 1994, the South African governnmeatted removing apartheid
policies and creating an independent, democratiesobased on equity, non-
racialism and non-sexism. Since then it has pptane new policies and programmes
to improve the quality of life of all South Africah This process is defined in the
Reconstruction and Development Programme (RDPylooh many post — 1994
policies are based. The RDP plans to:

Meet people’s basic needs. Build a sound econoragndaratize the state and

society. Develop human resources, and build a matio
This statement and the plans to be achieved cowjdbe attained if there is a sound
and equal education for all. When | look at therenir status as compared to the
situation prior to 1994, | feel the redeploymenrgtsyn of educators is necessary to
address and meet the above requirements. My stilidyennfluenced by this theory
in a sense that the redeployment of teachers was piace in order to redress the
imbalances and influence the attainment of thesptdrine RDP.

Reddy (2008) had the similar intentions of the RDEhe sense that it was intended
to construct infrastructures to redress the pasaiances. The schools were also part
of the RDP. The main purpose for this theory wasttify the social and economic
inequalities that prevailed during the aparthea &esides the basic understanding
that RDP theory was building houses for the peap#so involves the schools,
hospitals etc. The improvement of the houses ial mneas would actually change the
status of the rural areas to a better living plabech could attract a number of skilled
teachers to teach in these areas without all theess of insecurity, sanitation and

poor living styles.

The policy of Rationalisation and Redeployment aigs informed by the
government policy called GEAR (Growth, EmploymemdARedistribution) which
was adopted in 1996 (Reddy, 2008, p. 207). Thectlgs of GEAR strategy
included a ‘society in which sound health, educatiod other services are available

to all.” Besides this theory, | will also look dtetidea called the ‘Victory City’
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(Reddy, 2008). He is talking about the rapid urbation where the rural areas will be
developed and merged with urban areas — callethdga-cities. This will ensure that
education, skills and socio-economic factors wallthe same in the entire country.
These are also called super cities that will ensustainable capability. How will

this help in this study? Some literature studidsrre teachers refusing to go and
teach in the rural areas because of the infrastreicpoor living conditions, lack of

transport and amenities, which the above theormddwow address.

Chang and Moses (2006, p. 3) speak of the theodywefsity that can be traced back
to ancient times of the Greeks, followed by theteawporary thought of Martha
Nussbaum. These theorists provide foundationabhicstl-philosophical evidence for
the diversity rationale in use today. The theaotied | am referring to are the
Aristotle’s Diversity theory, Mill's Marketplace dtleas theory, Dewey’s Pluralism
theory and Nussbaum’s Humanity theory. The latieoty is briefly explained as the
attempt to “...that bring together people from maiifjedent national, cultural and
religious backgrounds.” It addresses that the &tirchildren need to be approached
with broad historical and cross-cultural understagdThe idea is further illustrated

in all the other theories but in different versions

2.8  Summary

The fact is that after the inception of democracgouth Africa in 1994, there would
be changes in education. This change, amongst &hg,mvolved the redistribution
of human resources to schools where was a neanl$0.dl his redistribution was
addressed through the Rationalisation and Redisiwi Policy adopted by Educator
Labour Relations Council - Resolution no 6 and 71288. The literature in this
chapter indicates the problems and difficultiesoemtered by the educators who were
affected by this policy. It (literature) furtheripts out that the problems and
difficulties were due to the fact that educatorsenmot sure what was going to
happen to them in future. In short, they (educatmisunderstood how the policy
would work. The literature then further clarifiescthemphasizes the importance of
communication and training of all the stakeholdewslved in the implementation of

this policy.

32



This chapter has also reviewed the literature hadretical frameworks (sociological
and geographical theories) relevant to the stuldg. fext chapter shall discuss

research design and methodology.
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Chapter 3

Research design and methodology

3.1  Introduction

The previous chapter reviewed the literature andrtttical frameworks relevant to
this study. This chapter firstly describes the aesle design and setting where the two
(research design and setting) are described atifigjds The chapter further explains
who the respondents are and what instruments dre tsed to get information from
them i.e. semi-structured interviews, observatioth document analysis. It further
explains the observation of ethical issues. In kggign, it explores the possible

limitations of the study.

3.2 Research design and methodology

Research design is a plan or blueprint of how atends conducting one’s research
(Babbie and Mouton, 2009). This is a qualitatiwedstutilizing a case study
approach. Cohert al, (2007) further explains ‘research design’ aswhg of

planning research. It is governed by the notiofiitofess for purpose’. The purpose of
the research determined the methodology and de$itye research. The approach to
this study was a case study. | particularly chbgedpproach because | seeked to
enquire the reality experienced by educators thrdhgir accounts with the real
situation. | therefore, opted to use emancipatanagigm that would fit well in this
approach

Cohen, Manion and Morrison (2007, p. 253) desailoase study as a study which
“...provides a unique example of real people in s#aiation enabling readers to
understand ideas more clearly than simply by ptesgthem with abstract theories
or principles.” | declared my study a case studyabee it dealt with a certain school
and my respondents would also be educators as&na school and that was a
representation of the real settings. The study dialdo be of analytic nature rather
than statistical generalizations which were thedeson that is outlined by Robson
(2002) in Coheret al(2007). My study investigated and reported the mem
dynamic and interactions of events, human relakipgsand other factors in a unique
instance (Coheat al, 2007). This analysis formed my basis and guigelimoughout

the research to avoid being misdirected into makjegeral assumptions from my
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teaching experiences. The nature of this studybsted the cause and effect of the
redeployment policies in our school. This reseamghlved a case of redeployed
educators at a historically black school in a rarab. It was obviously going to be
carefully structured to stay strictly within theurwlaries of ethical issues. The
instruments for collecting data were interviews abdervation. However, there were
advantages of the case study. Nisbet and Watt re@zt al (2007) outline the
advantages of the case study as foltows
The results are immediately intelligible; they dpé&a themselves and they
catch unique features that may be lost in largelesdata. They are also very
strong on reality. They can be undertaken by alesirggearcher without
needing a full research team and they can alsoaaland build in
unanticipated events and uncontrollable varieties.
The findings were immediately identified somethihgt could not be obtained from
another research method. It was easy to rely sethedings as they were from the
people who were involved directly in the redeployngrocess. These were then
relevant to this study because | conducted thdysalone which was also another

advantage.

According to Mertens (2005) there are three magyag@igms which are
positivism/postpositivism, interpretivism/constrivigm and emancipatory/critical.
Research is described as a systematic investigatiowuiry whereby data are
collected, analyzed and interpreted in some wanieffort to understand, describe,
predict or control an educational or psychologpmdnomenon or to empower
individuals in such contexts (Mertens, 2005). Bogdad Biklen (1998) explain the
term paradigm as a loose collection of logicallkated assumptions and concepts,
while Cohen and Manion (2007) explain it as propmss that orient thinking and

research or the philosophical intent or motivafionundertaking a study.

3.2.1 Positivism/postpositivism paradigm

This is sometimes referred to as scientific metbioscience research; is based on the
rationalistic, empiricist philosophy that origindtesith Aristotle, Francis Bacon, John
Locke, August Comte and Emmanuel Kant (Mertens5200his paradigm may be
applied to the social world on the assumption thatsocial world can be studied in

the same way as the natural world. Postpositigisesthe world as ambiguous,
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variable and multiple in its realities — what middet the truth for one person or

cultural group may not be the truth for another.

3.2.2 Interpretivism/constructivism paradigm

This paradigm grew out of the philosophy of Edmithusserl’'s phenomenology and
Wilhelm Dithey’s and other German philosophers’rheneutics (Mertens, 2005).
Cohen and Manion (1994) suggest that it has antiote of understanding the world
of human experience and that reality is sociallystaucted. Constructivists do not
generally begin with a theory (as with Postposts) rather they generate or
inductively develop a theory or pattern of meaningse constructivist researcher is
most likely to rely on qualitative data collectiorethods and analyses or a

combination of both quantitative and qualitativetinoels.

3.2.3 Emancipatory/critical paradigm

| located my study within the emancipatory thearythe reasons which are
explained below. | utilized qualitative methodshirtthe emancipatory theory to
explore the experiences of the redeployed educat@s education situation. Cohen
et al (2007) suggest that the intention of the reseasabieemancipatory paradigm is
the emancipation of the individuals and groupsniregalitarian society. This
paradigm is explicitly prescriptive and normatieetailing a view of what behaviour
in social democracy should entail. It does not ihyergend to give an account of
society and behaviour but to realize a societyighhased on equality and democracy
for all its members. It does not also only underdtsituations and phenomena but to
change them. It seeks to emancipate the disempdwereedress inequality and to

promote individual freedoms within a democraticisbc

Its intention is transformative (hence the studpaleals with transformation in
education): to transform society and individualsaogial democracy. It has purposeful
change in the social relations of all participaiitsis study seeks to understand the
present situation of rationalization and redeplogtrend aims at providing

suggestions that can be used as guidelines to wohalechanges.
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3.2.3.1  Ontology of the emancipatory paradigm

To explain ontology, it is the way things are, fbem and nature of reality. It is the
study of the nature of existence. A question tl@a researcher on this ontology is:
What is out there to know? It recognizes multigelities and critically examines the
findings via an ideological critique in terms of ile in perpetuating oppressive
social structures and policies. It also indicabes teality is not out there, it is a
material never fully understood.

http://www.celt. mmu.ac.uk/researchmethods/Modulels@ion of

methodology/index/php

In addition, it emphasises that which seems ‘newly be reified structures that are
taken to be real because of historical situati®hsis, what is taken to be real needs to
be critically examined via an ideological critigmeterms of its role in perpetuating

oppressive social structures and policies (Mert&#888p. 20).

3.2.3.2 Epistemology of the emancipatory paragin

Epistemology is the philosophy of knowledge andving. It poses a question: what
and how can we now? This is an approach that woelshteractive and empowering
those without power. It emphasizes that knowledg®t objective; values and power
play a positive role.

http://www.celt.mmu.ac.uk/researchmethods/Modulels@ion of

methodology/index/php

The researchers in this paradigm believe thatelaionship between the researcher
and the participants should be interactive and evepiog to those without power. A
common methodology in emancipatory research isnitiasion of diverse voices
from within (Mertens, 1998).

3.2.3.3 Methodology in emancipatory paradigm

Methodology is focused on the specific ways andhogs that we can use to try to
understand our world. The question here is: howgo about acquiring that
knowledge? It can combine quantitative and qualitamethods of data collection

and provides a valuable alternative perspectivalsti stresses that research seeks to
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understand the effect of power, and then empoweglp.

http://www.celt.mmu.ac.uk/researchmethods/Modulels@ion of

methodology/index/php

Mertens (1998) states that a researcher could focusarginalized people and make
recommendations that would lead to greater empoeetrof those with least power.
Researchers need to be very sensitive to the saibhistorical influences on the

placement decisions and the school personnel'srmti®n race and ability.

3.3 Rationale for using the emancipatory padigm

| have particularly chosen this paradigm becaudestribes and interpret existing
situation (rationalization and redeployment of extacs). It further penetrates the
reasons that brought the existing situation. lvjgles an aim for altering the existing
situation towards an egalitarian society. Lastlgvaluates the achievement of the
situation in practice.

http://www.Wes.org/ewenr/wenrarchive/SF_TransforgiidSumm97.pdf

| had also been inspired by Habernas (1970)’s tgb@gerest in using this paradigm.
A technical interest concerned with the contraihef physical environment, which
generates empirical and analytical knowledge. Afiral interest concerned with
understanding the meaning of situation, which gatesrhermeneutic and historical
knowledge. An emancipatory interest concerned thghprovision for growth and
advancement, which generates critical knowledgeisandncerned with exposing
conditions of constraints and domination.

http://www.celt. mmu.ac.uk/researchmethods/Modulele/Sion_of methodology/ind

ex.php
The three reasons above are the key conceptsstettidy in order for the researcher

to collect the meaningful data.

3.5 Data collection instruments

This study utilized the following data collectiomstruments: semi-structured
interviews and observations. | decided to use stractured interviews because my
respondents were always near me and | worked thatimtin the same institution. It

would be a waste to use any other instrument wmicfint incur costs whilst the
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similar information could be obtained. This typermgrview would again provide
flexibility and freedom (Coheat al 2007) and interviews could be repeated at

anytime if the information | needed is not enough.

| also chose to use observation because | alsced@ntgather ‘live’ data from a
naturally occurring social situation (Coheinal, 2007). Moreover, the observational
data was useful for recording non-verbal behavibahaviour in natural or contrived
settings. The reason being that some people argooat at providing verbal data, due
to being naturally shy or not good in speaking;eviation will provide more

information in this regard.

3.5.1 Semi-structured interviews

In order to plan my study, | strictly followed th&eps that are outlined by Kvale
(1996) in Cohen et al (2007) which are thermatizotgsigning, interviewing,
transcribing, analyzing, verifying and reportindgieTinterviews would be my point of
departure for this study. The reason for this weasyt and elicit any information that
would be difficult to get by observation and/or stiennaires. Secondly, my intention
was to develop a rapport and mutual trust with espondents so that they could
freely divulge as much information as possible neperhaps, which might seem
confidential. One-on-one interview, in a privatage would develop trust and would
allow my respondents to ask me questions allowifgyimation to be provided that
might have otherwise been accidentally left oungfquestions. In this study | was
going to interview all the redeployed educatorsithe year 2008 to 2010. There
were educators that were redeployed before that,fbli those have already been
fully established in the school environment andhhigpt necessarily give enough

information that would be relevant to the study.

The decision that | made about this study was emitied and supported by the idea of
Maxwell (1996, p. 93) in Maree (2008, p.39) in digplanation of triangulation when
he says “...It reduces the risk of chance assocm@ma systematic bias, and relies on
information collected from a diverse range of indials, teams and settings, using a
variety of methods.” This will fit well in my studwhich is going to be conducted
using the semi-structured interviews, observatimh sampling as my main research

methods.
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| also chose interviews for this study as | waritedenerate knowledge that was
characterized by a rapport between myself andntieeviewees; accompanied by their
acceptance. | strongly believe that rapport anétenice between an interviewer and
interviewee produces reliable information. Kval@4@) in Cohen et al (2007)’s idea
about interviews they can facilitate exchangesi®@ivs between two or more people
on topics of mutual interest. Interviews see thatradity of human interaction for
knowledge production, and also emphasize the ssitigdtedness of research data.
My intention in acknowledging Kvale’s analysis oferview in this study was to
make my respondents feel as interested participattier than data producers in
order to help me complete my study. They shouldtgesense of willingness to be

part of the group that would produce a new bodynoiwledge.

Semi-structured interviews allowed for flexibilignd freedom on the part of my
respondents. In choosing this type of intervieapmsidered the fact that | would be
dealing with a variety of people who had differpast teaching experiences, different
social backgrounds and also different races. lewavinced that this type of
interview would provide me with more informatiorathwould a structured interview.
I would still consider the research purpose, thaihghcontent, the sequence and
wording would still be of my choice as outlined Kgrlinger (1990) in Coheat al |
will use group interviewing, mainly because theugprof respondents is small,
(composed of ten educators). This type of interviidvnot only save time, but was
also useful because the group that I interviewebldeen working together for some
time in the same school and the rationale wasasumon, as pointed out by Watts
and Ebbut (1987) in Cohezt al (2007). Another advantage of this type of intemwie
was that group interviews could actually generateder range of responses as
compared to individual interviews, and that wadreddsfor this study. | also
considered the time and working hours of educatsgecially as it was then the
middle of the year and educators were busy witbhieg, revision and mid-year
examinations. | decided to do this with as minichiatuption of their daily activities

as possible.

3.5.2 Observations
Observations were used to verify information oledim the interviews. | kept a daily

diary on what | observed of my respondents. Thigdteme to make comparison
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with the information obtained in the interviews.elteasoning behind using
observation was to allow for documentation of antiaeable behaviour that might
have been a result of the system of redeploymamt.é3ample was to observe
whether or not the respondent were honouring alhbr teaching periods before
making any judgment. Some tendencies- good orWwace reported to the
management. | tried to observe whether those hafgits in fact happening. This kind
of information assisted me in designing interviewestions and in making
observations after the interviews as to whetherodthere were any changes in
behaviours. There might also be other things t@weswhich might assist me. To
clarify this point, my respondents were only tehjck were six white educators and
three black educators. This made my plan possdstaulse we were in the same
school. Observation occurred without the resporgleeing aware, because if they
were aware they might possibly change their behavioorder to impress me. This

provided me with accurate and desirable information

3.6 Data collection procedures

The semi-structured interviews were conducted nnmégpondents to collect the
required information. These interviews were conddadh order to learn more about
the experiences of the participants in terms oépémyment. A group interview was
conducted on five people initially and lasted aldfouty minutes to an hour. The
second group was interviewed on the following daytiie same amount of time. The
estimated overall time for the interviews was algighty minutes to two hours. Both

groups were asked the same questions.

The interviews were conducted in a remote, quietravith only the respondents and
researcher in attendance. The purpose for thisaypgom was to enable recording to
take place without any other unnecessary noiseitside influences being captured
on record. During the interviews, the researchek tmtes in case of defective
recording or technical failure. Recording was dewen if there were possibilities of
the above failure, because it had the advantagepmitiring data more accurately than
hastily written notes, and made easier for theareber to focus on the interview
(Hoepfl, 1990).
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| also conducted an observation process for a g@fithree months. Observation
could lead to deeper understandings than intervadarse, because it provides
knowledge of the context in which events occur, aray enable the researcher to see
things that respondents themselves are not awaoe tifat they are unwilling to
discuss (Patton, 1990) in Hoepfl (1990). | did negervation from the outside
(unobserved) so that the respondents would dosmagurally. During my

observation period, | was taking notes to use @sgparison with what | had

recorded during interviews. This provided more dbhtd was not captured during

interviews.

3.7 Sampling

According to Arkava and Lane (1983) in De Vos, 8tm, Fouche and Delport
(2010) a sample comprises of elements of the ptpolaonsidered for accrual
inclusion in the study, or it can be viewed as lasstiof measurement drawn from a
population in which the researcher is interestda esearch will be conducted at a
Comprehensive Secondary School in a rural areamigdbaba Tribal authority in
Amanzimtoti Ward of Umbumbulu Circuit that is paftthe Ethekwini Region of the
KZN Department of Education.

For this study | chose a purposive sampling. Type tof sample is based entirely on
the judgment of the researcher, in that a samplengosed of elements that contain
the most characteristic, representative or ty@mtaibutes of the population
(Singleton, 1988 in De Voat al, 2010). In my particular case, | used redeployed

educators as my respondents.

Furthermore the results may not be generalizalde»where other
readers/researchers see their application. Theyareasily open to cross-checking;
hence they may be selective, biased, personaldnecsive. They are further prone
to problems of observer bias, despite attempts r@dddress reflexivity.

For this study, a group of redeployed educatoispfredents) was selected. These
respondents were chosen because the researcheadyadccess to the school since
he is also teaching there and it was conveniertiforto gain access to the school

and get permission from the principal to intervigw respondents who are also
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familiar to him (researcher). The group consistesixofemales and four males. The
researcher also chose this school because the idsateare contained in this study are
sensitive and some of the information may easilpideen by the respondents. The
spirit of collegiality is very high in this schoahd the respondents were willing to
participate in the study after the ethics and afthis study had been observed and

explained to them.

My study was located in the school that | am teaglait together with my
respondents thus enabling interaction between sporedents. | was not sure as
whether my respondents would be willing to be pgréints in all aspects of this
study. As a result, | used the old educators regepl to the same school prior to
2007 for sampling. The reason for this was thadded recent information from my
real respondents ranging from 2008 — 2010. Ingbase, | could also make some

comparison of the information.

3.8 Ethical issues

Cohenet al, (2007) expresses that interviews have an ettlicansion; they concern
interpersonal interaction and produce informatibaw human condition. Due to the
above idea, | carefully considered the addressirligenissue of confidentiality prior
to the interviews. A letter acknowledging and obsey the anonymity of the
respondents was issued before any study was cadluttvas stressed in the letter
that the partaker could participate on their ovee fwill and could withdraw from
participation at anytime should they wish to do@uestions used during interviews
for a focus group had been selected in order toglgtdata relevant to the study. The
issue of sensitivity and invasion of privacy wasoabbserved throughout this study.
Respondents could not be coerced to participateights of these people were duly
observed at all times (Cohehal 2007).

3.9 Data analysis procedures

The data analyzed in this study would depend ort Wigarespondents said during
interviews and also on what a researcher obsemvadgithe observation period.
Audiotapes were transcribed, from oral form to wexform. The transcribed data
were encoded using grounded theory’s distinct @pgnocedures, named open

coding, axial, selective coding and theoretical giémg (O’Callaghan, 1998).
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Open coding is the process of breaking down tha itk separate units of meaning
(Goulding, 1999) in (Moghaddam, 2006). It takemcplat the beginning of a study.
The main purpose of open coding is to conceptualigelabel data. Open coding
starts the process of categorizing many indivigil@nomena. Separately categorized
concepts are clustered around a related themeuttigte more abstract categories
(Brown, Stevenson, Troiano and Schneider, 200@imghaddam, 2006).

Axial coding is the process whereby data is pukltagether in new ways after open
coding by making connections between categoriese@rconcept has been
identified, its attributes may be explored in depthd its characteristics

dimensionalised in terms of their strength andWeaknesses.

Selective coding is the final stage of data analyBhis can be described as the
process by which categories are related to thecaisgory ultimately becoming the
basis for the grounded theory. Babchuk (1997),uSt@and Corbin (1990) as cited in
Moghaddam (2006) define selective coding as thege®of selecting the central or
core category, systematically relating it to otb&tegories, validating those

relationships, and filling in categories that néadtiher refinement and development.

Observation was recorded as notes to fill gaplatfiduring interviews. The
researcher recorded what the participants weregdid this added to the new data
that might not have been captured during recordiing. observation was done after
the interviews had been completed. This was tinfilhe gaps and probably any

missing information that was not captured durirtgmiews.

In analysing the data, the researcher also corsidée eleven factors in an
interview:

Counting frequencies of occurrence (of ideas, tlsempieces of data, words).

Noting patterns and themes (Gestalts), which mamw $tom repeated themes

and causes or explanations or constructs?

Seeing plausibility: trying to make good senseathdusing informed

intuition to reach a conclusion.
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Clustering: setting items into categories, typehaviours and classifications.

Making metaphors: using figurative and connotalareyuage rather than
literal and denotative language, bringing datafép thereby reducing data,
making patterns decentring the data, and connedatawith theory.
Splitting variables to elaborate differentiate &ampack’ ideas, i.e. to move

away from the drive towards integration and blugraf data.

Subsuming particulars into general, notion of ‘¢ans comparison’ — a move

towards clarifying key concepts.

Factoring: bringing a large number of variablesamal small number of
(frequently) unobserved hypothetical variables.

Identifying and noting relations between variables.

Finding interviewing variables: looking for otheanables that appear to be
‘getting in the way’ of accounting for what one videxpect to be string

relationship between variables.

Building a logical chain of evidence: noting casyand making inferences.

Making conceptual/theoretical coherence: movingnfraetaphors to
constructs to theories to explain the phenomenaé@et al, 2007, 368 —
369).

3.10 Validity

Agar (1993) in Cohert al (2007) claims that in qualitative data collectitme
intensive personal involvement and in-depth resges individuals secure a
sufficient level of validity and reliability. In ih study | was also fully involved in all
the processes to ensure that the information id.vahat is why | chose the

participants that are near me and work with me.

The respondents who participated in this study e to access by the researcher.
The issue of validity was done by repeating theririew after three to four days with
the whole group. This provided the validity by campg this information with the

initial interview. This was not a long procesdakted for ten to fifteen minutes and
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was followed up by thanking the respondents forr thelp. The researcher made a
playback of the audiotapes to the respondents ladt@rdicated that they were free to
add to the information, if they felt that they hassed out some core issues during
interviews. At that stage the respondents were @wabwhat was required and
therefore less nervous (Cohetnal, 2007).

3.11 Reliability

Reliability is concerned with precision and accyrdeor research to be reliable it
must demonstrate accuracy were it to be carriedoat similar group of respondents
in a similar context, then similar results wouldfband (Coheret al,2007). The
interviews were taken on ten respondents dividemlgnoups of fives. This was done
over a period of two days. To ensure reliabilityrdbrmation obtained from
respondents, a retest of the same questions aua gras done before the
information was synthesized and taken as wholiphbéd. The reason for doing on the
whole group was that questions were asked randandyrespondents were given
time to respond on one question while the reseatob&ed at their notes to verify
similarity of the respondents’ answers. The obg@mgrocess was very important in
terms of reliability. The observer in this case wasducting observation from
outside- meaning he did this unnoticed by the radpots. This ensured that what he
observed was natural in its form as the respondeats not aware that they were
being observed (Cohext al, 2007).

3.12 Trustworthiness

Lincoln & Guba, 1985, p.290 speak of ‘Researchess@mce’. They say “Participants
sometimes react unusually to the presence of andser in the research procedure
thus unduly influencing the data generated. To mize this kind of influence, Patton
suggests that participant researchers allow arogppte period of time for
themselves and participants to, “get used to edwr'do(Patton, 1990, p.473).

http://www.omnivise.com/research/trustworthiness.ht

In this inquiry, | included into the design of thesearch procedure one
complimentary relationship-building technique. Aetstart of the group experiences,
| designed this phase specifically to develop vadeamselors call a “working alliance”

between all the participants and myself.”
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The most important issue here was to establisluadstapport with the respondents
prior to the real study. The researcher estatdighestions which are not necessarily
going to generate the data to be utilized in thighg This was meant to settle the
respondents so that they answered their questiocas honest and truthful manner.
The nature of this study was driven by the expegsrof the respondents and thus
respondents and a researcher needed a sound repppatér to produce trusted and
reliable data. Again it is unnatural for a persoimtitate behaviour if he/she does not
know that he/she is being constantly observed.dHta that is going to be collected

through unseen observation will be trusted.

3.13 Limitations

| had tried to consider all the possible limitatan this study before | planned it;
however, multitude limitations might appear at &ime Coheret al (2007). Some of
these limitations involved the broader departmecitahges, which were beyond my
control and which occur frequently those days. EBhdsnges might include the
writing of examinations, workshops, the redeployhadreducators to other schools
who might happen to be my respondents, resignafitime redeployed educators etc.
There were also new posts interviews that werewcted that might result in the
possible employment of my respondents elsewherexellvere also some incidental
issues, which might involve strikes or nationalgmammes like Confederation Cup
2009 (CAF) and Athletic meetings.

The sample in this study was too small as it waslaoted from one school, therefore
it could not be used for generalization. This wiae another limitation. However this

could be used to further any future research osithéar topic.

Another limitation that | encountered was thatnayl respondents were from the same
school that | am also teaching. As a Head of Depamt in this school, the
respondents could possibly say things that theyghbl wanted to hear rather than
giving out their experiences. | therefore, includleel sample of the old redeployed
educators and observation approach as a meansmofaling the aforementioned

possibility.
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3.14 Summary

In conclusion, this chapter has discussed the resei@sign and methodology,
highlighting the purpose of the research and deteng the methodology and design
of the research. The approach to this study wasea study, the instruments that
would be used to for data collection which wouldtve semi-structured interviews
and observation, how this data will be collected atilised, ethical issues have been
clarified well to the respondents, how the datalaidne anlysed and synthesized. It
also discussed the characteristic of validityatality, trustworthiness and imitations.

In the next chapter, | present and discuss theatdlected from the field.
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Chapter 4

Data presentation and discussion

4.1 Introduction

The previous chapter reviewed the literature andrtttical frameworks relevant to
this study which are the research design and msthedpondents in this study, data
collection instruments, data collection procedusesnpling, ethical issues, data

analysis procedures, validity, reliability, trustloness and imitations.

The purpose of this chapter was to present andisisihe findings of the study. The
chapter presents and analyses the data that wastedlthrough the semi-structured
interviews and observation. Firstly, biographicatalis important because they
include experiences of the educators whose lives ak#ected. They also show what
types of people were involved and how differentpledave been affected by the
policy of rationalisation and redeployment. Thedstavolved around the following
guestions:

e What are the understanding and experiences of tedeployed educators
regarding the redeployment process?

e What are their perceptions and experiences regatteir new
community and the environment in the new school?

e What was the role of the education stakeholdersq&dvianagement
Team, School Governing Body, Teachers Unions, Conitynieaders etc)
regarding the facilitation of the redeployment adéptation of the
educators in their new environment?

Firstly, the general questions that were usedti&bésh a rapport with the participants
are presented. Secondly, the findings were predeeording to the three main
research aims. Thirdly, the analysis and comparidaerived data from the
observation schedule conducted by the researcherpresented in tabular form to
discuss the results. Finally, the chapter discudsesmain issues emerging from the
study.

4.2 Presentation of data:

Data is grouped in themes, categories and sub-magsg(Figure 1)
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4.2.1 Biographical data (Figure 1)

Resp.| Resp.| Resp.| Resp.| Resp.| Resp.| Resp. 7 | Resp. Resp.| Resp.

1 2 3 4 5 6 7 8 9 10
Age 52 49 54 47 54 39 37 42 32 31
Racial group | W W \W w W B B B W w
Gender M F F F M F F M M M
Teacher 10 8 28 7 4 4 4 9 3 3

experience

Qualifications | PhD | ACE | ACE | ACE |Bed | Bed | Masters| Masters | ACE | Bed

The reason for including this information in thiady was to establish the possible
reason for their redeployment from where they weeehing. The age indicated that
some of them were older and they might not copk thie new developments in the
ex Model C schools. | cannot take away the podsilaf their experience and
qualifications that could be used to address th®iances of the past by adding value
to the schools in the rural areas, especiallytti@school they were deployed to is a
comprehensive school with a diversity of curriculuMost of these educators were
White which could also be possible that their skitl the rural areas were needed

because of their past experiences in the ex Modstiols.

| conducted a meeting with the respondents; we ¢ame agreement which was
followed by the issuing of letters stating the amhshe study and issues of
confidentiality. All ten respondents consultedhiststudy were interviewed in a
private and quiet place to avoid unnecessary distgmoises that might be captured

during taping (Computer Laboratory).

4.2.2 Racial distribution and gender distribution

Racial distribution and gender distribution weréexed to have a significant
understanding because it showed that the rati@atimiisand redeployment policy
affected every teacher irrespective of race andigerbecause its main aim was to
redress the past imbalances in educafidwe. group was divided into two smaller

groups of five members and the last group hadrfreenbers. The interview lasted for
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forty minutes to an hour per group. The group wammosed of three black educators

and seven white educators. It also had five maldsige females.

Interviews conducted indicated that the teachinmearnce of the respondents at the
new school ranges between six years and six monikhs.is an indication that some
of the educators have more experience in the neadthan others. The study also
indicated that their teaching experience generallyed vastly from twenty years to

one and half years. This is also another big difiee in terms of teaching.

Eight educators indicated that they had smallerbermin classes at their previous
schools as compared to the new school, one eduodioated that the numbers in
classes he is teaching is almost the same as preél@®us school and the last
educator indicated that she had way more learndrsri classes than her previous

school.

The following collection was found in terms of tharg and workload. Seven
educators indicated that teaching is the samegwhike educators showed the
difference. One educator who taught in an ex m@dsthool had this to say:
My last school had between four and eleven learineasScience class. The
learners were mostly educated to the right levdlranst (not all) could
understand the concepts discussed in class. lsctimol at which | now teach,
most learners are several years behind, not ordgmeepts, bur also in

learning and listening. Classes range from tweaty fo fifty nine.

Thedi (2004) in Christie (1992) confirms the abst@ement when he talks about the
shortage of qualified African educators and thditaes for training them, while well-

resourced training facilities were given to otheee groups and were under-utilised.

Another educator who has taught for several yea@auteng had this to say during
interviews:
Teaching at my new school is very different, anhoire stressful, exhausting, a
lot of motivation needs to be done and the appdioatf forceful measures.

This does not give enough reward for your effoftee classes are totally
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overcrowded at my new school. The larger numbecdaiss put much strain
on you — you are constantly marking and assessing.
This is an indication that schools are not the santeteachers have completely
different workloads in different schools. The teaghs also not the same,
presumably because of the imbalanced teaching eguits and resources, and the
number of learners in a class is also a contrigutor. Thedi (2004) further talks
about overcrowded classrooms, neglect of formadalifig for majority of population

and under-investments in school facilities.

4.2.3 The educators’ understanding and experiences of ratnalisation and
redeployment
The research aim is divided into two categorieselgmunderstanding’ and

‘experiences’.

4.2.3.1 Understanding
When a question was asked about how much eduaatdesstood the policy of
Rationalisation and Redeployment aims, the follgaesponse was obtained: Four
respondents had little idea about the policy aratraer four did not understand the
policy at all. However, two respondents indicateat they had an idea about this
policy. One of these two educators said:

There is a need for skills, experiences and sukjamiviedge used in the ex C-

model schools, to be transferred to schools inuh& areas.

| feel this is one educator who had little underdiag of the policy, but she had an
idea of what was happening when this policy wasemented. The data on
understanding illustrates that most educators damderstand how this policy works

and that is probably why it met with a lot of réarece during implementation.
Carter and O’Neill (1995) concur and point out thalicy makers are usually at a
different level of governmental decision-makingrtthose who will be responsible

for implementing proposed changes. This causesitictdoetween the two groups.

| also observed that most educators did not uratleidtow the policy of

rationalisation and redeployment works. Seven eusandicated that they did not
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know, while three educators indicated that theywkhew it works. One educator
who indicated that she knew how the policy workid:sa

When you are in excess, you can get redeployedenjmal are needed.

Another educator said:
Excess of educators move to vacancies where thiepes are further from
their homes.
Fullan (2003) suggests that people cannot simpleeradaptive leap to thrive in new
environments. He further talks of setting direcsiodeveloping people and
redesigning the organisation that would build pithe relations with parents and
community. This means that it must not be takergfanted that a person can easily
adapt to a new place. There is a need to establiséntorship that would make a

person adapt easily to a new place.

One educator indicated that she is under the irsmneshat it was determined by the
ratio of learners to teacher. Another one indiddhat it is determined according to
the number of learners and educator numbers indsho is clear that educators
were not given the same understanding of how theypworks when they aver
different answers. One educator explained thaptimeipal

...summons the staff to meeting where they explaiméaeachers how the

school identifies which teachers are in excess.

This study revealed that most educators were metlsaw the policy of

rationalisation and redeployment assisted the dshiotdhe rural areas. Only three
educators indicated that they understood this. €@iueator said that policy provides
schools in the rural areas with good teachers, waudd teach scarce subjects. This is
indicated in the above paragraph where educatorsdad different answers when

they were asked how the policy worked.

The analysis above indicates that the policy imeletars and the School
Management Team have not done enough to commundctte educators, how the
policy works adequately, to ensure that redeplmautators are not punished, but
should assist in the redistribution of human resewand skills to where they are

needed most. When the educators were asked whhéhpolicy of rationalisation
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and redeployment should be continued, seven edsoatre against the continuation
of the policy. One of these educators said:

No., it causes a lot of inconvenience to educators.
Another one commented:

| think that people should be allowed to live anorkvwhere they choose. In
other countries a job due to its nature or locati@t which is unpopular
usually comes with a higher salary in order to miakiesirable enough to be
filled.

However, three educators were of the idea thdioitilsl continue. One White teacher
also indicated that:

In rural schools educators with experience, sulljaotvledge and English as

the main language, can uplift learners.

The study also indicates that eight educators haver been informed about this
policy at their previous schools prior to cominghe new school. Most of them
indicate that they were told by the principals totg the new school. However, two
indicated that they were told that they should@other schools. One teacher said:

If you lose your position and income because yauiraexcess, it ruins you.
But by being redeployed, you can at least stilheativing and continue with
contributions to Medical Aid, Pension and not intipt your continuous
service.
The above educator implied that if you were depdpy®u had no choice or say, but
Chudnosky (1998) suggests that the important fastirat the policy makers should
engage the policy implementers all the time ang #i®uld form part of the whole
process by providing support and guidance to tleplpevho are directly involved in
the policy implementation. This will eliminate adgubts on the redeployed

educators.
My observation of the above statistics indicates the people concerned with the

implementation of the rationalisation and redeplewtpolicy have not explained to

educators how this works. This has caused a Ibicatips, resistance, resignation and
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stress. | think this is the reason why the prooésedeployment and rationalisation is

dragging slowly and has taken a long time to balied.

4.2.3.2 Experiences
Eight educators indicated in this study that theyawshocked when they were
informed that they were going to be redeployed new school. The following were
the responses from three educators who were regizplo
| was very surprised and shocked. | was unhappy tvas going to a rural
school where it might be dangerous. After some ghau felt positive and

thought about the change | could make in thesadesarlives.

Another response from the educator:

| was emotionally disturbed, angry and confusedibse | was uncertain

about my future in the teaching profession.

The above statement is supported by Chisleilal (1999 when they say “The

impact of the policy was felt before it was intredd...” which means the changes
through rationalisation and redeployment were nelteamed by human resource even
before it were officially launched. Seemingly, ediors became angry because they
did not understand why they were deployed. Thecpalias not communicated well

to them.

The findings from the responses of the above edusatdicate that the process and
communication were not correctly followed whictwiky they were angry, shocked
and uncertain about their future. It would haverbeetter if the procedure of
redeployment was communicated, discussed thorowgtdyunderstood by everybody

involved the would-be deployed educators were méx.

Another educator said:

| was very happy since | was going to get a higladary (as stated before my

redeployment was voluntary. | was in a small schadadth was nice.
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The above statement indicates that even if mostagdts felt that the policy was not

good, not all of them had the same feeling asiiid&cated by the above educator.

All educators indicated that they were informedntyans of a written letter that they
were redeployed, but two of them indicated thay there informed only in a meeting
of the School Management Team verbally beforedtterls were given to them. The
majority indicated that they were shocked when tieeyl the letters that informed
them of their redeployment. I think that the cotngcedure to follow is to inform a
person in a letter, but | still feel that there@iseed to speak to a person with some

words of encouragement about his/her future.

Eight educators indicated that a staff meeting ezaslucted and they were informed
about the process of redeployment, but this didmedn that they understood how it
worked. Two educators were not called to any stegéting, but were only called and
informed by the office of the process of redeplogitri@efore they were told that they
were going to be redeployed. The correct procedui@ convene a staff meeting and
explain how the process works so that it may nod bejor shock when you are
informed later that you unfortunately fit the criteused for redeployment. This
indicates that there is a need for the traininthefpeople who are involved in the

policy implementation as indicated in the previchapter.

The other findings in this study is that some etusafelt very bad when they were
redeployed and also the same number indicateshiaiolicy of rationalisation and
redeployment was badly administered by people inagarial positions, which again
was why they were shocked when they learned tlegtitere going to be redeployed.
This shows poor communication and lack of trairomgthe side of the people who
handle and implement policy. It should not com@ a@bock to a person because that
person should long have contemplated the evettig iprocess had been effectively
communicated. This is indicated in the first paagr of their experience when an
educator spoke about being surprised and shodkelthn (2003) explains that
human resource in an education system must beni@med of any changes prior

and be able to accept these changes.
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In other countries like Sweden (Start, 2004 p.#¥®,policy of Rationalisation and
Redeployment worked well because everybody hag arsdunderstood how this
policy was to benefit everybody. The literaturegesys that there should be a well-
structured training of all the stakeholders so twarybody has the same
understanding of how this policy works. In that weye policy would benefit
everybody, eliminating most of the problems hight&g in literature, and this would

result in the improvement of education in Southicsr

It is also interesting in this study to find thétiea ill feelings towards being
redeployed had subsided and inadequate adminigtefitne policy; all the
respondents indicated that they were now feeliradgand happy in their new
environment. One educator said:
| am extremely happy at my new school. The learasgs/ery appreciative of
what | do. They are well disciplined despite thgéanumbers in class. |
realise now the need for teachers with experiendesabject knowledge in
these schools.
The above statement uttered by this educator ispfiat something should be in
place to retain the redeployed teachers and kesp bappy in their jobs. Mulkeen
(1992) in his study conducted in Zambia suggestsitttentives should be paid to the
redeployed teachers, especially those who are legkgpto rural areas. He even
suggests the plan of paying this money by outliniag it should be calculated on a

sliding scale, based in distance from the neasestd road.

Another educator indicated that he had mixed fgslimhen he was redeployed. His
feelings were not the same as before because oné&dharn and live in the
changing world. This is indicated when he said:
| am confused. | do not know whether to choose amrgrcor my family, but
how will I support my family when | am not workinglow will I also live
without my family near me?
This is confirmed by Maile (2000, p. 172) when hgss“Redeployment victims
suffer a syndrome characterised by feelings of, lassiety, anger, insecurity,
mistrust and stress”.
Maile (2000, p. 173) further supports the abovéestant when he communicates his

idea that the country needed to undergo the changwsler to reach the standards of
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other countries with a democratic status by sa\Midpile redeployment has
succeeded in distributing educators across theagiducsystem, it has also brought
misery to the careers of some educators, espetiabe who have experienced the

process first-hand.”

4.3  The role of the school leadership and management imelcoming the
redeployed educators

Out of ten educators, nine indicated that the Slkchlamagement Team played an

important role in making them to adapt easily t® tew environment. One educator

said:

| was assigned to a staff member to mentor meeljtgd a lot.

Further observation in this study is that thererset be poor communication
between the School Management Team and new edsdati@rms of giving a
thorough explanation of how new educators are drpdeo behave when they are
among the members of the community. This is cor&drhy the study when seven
educators indicate that there was no explanatiamienThis is also confirmed by one
White teacher who said:
| gradually learned it myself over the years, bgating, listening and
making up my own mind. | asked a lot of questiond eead between the
lines.
Fullan (2009) supports the above idea by statiagttiere is a need to develop people
which includes individual support, intellectual/etiooal stimulation, modelling and
redesigning the organisation including collabaeatultures and structures, building

productive relations with parents and community.

The statement shows that there is a lack of sugpothe new educators in the
education system. Supporting the above statemehiydhe (2006) in his study
illustrates that the people are the most importantponents of any system and
should be properly managed to perform up to theebgu and desirable standard.
This statement suggests that there should be eslard programmes in schools that
would support new educators to adapt easily inva erevironment.

Itis also interesting to find out that one Bladkueator said he was helped by the

School Management Team:
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The issue of the induction/mentoring is clearlyexdan the School Policy.
There is no need for the school to start all ogairmespecially as I've been

teaching for more than seventeen years in the gsinfe.

This statement indicates that this educator undedstthat the school policy covers
the procedures of induction and mentoring in a&lsbhools where he has been

teaching.

This is a suggestion that the School ManagementnidEses not have time to go over
a school policy to address this issue. It is pdsshnt they take it for granted that the
educators know because it is not for the first timeeach. The study should not
produce this percentage of educators who feelwerg neglected when it comes to
behaviour in the community. This may have beenedlry the fact that the majority
of the respondents were White teachers and theabbanagement Team may have
overlooked this important section thus creatingséadce between the new educators

and the members of the community.

Only five educators indicted that they were givaowr around the school, one
educator seemed not to remember whether this wees tdoher, but the other four
educators indicated that they were not given any @aoound the school. One teacher

who was given a tour had this to say:

By knowing the school premises, it gave me a sehsecurity and belonging.
Another one said:
Knowing all places within the school helped me tadoadapt easily.

This is undoubtedly one section that must not te¥lowked by the School
Management Team, even if they have assigned agdoidator as a mentor to the new
educator, but a follow up needs to be done to rsake that a new teacher is free to

move around the school and perform his/her dugstegtly.
Four educators indicated that they were accompéaaniadclass on the first day. One

educator also indicated that this was done by leerton which was assigned to her by

the principal. Another one stated that he went withember of the School
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Management Team who stayed with him in class femthole period and he said he

felt like he was being observed as to how he tatightearners.

Bloch (2006) states that the relations betweenaduanions and provincial
departments have often been reduced to hostiledlatelations’ rather than a
collaborative project to improve education qualityhen an educator is helped by a
member he/she often thinks that he/she is vindichyethe School Management
Team and seeks to be assisted by a Teacher Unszhaol, even if this is for a good
course. Most educators do not like to be observesihvihey are reaching. In short
this means that when a member of a Management Tefaging to assist an educator,
an educator thinks that his/her working rightstaeig violated and therefore needs a

Teacher Union member to intervene even if the @®eas genuine.

One White teacher who was not accompanied to tldgsated that she was only

introduced at the assembly in the morning. Thistvgha said during an interview?
My feeling talking to the learners for the firstng was whether they
understood me, whether or not | talked too fagborslow. Whether they
wondered why | was teaching at a rural school? bathey thought | was not
good enough for an ex c-model school which was Wwkgs brought here.

Van DeMille (n.d)http://www.curriculumconnection.net/thomasjeffedtima. htm

illustrates the following “Public education (or a@yor-belt education) - A public
education prepares everyone for a job, any joliebghing themvhatto think' This
statement indicates that new teachers should lbegia a mentor system on order to
adapt easily on a new environment. It must noekert for granted that because

he/she is a qualified educator he/she can do tleagiy in a new environment.

One can observe from these utterances that nevaedsceally need to be
accompanied to the class when they go there fdiirdteime, irrespective of how
long the educator has been teaching. A new enviemhmvill always come with
uncertainty and anxiety. | feel the School Managenie@am has got to work
thoroughly on designing the programme to assist @gucators in their new schools.
The School Governing Body should be part of thecawing of the new educators in
the school as they form part of the important stetakeholders, even though they

are not part of the process of rationalisation r@ugployment of educators. This is
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supposed to be both a management and governara®furin this area, thimkosi is
keen in involving all educators in the communityidtes as they also form part of
this community. He wants also to involve them iailftating the development
projects in the community, even though they aretakdihg leading roles. The School
Management Team should include this important @ecti the school policy

| have a feeling that the School Governing Bodyasinvolved or given any
responsibility in terms of welcoming new educatorshe school. This explains that
the new educators are not used to attending contynneietings, rituals or any other
ceremonies. This will definitely prolong adaptatioto the community. The only
place they will know will be school. The involventef educators in public projects
would make them to be known to the community amy thill adjust easily in the

new environment.

One educator indicated that all the new educaters&roduced at a first parent
meeting and it is not possible for them to recogait the people coming to school as
parents. They only know the members of the Govegrbaody who frequently come to

the school. For their matters and never get thaahaf meeting them formally.

This study then shows that the new educators warerrwelcomed by any member
of the School Governing Body, except when the edusavere introduced for the
first time during the parents’ meeting. Parentstings are not regular occurrence.
This suggests that the School Governing Body iduilytinvolved in the school
activities and also does not perform its dutiegpprty. When it comes to the
community members, | also think that there is stihck of parental involvement in
the school matters. | think a learner will learnaimietter if there is a triangular
relationship between learner, educator and parent.

Footnote: (Inkosi is a traditional leader in this community whprovided the land to build the

school and the name of the school is his grand fatls name)

4.3.1 The role of Local Teacher Unions in the Rationalis@&on and

Redeployment process
Four educators indicated that they were invited T@acher Union meeting and were
recruited to join a particular union and six edocsiindicate that they were welcomed

by the leadership of teacher unions, but they ateid that this was due to the fact that

61



the leadership wanted them to join their unionré€rare three prominent teacher
unions in this school namely South African Demaicr&eachers’ Union (SADTU),
Natal African Teachers’ Union (NATU) aridiational Professional Teacher's
Organisation of South Africa (NAPTOSA). As a resdiucators were persuaded to
join one of the above unions. This indicates thedcher Unions are interested in
increasing their membership by welcoming the newnbers and invite them to their

meetings.

It is also interesting to learn from this studytteeen though the teacher unions
approached the new educators to join their uniowst of the new educators
indicated that their leadership did not do anyttim@ssist them adapt to the new
environment. The following are the comments abaéacher Unions that were said
by educators during an interview:

Educator 1:

In my opinion, to belong to a certain Teacher Urdoes not have an impact

whatsoever on adapting to a new environment.

Educator 2:

They should help educators to settle into a newdatather than running
after their signatures and doing nothing in terrfsducation.
This is a clear indication that teacher unions regg role to play in a school in
terms of welcoming and informing new educators alboe structures before they
recruit them to join their particular unions. Tle@ather unions should have their own
policies and programmes within schools to help eewcators, whether they are

redeployed or not.

4.4 Observations

The observation schedule follows in the next pdigare 2)

In this study, the researcher also used observpatiocess as a data collecting
instrument to collect further information that magt have been covered during the
semi-structured interviews. During this processrdsearcher acts as a ‘complete
observer’. A complete observer is a person whorvbseahe participants while they

are completely unaware of being observed (Cateri 2007).
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Cohenet al, (2007) indicates that the distinctive featur@bs$ervation as a research
process is that it offers a researcher the oppiyttsgather ‘live’ data from naturally
occurring social situations. In this way, the reskar can look directly at what is

happening irsitu rather than relying on second-hand accounts.’

The reason why ‘observation’ techniques were usdé@cause they are powerful tools
for gaining insight into situations. But comparedther data collection techniques,

they are beset by issues of validity and reliabiiohenet al, (2007).

The table (see page 62) Figure 1 analyzing thengdin this study on the
observation schedule are divided into four sectimraely: Mixing with other
educators, attitude towards Management Team, @ggtitowards learners and attitude

towards community members.

These four categories are essential to any newagoiuio a school because they
determine how an educator will be able to adaptnew situation and work
comfortably. | say this as | have observed (fromamwyn experience) that if you
cannot mix with other educators in a school, yollimat work with confidence or
comfort; if your attitude is not positive towardeaanagement, you will begin to dislike
them and thus defy their authority which is a majtbence. If your attitude towards
learners is negative, learners will also dislike ymd your subject. If your attitude is
also negative towards the community members, yai@tysis not guaranteed in the

school. This is how the findings were laid outhe following table:

Figure 2.
Keys
Very evident ' VE
Evident 'E
Slightly evident : SE
Absent tA
PART 1: Mixing with other educators

Criteria VE |E SE | A
A. The educator mixes very well with other educaitduring breaks 7 2 1
B. The educator engages in social conversationatftars 6 3 1
C. The educator participates, shares ideas wittr @thucators 7 3 0
D. The educator shares jokes with other educators 53 2
E. The educator participates in sports with otluercators 4 2 4
F. The educator talks to all educators in the staiim 5 5 0

TOTAL 34 18 8
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PART 2: Attitude towards the School Management Team

Criteria VE |E SE | A

A. Signs of respect to management members 8 ? 0

B. Requesting assistance from the management member 2 8 0 0

C. Displaying signs of friendship towards the mamagnt 7 3 0 0

D. Listens to management members when speaking 5 50 0

E. Contributes to meetings conducted by any managemember 3 5 2 0

F. Makes suggestions to management 5 3 2 0
TOTAL 30 6 4 0

PART 3: Attitude towards the learners

Criteria VE |E SE | A

A. Friendliness towards learners 7 3 0 0

B. Exercising discipline to all learners 2 8 0 0

C. Regular honouring teaching periods 4 D 0

D. Advising learners 2 8 0 0

E. Offering extra assistance to learners 5 4 1 0

F. Listening to problems/questions of learners 3 6 1 0

G. Signs of friendliness/relationship with learners 4 6 0 0

H. Assisting learners with extra-curricular/cultuaativities 4 3 3 0

I. Showing interest in activities done by learners 4 6 0 0
TOTAL 37 48 5 0

PART 4: Attitude towards the community members

Criteria VE | E SE | A

A. Attending to visiting parents in a friendly maamn 1 5 4 0

B. Discussing learners’ academic work with parents 0 8 2 0

C. Attending parents’ meeting. 0 10 0 0

D. Assisting the community with any activities 1 3 0

E. Attending to community activities if the scha®linvited 0 7 3 0

F. Showing respect to community cultural/traditibaetivities 1 8 1 0

G. Invite community members for any assistance 0 46 0

H. Mixing with community members in any school csica 0 10 0 0
TOTAL 9 58 19 0

The criteria of the observation schedule were @dithto themes, sections and sub-

sections (mentioned in 4.2 on page 52).An oveigulré will be used to explain the

frequencies obtained for each criteria which amy e®ident, evident, slightly evident

and absent.

The following analysis indicated that in part 1 mxwith other educators 34 out of

60 frequencies is very evident, 18 out of 60 islemt, 8 out of 60 is slightly evident

and 0 out of 60 is absent. This analysis showsdthatators can mix and work well

together, but there is still room to improve irsteection. An excellent team is the one

that works collaboratively. There is still eviderweracial differences.
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Berkhout (1997) points out this by saying the d#feces exist not only in terms of
quality of the facilities and the availability cfaéiching and learning materials, but also

in regard to teacher attitude.

Part 2 is ‘the attitude towards the School Manageriieam’ shows that 30 out of 60
are very evident. Twenty 6 out of 60 is evidenbud of 60 is slightly evident and O
out of 60 again is absent. The School ManagemeatnTreeads the institution and
therefore a positive attitude between educatorsSmmol Management must be very
strong and positive in order for said institutiorrin smoothly. My experience also
tells me that the school needs to run staff deva& workshops if there is evidence
of educators not showing a positive attitude towe&8dhool Management Team. In
most cases, one can realize that this is commeahaols and the gap has not been

successfully closed.

Fullan (1999) states that the moral purpose in atilie means making a difference in
the life-changes of all students and contributmsdcietal development and
democracy. In order for this to be successfulcathrs have to be developed within
the school and there should be a mutual understgritween the School

Management Team and educators.

In part 3, which is ‘attitude towards the learnghgre is a change as the findings of
this study indicate that 37 out of 90 is very ewide8 out of 90 is evident, 5 out of 90
is slightly evident and O out of 90 is absent. Liogkat this analysis, | conclude that
the language barrier is a possible cause for lihisiost cases, learners from rural
areas tend to have fear when addressed by a wdrgerpand will try, by all means,

to avoid conversation in English. It will always &eroblem when the learners only
meet the White educators during the teaching psréodl not engage in any informal

conversation.

Part 4 attitude towards community members; shoas3fout of 80 are very evident,
58 out of 80 are evident, and 19 out of 80 aréhdiigevident and 0 out of 80 is
absent. Even though these statistics are not neadigitisfactorily bad, language
barrier is once again an issue. Further than timsnounity members are working

during weekdays and during weekends and/or it isheyefore easy for these parties
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to meet often to say the attitude is positive. Cae also not dismiss the issue of
illiteracy, on part of the parents to avoid meeting teachers whether formally or
informally. 1t has been mentioned in the previohapter that this study was
conducted in a community where the Inkosi is vexges to work collaboratively with
educators in community development projects anal \abnts the to attend the
community rituals so that they can meet parentsimélly and have a better

understanding of the culture of the community.

4.5 Emerging issues
The following are the emerging issues that emefiged the study:
I. Participants suggest that the Policy of Rationabssand Redeployment
needs to be thought through thoroughly.
II. The process has to involve all the stakeholders.
lll. The Department of Education officials need to lweaghly trained before

they can cascade the policy to all the schools.

This chapter has elucidated the findings of thearssh and mentioned earlier in the
chapter. Basically, the policy of rationalisatiomdaredeployment needs to be thought
through thoroughly, but has to involve all educastakeholders who in turn need to

be thoroughly trained to make this policy work apprately for everybody.

Govender (2001) speaks of the majority of Southcafrs that were anxious to
experience the democratic values of justice, egudilberty, democracy and peace
that were embedded in the 1994 constitution. Theaodr rationalization and
redeployment policy was made to address the issuesquities and imbalances that
have riddled the pre-democratic South African Etioossystem. This policy was to
facilitate the transformation of education undasirgyle Department of Education.
4.6 Summary

In conclusion, the biographical data indicates thatinterviewed educators are from
different social backgrounds and their teachingeeiemce is also different. There
were White and Black educators involved and asaltréheir responses also varied

due to the aforementioned reasons.
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Secondly, this study shows that their understandmyexperiences of the policy of
rationalisation and redeployment is also differ&ame had a little understanding and
some did not. This is presented by means of nuntbesisow differences.

Thirdly, as indicated the role of the leadershid aranagement of education
stakeholders, is not clearly defined to these peoftey do not function as well as

they are expected in education.

Lastly, observation done by the researcher alsicates that while some educators
show quick adaptation to a new situation, otheneww in adapting to their new
environment. This results in the hindrance of astm@nd efficient running of the
teaching-learning process. This chapter has disdue data presentation and
discussion. The following chapter will deal witreteummary, conclusions and

recommendations

67



Chapter 5

Summary, conclusions and recommendations

5.1 Introduction

The previous chapter dealt with data presentasioalysis and discussion. In this
chapter the main conclusions and recommendati@prasented. After a careful
considerations of the data, certain clear conchss@merge in terms of critical
questions formulated in chapter one. Based onrtierging issues outlined in chapter

four and the conclusions of this study, pertinesbmmendations are made.

5.2  Summary of the chapters

Chapter One highlights the intentions of the Ratisation and Redeployment Policy
in school with the aim of redressing the imbalanzkthe past. It also dwells on the
problems and resistance encountered during itseimghtation. This chapter again
explores the experiences of redeployed educat@suecal school. It further explores
how the process is managed and communicated. Aache® innovation, how was

the redeployment process understood as well asthoas beneficial to them.

Chapter Two focuses on what the literature saysitatadionalisation and
redeployment of educators. The main issues disdusgis chapter are the historical
context, the importance of human resource manageimeducation, the

management of change in education and the impataiizaining of all the officials.

Chapter Three described the research design atmbsatd how they were justified.
Secondly, it explored the theoretical and concdgdtaeeworks used in the study.
The chapter further explains who the respondents &ed what instruments were
used to get information from them i.e. semi-streedunterviews, observation and
sampling. It further explained the observationtbical issues. In conclusion, it

explored possible limitations to the study.

The purpose of chapter Four was to present andstigbe experiences of the
respondents in the study. It further explored thecators’ understanding of the
redeployment process; investigated their perceptiegarding the new community

and the environment they encountered (cultural enies) and explored the role of
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the leadership and management of education stal@isolSchool Management
Team, School Governing body, Teacher Unions, Conityilgaders etc) to

facilitating the redeployment and adaptation of¢dacators to new environment.

Chapter Five briefly discusses the summary of @rgpthe conclusions and the

recommendations that emerged from this study.

5.3 Conclusions

Most of the redeployed educators appeared notderstand how the policy of
Rationalisation and Redeployment actually workeshoAg these educators, some
had very little understanding about the policy whithers did not understand the
policy at all. A minority of educators indicatedittihey understood the policy; | also

discovered that they also had little understandingut policy implementation.

This study showed that educators did not underdtamdthis policy helped schools
in the rural areas. As a result of this perceptiba,majority again recommended that

the policy should be discontinued.

| have also concluded through this study that ey makers and the policy-
implementers had not explained to the educatoved how the policy would be of
mutual benefit to the educators and learners. Wasonly a top-down process which
did not involve all the people concerned (those wiece to be affected by the

policy). There was lack of a two-way communication.

The researcher has also employed an observatioonmesnt to draw some
conclusions in this study. The conclusion thatyehdrawn is that there is a need to
strengthen the relationship between educators arehs. The findings about the
feelings of the respondents towards the commundicated that very little can be

drawn from the statistics with regards to the exist of a close relationship.

This study indicated that the role of the stakedrdds lacking in terms of assisting
new educators to adapt to the new environmentsidieholders I refer to in this
study were the School Management Team, the Schoed1@ing Body and the
Teacher Unions within the school. The School Mans@ Team tried to play their
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role, but they are the main stakeholders who avayad with these teachers and who
are supposed to be directing and involving othbogtstakeholders to start making
their own programmes to mentor new educators. Stidy reveals that the Teacher
Unions are only interested in increasing their mership, instead of embarking on
the mentorship programme that will make new edusadapt more quickly.

Chapter Five draws conclusions from the findings srakes some recommendations

about the Rationalisation and Redeployment process.

5.4 Recommendations

5.4.1 The understanding and experiences of redepleg educators regarding

the redeployment process
When | scrutinised the findings on this sectiom®, $tudy recommends that the policy
of rationalisation and redeployment should be i®ds especially in those schools
where there were problems with implementatione¢tommends this because the
redeployed educators were misinformed and theyetdinol resist the implementation
of said policy. There should be a direct two-wagnoaunication and explanation of
how the policy works. All the school stakeholdemmtioned in the previous chapters
must be part of this programme. There is no neathémdoning the old policy and
make a new one. There is however a need for tgamlirthe people involved on how
the policy should be handled because it involveshiman resources. Everybody
must understand that the policy was exclusivelynidated to redress the imbalances
created by the past regime and not to disadvamdgeators. Every educator must

understand how this policy works.

The above recommendations are further supportedeopSTI Paper and Department
of Education and Science on the ‘Redeployment Seh€2007) outlining the
importance of redressing the imbalances of theipake education system. It states
in the literature review in Chapter two that:
In all cases the Director may assign a teacharsichool within the radius of 50
kilometres from his/her existing school or where teacher so requests from

his/her place of residence.

70



The Director will, to the greatest extent possiskegk to match a surplus teacher
to a vacancy having regard to the curricular negdlse school and that surplus

educators’ qualifications and previous teachingeeigmce.

The Director will satisfy him/herself that the tbac being redeployed will respect
the ethos of the school to which he/she is beis@aed and the educator will
agree to respect the ethos of the school in quest8TI Information Leaflet
2007, p. 3).

5.4.2 The perceptions and experiences regarding th@eew community and the
environment in the new school
The study further recommends that the School GavegrBody must be part of the
mentorship system and be involved in the formutatiba programme. It is difficult
for a White teacher to venture into a new rurahare his/her own especially when
one issue raised previously was that the educaters not sure of their safety in the
new environment. The School Governing Body can playmportant role in making
the new educators feel positive about the commuamty/the environment. This can
be done by inviting the new educators to socidhgangs in the community, religious
gatherings, community weddings and rituals. The\stecommends that the School
Management Team and the School Governing Body esigghduring parents
meeting the importance of parental involvementimo®ls through extra-curricular

activities and events taking place in schools.

5.4.3 The role of the education stakeholders (Schddanagement Team,
School Governing Body, Teachers Unions, Communitgaders etc)
regarding the facilitation of the redeployment andadaptation of the
educators in their new environment
It also recommends that the School Governing Badyugh the School Management
Team should select members either from the Schowéfhing Body itself or from
the community members who will be able to give gditours in the community, as
stated previously. At the same time, the chairpeys site stewards of the Teacher
Unions should have their own programme or policyneke the new educators adapt
easily to the new school and the surrounding enwirent. This is one way of

retaining new educators in the rural school. Wiersé educators are happy with the
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community and the environment they are workinghey are likely to work freely

and stay longer in the school, as the school besdiketheir second home.

5.4.4 Recommendations arising on my observations

Figure 1 of the observation schedule indicatestti@telationship between the
redeployed educators and other educators and Sktas@lgement Team is minimal.
This study recommends that this relationship shbaldtrengthened through staff
development programmes. There should be regulatimyeeand social clubs within
the school to maintain the good relationship amsta§f members. A committee that
may include some members of the School ManageneannTeducator, Local
Teacher Union member and possible a member ofchedd Governing Body to

facilitate the welcoming and mentoring programnagsnew teachers.

The study further recommends that the School GaverBody invites educators to
attend the community gatherings e.g. developmesgrammes, marriage ceremonies,
cultural rituals etc. The Inkosi in this area recoemds that educators should be part
of the community activities this is an opporturiity new educators to understand the
community in a new environment. It is easy for edacs to work freely in the
community where they are welcomed and adored owntbrk they do. The Inkosi

only addresses the educators and learners whemdhefunctions at school and he

was not interviewed in this study.
5.5 Chapter summary

This chapter outlines the main conclusions drawthisistudy. Further, based on the

findings and the conclusions drawn in this studjevant recommendations are made.
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Mr F 5 Hlongwane
Z 635 Umnlazi

PO UMLAZL

4031

Dear Mr Hiongwane

PROTOCOL: Experiences of redeployed teachers (educators) to a rural school In KwaZulu-
Natal

ETHICAL APPROVAL NUMBER: HSS/0863/2009: Faculty of Education

In response to your application dated 20 Movember 2008, Student Mumber: 971163438 the
Humanities & Social Sciences Ethics Committee has considered the abovementioned
application and the protocel hzs been given FULL APPROVAL.

PLEASE MOTE: Research data should be securely stored in the school/department for a
period of 5 years.

I take this opportunity of wishing you everything of the best with your study.

Yours falthfully
g L
Professor Steve Collings {Chair)
HUMANITIES & SOCIAL SCIENCES ETHICS COMMITTEE

SCfsn

L& 5 E Mthiyane
e Mis Rishandhani Govender
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APPENDIX B

Z 635 Umlazi
PO Umlazi
4031

30 November 2009

Attention: The Superintendent-General (Dr Cassius lubisi)
Department of Education

Province of KwaZulu —Natal

Private Bag X9137

Pietermaritzburg

3201

Dear Sir

REQUEST FOR PERMISSION TO CONDUCT A RESEARCH

My name is Fidelis Sibongiseni Hlongwane, a Masseunslent and an educator at
Esizibeni Comprehensive High School. As part ofdaegree fulfillment, | am

required to conduct research. | therefore kindksgermission to conduct research in
one school under your jurisdiction in and aroundgairaba. The school is Esizibeni
Comprehensive High School. The title of my studylEsperiences of redeployed

teachers (educators) to a rural school in KwaZulu ldtal.

This study aims to explore the experiences of ¢deployed educators to new schools
as a means of trying to address the imbalancesvérat created by the apartheid
regime. The planned study will focus on the redggdbeducators in this school. The
study will use semi-structured interviews; focusgooup interviews, documents

review and observations.

In addition, | will do observations of the educatasing an observation schedule.

When doing observations | will listen to what tretcipants say and watch what
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they do and take notes. What will be included enbte taking will be: what was
said, the details of who was speaking; how longdikeussions took; the seating plan
of the new educators during meetings and contobuty each member during

meetings.

Responses will be treated with confidentiality @seéudonyms will be used instead of
actual names. Participants will be contacted wedldvance for interviews, and they
will be purposively selected to participate in thiedy. Participation will always
remain voluntary which means that participants maldraw from the study for any

reason, anytime if they so wish without incurrirenplties.

For further information on this research projet¢age feel free to contact my
supervisor, Mr Siphiwe Erick Mthiyane at Tel: (02150 1570, Cell: 0733774672

Email addressmthiyanes@ukzn.ac.za

In addition, should you have queries please fes fo contact me directly using the
following details: Fidelis Sibongiseni HlongwaneglHome 031 909 5609; Tel
Work: 031 976 8362; Fax Home: 031 9091373; Fax WOBd 976 8656; E-mail
Home:bongah@netlab.co.z&-mail Work:esizibeni@netlab.co.zaCell:
0766343955

Research tools are attached herewith for your perus
Your positive response in this regard will be hygappreciated.

Thanking you in advance

Yours sincerely

Mr Fidelis Sibongiseni Hlongwane
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APPENDIX C

Ol > kzn cducation:
Capmrmart
r‘ﬁt\r' ' Catmwian
b, Lo RAAZULL HATSL

Application for Permission to Conduct Research in
KwaZulu Natal Department of Education Institutions

1. Applicants Detaily
Name OF Applicant(s): [~ 1DELIS ﬁ,@c_f{q{arg Eni Hu& NG ANE )
TaNo:031-909 5609 Fau 08/-909 1378 Email bonach & netiab.co 20
Adiresy; - bag  CheiAaEl o _ |

Po  Umcazr B
F=ket] , ]

2. Propased Research Title: Experiewgs r:'—ﬁf 'féare,;:faged elicators |

| Lo o yurel selosl in KuwaZueu MATAL

3. Have you applied for permiss-i;:'n‘i.a conduct this rescarch or any other Yes %|
research within the KZNDoE institations?

If “yes". please state reference Number: L =

[ 4. Ts the proposed research part of a tertiary qualification? ‘ No |
¥
I

" yes Univers Hhy czfll":wﬂz”"‘” Navac

| Name of tertiary instifution:

| Faculty and or School: gﬂi“uﬂﬂﬂ 53_]D E:c:JHCa. 1LCD ) |

Qualifieation: Men

= £

Name of Supervisor: S E MTHIVANE Supervisors SignatureS_=. (£.5

1M ne™, state paepose of research: Qfﬁ

Application fur Permissbon 10 Condue Bessarch in KaaZuby Matal Dupartnent of Edvesiion Instiurions Pupelofs
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5. Research Background:

'Tna bmbosa of F e s‘éu;{q (s 4o tHUe;ée_c?aﬁe Rinel turglesstansl
|-éine nybenamas afé&e mﬂ}a&fewed teachers (ectucators) 4o Q
| yrwal scL,a.::lf b 3 L\::we melucles! Hae NG e d;n.rf"' aaﬁum—ﬁ.ws n rmy
Hitle becace most a,f Uee lideraticre Sl wses £lie name Jeackas
tohen referrine b Méﬁr: i Heois S‘éuc}tlf Tty 5ttt
tobat eﬁbeﬂe,.:ias c:,f' rﬂde,é,faqenf ebiceatet are i Lerme of
W}—&hﬂﬁ.f_ri{i SeL0- ecoromic Paaﬁor's !'thé?rruﬂ-"-i’e éﬁrrf@rs fﬂ?cﬁ-ma
rne—ﬁ.-.oaig m!bwre ( seloel and Wmnmmﬁj a.naf raf’aﬁan:h,&
wrndle mthiay scbiccatn omdl leamers, 1 ca{gc: wrish, o @,@j@fn higr
Hiew were jnedieteod n o new grunrsnment anol wihether -éf._m,
mzrcgmg({ﬁéa ucrfbnq’ cuncley ~Hn.L Frgaad GQHG{&‘L-GHE pLj'b.d-\J d"—uﬂf fﬁ-ﬂ;
tovne Lo kmad e road sebhsel gnod whethes Hu come ée::-ﬁ'..j_
gchso! E&:ﬁu—&s‘& Q:f' Ho vfpcf’:t-f-r %fp Faéb@mf.s:ﬁ.r‘{cwu Aol
Qeola){:[gwmuf? T alen thant do by whetle, éf;urq ol ershoost
s 4&.&5 ;:ﬁ{um = Ratipnazlisa b aro! I@edeﬁf&qm%’ wrks 7

o

" 6. What is the main research question(s) : (. oha £ are He MG“&’S’E:Q*'\GE-C"JQ Gy
-Edoe.mmms of e recebloyest ecbiicatrm I'E-ﬁcvr:}f-m? oy f:ni%tse.,m
J—.n::f,eﬂ’"ﬁwllrﬂé-{' e Mm&:ﬁ@ng ans ﬂx.g-zﬂmcu I’ﬂqmﬂmﬁ e necw
|W.}-U| amd ananronment? 3, tohad was Hae role cﬁiaqtiun_ M
stakeloloters regqarscling #u,,}?amtfxit.&m c;;f#g reclebloyment 2nel
MPEMWW\W Fend GroATEATR et ?

.

7. Methodology lnéfﬁ&iﬁg_ﬁﬁ:pImw procedures and the pm]}lc_iﬁ-E;e_i'r-l_e_ln_d:e'&”idn_the sample:
| The 3-1‘1-4.5{"-1 it & cage Sheetey, 1 tnll Lge fhe Sem_ghiich.real
sn%wcaws to collect Hae ‘E‘;{_cz.éa T wnll alco wse a sbwmyation |
sohuecide 40 Lodiny t8liock s olate, o pichument 4o &

(ageol ?i?rr ﬁé:sé-ma,%n La desﬁnepffahdua{eﬁf}.

Application lr Permbssion i Conducs Research in Xownule Mata] Department of Education Istidutions PageZafd—
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8. What contribution will the proposed study mnke_t'ﬂ'ﬁe:&uwﬁnn, health, safety, welfare of the

learners and to the education system as a whole?:

The. th{n{mqs‘ @f,f(,w,;w.ifu,dl—r can ke tegseod 1o Jm/{&;_c«:___

[

Hor metlocdie Gfa‘:ﬂmmmn,cc:zw whea fﬁﬁ&wgﬂéx_-zf ot @zrcjt’(
-:’f' Rebimmglisakion cost .'?acvﬁeéfotfmmé fhe Stagechp m ELLE
Srﬁ,-.z:ﬂ/—, can aleo be ool 4o Manmm:e e _{;n}é%w\s vesicla oo
ﬁlﬂﬂt\JSrJ'fESS tiat fame ﬁfﬂﬂl‘-‘]‘ O - rmﬁf&mmée_u&dﬁ c.‘:f

JM,E,Q

e S — e ——

5. KZN Department of Education Districts from which sample will be drawn ;f];lea.st tick) —
Flegse atiaeh ihe st of oll sehools

Amnjuba | Umiazi }{f Sisonke

Othukela ) | Pinetown | Ugu

Zululand -~ | Liembe : Umgungundlova
Obonjeni _ | Empangeni Umzinyathi .

10. Research data collection instruments: (Note: a list and only o brief description is rcqﬂi’i‘ed_}:ere -
the aciual instrivments mus! he attached): The Seem - EM‘EL&;{M i ff\’-m'ﬂc.}.r
ok Hor shzen alion sehedtele will Lo vges! da celffect
| i b o Heie gqi_@a., Castactesd inshnement Grol Gueshons
4@' Suc - Shrucheresd wnlesiaiuc):

11. Procedure for ohtaining_cﬁﬁsmt of parficipants and where appropriate parcnts or gnar&-i-aﬂéi—_

ﬁ,,&t:f,e,{ codl e ‘?rve..,..-niﬁ' tan fe&,éaﬂp{e,u& hahf!ﬁ’ﬁhhi‘ 1o Ham,
oo tnbenfionn =f ‘#«.u, shocley e ettes 18 ducc@m,éa.mmt ey
& cencant fore, Joad wndt Be signest b fus 6Mu£ﬂ-¥ o
112 h"\“lﬂc‘? +D~ ,&&(ﬁ.mém‘éﬂ Jy'.l I}f«.«.f sh%

——

Application for Fermission o Condoct Rscands in Ewnnhs Katal DcpmmlufEdMim:]ﬂslinﬂM! Fig\:lufih
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12. Procedure to maintain confidentiality ( if applicable):

O fitfes vl be (soest Ja-ﬁu- éaﬂleﬂéaf éwﬁu/ﬁ‘%&
ﬂx&fmmnq Har isSire %D mﬂﬁ:”am,«kaﬁ& 'rfw,'r feal Flmayg
mﬂAM,d} f:m uges! Mwhe«rt i s 3’4{4057

13. Questions or issues with the pete:ﬁﬁéi 'tﬁul;é-irl[trusfve, upsetting or incriminating to participants
(if 2pplicable): N/4

" 14. Additional support available to pnrﬁeips_ﬁ% in the event of disturbance resulting from |
intrusive guestions or issues (if applicable): 7-511?— feﬁ{ﬂ/ ;U?ﬁji% '5:1_:,15

A Jaa/hc.g{;m% ir »;?a o tittolrawy -#um M 5744?'141

sndt! no P—m lagado., Tre padedofe nll faqd vt

Heely i shpf'}r- ! /- d "

s o

15, Research Timelines : rl':'l':?_é” L Bt 5 [ W é‘EJ:'IL.-J'Cﬂ..-"_ O [ Leey |
aoah o obteuahon andt Gl abweut Hod toeeks

Applicetion foc Peronission 1 Conduct Resesrch i KowaZalu Matal Depertmend of Fdusstien InssinAions Page d of 5
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16.
1 Fidaliz gl{s@?ﬁ{sam{ f—llf:czhﬁua_h-e

Declaration

true and correct

JE~of~20r0

/%Hﬁawg

Signature of Applicant Date

declare that the ahove information is |

17, Agreement to provide and to gr_anﬁhe KwaZulu Natal Department of Education the right to

prublish a summary of the report.

I/'We agree to provide the KwaZulu Natal Department of Education with a copy of any report or |

disscriation written on the basis of information gained through the rescarch activities deseribed in |

this application. o

LI'We grant the KwaZulu Natal Department of Education the right to publish an edited summary of |

this report or dissertation using the print or electronic media.

oy

d8-af-2a/0

L%
Signature of Applicant Date

Return a completed form to:

Sibusiso Alwar

Research Unit

Resource Planning

Kwasulu Natal Department of Education

Hand Delivered:

Cfie G25; 188 Pietermarits Street
Pletermaritzburg 3201

Or

Ordinary Mail

Private Bag X9137
Pietermaritzburg

3200

Or

Email

sibuesizo, slwarikndos pov.7a of smisosikbakhaneihendoe gov.7a

Appdicaion for Permission 1o Condoct Riescanch in Ewafule Matal Depamment of Educssion Insinutions
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APPENDIX D

I3 kzn education

Dapastment:
Educatica
HWAZUILL-NAT AL

FIDELLIS 5. HLONGWANE Enguiries:  Sibusizo Alwar
Egifﬁ:_ﬂ;?z:l Dizla: IR0
4031 Reference: Q072010

PEEMISSION TO INTERVIEW LEARNERS AND EDUCATORS
The above matter refers,

Farmission is harshy granted to interview Departmental Officials, learners and educators in
selected schools of the Province of KwaZulu-Natal subject to the following conditions:
&
1. You make all the arrangements concerning your interviews,
2. Educators’ programmes are not interrupted.
3. Intervilews are not conducted during the time of writing
examinations in schools.
-4, Learners, educatars and schools are not identifiable in any way from
the results of the interviews.
5. Yourinterviews are limited only to targeted schools.
6 A brlef summary of the interview content, findings and
recommendations is provided to my office.
7. A copy of this letter is submitted to District Managers and principals
of schools where the intended interviews are to be conducted.

The KZM Department of education fully supports your commitmeant to research: Experiences of
redeployed aducators to a rural school in KwaZulu natal.
it is hoped that you will find the sbove in order,

Best Wizhes

fetto

R-Cassius Lublsl, (PhD)
Superinfendent-General

dedicansd 1o sariss and performancs
= Beyand the cali of duty.
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APPENDIX E

; # kzn education

Capariment:
Eduzation
KaaZUlL-NATAL

FIDELLIS 5. HLONGWANE Erquiries:  Sibusiso Ahvar
Z 635 UMLAZI ,

B0 UMLAZ Date: Fiaazoin
4031 feferarcs  COTS2010

RESEARCH PROFOSAL: EXPERIENCES OF REDEPLOYED EDUCATORS TO A RURAL
SCHOOL IN KWAZULU NATAL.

Your application to conduct the above-mentioned research in schools in the atisched list
hias been approved subject to the fpllowing conditions:
1. Principalzs, educators and leamers are under no obligation to assist vou in your
imvestigation.

2. Principals, educators, leamers and schocls should not be identifiable in any way
from the results of the investigation.

3. Tou make all the arrangements concerning your investigation:
4. Educator programmes are not 10 be interrupted.
5. The investigation is to be conducted from 31 August 2010 ta 31 August 2011,

5. Should you wish to extend the period of your survey at the school{s) please contsct
Mr Sihusiso Alwar st the contact numbears above.,

7. A photocopy of this letter is submitted io the principal of the school where the
intended research is o be conductad,

8. Your research will be limited to the schools submitted.

2. & brief summary of the content, findings and recommendations Is providad to the
Direcior; Resource Planning.

duttieatad te saniss end perlormance
beyond the eall of duty.

R
TOVATULUGNATAL DEPARTMENT OF EDUCATION

Private Eog
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APPENDIX F

LETTER TO THE HEAD OF THE SCHOOL.
Z 635 Umlazi
PO Umlazi
4031
30 November 2009

Esizibeni Comprehensive High School
PO Box 567

Amanzimtoti

4125

Dear Sir

RE: A REQUEST TO CONDUCT RESEARCH

| am currently studying for a Masters in Educatnhe University of KwaZulu

Natal. | am required to conduct a research asgbahe coursework for a degree. |
therefore kindly seek your permission to conduséagch in your school. The title of
the project iSExperiences of redeployed teachers (educators) torural school in
KwaZulu Natal”. The purpose of the research project is to try amderstand the
experiences of redeployed teachers. Further tplthiant to understand how teachers
feel about the rationalisation and redeploymenicpand also know how it can well

be modified to benefit schools in rural areas.

The project involves teachers’ observations, teartterviews and document
analysis. The interviews shall be conducted withtd#achers during the non-teaching
periods or at a convenient time to both teachedsyanr school and the document
analysis will be done by me during my own time. Diservation shall be
approximately 24 days. The documents to be analgethe Post Provisioning
Norms Certificate and the minutes taken duringstladf meeting that was explaining
the process to be used during the redeploymemtachers. | will request your

permission to tape-record the interviews as thisheip the data capturing process.
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The findings from this research will be used inwhé&ing of my dissertation.
Confidentiality and anonymity will be highly guaaigoseudonyms will be used in
order to protect your school’'s identity and thenidty of the teachers.

Please be informed that your participation in tesearch project is voluntary and you
are free to withdraw at anytime. | assure you yloair decision not to participate or
withdraw will not disadvantage you in any way. Tderill be no financial benefits

for your participation in the research project.

The findings of this research may be useful to ygmhool, policy makers
(developers) and the school stakeholders (Schoablytement Team, School
Governing Body, Teachers Unions, Community leadérs

This study is supervised r S.E. Mthiyane. Tel: (031) 260 1570, Email addres

mthiyanes@ ukzn.ac.za

Your positive response will be highly appreciated.

My contact details are Tel: (031) 909 5909, Fag1j(909 1373, Cell 0766 343 955,

Email addresbongah@netlab.co.za

Thank you for you support and co-operation.

Yours sincerely

F. S. Hlongwane

RESPONSE SLIP

Permission to conduct research

Signature: ...
(SCHOOL PRINCIPAL
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APPENDIX G
LETTER TO THE RESEARCH PARTICIPANT

Z 635 Umlazi

PO Umlazi

4031

30 November 2009

Dear Participant.

RE: REQUEST FOR YOUR PARTICIPATION IN THE REAERCH P ROJECT

| am currently studying for a Masters in Educatnhe University of KwaZulu

Natal. | am required to conduct a research asgbahe coursework for a degree. |
therefore kindly seek your permission to conduséagch in your school. The title of
the project iSExperiences of redeployed teachers (educators) torural school in
KwaZulu Natal”. The purpose of the research project is to try amderstand the
experiences of redeployed teachers. Further tplthiant to understand how teachers
feel about the rationalisation and redeploymenicpand also know how it can well

be modified to benefit schools in rural areas.

The project involves teachers’ observations, teartterviews and document
analysis. The interviews shall be conducted withtdachers during the non-teaching
periods or at a convenient time to both teachedsyanr school and the document
analysis will be done by me during my own time. Diservation shall be
approximately 24 days. The documents to be analgethe Post Provisioning
Norms Certificate and the minutes taken duringstlaéf meeting that was explaining
the process to be used during the redeploymemtachers. | will request your
permission to tape-record the interviews as thisheip the data capturing process.
The findings from this research will be used inwhé&ing of my dissertation.
Confidentiality and anonymity will be highly guaaigoseudonyms will be used in

order to protect your school's identity and thenidly of the teachers.
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As a new redeployed teacher in this school, | ath@fiew that you are a relevant
resource person for this research. Please be iefibthat your participation in this
research project is voluntary and you are freeitbdraw at anytime. | assure you
that your decision not to participate or withdravill wot disadvantage you in any

way. There will be no financial benefits for yowarpcipation in the research project.

The findings of this research may be useful to ysmool, policy makers
(developers) and the school stakeholders (Schoaoblytement Team, School

Governing Body, Teachers Unions, Community leadérs

This study is supervised r S.E. Mthiyane. Tel: (031) 260 1570, Email addres

mthiyanes@ukzn.ac.za

Your positive response will be highly appreciated.

My contact details are Tel: (031) 909 5909, Fag1j(909 1373, Cell 0766 343 955,

Email addresbongah@netlab.co.za

Thank you for you support and co-operation.

Yours sincerely

F, S, Hlongwane

Please read and sign the following declarationiaditate your full names as

indicated in the attached schedule.

DECLARATION
L e (Full names of participant)
hereby confirm that | understand the contents isfdbcument and the nature of the
research project, and | consent to participatingpéresearch project. | understand
that | am at liberty to withdraw from the projettaamytime, should | so desire. My

decision to participate or to withdraw will not uétsin any disadvantage to me.

SIGNATURE OF PARTICIPANT DATE
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APPENDIX H

Semi-structured interview questions:

General questions to establish a rapport with the articipants:

1.
2.
3.

How long have you been teaching at this school?
How long have you been teaching at your previohesi?
What would you say is the difference between tlsebeols in terms of

teaching, number of learners and workload?

What are the teachers’ understanding and experienseof rationalisation and

redeployment?

Understanding:

1.
2.
3.

What do you know about rationalisation and redemlemt?

How does the policy of rationalisation and redepleynt work?

What is the normal (correct) procedure to deterrtiieeteachers that are in
excess in a school?

How does the policy of rationalisation and redepient assist schools in rural
areas?

Do you think that the policy of rationalisation amtieployment should be
continued? Why?

Have you ever been informed about the policy abratlisation and
redeployment in your previous school before youeaorthis school? How

were you informed prior to your redeployment?

Experiences:

1.

3.

How did you react when you were informed that yarengoing to be
redeployed to a new school?

How were you informed about your redeployment? Winag your reaction
upon receiving the news of redeployment?

Was there a staff meeting prior to your redeployingemplaining how the
process will work? Was the process fair/justifi€d@ the explanation in the

meeting made you feel that you will be among tlaehers to be redeployed?
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4. What is the general feeling among the redeployadhers?

5. What have been your experiences of administeriagthiicy of rationalisation
and redeployment?

6. Are the experiences/feelings that you felt when weue redeployed the same
as now in the new environment? If not, what couldgible be the reason for
this?

7. Do you feel the policy of rationalisation and reldgmnent is justified?
Explain.

8. What is your general perception of the rationaitsaand redeployment policy
now as you are in a new environment?

9. Has the redeployment to a new school changed yfestyle/teaching
process?

10. Do you enjoy/not enjoy teaching in a new schoolZaWio you enjoy/not
enjoy?

11.What is the difference between your old schooltednew school? Explain

fully referring to teaching?

What are the teachers’ perceptions regarding the ne community and the new
environment?

1. How did the School Management Team, the School (avg Body, Teacher
Union structures within the school, Educators &adriers welcome you in
your new school? Were you officially introducedhese bodies? How was it
done? Did you feel welcome or threatened?

2. Were you assigned a mentor on your arrival? Howydigd get along with your
mentor? Was he/she helpful to you in terms of dadgmjuickly in your new
school?

3. What do you think of your colleagues in the newosith

4. What was the reaction of learners on your first idaglass? Is that reaction
the same as now? Explain.

5. Was the school policy explained to you and a cepyed to you? What do
you think of it?

6. Do you often meet the members of the community?tMéhgour general

feeling about them?
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7. Have you attended any parents’ meeting in your s&hwool? Were you
formally introduced to the parents? What is yourcpption of the parents in
your new school?

8. Have you ever invited any parent regarding thenleas behaviour, school
work etc? What did you deduce in that meeting?

9. What are you general feelings about the cultugmir new school?

10.Can you explain any efforts/means that you havedoradapt quickly in your
new school?

11.How do you deal with issues that entail culturatkgaound?

12.Can you explain any differences that you feel amgartant between your old

school and your new school?

What is the role of the leadership and management the education stakeholders
(School Management Team, School Governing Body, Tel@ers Unions,
Community leaders etc) to make you adapt easily ithe new environment?

1. How did the School Management Team helped you éptaelsily in the new
environment?

2. Did the School Management Team explain to you lmhethave when you
are among the community members? Were the membé#re 8chool
Management Team willing to assist you on this?

3. Were you given a tour guide within the school ps&siby any School
Management Team member? How did this help you éptaekasily and
recognise important places?

4. Were you accompanied to the class on the firstoesy member of the School
Management Team? How long did she/he stay withiyalass? What was
your feeling talking for the first time to learnernsthe presence of the School
Management member?

5. Did the members of the School Governing Body coon&elcome you at
school? What is your feeling about them?

6. Was there any attempt by the School Governing Bodgtroduce you to the
community members (especially community leaders$®,l how did they do
it? Did you feel welcome or threatened to the nawirenment?

7. Did the members of the School Governing Body expihe expected

behaviour from you in the new community, attendingnmunity
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meetings/rituals/religious ceremonies etc.? Howthlisl help you to adapt
easily to the new environment?

. How were you welcome by the leadership of Teach@ohs within the
schools? They must have persuaded you to join timams. Did they give
you enough time to adapt and think about your dats

. What is your general feeling about Teacher Unioitkimthe school in terms

of making you adapt easily to a new environment?
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APPENDIX |

Observation schedule

Name of teacher
Observer

Date

Time

Observation starting time

Evaluation scale
VE - VERY EVIDENT

E - EVIDENT
SE - SLIGHTLY EVIDENT
A - ABSENT

PART 1: MIXING WITH OTHER EDUCATORS: VE E SE A

A. The teacher mixes well with other teachers duriregks.

B. The teacher engages in social conversation witersth

C. The teacher participate shares ideas with othehéza

D. The teacher shares jokes with other teachers

E. The teacher participate in sports with other teexche

F. The teacher talks to all teachers in the staffroom

PART 2: ATTITUDE TOWARDS THE MANAGEMENT TEAM: VE E SE A

A. Signs of respect to management members

B. Requesting assistance from management members
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C. Displaying signs of friendship towards the managame

D. Listens to management members when speaking

E. Contributes to meetings conducted by any management

F. Makes suggestions to management

PART 3: ATTITUDE TOWARDS LEARNERS: VE E SE

A. Friendliness towards learners

B. Exercising discipline to all learners

C. Regular honouring teaching periods

D. Advising learners

E. Offering extra assistance to learners

F. Listening to problems/questions of learners

G. Signs of friendliness/relationship with learners

H. Assisting learners with extra-curricular/culturatisities

I.  Showing interest in activities done by learners

PART 4: ATTITUDE TOWARDS COMMUNITY MEMBERS: VE

A

A. Attending to visiting parents in a friendly manner
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. Discussing learners’ academic work with parents

. Attending parents’ meetings

. Assisting community members any activity

. Attending to community activities if the schooinwited

. Invite community members for any assistance

. Mixing with community members in any school occasio

99



APPENDIX J

Document analysis schedule.

Document analyzed
PPN Certificate:
1. Does the document show all the important schoaititieation like Year of

Staff establishment, service centre, EMIS numbenie and Name of
school?

2. How is the distribution of learners allocated aciog to classes? Is the
information correct?

3. Isthe table of post allocation correctly writtdd@es it correspond with what
we know in this school?

4. Does the post establishment correspond with thegllosation and signed by
the Superintendent General?
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Minutes of the meeting conducted to decide teachevgho are in excess:
1. Do the minutes have an agenda, time, venue an@ dagethese

correctly documented? Explain.

2. How many members were present in this meeting®tlfdid the

membership form the quorum?

3. Do the contents of the minutes correspond withetenda?

4. Were there any dissidents on the content of theinggelf yes, how

was this problem solved before the agreement?

5. Comments on the meeting in general (especiallyptbeedure to

determine teachers that will be redeployed).
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