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ABSTRACT 

The use of corporal punislunent' in schools is a highly topical and much debated subject 

worldwide. With the advent of humanitarian principles, corporal punishment was classified by the 

United Nations (UN) as violence and child abuse and this led to the banning of its use in schools 

by many countries especially in the western world. Kenya is not an exception as it recently 

followed suit by banning the use of corporal punishment in schools, through the enactment of 

Education Act Number 30 of 2001. Despite the ban, information from press reports and other 

literature seem to indicate that the practice of corporal punishment continued unabated in Kenyan 

schools. However, there is little information to indicate: (1) whether infect corporal punishment 

was being practiced in the selected schools or the extent/prevalence and nature of its practice; (2) 

what maintains corporal punishment in schools; and (3) strategies for eliminating it. Moreover, 

the extent to which teachers and pupils are aware of the ban is not known. 

Three main goals of this study, therefore, were to establish: whether corporal punishment was 

being practiced in Nakuru Municipal primary schools in Kenya; the attitudes that the primary 

school teachers and pupils hold towards the use of corporal punishment in the selected schools 

and the impact, if any, that their attitudes had on the practice of this punislunent in those schools. 

The study applied a Survey research design. Questionnaires, with both open-ended and closed­

ended items were used to collect data from the respondents. The respondents' attitudes were 

expressed in terms of their beliefs, feelings and views about the use of corporal punishment in 

school. The attitudes were measured in terms of the respondents' degree of agreement and 

disagreement with the attitudinal statements measured along a liker scale which gauged their 

beliefs, feelings and views about the use of corporal punislunent in the selected schools. The 

target population consisted of teachers and pupils in four primary schools in Nakuru 

Municipality. A sample of 72 teachers and 160 pupils was selected. Descriptive and inferential 

statistics were used to analyse data using the SPSS software package. 

The results obtained indicated that corporal punishment was being practiced in the selected 

schools and the teachers and pupils this practice was supported. Corporal punishment was being 

practiced by teachers in Nakuru municipal primary schools despite their knowledge of the legal 

, Abbreviated as ep in some parts of this report. 

(ii) 



prohibitions and negative 

the teachers and pupils 

relationship with the 

of this practice. It was also ,",CHU .. "",",,,","" that the attitudes 

the use of corporal punishment in had a significant 

corporal punishment in the four schools. Where the 

teachers and or positive attitude towards the use corporal punishment 

in school, the level of punishment was very but where the teachers 

and pupils had a towards the use of corporal punishment in school, the level of 

the practice of corporal was extremely low. and pupils justified the 

practice of corporal in the selected schools it had merits .  It 

(corporal punishment) was believed to be a chastisement for for good 

academic performance and most effective deterrent for laziness and a 

corrective measure. conclusion drawn was that the and pupils' attitudes towards the 

use of corporal punishment in school had a big impact on the of corporal punishment in 

the four Nakuru municipal schools. The study concludes with a set of recommendations 

for curtailing use corporal punishment in schools in  
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CHAPTER ONE 

PROBLEM CONCEPTUALIZATION 

Background to Problem 

The use of corporal punishment in school is an issue of international concern. School based corporal 

punishment is not only viewed as violence against children and an abuse (Holdstock, I bu t  a lso 

as violent attitudes and behaviour in children. (1 Wiehe ( 1 998) and 

(l assert that the socialization of children that incorporates corporal teaches children 

as future adu l ts to adopt violent attitudes and behaviour. Children learn that it is to use 

violence as a problem solving approach and 

with whom they engage in a close ''''''�<>''u,,''' 

in turn are likely to behave violently towards people  

concurs and  maintains that the use of  

punishment in school serves teachers' intents, \.,;>,I,",\"1(Ul the need for children to submit to 

teacher authority, but does not bring about resul ts .  Some professionals such as the American 

Academy of Paediatrics (2000) have noted that the use of corporal punishment in school undermines 

the normal of children them to incur a deficit in creative skill s  and 

become poor decision makers in their adult life .  as  Murray ( 1 9 94) observes, adults 

socialized via the use of are likely to be inclined to low level industrial type of 

jobs that obedience to authority and which are not in demand These 

individuals are less likely to meet the demands of the competitive j ob market of the post-industrial 

(Network) which creativelitmovative and decision making skills 1 998) .  

Having c lassified corporal punishment in school as violence and abuse of children, the U nited Nations 

Organization in p lace an international policyl to children the violation of their 

in general and the right not to be hurt specifica l ly ( Parker-lenkins, 1 999) .  Those countries ( for 

instance the whole of and Australian states) which in po licy and practice, corporal 

from their schools  used the U nited Nations Convention on the rights of a child as a basis 

for the abolition. To date, most countries continue to recognize the need to free schools of violence in 

form of corporal punishment. For South Africa outlawed the use of corporal in 

her school s  in 1 996 1 997 ;  D lamini, 1 999). About 50% of the States in  the USA have done the 

same Academy of Paediatrics, 2000). Internationall y, therefore, the use of corporal 

in school has been declining. 

like most of the above mentioned countries abolished the use of ,..r..'"r.", punishment in 

school on 30 March 200 1 .  This was necessitated by the need to keep in line with the 

I For more about policy see appendix 3 



international s tandards of the need to children v iolence and abuse, especially the use of  

punishment in school. Despite this i n  place in media indicate that the 

use of punishment is espoused by some sections of the population and that this practice is s t i l l  

maintained in schools .  a leader cum public through 

national television news endorsed the use of corporal In schools. He asserted that 

when ch i ldren are not to punishment i n  school at an early age, adopt violent 

behaviour as o lder children or future adults. He claimed that such chi l dren tend to riots in 

schools and later in universi t ies, which lead to 

1 6, July, 200 I ). 

o f  property and loss of  l i fe telev ision 

Media indicate that the practice of punishment is  s ti l l  harboured in  some school s  i n  

Kenya as lU/:,lli'5" by some of the incidences outl ined below. 

==-="". On 2 5 ,  2001, Lydia  a pup i l  at  Chebisaasi primary school in Nandi 

suffered a broken collar bone after being beaten her teacher for unable to pay her tuition fees. 

Lydia was 

(Dai ly Nation, 

rescued " irate passers-by" and was admitted to hospital an operation 

July, 200 1 ) . 

=-=.:=....;:;;...;c.:...:;..:. On 2 2  2 0 0  I ,  some school a t  a certain secondary school, Moi Forces 

Academy, in Nakuru Municipality were subjected to corporal by their school principal 

being forced to walk on their bare knees a long a Murram pathway. The susta ined severe bruises 

to their knees and were treated at the nearest hea l th fac i li ty Nation, 24 August, 200 I ) . 

=:.:;;.;::;.....:...:;:;.0...;;;.;:;. On 9, September, 200 I, the school of Chewoyet school went on the rampage 

to protest a teacher who had subjected the ir peer to corporal punishment in their school. Their 

efforts were thwarted when the teachers called in the parami l itary pol ice to coerce the students i nto 

submission and quell the riots (Dai ly 12, September, 200 I). 

="""--"-,,--,,,,,-. In October 200 I, at a school in Uasin Gishu distr ict, a _\!p<lr_,C\I(l Ruth Che limo 

committed suicide after a of torture at her school. The headmistress of her school Chel imo's 

school took Chelimo to task over a l  of having taken 100 shi l l ings, which had been dropped 

by another student in the dormitory. Later in the day Chel imo's room-mate with school 

prefects locked her up in the where she was beaten for hours and her ",",';U""I'." soaked in 

water as Chelimo absconded school the and went to drown herself in the 

river (Barasa in  Nation, October, 200 1 ) . 

2 



Case Five: In October 200 I ,  at a Nairobi based primary school.  Jamime Nyamongo, a standard four 

pupil at Mariakani Primary School was seriously injured. His entire back, arm, and abdomen was a 

mass of red welts (at the time of the assault), injuries he sustained when his teacher whipped him using 

an electric cable for failing to complete his home work. This is what Jamime had to say, " I was beaten 

because I had not completed all the questions. I had done 16 out of 25 questions. I was told to lean 

against the table and lashed with an electric wire" (Mburu in Daily Nation, 1 2, October, 2002, pp. I ) . 

Jamime's devastated father, Azariah, condemned the act as a "cruel way of punishing children". On 

the other hand, Saitoti Ole Manyatta, the head teacher of the school perceived it as being an 

embarrassment to his school and emplored Jamime's  father not to 'take matters forward' (any legal 

action). He, Saitoti, later confrrmed that eight other pupils in his school had been whipped and 

suffered serious injuries (Mburu in Daily Nation, 12, October 200 I ,  pp.!) 

Given the above background information and plus the fact that the quoted incidences of corporal 

punislunent seem to be a few isolated cases, it is imperative to determine whether infact the practice of 

corporal punislunent is maintained in Kenyan schools, and the justification for its practice, if any. An 

interrogation of the attitudes of teachers and pupils towards the use of corporal punislunent in Nakuru 

Municipal primary schools in Kenya becomes an imperative in finding out such information and a 

viable tool in attempting to address these preceding and other arising questions. 

The History of Corporal Punishment in Kenya 

While school corporal punislunent in Europe is at the moment virtually eradicated from a l l  schools, 

some of its former colonies (particularly African countries) still harbour school-based corporal 

punislunent as a socially accepted and legitimate practice. In Botswana, attempts to reform the 

education system that harboured authoritarianism failed. This was due to the historically entrenched 

authoritarianism on the part of the teachers. Phasing out corporal punishment was perceived as a threat 

and a challenge to teachers ' traditions and power (Tahulawa 1997). Corporal punishment is still 

practiced despite the deaths of two primary school children after being caned by a teacher (United 

Nations Human Rights Committee on End Global Punishment, 2001). While in Uganda, the practice 

of corporal punislunent in schools is legal ized (Gombya, 1999) the South African Schools' Act of 

1996 outlawed the practice of corporal punishment in South African schools (Sogoni ,  1997; Dlamini, 

1999). 

In Kenya, the indigenous African education emphasized the need to hit  chi ldren so that they respect 

authority. The British missionaries and the colonial government formally established schools in Kenya 

by the year 1932 (Eshiwani ,  1993). Corporal punislunent as a sanction was mainly used to ensure 

forced formalized schooling and forced labour. The forced formal ised schooling and forced labour 

were functions that most Africans were not accustomed to and were reluctant to perform (Sifuna and 
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Karugu, 1 9 88) without being forced. The establ ished schools i n  Kenya were modelled on the 

tradit ional British education system (Eshiwani, 1 993) and were basical ly founded on the Christian 

and to which all who went to school were expected to submit .  The evil nature o f  

the chi ld was central t o  the Calvinist Christian inherent in those schools  (Parker-Jenkins, 

1 999). 

At in 1 963 , Kenya was sti l l  modelled on earl i er colonial on school 

d iscipl ine and specifical ly the use of corporal punishment, which dated from around 1 93 2  

1 993), The education system remained a repl ica of the o ld British traditional education 

which as a fonner British colony, had inherited. The promulgated under the 

Education Act of  1 968 continued to the use of  corporal in Kenyan schools for 

certain misconduct of school children Watch, 1 999) .  

In 1 980, amendments were made to the Education Act stating that ror".,...,...",> punishment was to be used 

as a last resort by the head teachers only but most teachers violated the Act and brutal l y  

children 2000; Human Watch, 1 999). 

A national survey done in  Kenya 

and w hipping was 

the period 1 996- 1 999 by Human Rights Watch showed that 

rn"r."c·(j and admin istered to children in a very brutal manner, In 

many teachers rou tinely carried canes and with them and had them eas i ly  accessible in 

classrooms (Human Rights Watch, 1 999). They were part of the teacher's attire and an adornment for 

their desks. H itting, slapping, and other forms of violence as punishment for poor academic 

inabi l ity to pay school fees and for failure to teachers ::>('{'.r.n""'ln 

from the severity of  mult iple teachers caned children at once; a pupi l  could end up 

strokes at  ago from at least five teachers in c ircumstances such as  making 

noise or fai l ing an exam 1 999) .  

Statement of the Research Problem and Rationale for the study 

The use of  corporal in school ,  as has been shown in the background to this breeds 

violence in society and therefore undennines efforts of non-violent and societies. 

whi le avai lable l i terature shows that the use of corporal punishment has b een declining 

1 999), anecdotal evidence reports) is that the 

praCti(:e is st i l l  in (Dai ly Nation, 25 ,  200 1 ; Dai ly  Nation, 24 200 I ;  Daily 

Nation, 28 ,October, 200 I). 

Given the negative effects of corporal pun ishment 

conventions on the of a child, the lack of 
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explanations for this practice o f  corporal punishment III Kenyan schools, it is important that an 

investigation into these factors be carried out. this seeks to establ i sh whether 

punishment is practiced in Nakuru Municipal primary schools in contemporary Kenya. 

The study probes the atti tudes of teachers and towards this and ascertains whether 

those att i tudes have an influence on the practice corporal in those schools. 

The use of pun ishment in school undennines efforts to  inculcate values in  

chi ldren and undennines the for ach ieving non-violent societies 

It is important, therefore, to whether this praetice is prevalent in Kenyan schools, to 

detennine what attitudes the teachers and pup i ls in the selected schools hold and to establ ish whether 

these attitu des are the detenninants of the practice of corporal in thosc selected 

schools. The findings could  act as an impetus for addressing the ident ified problems and to enforce the 

pol icy in  

As  mentioned ear l ier on ,  the mood of contemporary society i s  geared towards espousing the pursuit of  

non-violent For the United Nations organization (UN) =��="_".�««"'''"'"'"�!"':'' 

the as the United "",,,,.r,,,� �.:�-"""""""" """'""'"""""""""-""""��""" «,«, llo.ft:x.IPJenCe for the chi ldren of the 

World to whi ch a l l  UN member countries, Kenya included, are ext)ecte to succumb. This could  

serve as a towards efforts of non-violent societies and the non-vio lent schools in 

To achieve this therefore, i t  i s  crucial that corporal punishment in school be 

investigated so as to ways of phasing i t  out of schools both i n  theory and in practice. 

Teachers and pupils are role p layers of a school especial ly i n  the 

p ol icy issues. It is important to detenn ine whether they, teachers and pupils, are conversant with the 

policy and what i nfluence their attitude has on the practice corporal in schools  in the 

of such knowledge. 

There is lack of, or insufficient research in this area under Social sc ience research is 

to the in society but very few researchers have been in terested in this area (Murray, 

1 994). Most of the avai lab le studies on corporal punishment have been done in the European context 

and outside 

The Study Hypotheses 

A number of hypotheses were at the onset the research. They were: 
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• The practice of corporal 

schools 

is likely to be maintained in :'\!akuru Municipal 

• Teachers and pupils are likely to have a favourable attitude towards the use of corporal 

in school. 

• The teachers' and pupils ' of anti-corporal punishment policy in Kenya is not likely 

to have an effect on the practice of corporal in primary schools. 

• The teachers' and pupils' experiences with corporal punishment are likely to influence the 

of corporal in school. 

• The teachers' knowledge of the conseq1}ences of corporal punishment in school is not to 

have an effect on the practice of  corporal punishment in school. 

• The pupils ' of  the consequences of  punishment In  school i s  likely to 

influence the practice of corporal i n  school. 

Conclusion 

Even corporal was traditionally and ranked as a desirable and popular 

practice, it bas become an outdated practice out of pace with the social and poli tical that have 

occurred in ternationally. The trend has been and is towards non-violent practices in schools and the 

of children ' s  rights in Corporal is outdated as a social control 

measure. Furthermore, i ts drawbacks i ts advantages hence should not be tolerated in schools 

in general and schools specifically. it seemingly continues to be illegally 

and i t  seems to be supported by actors such as teachers and 

It becomes an to determine the attitudes of teachers and pupils towards the use of r-r.,,,,r.',",, 

punishment in school and the influence that those attitudes have on the practice of corporal 

punishment in the four Nakuru municipal primary schools. This will hopefully an explanation 

for the continued ( i f  any) of corporal punishment in Kenyan schools and to 

recommendations for in tervention. This has served to introduce the study problem 

and its background, we now move to the next chapter, which a review of related literature at 

both national and international highlighting the identified gaps and relevant 

information for the sake of this 

Definition of Key Terms 

The Key of the study were defined as follows: 

• Corporal punishment i s  defined as deliberate infliction of  on  an  individual's body a 

person who has more power and 

to have more power and seek 

than the infl icted victim. For teachers tend 

from parents and the b iblel especially in the context 
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where corporal punishment is outlawed, so as to infEct pain on children in school .  Corporal 

has various n icknames such as spank ing, smacking, f lagel lation, 

whipping, caning, pushing, shoving, s lapping, boxing and so on. 

These synonyms describe how the action o f  pain on the o ffender was carried o u t  o r  

sometimes refer t o  the 

.. Scbool corporal 

of instrument used to infl ict that pain. 

is taken to mean the del iberate infl iction of  pain to a learner 

a teacher in school .  

.. Pushing is a form o f  PA,nE""'" in which multiple teachers cane one learner at once . 

.. Attitudes are a general evaluation of something 2002) or a 

entity with some of favor or disfavor which is  usua l ly i n  terms of the 

person's beliefs, and intention to behave (Shaw and Constanzo, 1982; Reinout de 

2002). The attitudes "predict future behavior or a l low us to understand behavior that 

has a lready occurred 

hold exert a d irect 

In other words, the attitudes that an ind ividual 

to Culture is a multidimensional concept defined by various and hptprr.opnp'\l1 

Accord ing to the Social anthropologist 

{l culture means the tota l of the tradition borne by a society and transmitted 

from generation to Culture may also be defined as "an integrated pattern of human 

knowledge. bel iefs and behavior . . . .  ideas, customs, institutions, tools, 

techniques, rituals and other related (Encyclopaedia 1 989). Sou l es defines 

culture as a whole which includes knowledge, belief, norms, values, standards by which 

people act, art, 

of  society 

law, customs and many o ther capabi l it ies and habi ts acquired members 

Sandoval, culture is a blue print of  behaviors and 

of a person or a group of persons. I t  is an inheritance of 

conveyed and reinforced from 

church, and school .  

culture.pdt) 

to generation 

According to 

which shape the perceptions 

and which are 

institutions of such as the 

to In the context of this violence will l itera l ly be taken to mean physical injury whi le 

abuse refers to an i nfringement of  an individual ' s  B u t  Galtu ng ( 1  defines 

violence as avoidable insults to basic human needs and more to the 

real level of needs satisfaction below what is potential ly  ( i t  i s  the of survival 

needs) for physical misery and exploitation (negation of needs), 

a l ienation of  identity or needs), and expulsion (negation of  

freedom 
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• The tenn learner refers to someone engaged in the learning process at primary, secondary or 

institutions of higher 

• Pupil  is defined as a learner who is at a primary level of education. 

• The Kenya Primary Examination refers to the fi nal examination done by  primary school 

pup i ls in order to determine their entry to secondary schools. In the of 

entry to level of is detennined by a pup i l ' s  perfonnance 

in the primary examination which is a national examinational done by pupi ls during 

their last year of primary ""JJ.VVi'H 

• Children are persons under the age o f  18 years as provided for by  the Chi ldren's Act. 
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CHAPTER 

LITERATURE REVIEW 

Introduction 

In this relevant literature at both national and international level is reviewed. The chapter is 

divided into three sections out of the themes covered in the literature. The first section 

examines debates around corporal punishment. The second section discusses studies on corporal 

in school . The third and last section the consequences of ""''l'\,,'r» 

Debates Around School Corporal P unishment 

to Jennings ( 1 979) the debates on punishment in  school arise from a confl ict of  

values between two society centred and individual based "P,"""Pi"t 

The centred emphasize the social expedience and deterrence power of "or""'A'"» 

This assumes that punishment can be to the well 

of a community, to p rotect society and if  used appropriately it motivates members of the 

and encourages positive behaviour, which is in the interest of everyone. I n  other 

the subjection of children to corporal in school is done for the sake of p ublic or 

social expectations. One of the major c laims of this approach is that societal needs 

individual needs hence an external constraint is necessary to assure the wel l  being of It is 

assumed that without a framework of order, society would and individuals would 

be unab le  to pursue their interests and desires 1 980). 

role of the school, therefore, is as first and foremost to promote a social order 

conducive for individuals to pursue their goals 1 979). The school is assumed to 

the role  of children so that can be integrated into (Wa Thiong'o  ( 1  

This perspective seems to suggest that is "out there" and it is somehow stable and orderly 

except when by individuals. As as such a belief about the need to from 

being tampered with by individuals exists in any given society, there i s  a likelihood of r,-"""-",,, 

punishment to be 

The i ndividual based perspective 

value system and to create society \�'V�*,'" 

the idea that man has a propensity to his own 

1 980). chi ldren in school 
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using violent means such as inherent in corporal punishment, imparts violent attitudes and hence what 

they (children) create as future adults wil l  be a violent society 

The assumption of the individual based perspective seems to be that society is not pre-determined 

rather i t  is individuals who actively create and determine the nature of society. If the methods of 

socialization are violent, the children wil l  learn violent attitudes and consequently create a future 

violent society. 

Given these two opposing views, i t  is possible that the type of perspective an individual hold is l ikely 

to determine whether they support or oppose the use of corporal punishment in school as we shall see 

in the next two sections on the arguments for and against the use of corporal punishment in school .  

Arguments for Corporal Punishment in School 

The advocates of corporal punishment in school give diverse reasons to justify its use. Four of 

these justifications are: corporal punishment as part of traditions and religious beliefs; 

corporal punishment as a reformative and deterrent measure; corporal punishment as tool for 

improving academic performance; and corporal punishment as a last resort. Each of these 

justifications is highlighted below. 

Traditions and Religious justifications 

Authors cum educators, 
'
Potgieter, 1994, (in Peters 1998) and Grey (1997) claim that children are born 

� 
naturally evil with a tendency to do evil . Corporal punishment can, however, help the child to learn the 

correct awe and fear required to form a conscience and to bring the child closer to God. Gunter ( 1 983)  

concurs and asserts that corporal punishment is essential in exterminating the 'evi l  part of a child' so 

that the good in the child is set free to flourish. Ryan (in Parker-Jenkins, 1999) cites New England 

where use of corporal punishment had its roots in the community's  understanding of the nature of 

childhood states; children were viewed as "creatures of sin that were born evil as well as ignorant". 

Teachers were, therefore, expected to use corporal punishment in order to deliver them from sin and 

Ignorance. 

Bernard (in Foster, 1999 : 1-2) a Christian priest cum head teacher of H ighway Christian Academy in 

Pinetown (South Africa) argues that caning children is a biblical correction because Proverbs 23:  13 

exhorts chastisement of children as it says, "do not be chary of correcting a child. A stroke of the cane 

is not l ikely to kil l  him": Bernard contends that God is ultimate even over the government therefore 

the South African government had no right to ban chastisement out of school without God' s  

permission. The Association of Christian Education South Afr ica (Foster, 1 999) claims that corporal 
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punishment is an act of love towards children as sanctioned by the bible and is crucial in chastising 

chi ldren. 

The traditional Japanese perspective justified the use of corporal punishment on grounds that 

"Chi ldren are animals being taught to be human, they receive a treat whenever they behave, and they 

are whipped when they don ' t" (Kanj i, Kato in Parker-Jenkins, 1 999:2) .  The training of children in 

Japan seems to have been likened to the training of dogs and horses. 

Another proponent of corporal punishment, Rubin ( 1 980) contends that corporal punishment is part of 

the human tradition and a crucial component of the process of socializing chi ldren. For example, boys 

especially in America are socially expected to become mil itant, tough, aggressive hence they are 

beaten in order to be toughened (Murray, 1 994). 

The preceding arguments tend to portray children as being born naturally bad therefore needing to be 

chastised via corporal punishment. 

Corporal punishment as a deterrent and reformative measure. 

Two educators, Elrod and Terrel (199 1 ), contend that corporal punishment is a powerfu l  deterrent for 

child misbehaviour. They assert that the "tonic" is effected almost immediately and the unwanted 

behaviour is usually withdrawn within a short time. Westby (1980), an educator, argues that corporal 

punislunent is an effective deterrent. He believes that to achieve this effectiveness, the learners should 

be caned in front of others to set an example. Therefore corporal punishment is an external constraint 

that is necessary for maintaining order in society and schools (Docking, 1 980). 

Some American educators and authors of child rearing books claim that corporal punishment serves to 

correct misbehaviour and has no long lasting i l l  effects on the child (Jennings, 1 979). This view is 

shared by some South African teachers who contend that corporal punishment helps to maintain order 

in the classroom and to curb student unrest in schools (Dlamini ,  1999; Sogoni, 1997) . 

Corporal punishment improves Academic peljormance 

The educationist, Rubin ( 1 980) claims that corporal punishment brings order in the classroom and 

prepares a learner's  mind in readiness for the learning process. On the other hand, a British scholar, 

Dr. Samwel Johnson asserts "my master whipt me very well. Without that sir, I should have done 

nothing"(in Parker-Jenkins, 1999:3). Johnson seems to attribute his scholarly success to severe 

beatings in his childhood. 
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Use of corporal punishment as a last resort. 

Some of the most vocal advocates of corporal punishment in British schools especially during the 20lh 

century were rel igious fundamenta lists (Greven, 1991), teachers' organizations and school boards 

(Hyman, 1987). Their bel ief was that corporal punishment should be used when necessary to maintain 

order and discip line in schools. A similar advocacy of corporal punishment was by some educators in 

Britain who believed that the worst offenders (bullies) deserved severe punishment. It was therefore to 

be used when necessary for badly behaved chi ldren to help control them (Parker-Jenkins, 1999). 

According to the British writer, Winkley (1987) corporal punishment should be used when necessary, 

as long as the cu l ture of the child's family and the child's own perception of justice accepts it. 

The educator, Newell  (1972) claims that when all other means have failed the most effective means 

for correcting student misbehaviour is use of corporal punishment. The educators, Clark and Star 

(1991) and P iek (1994) also recommend the formal use of corporal punishment as a last resort (when 

all other means have failed) and as a last resort by principals in cases of cross misconduct of learners 

(in Grey, 1997:4). The notions 'when necessary' and " last resort" were also advocated by some 

teachers in Britain in the mid-1980's who argued that alternatives to corporal punishment are 

uneconomical. Rather, a short sharp smack produces good results within a short time (Jennings, 1979). 

The above arguments for corporal punishment have highl ighted the different ways in which the use of 

corporal punishment is justified. In the section below, we explore arguments against the use of 

corporal punishment in school.  

Arguments Against Corporal punishment in school 

The arguments against corporal punishment in school seem to focus on the negative consequences of 

corporal punishment upon individuals and society. The main view is that the use of corporal 

punishment in school undermines rather than promote the well being of individuals and society. There 

are five arguments that are commonly used by the opponents of corporal punishment. These 

arguments are outlined below. 

Corporal punishment is neither a deterrent nor reformative measure. 

Smith (1985) refutes the deterrence claims by arguing that corporal punishment does not deter 

misbehaviour as revealed by the fact that the same chi ld is normally caned frequently. Equal ly, the 

British psychologist Leach (1993) maintains that corporal punishment is not a deterrent because giving 

the child a short sharp punishment only leaves the child feel ing that the problem is over, but it is never 

reformative. Koening (1995) maintains that it is respect and co-operation between teachers and 
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learners that can restore order in the c lassroom and schools, not the use of force in fonn of corporal 

Corporal punishment impacts on academic performance 

The educators Short and Blanton ( 1 9 88), and Holdstock ( 1  claim that corporal punishment 

decreases the learner's motivation and l eads to low academic achievement. Caning, argue, creates 

anxiety, fear, aggression and frustration which act as inhibitors to the learning process. caning 

per se cannot account for academic nprTArm 

A simi lar objection is from Smith ( 1  who claims that a teacher who uses corporal punishment is a 

total failure in class. H e  contends that a competent teacher should be able to control the learners in the 

classroom without resorting to v iolence, in fonn  of corporal p unishment. ( 1 979), writing 

from a B ritish context, concurs that """" .. "r,,, ... ,,,''; teachers often resorted to "£'or"''',"" punishment due 

to inabil i ty to maintain order in the classroom. 

Corporal punishment in school as a resort and necessary. 

Evans ( objects to the idea of last resort contending that the use of punishment as a last 

resort does not work He c laims that many ch ildren are so hungry for contact with an adult 

who has become a meaningfu l  person to them that would rather be hit by that person than be 

ignored by him. It is often easier to gain the attention of a adult by bad behaviour than 

by quiet confonning, and " i f  corporal is the rule, the more outrageous one ' s  behaviour the 

most contact one wil l  achieve" ( 1 9 67:23 1 ). In this the with which such children are 

hit does not i'>'''�''''H''." its use as the last resort. 

Newel l  ( I  the idea as last resort claiming that the notion 

of last resort is never the case because by the time a resolution is  reached to hit the child as a 

last resort, the n",,,,,p"r<>j'(WO (teachers or parents) are very angry that they act i mpUlsively. 

if  the child the can escalate into physical abuse. 

Corporal punishment and Socialization of Children 

The social ization of children that incorporates punishment imparts v io lent attitudes and 

behavior in chi ldren. Children emulate adult violent behavior without instructed to do so, s ince 

adults are their role models 1 998; Bandura, 1 973) .  Leach ( I  and (1987) 

assert that the social ization of children in school that punishment, model s  children 

to adopt aggressive behaviour as d isp layed by their teachers who are their adu lt ro le models.  This is 

maintain, in the rebellious and criminal behaviour of children in schools. 

13 



( 1 994) concurs but claims that chi ldren l earn that those who love you the most are those who 

hit  you the most hence children internalise love and violence partnerships and are l ikely as adults to hit 

those with whom they engage with in close relationsh ips. Equally, ( 1 962 in 

1 980:230) claims that schools rebelliousness in chi ldren and do l ittle to 

i nhibit bad behavior. According to Holstock (I 

they are punished and often have a desire of 

( 1 995 )  learners react 

the o ffenders. 

when 

Corporal punishment as child abuse 

Westby ( 1 980)  and Holdstock ( 1  

against children and as chi ld  abuse 

have classified corporal punishment as deliberate violen ce 

it invades privacy). 

According to Parker-lenkins (I a Human rights activ ist, corporal is  child abuse. His  

position is  that rights and are owned by and owed to teachers and other 

people involved in education. ridd ing schools of is  one way o f  

respecting the of chi ldren since it encourages young to have a healthy respect for their  

rights and those others i n  Newel! ( 1 995)  concurs and advises teachers to respect a child 's  

right to 

Ziggler and Hal! ( 1 989) contend that corporal punishment is both violence children and an 

infringement of  children's to freedom, dign i ty and 

accepting as an appropriate mechanism for 

that i s  rooted in societal attitudes o f  

argues that corporal punishment does not help children to defend their  

( 1 984) concurs and 

and honour. 

While (l observes that the perpetrators of corporal usually demand that the 

v ictims submit to their wi l l  and often cause them to lose their freedom and identity, apart from loss of 

l imbs or ( l  asserts that corporal restricts the free time of children and 

hurts them because i t  removes a chi ld from his or  her peer group and keeps him or her under str ict 

adult  survei l lance, which is  the most unpleasant punishment of  all for a chi ld 

One key observation from the above is  that the advocates of corporal punishment 

in school tend to focus on the 'merits' of school ""t.,.,,,,r,, while i ts opponents seem to 

focus on the demerits/negative consequences of  i n  school as a 

for their The commonal i ty among these debates is that they are embedded with adult  

and l ittle, i f  any,  about the views advanced by chi ldren. Corporal punislunent has serious 
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adverse effects upon children and society at large, as we shall see in  the forthcoming section that 

discusses the studies on corporal punislunent in school .  

Studies on Corporal Punishment in  School 

This section discusses studies done on the African continent and those done outside the African 

continent. Most of the available studies on corporal punislunent are conducted outside in the western 

world and were done long time ago. Apart from studies in Kenya and South Africa, no studies have 

been sourced from any other African country. 

Studies on the African Continent 

Kenyan Studies 

Arasa ( 1 995) investigated the Nairobi primary school pupi l ' s  attitudes towards school and their level 

of achievement motivation and their parents' level of education. The study a imed at finding out 

whether there was any significant correlation among parents' level of education, pupils'  attitudes 

towards school and their achievement motivation. About 25 1 pupils from 4 primary schools in Nairobi 

slums were sampled. Questionnaire items measured on a l ikert2 scale were used to measure pupi ls '  

attitudes towards school and parental level of education. 

The data was analysed using the Chi-square test, to test for statistical sign ificance. The key findings 

were: there was no significant relationship between student's achievement motivation and student's 

attitudes towards school; and there was no significant relationship between student's achievement 

motivation and parent's level of education. 

Arasa concluded that student attitudes towards school and parental level of education were not related 

to students' achievement moti vation. 

There were two methodological lessons that were drawn from Arasa' s study for the present study. 

Arasa ' s  study certifies the use of l ikert scale for measurement of attitudes and use of chi-square test 

for testing of significance in cases where two or more competing variables are known to l ikely 

influence the issue or behaviour under investigation. 

The study is also significant as it shows the deficiency of explaining or locating analysis of student 

behaviour within exogenous factors namely parental characteristics. This strengthens the need for 

2 A l i kert is an attitude measurement scale that assesses both the att i tudinal  d i rection (positive or negative 
fee l ings) and i ntensity. This  is done by aski ng a person to rate t heir  fee l i ngs towards a particular person, or 
object or idea on a 5- or &- point scale ranging from strongly positive to strongly negative feel ings (Rajeckitt, 
1 990:346) 
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pupil centred factors such as attitudes towards use of corporal 

the focu s  of the present study. 

which was 

A study by Mutia ( 1  investigated whether the use of 

behaviour control, or behaviour modification. The main focus  of the 

was an effective mode of 

was on factors that affect 

the effectiveness of in modifying behaviour. Mutia's study was guided the 

reinforcement model whose underlying theoretical assumptions are that behaviour that is reinforced is 

to recur, and behaviour that is determined its consequences.  The behaviour that leads to 

favourable consequences is l ikely to be in  future, while one that leads to unfavourable 

consequences (such as wil l  be avoided. The sample of  25 teachers, 25 

and 25 students. 

The findings of this were: ( I )  was more to good effects if the one 

is respected the one being punished and is more l i kely to lead to poor 

relationships between the parties involved and pupils) .  From these findings, one of the key 

recommendations was that punishment should only be used when there is no alternative mode o f  

behaviour control 1 985 :64). 

Mutia's study did not look at  effects of ,+" ... ,,_.,-, punishment or adverse effects and the fact that 

unintended effects outweigh the desirable effects. The study seems to be accommodative to teacher 

which v io lence, which the present study was to. Thus, the current study 

investigates whether attitudes of teachers and pupils have an influence on the nr'H't,t''' of corporal 

punishment in  schools .  

(2000) the attitudes of primary school towards the use of  physical 

punishment in  primary schools in M ombasa municipality. A total of  1 26 were sampled. A 

questionnaire was u sed to col lect data. The findings of the study were that pupils were punished 

harshly yet had a very positive attitude towards punishment. concluded that the 

children the use of school punishment because they viewed it as of the school 

system and as a contract (between them and the teachers), which must be 

harsher the punishment the better the results. 

with. Hence, the 

The Ngaje 

fai led to 

punishment was 

a school 

d id not determine the causes of the of corporal punishment in school, it 

the teachers ' i t  was done in a different context, when corporal 

and was done in a coastal town. Teachers and are stakeholders of 

and role in policy implementation. the current 

determined both the teachers' and attitudes towards the u se of "" ..... "r" in school 
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and the 

schools. The 

upcountry 

if any, that those attitudes had on the practice of corporal jJ ''''''''HH'''' 

was done i n  a context when corporal punishment is 

i n  the selected 

and in  an 

All  the available Kenyan studies were done in a context d ifferent from that of  this were 

done before the March, 200 1 Education (which outlawed the use of corporal punishment i n  

Kenyan was put in p lace. 

South 

Sogoni ( 1  the attitudes of  tP5l {'h,F'r<: and students towards the use of corporal 

punishment in three secondary schools in Transkei. A survey 

instrument for data. Although the results were that the 

was used as a research 

of the teachers and 

supported the use of corporal punishment in  schools, and even suggested the need to repeal the 1 99 6  

punishment school policy t o  curb the rising student lHU''''' .l U  

favour the use o f  this punishment in  school. 

the students did not 

A simi lar was done Dlamini ( l  I t  i nvestigated the attitudes o f  secondary school teachers 

and learners towards the use of  i n  three senior schools in Pinetown. 

The was used to col lect data from a sample  of 40 teachers and 1 50 learners. The 

i tems were measured on a l ikert scale. The showed that the of  the 

teachers and pupi ls  obj ected to the use of i l legal corporal punishment in schools. The teachers gave 

fear of  as  the main  reason for not  supporting the use  o f  punishment i n  school. 

While study indicated that most teachers favoured the use of  corporal punishment in 

the Dlamini study showed that most teachers did not the use of  corporal punishment for fear of 

A number of teachers had been prosecuted for i l l egal corporal 

1 999) and it seems l ike the fear of prosecution had led to a I n  "tt.tllrip 

wil l  be relevant in  making recommendation for the present While the two S outh 

were done in  secondary schools, the present study focuses on schools in 

'-' � �  . .... .. _� Outside the Continent 

studies 

The studies done outside the African continent 

corporal pun ishment in  school .  

examined the negative consequences of 

Bandura ( 1 973) carried out an experiment that tested the effects of  aggressive behaviour as d isp layed 

adults on chi ldren .  The chi ldren were put in a simulated environment and were al lowed to watch a 
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film by adult actors who displayed violent behaviour. When the film ended, the children started 

kicking each other, imitating what the actors had been doing. They repeated this fight on several 

occasions. From these observations, Bandura concluded that correcting the misbehaviour of children 

using aggressive methods serves to train the children to imitate that violent behaviour as displayed by 

adults but does not lead to the intended objectives. 

The main argument of the present study is drawn, partly, from Bandura 's study and emphasizes the 

fact that use of corporal punishment in school engenders aggression in children hence the need to use 

non-violent means of socialization. 

Patterson (1982) and Nagaraja  (1984) did a cross-sectional study of American children with severe 

behaviour problems. The findings were that when parents of these children used corporal punishment 

or verbal aggression to correct the child's misbehaviour, the children tended to use similar coercive 

tactics as the parents. The parents regarded this as further misbehaviour and punished more. The 

children in turn became more coercive and hostile. The conclusion was that this escalating feedback 

loop, in which parents unintentionally legitimise violence, generates a vicious circle. 

When this finding was identified, Patterson and col leagues convinced the parents of these highly 

aggressive and disruptive children to stop the use of corporal punishment. Patterson and colleagues 

have had a high rate of success in ending the vicious circle. 

One of the most recent studies in the USA (a national survey) done in August 2001 was suggestive 

that corporal punishment breeds aggression in children. The study was carried out by two psychology 

professors (Gaughan and Cerior, 200 1 )  and an anthropologist, Myers, under the auspices of Alfred 

University. The study sought the attitudes of 2 ,017 seventh and twelfth graders towards gun shootings 

in American schools (Gaughan and Cerio, 200 1 ) . The objective of the study was to identify the causes 

of school shootings so as to establish preventive measures. 

The respondents were asked to rate 1 6  possible reasons for school shootings on a 1 (Strongly agree) to 

5 (strongly disagree) scale. The respondents were also given an open question in which they were told 

to give their opinion on what should be done to stop school shooting. The key findings were: 91 %of 

the respondents said they had thought about shooting someone who hurt them at school; 87% of the 

respondents strongly agreed and agreed that they would get back at those who have hurt them 

especially in school. On the question of stopping school violence, the children said that there was need 

for "kinder" "gentler" schools. The children cited violence used by adults as a major factor that they in 

turn emulate in solving their problems. The most popular response was that students wanted teachers 

to care about them and to become emotionally involved in their lives. They wanted teachers to support 
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be positive role models for them in their treatment of other 

and confidants. 

and be their 

The conclusions drawn were that revenge was the motivation for school 

Those who shoot are motivated by the desire to get back at those who have hurt 

other k ids and prefects. The aggression that chi ldren tend to from 

advisors 

in USA. 

for instance, 

to harsh 

by thei r  teachers i s  not context specific. A study done in London had almost similar 

results. 

( I  did a study using i n  depth interviews ( in  J...<V'"U'-''',  on working class boys ' attihldes 

towards physical force. The results showed that the were ' indignant' and ' angry' at  the use of 

force. Corrigan concluded that such sentiments were a reflection of  their pertaining 

the condit ions under whi ch the teachers punished them which were unfa ir. This is because the teachers 

could hi t  the boys but they in  turn could not h i t  back. For most of the boys defamed the 

teacher who h i t  them as a 

used to describe their feel ings). 

and Ha (the terms such as 'bastard ' ,  'puff ,  ' twat' were 

The boys were unanimous in their 

deterrent. 

that ,",U1"'''.''''·'''''<  did not teach rules neither acted as a 

Rutteret, Maughan, Mortimore and Ouston (I did a survey of twelve London comprehensive 

schools. The findings were that where the levels o f  punishment were particularly the 

behaviour tended to be worse. The conclusion made was that when a teacher resorts to 

puni shment there is likely to be a � "  . . .  "t,V of relations between the teacher and the individual offenders 

as well  as with the whole class. Next did another to test the hypothesis that PAr.,..."r" 

punishment worked as a means o f  delinquency, but i t  was found that i t  d i d  not. 

Clegg ( 1 962 : 1 63-4) also the nvr,"TI'F'" 1 that corporal punishment worked as a means o f  

averting schools in West Riding of Yorkshire were sampl ed.  He found no support 

for the view that which cane vigorously are the ones which produce the best-behaved 

chi ldren. it was observed that schools which caned the most seemed to have a h igher 

del inquency rate. concluded that schools positively engender rebell iousness, 

del inquency and does l ittle to inhibit bad behavior which may have roots in a lack of a ffection or some 

other d isruptive influence in the home 1 64). 

Reynold and 

for over a 

rO�iTrf'''!I' did a in South Wales i n  1 978. This was a longitudinal conducted 

of seven years. The purpose of the was to examine whether there was any 
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association between the academic performance in schools and use of corporal In  

n ine secondary schools const i tuted the  sample size .  

were the factors that  were used as indicators to assess the 

academic attainment and delinquency 

of The 

overal l performance of each school was recorded each year. The findings were that schools that had a 

poor overal l  academic performance also recorded a of using to 

improve academic Those schools that had a higher rate of overa l l  "prt",.."" had a 

very low of corporal punishment for reasons o f  upl ifting academic attainment. 

conclusion was that corporal encourages bad behaviour and juvenile 

delinquency and does not improve academic performance. In that study, exogenous factors that 

motivated teachers' use of corporal 

characteristics, which infl uence the practice of  

study. 

was examined, the teachers' 

punishment, are by the current 

The above studies provided factual information on aggression In children as o ne of the negative 

consequences of corporal pun ishment; that teachers' and att i tudes towards 

the use 0 f "rH.,.,"'''' punishment have an association with the use of this in school ;  provided 

'H�'"V'''''J to attitude measurement and suggested ways of attitude change. These 

were done in a d ifferent context from the current 

Negative Consequences of Corpo ral u ... ,."'JU .... �u. in School 

There were four  classes of consequences of corporal In school that were 

identified in the l iterature: physical, sociological ,  educational and psychological. 

consequences 

The consequences3 of I''',''''''r'' consti tuted the harmful effects incurred on the 

body of school chi ldren. These included: pain, nose tissue i njury, 

nerve U"'''",b�' fractured bones, broken becoming unconscious, and even death. 

There are inumerable examples of this: a certain teacher murdered an student in a London 

based school by giving him three strokes of the whip on his back 1 968 :80) .  Murray ( 1 994:8 1 )  

a 1 990 scenario of  a family in USA whereby a foster mother lost control of her temper and hit 

her son to death. 

A survey on school based ""rn'')'r'' punishment revealed that the use of corporal punishment in 

broken bones, knocked-out teeth and internal b leeding and in school left pupi ls  with tissue 

3 The physical consequences of 
v iolence (Gal tung, 1 990), 

punishment refer to violence or direct violence or mani fest 
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most extreme cases, the left chi ldren disab led and even dead In South 

a certain learner still suffers from permanent disab i l i ty, which he sustained when he was hit on 

the head by a metal l ic pipe by a female teacher ( Mtsha l i  and Qwabe, 1 998  in 1 999) .  This 

learner sustained further when the principal hit his injured head against the wal l (Mtshali and 

Qwabe, 1 998  in  

In Botswana, there were rp,..,r;,..,rpf1 two cases of death school (United 

Nations Committee for End Global UH""llllvHt, 200 1 ) .  

Social Consequences 

The social consequences of corporal punishment are that i t: is direct v iolence (or physical violence as 

discussed above) chi ldren; it creates aggressive behaviour in children and leads to a cycl ic 

reproduction of v iolence in ( Murray, 1 994, Wiehe, 1 998) ;  i t  i s  an abuse of  children and curtai l s  

their to  be  free from torture, harassment, and punishment. Further, the use of  

corporal creates a relationship of enmi ty and power between the teacher and the 

pup i ls ;  as a resul t  the oppressed and coerced by their teachers (Docking, 1 980; Rutteret et. 

aI., 1 979). 

Corporal a lso leads to poor j ob opportunities s ince the chi ldren undergo a 

effect (Murray, 1 with poor creative or innovative ski l ls  that are not qual i t ies for 

level S uch chi ldren wi l l  tend to b e  inc l ined to low- level j obs that requi re obedience and 

submission to rather than being autonomous ( Kuhn, 1 969 in :v1urray, 1 994: 1 46). B ut the 

demand for low-level occupations is very low in Therefore subjecting children 

to may cause them, as future adul ts to remain  unempl oyed due to their lack o f  

relevant ski l ls best suited for the j ob market needs of  v'"" "Vl".,''"' society. 

and consequences 

A violent structure leaves marks not on  the human body but also on the mind and (Galtung 

1 990:  Corporal punishment in school has serious psychological consequences that impair 

children ' s  in school .  Corporal decreases the learner' s  motivation and leads to low 

academic achievement. Caning creates aJ;!.);!lt::;SII.)H and frustration i n  children that h inder 

rather than improve academic nprtnrm (Short, Short and B lanton, and 

and Holdstock, 1 985). 

Children tend to dis l ike their and school leading to an increase in dropouts (Raven, 

Teachers respond with such authoritarianism to the behaviour that children should be 
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free to express as of their and this leads to feel ings of anger and resentment i n  

children about unfair  conditions under which teachers h i t  them (Corrigan, 1 979). In most cases, 

teachers are not to l isten to children's  problems nor does the school environment 

encourage with children. This children as future adults to an authoritarian 

personal i ty,  v iolent attitudes and behaviour. 

Some children are known to have suffered from post-traumatic stress syndrome later i n  l i fe which in 

turn creates l i fe psychological such as depression and suicidal thinking ( Docking, 

1 980) .  This was evident from an USA based which showed that adul ts whose parents hit them in 

childhood are more to be  flP1nrpCCP'{1 about ki l l ing than those whose 

parents did not. Thus, the more corporal one experienced as a child the the chance 

of or of committ ing suicide as adults/ or older children 1 9994 :7  

Clearly, punishment is not a desirable discipl inary measure rather i t  produces idiosyncrasies 

and very serious consequences which on children and society at 

Conclusion 

I",U1WC.llL" that advocate for the use of corporal in school preva i l ,  avai lable 

studies have shown that corporal poses serious and d iverse consequences upon 

children and society itself. The retention of a discip linary measure in school should not be  on 

and beliefs about i ts merits but  should b e  based o n  factual 

about its setbacks. The socialization of  children in school that I'''.'''''''r�t,a" corporal 

serves to impart violent attitudes in ch ildren leading to a cycl ic reproduction of violence in 

has a lso shown that teachers and pupils in most cases have a favorable attitude 

towards use of corporal in school. It is important for corporal p un ishment to be 

out of schools so that non-violent methods are forged. S ince there is a o f  information, if any, 

on corporal punishment in contemporary Kenyan of the teachers' and 

pupi ls '  attitudes towards the u se of  corporal punishment in fou r  Nakuru Municipal schools 

becomes an imperative. This necessitated the need to 

the anticipated study as deliberated on in the next 

a conceptual framework that would 



I ntroduction 

The study had three 

C HAPTER THREE 

CONCEPTUAL FR4.MEWORK 

establ ish whether corporal was 

the four Nakuru Municipal Urban primary schools; identify the attitudes of teachers and 

towards the use of corporal punishment in school and determine the influence, if any, that those 

attitudes had on the practice of this pun ishment in the selected schools .  

This chapter an of the main theories that were appl ied in the study. There were fi ve 

principal theories that stimulated and gu ided this study, and aided in interpretation of its find ings. 

These were: the social the theory of attitudes and behavioural the theory of 

and the rei nforcement models .  

The social theory the study in explain ing corporal ... '''t UH,",' ' ,  IS in 

schools and how violence is  In I t  also gave a justification as to why corporal 

should be eradicated from schools. I t  i l lustrated how violent attitudes and violent 

behaviour as by adults and teachers i n  are learned by chi ldren imitation. 

Adul ts and teachers are ro le model s  for children to emulate. social ization methods 

which corporal punishment leads to the reproduction of violence in i n  a 

manner such that violence wi l l  ab ide in society from O'pr.pro.n to 

The of attitudes and behavioural in tentions was key i n  the in  identifying the 

aspects of  attitudes and how to measure atti tudes. It partly aided in explain ing the l ink between 

attitudes and behaviour. The of cognit ive dissonance was ID 

attitude change. The reinforcement (classical and human model l ing models 

study in how to change b ehaviour and attitudes. These theories were also important in 

study in recommendations. 

ways of 

the 

the 

There was need to examine the corporal from a of theoretical r\P'C<:r\P"t 

(Murray, 1 994) s ince its occurrence is intertwined with a of factors. The occurrence o f  

corporal punishment can b e  explained in  terms of both micro and macro issues hence the theories 

appl ied in this study are based on issues within this range. M icro issues imply, issues that are based on 

an individua l ' s  attributes 

societal l evel . 

factor) whereas macro issues are those at 



Murray ( 1 994: I 08) asserts that l i tt le progress can be made in research without a c lear theoretical  

framework to stimulate and guide i t ,  and aid i n  i ts findings. H e  has observed, however, 

that there are no specifi c  theories to guide research on the corporal punishment and this has, 

vis-a-vis o ther reasons, made most social scientists to avoid researching the area of 

punishment. But Murray ( I  recommends the use of mult iple and re levant theories to help deal 

with this l imitation. 

The Social Learning Theory 

The social the misbehaviour of ch i ldren 

methods serves to train the chi ldren to imitate the violent behaviour as by adu lts (Ban dura, 

1 973) .  According to thi s  violence i s  a learned response. The of a violence 

( such as  corporal punishment) may have learned this dysfunctional response from witnessing violence 

In the ir  famil ies of origin or in a school setting or from the attitudes prevalent in 

Docking, I Gagne, I 

Wiehe ( I  asserts that the societal attitude that adul ts should hold power and control over the 

chi ldren has a historical I t  was evident in English statutory Iy those 

underp inning the education pol ic ies and rel igious Christian i ty '"'..,�."u,"u" bel ief 

between the fourteenth and the first four  decades of the n ineteenth was 

that a chi ld is born with both evil and good, and the use of punishment to exterminate 

the evil part the ch i l d  the good t o  flourish. 

Wllen corporal is used as a control measure in socia l  institutions ( family and to 

discipl ine children. This becomes cyc l i c  in that those children subjected to corporal 

punishment learn violent methods for solving The use violent methods as  social contro l 

measures therefore reproduces a o f  future perpetrators of violence in (Wiehe, 

Theories Attitudes4 

Although there are various theories of attitudes but the differences among these theories pertain to the 

as to which of the three rnr,r;n,pnT" of attitudes is primary or which i s  a cause for the other 

h ighlighted. 

4 See 

In this l ast of this f' ''<''''''''' 

One for the defi n i t ion of attitudes. 

theories of attitudes that this study are 
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Tbe Tbeory of Attitudes and Be havioural Intentions 

According to this theory, an individual ' s  attitudes towards any given object is a function of the 

strength of h is or her beliefs about the object and an eval uation of the response to the object (Shaw and 

Constanzo, 1 982:285) .  In other words, "attitudes predict future behaviour or allow us to understand 

behaviour that has already occurred". Hence, attitudes will predispose overt behaviour and specifica l ly 

single act behaviour is best predicted by attitudes towards it (Rajecki, 1 990:73 , 1 04). By implication, a 

single act l ike use of corporal punishment in school will be best predicted by the attitudes towards that 

same act. In this way, the behaviour wi l l  be consistent with the attitude. 

Rajeckitt ( 1 990) highlights that both the content of an attitude and its aspects/components are 

important. An attitude consists of basically three components: the affective/emotional/feelings, 

cognitive, and behavioural consequences (Gagne, 1 985:229 and Rajecki, 1 990). Thus, an attitude is 

often a product of feelings that accompany the idea, the action tendency (behavioural intents or 

readiness for action) and situations relative to the attitudinal object. 

The three components of an attitude were important in determining the teachers' and pupils '  attitudes, 

in this study. Their attitudes were determined by gauging their feel ings-- '. �and intended behaviour 

r�ing the use of corporaL nishment i n  school. The resl?onden.:..:t..:.s_w'-'-".;er:....:e:......::.a.:..:sk:.:..:e:...::d�q..:u.:...es:::..:.tions which 

allowedJhe.m...t.o-.e.xpI.es.sjheir,..f�eJi.ngs, beliefs and behavioural intents in certain situations in the 
.- -

context of school corporal punishment. For instance, a teacher who said "I would prefer to cane a 

disruptive pupi l  over any modes of punishment" was taken as de ictin _�ositive behavioural inte�t 

which would possibly materialize into reality under certain favourable conditions especially when the 

cognitive and affective aspects come into play. 
----

The affective component (feelings and emotions) 

According to Rajeckitt, ( 1 990), attitudes are accompanied by positive or negative feel ings ; conversely 

posit ive or negative feel ings have a certain attitude behind them. This is basically the evaluative 

element in an attitude (namely feel ings and emotions) on the basis of which the attitude holder judges 

tneob}"ect to be good or bad for instance emotional reactions such as l iking, hating, loving, are in the 

affective domain. The respondents' feelings 3ere gaug.e.d...b�fonnulating .Q!1estions that el icited t1!.eir 

� 

Behavioural component 

Since an attitude is also defined as a disposition or readiness for some kind of action, the behavioural 

component is can be referred to as "behavioural intentions" (Ajzen and Fishbein, 1 970, in Rajecki, 
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1990) or "action tendency". This component is assumed to mediate overt behaviour (Bagozzi, 1978, in 

Rajeckitt, 1990). 

Cognitive component/ Cognitions 

The last component of an attitude is the cognitive component. Cognition here refers to any bit of 

information, fact, or knowledge relevant to the attitudinal object. Cognitions are basically bel iefs about 

the attitudinal object. These are principles (beliefs or ideas) that guide or influence action choices. 

Thus, bel iefs, ideas and the conflicts among them are summari ly cognitive aspects of atti tudes. 

However, they do not seem to be adequate to account for the dynamic effects that attitudes have on an 

individual 's  action choices (Rajecki, 1990). All the three components of an attitude are essential in 

gauging one 's attitude towards a given object. 

Determining each of the three components of an attitude was important in the present study since it 

was assumed that the attitudes of primary school teachers and pupils towards the use of corporal 

punishment in school influenced the practice of corporal punishment in the selected schools. 

The Theory of Cognitive Dissonance 

The Theory of Cognitive Dissonance postulates that human beings always strive for consistency in 

their bel iefs, attitudes, and behaviour; therefore i nconsistency (dissonance state) may lead to change in 

attitude to justify the action and establish consistency (Gagne, \ 985 :222). In other words, when 

inconsistency or dissonance among bel iefs is encountered, the individual strives to achieve 

consistency and in this process may undergo a change in attitude. 

This theory highlights two characteristics of attitudes: the origin and the function. Attitudes are also 

said to be a source of behavioural motivation and organisation, which serve a purpose or function. 

Mcguire, 1969 (in Rajeckit, \990:7-8). The idea that an attitude serves a function instructs us on how 

to proceed with developing methods of attitude change which is one of the goals of this study. 

Therefore, many of our attitudes are learned as a result of a series of interactions with other people for 

instance, parents, friends, teachers, and associates (Gagne, \985). These attitudes may be acquired or 

changed suddenly as a result of a single experience or may undergo a gradual change over a period of 

years, presumably as a result of cumulative series of experiences. 

Behaviour and Attitude Change or Acquisition 

Two types of situations can make a change in  attitude probable: classical conditioning/reinforcement 

and human modelling. 
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Classica l  conditioning 

Classical conditioning is a s ituation when uncondi tioned stimulus is wi th a conditioned 

stimulus (Gagne, 1 985) .  In our case, corporal punishment can be said to be a conditioned stimu lus 

which teachers are accustomed to practicing, whi le being prosecuted is an unconditioned stimulus. If 

we the of wi th being prosecuted, the result  may be that teachers wi l l  

fear practicing for fear of  being Failure to practice corporal 

punishment w i ll l eave the teachers i n  a state of dissonance or discomfort, which human 

bei ngs do not usually abhor as we saw above. As a the teachers may possibly change their 

attitudes and their bel iefs so as to estab lish consi stency and a l leviate the psychological d iscomfort. 

Alternatively, instances of prosecution for those teachers who corporal punishment 

may register in them a of fai lure to achieve intended Gagne ( 1 985 )  posits that such 

repeated i nstances of fai lure may yield attitudes of dis l ike. This kind of situation is what is referred to 

as reinforcement. In this case, being prosecuted is a 

prompt teachers to have attitudes of disl ike for the practice of 

fornl of reinforcement, which may 

punishment in school .  

Human m{)OEmIlI2 

One of the delJenldable sets of events that have been fou nd to changes in atti tudes is the 

phenomenon human modell i ng. Attitude learni ng or resul ts from imitation of the model ' s  

behaviour or action choices (Gagne, 1 985) .  A person who is and admired as 

credibi l ity i s  observed (by one or more learners) to exhibit behaviour or make certain cho ices o f  

personal the l earners wil l  imitate the behaviour as by the model. 

If  the model exhibits choices of undesirable behaviour such as or desirable choices 

accompanied verbal remarks or perhaps the model uses verbal descriptions of behaviour 

choices/intents that are undesirable. S uch a model may punishment for undesirab le remarks or 

actions. In such a situation where the model i s  the  learners wi l l  stop imitating the model for 

was key i n  explaining why pupi ls  can have positive fear of punished too. Human 

attitude 

recommendations. 

the consequences of I t  also aided the in  making 

Conclusion 

The five theories that underp inned this were framed around behaviour and the 

socialization methods. All these 

to the practice of corporal 

attributes and i nteractions 

m the occurrence of ""Ton".'" 

have been important influences in the context with 

in school .  The above discussion indicates that the 

and the attributes of the individual persons play a key role 

in school .  
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The social the 1ll 

society and in  determining the just ification for the 

why and how punishment occurs i n  

The theories of  Attitudes the study in 

measurement of attitudes, attitudes and practice, and in making recommendations for attitude 

and behaviour We now move to the next chapter i n  which the approach 

employed in this study is del iberated on. 



CHAPTER FOUR 

RESEARCH METHODOLOGY 

Introduction 

There were four main objectives of this study: to establish whether the practice of corporal punishment 

was maintained in the four Nakuru municipal primary schools; to identify the nature of attitudes that 

the respondents had towards this punishment and determine the influence, if any,of the respondents' 

attitudes towards the use of corporal punishment in school on the practice of  corporal punishment in 

the selected schoo ls. 

Researcb Design 

To be able to achieve the study objectives, the researcher carried out a survey of the teachers' and 

pupils'  attitudes towards the use of corporal punishment in school .  A survey research searches for 

accurate information about the characteristics of  particular subjects, situations or about the frequency 

of occurrence of phenomena. This is relevant for providing descriptions of the variables and 

explanations of the relationships between them in order to answer the research question (Brink, 

1 999:  1 08- 1  09). Since the study had an object to make reconunendations based on the study findings, 

the survey was the most appropriate for use in this study because it assures standardization. 

The standardization criteria was assured by subjecting the respondents to the same questionnaire 

i tems. The questionnaire items contained both closed-ended and open-ended questions. The cIosed­

ended questions contained attitudinal statements which measured the respondents' attitudes towards 

the use of corporal punishment in the selected schools, by gauging their feelings, beliefs, ideas, and 

opinions/intents and knowledge with regard to corporal punishment in school.  The closed-ended 

questions were also used to collect the demographics and some facts about the practice of corporal 

punishment. Survey research is reconunended for use in establishing vital facts about people: their 

bel iefs; opinions; feelings ; knowledge and behaviour (Kerl inger, 1 983). 

The survey allowed for use of statistical techniques and rigorous testing to determine the relationships 

between the key variables as recommended by Newman ( 1 997:23 1 )  in order to answer the research 

questions. 

Leedy ( 1 993) advises that a researcher who wishes to make recommendations, based on study findings 

to guide the practice, should employ a survey approach because a survey is normative, its primary role 
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is to the status of a phenomenon in order to provide infonnation to guide practice in the 

immediate future (Mouiy, 1 978) .  Thus, a survey enabled the researcher to make recommendations that 

would makers about the way forward. 

Surveys are viewed as excellent vehicles for original data for purposes of measuring the 

attitudes, and orientation of a too to describe 

Newman, 1 979; Sapsford, 1 999). I t  was reasonable that a survey be especially 

techn ical and constraints of the study, so as to al low for selection of a larger sample size .  

The 

the 

The t<> e"",'r",; the primary schools as the most s ign ificant and starting point to examine 

issues with to the practice of  corporal punishment in school. All the school teachers 

and pupils (aged 1 3- 1 7  years) from four  primary schools were the population for various 

reasons. Children in this  age group are said to be less l ike ly than adults to h ide their even i f  

the i s  social ly undesirable and Cerio, 2000; 1 990). The study a 

l ikert scale for attitudes of the respondents. Raj ecki ( 1 990) and Gagne ( 1 985) have advised 

that the direct measurement of  attitudes 

children above 1 2  years and adults. 

a l ikert scale i s  su i table for measuring attitudes of 

children find i t  d ifficult  to assign a value to the level of  

of their l ikes and disl ikes. 

Teachers and pupils are key stakeholders in a school organisation and play a key role in ':""-'V-V'-'" 

occurring in schools. For the implcmentation of the pol icy that banned the use of  

III schools is l ikely to 

bel iefs, • __ . . .. toV andlor behaviour. Lastly, 

on the teachers ' and pupi ls '  att itudesl 

school chi ldren are more " ''''''''IJ'<l at 

this  age and more vulnerable. Li terature review showed that a ch i ld, at an 

punishment has very serious consequences\ i t  i nterferes with the normal 

chi ld and causes chi ldren to violent behaviour as was noted i n  Chapter Two. 

age, to 

of  the 

The four  schools were each located within one of the fou r  zones of the Nakuru municipa l i ty ;  the zones 

"",\;,llL<;U the different sodo-economic classes that the comprised of. 

of punishment see Two. 
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Sampling Procedures and Sample 

A i s  a subset o f  the population with the implication that the subset resembles the 

population on certain characteristics. If the sample is 

what is  tme of the will also be true of  the population6 with 

(Sapsford, I 

of the population, then 

to that characteristic 

A total 

schools. 

s ize of 232 teachers and pupils was drawn from four  Nakuru municipal primary 

( 1 987) and Cohen and Manion ( 1 985) recommend a size of 30  e lements as the 

lowest if some form of statistica l  analysis is  to be carried out on the data obtained. 

Sudman ( 1 976) that in a survey there should be a minimum of 1 00 

in  the sub-group and 20 to 50 in the minor Gall  et al ( 1 996) a 

mle of thumb as using large as possible in order to boost the rt:l:m:�ienlall 

scores. The first two recommendations with regard to the s ize were well accommodated the 

The study had a sample size of 232 elements, as mentioned, which o f  

1 60 (a major sub-group) and 72 teachers (a minor which satisfies the s ize 

recommended Sudman ( 1  and ( 1 987).  

Stratified probabil ity was used to select 72 teachers and 1 60 pupils ( who constituted the 

from the four primary schools. S i nce the whi ch consisted of all teachers and 

all pupils (aged 1 3 - 1 7  years) from the four  Nakum municipal primary schools had 

characteristics in terms of teacher' s  sex and pupi Is ' ages, these characteristics needed to be ref1ected in  

the in order for that to be regarded as representative of  the population from 

which i t  was drawn and to meet the requirements for out statistical tests of inference. 

Stratified sampling is  said to be representative of a that is heterogeneous with regard to a 

characteristic such as age and socio-economic status. from the need for a 

to be stratified probabi li ty mInimIZes errors from 

occurring (Hungler and Pol i ty 1 993 :  260; Bailey 1 Bulmer, 1 982). 

The latest ( 1 998) avai lab le  Nakuru Municipal schools' statistics indicated that the targeted 

population was 

the teachers. 

V!4',Uv'JY;) w ith respect to the characteristics: the age of the and the sex of 

The pupils within the age bracket of 1 3- 1 7  years were found to be in the ratio o f 5 : 1 0: 5 :2 : 1  

for ages: 1 3 ,  1 4, 1 5 , 1 6  and 1 7  years respectively. Age 1 4  years had the h ighest number of 

6 This should be  w i th in  a ca lcu lab le  o f  error 
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while age 1 7  years had the lowest number. Of the 1 60 pupils sampled, 3 5  were 1 3  years 

sampled), 

1 6  years (about 

(about, 20% of the pupils 

35  pupils were aged 1 5  years 

70 pupils were aged 1 4  years (about 40% of the 

20% of the pupils sampled), 1 3  pupils were 

8% of the pupi ls sampled) and 7 

were 1 60 pupils selected from the 

1 7  years (about 1 % of the sampled). In total, there 

age group ( 1 3- 1 7  from the four schools. 

The teachers were found to be in the rat io  of  one male teacher to two females in the population 

( 1  :2). The sample f'",nn"c" ti of 24 male and 48 female t"'''I'hp'r<: a total of  72 teachers were sampled. 

Avai lable records showed that the municipal schools were classi fied in tenns of thei r  socio-economic 

standing. These were schools which were located in an upper class municipal zone, 

middle-class schools were located in a m iddle class municipal zone; low-class schools were located i n  

a l o w  class municipal zone and rural-Iow c lass schools were located in  a rural l o w  c lass municipal 

zone (Nakuru 

within the Nakuru 

2000). These zones " pn,rp�pnt the four soc io-economic? c lasses 

Data Collection Methods 

This section discusses : the Instrumentation; administration of  the research instruments; validity and 

reliabil ity; e thical considerations and access to the research and response return rates. 

Two for teachers and another one for were used to collect both 

and quantitative fonns of data. A questionnaire refers to "a self-report instrument where the 

writes his or her answers in response to questions on a document" 

1 999 : 1  A was chosen as the research instrument because it sui ted the research 

purpose and it has less bias since the researcher is less l ikely to influence the responses of the 

and i s  assured when sensitive issues such as the 

practl(:e of r>rH..-.",r"'> punishmen t  in  fee l  a greater sense of  and 

are more l ike ly to provide honest answers ( 1 999: 1 

Given the and technica l  constraints of the a questionnaire method was found to be the 

1 999) since the researcher gave questions to respondents who read instructions 

and by themselves and recorded their answers. A wide geographical area was covered 

even when the survey was done by a researcher than i f  i nterviews had been used . The researcher 

four Zones or of the Nakuru were designated i nto their socio-economic 
c lasses by Nakuru mun ic ipa l  coun c i l  i tse l f. More deta i ls are under section on measurement of variables. 



administered the questionnaires persona l ly  to control the conditions under which the questionnaires 

were completed and to improve on the response rate. 

The questionnaires comprised of closed-ended questions and open-ended questions as mentioned 

above. The closed ended questions had pre-determined answers from which the respondents were 

asked to choose the most satisfactory answer hence were used for col lecting quantitative forms of 

data: nominal ,  ordinal and ratio forms of data. The responses to closed-ended questions were pre­

coded. 

The open-ended questions were used mainly to collect the qual itative forms of data although some of 

the responses to the open-ended questions were coded to yield quantitative forms for subjection to 

statistical tests. Coding helped to reduce the data into manageable quantifiable measures. The data 

col lected via open-ended questions, however, were mainly analysed qualitatively to reciprocate the 

quantitative ana lysis so as to bring out wider, richer and in depth data meanings. The open-ended 

questions are advantageous because they a l low for flexibil ity and the questions elicit information from 

the respondents. Also unanticipated findings can be discovered and reveal more about the respondent's 

frame of  reference, thinking, logic and so on (Bai ley, 1 987). This was central to this study. 

The use of both qualitative and quantitative data collection and analysis methods assured the va lidity 

and reliability of the study findings. 

Validity aDd Reliability 

Reliability 

Reliabi l ity is about stab i l i ty, consistency and dependabil i ty of data; this is when the measurements are 

not only accurate but also trustworthy, in such a way that somebody else using the same measuring 

instruments should obtain same or similar results. In other words, a reliable instrument is one, which if 

�sistent produces the same results if used wjth... same respondents on different occasions. Thus, 

rel iable data is repl icable, the study can be repeated and wil l  yield same findings (Sapsford, 1 999; 

Neumann, 1 997; Babbie, 1 979). 

Validity 

Validity refers not only to what the instrument measures but also to how wel l it does it. It i s  whether 

what one is measuring is what one intended to measure; hence unreliable data is invalid since 

rel iability assures validity (Neuman, 1 997). 
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To fulfil  the above the following actions were taken by the researcher. Literature on 

questionnai re constructi on and survey research were reviewed. The draft of  the research instruments 

was discussed with one of the research supervisors and one other expert in survey research. Fowler 

(1984) recommends the use of as an Based on the comments of these 

the researcher did some improvement on the draft The 

standardized. The answered similar in their questionnaire 

were 

so as to 

yield consistent answers that assured val idity. 

A pilot study was done through which the instruments were tested and validated so as to help yield 

rel iable data. A small set of (with characteristics similar to those in the final was 

used for Ten primary school teachers and five pupi ls) were involved. The 

central goa l  of the p ilot study was to test as many of the study as in order to correct 

any that did not work wel l. Gall and ( 1 996) recommend a thorough of research 

instruments before are used to carry out an investigation and 2-3 subjects to be used as 

respondents in the pre-test. 

The questionnaire items in the two of questionnaires were tested to determine whether 

measure what they were intended to measure. As a resu lt, adjustments were made on the questionnaire 

i tems and necessary corrections were done. were asked about the clarity o f  the 

researcher the interpretation of questions to see whether the researcher's 

intended was clear. Further corrections were made to refine the multiple choice questionnaire 

items in the pupils '  was This helped to 

validate the instruments Also, some corrections were made to address the sample size 

and sampling p rocedures. The resul ts of the p ilot were then to feed into the final 

research 

Ethical Considerations 

This involved human and the under the p ractice of corporal 

punishment in 

outlawed. 

was very sensitive since the use of this punishment in schools had been 

ethical considerations were of 

protection of the rights of the human subjects. The survey 

was earl ier on. Since i t  was unethical to 
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1 999 :  1 08) for example the use of corporal punishment, a survey was nr" ,,,,,.r,,,rI over an 

infonned consent was obtained from i n  both the study and the actual research 

The respondents were infonned the purpose of the study, and assured that any infonnation 

wou ld remain anonymous. They were assured that neither their names nor the names of their 

schools nor their  contact addresses sha l l  be anywhere in the research. They were a lso assured 

that the infonnation gave was purely for academic reasons and that codes wou ld  be used for 

the data resu lts instead. Each rp�l"l()nrl,f'nt was I"lrf'V1I1PrI with a code 

written on the questionnaires and an alphabetical letter as a code for their 

which was 

schools. The actual l ist of school names and their characteristics together with the codes were kept 

in the confidence of  the researcher for use during data 

to the Research Site 

This entailed pennission from the Ministry of LU ''''''''"Vl the Provincial Education Office and 

the school principals teachers of 

school principals were to 

research. The acted as third 

to Brink ( 1 999 :44) children are 

schools) so as to gain  entry to the research site. The 

the teachers and pupi l s  pennission to participate in the 

i n  consent for the According 

of giving ful l  consent or making well informed decisions 

therefore consent should be obtained from any responsible third party. The researcher also negotiated 

with the school heads for the most convenient dates to have questionnaires administered in their 

schools and the dates were set and with. 

The researcher administered the questionnaires personal ly to the respondents to control the conditions 

under which the questionnaires were completed and to improve on the response rate. The 

were administered to the respondents on the day for each school 

and were col lected immediately after the respondents finished responding to the questionnaire items. 

The information and instruction on completing the questionnaires were attached on each questionnaire 

to guide the 

The researcher col lected the "".", ,,, IP.,>r1 and counted them to ascertain the returns and 

non-returns. All respondents, one, returned their questionnaires. One respondent who was a 

teacher i n  one school became sick on the appointed She requested to take the questionnaire 



but  the researcher was later infonned by the head teacher of that school that the teacher 

could not return soon since she had a compl i cated medical one was 

not returned. Newman ( 1 997) posits that in most self-administered questionnaires, the response IS 

approximately equal to the percentage of those who were sampled; it is  about 

1 00%. In this the response rate was approximately 1 00%, only one respondent, did not 

return the questionnaire, she fel l  sick. 

The responses to the items in each questionnaire were later reviewed and the un-coded responses to 

the UU" "-" " IP"'r",.,,, coded. The coded data were then entered i nto the SPSS 1 1  for windows 

2000 for statistical 

VARIABLE MEASUREMENT At'\TD ANALYSIS 

This section o ffers a b rief exposition of the variables and how they were a 

detai led of the data analysis procedures speci fic to each variab le under 

The Measurement of the Study Variables 

the In p lanning the research design for this 

definitions. This process was of particular UUIJV,"U' 

such as attitudes. The universe (operational) 

identi fying indicators to reciprocate that 

(,A.,{,pnt<: were defined or 

in selecting the indicators for 

operational 

variables 

of  each variable  was established before 

on ly  one indicator to measure them but 

Simple variables, such as age and required 

variables l ike attitudes or the nr1lf'tl('P of corporal 

several indicators because are complex and consist of components. 

Grimm and Wozniak ( 1 990: 1 80) asserts that a summary measure of  complex £,A." .. " ... rc (an index) 

should be obtained up the va lues of  indicators used to measure the I'("\T, ,,P,,,' universe 

It is estimated in social science research that a typical n umber of index components is on 

average 4 to 9 itemslindicators, that the universe of the roAYH'"'''' takes on two or 

three dimensions each being measured by two or three indicators. 

The combination of the values of the indicators of a given variable (summated index 

determined the scores for each respondent on the measured variable. The indicators which measured 

the variables of this are as described below. 

to Newman ( the response rate is a determi nant factor a s  to w hether the researcher can 
from the resu l ts. I t  is c a l cu l ated to  survey research type; hence response rates are usual l y  a 

"r"""_",,n o f  the d o  not respond, researchers 
become cautious about from the resu l ts. Thi s  is because a low response rate can create bias and 
weaken va l id i ty. A good response rate shoul d  be varying from 75% to 1 00%. Most researchers consider 
be low 5 0% a s  poor response rate and over 90% a s  h igh response rate. 
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The relevant closed and/or open ended questionnaire items were used to gauge the indicators of the 

issues around punishment in school.  

There were nine variables: socio-economic c lass of 

teaching respondent's  with 

of pol icy; consequences and al ternatives with regard to 

respondent 's  attitude towards the use of and the of corporal 

age; gender; teachers ' 

awareness 

punishment; the 

in school .  

and the pupi ls  were asked to i ndicate their actual age in  years while the teachers were 

to select their age b racket from the (20-29, 40 and above years). Both 

teachers and were required to state their sex (male or female). 

The sodo-economic class 0/ the school. Schools were selected av\,V'U1U to the zones were 

located . The Nakum municipal council has designated the municipal ity to zones. The zones 

are as  to whether they have p iped water, water borne (flash) and 

b u ildings and whether the residents are of a rich A zone that has fou r  o f  these 

factors is rated as "upper c lass", one with only three is rated as "middle c lass", while any zone that 

satisfied two conditions is rated as "Iow class", "low c lass rural" is a low class zone that is  

located in a p redominantly (Nakuru municipal 2000). Four catego ries of 

schools were selected one from each o f  these zones, and rated to the zone 

from.  For example, a low class school is one that was selected from a low class zone. 

were drawn 

"Years o/teaching experience" was measured asking teachers to choose from the given ,..." ,,,,,,,,,., 

than 2 years, 2-4 years, 5-9 years, 1 0  years and above). 

The respondent 's beliefs about the use corporal in school were measured three 

indicators: The educational bel iefs that corporal punishment makes to work hard and to 

marks in  exams and the moral bel ief that punishment  is a deterrent and makes 

to authority; the biblical bel ief that the rod spoi l  the ch i ld ' .  The i tems that 

measured beliefs were contained In both closed-ended and open-ended These four 

indicators were summated, 

beliefs .  

recoded and defined into two categories:  weak and strong 

The knowledge o/the New Policy March 200 1 school was measured two questionnaire 

items. These were: "Does the law i n  Kenya today allow the use o f  corporal in schools?" 

with regard to pupils .  in  Kenyan schools i s  by l aw", t o  which t h e  teacher w a s  t o  

select ' true' or  ' false ' .  



",.,UN" "O of the consequences of corporal p unishment was a variable  measured by four 

indicators. Whether the knew that punishment: creates In  is 

vio lence aga inst or an abuse of  children ; causes self-esteem in chi ldren. in 

children was measured from responses: of revenge and hatred in chi ldren; deviant/criminal 

behaviour and of child misbehaviour. Violence against children was measured from 

response sets: death; namely broken l imbs; t issues injury; broken l imbs; nose b leeding; 

and admission to hospital .  

fearfu l  and perfonning in c lass work. 

had responses such as children 

Four i ndicators measured the knowledge of alternatives to corporal punishment: Guidance and 

counsel l ing for pupils;  and o f  pupil from Manual work; and use of 

pun ishment when necessary. These indicators were e l ic i ted by two open-ended questions, 

"Are there any a lternatives to corporal and "If  yes, what are the alternatives to "A,"'''_<> 

punishment?", contained in the questionnaires. The responses to open-ended questions were coded 

before being to analysis by SPSS.  The summation, computation and of the 

indicators yielded two 'h igh and low' knowledge of the alternatives to corporal punishment 

in school .  

In measuring the attitudes of respondents towards the llse of corporal p unishm ent, a l ikert scale was 

used as recommended Grimm and Wozniak ( 1 990: 1 80) to be the most popular way of constructing 

indexes 

indicators of  a 

to measure attitudes and as one o f  the for combin ing the values of 

variable. Bryman and Cramer ( 1 997 :55 )  recommend the use of a number of items 

as being essential for capturing the total i ty of a broad "AY'''''''''' ( for i nstance the attitudes towards the 

use of corporal punishment) .  

To gauge the attitudes, were p resented with 8/9 statements which to relate 

to the common the use of punishment in school . Thereafter, were asked to 

indicate their of  agreement or (with the statements) on a range. The 

individual scores were added up to fonn an overal l  attitude score for each The of 

strongly agree and agree were summated to yield the net while the of disagree and 

strongly were summated to the net for the sake of detennining their 

frequency distribution. The computation, and re-defining of the indicators 

the SPSS two of attitudes: and attitudes towards the use of 

corporal punishment in school which was then used in tests of  inference. It i s  of  vital to 

note that the variable attitudes was assumed to have an effect upon the of corporal punishment 

in school .  Attitudes was the variable of the study . 



The practice of corporal punishment was the main dependent variabl e  of the study. The of 

punislunent was measured indicators which were constituted by two sets o f  

ind icators. The first set of indicators entai led the teachers' wi th in  

school. The teacher's experience with corporal punislunent was  measured by four indicators: whether 

the teacher had administered corporal punislunent to in school s ince April 200 1 ;  how often the 

teacher administered "'H",(Yr<> punishment; when last the teacher administered corporal to 

a pupil ;  and the forms of punishment commonly used in  the teacher ' s  school .  The second set 

entai led the experience wi th the use of punishment in school .  The 

with corporal was measured whether the pupi l  had been to corporal 

punislunent since 200 1 ;  how often the pupi l  was to punishment in school; 

when last the pupi l  was subjected to punislunent in school and the forms of ('.()r't'\()r� 

used in the pupi l ' s  school. The two sets, teachers' and with 

punislunent i n  school, were subj ected to statistical computation, recoded and re-defined to 

two categories : and low' of corporal pun ishment. A low practice was one in which 

summated values of the coded indicators was at most 4, whi le a practi ce is one whose summated 

values of the coded indicators was greater 4. 

Data Analysis Procednres 

The col lected data was both in quantitative that involves ....,v ',,,,,,,,,/;! and (data that 

does not involve counting/numbers) form as explained in the above data collection section. Applying 

both qualitative and q uantitative methods a lso to ascertain the validity and 

of the study In other the accuracy and truthfu lness of research 

were ascertained/confirmed as advised by Brink ( 1 999).  

The data that were col lected via open-ended U .... '''''JllO> were partly by the qualitative 

procedure. The qual i tative data was done to val idate the findings of the q uantitative data 

methods. The qual itative data analysis enta i led making from the respondents' 

words and drawing 

to be essential i n  

such as  pain, 

appl ication in this 

i t  involved inductive 

and rwn,t'Ylr.TI 

hope and (Brink, 

data is said 

of an understanding of human 

i t  was therefore very vi ta l  for 



The data analysis methods were used to data col lected via closed-ended 

items and some of the data col lected by the ODlen-en(leO questions in the 

The data with the coding of the identified variables to reduce them into 

lla��,-,alJl'-' categories. The coded data were recoded at  

so as to suit the particular statistical test. The 

stages in the process of data analysis 

data were: ordinal (has rank ordered 

t" ... "rH'C for instance, agree, agree, strongly 

male and 

nominal 

discontinuous categories which are not rank ordered for and ratio 

data with no true zero value for i nstance, the ages of  pupils) fonns of data. 

The coded data were to the relevant statistics and statistical tests. 

Statistical tests were 

variables. 

In associations and causal between the 

The descriptive statistics that were were the d istribution tables which 

displayed the distribution of sample elements across the study variables. The histogram was 

to the distribution with to continuous variables such as age. 

' ... nlTT1�1fl and Cramer ( 1  observes that to understand statistical is  to appreciate as to 

when it is  permissible to particular tests and it is  a of the different fonns that 

variables take. The statist ica l  tests were employed to explore the relationships9 (correlation and causal 

relationships were 

an 

between the main variables 1 0 .  The 

i t  contributes to the 

of rel ationships is 

or testing of theories about the 

nature of phenomena of interest (Bryman and 1 997: 1 60). There was one dependent variable 

for the study: the 

variable was: the 

of  corporal in the selected ",-,'IV'''''. 

attitudes towards the use of corporal 

The key 

in school .  

The causal were detennined appl ication of the tests of inference. Bryman and Cryman 

( 1 997: 1 1 7- 1 1 8)  has recommended the use of tests of inference with the ratio, interval ,  nominal and 

ordinal fonns of data s ince tests apply to numbers or codes and not to what those numbers Al l  

the fonns of  data are usual ly treated as they were ratio or interval scale ( Bryman et 1 997). 

9 We say that there i s  a re l at ionshi p  between two var iables when the d istr ibution of  values for one var iable i s  
associated w i t h  t h e  d istribution exhi bited b y  another variab le  ( B ryman a n d  Cramer, 1 997: 1 60). Furthermore i f  
two groups d i ffer w i t h  t o  a var iable t h e n  there i s  a between them. 
1 0  A var iab le  i s  a factor that is not constant but  can exist in varied fonns 
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These tests are recommended for appl ication even wi th 

1 5  elements. 

smal l  sample sizes as smal l  as under 

The test of association or correlation (partial) detennined the factors that had a sign ificant correlation 

with the dependent variables .  Those factors that had a correl ation with the specified 

variable were as the I independent variables. Whi le those factors which 

had no associat ion with the specified independent variabl e  were excluded from subsequent 

statistical 

The l ikely independent variables were with each dependent variable and were 

subjected to the regression tests, Bryman and Cramer ( 1 997) has recommended the use of a 

test where the dependent variable is suspected to have multiple causal factors. I t  is also advised by  

and Cramer ( 1 997) to  recode the variables 

variables (a variable with two categories). 

to testing into dummy 

The l ikely causal factors were recoded into variables and with the specific dependent 

variable one at ago whil e  contro l l ing for the effects of the rest of the variables 

The results of regression test was expressed in tenns of the levels of s ignificance of the Pearson Chi 

square or p values (Pearson test is a test of inference). The p va lues which denoted a 

significant between the variables, for the purposes of this were set at p 

or less than 0.05.  A factor that had a effect upon the dependent variable was one which had 

a p value fal l ing w i thin the c ircumscribed range. Thus, the chi-square result 

regression test was used to detennine and confinn the causal factors ( i ndependent 

study wi th to the spec ified dependent variable, the practice of corporal punishment. 

via the 

of the 

The loepeno(�m variables of interest were then paired with the specific riP'"'''''''''''' variable one at a 

time and subjected to cross tabulations. Cross tabulations is one of the simplest and most frequently 

used ways of demonstrating the presence or absence of a ( Bryman and 

1 997 :  1 6 1 ) . The cel l  a l lowed any pattern ing t o  b e  detected. The 

The cross tabulations generated a contingency table  

which was used to  highlight the emerging patterns of estab lished causal re lationships. 

1 1  The word ' l ikely i n dependent variable'  w as used because a corre lat ion does not 
denote a causal re l at ionsh i p  s ince the vari ables under test exist as covariates. I n  other 

assumed to a ffect each other hence the re lationship  is two d i rect iona l as to a one d irect ional  
w h ic h  i s  characteristic of a causal 
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I t  is important to note that the transformation of any variable to take on a certain number of 

remained open to the type o f  tests the researcher wanted to such as running 

distributions or tests of correlation or inference as we sha l l  see in the actual data 

Conclusion 

This has how the research was planned and how the 

variables were measured; Sampl ing procedures; how the data was col lected; how the and 

rel iabi l ity were assured; how the ethical considerations were assured and the data procedures 

in the study_ We now move to next where the actual data was done. 
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DATA AND DISCUSSION OF FINDINGS 



CHAPTER FIVE 

CORPORAL PUNISHIVIENT PRACTICES IN SELECTED SCHOOLS 

Introduction 

The main object of this chapter i s  to establish whether corporal punishment is in fact being practiced 

in the four Nakuru Municipal primary schools.  The chapter begins by h igh l ighting the demographic 

factors of the sample and thereafter describes the practice of corporal punishment (its prevalence, what 

forms it takes, when it is used and who uses it) in the selected schools ' 2 . 

The Demographics of the Sample 

Table5. J: The Distribution of the Teachers and Pupils according to the demographic characteristics 

Variable 

Age (in years) 

Teaching Experience 

( i n  years) 

Category 

Male 

Female 

20-29 

30-39 

40+ 

< 2  

2-4 

5-9 

� I O  

TEACHERS 

Freq Percent 

(N) (%) 

24 33 

48 67 

7 9 .7  

40 5 5 . 6  

2 5  34.7 

2 3 

1 0  1 4  

1 8  25 

42 5 8  

----------�.-- --·--.,,
-.,-------- i 

-----------------------

. . ' , ... -\ 

I , • 

Male 77 48. 1 

Female 83 5 1 .9 

1 3  34 2 1 .3 

1 4  7 1  44.3 

1 5  37 22.0 

1 6  1 I  8. 1 

1 7  7 4.3 

, 

Tabl e  5 . 1 above shows that 48 % of the pupils sampled were males while females constituted 52% of 

the sample. This information is  suggestive that the ratio of boys to  girls is almost equal .  This 

characteristic of equal ratios with respect to gender of pup i l s  was also reflected in the population from 

which the sample was drawn (Nakuru M unicipal school records of 2000). In terms of teacher 

distribution, there were more female teachers (67%) than males (33%) in the sample. This 

characteristic was also reflected in the population from which the sample was drawn.1 The majority 

(55%) of the teachers were aged between 30-39 years, those aged 40 and above were 35% of the total 

teachers in the sample, whi le the age category 20-29 years had the least (9 %) number of teachers. The 

1 2  For technical i ties of how the study variables were measured, see Chapter Four 
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variation may be explained by the inab ility of the government to employ teachers for the last 6 years 

owing to previous overstaffIng and retrenchment (Kenya Ministry of Education records 1 996). This 

also explains why there were more (58%) teachers with a longer teaching experience (above 1 0  years) 

than those with shorter years of teaching experience. 

Figure I below shows the distribution of the pupils according to their age. The largest percentage 

(44.3%) of the pupi ls sampled were aged 1 4  years followed by ages 1 3  and 1 5  years who constituted 

2 1 .3% and 22% respectively. There were very few pupils in the age bracket of 1 6  and 1 7  years (8 . 1 % 

and 4.3% respectively). 

Figure 5(a): Histogram showing distributioll of pupils according to their ages 

actu a l  age of pu pi l  in  yea rs 
80 �-----------------------------------' 

60 

40 

>- 20 
(J 
c 
Q) 
� 
rr 
� u.. 0 

1 3.0 14 .0 1 5.0 1 6.0 1 7.0 

actual age of pupil in  years 

Std. Dev = 1 .02 
Mean = 1 4 .3 
N = 160.00 

Fewer pupils in ages 1 6  and 1 7  years are expected because most of the pupils at such an age are 

supposed to be at a secondary school level of education. Those primary school pupils who successfu l ly  

pass the exam and who can afford to pay school fees advance to secondary schools (Kenyan Ministry 

of Education, 1 987) unl ike those who are unable to pay fees or who fail the final Primary school level 

of examinations are sometimes forced to remain in primary schools for a longer time while some take 

the option of jo ining the vil lage polytechnics (Barasa, 1 999). 
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The Practice of Corporal Punishment in the Selected Schools 

TableS. 2: The Practice of Corporal PUllishmellt ill the FOllr Selected Prim ary Schools 

TEACHERS PUPILS 

Variable Categories Freq Percent Freq Percent 

(N) (%) (N) (%) 
Did you ever administer Cp Yes 72 1 00 

To pupils since Apri l  200 I ?  Never 0 0 

Were you ever subjected to Yes 1 56 96.2 

CP since A pri 1 200 1 ?  Never 6 3 . 8  

Less than one week ago 45 65 I 
When last did you administer 1 -2 week ago 1 7  22 

ep to a pupi l  in your school? 3-6 weeks ago 9 1 2  

More than 6 weeks ago I 1 . 0 

Very many times 1 6  22 37 20.8 

How often do you witness Cp Many t imes 30 42 87 52 .7  

in  your school per day? Few times 1 4  20 34 2 1 .0 

Very few times 1 2  1 6  4 2.5 

When l ast were you subjected Less than one week 8 1  5 5 . 5  

t o  C P  i n  your school? 1 -2 weeks ago 49 30.2 

3-6 weeks ago 26 1 3 . 0  

More than Six  weeks ago 6 1 .3 

What forms of corporal Caning and Pushing 3 8  53 . 1 85 5 3 . 8  

Punish ment are common ly Caning and kneel i ng 27 37.4 64 40.0 

used in your school? Can i ng and pinching I 1 .4 2 1 .2 

Caning and Sl apping 6 8 . 1 8 5 .0  

Teachers' Experience (TE) H igh 5 0  69.4 

W ith corporal pun ishment Low 22 30 .6  

Pupils experience (PE) with H igh 1 1 7 73. 1 

Corporal punishment 
Low 43 26.9 

The practice of corporal punishment in  the selected schools refers to the practice of corporal 

punishment in the four Nakuru municipal schools since April 200 I as reported by both the teachers 

and the pupi l s  who constituted the sample. The practice was measured by two sets of indicators which 

totalled to eight indicators 1 3  as shown in table 5 .2 .  

[ }  S e e  Chapter Four for more detai ls o n  measurement o f  indicators. 
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When the pupi ls  were asked to indicate whether they had been subjected to corporal punishment since 

April 200 1 ,  an overwhelming majority (96.2%) said 'yes' they had, while a very insignificant number 

said 'no ' .  Teachers were asked whether they had administered corporal punishment to pupi ls, all 

( 1 00%) teachers sampled responded positively. This result is suggestive that corporal punishment is 

being practiced in the four selected schools despite the new policy in place that has outlawed this 

practice. 

The respondents were given a second question with regard to the practice of corporal punishment. The 

teachers were asked, "When last they administered corporal punishment to a pupil?". Most (65%) of 

the teachers indicated that they had done so " less than one week ago", 22% of the teachers said " 1 -2 

weeks ago", 1 2% of them said "3-6 weeks ago" while a minority said "more than 6 weeks ago". When 

the pupils were asked the same question as to when last they had been subjected to corporal 

punishment in school, 5 5 .5% said less than one week ago, 30.2% said 1 -2 weeks ago, 1 6% of the 

pupils said 3-6 weeks ago and 3 .7% said more than six weeks ago. Clearly, there were more 

respondents who indicated a shorter time span (less than one week) for the latest time of occurrence of 

this practice as compared to those who indicated a longer period of time, more than s ix weeks. 

The result is suggestive that corporal punishment was being practiced routinely and frequently in the 

selected schools despite it having been banned in pol icy. It is clearly an accepted practice and part of 

everyday schooling. 

The respondents were further asked to indicate the forms of corporal punishment that were commonly 

practiced in their schools. Different ways of infl icting pain on the pupils were reported. Caning is 

when the instrument used is a cane, pushing is a form of caning in which multiple teachers hit one 

pupil at the same time. Kneeling is when pupils get inflicted with pain by being forced to walk on their 

knees usually along rough surfaces. Slapping is when the teachers use their arm to slap a pupi l  in any 

part of the body but commonly slapped in the face or ears. Pinch ing is a form of corporal punishment 

where the teacher infl icts pain on the pupils by using their nails to pinch; usually the upper arm or 

thighs of pupils are pinched. 53 . 1  % of the teachers and 53 .8% of the pupils gave caning and pushing 

as their response; 37 .4% of the teachers and 40% of the pupils said caning and kneeling; 1 .4% of the 

teachers and 1 .2% of the pupils said caning and pinching while 8 . 1 % of the teachers and 5% of the 

pupils said caning and slapping were the commonly used forms of corporal punishment in their 

schools. Most pupils reported that kneel ing, slapping, abusive language and hard manual labour 

accompany caning. One teacher even commented that "I believe that corporal punishment should be 

done in a combined manner and reasonably for pupils to respond effectively to it". Children seem to 

receive corporal punishment on most occasions in an assorted form. 
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Further, in response to some of the open-ended questions, speci fically the relating to the bad 

about the use of corporal in school and whether corporal punishment should 

be retained 10 the usefu l  infonnation with to the practice of 

corporal punishment i n  schooL below are some of the of the practice of  

punishment in the selected schools. The names of  reSOOllQe:nts 

withheld for ethical reasons. 

and the i r  respcctive schools are 

The of  Corporal as reported by 
The teachers that corporal punishment was meted out to pupils under various circumstances 

and various purposes. it is used to keep order in c lass as the teacher continues 

to teach III cases of  children who l i ke others. It is also used as a 

chastisement chi ldren s ince the bible says that "spare the rod the child" (respondent T t  I t  

is used in c ircumstances such as  fai lure to  answer in class or to 

pass all  .0 . . . . . _ • • •  questions. The teachers bel ieved that corporal punishment is used to "maintain 

academic standards" otherwise would deteriorate. It is also used as a negative reinforcement to 

maintain order and exercise control over pupils so as to the syllabus in t ime since other 

methods are t ime and it is also considered to be best suited for control l ing over large 

classes. punishment is a lso used to modity the behaviour of pupils ( for instance the 

who bully others in I t  i s  used when are rude to unclean and 

untidy, noisemaking or bul lying other pupils. Other s i tuations c i ted under which corporal 

cheating, steal ing, out of school, and was used include: lateness, 

other conditions which invo lve school rules and in  immoral behaviour. Many 

teachers also said that corporal was at times without an obvious reason, as a symbol 

teacher power and status or as a chastisement for children so that they are nurtured into good 

c it izens. This i s  i l lustrated by some comments by the teachers: 

I am a school principal and I know that has been banned but  
we cannot put  down the stick. This is the best that children get reached 
with. For example, this morning I caned my who i s  a lso a pupi l  in this 
school because she committed very si l ly m istakes at home last evening. Her mother 
prevented me from her yesterday. I u sually advise the parents who 
r"n�..,.,rntpf't thei r  chi ldren being hit is that it were better if they allowed 
teachers to hit the chi ldren in c lassrooms instead of the teachers ignoring those 
chi ldren a ltogether. A child who is ignored teachers wi l l  just be in the 
classroom without (Teacher T2). 

Teacher T2 could have hit his  (who i s  a lso a at the school he 

material day had i t  not been for his wife ' s  intervention. I t  seems like corporal 

at home on that 

of children 

is also practiced in some fami l ies and the chi ldren seem to be monitored for mistakes on and off 

school compounds. a child of a teacher in a particular school does not 5".''' '''" .... one exemption 
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from corporal punishment. Teacher T2 caned his daughter in school for mistakes done at home. This is 

suggestive that there is a tendency of corporal punishment of chi ldren as practiced in the homes to 

sp i l l  over into schools and vice versa. The social attitude that children need to be beaten to make them 

better people seems to be wide spread. 

The teachers' responses indicated that the practice of corporal punishment is viewed as an accepted 

tradition in education circles and schools.  According to the teachers, corporal punishment gives the 

teachers power over pupils, produces upright and academically  sound individuals who can be re­

integrated back into society (Tabulawa, 1 997;  Wa Thiong'o ,  1 982). Teacher T27, a male teacher 

aged above 40 years commented that: 

We practice corporal punishment in school since it has already been accepted as a 
standard motivator to encourage or discourage a behaviour. It gives satisfaction of 
justice administered for the wrong done between two disputing pupils and gives 
status to whoever is administering it and the one being administered to. It shapes 
pupi ls '  behaviour to avoid pain upon society. Corporal punishment discourages 
laxity and low productivity; i t  improves academic standards and reduces social 
harassment among pupils .  We teachers entirely rely on corporal punishment for 
without it, l ack of respect/rudeness for their seniors and the community wil l  be 
rampant. Abolishing corporal punishment means teacher ' s  hands are tied behind 
his back while the pupil is empowered. 

Teacher T39 said, 

We use corporal punishment to attain a morally upright society. The pupils are also 
motivated to work hard for better marks and grades. Corporal punishment 
( infl iction of pain) acts as a negative reinforcement and as a way of behaviour 
modification so that learning, stab ility and order in a school environment is 
maintained. 

The educational traditions about the role of corporal punishment in school in assuring the wel l  being 

of society and for setting academic standards seem to be one of the guiding principles for teacher 

practices of this punishment in the selected schools. 

Corporal punishment seems to be popularly embraced as a deterrent, a chastisement and a catalyst for 

academic excellence. The teachers seem to have a positive view with regard to infliction of pain on 

pupils. The success of corporal punishment seem to be attributed to how much pain the victim 

experiences. Pain is said to be the deterrent power behind the achievement of what is purported to be 

achieved via corporal punishment, teachers tend to hit chi ldren severely and brutal ly in the process of 

giving them a higher dose of this  ' tonic ' for better results. But corporal puni shment l ike many other 

"tonics" is likely to produce some idiosyncratic effects/adverse effects against children, a factor that 

teachers do not seem to take cognisance of. The inflicted pain and the accompanying fear is purported 

to lead to great achievement in terms of educational goal s  and social control. As Teacher T63 stated, 
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corporal punishment produces which in the long run acts as a deterrent. I t  
produces which i s  the force behind any achievement. At t imes corporal 
punishment produces instant discipl ine. It helps  to control chil dren who 
bul ly others. 

Teacher T22 said "some pupils wi l l  do their work and study when they know that are 

l ikely to receive ('{)f'f'l"r'" 

eventual ly  become a 

punishment i f  d o  not d o  it ,  and i n  doing so they develop a habit which 

A male teacher (T28)  aged above 40 years added a cautious note: 

Anybody administering corporal punishment should ensure that the child knows 
why he i s  punished. Otherwise it may create fear o f  teachers for 

in other classroom activi ties. We cannot do wi thout we 
use it to prevent pupils from bad morals from those who are immoral .  Bad 
behaviours, l aziness and carelessness can be corrected so that IS 
insti l led and the pupils become disc ip l ined, hardworking and good ci t izens. 

As we saw in One, school corporal was defined as del iberate infl iction of pain on 

the body of the learner in school .  Teacher T63 confirmed tha t  teachers h i t  chi ldren on purpose and the 

purpose is to make them feel  pain. T2 8 that i'lUT'I{"r" i s  supposed to be 

exp la ined before i t  is admin istered. According to him, teachers are to explain the 

to the pupi ls before this " ton ic" is admin istered to them. Teachers intentional ly children to 

physical torture even when it is anti-human policies. 

T24 said should not be set free to do what want at an early age since wi l l  get 

as the bib le says spare the rod spoil the child". 

two other hidden motives behind the of children as reported 

children' s  freedom s ince they are said to be too smal l  to be accorded the 

T24 is to curtai l  the 

freedoms. Second is to 

hopeful ly inculcate the right moral s  in them while are still young as the b ib le cautions adults not 

to spare the rod lest children spoiled. 

A certain male T l 8, drew the l i nk between punishment at home and punishment at school :  

Corporal punishment i s  used in school for the same reasons that i t  i s  used i n  homes 
such as helping pupils to become ci tizens. Children are moulded and 
chasti sed by teachers when they are caned. It i s  essential in making pupils to 
l i sten/pay attention to instructions for know the consequences. from its 
actual administration, the sight of the cane a lone enhances obedience therefore we 
carry the canes and to c lasses at all times for such reasons as  this. 



Corporal punishment i s  a the school for 

was 

and disciplinary reasons as  reported T I 8 .  

creates c l ear of authority in Teacher T5 5 

Our children many times work only when they are threatened. They fear corporal 
avoid wrong respect teachers and school 

to i nsti l  hard work. We shall continue 
punishment because there is no other al ternative method especial ly in 
mathematics. 

it 

Teacher T38 added, "When we use corporal children grow up knowing that there i s  

thus they respect the laws of the land. They learn that law and ru le abiding c it izens are never 

P""'''C'''' .. , ... Also fear of  makes pupils to do their work to avoid it". 

Pun ishment is said to pupils "in l ine" and ",.,'upnT" d isorderly and s lothful  behavior, 

Teacher T66 to the teachers 

Corporal in primary schools should not be completely abol ished 
because i t  laziness. Pupi ls their class and homework in  time 
without supervision. is a routine way discip line 
in  children so that ch ildren are teachable and i t  to control laziness otherwise 
pupils wi l l  not be wil l  a lso be rude to teachers 
because they know are not punished. will n ot see the d ifference between 
home and school .  I t 's  a lso a way of the mistake done and it makes pupils 
not to relax in class and to avoid absenteeism. We also use i t  to prevent pupils from 

unruly and to violence and strikes from occurring in school .  

I t  seems that some teachers do not  v iew ('{,""'(V,!> as v iolence at a l l .  They instead use i t  in  

the name of violence. I t  may be for such reasons as  th is  that ( 1 990) has out 

that ideas or beliefs that individuals hold tend to mask the moral colour of  violence making i t  appear 

as though it is n ot v iolence at a l l .  

When we compare what these teachers say with what we have U'I'"',""'� in Chapters One and Two 

of this study, it becomes evident that some of the bad effects that teachers say they are preventing are 

what the use of ""r"''',"!> punishment For we saw from the l i terature review that 

bul l ies are brewed v ia corporal punishment in school and that "AT",'A'''' pun ishment hardens chi ldren ' s  

attitudes rather than reforming them. Further, i t  was argued that corporal punishment breeds mi l i tarism 

in chi ldren 1 994) such that adopt violent methods of solving problems such as using 

strikes/violence as a means to have their addressed in school ,  which the teachers seemi ngly 

are trying to "rC'"p,,, 
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The teachers seem to be blind of these effects, they tend to emphasize what they belief about the 

merits of corporal punishment and the role of the school in protecting society. They are more 

concerned about the well being of society. They bel ieve that by practicing corporal punislunent in 

school they are not only maintaining order in the current society but rather the children are moulded 

and shaped into desired products to be re-integrated into future society. 

At the core of the practice of corporal punislunent in the selected schools, there appears to be 

embedded both micro and macro issues h ighlighted by the teachers ' responses. In general terms, 

teachers seem to believe that their practice of corporal punislunent in school is meant to benefit the 

teachers themselves, the individual pupils as well as contemporary and future society. With all these 

demands on their shoulders and having been given a lime light in the course of their training that 

corporal punislunent was one of the discip l inary methods, teachers are under pressure to see to it that 

the well being of: society, individual children and their very need to preserve their integrity are well 

catered for. T�ey seem
_

�O -ther---'-rel.iahlUe!ion to realizing these goals ex.£e�ay of 

practicing corporal punislunent since it assured them power over pupils, they tend to increase the 

dosages of this "tonic" to higher levels hoping that better results unfold. Even if teachers may be 

aware of the new policy, they seem to be in a predicament as to how to rel inquish corporal punishment 

practices and sti l l  achieve the set goals at both micro and macro levels. 

Although the prevai l ing and generalised societal attitude that children need to be subjected to corporal 

punislunent seem to influence the teachers' practice of this sanction but their personal and educational 

convictions p lay a major role in influencing teacher practices of corporal punislunent in school. They 

strongly bel ieve, thi nk and feel  that the merits of corporal punishment in school are greater than the 

demerits. 

The practice of Corporal Punishment in selected Schools as reported by Pupils 

The pupils reported that the teachers were in most cases punishing them unfairly, brutally and gave 

them excessive punislunent. These included h i tting them at any time, on any part of their body, using 

any object or any form of corporal punishment at the teacher's discretion. They reported that the 

infliction of corporal punislunent was ritualistic, normative and routinely given. Further, according to 

the pup i ls, corporal punishment was meted out arbitrary. The teachers gave a deaf ear to the pleas of 

the children. The pupils reported various negative consequences of this practice: physical (ranging 

from minor injury to death), sociological, educational and psychological. Pup i l  P 1 20 explained: 

In  our schools we are being caned badly. The teachers use a method known as 
pushing where all teachers cane you at the same time. Each teacher gives you ten 
strokes of the cane and they are twenty teachers. Imagine how that is .  You are 
beaten two hundred canes every week because of failing exams. Even children fear 
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being beaten this  much. I think this is why many children in Kenya don ' t  go to 
schooL Other children become very angry unti l  they burn their schools ,  ki l l  other 

sometimes even beat the teachers and even classrooms. They 
get rid schools so that the punishment is also removed and the children 
are free from this infl iction . 

P I 26 asked, " Who can withstand the wrath of our teachers these days? Corporal punishment has 

caused the death of some and others have become unconscious and admitted to UV" I-'' ''U . Pupil 

P 1 32 said, punishment i s  always so severe that i t  infl icts wounds on the pupils .  This 

way of hitting pupi ls has g iven the chi ldren the spirit of vengeance, they 

strikes in school". 

teachers and they cause 

Pupi l  P l O  I was adamant that "",,. .... ,,-r<;l punishment causes hann and should be stopped: 

Although I am a class eight boy, I strongly w i th the practice of corporal 
punishment because it makes us not to concentrate on our work and studies, but to 

revenge. My advise to the government is to make the abol ishment of £',..., .... "r<> 

more effective. In our school, the practice of punishment i s  
st i l l  there. I f  the doesn't take an immediate we who are 
candidates for the final primary school examination are going to suffer. We need to 
be guided and counselled rather than caned. But i f  caning must be done then 
i t  shou ld at least be done with love and should be less severe and less 
because too much of something i s  

Pupi l  P I I O  c learly i ndicates that teachers were pupi ls they are unkind and very 

rough to children. Therefore, not  a l l  children perceived corporal pun ishment as being good. 

fJU111"IU11'C;lll does not chi ldren to np-rtnrrn better in school rather it pn ,"ypr.nPTC and 

of revenge in them ( Bandura, 1 973). It encourages bad behaviour and j uveni le  delinquency 

and does not improve academ ic (Reynold and Murgatroyd, 

At the t ime of this study, the sampled were supposed to be preparing for their final exams but 

the brutal manner in which the pupi ls  were caned gave some of them no peace to do so. School 

seemed to have become a for mi l itants rather than educational It 

seemed like what teachers claimed to be merits of ""'rn" ... '" was never the case. Avai lable 

studies as c ited in Chapter Two have proved that corporal punishment engenders rebel l iousness and 

the 

behaviour in children and does not 

consequences of corporal 

about desired intends. M ost were aware of 

Some even alternatives to corporal 

punishment. Pup il P I 05 said, 

in schools i s  used badly, because you find teachers 
should know that they are us. You sometimes 
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find a 

punishment. 

being beaten to death or you find a pupi l  a b roken or hand 
caned. What pupi ls need is counse l l ing and guidance not  corporal 

punishment seem to have caused some to abandon their schooling. Pupi l  P 1 1 3 

retorted, 

there is noth ing good about pun ishment. It is a very bad practice. We are 
tired of this punishment cal led week al l  teachers cane us at ago. I t  
i s  very Some children to cheat so as to escape this wh ile others 
ran away from school .  This punishment interferes with our 

Apart from the of  

a t  once despite the fac t  that 

inhib i tors to the l earning process 

chi ldren were caned 

creates 

and multiple teachers caned children 

and frustration which act as 

and B l anton, 1 

Teachers were viewed by  some pupils as inhuman and senseless. Pup i l  P I 1 8  complained, 

beaten by al l  teachers at  once or is  real ly too cruel to us. I t  
hurts.  There are some pupils who are careless and may need to be pushed 

punishment to get straight. punishment is  not bad; it is good i f  
properly used. Bu t  the way teachers are using it, i s  l ike as if we are i n  prison. They 
use it as a way of  their own frustrations. The teachers punish us so  
severely and They should have They should know we are human 
beings rather than treating us as machines. give us very hard work such as 

the whole footbal l  field alone after gIven twenty strokes. 
what a we are in .  he lp us if you can. 

P l 1 8  indicated that chi ldren are t ired of subj ected to corporal The main 

concern seem to be the intensity and of this punishment. The children ' s  responses, 

showed that they had been trying by a ll means to free themselves from teachers' brutal ity but the 

pract ice does not seem to come to a halt rather i t  seems to worsen. The for help P 1 1 8 is  a 

clear indication of  the that the pupi ls have been undergoing. The chi ldren wanted the 

number of strokes reduced, caning .:nv,",,",,,u and less severe forms of  be used. 

P 1 1 8 reckoned that ,.."'""Alr" punishment was not bad i f  used properly and when deserved. 

Pupil P225 added that teachers do not l isten to pupils .  They treat pupi ls l ike animals .  to 

him, teachers h i t  even when they have made no mistake. " If  one chi ld has made noise i n  class 

then the whole class is caned and the teachers do not l isten to any of our complains. They j us t  hit us 

badly as though they are a snake". 

I t  was clear from their responses that pupils were very afraid of thei r  teachers. P223  

about the nature and of 
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Teachers should stop . Nowadays teachers push us, that a l l  teachers h i t  
one pupi l  at ago even up to strokes at once unt i l  you are unable to walk or  
stand. Some pupi l s  faint  before the twenty strokes are over but the teachers 
continue him the pupil is j ust pretending to faint. I t  is  very 
terrifying to u s, us, and take away this from 
school .  

Pupil  P 1 54 also 

some teachers are so j ust hit  us as though want to kil l  a unti l 
some faint and admitted to hospital. Some of these madams behave as 
though they have not been to a labour ward, they do not love us  at all and do 
not treat us l ike human They hit us like cows. do not want to see us, 
every time you are seen you are hit even when you are j ust from the toilet. 

Pup i l s  provided a clear of the practices of  corporal punishment in their schools .  They .. " ... ,Ar""rt 

that corporal 

Those pupils who 

was i ntensive, severe, unfair, and brutal ly used in their schools. 

those who felt that they do not deserve to ,y\tn",r" punishment, 

it or who were unable to withstand the pain were in most cases chased away from school and told to 

look for another school which thought had no On some occasions, 

opted to drop out of school whilc others succumbed to the torture in  their quest for education. 

Clearly, the of corporal punishment is  maintained in the four  Nakuru municipal 

schools despite the prohibitions in p lace p lus the fact that corporal punishment has serious 

consequences. Could i t  be that the teachers and lack awareness of the new policy and lack 

of the negative consequences of  this or  could i t  be that they do know any 

a l ternative methods that can be used instead? The clarity of this issues was sort from the 

themselves and the are as highlighted below. 

Awareness the New Policy 

When teachers and pupils were asked whether 

school had been outlawed, the "" " ' A",h, 

indicated that they did not. A 

pol icy. The teachers' sustained practice of 

to be  due to of lack of  awareness of policy 

knew it  was officially outlawed. 

Seven when the tests of  statistical 

were aware that the use of ",,,,,'Y"'"<I , , , J,UJU"" H i n  

of  the teachers sampled knew whi le  a minority 

(87.5%) of the pupils were aware of the new 

punishment in  the selected schools does not seem 

They practiced this even when the 

does not seem to change behaviour, as we shal l  see i n  

are performed. 
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Awareness of the Negative Consequences of Corporal Punishment 

Table 5. 3: The/requency distribution o/the specific negative consequences o/ Corporal Punishment. 

TEACHERS 

Negative Consequences Category Freq Percent 

Of Corporal punishment (N) (%) 

ep causes aggression Yes 48 67 

/ revenge in children No 24 33 

Viol ence against chi ldren Yes 42 63 .3  

(A summated I ndex Score) No 3 0  3 6 . 7  

A buse of chi ldren's rights Yes 4 1  64. 1 

(A summated Index Score) No 3 1  35 .9  

Low self esteem Yes 63 88 

No 9 1 2  

Net Knowledge o/the neg. High 56 77.8 

Consequences 0/ CP Low 1 6  22.2 

-------------------------. , 

--------------------------
\ -) ;11 • I ' 

Yes 1 3 5 84.4 

No 25 1 5 .6 

Yes 5 1  78.5 

No 1 4  2 1 .5 

Yes 1 4 6  9 1 .2 

No 1 4  8 .8  

Yes 87 55 

No 69 45 

High 1 26 83 .8  

Low 1 1  1 6.2 

Table 7. 1 shows the frequency distribution of specific negative consequences of corporal punishment. 

The respondents were asked if they were aware of any negative consequences or bad effects of 

corporal punishment in school.  A great majority (87. 1 %) of the teachers said they did. Those teachers 

who said they were unaware substantiated their answers by indicating that a properly administered and 

reasonable corporal punishment is hannless to children . An overwhelming majority (90.8%) of the 

pupils had awareness of the negative consequences of using corporal punishment in school .  About six 

pupils out of 1 60 maintained that corporal punishment had no bad effects; they said that children are 

so badly behaved that alternative methods do not bring about desired effects. 

Most (over 60%) respondents listed violence against children, abuse of chi ldren's  rights, aggression or 

revenge in children, and low self-esteem as the main negative consequences of the use of corporal 

punishment in school. The broad types of vio lence ranged from minor body injury through broken 

l imbs and death; being denied access to education for refusal of punishment, absconding school out of 

fear of being caned and verbal abuse. On average, over 60% of the teachers and pupils gave the 

response ' yes' to all the factors that were v iewed as constituting the negative consequences of corporal 

punishment in school. 

About 9 1 .2% of the pupils and 64. 1 % of the teachers said that corporal punishment is  an abuse of  

chi ldren 's rights while 78 .5% of the pupils and 63 .3% of the teachers said that corporal punishment is 
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violence children. Further, 84.4% of the pupils and 67% of the teachers said that corporal 

punishment creates feel ings of  revenge and aggression in  while about 88% of the teachers 

and 55% of the pupi ls said i t  leads to low self-esteem in children. The children fee l  

unwanted and have suicidal 

I t  is  clear from the preceding results that most r ... ,,'ntHltl claimed to have an awareness of the 

than teachers tended to cite violence and consequences of rnrnn,r" punishment. More 

abuse of  chi ldren, 

punishment in school .  

aggression and revenge as the consequences of {'fw-nNr., 

teachers featured highly in citing low self-esteem as the negative 

consequence of  corporal in school. Teachers tend to value their  educational role and the 

need to the social especial ly that of producing submissive and low esteemed 

individuals who are capable o f  and The pupils seemed to be  concerned 

more with their own Although teachers the consequences of 

punishment, they that such consequences were uncommon since they administered 

punishment to children in a proper manner without causing any harm. The teachers did not 

indicate awareness of the term effects of punishment. The social ization of children in 

school that integrates punishment teaches chi ldren that it is okay to use violence as a problem 

technique and is l ikely as adul ts to hit those with whom they engage with especial ly in a c lose 

relationship (Murray, 1 

Suggested Alternatives to Corporal Punishment 

and pupi l s  

estab l ished that 

diverse alternatives to corporal punishment in school . It was 

knew some alternative methods which they fel t  could be 

In of corporal punishment in school.  labour; " v ,  .. "�.v,, 

and guidance; and from 

maj Olity of (87. 5%) 

as  some of the to corporal 

pupil s  (84.4%) suggested some al ternatives 

to corporal 

a lternatives to 

punishment in  

Most of those respondents who indicated that they did not 

punishment 

s ince it was 

economical and effective. 

punishment with other methods. For 

to pupils".  

that there could never be alternatives to corporal 

rp"n"" npntc felt  

one teacher 

5 6  

understood and it  i s  

to corporal 

"all  other methods seem a j oke 



This  that the 

"'<llr<>Mnptpr<: in terms of age and 

characteristics were of the population 

of and the socio-economic characteristic of the 

schools. A representative was essential when making inferences or from the 

to the target 

of the results in this  

Bryman and 1 997) and it also assured 

has confirmed that corporal punishment was highly 

prevalent and was practiced in the four Nakuru municipal primary schools on a basis 

and in a very brutal manner. Some children were hit to the extend that they others got 

admitted to hospital as others sustained broken hands and other body injuries, whi le  some were 

rpr.Arrprl to have died. A 'salad' kind of corporal punishment was meted out to S lapping, 

pushing and the caning and Sometimes were 

to hard labour after being caned and on some occasions teachers subj ected them to verbal 

abuse prior to caned. In addition, teachers were ... r�'('tl('l where many teachers 

to severe forms of corporal hit one pupil  at once. The pupils reported that were 

punishment (by all teachers regardless their leadership role) on a routine basis sometimes being given 

severe strokes at ago for reasons such as lateness, un cleanl iness and fai l ing or obtaining a l ow 

score in a test/exams. 

without establ ishing who the rea l ly 

was administered arbitrarily. Teachers administered i t  

were and without finding out whether the pupi l  

"deserved" i t, and that i n  so teachers sometimes were driven more by frustrations from their 

homes than pupi ls '  actions in the classrooms. The researcher establ ished that teachers perceived the 

chastisement of  chi ldren as a routine biblical and educational duty, and as a demonstration of  teacher 

power and control over Teachers a lso narrated the ordeal of corporal punishment citing cases 

of lateness, bul lying, i ncomplete homework and fai lure of exams as reasons for their continued 

infliction o f  pun ishment on children. Offences comm itted outside the school and 

formal school hours were not without punishment. The teachers tended to administer corporal 

punishment to at any minute of the day in school as they saw it  fit, official 

prohibitions. 

The chapter h as c onfinned the majority of were aware of 

new pol icy, understandings the negative C01!1Se:quer and even 

instead of c orporal punishment. could 

despite such 

primary 

was maintained in  the Nakuru municipal 

practice 

place that 

was a 

Given these highlights, i t  IS 

corporal punishment i s  maintained in  

outlawed the 

to this end, as we shal l  see in 
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therefore, to find out why 

I:' n ' £1 ' '''£1 schools new ill 

of the pupils' a ttitudes 

next two chapters. 



CHAPTER SIX 

TOWARDS OF CORPORAL 

Introduction 

Chapters One and Two infonned us that school based corporal punishment i s  a debated issue. 

The advocates of  corporal punishment 

opponents focus on i ts setbacks. It was 

its use by claiming that it has "merits" while the 

to detennine the teachers ' and pup i l s '  views, 

feel ings, or bel iefs reQ!an:1in,g this issue. The of this chapter, was to detennine and 

describe the attitudes 1 4  of teachers and pupils towards the use of corporal punishment in school . The 

attitudes were measured by subjecting the re�.ponden1ts to attitudinal statements measured a fi ve-

point  l ikert scale of  degrees of  agreement and disagreement. These statements were taken to be the 

indicators for 

The u n  .. u."" Towards the of Corporal Punishment in School 

Table degree of Agreement regarding the use of corporal punishmenl6 

Pupils ' degree of Agreement & Disagreement with 

various items in the attitude Scale ill percentages 

(N=160). 

SA ! A N S. D S D  
Indicator/Statement (Oft.) (%) (%) (%) (%) 

C P  makes pupi ls  to get h igher marks i n  exams! c l ass tests 28 .2  22,8 3 . 1 2 1 .8 24. 1 
C P  creates feel of anger or revenge i n  ch i  Idre n  3 8 , 2  30 .8  3 . 1 1 4. 1  1 3 . 8  
C P  makes pupi l s  n o t  to repeat same m istake (deterrent) 29,8 47. 2 6 .8  8 . 1 8. 1 

i Corporal p u n ishment makes i l s  respect their  teachers 27. 1 .  3 1 . 0  7 . 5  1 9. 8  1 4.6 

Spare the rod s po i l  the c h i l d  3 1 .2 28 .0  3 .2  25.5 1 2 . 1 
CP is v io lence against c h i l d ren i n  school 3 8. 4  27.8 1 .2 1 7. 2  1 5. 4  
C P  m a kes pup i l s  to understand the 1 t:::;:;ullI:;ubject contents 1 7. 3  1 0. 5  4.8 3 3 .4 34.0 
A bo l i sh i ng a l l  forms o f C P  i n  school can be a good idea \ 2. 4  3 0.2 1 .2 25.3 3 0.9 
I f  I was a h ead teacher, I would abol ish the use of C P  2 2 , 6  2 1 . 3 4.9 24,9 26.3 i 

The pupils were given nine attitudinal statements as shown in Table 6. 1 a long which thei r  attitudes 

were measured in terms of f1"'Yr",�c of OTPpmpnt and 

1 4  See Chapter One for the defi n i tion of the concept att i tudes 
to Chapter Four for more deta i l s  about attitude measurement. 

1 6  The degree of agreement and i s  abbreviated as :  :>'A.=srr()nOl 

SD=Strongly 
17 CP is  an abbreviation for corporal punishment. 
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"the use of corporal punishment in school makes pupils to get higher marks in tests and exams", 5 1  % 

of the pupils sampled agreed that it does; those who disagreed constituted 45.9% while an insignificant 

number (3 . 1  %) were not sure whether corporal punishment makes pupils to get higher marks. 

A high percentage of pupils viewed the use of corporal punishment as having benefits. Pupils have 

been made to bel ieve that they need to be caned so as to pass exams or to work hard. Although the 

pupils compla ined of the unfairness and brutality accompanying the use of corporal punishment, as we 

saw in Chapter Five, they felt that a moderately administered corporal punishment was acceptable and 

had no bad effects. Most pupils justified the use of corporal punishment by citing the need for pupils 

to complete their homework, be punctual in school, respect authority, and to become responsible and 

well behaved as future citizens. Some pupils reported that the fear of pain makes them perform better 

in tests and exams. 

The few pupils who disagreed said that the fear of corporal punishment and teachers makes them not 

to concentrate in class. They hate the teachers, the school and even the subjects. When teachers resort 

to frequent punishment, there is l ikely to be a damage of relations between the teacher and the 

individual "offenders" (Rutteret et. a I . ,  1 979). The pupils reported that they get pre-occupied with 

plans of avenging teachers rather than studying and intentionally fail exams as a way of revenge. The 

fear and the feelings of hatred, anger and revenge act as a hindrance to learning hence not all pupils 

perform well in exams and tests. 

A study by Reynold and Murgatroyd ( 1 978) showed that corporal punishment encourages bad 

behaviour and j uvenile delinquency and does not improve academic performance. Pupi l  P I 20 said that 

a teacher who administers corporal punishment to pupils with a hope of attaining higher marks risked 

getting a high fai lure rate in her subject, in the final primary school examination. Equally pupil P 1 54 

sa id, 

Some teachers cane us so badly whenever we fai l  the tests but these teachers do not 
know that pupils made sure that they fa il the subject of that teacher in the final 
primary school examination so as to punish the teacher because they know that 
they wil l  never come back to that school for her to administer corporal punishment 
to them. Even this year, the pupils are p lanning to fail the maths because the 
madam has been caning us too badly even when you fai l  only one sum, we shall  
punish her by fail ing her maths in the final exam. 

On the question of whether the use of corporal pun ishment makes pupils to understand the 

lesson/subject contents, the majority (67.4%) disagreed while very few (27.8%) agreed that it does, 

and only about 4.9% registered uncertainty on this statement. The results indicate that most pupils did 
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not agree that corporal punishment makes them to understand the 

classrooms. 

contents III 

Corporal punishment decreases the learner' s  motivation and leads to low academic achievement. This 

is  because creates fear, and which act as inhibitors to the 

process (Short, Short and Blanton, I 

Pupil P35commented: 

Please us, take away this corporal punishment from our school ,  it makes us 
feel so scared and fear teachers. Even in it is  very hard to understand the 
lesson because we fear so much. Even when the teacher asks a question we fear 
answering it because if you a wrong answer you will be hit very hard. 

Most pup i l s  complained that corporal punishment creates which impacts negatively on their 

learning. For "10' '''' 1,-,'' pupil P64 said: 

corporal is very bad because it makes us to fear so much when the 
teacher arrives in class. Even i f  the teacher we are worried that the 
teacher might strike us any time. when the teacher asks us the 
answer you are escapes from your mind and even when you 
know the answer you fear up the hand because you wil l  be hit if the 
answer is not correct. I think corporal punishment should not be  used so that the 
chi ldren stop and the answers to the q uestions that the teacher asks. 

It is  taken for granted by some educators that the use of corporal punishment in class sharpens the 

learners' mind in readiness for the l esson content (Holstock, 1 980).  This has laUGl"I"U, from 

pupi ls '  reports, to confi rm that ,,,,,,,,,,,,r'> creates fear in pupi ls  rather than enhance the 

process. 

"Vhen asked whether corporal punishment creates of anger or revenge in  the 

majority ( 69 . 0%) of the pupi ls with this statement. Children narrated the many t imes they 

with their teachers in an attempt to resist being caned. Some reported that the caning in  which 

teachers caned them made i t  difficult for them to back. Pupi l  P7 1 said 

"corporal punishment is very bad because it made some children to bum their classrooms/schools so 

as to get rid of the school and its corporal punishment. There were other children who said that they 

revenge on teachers by street gangs to hit them or by stoning them after school hours. In 

some cases, the pupi ls  fai l  exams as a way o f  avenging on teachers, as noted above. Pup i l  P43 said: 

This punishment is  a very bad l ike now we are 
how we wi l l  revenge on our teachers, particularly those who hurt us the most, 
instead of  for our  fi nal primary exams that are jus t  a t  the corner. But  
even if we fai l  the  teachers wi l l  be  bear b lame and wi l l  be very frustrated since 
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they wi l l  have no one to terrorise, we shal l  al ready have completed the primary 
school and quit  

Murray ( 1 994) cautions that the socialization of children that incorporates corporal punishment makes 

pupils to learn violent attitudes and to adopt v iolent behaviour. This study confirms that corporal 

punishment creates aggressive behaviour in chi ldren and does not bring about desired intents. 

The majority (77%) of the pupi ls  favoured the use of corporal punishment on the basis that i t  makes 

them, pupi ls, not to repeat the same mistake. In other words, i t  acts as a deterrent. Most pupi ls  felt  that 

the reason why some pupils stop misbehaving is because they fear being inflicted with pain. They felt  

that corporal punishment was the best remedy for bull ies and disrespectful pupi ls. 

On the question of whether corporal punishment is violence against children, most (66.2%) pupils 

agreed that i t  was. They reported that some pupils have fainted, others became unconscious, and others 

sustained fractured l imbs while others suffered bruises, brain damage leading to admission and even 

death due to these brutal forms of corporal punishment. Most of these pupils, however, felt that 

corporal punishment if given with moderation, in a right and reasonable manner had no bad effects. 

When the pupils were given the statement "the use of corporal punishment makes pupi ls  to respect 

their teachers", out of 1 60 pupils who responded, 5 8 . 1 %  agreed while 34.4% disagreed, those who 

were uncertain were about 7 .5%. A high percentage of pupils believed that there was need to respect 

teachers therefore an external constraint, corporal punishment needed to be used. The pupils have been 

made to believe that there is need to respect teachers hence corporal punishment was a necessary 

deterrent to realise this end. 

Most pupils favoured the use of corporal punishment on the assumption that it was a deterrent for 

misbehaviour or laziness. For example, pupil P88 said, 

if the boys are not hit they will have no respect for the madams, some of these boys 
never l isten without the cane. So I think that corporal punishment should not be 
taken away from school but the teachers should only give a maximum of five 
strokes and not more than that". 

Pupil P I 3  said "if the cane is taken away from school ,  some pupils wil l  have nothing to fear therefore 
they wi l l  not respect teachers and they wi l l  be very rude to them". 

When the pupils were subjected to the statement "Spare the rod spoil the child, most pupils (59.2%) 
agreed with the statement while 3 7.2 .8% did not. Those who disagreed also felt that it was 
unreasonable and unfair to be beaten pre-emptively. Pupi l  P I 3 7  complained about pre-emptive 
beatings, 
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some teachers are very they do not al low you to give a reason as to you 
did what you did. Some of them just cane you even when you have done no 
mistake. Even when a pupi l  has a good reason for some things the teachers 
never give them chance to they just hit you so badly even when you have 
made no mistake. 

when you to the teachers 
why they are you, bit you the more for no reason at a l l .  They just hit 
us sometimes for no reason and you are not to refuse or question them. 
When you tel l you to quit that school and look for one where are 
never caned. 

While those An'"r." pri to the use of corporal punishment l<>rt1pntpri those who 

the child' therefore be deeply entrenched in the belief that ' spare the rod 

its use seemed to 

advocated its use. 

Pupi l  P90 said that there was no alternative to corporal s ince the bible says "chastise the 

child when he is st i l l  young, for then he wil l  not depart from the when he is a big 

Equally, Pup i l  P l 30 said that: 

"'TAnnp,,, in school, even the bible says that if you spare the rod 
you wil l 
should not hit too hard. 

Although the use of 

so I think that should be continued but the teachers 

punishment is v iolence children (Holdstock, the beliefs 

and ideas that individuals hold tend to mask the moral colour of a violent act or fact so that it becomes 

acceptable or is seen as right (Galtung, 1 990). 

The were also asked to indicate their support for or disapproval of the legality of I'nrnn1"" 

Most 

could be a 

in school by indicating their 

disagreed to the idea that 

of or disagreement with two statements. 

all forms of corporal punishment in school 

idea while (42.6%) did not. In terms of the second statement ' If I was a head teacher I 

would abol ish the use of corporal 'H""'UH"'" in my school ' ,  5 1 .2% of the pupi Is  

43 .9% 

corporal 

with the idea. The pupils maintained that a properly and 

,,,,,,,,u,, ... , , ,  was inevitable and desirable in school for the sake of 

standards and to make chi ldren complete their homework. 

while 

administered 

The who opposed the retension of  punishment in  school cited some of its ,.. P" ",tIUP 

consequences. P 1 6 1  said, 

corporal punishment need to some teachers have been the 
so hard that some faint and others have nose bleeding. Children are not that 



bad, what they need is to be talked to and warned when 
they wi l l  just behave wel l. 

have gone wrong and 

Pupil  P I l 2  was adamant that corporal is the best and should not be stopped: 

Corporal punishment i s  the best and must never be taken away from schools .  Some 
children wi l l  not respect teachers. They behave so when punishment 
is stopped their bad behaviour wi l l  double. I think corporal shou ld be 
used but in a more carefu l  way. 

The results above indicated that the of the pup i l s  favoured the retention of ,,£,,.,.,,,,,r,, 

punishment. fel t  that f'A,,,,-,,,,r<l puni shment was a powerful deterrent for misbehaviour. Some 

pupi ls  reported that if the children were not beaten, would not be at school nor complete 

their homework nor 

chi ldren are so bad that 

bul lying each other neither 

need to be 

teachers. The pupi ls felt that some 

punishment. For instance Pupi l  P25 

said, "now that some children know the government has abolished corporal punishment, they have 

become very rude to teachers. I that punishment should be used in school to 

them but it should be less severe, that is, too many strokes should not be given". 

Pupil  P I O I  fel t  that i f  

severe a n d  less 

must be done then it should at least be done with love and should be less 

because too much of Pupi l  P49 fe lt that corporal 

punishment moulds chi ldren to become responsible as future citizens. Most of the 

corporal '.H""' U l l  ..... . .  should be retained and be used as a last  resort. Pupi l  P28 that, 

the pupi ls  who bul ly others can be stopped if they are caned, therefore corporal 
punishment should just  be used on those pupils who do not even i f  they are 

another punishment such as the school garden. Or for those who are 
rude to teachers. 

felt that 

Chi ldren emulate adult behaviour and in the process adopt attitudes that tend to favour the use o f  

vio lence a s  a solving According to Bandura ( the socialization of children 

that incorporates violence such as punishment teaches chi ldren to adopt violent attitudes. 

Children learn that it is to use v io lence as a solving 

to endorse the use of violence and/or behave v iolently towards other people 

and they are l ikely 

engage with in a 

I t  is to re-examine social ization methods for this reason. 



Teachers ' Attitudes Towards Use of Corporal Punishment 

were to ten statements which were 

measured in terms of degrees agreement and disagreement. are as 

Table 6 . 1 .  

Table 6. 1:  Teachers ' of Agreement and Disagreement regarding the use of corporal punishmentlB 

Degrees of Agreement and Disagreement with 
attitudinal item (in percentage�). 

Indicator/Statement SA A NS I) SI) 

( % )  ( % )  (%.) ( % )  (%) 
C P "  makes pupi ls t o  get h igher marks in  tests a n d  exams I S . 3  4 S . 8  1 3 .9 1 2. S  1 2. S  

Corporal i shment makes i Is to work hard 3 3 . 3  ! 3 8.9 8 . 3  1 3. 9  S . 6  

C P  makes p u p i l s  fee l  fearful a n d  degraded 3 2. 4  4 1 . 8  9. 1 1 2 .8  3 .9 

CP creates fee l i ngs of aggrC;""lVlI or revenge c h i l dren i S .6 I S . 3  1 1 .2 4 7 . 2  20. 7 

Corporal punishment makes pupi ls  respect teachers 46.6 39.3  2 . 7  S . 1 6 .3  

Corporal punishment is  a d, 28.2 S I .4 2 . 2  6 . 9  1 1 .3  

Spare the rod spo i l  th <  • chi ld  48.6 4 0. 3  4. 1 4.0 3.0 

C P  sho u l d  be used as often as need arises/l ast resort 3 3 . 3  3 8 . 9  2 . 8  1 6 . 7  8.3 

Corporal punishment is violence agai nst c h i ldren 8 . 3  2 3 . 6  4.2 4 S . 8  1 8 . 1  

Abol i t ion o f  a l l  forms o f  CP i n  school i s  a good idea 6.9 S . 3  1 0.0 S I .4 26.4 

When the teachers were asked whether "corporal makes pupils to h igher marks", the 

vast majority (6 1 . 1 %) said i t  does whi le a few ( 25%) said it does not. Teachers tend to favour the use 

of corporal punishment with a bel ief that it makes pupi ls  to have a better academic performance. 

When the teachers were subjected to the statement " ''r'rn,f"lrC> punishment makes pup i ls to work hard", 

the majority whi le very few ( 1 9 .5%) This result a lso that teachers 

tend to favour the use of corporal in school that i t  makes pupi l s  do their 

homework or to work hard. The children were said to work hard in order to avoid infl icted with 

Teacher T45 said, punishment makes pupi ls to fin ish their homework in time". Teacher T26 

claimed that poor examination results are due to l ack of corporal Equally, Teacher T64 

A=Agree; NS=Not Sure; 
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it is caning that makes chi ldren to l i sten while you are teaching otherwise the k ids 
wi ll  be talking as you are teaching therefore you wil l  end up spending a whole 
lesson them to quiet. But the presence of  the cane in c lass makes them 
to be very alert Therefore we need to carry the cane to class a l l  the time. 

Teacher T56 said, 

the pupils on the alert, it  draws their attention to what is of 
them be i t  homework or exams. I t  is a reminder that they need to pul l  up their 
socks. And our pupils understand this  so wel l b ecause they act to 

the message they receive via caning. 

As we saw in some educators believe that corporal punishment the mind of the 

learners in  readi ness for the lesson content Trad itional ly, was i nterpreted as 

a process knowledge to learners and an external constraint was needed to 

ensure this process. 

Asked whether to the rod spoils the chi ld ' ,  an overwhelming majority (88 .9%) of the teachers 

showed with this statement while a minority (7.0%) were in  O"I"PPrrl pn t with the 

statement. The use of ",.w.,.,,,,r., i s  sometimes j ustified by educators based on the ir  

understandings of  childhood states. Some teachers v iew the beating of children as a bibl ical correction 

and c la im that children are born evi l  and OT1(\r" . .  , t therefore the need to use corporal 

For 

wi l l  

to  deliver them from s in  and O11 ()r::lnl'p (Foster, 1 999) .  

T24 said "pupi ls should not be set free to do what they want at an 

as the b ib le says spare the rod spoil  the child", 

T27 commented 

We use corporal in school s ince it has been 
standard motivator to encourage or  discourage a behavior. It 

age SInce 

behavior to avoid pain upon We teachers on corporal 
punishment for without it, lack of respect/rudeness for the ir  seniors and the 
community wi l l  be rampant. 

When formal schooling was introduced in  Kenya in  1 93 2  (Eshiwani ,  1 993) ,  corporal punishment was 

used teachers for 

Thiong'o ,  

punishment may have been 

of learners so as to them to be i nto 

These early societal attitudes that favoured the use of corporal 

in Kenyan schools over time to the current  generation of 

teachers. The teachers studied believed that sparing the rod the child. It could a lso be that the 

such bel iefs or ideas tha t  teachers hold, change the moral colour of such as {'{\,"rI(),r<> 

making i t  and to appear as though i t  is not  harmful (Galtung, 1 990). 
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On the statement abol ition of a l l  fomls of corporal punishment from school can be a 

(77.8%) o f  teachers with this idea while very few ( 1 2 .2%) 

idea the 

Asked 

whether corporal should be retained and used as a last resort. An overwhelming majority 

favoured the idea whil e  very few 

are in favour of reta ining corporal 

were it. The results indicate that teachers 

in school; therefore this suggests that vH""t!;'"''' m 

have not a l tered the consciousness of teachers in this For example, Teacher T49 

said "there is  no other '�Ub�" "'- that tmant chi ldren can we know this as teachers, 

therefore we must use corporal to such children back on the track". Teacher T3 3 

This idea of corporal is a western which we cannot 
accommodate i n  our schools. I t  is African to cane chi ldren. Our teachers a lso  caned 

matter. 
children form a 

most of us succeeded in being good citizens and teachers for that 
punishment is  here to s ince that is the on ly way to help our 

conscience. 

Teacher T4 "these ideas that are borrowed from the west cannot work here in our 

country, we cannot completely abol ish corporal punishment from schools. For there is  no 

other way we can control children who bul ly others". Teacher T23 who rejected the abol ition of  

corporal punishment "It is  the shoe wearer who knows where the shoe S ince the 

problem of children has been delegated to rp,,,' np'",, 

corporal punislunent should be retained or not. But it is lH1IJV"'" 

some corporal punishment". 

it is we teachers to decide whether 

for the school to thrive without 

Teachers do not favour the abol ition of from schools, feel  anxious that 

chi ldren wi l l  not them and that 

When asked whether corporal punishment creates of anger and revenge lJl chi ldren, the 

majority of the teachers tended to with this statement. A great majority (67.9%) of the 

teachers with the statement while very few agreed that it does. Most teachers fel t  

that a properly administered ro"r"l"\r.lro:> punishment does no harm to rather i t  upl ifted academic 

and discipl inary standards. But as we saw in the above reports, the i ndicated that 

usual ly very angry and develop tendencies of revenge and in some cases assau l t  teachers or 

burn classrooms or schools. The tend to project their anger on school 

which showed that when parents used 

Patterson ( 1  

punishment to 1 987) and ( 1 984) did a 

correct their chi ldren ' s  misbehaviour, the children tried to use similar coercive tactics with the 

The parents this as more misbehaviour and IJ Ull l''''vU more. The chi ldren in turn became more 

coercive and hosti le. The conclusion was that this  esca lating feedback loop, in which 

l egitimise a v icious circle. Teachers who fmd themselves in same 



situation like those parents are l ikely to keep punishing the pupils hoping that they were 

the u nwanted behaviour when as a matter of fact are the 

misbehaviour. 

To further describe and compare the nature of the teachers ' and responses to the attitudinal 

statements about the use of corporal punishment in a mean score was calculated. The mean 

score of the teachers' and pupi ls '  of Agreement and was computed the 

SPSS.  The mean score for the teachers' responses was 1 .2 and that of the was 1 .6. These two 

values fal l  between the Strongly Agree ( 1 )  and the Agree (2) range on the I i kert sca le .  In other 

the teachers and strongly with the use of corporal punishment in school .  The agreement 

was taken to mean favourable or atti tude while the was taken to mean 

unfavourable or negative attitude. The results of the mean score, therefore, indicated that both the 

teachers and the pupils had a favourab le atti tude towards the use of corporal in school .  

Conclusion 

The in this chapter have indicated that the majority of the teachers and pupi ls were in favour 

of using In school .  gave diverse reasons to justify this use of t'f\>T\f\lC'> 

punishment i n  school .  They the idea of abolishing corporal punishment from schools since 

viewed i t  us undennining and compromising academic and standards. Most pupi ls 

who that teachers administered corporal bmtalIy a lso that this 

punishment needed to be retained and used with moderation, 

for bul l ies and pupi ls .  The teachers 

had hannful effects but claimed that as as this 

or as a last resort 

punishment 

then there were no 

harmful effects. The teachers did not view pain negatively because they believed that pain acted as a 

deterrent to misbehaviour. This chapter has established that the of the selected teachers and 

favoured the use of corporal 

now move to the next chapter that detennines the 

use of in school) upon the 

municipal schools. 

in school despite the i n  p lace. We 

i f  any, of respondents' attitudes ( towards the 

of corporal in the four Nakuru 



CHAPTER SEVEN 

THE IMPACT ATTITLDES ON 

Introduction 

The major assumption of this study was that the attitudes10 of  the primary school teachers and 

towards the use of corporal punislunent in school were l ikely to influence the practice of  this 

in the four Nakuru municipal 

ascertain whether this was the case. 

schools. The of this chapter, was to 

The social ization of chi ldren in school which incorporates punishment trains children as 

future older children or adults to violent attitudes which lead to their or future 

of  corporal punishment hence are l ikely to assault 

close relationships (Murray, J 994). In other words, violence 

with whom they engage with i n  

violence. According t o  the social 

scientist (2002), attitudes exert a direct i mpact on behaviour. Rajecki ( 1 990) concurs and 

asserts that the attitudes2 1  that i ndividuals hold help researchers to predict the individuals '  future 

behaviour or allow for an UnlJersra of behaviour that has already occurred. My main <Hr,"'"''''''  III 

this therefore, is that schools in which the and teachers harbour favourable attitudes 

towards the use of  corporal punishment are l ikely to have a h igh level of the of corporal 

but where the teachers ' and pupil s '  attitudes are unfavourable, the of  ('(\r.,...,.., le!> 

wil l  tend to be low. I t  was important to determine the impact, if  any, that the respondents ' 

attitudes had upon the 

among other reasons. 

of corporal punishment in the selected schools so as to inform pol icy 

Attitudes and 

There were three tests that were used to establ ish whether there was a between 

attitudes and practice with to corporal 

correlations; Cross tabulations, and Logistic 

in selected schools. These were: Partial 

tests. The determination of  the relationship 

between attitudes and in  respect to corporal punishment in school was done in  three stages. 

the Cross tabulations were run to establish the l ink between the aspects which were 

regarded as a measure attitudes and those which were taken to be a measure of the 

20 Atti tude s  are said t o  b e  a general eval u at ion of something or a part icu lar 
some degree o f  favor or d isfavor w h i c h  i s  usua l ly in most cases, i n  a 

be l i efs/opin ions, and i ntention to behave (Shaw and Constanzo, I 

(O' Keefe, w i t h  
form as a product o f  a 

Reinout d e  V ries, 

one and Three i n formed us  that an attitude consi sts of three components: the affective namely 
the for i nstance be l i e fs/ideas; and the behavioral component (act ion choices).  



practice of corporal in selected " v " , v v , ,,  . Cross tab ulations are useful i n  

whether a sign i ficant relationship exists between two variables In the second o f  

the analysis, the that measured attitudes or the 1.1' '''' '''_'' of corporal punishment were summated 

to yield the net attitude and the net practice. The summated ti p,,.,.P,�c o f  agreement with attitudinal 

statements/ indicators of  attitudes were designated as attitudes whi le the summated (lpcrrp,'<: o f  

with the attitudina l  statements were as negative attitudes. S imi larly, the 

d ifferent which measured the variable were summated, and reduced i nto and low 

practice to suit the 

Cramer ( 

of the tests o f  a s  recommended by B ryman and 

Teachers' the Practice Link 

The cross tabulat ions were run to estab lish whether there was a l ink between the teachers' attitudes 

towards the use of  corporal punishment in school and the practice of  corporal 

selected schools. 

The rrI<>,il"lrl'h! of the teachers who that corporal punishment makes 

in the 

to higher 

marks in  exams also reported to have administered to many t imes s ince 

April 200 1 

pupils to 

it was banned). Most teachers who agreed that 

teachers a lso reported to have administered corporal 

makes 

1:)1Illill .. '], "  to very many 

times since its ban. 90% of the teachers who that corporal punishment is a deterrent a lso said 

that had administered corporal punishment to pupils many times s ince the ban. Such 

or bel iefs render the practice of  £'l"It',,,,\'r,, 

T27 maintained that, 

teachers unavoidable. For 

We corporal punishment in  school s ince i t  has a lready been as a 
standard motivator to encourage or a behavior. It satisfaction of 

administered for the wrong done between two and 
status to whoever is i t  and the one being admin istered to. It 

behaviour to avoid pain upon society. Corporal discourages 
laxity and low productivity; it  improves academic  standards and reduces social 
harassment among pupi ls .  We teachers entirely rely on for 
without it, lack of  for their seniors and the wi l l  be  

ideas, 

teacher 

Four for technical i t ies of how variables were measured or computed t o  suit  the d i fferent 
tests. 
23 More d eta i ls about the measurement of variables and the data 
Four. 
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Tabulawa ( 1 997) has observed that corporal gives the teachers power over pupils ;  

therefore in the context of this punishment, teachers usually take on the ro le of a pol ice constable 

(Freire, 1 

The studied teachers viewed the of corporal punishment as an tradition in education 

c ircles and schools. contended that this punishment produces upright and academically sound 

i nd iv iduals who can be back into society (Wa 1 9 82) .  Teacher T39 

"We use corporal punishment to attain a moral ly  upright The pupils are also motivated to 

work hard for better marks and Corporal ( infliction of pain) acts  as a 

reinforcement and as a way of behaviour modification so that and order i n  a school 

environment IS maintained". The educational tradi tions about the role of punishment i n  

school in the well  of society and for setting academic standards seems to be one of the 

guiding for the teachers' of this  i n  the  selected schools. 

Of all the teachers who that the rod spoi I the child", the n"HIII (\T. t" (73 %) reported to have 

administered corporal to pupils less than one week ago, as at the time of the 

Corporal seems to be popularly embraced not only as a deterrent and for academic 

excellence but also as a chastisement. Teacher T 1 8  " chi ldren are moulded and chastised by 

teachers when are caned. I t  is essential in making pupi ls  to l is ten/pay a ttention to instructions for 

they know the consequences". T24 said "pupi ls  should not be set free to do what they want at an early 

age SInce spoiled as  the bible says spare the rod spoil the child". 

Most (77%) teachers who disagreed that corporal punishment creates of aggression or revenge 

in ch i ldren also reported to have administered corporal punishment to pupils many times since it was 

banned, a lso indicated that and were the forms of corporal commonly 

used in  their schools .  Teachers tend not to v iew punishment as engendering In  

chi ldren rather they think that corporal punishment prevents aggressive behaviour in children.  Teacher 

T66 "We use corporal punishment to pupi l s  from unruly and to stop violence and 

strikes from Af"'" . ty'r. n i n  school". 

The (75%) of the teachers who with the idea that punishment is v iolence 

children also to have administered corporal punishment very many times since it was 

banned, and indicated the forms of corporal punishment commonly used in their schools as pushing 

and caning. 80% of the teachers who disagreed that abol i tion of all forms of corporaJ ID 

school is a good idea also reported to have administered corporal to pupils less than a 

week ago as at the time of this study. Teacher T56 retorted, 
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All these years I have be�n corporal punishment to pup i ls and i t  has 

been so wel l .  Where has this ideology of outlawing 

come from? My college teacher taught me that pain is  a 

punishment 

reinforcemen t 

that to bad behaviour. I personally do not think I should stop 

these k ids; I am not to brew individuals who will have no morals and 

who may become dangerous criminals in future. 

S ome teachers maintained that corporal punislunent was done prematurely and fel t  that it 

was a threat to teacher power and Teacher T57 "Corporal punislunent in p rimary 

schools should not be abolished because i t  laziness. Abol ishing 

punishment means teacher 's  hands are tied behind his back while the pupil is  n,v",prPll • Teacher 

T55 

Our children many times work only when they are threatened. They fear ('r.ynr.,r" 

punishment so they avoid doing wrong things. They teachers and school 
and i t  helps to instil hard work. We shall continue using 

because there can be no other alternative method especial ly in 
mathematics. 

Those teachers who view ('{\f"'{\"" punislunent as merits or as having no bad effects have 

attitude towards this ;.IU'"'''U"'''''' and are l ikely to administer corporal 

school even when this is i l legal and has harmful effects on chi ldren. 

to pupils i n  

The  bel iefs/convictions and ideas that i nd ividuals hold often make them to  feel to use 

violence such as corporal on the purported offender. These aspects the moral 

colour of a v iolent act so that it becomes acceptable or reali ty is usually made opaque such that 

the violent act or fact is seen as i t  i s  not v iolence at all (Galtung, 1 990). For example, the 

bel iefs: spare the rod the corporal ;.1"111''',1.111',",1'' is  a deterrent; 

children to respect teachers or that corporal makes pupils to 

the use of corporal in school yet this punislunent is violence 

punishment makes 

marks tend to 

children . 

Link 

The via Cross tabu lations aided in whether there was a 

l ink between pupi ls '  attitudes towards the use of  i n  school and the of 

corporal punishment in the selected schools, An overwhelming maj ority of the who 

that corporal punislunent makes pupils to marks in exams also rpr\{\T"tprl to have been 

subjected to 

have been 

in school many times since Apr i l  200 1 

that corporal punishment makes pupils to 

it was banned). Many 

teachers also reported to 

to "A T.,...A"" very many times since its ban. 83% of the pupils who 

7 1  



that corporal is a deterrent also said that they had been 

punis lunent very many times s ince the ban. Of a l l  the pupi ls who that 

child", the majority (88%) to have been subjected to corporal 

to corporal 

the rod spoils the 

many times and 

also reported that 

schools. 

and were the commonly used forms of corporal punishment in their 

Pupi l s  have been to and bel ieve that corporal 

of the children and 

has some merits and it is 

admi nistered in school for the at The were subjected to 

corporal punislunent with a belief that i t  chastised and moulded them into future and responsible 

c itizens. This was evident from the reports of  some pupils who contended that "" 'o>'n",r<> 

was the most powerfu l  deterrent since it discouraged made the pupils to respect their 

teachers, and pass exams, as we also saw such reports in Chapters F ive and Six .  

Most (88%) pupils who that corporal punislunent creates of aggression or revenge i n  

chi ldren also to have been subjected to corporal very many times since it was 

banned, they a lso  indicated that pushing and caning were the forms of corporal pun ishment commonly 

used in their schoo ls. The of the that corporal punislunent is 

v iolence children also to have been to punishment very many t imes 

since i t  was banned, and l isted the forms o f  corporal used in thei r  schools were 

kneeling and 75% of the pupils who that abol ition of all forms of "''','n''Y<> 

in school is a idea also reported to have been to NU""'''"'' punislunent less than a week 

ago as at the time of this study. 

S ome pupi l s  who understand the negative consequences of corporal punislunent or are aware that this 

i s  are l ikely to resist to corporal punishment for instance 

with their teachers. 

The who fight their teachers i n  an to resist 

their teachers especial ly where multiple teachers did the 

caned, be caned the more by 

In  the context of punislunent 

in school, a relationship of power imbalance exists between the teachers and 

tends to assure teachers power and control over pupils (Tabulawa, I tend 

to succumb to teacher brutal i ty and are often whipped into submission to an extent that 

suffer physical i nj ury and other consequences. Previous studies in indicated that 

the and whipping of children in school was regularly imposed and administered to children in a 

very brutal manner such that some were left with broken l imbs and four  cases of  student 

death were also reported between the 1 996- 1 998 (Human R ights Watch, However, the 
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of (''''Tlty,;> continued unabated in Kenyan schools. the reports of bmtality 

and other harmful effects were not unique to selected in  this 

Teachers' bmtal i ty often led to pupil resistance as we saw in the Such resistance IS 

to be interpreted by teachers as mdeness or more misbehaviour such that the pupi l s  

to more severe and frequent forms of corporal punishment to "deter thei r  

misbehaviour". The students of  in  Kenya, went on the  rampage to 

a teacher who had subjected their peer to i llegal corporal 

school seemed to have "p,'''''''' ''''£1 it as more misbehaviour hence 

The teachers in that 

called in the parami litary 

to confront the students 

( 1  showed that when 

200 1 ) . A study by Patterson ( 1 982) and 

of chi ldren with behaviour problems used corporal to 

correct the children's  

their parents. The 

those children tended to use simi lar coercive and hostile tactics as 

"p(1,,,,.(i,,,ri this as further misbehaviour and the children more. The 

children in turn became more coercive and hostile. Children emulate their teachers since are their  

rpclnp('tPti role models, when teachers resort to using corporal punishment in school ;  pupils copy 

teachers ' violent behaviour wi thout being instmcted to do so (Bandura, 1 

A lthough the above resul ts of the Cross tabulations indicated that the d ifferent of attitudes 

were correlated with those of the practice of punishment but there was no clear information as what 

strength of relationship existed between teachers' or pupil '  attitudes and the 

punishment in selected schools24 . To determine the strength and direction of the 

of corporal 

,", ''''''V''';>I'UU between 

the ' '''',-,VI''U''.'' attitudes towards the use of corporal punishment in school and the of this 

punishment in  sel ected tests of statistical 

in  the next section. 

logistic tests were 

employed25 as 

The Direction the Strength of Attitude-Practice Link 

The dependent variab le of  the analysis was the practice of punishment in school and the key 

variable was the attitudes of  teachers and pupi ls towards the use of corporal 

punishment in school .  As cited attitudes are c laimed to have an on behaviour ( Perloff, 

2002), they are said to predict future behaviour or to al low us to understand behaviour that has 

occurred ( Rajecki, 1 990). Thus, in some contexts, attitudes are said to be some of the 

24 The technical i ti es o f  how the net att itudes or net practice, w i th to corporal were 
was exp l a i ned in Four. 
25 See Chapter Four for deta i l ed i n fonnation about statist ica l  tests a nd how the var iables were measured or 
reduced to suit the s tatistical test. 



var iab les for behaviour. I t  was important, 

relationship, if any, between attitudes and 

to determine the and direction of the 

in the context of this studIo. 

The researcher took vV/"H'"'''''' of the fact that the nr::l('fH'p of >"AY .... "'''' punishment is s ituated in the 

broader socio-cul turalleconomic context. I t  was crucial to view the of thi s  a s  

influenced by mUltiple both endogenous factors such as attitudes and exogenous factors 

such as the socio-economic status of the selected schools .  This in turn, enabled the 

researcher to compare the strengths of: the relationship, if any, between atti tudes and 

relat ionship between other l i kely detenninant factors and the practice of this punishment. 

w i th that 

The determination of the strength or and d irection the relationships was key in drawing 

conclusions . The conc lusions drawn contributed towards the of recommendations to infonn 

policy. 

from the of VWJvlU", the other variables that were assumed to be rel ated to 

the practice of punishment in the selected schools were: the school ;  the socio-economic status 

of the the age and sex of teachers and pup i ls; teachers' and pupi ls '  experience with corporal 

punishment; teachers' and pupi ls '  of: the new policy, the consequences of  

corporal and a l ternative methods to and the III 

years. 

The SPSS 1 1  for windows 2000 was used to r\prtorm tests of relat ionship and statistical significance. 

The variables that were to these tests were reduced i nto categories that su i ted the 

. The tests of partia l  corre la tion perfonned enabled the researcher to delineate factors that had no 

s i gn i ficant association with the practice of corporal punishment from being subjected to 

regression as recommended Bryman and Cramer ( 

Out of a l l  the study there were four variables that had a significant correlation with the 

Oe[lenaeIlt variable, the pract ice of .... "Y"''','''' punishment in the selected schools. These variab les were: 

the teachers' or the atti tudes towards the use of corporal III and the 

teachers ' or the pupils' experience with punishment. These variables were assumed to be the 

i ndependent variables or predictor variables for the of corporal punishment in the 

selected schools .  S ince the presence of a correlation/association does not mean (Bryman and 

2 6  Technical i t ies of how att i tudes and  practice were measured are as h igh lighted in  Four, Five and S ix. 
27 See Chapter Four for technical i t ies of how the o f  agreement and d isagreement with the a tt i tudinal  
statements were computed using to two posi tive and 
2 8  I t  i s  not t h e  concern of lh is  chapter 1 0  discuss t h e  tech nica l i ties of how t h e  variables were measured o r  
reduced into categories. T h i s  h a s  been covered in Chapter Four. 
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i t  meant that these variables were to be subjected to tests of  

inference to  determine whether the ir  relationship w i th the oeIJen,oe:nt variable practice of corporal 

punishment in the selected u�" �V" uJ was real or had occurred by chance. 

The facto rs :  school; socio-economic status of  the schoo l ;  sex and age of p up i ls or teachers; pup i ls '  and 

teachers' of the new policy; awareness of the negative consequences of and alternatives to 

punishment had no association with the dependent the of 

punishment in the selected schools. Although we woul d  have these factors to have a 

w ith the variable, this was not the case. For ,,""CUU�Jl", there was no di fference 

between the practices of male and female teachers neither their att itudes. Female teachers tend to be  

more inclined to their ro le  as teachers rather than their gender role of  female. They tend to 

"male cues" o f  p ower and Teachers in a l l  schoo ls  were trad i tional ly and 

PY" PI',t"i1 to maintain order in classrooms 1 980) and demanded to be by 

learners irrespective of their but to do so meant using corporal 

Two informed us that poor schools tend to cane children the more, but this was not the case i n  

this What seemed to be  the defining factor i s  the respondents ' attitudes and shared 

the use of punishment in those schools. These seemed to be general ised and h ighly 

shared v i rtues throughout a l l  schools of  their soci o-economic background. Those factors 

that had no significant association w i th the variable were excluded from tests. 

regression 

of the four l ikely 

were run to confi rm whether a sign ificant existed between each 

variables and the practice of  corporal punishment in the selected 

schools. Logistic i s  used when the variable is 

variable and Cramer, I The results are 

of  significance of the Pearson Chi-square (p). The level of 

was set at p=<O.05 for the sake of the in this section. 

All  the four  the  level of 

SDt:ctt:O to have more than one 

in terms of the level 

for the Pearson (p) 

of  the Pearson Chi-Square 

to be within the circumscribed range, for a real to be deemed between 

the independent and dependent variab les. S ince the values of p were found to fal l  wi thin the 

circumscribed range (p values are as h igh lighted below) whenever each of the four  variables was 

paired with the variable while the rest were held constant, the conclusion drawn was that 

there was a real 

the resu l t  d id  not occur 

between each of the four variables and the dependent 

mere chance. The nul l  hypothesis that there was no 

meanmg 

relationship 

b etween each of the four  factors and the aet)enOelH variable was in each case and the alternate 

29 See C hapter Four for deta i l s  on data ana lysis 
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that there was a relationship between each o f  the four  variables and the 

dependent variable, the practice of  corporal punishment in was accepted. 

and Cramer ( 1 997) recommends that in seeking to discern whether a relationship 

exists between two variables in the from which a sample  was selected, the null hypothesis 

need to be Inferring a therefore, that the two variables under test be 

related not only in the sample  but also in the population from which the was drawn. Such a 

is said to be  I n  other words, a l evel of Pearson 

affirms the probab i l ity that there is a real relationship (in the population from which the sample was 

between the paired variables that were tested. Any variables which executed a value of p 

outside the range were said to have no real with the variable. 

The resul ts of Logistic expressed in terms of the level o f  

(p  values) indicated that the four variab les had a 

corporal pun ishment in the selected schools as fol lows: 

• The teacher' attitudes towards the use of 

of  the Pearson Chi-

relationship with the of 

in school (p=O.OOO). 

• The pupi ls '  attitudes towards the use of ""r-n","" punishment in school 1 )  

• The teachers' experience with corporal "'"'u .. ,,'' ' (p=O.002) 

• The pupils' with corporal in school (p=O.003) 

The above four  variables had a sign ificant with the practice of punishment since 

their p values were within the circumscribed range of p=<O.05.  These factors were henceforth 

as the variabl es or  predictor variables which influenced the practice of 

corporal punishment in  the selected schools. Out of the fou r  independent teachers' attitudes 

(p=O .OOO) had the relationship with the variable, therefore exerted the 

impact upon the of corporal punishment in selected schools fol lowed by the pupils' attitudes 

(p=O.OO 1 )  for reasons as wil l be explained below. 

The teachers' and with (,"f1"\(\'''' punishment (p=O.002 and p=O.003 

had the least impact on the practice of in the selected schools. According to 

Gagne ( 1 985) leads to behaviour V"''''E>V '  I t  was frequently c i ted the studied teachers 

that "experience is  the best teacher". Teachers that when chi ldren 

the administration of punishment, tended to work hard. said that the rationale for 

using corporal punishment was to have children experience pain. experiencing pain, children 

stopped being instead the experience of catalysed them into 

hard to pass exams. Teacher T39 " We use to attain a moral ly 



The pup i l s  are also motivated to work hard for better marks and grades. punishment 

( infl iction pain) acts as a and as a way behaviour modification so that 

learning, and order in a school environment is maintained". The pupils too reported that fear 

of  that emerges from the previous to corporal made them to 

be more careful ,  disc ip l ined and hence avoided mistakes. were punctual at 

completed their homework and thei r  teachers. I n  such s ituations, of pain 

acted as a reinforcement. The behaviour that is negatively re inforced is l ikely not to be 

Mutia, l 

The results of the Pearson indicated that the att itudes of teachers and 

use of corporal punishment in school had a big impact upon the of corporal 

four Nakuru municipal p rimary schools ( the values of p were: p=O .OOO and 

mentioned earl ier. 

towards the 

in the 

as 

The pupi ls who are subjected to intensive, or assorted forms of corporal punishment harden 

their  attitudes (Docking, 1 980) .  The hardening effect is l ikely to make them to have a favour 

for the use of and are not l ikely to resist being to it .  They reach a t  a 

point when they accept the p ractice of  this punishment to be part of their  l i fe 

Al though most teachers and suggested alternatives to punishment, they tended to 

support and corporal in  school that alternatives do not work. Whi le 

teachers had observed that a l ternatives seemed a "joke" to chi ldren, pupi ls rpr,Clr1rpr! that alternatives 

did not deter misbehaviour s ince chi ldren become fearless and rude. The teachers asserted that 

corporal worked and the desired effects were often fel t  for 

i nstance when the pupi ls withdrew the unwanted behaviour i n  c lassrooms or when they completed 

their  homework. Most of the teachers and pupi ls  art iculated that corporal punishment, i f  used 

and i n  moderation, has any harmful effects. 

Some bel iefs and ideas that possess tend to make them to endorse and/or 

violence as a means to achieving thei r  ends s ince such bel iefs tend to mask the mora l colour of 

violence maki ng i t  or a t  least not to appear as i t  is violence 1 990).  For 

bel iefs and ideas such as: spare the rod the child, punishment is a or 

the idea that the of chi ldren is of the African tradit ions seem to mask the moral colour of 

In  

as  a violent by justifying its use in  the selected schools .  

the favourable attitudes that in the b roader and other social institutions, 

such as the fami ly and the j udicial  with regard to corporal may have a of 
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spi l l ing over into schools  making the of punishment most p robabl e  (Murray, 1 994). 

Some teachers maintained that because some homes use corporal it should also be used i n  

school s o  that the chi ld notices some consistency. Teacher T 3 6  contended, "Since punishment 

is used in homes then i t  must be appl ied i n  schools so that a chi ld does not P",'PT',?'n a d ifference 

between the home and school environment". Teacher T2 advised their 

children and allow teachers to cane them. The of chi ldren on behalf of the parents ( loco-

30 and the need for children to authority has been a tradition 

1 999 ;  ScoU, 1 968; Eshiwani ,  1 993 )  ",,,",,,,\od'" In 

Accord ing to Sandoval such ideas and hab its may have been and reinforced 

from to generation ttu'ough i nstitutions of such as the church, fami ly  and school .  

I n  Kenya, as we saw in Chapter the indigenous African education the need to hit  

chi ldren so that they authority. when forma l  school i ng was i ntroduced in by 

the Christian missionaries in I the education became a rep lica of the old British 

which propagated the use of corporal punishment in school for chastisement and as a social 

expectation to have children authority 1 993 ;  S ifuna and 1 988) .  

For such reasons among corporal punishment was legalized in  schools as early as  1 945 

and 1 988)  and has been in used unti l  recently. During that period, the social ization of 

chi ldren in  Kenyan school s  incorporated the use of corporal punishment This punishment became a 

popular accepted by both young and old as a necessity for achiev ing educational and 

mou lding children i nto future cit izens of and to authority. 

Throughout the 

bel iefs, which 

of Kenya, thprpt,r.rp the use of corporal puni shment and its accompanying 

and continue to just ify the u . a"",�" of this punishment in school ,  have been 

palpable.  Socialization of ch ildren in school was and is one of the processes through which the 

violent attitudes were and are passed on from generation to spec ifica l ly  the current 

of teachers and pupi ls i n  Kenya, making the occurrence of in schools 

i nevi table. 

30 In  South for teachers cont inued to  corporal punishment a fter it  was  lega l l y  

a bo l i shed, i n  1 996, contending that had sought permission from the parents to do so (Sogoni ,  1 997; 

1 999), A SImilar argument was commonly cited in New England by teachers who continued the of 

corporal punishment a fter the 1 987 ban, 

' l oco-parentis'  ( Parker-Jenki ns, 

c la imed t hat 
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I have by now estab l ished that the attitudes of teachers and pupils towards the use of corporal 

punishment in school had a b ig impact on the of  punishment i n  the  four Nakuru 

municipal schools as is evident from the above results of  statistical and for 

reasons as above. 

To get a clearer of the strength and direction of the attitudes-practice cross tabulations 

were run the SPSS to produce a table for this relationship. The resul ts of the 

the independent variables (attitudes) with 

the ..,'"',"'"",""'"'"" variable 

generated from cross 

were as fol lows: 

The rn <l ,,.,,·, t,, 

school ,  

of pupils, who had a 

a high practice o f  corporal 

attitude towards the use of  

i n  the four Nakuru 

punishment i n  

schools. 

Of  all the teachers who had a positive attitude towards the use of corporal punishment in school, an 

municipal 

majority (77%) reported a of corporal punishment in the selected Nakuru 

schools. 

Of all the who had a attitude towards the use of  punishment, the majority 

(62%) a low practice of corporal in the four Nakuru municipal primary schools. 

Of all the teachers who had a attitude towards the use of  i n  school ,  a 

(70%) reported a low of corporal punishment i n  the four Nakuru municipal 

primary schools. 

These results indicate that when teachers and pupi ls  hold positive attitudes towards the use of corporal 

in school, the level of the of corporal punishment in those particular schools wil l  

tend to be  But  when teachers and hold a negative attitude towards the use of corporal 

punishment in school ,  the level of the of  corporal decreases or becomes low. The 

attitudes were directly n r(,n,."rtll�n" to the practice o f  i n  the selected 

schools. These two variables and increased and decreased in the same direction. I n  

other as the attitudes became more and more favourable (positive )  the level of the o f  

punishment  i n  school became higher. Conversely, as the attitudes became unfavourable or 

the level of the of punishment became less pronounced or low. This 

evidence proves that the attitudes of  teachers and pupi ls  towards the use of  corporal punishment i n  

school had a b ig impact on the of  corporal punishment in the four Nakuru municipal 

schools. 

From the resul ts of this 

punishment i n  the four Nakuru 

the researcher suggested that to curtail the nr""ru'p of t'A,,,,"",r'> 

schools there is need to the attitudes o f  teachers and 
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pup ils towards the use of corporal punishment in the selected schools.  By impl ication, negating the 

atti tudes of the teachers and pupils wi l l  tend to decrease or lead to low levels of corporal punishment 

in the four Nakuru municipal primary schools. It is imperative, therefore, to make recommendations 

aimed at changing the attitudes of teachers and pupils in the four  Nakuru municipal primary schools 

and for curtail ing the practice of corporal punishment in those schools. 

Conclusion 

The above findings have confirmed that the teachers' and pupils' attitudes towards the use of corporal 

punishment in school had a big impact on the practice of corporal punishment in the four Nakuru 

municipal primary schools. Where teachers and pupils held favourable or positive attitudes towards 

the use of corporal punishment in school, high levels of the practice of corporal punishment were 

reported in school but where teachers and pupils held unfavourable or negative attitudes towards the 

use of corporal punishment in school, the level of the practice of corporal punishment decreased/was 

low. Thus, the attitudes of the respondents towards the use of corporal punishment in school had a 

great impact on the practice of corporal punishment in the four Nakuru municipal primary schools. 

The findings in this chapter are crucial for making recommendations for changing attitudes and 

curtail ing the practice of corporal punishment in school. The next chapter gives a summary and makes 

recommendations in the l ight of the study findings. 
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CHAPTER EIGHT 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

In this chapter, I present a summary of major findings of the study, draw conclusions and make 

recommendations relating to strategies for realizing the new policy on corporal punishment in Kenyan 

schools and about the area for further research. The recommendations are made in the l ight of the 

study findings and guided by the available literature review that provides information on available 

resources and lessons from other countries, which could be emulated where applicable. 

Strategies to address the identified problems need to focus on changing the teachers' and pupils 

attitudes ' ,  stopping the practice of- coq:>oral punishment. ..initiating alternatives. increasing awareness of 

the negative consequences of corporal punishment in school, effective policy' im lementation, --
--- -

addressing the scho.2l curricular for llliPils and teacher t raining and establishing counseUing centres. in  

schoo,k-

The recommendations made for further action are based on a col laborative approach through 

partnerships between interest groups: the UN Committee for an End to Global Corporal Punishment; 

the Human Rights Movement ( Kenyan Chapter); the Kenya government; the j udiciary system; pol icy 

makers; religious leaders; education officials; the teachers and their union; the pupils and children ' s  

movement; the parents and the parent-teachers schools'  assoc iations. 

Summary of Study Findings 

The study confirmed that the practice of corporal punishment was maintained in the selected schools, 

and was highly favoured by both teachers and pupi ls despite their awareness of the new pol icy in 

place. 

The teachers and pupils were heavi ly influenced by the African traditions plus biblical and educational 

belief systems, in supporting the· use of corporal punishment in school. They believed that corporal 

punishment chastises children, improves academic performance and it is an effective deterrent which 

stops pupil misbehaviour and makes pupils respect teachers. Thus, they equate attempts of abolishing 

corporal punishment with compromising teacher power as wel l  as compromising academic and 

discip l inary standards. These strongly held beliefs and ideas amounted to the teachers' and pupils' 

favour for the practice of corporal punishment in  the selected schools. 
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The pupils were caned in a very brutal manner. The left some unconscious, with 

broken l imbs and sometimes death. Pupi ls became agitated and fought with teachers. They had 

tendencies to revenge. They felt l ike burning their schools/classrooms. They also fai led exams 

purposefu l ly  to avenge on teachers who pun ished them. The pupils spent more time on how 

to revenge on thei r  teachers than they in preparing for their exams. 

Corporal punishment has very serious negative consequences upon children in  school .  This has 

confirmed that the social ization of chi ldren in which the use of corporal 

punishment, p lays a role in children v iolent attitudes and behaviour These 

chi ldren are l ikely, as future older children or adults, to act towards those that engage 

with in relationships (Murray, 1 994; Wiehe, 1 impl ication, the societies to be created by such 

individuals wi l l  tend to be violent. Vio lence wil l  be in  i n  a cyc l i c  manner, from 

to It i s  therefore, that v i ta l  measures are taken to address the 

ident ified problems. 

Recommendations 

1 .  Reviewing education 

The recommends that non-violent to the socia l iza tion of chi ldren in  school be 

forged. One way of doing this would be to review curricula in teacher training col leges with a view to 

incorporating courses on non-violent approaches to social iza tion of chi ldren in schools as of  the 

syl labus. 

and strengthening a partnership 

A partnership to violence in  generally and ,yItT'l('\r� 

specifically should be embraced. the 

punishment in schools 

the o f  

should l iase with other i nterest groups such as the Uni ted Nations Committee for Human 

and an End to Global corporal Punishment group, the Charter for Human Rights, 

Churches, officials, Teachers' and Parents' Associations, and children 's  movement so as to 

work col laboratively i n  realizing the of non-violent in schools. organizations 

wi l l  be very useful i n  and teacher bel iefs .  

3.  Prosecution of offending as a stimulus 

In view of the fac t  that the behaviour that is rei nforced positively is bound to be repeated whi le  that 

which is re inforced does not recur (Gagne, 1 985)  there is need to i ntroduce a stimulus 

which will negate the teachers ' practice of  corporal punishment in school. In this this study 

recommends that the new pol i cy that i s  i n  b e  enforced such that teachers found l'\ro,phl" 
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punishment are The law enforcers should put mechanisms i n  

The and other i n terested parties should any i l legal p ractices through establ ished 

Since the head teachers are rol e  models for also need to be as 

a way of maki ng other teachers learn that even their  respected role model i s  v .... ;''''''''" .... .  This i s  to 

make them withdraw thei r  p ractice of this punishment and change the i r  attitudes. 

Attitude or results from imitation of the mode l ' s  behaviour or action choices 

According to (in Rajeckit, 1 human beings normal ly strive for consistence or 

consonance between thei r  cogn i ti ons. The existence of d i ssonance ( inconsistence) or  being 

psychologically will motivate the person to try to reduce d issonance and achieve 

consistence. The Kenya government should, take measures to stop this 

and c u rtai l the use violence in schools. 

4.  Development 

The government should take appropriate measures for the and e l i mination of 

punisiunent from by developing a mandatory reporting towards the detection of the 

"Y'.>I'Tlf'P of corporal in schools. 

5. Establishment of counselling centres 

Schools need to establ ish coun sell ing centres where children can be assisted. More teachers need to be 

trained si nce teachers reported that there was at most one teacher per school who is trained in 

counsel l ing and of children. This cal ls  for ins-service training of teachers. 

6. Redefining role of teachers 

This study establ ished that teachers fee l  need to exercise power over children i n  order to be 

respected. advocate a relationship of p ower i mbalance where by children take a subordi nate 

position. As a result  p up i ls feel a l ienated from the decision-making process in and are passive 

recip ients of the process. In o rder to mediate this undesirable s i tuation, the role of the teacher 

should be redefined so that teachers and become partners in the and disci p l i nary 

matters. This w i l l  call for pe(:la��Oj;;IClH shifts from the current content-centred curricular approach to 

more friendly learner-centred that encourage active learner I n  the current 

system, the of education system in p lace is l ikened to what Freire ( 1 972) refers to as the 

system' ,  which the use of punishment to force the pupils to memorise the 

content. A learner centred curricular w i l l  p roduce i nd ividuals best suited for the job market demands 

of contemporary soci ety. Also there i s  need to transform the 

adversarial to that of mutual The sign ificance of pupi ls  an "n,.,,,,,.tn,, 

relationship from 

to participate i n  



decision such as involved in school or classroom rules i s  so that in  the process, 

the pupils internalise such rules as of their value system. 

7 .  Public awareness campaigns 

Most teachers and pupi l s  fe lt that a "nlrrm, pr l administered ('rW'T'\(yro> has no 

consequences. There is  need, for the government to in i tiate publ ic awareness to 

disseminate information on corporal punishment as violence and a violent method of "'�''' ',"'' <J' 

chi ldren in school.  The should advocate the use of non-violent methods of discipl ining 

chi ldren as an al ternative to corporal i n  school .  Sufficient information need to be suppl ied, 

campaigns a imed at increasing awareness of the harmful effects of corporal pun ishment and availab le 

a l ternatives be erp 'n",'-" up . These should be publ ic education aimed a t  awareness 

not only among teachers but also other professionals in  schools.  

8 .  Need for "listening " fiHl!f'non' 

The pupi ls that teachers never l i stened to their problems. It is for teachers to 

find out the problems that d ifferent pupi ls  have which make them sometimes to misbehave. Children 

come from a diversity of socia l  environments and are bound to have varied problems. to them 

such wi l l  elucidate the problems encounter in their environment and ways could be forged to 

chi ldren rather than mere subjection to corporal 

9 .  classrooms 

Some teachers reported that they hardly find time to talk to children due to a congested syllabus and 

pupi l  numbers. Al though the official teacher to pup i l  ratio in primary schools in is 

1 :40, teachers indicated that on average there are 75 pupi l s  per teacher. Some teachers 

reported that they use 

a l ternatives are t ime 

punishment because it is economical i n  terms of time since other 

The classes wi l l  tempt teachers to fal l  back to corporal \  

punishment since i t  works ' faster ' .  Such classes and curricular make it d ifficult for \ 
, teachers to address the educational and personal needs of each pup i l  or to maintain control in schools. 

The Teacher' s Service Commission is the organ put in p lace the government to recru it, 
f 

, 
deploy, pay, promote, discipl ine and fire teachers. It is  therefore that a teachers' I 

employer, considers deploying more 

""",u""" and needs of pupils .  

staff to schools  to enable teachers to meet the 

1 0. education training for teachers 

The resu l ts showed that as in years the favour for corporal punishment 

increased. More seasoned teachers who favour the use of corporal and 
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punishments for pupi ls  usual ly influence the less 

in-service education and for 

encouraged and made compu lsory. 

1 1 . Further research 

and new teachers in schools.  Therefore 

teachers in d iscipl inary matters should be 

The study 

in  the 

judicial  

showed that some teachers tended to feel that since corporal punishment was used 

it was important  to use i t  for consistence sake. The l i terature review informed us that 

punishment was legal in Kenya. I t  is  important that further research be done to 

determine the corporal punishment in the so as to inform When corporal 

punishment is accommodated in other social it will tend to spil l  over into schools. Children 

were punished for offences done out side school or done the school 
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APPENDICES 



1 

TO BE COMPLETED BY TEACHERS IN THE NAKURU MUNICIPAL PRIMARY 

SCHOOLS 

This form has been by the researcher as of her academic r"'","'''<" a t  the University 

of Natal, South Africa. You have been identified as one of the persons to make important contributions 

to this study, your responses. The information collected wi l l  assist in the 

pupi ls '  and teachers' experiences, understandings, and wishes regarding the 

of corporal pun isrunent in schools in Kenya. You are therefore requested to provide accurate and 

honest responses to a l l  the questions in this form. The information you provide wi l l  not be used for 

any other purpose than the one stated above. The results of this study wi l l  be made known to you upon 

Since we want to ensure that the information you 

on this form. Any 

remains confidential, 

information you 

DO NOT write 

w i l l  be your name or school 

confidentiaL For which have multiple-choice answers, please tick your preferred response. 

For the purpose of this research, corporal refers to "any PAIN inflicted on the body of 
pupils at school through various means such as caning, pinching, slapping and so on ". 
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l . Indicate whether you are male or female 

Male 

i Female 

in years 

Less than 20 years 

20-39 years 

39-40 years 

40 and above years 

3 .  Teaching experience. 

Less than two years 

2-4 years 

5-9 years 

1 0  years and above 

This section contains various statements about corporal punishment. Please tick the box that best 

your opin ion about the statement. 

4. Did you administer corporal punishment to 

Yes 

No 

since Apri l  th is 

5. When last did you administer 

Less than one week ago 

. 1 -2 week ago 

punishment to a pupi l  in your school? 

6 .  What 

3-6 weeks ago 

More than 6 weeks ago 

of corporal punishment are commonly used in your school? 

and Pushing 

and 



and 

Can ing and 

Other (please name it. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ) 

7. Does the law in Kenya today al low the use of (,{H",,"" " 

Yes 

No 

I do not know 

8. The law prohibits Caning of pupils in Kenyan Primary Schools. 

True 

False 

in schools? 

9 .  ensures good academic performance among pupi ls .  

Strongly agree 

U ncertain 

Strongly d i sagree 

1 0 . Corporal helps to maintain 

Strongly agree 

Agree 

Uncertain 

1 1 . Corporal punishment makes pupils to work hard.  

S trongly agree 

Uncertain 

Disagree 

Strongly 

among pupi ls .  

1 2 .  Corporal punishment improves academi c  performance. 

S trongly agree 
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Uncertain 

D isagree 

Strongly 

1 3 .  punishment makes pup i l s  to feel fearful .  

1 4. 

Strongly agree 

Agree 

Uncertain  

Strongly 

punishment creates 

Strongly agree 

Uncertain 

1 5. Corporal makes 

agree 

Uncertain 

D isagree 

Strongly 

1 6. p unishment is a deterrent. 

Strongly agree 

Uncertain 

d isagree 

to 

1 7. To spare the rod i s  to spoil the child. 

agree 

Agree 

Uncertain  

of anger and revenge in  children. 

teachers. 



S trongly disagree 

1 8 . Corporal punishment should be used as often as need arises/last resort. 

agree 

Uncertain 

disagree 

1 9 . Corporal is v iolence children. 

agree 

Uncertain 

Strongly 

20. Abolition of all forms corporal punishment in school can be a good idea. 

S trongl y  agree 

U ncertain 

S trongly disagree 

2 1 .  It is impossible for order to be maintained in primary school without teachers 

punishment to pupi ls .  

Strongly  agree 

Uncertain 

22.  is  one way of maintaining social control in schools. 

S trongly agree 

Uncertain 

S trongly disagree 



23 .  Discipline can be mainta ined in schools without teachers 

pupils .  

agree 

Uncerta in  

Strongly 

corporal 

24. Abol i tion of corporal punishment in Kenyan Schools can be a very good idea. 

Strongly agree 

Uncertain 

Strongly 

25 .  pup i l s  does not Irnnrr,up thei r  academic 

agree 

Agree 

Uncertain 

D isagree 

disagree 

26. Corporal punishment 

Strongly agree 

Uncertain 

Strongly 

laziness among pupils .  

27. I t  is impossible to do away with the cane from primary schools. 

agree 

Uncertain 

Disagree 

Strongly 

to 



28 .  It is very difficul t  to control pupi ls without use of corporal punishment. 

agree 

Agree 

Uncertain 

29 .  How often should 

once a 

once a week 

once a month 

When need arises 

punishment be administered to 

Other (specify . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

30 .  Abolition corporal 

Strongly agree 

Uncertain 

i Disagree 

Strongly 

in schools is a factor that can contribute to violence in schools. 

3 1 .  Without being caned, pupi ls  become unruly. 

agree 

Uncertain 

, S trongly 

32 .  In the last three months 

True 

False 

33 .  In the last three months 

True 

False 

have been caned more frequently than girls in my school .  

have been caned mo re frequently than boys in  my school .  
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34. Which one of the fol lowing statements i s  true? 

and head are only ones legal ly a l lowed to administer corpora l 

punishment on pupils in school s  nowadays. 

Teachers are the only ones who are a l lowed to admin ister corporal punishment on 

in  schools nowadays. 

The school head teacher is the on ly one who is I y  a l lowed to administer corporal 

on pupils in school s  nowadays. 

The administration of corporal punishment on pupils in Kenyan schools has been abol ished 

nowadays. 

3 5 .  Corporal punishment is the most method for teachers to enhance learning among 

agree 

i U ncertain 

disagree 

36. To spare the cane is to spoi l the pupi ls .  

agree 

U ncertain 

Disagree 

3 7. Only Head teachers should be al lowed to administer corporal 

S trongl y  agree 

Uncertain 

Strongly 

on pupils. 

3 8 .  fn your opinion should the use of corporal punishment in  primary school s  be  abol ished? 

Yes 

1 0 1  



No 

39. Give reasons for your answer to question 38  above. 

40. Are there any bad effects about the use corporal punishment i n  school? 

Yes 

No 

4 1 .  What, in your are the bad effects of corporal punishment in school? 

42.  Are there any good effects about the use o f  corporal punishment in school?  

Yes  

No 

43 . What i n  your v iew are the good effects of the use  of 

44. Are there any alternative methods to ,,,,,,,·n,,,., 

Yes 

No 

1 02 
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45.  I f  What, i n  your opinion, are the alterna tive metbods that can be used i n  p lace of  

punishment? 
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Appendix 2 

QUESTIONNAIRE TYPE B 

TO BE COMPLETED PUPILS IN NAKURU MUNICIPAL PRIMARY SCHOOLS 

The fonn as part the academ ic at University 

of You have identified as one of persons to i mportant 

contributions to this study, through your The infonnation col lected will In 

understanding pupi ls '  and beliefs, feel ings, understandings, and 

practice of corporal punishment in schools in Kenya. You are 

,-,ytJ'-'",'-'U to accurate and honest to all the questions in The 

infonnation you provide wil l  not be for any other purpose than the one stated above. The 

results of this study will  be made known to upon 

we want to ensure the you provide remains confidential ,  DO 

NOT name nor name your school anywhere on this fonn. personal 

infonnation you wil l  be kept confidential. 

For which multiple-choice answers, your response. 

the purpose of th is research, corporal punishment refers to Halty PAIN inflicted Oil the 

body of pupils at school through various mealts 

on". 
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SECTION ONE 

(Put a m that TPr.TP,<pn what you consider as the correct answer to the following 

questions). 

1 .  Indicate whether you are male or female 

Female 

M ale 

2.  i n  years 

1 3  years 

1 4  years 

1 5  years 

1 6  years 

1 7  and above 

(This section contains 

represents your opinion on 

statements on corpora1 pun ishment. Tick the box that 

statements. 

3. Have you ever been subjected to corporal punishment in your school?  

Yes 

No 

4. If yes, how often have you been 

Very many t imes 

Many t i mes 

A few t imes 

few t imes 

5 .  When was the last t ime you were 

Les than one month ago 

months ago 

4 1-6 months ago 

6 1 2  months ago 

to corporal in your school? 

to corporal punishment in your  school ?  
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n More than one year ago 

6. What forms of corporal Punishment are commonly used in your school? 

o Caning and Pushing 

o Kneel ing and Caning 

:J Caning and pinching 

o Caning and s l apping 

o Other (please name i t  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ) 

7. Which of the fol lowing is the most common form of corporal punishment in your school? 

o Caning 

;] Knee l ing 

o Other (please name i t .  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ) 

8. Were you subjected to corporal punishment since April 200 1 ?  

O Yes 

:J No 

9 .  Does the law in  Kenya today al low the use of corporal punishment in  schools? 

I Yes 

O No 

o [ do not know 

1 0. Corporal punishment makes pupils to get higher marks in exams/ class tests 

l Strongly agree 

o Agree 

J Uncerta in 

o Disagree 

o Strongly disagree 

1 1 . Corporal punishment makes pup ils angry 

J Strongly agree 

o Agree 

[1 Uncertain 

o Disagree 

rJ Strongly disagree 
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1 2. Corporal punishment makes pupi ls  feel l ike revenging 

::J Strongly agree 

o Agree 

I Uncerta in 

Ll Disagree 

o Strongly d isagree 

1 3 . Corporal punishment makes pupils not to repeat same mistake (deterrent) 

o Strongly agree 

o Agree 

::J Uncertain 

Cl Disagree 

o Strongly disagree 

1 4. Corporal punishment makes pupi ls  to respect their teachers 

o Strongly agree 

:J Agree 

I Uncertain 

n Disagree 

n Strongly disagree 

1 5. Spare the rod spoil the child 

""1 Strongly agree 

n Agree 

o Uncertain 

o Disagree 

:l Strongly disagree 

1 6. Corporal punishment is violence against chi ldren in school 

Cl Strongly agree 

rJ Agree 

'] Uncertain 

I Disagree 

o Strongly disagree 

1 7. If I were a head teacher, I would abolish the use of corporal puni shment 

I Strongly agree 

o Agree 
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Uncertain 

Strongly 

1 8. punishment makes pupi ls to understand the lesson/subject contents 

Strongly agree 

Uncertain 

Disagree 

Strongly 

1 9. The use of corporal 

Strongly agree 

Not sure 

Strongly 

is good for 

20. Only the head teacher should be allowed to use corporal punishment in school. 

Agree 

Not sure 

agree 

2 1  When teachers use corporal punishment, i t  i s  a way of showing that they care for thei r  pupi l s. 

Strongly agree 

Not sure 

S trongly 

22. The use of "",,,,,,,,c'> makes pupils to get marks in c lass tests and homework. 

Strongly agree 

Not sure 
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23 .  Pupi ls  l ike teachers who cane them. 

Not sure 

Disagree 

agree 

24. If I were a head teacher, I wou l d  abolish the use of 

Strongly agree 

punishment in my school .  

Not sure 

Disagree 

Strongly 

2 5 .  Pupils respect teachers who use corporal puni shment on them. 

S trongly agree 

Agree 

Not sure 

26. Pup i ls hate teachers who use corporal punishment. 

S trongly agree 

Not sure 

Strongly 

27. The use corporal punishment makes pupils feel  l ike revenging 

agree 

Not sure 

28 .  Ab ol ishing corporal punishment in schools  can be a good idea. 
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Not sure 

Disagree 

agree 

29. Without being canned most p upils wi l l  not obey the teachers 

agree 

Not sure 

30. Use of corporal punishment makes some pupils to run away from school .  

agree 

Not sure 

3 1 .  Use o f  corporal 

Strongly agree 

Not sure 

S trongly 

SECTION C 

makes pupils to cheat so as to escape 

(Answer the following questions by fill ing in spaces provided). 

beaten. 

3 2 .  Are there any good thi ngs about the use of corporal punishment in school? 

Yes 

N o  

3 3 .  I f  yes, what d o  you think are the good things about the use 

school? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

1 1 0 
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34.  Are there any bad things about the use of corporal punishment in schoo l s? 

i Yes 

No 

35 .  I f  yes, what  do you think are the bad things about the use of punishment i n  schools? 

36. What al ternative ways would you l ike teachers to use i nstead of using corporal punishment? 

• • • • • • •  • � • • • • • • • • • • * ';j ' • • • • • •  � • � • • • • •  
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Introduction 

The fol lowing 

Appendix 3 

RELEVANT 

were of to the study ""�}"'-' ''' Ll Y in that 

in school is  violence children and an abuse of chi ldren 's 

punishment i s  a breach of the international and local Most 

hence using this 

which abol ished 

i n  school,  used the pol icies i n  as a basis for their abol i t io n  as was noted i n  

Chapter One. 

THE UNITED NATIONS CONVENTION ON RIGHTS OF A C HILD 

The tenets of United Nations Convention on the of the Child c learly defines r"TnlV'« 

punishment as violence and abuse of chi ldren 1 999) as stated below: 

Article 28.2 states: " State parties sha l l  take appropriate measures to ensure that school 

admi nistered i n  a manner consistent with a chi ld ' s  

Article 1 9  o f  1 98 9  

is 

"State shall take all appropriate social and educational measures to 

protect the chi l d  from all  forms o f physica l . . .v iolence, injury or abuse.whi le in the care of parent(s) . . .  or 

any other person who has the care of the chi ld" (Parker-Jenkins, 1 99 9 :  1 

"-..!:.."-V"!�",,,--,-,=.J. "State parties shal l take a l l  appropriate measures to ensure that school discipline is 

admi n istered in  a manner reflective o f the child's dignity" ( ibid;  p . l 3 3 ). 

A.FRICAN C HARTER ON RIGHTS THE C HILD 

Article 1 6  of the African Charter o n  the of a chi ld states� 

State parties shall take legislation, social and educational 

measures to protect the child from al l  forms o f  torture, inhuman or  

treatment, especial ly physical  or  mental i njury o r  w h i l e  i n  the care of a 

guardian, or school authority, or any other person who has the care of the 

chi ld (Obande, 200 1 ) . 
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THE 1 980 KENYA EDUCATION ACT 

The 1 980 Kenyan Education Act stated: 

The head teacher was the only person all owed to administer corporal punislunent to 

chi ldren in school .  The site he was authorized to use was said to be the buttock in 

the presence of a witness (a teacher who is supposed to be same sex with the child 

under punishment). The act specified that a strap not more than one and half inches 

in breadth be to be used (in Ngaje, 2000) . 

THE 30TH MARCH 200 1 KENYA EDUCATION ACT (THE NEW POLICy). 

The 30'h March 200 1 Kenya Education Act stipulates, 

A teacher shall not infl ict or tolerate any act of torture or other cruel inhuman or 

degrading treatment or punislunent to children in school. Teachers should prepare 

learners for responsible l i fe and inculcate in them the spirit of understanding, 

tolerance, equality and friendship;  cultivate a harmonious relationship between the 

teachers and the learners; respect, protect, and promote Human rights and freedoms 

of learners. Discipline shall only be administered in a manner consistent with a 

learner 's dignity. Teachers are to respect the learner ' s  identity, culture, and 

religi ous beliefs (Government Gazette, 200 1 ) .  

THE NEW PROFESSIONAL CODE OF ETHICS FOR KENYAN TEACHERS. 

The Professional Code of Conduct for Kenyan teachers is  a brainchild of the Kenya Head teachers 

Association. The tenets contained in this Professional Code of Conduct for teachers are a copyright of 

those contained in  the Education Act of 30th march 200 1 that banned corporal punislunent in Kenyan 

schools. According to the new Code of ethics, teachers should: 

prepare learners for responsible l ife and inculcate in them the spirit of 

understanding, tolerance, eq uality and friendship; cultivate a harmonious 

relationship between the teachers and the learners; respect, protect, and promote 

Hu man rights and freedoms of learners, a teacher shall not infl ict or tol erate any act 

of torture or other cruel inhuman or degrading treatment or punishment to school 

chi ldren, discipl ine shal l  only be administered in  a manner consistent with a 

learner' s  dignity (Kenya Head Teachers' Association, June, 200 1 ) .  
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