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ABSTRACT

Domestic workers in South Africa have historically endured a great deal of
inequalities, as a direct result of their role as woman within the traditional patriarchal
family structure and as a result of their socialisation process. This dissertation sets out
to understand the socialisation process that young girls undergo within a traditional
African family that leads them to domestic employment. The aim is to conduct a
sociological analysis of domestic workers. This study seeks to understand the impact

of the socialisation process on the African female in society.



INTRODUCTION

1.1. OVERVIEW

“In South Africa, gender oppression is institutionalised in the laws as well as the custoras
and practices of all our people” ANC NEC’s statement of 2 May 1990

(www.anc.org.za/ancdocs/pr/1990/).

This institutionalisation of gender oppression has had a far-reaching impact on the lives
of the black African ' woman (Bowles, 1983:13). The institutionalisation of gender
oppression is evident in the socialisation process that the female black African girl chsld
undergoes in her childhood home. The African woman has been subject to oppression
because of the colour of her slan. She has been subject to exploitation because of her lack
of skills. She has been marginalised because of her poor socio-economic status. She has
been a victim of the class structure of the modem capitalist state because of apartheid.
She has been oppressed because she is a woman. She has been denied an education. She

has been a victim of a gender biased socialisation process. These are the woman of this

study.

1. In the vontext of this docuraent, the term “Aftican’ means black Afiican wnless otherwise spocified.
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To negate issues of race, class, gender, patniarchy, education and socio-economics as a
prelude to socialisation, would be a grave injustice to this study. This study uses the
tssues of race, class, gender and patriarchy to build a case for the gender biased

socialisation process that female African domestic workers undergo as children.

Evelyn Molefe was born and brought up in Mafikeng in the then, Western Transvaal. Her
father raised cattle and her mother worked around the house. She left school in the middie
of standard four, the sixth year of schooling. Her parents could not afford to send all the
children to schoo! and her father did not believe that girls needed an education (This is a

phrase that we will see recurring throughout this study).

“Well what could I do with so little education and I had to earn some money because my
family were so poor. All I could do was domestic work to earn some money” (Barret,

1980: 27-28).

Evelyn Molefe had three children in Mafikeng who were being taken care of by her

mother and an old uncle. She earned R50 a month and sent most of it home.

“It is a very big struggle for me because I don’t have a husband so there ts no ore to help
me with money and T want my children to finish school and get good jobs” (Barret, 1980:

28-30).
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Evelyn Molefe starts work at 7:00am and finishes at about 6:00pm, after the family she

works for finishes supper. She does not get much time off during the day.

“I stop to drink a cup of tea in the morning for five minutes. I don’t eat any breakfast.
After I finish cleaning up at 1:00pm I cook my food and eat lunch. I must be back inside

the house at 1:30pm to wash the lunch dishes. I eat supper after [ knock off” (Barret,

1980: 32).

This 1985 study might seem dated. However, it is relevant and real to domestic work in
2006 in the Durban Metro Region and South Africa at large. Very little has changed for
the female African woman and their reasons for engaging in domestic work. This study
focuses on what prompts the female African girl child to eventually become domestic
workers. This study looks at socialisation in detall. The most important part of Evelyn’s
story is that because she was a girl child, education was deemed unimportant for her by
her father. Education is not high on a list of priorities for the female African girl child. It
is assumed that she will marry and be taken care of by the husband’s family. Expending

resources on a female child’s education 1s considered wasteful.

Mariam Seedat



1.2. INTRODUCTION

The case of Evelyn Molefe is not simply the life story of a domestic worker. It captures
the attitude of the father (patriarch) in the family towards the female African girl child. It
is used to introduce the socialisation process of the African girl child who 1s now
employed as a domestic worker in the Durban Metro Region. Although the preceding
provides us with the attitude of a father in one case we will see similar attitudes emerging
throughout the study, in the interviews that were conducted with the twenty domestic

workers from the Durban Metro Region.

Despite the fact that the preceding case is representative of an African female domestic
worker in the then, Transvaal, it holds true for the domestic workers in this study. The
elements of, the components in and the ideological base portrayed by the father of Evelyn

Molefe holds true for other domestic workers in this study.

The case above clearly describes the attitude of the patriarch in the family towards the
female chuld in the household. Escape from this patriarchal family system seems
tmpossible for a young girl; she is bound by the rules, regulations, norms and
expectations of the family unit imnto which she 13 bom. It is this family unit that is
responsible for the soctalisation process of the female African girl child. This study
embarks on a process of unravelling issues around socialisation and factors that influence
and impact on socialisation patterns. This study will attempt to draw strong correlations

between socialisation and domestic work.
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Although the case of Evelyn Molefe, provided us with an example of a domestic worker,
the father’s attitude and the reasons for engaging in domestic work, a myriad of other
questions are raised, in order to elicit an understanding of why the female African gir}

child becomes a domestic worker. The following questions need to be answered,

o Why is domestic work largely occupied by African woman?

¢ Isthere a link between socialisation and domestic work? (Within the context of

the African woman and her socialisation process).

e Does socialisation play an important role in the occupational choice made by

African woman?

Attempting to find answers to the above questions provided the impetus for this study.

1.3 METHODOLOGY

In a study of this nature, qualitative methodology provides a valuable source for
retrieving information. Through the use of a qualitative methodology the end result of

investigating the socialisation process of domestic workers is achieved.

Interviews are conducted with twenty domestic workers in the Durban Metro Region.

Both close and open-ended questions are used. Close-ended questions are utilised for

Mariam Seedat



collecting factual information. The bulk of the interviews include stories from domestic
workers’ lived experiences. These stories are prompted by the use of open-ended
questions. “Although qualitative interviews are more focused, deeper and more detailed
than normal discussions, they follow the rules of ordinary conversation”

(Rubin & Rubin, 1995: 122).

This study relies extensively on qualitative methodology in order to gather information

on the socialisation process of the female African domestic workers.

“Whom you choose to interview should match how you have defined the subject of your
research.... All people that you choose to interview should satisfy three requirements.
They should be knowledgeable about the cultural arena or the situation or experience
being studied, they should be willing to talk and when people in the arena have different
perspectives, the interviewees should represent the range of points of view”

(Rubin & Rubin, 1995: 65-66),

The participants were selected based on the criteria highlighted above. All domestic
workers were able to recollect their life experiences in the homes of their
parents/caregivers/guardians. The participants were also able to recollect their childhood
years in detail. Once the selection had been made, the participants were given a choice.
All domestic workers willing to participate in the study were selected. The researcher
tried as much as possible to include doraestic workers of all ages and backgrounds. This

allowed for a more composite picture of domestic work and socialisation.
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Taking a cue from Rubin & Rubin (1995) it was necessary that the researcher speak to
several domestic workers. The lines of communication with domestic workers were open
well before the inception of this study. While preparing the scholarship review and other

chapters for this study, every opportunity was used to talk to domestic workers.

The researcher was guided by Rubin & Rubin’s (1995) three principles:

1. knowledgeable,

2. willingness, and

3. different perspectives.

The researcher decided to utilise judgement sampling relying exclusively on her own

judgment. Judgment based on conversations and interactions that she had with the

domestic workers for a year preceding the interviews,

“In purposive or judgement sampling the investigator does not necessarily have a quota to

fill from within various strata...the advantage of purposive sampling is that the researcher

can use her research skill and prior knowledge to choose respondents” (Bailey, 1987: 94).

According to Barret (1985: 34) domestic workers are migrant workers from the rural

areas with poor educational backgrounds. When they arrive in the cities they have no
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place to stay, so live-in domestic work is their only option. This provides them with both

employment and a place to live.

Delport (1995: 4) defines a domestic worker as an “...employee who wholly or mainly
performs waged domestic labour in the household of the employer.”

Maseko (1991) argues that domestic service is a remnant of the colonial era and has
become part of the Zimbabwean lifestyle, a luxury that the middle class is not prepared to
sacrifice. Zimbabwean middle class will continue employing domestic workers as long as
their labour is available at cheap rates. These are some of the definitions that have been

sourced for domestic workers.

The scholarship review chapter proposes a working definition of domestic workers within

the context of this study.

The objective reality of the primary caregiver/ significant other, within the context of the
female African girl child, are imposed upon her from the time that she is born and she is

socialised to adopt the value system that is presented to her. In accepting or internalising
the values of the significant other the girl child is accepted into the family unit within

which she is bomn.

Socialisation is a too] used to initiate a new member into the family and community into
which he/she is born. Within this family unit and in society at large her occupational role

is pre-determined by the way that she is treated and the values that she will be taught
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through both primary and secondary socialisation imposed on her by her primary

caregivers/significant others.

When the girl child is bomn she learns from the moment that she is born. She is taught to
behave, act, respond, talk, play, interact and be in a particular way. She does what she is
taught, because she knows no other way than the way that she has been taught. It is at this
very early stage of socialisation that she learns life lessons that help in gender
differentiation roles. It is this role and differentiation that will be the focus of this study

when investigating socialisation of the female African girl child.

Scholars have presented several reasons why the African woman engages in domestic
work They have posited the ideas of education and training, poor socio-economic status,
gender, race and class. These are however, not the only factors that will shape her
occupational role/choice. Elements such as socio-economic status, gender socialisation,
education, patriarchy, access to resources and other factors will al{ contribute toward the
occupational choice that she will make. Her situation might force her into an occupational

role that she does not choose willingly.

This study however, claims that socialisation is one of the key factors that pushes female
African woman into the occupational role of domestic worker without negating the
reasons provided by other scholars as important contributing factors to the occupational

choice.
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10

1.3.1 The Participants

The participants in the study will be relaying their stories from a lived experience and
these are taken at face value in order to strengthen the case of the domestic workers being
put forward. The researcher has never played a part or shared in the experience of their
lives in the rural areas of KwaZulu - Natal; it became her task to tell their stories. In

relaying their stories and experiences verbatim it does not allow for falsification of the

data.

1t is the stories in this study that brings strength and volume to the voices of the domestic

workers that were part of this study.

1.4 THE RESEARCH

In addressing the research there were many questions left unanswered;

o How/why do domestic workers arrive in their occupational role?

e Why do they choose domestic work?

e What was their home life like?

e What was the objective reality of the primary caregivers/significant others?

Mariam Seedat
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o Why is domestic work so common among African females?

o What was the socialisation process like?

e Who were the role models for these young girls while growing up?

These are among several key questions that were posed to domestic workers in the
interview process. Attempting to find answers to these questions provided a motivation
for this present study on socialisation and domestic work. At the start of this chapter the

overall methodological approach was qualified.

This chapter introduced the socialisation process of domestic workers by providing a
general overview on origin, prevalence and terminology. The relevance and research

problem follows.

1.5 RELEVANCE

Gender issues are always the last to be addressed. As a result of this, women continue to
be the most exploited and under researched group of people in society. In South Africa,
we find ourselves in a umique situation. With the advent of a democracy alongside one of
the most liberal constitutions in the world, issues of gender can be brought to the fore

with equal vigour and importance. The redrafting of the constitution in 1994 and the

Mariam Seedat
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passing of new and amended bills has seen a parliament open to change and a people

striving toward equality and change for all the people of a democratic South Africa.

Domestic workers are an integral part of South African society. They have been
responsible for the rearing of our country’s leaders. They are the honorary mothers that
the prvileged in South Africa have come to depend upon. They are an indispensable part
of working mothers’ lives. Their relevance within a South African society is crucial. It is

against this backdrop that domestic workers and their socialisation process are being

investigated.

To neglect the monopolisation of an occupational group by one gender and race that is so
highly exploited and disregarded would be contrary to the ideals of a new democracy. It
is within the context of a fledgling democracy in South Africa and a redress of ractal
imbalances in society, that female African domestic workers and their socialisation

process 1s investigated.

Mariam Seedat
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1.5.1 The Research Problem

Before embarking on this study it will be instructive to delineate the research problem.

This study seeks to:

e Investigate the socialisation patterns of the African girl children who become

domestic workers.

e Understand how patterns of socialisation have impacted on the current

occupational role of domestic workers.

e Establish a link between the socialisation of the African girl child and domestic

work as an occupational choice.

In light of the above objectives, this study is largely exploratory and descriptive in nature.
It is evidently an unexplored research area. There i3 a wealth of knowledge around
domestic workers within South Africa and abroad. However, literature on socialisation

and domestic work is virtually non-existent, both locally and intemnationally.
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1.5.2 Aims and Objectives

The aims and the objectives of this research are:

s To present a detailed sociological investigation of domestic workers and their

socialisation processes.

¢ To analyse theory on the socialisation process at both a primary and secondary

level.

s To establish a link between socialisation and domestic work among the female

African.
The first and second objective of this study will be achieved through an extensive review
of literature, theory on domestic work and socialisation. Empincal data form the

backdrop of the third objective. Data will be obtained through the following methods:

s Domestic workers already engaged with (These domestic workers will in turn

introduce other domestic workers).

o Data will be obtained from twenty domestic workers.

Mariam Scedat
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1.5.3 Rationale

The rationale for this study is that it will be extremely important to interpret and analyse
the evidence objectively. Noting that there is a lack of studies on the socialisation
processes of domestic workers, it is of utmost importance to record as much detail as
possible. The catalogue of knowledge will be able to inform issues around domestic work

and gender. Before outlining this study it is necessary to capture the delimitations.

1.5.4 Delimitations

It will be extremely difficult to trace the original primary caregivers/ significant others or
agents of socialisation responsible for primary and secondary socialisation in the lives of
the twenty domestic workers being interviewed. Thus, this study will not be able to
portray the perspective of the agents of socialisation nor the views of
parents/caregivers/guardians that have raised children who ended up in the occupational

role of domestic worker.

This study will rely exclusively on domestic workers who will relay their stories about
their lives and socialisation patterns. This will be done on a one-to-one basis with the
researcher and the domestic worker. In addition, group discussions will be conducted

with groups of domestic workers.

Mariam Seedat
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1.6  ORGANISATION

e Chapter 2 investigates, in depth, domestic work and socialisation by analysing
various types and definitions of domestic work and socialisation. This chapter
provides a working definition for this particular study. It also documents studies

conducted on domestic workers locally, nationally and internationally.

e Chapter 3 analyses and interprets sociological theory in relation to domestic work
and socialisation. This chapter focuses on Peter Berger and Thomas Luckmann’s
(1991) social construction of reality. This theory is used to establish a link

between the socialisation process of African girl children and domestic work.

o Chapter 4 provides an overview of the methodology that has been adopted for this

qualitative study. This chapter details experniences during the fieldwork phase.

e Chapter S includes a presentation and analysis of data obtained from the study that

was conducted 1o the Durban Metro Region.

o Chapter 6 provides an overall summation of the research and recommendations

for further academic studies.
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1.7 SUMMARY

This chapter provided the foundation for the entire study by setting the scene and
presenting the aims and objectives of this particular study, which in turn provided the
impetus for the identification of a specific area. The entire study will therefore be an
attempt at understanding patterns of socialisation and the link between domestic work
and socialisation of the female African girl child. It is instructive at this point to provide a

detailed scholarship review on domestic work and socialisation.

Mariam Seedat
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SCHOLARSHIP REVIEW

“The institution of African domestic labour socialises whites into the dominant
ideological order of race and exposes domestic workers to its most humiliating practices”

Cock in (www.roape org/cgi-bin/show).
2.1. INTRODUCTION

According to Lipton (1988: 27) women are the poorest of the poor and their depﬁvation.
1s passed on to their children. The scholarship review questions the legitimacy of this
statement. Is this deprivation passed on through the process of socialisation? This study .
seeks to draw linkages between domestic work as an occupational sector (a group of
women all working as domestic workers) and socialisation (learnt behaviour) in South

Africa. These components will become visible in the type of socialisation process that the

girl child is subject to in the homes of their primary caregivery significant others.

Flora Monamodi’s parents died when she was a baby and she went to live with her

grandmother in Taung in the Northern Cape. When she finished standard two, she left

school.

Mariam Seedat



19

“T waunted to become a nurse but you can't do that with so little education. The only thing
that I could do was housework. I looked for work around Taung but there was no work so
I came to Johannesburg. 1 didn't know anyone here so I had nowhere to stay.' I walked
around every day looking for a job and in the night I slept anywhere. The good thing

about this job is that you get somewhere to stay” (Barret, 1985; 28).

Like Flora Manomodi, a domesttc worker, millions of other female African women find
themselves in the same or similar positions in South Africa. It is estimated that there are
d 4 000 000 <i;3mestic workers in South Africa. Of the 4 000 000 domestic workers, 89 %
are female and African (Meer, 1998: 34). The only skill that they enter the job market
with is that of home maintenance. Domestic work as an occupational sector in South
Africa is a reflection of both apartheid policies and socialisation that discriminated
against African women in terms of employment opportunities. These women became
victims of socialisation, patriarchy and apartheid laws. Young girls are subject to the
rules and regulations of the family and community into which they are bomn and, as a

result, become victim to a patriarchal ideological base of socialisation.
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2.2. CHALLENGES

Van Onselen (1982: 66) attributes the lack of interest in domestic workers to two

important factors.

(1) Domestic work does not produce a commodity of value, it serves people and

as a result they have escaped the eye of the researcher both on a quantitative

and qualitative level.

(i)  Secondly, they work in isolation in individual households and are difficult to

access for research purposes.

Mc Bride (1976: 88) concurs that domestic work is an under-researched area, because it
has been traditionally defined as women's work. It was ignored because it was seen as an

extension of 2 women's natural role and not an occupation of value.

Cock (1984: 3) observed that only a small number of studies have been conducted on
domestic workers in South Africa. She is of the opinion that much more research is
needed on the topic of domestic workers. Since her study (Maids and Madams - 1984)
there has been a growing number of academic writing on the topic of domestic workers,
both in the social sciences and the legal sector, none of which have focused on the

socialisation process of domestic workers.
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There has recently been a greater interest in domestic workers as an occupational group

in South Aftica. The April 1997 special issue of the South African Labour Bulletin “The
Death of SADWU the birth of a new organisation” shows a great deal of transformation,
containing articles about domestic workers in South Africa. Government Gazette
publications between 2001and 2003 focused on the wage structures of domestic workers.
Agenda, a South African based gender journal, also indicates an increase in the interest of

the domestic workers sector.

Indications that researchers are beginning to question the inadequacy of concepts and
research on domestic workers, is prevalent. Advances in research are being made to
address theories and methodologies on domestic workers ip a new way

(Rowbatham, 1986: 22).

The existing research on domestic workers has been based on,

the exploitation of domestic workers;

legal studies on domestic workers;

the plight of domestic workers;

the rights of domestic workers;
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e violence against domestic workers;

e women’s work;

s trade unionism among domestic workers;

s domestic workers globally; and

e case studies conducted on domestic workers.

One of the biggest challenges facing researchers in the field of domestic work s the
limited pool of literature on domestic workers. As a result, some of the studies that have
been used to compile the preceding scholarship review are dated. It is however, important
to include these studies in spite of the dates that they were conducted. Although this body
of work forms an important base for beginning to conceptualise the socialisation process
of domestic workers, much research is still needed in order to understand the socialisation

processes that domestic workers undergo in other regions of South Africa and globally.

The ANC Women’s League (1993) highlights the challenges that African women faced
from the inception of the Bantu women’s league in 1918. The struggle continues for the
African women and the challenges that they face have far reaching impacts for the

generations that will follow.
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2.3. THE SOCIALISATION PROCESS

In an attempt to address the research needs, this study will focus on the socialisation
experiences of the female African domestic worker, as a girl child, to whenever possible,
encourage participants to describe their lived childhood experiences. It will provide
important data in understanding the socialisation process that the domestic workers
undergo during the primary and secondary years of their lives. The value of this research
lies with the stories and experiences of the domestic workers themselves. It attempts to
give a detailed account of the socialisation processes that these women undergo before

they arrive in the role of domestic worker within the urban centre.

Theories of socialisation by Berger & Luckmann (1991) are used in order to substantiate-
the thesis that domestic workers end up in their occupational role as a result of the
socialisation process that they undergo as girl children within the home of their
parents/caregivers/guardians. This theoretical framework on socialisation will be
discussed in detail in the theoretical framework chapter of this study. What follows is not
a cnitique of the socialisation process of female African domestic workers, but an

understanding of socialisation as it manifests in the lives of domestic workers.
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2.3.1 The Argument

The argument that this study promotes is that African women are socialised in a
patniarchal environment that leads them to arrive tn the role of domestic worker in the
households of middle class families m general. The argument advanced is tentative and
exploratory. It offers a broad overview. Much more detailed research is needed to fill in

the outlines. There are four components to the argument.

(1) African women employed as domestic workers in the Durban Metro Region
(KwaZulu-Natal) are subject to a gender bias socialisation process that leads

them to arrive in the occupational role of domestic worker.
(1) African women suffer 2 double oppression, they are victims of a patriarchal
socialisation and, once integrated into mainstream society, they fall victim to

the urban concept of patriarchy within the broader South African society.

(i)  They are also victims of racial inequalities, such as the migrant labour system,

class and poverty within the South African context.

(iv)  African women remain a vulnerable group as a result of their socialisation

experiences due to a convergence between socialisation and domestic work.
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2.4 PREVIEW

The issue of domestic work and the socialisation of the female African girl child has not
been tackled directly by academics or researchers. To illustrate this, a brief overview of
topics and issues covered both nationally and internationally, is provided. It is important

that the issue of domestic work and socialisation is addressed to create new knowledge.

The accumulated scholarship in the social sciences, humanities, gender studies and law

include the following elements;

e definitions of domestic workers;

e definitions of socialisation;

o different theortes, models and hypotheses in the field of domestic work research;

e measuring instrumeats (questionnaires) that have been developed to measure
domestic workers within the South African context, located within a qualitative

methodological framework; and

e studies (both local and international) that have been conducted on domestic

workers form the major part of the research (Mouton, 2001: 87).
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The scholarship is limited in that it has not;

o pinpointed the childhood experiences and/or socialisation patterns of domestic

workers within the South African context or any other context;

o offered in-depth explanations of domestic workers' arrival in their occupational

role; and

» explained the impact and results of their socialisation process within a particular

society.

By not including the socialisation process that domestic workers underwent prior to their
armval in the occupational role of domestic worker, scholars have been unable to

capitalise on opportunities that contribute to new theoretical understandings of domestic

workers.

Sources that have been consulted for the purpose of this scholarship review include an
internet search, sabinet search, newspaper articles, popular magaznes, journal articles,
books, academic studies, conference papers (both published and unpublished), television
documentaries and interviews with academics and domestic workers in the field. These

sources will be elaborated on later in the study.
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2.4.1 Defining Domestic Workers

South African researcher Delport (1995: 4) defines a domestic worker as an “employee
who wholly or mainly performs waged domestic labour in the household of the

employer.”

Maseko (1991) argues that domestic service is a remnant of the colonial era and has
become part of the Zimbabwean lifestyle, a luxury that the middle class is not prepared to
sacrifice. The Zimbabwean middle class will continue employing domestic workers as

long as their labour is available at cheap rates. Maseko (1991: 30) claims that,

"...the domestic worker may be a girl child who dropped out of school, an
unmarried mother who could not fit into the marriage institution, the wife of a poor

man or a divorcee or widow who failed to get refuge in the patriarchal system...”

Pati] (1999) in (www.saxakali.com/saxakali-publications/mosess.htm) defines the job of a
domestic worker as an age-old tradition. All ctvilisations as we know them were built on

the backbone of domestic labour. These domestic labourers were enslaved, indentured or

captured.

Lemer (1999) in (www.saxakali.com/saxakali-publications/htm) argues that the

exploitation of domestic workers is believed to have contributed toward class formation
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and stratification, which continues to prevail in contemporary society. As societies began

to evolve a hierarchy of domestic workers began to develop, these included

“...nannies, housewife, maid, cook, baby sitter, cleaning lady and domestic worker"

(www.saxakali.com/saxakali-publications/htm).

A domestic worker is one who occupies herself exclusively with the personal needs of an
employer's family in such a way that this occupation establishes a relationship of personal

dependence on the employer (Mc Bride, 1976: 11).

The Basic Conditions of Employment Act 137, defines a domestic worker as;

“an employee charged wholly or mainly with the performance of domestic work on
dwelling premises. Gardeners, chauffeurs and persons caring for children, the aged,

the sick and the frail are specifically included under this definition” (Act 137 of

1993: 1).

According to Dalla Costa (1999: 19), traditionally domestic service has been the main
source of economic activity for women in Brazil. Additions to categories such as cooks,
nannies and cleaners, three new categories have come to play an important part in the
domestic service sector in Brazil. These categories are based on time of work, type of

work and place of residence. He further notes that;
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“...the fixed restdent, who sleeps on the employer's property, the permaanent
external worker, who sleeps in her own home, is working fewer hours on the job
than the resident, the daily worker, whose work-hours and tasks are more defined
and limited. The external workers include both the permanent workers, who work
five or six days a week in the same home, and the daily rate workers are contracted

for their services from day to day” (Dalla Costa, 1999: 119-120).

In developed countries, such as Canada and the United States, male domestic workers
tend to be highly skilled and specialised in the service they provide. The levels of
specialisation include domestic workers being employed as a cook, chauffeur, gardener
and areas of specialisation along these lines. Fermale domestic workers are confined to

unskilled jobs such as cleaner, washer etc (Mies, 1986; 23-24),

For the purpose of this research a domestic worker will be defined as a female live-in
employee who is totally occupied with unskilled labour that ensures the well being of her

employer and the family of the employer.

2.5 ENTERING DOMESTIC SERVICE

Du Bois (1990: 34) stresses that it is poor economic and political conditions that lead
women to jobs in the domestic services sector, which are, in most cases, marginal jobs.
When unemployment levels for males are high, it is not uncommon to see them employed

as domestic workers in Africa and South East Asia. When employment levels for men
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increase they leave the low paid domestic sector and enter employment with higher pay.

This leaves the sector open for women.

According to Meer (1991: 22) women are key workers and producers in a traditional
African society. Men are key accumulators and controllers of capital. The key holders of
wealth are men, uitimately providing them with a sense of power and control over the
women in a traditional African society. When capital, in the form of livestock, was
replaced with a currency in African society, the roles of both men and women evolved
and African families with age-old cultures and traditions became disjointed. Men began
converging on the market place, no longer as accumulators of capital, but as drawers of

wage packets in exchange for labour (Meer, 1991: 56).

With apartheid policies and British and Afrikaner domination in South Africa under
white administration, Africans began to lose their Jand and the home arena for women
began undergoing dramatic changes. Women began losing their role as workers with no
fields to till and housework slowly lost its significance (Meer, 1991; 56). With the shift in
labour practises there was a clear change in gender role dynamics. Mea left home to go
into the labour market and returned with wage packets. Women were dependent on the
handouts from their male counterparts, making them more dependant on men and
completely subordinated to them (Meer, 1991: 31). Men and later women were absent
from home for long periods of time only returning for short periods with small amounts
of money that could not sustain the rural households. The rural areas were clearly under-

resourced with little left for women to sustain their families (Meer, 1991: 31).
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The survival of families was now on the shoulders of the women left behind in rural
areas. This forced women into the labour market into low or unskilled labour. Apartheid
wage packets for domestic workers were poor and women were forced to accept the little
that they earned. They entered the labour market at its lowest rungs as cleaners, office
assistants and makers of tea, carriers of mail, domestic workers and messengers.

They also entered the household of many white madams as domestic workers, nannies,
cooks, child minders, babysitters and significant others. Domestic work remains the
hardest work with the longest hours and the poorest pay (Meer, 1991: 45). Domestic
work subjects women to further oppression and increases their load, even though it
enables women to gain some income to cater for the family and gain a sense of economic
independence. The domestic service sector serves as a means of entering into the urban

Jlabour force for rural migrants.

The establishment of homelands during the apartheid era were characterised by poverty,
overcrowding, poor services and poor access to new markets. These factors pushed
women to urban areas to work as domestics in order to eamn a living

(Barret, 1985: 123). Due to the poor living conditions in rural areas, women are forced to
leave children behind with surrogate caregivers in order to make a living, support their

families and improve living conditions for their children (Cock 1984: 222).

According to Van Onselen (1982) in the late 1800s and early 1900s men dominated

domestic work. The “African peril' was defined as the instances of child harassment and
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sexual assaults on white women. This led to the incorporation of women into domestic

work in the Witwatersrand.

The "African peril" saw more and more male domestics being replaced with female
domestic workers in an attempt to allay fears of sexual assault. Van Onselen

(1982: 13-17) also points out that it was at this time that African men were needed on the
mines and women from the rural areas began to move to the urban centres in search of

employment. These women filled the gap left behind by male domestic workers.

According to Lemon (1991 13-16) historically, Africans have always entered white
households as domestic workers. Due to Africans not being able to purchase property,
domestic workers were housed 1n domestic quarters on the property of their employers. In
the early 1980s there was a shift away from multiple domestic workers to one domestic
worker. It is only the continued reliance on African women as child minders that have

ensured the perpetual presence of African women in white or middle class suburbs.
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2.5.1 Why Domestic Work?

“...domestc service is often the only way out of poverty for African women and
not a career anyone chooses willingly” (The Natal Witness, Pietermaritzburg, 16

August 2002; 1-3).

In an attempt to address the question of why women enter domestic work, several
interpretations and explanations were put forward. Domestic work is clearly a strategy of
survival for poor, unskilled African women from rural areas (Cock, 1988: 313). Domestic
workers have been an inherent part of life for South Africa’s middle class families for
generations (Cock, 1984: 1). They constitute one of the largest sectors of paid

employment for African women (Cock, 1984: 3).

Black (1983: 78) argues that in Glasgow, women that had not been previously employed,
due to economic dependence on their spouses, entered domestic labour when economic
dependence came to an end. These women often included widows or unmarried women.
The labour they provided was cheaply available because of the low status assigned to

domestic chores.

Pallis (1983; 56) explains that women in the Antilles are exposed to super exploitation
and oppression as a result of the prevailing economic order of capitalism. Women
constitute a large reserve of unskilled labour and as a result of high rates of

unemployment they are forced to enter domestic work at very low rates.
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Nash (1986: 33) reveals that women in general, find themselves presented with poor
opportunities in the world of work as a result of their Jack of competitiveness compared
to their male counterparts. It is as a direct result of this that they find themselves situated
at the lowest rung of the occupational ladder 1.e. domestic work or cheap unskalled

labour.

Hyndley's (1989: 220) study reflects that domestic service was the main source of
employment for women well into the twentieth century due to the unskilled nature of the
work. The author highlights the low status of housework and as such draws a link with

low paid domestic labour performed by women.

Aslanbeigui’s (1994: 5) study on women workers in Chile highlights that women are
drawn into domestic labour as a result of poor living conditions and economic necessity.
This occupation, ia particular, is considered a form of underemployment as a result of the

poor pay received.

Grau’s (1997 29) study on domestic workers in Latin America reflects that in 1979 half
of all female workers in the urban centre were employed as domestic workers. Domestic
workers are drawn from poor unskilled female women that have moved from rural to

urban areas in search of employment.

Mariam Seedat



35

2.5.2 Domestic Work Is Women's Work

The housework in traditional subsistence societies, particularly African societies, was
clearly the role and responsibility of women. This is defined as “largely women’s work”
(Meer, 1991: 34). In South Africa, domestic work is predominantly an African female
responsibility (Cock, 1984: 70). Domestic workers are driven into their occupational roles
in order to support their dependants and, in the process, find themselves neglecting their

own families (Cock, 1930: 85).

According to Bernstein (1985: 47) the domestic sphere is defined as the natural place for
a woman. Despite occupations outside the home, women are still largely responsible for
domestic chores within their own homes in a patriarchal society, so they are trained with

the knowledge and skills to execute these tasks.

Harris (1981: 15) provides a historical overview of women's work. The author states that
the type of work that women engage in, varies according to their social class and status in
a particular society. It is both for biological and social reasons that women have been

excluded from paid labour for the larger part of their working lives. Harris asserts that,
“...the lady was defined in reference to her father or husband, dependence was

assured.” It is evident that it was not deemed necessary for a woman to engage in

paid labour (Harris, 1981: 23).
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Wilson’s (1981: 2) main argument is that domestic service and sweating could be defined
as extensions of women’s homemaking activities, Domestic workers are drawn largely
from poor immigrants, which are among the poorest wage earners in Canada. According
to Safilios & Rothschild (1974: 55) the tasks of cooking, washing and cleaning have been
historically considered as women’s work. She mentions that men feel less masculine
when they engage in household chores. The Jow status that is allocated to domestic work
18 linked largely to the unpaid nature of work in their own homes. Women have
traditionally executed household chores in exchange for economic support from their

male counterparts.

Kanhere's (1987: 77-79) study reveals that the belief that domestic work is ferninine work
was so deeply ingrained in the mindset of both men and women that it is rigorously
followed and very rarely violated. Domestic work 1s seen as an extension of a woman'’s
household responsibility (Roberts, 1995; 114). This 1s a direct result of the clear
delineation between roles assigned to men and those assigned to women within the

private sphere.
O Conrnell (1994) states that it is mainly women who engage in domestic work and it has

a very fow status assigned to it. The division of labour between men and women can vary

from society to society, however domestic work is primarily the women’s responsibility.
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“...some women vigorously defend their roles, as the household is the realm in
which they exercise considerable authornty and expertise. Young boys and men are

discouraged from taking on domestic tasks or jobs" (O Connell, 1994: 47).

Men are trained from infancy within the family unit to depend on women for basic needs
of food and comfort. This can be attributed to socialisation and the stages that children
undergo. According to Delport (1995: 252-253) within the local environment, female-
headed households are poorer than male-headed households as a direct result of
employment opportunities between the genders and pay disparities between men and
women are continually widening (Delport, 1995: 37). This emanates from the premise
that men are responsible for supporting the household, while women are traditionally

regarded as secondary breadwinners within the traditional family.
2.5.3 Exploitation

Grant (1997: 61) argues that the continued vulnerability of women in the domestic sector
has layers of colonial and racial oppression to blame. Unions and the law have still to
protect domestic workers against some of the most exploitative labour practices in the

workplace of the home.

Cock’s 1984 study on the politics of exploitation is one of the most important studies on
domestic workers in South Africa. Its appeal lies not only with academics but also with a

larger audience base the world over. Her study is an infusion of both academic writings
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as well as experiences of domestic workers that make for interesting reading and appeals
to a wider audience. Her study is broad, yet comprehensive at the same time. There are

three major components to her study.

A total of 225 interviews were conducted providing an insight into the lives of domestic
workers in the Eastern Cape (Cock, 1984: 6). Domestic workers are situated at the
convergence of three lines along race, class and sex (Cock, 1984: 1). They are subject to
extreme exploitation and are denied favourable working conditions. According to Cock
(1984), lack of educational opportunities, influx control and alternative employment

options for African women trap them in domestic work (Cock, 1984: 13).

Domestic workers perceived themselves as slaves. Two arguments frequently used by
emnployers to justify the low wage that was paid to domestic workers, include the lack of
skills of the domestic worker and the payment in kind received from the employer. This
included accommodation and food that the employer provides for the domestic worker

(Cock, 1984: 31). In her theoretical analysis (Cock ,1984: 15-16) draws on sociology in

which she states,

"...the individual can only be understood in terms of her location in a social
context.” She states that Marxism helps to address the "problem of mystification

and avoid the limitations of both idealism and empiricism" (Cock, 1984: 10).
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She focuses on the means of production and theories of labour. Some of the theorists that
guide her research in addition to Marx include Rubin (1975) and Poulantzas (1973).
Theories that focus on domestic workers are sensitive to the triple oppression of race,
class and gender. Cock 1984’s theoretical approach does reflect one element of similarity

to the study.

African women are the primary unit of analysis in the study, yet race is also an important
component and needs to be recognised. With the majority of domestic workers in South
Africa being black African women, it makes sense to adopt these units of analyses. In

addition to this a theoretical framework more suitable to the study, has been formulated.

Cock’s 1984 methodology included a combination of methods. Her initial step was a
search of historical sources that were available at a local library in the Eastern Cape. She
then went on to engage in participant observation in the homework setting. An analysis of
existing research and literature on domestic workers followed. A random sample survey
was also used (Cock, 1984; 17). The most effective procedure was the use of semi-
structured interview questionnaires. She states that this method allows for a great deal of
spontaneity from the respondent, while at the same time allowing for comparison from
one respondent to the next. To avoid forced responses, she kept sorne of the questions
open-ended (Cock, 1984: 17-18). Although she utilised a combination of both qualitative
and quantitative methodology it is evident that the majority of her research was based on
a quantitative approach. Cock’s research methods were deliberately varied and combined

several methods to ensure the highest level of accuracy in her study.
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In a study on the law and disadvantaged, exploited workers, with a special focus on
South African domestic workers, Samela (1993: 22-24) reviews different legal
perspectives and legislation concerning the exploitation of domestic workers. He argues
that domestic workers, along with farm workers, were always excluded from the process
of negotiation, alienating them and excluding them from the Basic Conditions of
Employment Act. His research highlights racial segregation laws and the role that it
played in subjugating domestic workers within South Africa. He emphasises that the
racial laws have contributed largely to the degeneration of family life and family values
within the African South African community. Findings from the Samela (1993) report
showed that 14% of the women worked as domestic workers because they enjoyed it as
an occupation. Lack of other opportunities seemed to be another reason provided by the
participants in the study. For example, 34% of the respondents said it was easier to find
work as a domestic worker than in other occupational fields, and 37%, felt they had
inadequate skills for other types of work (Samela, 1993: 13-27). It appears that most
domestic workers do not have a choice with regard to their occupational role. His
methodology was a combination of both qualitative and quantitative methods, he utilised

the law extensively and focused on the legal framework in South Africa.

Mc Neil (1989: 32) examines the obstacles that prevent domestic work being challenged

as an occupation with low status and poor pay. Her study is in line with feminist research

methodology. The study makes use of qualitative methods;
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“with the purpose of gaining more understanding of the individual women. . .rather
than a statistical analysis of domestic workers." In her research the case study
method was used "... whereby a selection of experiences, conditions, views and

approaches of domestic workers are arrived at” (Mc Neil, 1989: 85).

Her research methodology bears a great deal of similarity to the methodology that will be
adopted for this research. The interview schedule that she constructed included both
open-ended and close-ended questions. Her key argument is that domestic work can only
be challenged and altered as a political issue when broader issues of exploitation are
addressed. The key issues are power, privilege and the status of domestic workers
together with the legal system that binds them to conditions of exploitation, subordination

and subjugation.

According to Patil (1999) in (www.saxali.com) domestic workers still remain the most
disadvantaged group of workers even when they migrate for jobs in other countries. They
work under difficult conditions and their status does not change. They are paid below the
minimum wage ($ 100 or less per month), become victims of practices like human
trafficking, limited to mobility and interacting with other people. They are exposed to

psychological, sexual and physical abuse (www hrw.org).

In a study by Altkind (1995: 12) the author examines the plight of female migrant
workers. Women all over the world are victims of human trafficking by organised

syndicates. They are driven by a desire to eabark on a career and escape grinding
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poverty. The author portrays how women are exploited and trapped into domestic labour.
They find themselves in a foreign country with little or no help to escape the situation

that they are in. They are often drawn into domestic labour under false pretences.

The Human Rights Watch Report (1995: 274-306) highlights the plight of domestic
workers in Kuwait, making reference to the origin of the problems and the patterns of
abuse inflicted on domestic workers. One of the key sections of the report focuses on the
illegal employment practises that domestic workers engage in as a result of poor Living
conditions. The report also highlights that most women workers are likely to be abused
within the work environment because of their gender, class and immigration status. They

are also victims because of a combination of the above factors.

Kedijana (1990:39) provides an analysis of violence against domestic workers within the
South African context. Family violence is now being extended and beginning to affect the
domestic worker that 1s employed by the family. Not only are domestic workers victims
of violence and verbal abuse, they also fall victim to sexual abuse by both male and

female employers.

In a study by Friguglietti (1989: 23) the research findings reflect that domestic workers
are incapable of exercising assertive behaviour as a result of their cultural background
and the remnants of domination that existed over them. As a result women continue to be
exploited and subjugated. Duncan (1977; 88-92) refers to the suffrage of African workers

within the apartheid era. The anthor discussed why levels of exploitation continue to rise
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among African workers. African workers cannot afford to lose their jobs as this will
result in their families starving. It is out of economic necessity that the impoverished
African worker cannot risk losing his/her job by demanding better pay and working

conditions.

Whisson and Weil's (1971: 32) Cape Town based study on domestic workers presented a
compilation of quantitative findings on wage levels, hours of work and wage increases.
The study began to unpack the concept of domestic work in relation to race. The problem
area in this study was that domestic workers were not interviewed. The study was limited
in that it only presented the viewpoint of the employer with assumptions being made

about domestic workers who left their employ (Whisson & Weil, 1971: 56).

2.6 LOCAL STUDIES

In a legal study on domestic workers in South Africa, Delport (1995: 3) examines the
legal rules, which regulate the relationship between the domestic worker and the
employer. She also carefully constructs an analysis of domestic workers and their legal
position in countries like Zimbabwe, Swaziland and Tanzania. She examines the
domestic worker at the convergence of three lines along which inequality is generated
and perpetuated. These include gender, race and class. The author argues that domestic
workers, in essence, are a socially isolated and fragmented workforce. As a result this
impedes their unionisation. She further sets out to extrapolate on domestic service within

a social and historical process, thereby offering a comprehensive understanding of the
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sector. The author’s discussion on the household as a production unit, results in the
finding of an emergent conflict between the higher wage eamer and the domestic worker.
Her study is a clear indication that there can be no hope for effective legislative reform in

the domestic service sector unless large socio-economic obstacles can be overcome.

Gaistskell's (1990) research looks at domestic work as the duty of a Christian woman.
She explores this ideology as part of missionary instruction. She utilises a qualitative
methodological approach and focuses on theory of religion and production (Gaitskell,
1990: 78). Her theoretical analysis of domestic work reflects how race, class and gender
are inextricably linked. She claims that domestic work has a particular class and race
component in if (Gaitskell, 1990: 33). This by the fact that the job is labour intensive and
relatively unskilled. The gender component is evident by the fact that it is performed

largely by women the world over.

Preston-Whyte (1969: 76) analyses the working life, social ties and interpersonal
relationships of African women/ migrant labourers in the domestic service sector in the
Durban Metro Region. Her study unravels the personal lives of domestic workers, their
leisure time activities, formal associations and income. Preston-Whyte’s study provides a
detailed analysis of domestic workers employed in white houscholds. Although the study
is dated, it provides a useful introduction to the plight of domestic workers at the height
of the apartheid era (Preston- Whyte, 1969: 76). Her 1969 study is important for its urban
and rural analysis. Urbanisation presented Afrnican women with great challenges, such as

the pass law campaigns. They were restricted from finding employment in the urban
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centre based on the passes that they were required to apply for and carry at all tmes. The
author contirnues to extrapolate on this while scholars such as Van Onselen (1982),
Boddington (1983) and Cock (1984), pay much less attention to the rural past of domestic

workers (Preston Whyte, 1969: 39-45).

Her research reflects both quantitative and qualitative methods. Preston-Whyte’s (1969)
study utilised a variety of research methods. The method utilised in the fieldwork was a
combination of iaterviews and participant observation. These were supplemenied with

group discussions. She also administered questionnaires to both employer and employee.

Boddington's (1983 17) study utilises a historical materialist approach. Class is the
primary unit of analysis for understanding domestic work. She rejects the use of
patriarchy in any analysis of domestic work. Domestic workers need to align themselves
based on class as opposed to gender. Domestic service is an example of class oppression
and not women's oppression (1983: 7-13). Boddington's theoretical arguments are not
convincing enough that her exclusion of gender from her theoretical analysis is justified.
Domestic work, although once dominated by men, is now exclusively the dorain of the

African female (Schreiner, 1975:45).
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2.7 INTERNATIONAL STUDIES

Romero's (2002) qualitative study Maid in the USA, on female Chicana/Mexicana
domestic workers utilises extensive oral life histories. Her sample constitutes twenty-five
domestic workers residing in Colorado, in the United States of America. She provides a
theoretical framework upon which the lives of the domestic workers can be interpreted.
The focus is on a social-structural and Marxist analysis of domestic work in an advanced
capitalist society. She provides a thorough socio-historical and theoretical analysis of the
historical development and transformations over the time of unpaid domestic work by

women within the context of family rejations (Garcia, 1994 in www.findarticles.com).

She argues that "domestic service accentuates the contradictions of race and class in
feminism, with prvileged women of one class using the labour of other women to escape
aspects of sexism" (Romero, 2002:15). Fuelled by an ideology of racial prejudice which
was consistently reinforced by educational segregation Romero argues that this
relationship is shaped by a racial hierarchy in which employers place domestic women of

colour in a subordinate status.

Tumer (1998: 18-19) study looks at women and work. In her study she focuses on
Poland, France, USA, Sweden and China. The objective of the study was to draw
attention to the plight of women’s poor working conditions and status in the above
mentioned countries as domestic workers. Brah (2002: 14-16) deals with the question of

the re-emergence of the domestic worker in Europe. The study seeks to explain the
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establishment of an informal labour market in the private sector. It also attempts to raise
relevant questions for gender studies. He provides a detailed analysis of contemporary
ferainist theory. Butler (1916) documented information on domestic service and inquiry
by the Women’s Industrial Council in the United Kingdom. The study details aspects of
domestic employment. These include the personal aspect, wage, organisation and
employer and employee relations in the early 1900s. This was reflective of quantitative

study with the use of surveys. The theory was grounded in work and production.

In Oakley's (1985: 34) American publication on women’s work, she examines the history
and nature of housework as an unpaid occupation. She provides a critical analysis of
housework and women’s roles within society and the family unit. Her study is useful in
contextualising the historical role of women’s labour. Katzman’s (1981: 12-16) study on
domestic workers in the United States looks at the influences of status, race, ethnicity and
sex as more salient features in domestic work. Her study looks at immigrant and black
domestic workers' conditions. Migrant domestic workers, especially the live-in migrant
workers, are a group of workers that are oppressed in the United States of America. They
are involved in the traditionally designated jobs (private sphere), that is accorded less
government recognition. Their work as caregivers and housekeepers reflect the
undervalued nature of women’s work in society. They face isolation due to their lack of
experience in understanding local laws, culture and customs. They lack communication
with their families and their status depends on employment visas. They are forced to
withstand the harsh conditions as they fear Josing their jobs and/or their immigration

status. Stone (1999) in (http://www.hrw.org/reports/ usaid) points out that the labour
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.ct migrant domestic workers. They are exposed to different forms of
., including physical and sexual abuse.

\?”
Jones’ (1995: 19) study looks at women who were brought to America as slaves. She
locates women’s work within two distinct spheres; these include slaves and wage earners.
Her study seeks to unravel changes in patterns of African women’s work as slaves and
wage earners (domestic workers) from 1830 to the present time. Palmer (1989) looks at
American women (1989: 34) and examines the cultural norms that [ead women to take on
tasks of domestic labour while delegating demeaning tasks to domestic workers, who
were women of colour. Palmer (1989) questions why women look to new technology and
domestic workers, to meet the cultural demands placed on them to be the “perfect
housewife” as opposed to drawing on help from their husbands. Despite the entry of
women into the workforce outside the home, women continue to bare sole responsibility

for housework and childcare.

Rowbotham (1986: 70) explains that post WWII in the United States, saw women
returning to the home from paid employment and men returning to paid employment,
thereby replacing women in paid employment. This created rising tensions between men
and women at several social and economic levels. Women were forced to return to their
pre-war occupations and domestic roles. This resulted in the strengthening of women’s
politicisation and a keen interest in the women’s movement the world over Nelson

€1999) in (www.colorado.edu/communications/media-discources/ paper).

Mariam Seedat



49

Oakley’s (1985) study on the sociology of housework in Great Britain was the first of its
kind. Prior to her study, the sociology of housework had been largely neglected in its
academic form. The three main conclusions of her study reflect that the working hours of
housewives were considerably long. In addition, the large majority of her participants in

the study were dissatisfied with housework. Finally she states;

“...that the ofi-attributed discontent of the working class women was nothing but a

tendentious myth.” (Oakley, 1985: viii)

2.8 LEGALITY

Bassons (1993) Cape Town study provides a legal spectrum of employing domestic
workers, The author includes important issues such as the appointment of domestic
workers, terms of employment, wage, working hours, leave, dismissal, legal action,
safety in the home and trade unionism. The author also includes important service
contract documentation required when employing a domestic worker. His study was
reflective of a document study, utilising a qualitative approach. In a 1973 South African
study by Gordon (1973: 22) the author contextualises the cultural background of the
domestic worker. The handbook provides a guide for employers of domestic workers.
The book is important in building tmportant and equitable working relationships between
the employer and employee. Her study was reflective of a document study. The
publication took the form of an information handbook to which employers could refer to,

ensuring equitable treatment of their domestic workers.
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2.8.1 Trade Unions and Other Movements

Martens (1994: 66) highlight the government’s position and attitude in Brazil towards the
unions as a major hindrance to the success of domestic workers. Movements that aim at
making domestic workers recognised face challenges. Activists in Brazil were arrested
while trying to forward the workers’ needs. This implies that the govemment gives less
or no recognition to the role and conditions of domestic workers. According to Martens
(1994: 28) domestic workers are considered as a group of employees though the nature of
their employment limits their level of communication like other workers. Various
countries have come up with 1deas for forming trade unions for domestic workers. In
instances where unions for domestic workers have recruited women, such as the
Namibian Domestic Workers Union, (70% women), they have given women power, an
identity as workers, have challenged the male dominance and gained equality (Martens,
1994; 99). Though young domestic workers view the job with the prevailing economic
conditions (Martens, 1994: 67) the unions have paved the way for obtaining rights such
as the right to organise, maternity leave, minimum wages, pension and a period of time

for job termination.

The ATABAL Collective in Mexico, geared by the feminist movement aimed at fighting
for the social recognition of the value of domestic service and social and political rights
of domestic workers, is another. The movement raised domestic workers’ awareness of
the need to defend their rights and interests and was done through support and training

programmes (Martens, 1994: 132). Through the unions, it has been noted that domestic
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work has a gender dimenston and women are the majority in the domestic service. Qut of
60,000 persons in domestic service registered by the unions, only 2 % were men. Though
it offers women an opportunity to enter into the labour market, it does not prepare them
for future prospects and they remain rooted in unemployment and poverty. Some women
lack knowledge of the existing trade unions while others do not know the role and the

function of the trade unions (Martens et al, 1994: 112).

In an article by Nyman (1997), the author examines the closure of the South Aftican
Domestic Workers Union (SADWU) and looks at alternate ways of organising domestic
workers. SADWU was faced with difficult challenges at the outset, because domestic
workers were not covered by basic labour legislation (Corbett, 1988:121). SADWU was
responsible for dealing with all cases on an individual basis. Over the years many cases
were resolved by SADWU by appealing to the humanity of employers of domestic
workers in South Africa. The union also played a pivotal role in bringing the plight of
domestic workers to the fore and to the attention of the then, department of manpower.
SADWU'’s paid up membership was on a continual decline and as a result ultimately lead
to the collapse of the union servicing domestic workers (Nyman, 1997: 34). The efforts of
SADWU culminated in a march on Saturday the 9 March 1990. It was a first for domestic
workers organising and collectively addressing exploitation in the sector. The domestic
workers targeted the Mayfair, Fordsburgh and Brixton areas in Johannesburg. They
marched displaying their demands on placards. These included “a minimum wage of

R 400 per month, a 46 hour working week, the right to receive visitors in our rooms,

decent accommodation, extension of the Basic Conditions of Employment Act and
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Labour Relations Act to cover domestic workers, decent maternity UTF and pension

benefits” (Kgositsile, 1990).

There was a varied response from employers to the demonstration. While some
employers were sympathetic to the plight of the domestic workers, others chanted racial

slogans in response to the demands made by domestic workers (De Villiers, 1995:16).

O Connell (1994) looks at La Casa Hogar de la Trabajadora Domestica, a civil
association set up by three domestic workers who identified a need to bring all domestic
workers in Mexico under one banner. The organisation was the first of its kind in Mexico.
The aim of the organisation was to improve women’s working conditions and make them
aware of their rights as workers. A study of 75 domestic workers was conducted over a
number of years. Domestic work was not ranked as an occupational role of choice for any
of the participants in the study (O Connell, 1994: 1-16). Filipino migrant domestic
workers formed the Interactive Forum Theatre Workshops.

Madrone (1994) in (www.madrone.com/Home-ed/hs28 htm).

This created a platform for women to identify the oppressive practices they were exposed
to and the possible solutions to the problems. Through the theatre forum, women were
able to gain skills, especially assertive skills, that improved their ability to negotiate with

the employers (http://www.iwa .org/News/AthensNews.htm).
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Cosentino's (1982; 17) study is an exploration of performing arts and culture in the
Mende Village on the “domeisia”, the defiant maid. The portrayals represent the
relationship between the defiant maid and the stubborn farmer. Cosentino draws on both
structuralism and communication theory to challenge the ideology that traditional
societies are “close societies”. His literary piece epitomises the struggle between the

oppressors and the oppressed in the form of the maid and the farmer (Cosentino, 1982:

13-17).

Craik’s (1988: 18) play is a depiction of the relationship between maid and madam in the
upper crust of European society. The play also depicts the hardship that the domestic

worker undergoes as a result of her occupational role.

2.8.2 Education

Pietila (1990: 1-17) points out in her study conducted in London that traditionally, within
the household, women are supplementary earners. They lack bargaining power and
present themselves in the form of cheap labour. The paramount issue related to the poor
salaries is lack of education and training. Women, as a result, are forced to enter into

domestic labour.

In an article by Budlender (1997; 37) the author critically reviews public spending as it
affects and reaches the poorest African majority, African women. Her study reflects that

50% of employed African women were working in elementary or unskilled occupations,
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such as cleaning, garbage collection and farm work in Africa. This is reflective of the
non-investment of capital in African women from histoncally disadvantaged areas.
Women find that they are faced with few opportunities and resort to selling the only skills
that they posses. These skills find employment in the domestic sector as domestic
workers (Meer, 1998: 38). Domestic workers remain a vulnerable occupational group in
the labour market, being forced to work under harsh conditions because they lack
alternative career choices. They are less recognised, lack understanding and knowledge of
their rights because of the high rates of illiteracy among them

(Moen, 1981: 65-68). They emerge from a pool of poor, illiterate women the world over

(Roberts, 1983: 17).

Women who engage in domestic work find themselves lacking in skills, which prevent
them from entering the formal sector (Cock ,1984: 313). Domestic work is considered a
main form of employment for African women, who have poor levels of education

(Mies, 1986: 98). Many domestic workers originate from families that could not afford to
educate their children as a result of apartheid’s poor wage structures for African people,

more especially the wage structure for African women.
Racial segregation is a key factor as to why African people are poorly educated in South

Africa. According to Verwoed, the then Minister of Native Affairs in South Africa, Bantu

education was designed to ensure the inferiority of the African person.
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“I will reform education so that the native will be taught from childhood that equality
with Europeans is not for them. What is the use of teaching a Bantu child mathematics

when he cannot use it in practise” (Samela, 1993: 3).

According to Harris (1981:15-17), schools excluded women from advanced academic

study, as this was deemed unnecessary for the women’s role in society at large.

A poor educational background disadvantaged women and they rarely found jobs in a
regulated sector and they resorted to employment in the informal sector. Even though
women can be found in regulated sectors, their jobs are clearly prescribed by their
gender. Women are engaged in low paid employment, poverty is highest amongst female-

headed households. This is a global phenomenon.

However, within this context we seek to explain the situation of the female African
domestic worker. The continued economic strength of men is reinforced through
employment opportunities and further education for men. Women continue to be
disadvantaged, based on their limited education, training and skills. This results in the
perpetuation of their low economic status within broader society
(www_saxakali.com/saxakali-Publications/moses.htm). It is against this backdrop and

under these very difficult conditions that the female African domestic worker is located.

Education is deemed more important for boys than it is for girls. Within the traditional

patriarchal system it is believed that the boy will take care of his ageing parents while the
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girl will be married and move to enrich the lives of her husband's family (Du Bois, 1990:

80).

In Cambodia, research has shown that child domestic workers (girls) have a higher rate of
illiteracy compared to boys. Families choose to send boys to school while girls are

channelled into domestic work (www.swe-cfc.gc.ca/publish/beijing5/).

In Pakistan, while boys are sent to school, girls are kept at home in preparation for
marmage from the early age of 12 (www.swc-cfc.gc.ca/publish/ beijing5/girl.child-
e.html). Domestic work is one of the few sources of employment for women with little or
no formal education in Mexico. The flexibility of low paid domestic work allows women
to enter and leave the sector based on family responsibilities. This is fargely due to the

high demand for domestic workers in Mexico (O Connell, 1994: 56).

Evelyn Molefe was forced to leave school in the middle of standard four. Her father
believed that it was not necessary for girls to receive an education. The study reveals that
several women were interviewed, all relaying a similar story about an incomplete
education and a lack of skills. Domestic work, in the opinion of those interviewed, was

the only option available to them (Barret, [985: 56-57).

In an article, De Villiers (1995: 33-39), general secretary of SADWU, highlights how she
spent her life juggling the demands of her commitment to the struggle and her home life.

She was born in Grabouw in the Western Cape and was one of nine children. Her father's
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motivation to educate his children resulted in the family moving to Hawston. It was in
Hawston that she attended the Anglican missionary school. She successfully completed
standard six but as a result of poor financial resources she was forced to secure

employment in Cape Town. She was employed as a domestic worker.

According to Barret (1985: 89), African women found themselves poorly educated. Male
father figures did not deem education necessary for young girls. As a result, African
women were forced to enter the job market as domestic workers-due to poor levels of
education and lack of skills outside the domestic arena. They saw themselves as trained in
the household (socialisation) and, as such, executing the tasks of a domestic worker was
one of the few options available to these women. Domestic workers come from poor rural
families that have not had equal educational opportunities in South Afiica. It is as a result
of this that African women are forced to enter domestic labour, out of financial necessity
and poverty citing domestic work as a skill or area of training received within the

childhood household (Robertson & Berger, 1986: 76).

2.8.3 Patriarchy

According to O Connell (1994: 113-114), patriarchy emanates from the division of labour
within the basic unit of the family and is extended into broader society. This patrtarchal
process confines women to the domestic arena and frees male counterparts in vartous
ways. They are freed to go out and seek paid employment, in addition to leisure activities.

The economic power that is gained as a result of the paid employment frees them from
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the daily drudgery of household maintenance and childcare. The lack of economic power
of the woman within the household ensures that she is further subjugated and remains
powerless within the relationship and confined to the household

(Burman & Reynolds, 1986:45).

There are two aspects to women’s domination; one is the objective fact of their
domination and the other, their subjective experience of that domination (Meer, 1991:
12). The historic notion that women were seen under the guardianship of their fathers and
later on in life guardianship was handed over to their husbands or sons is still prevalent.
In the event of the death of the husband, in a traditional African patriarchal society such
as South Africa, the eldest son takes on the role as head of the household irrespective of

his age (Meer, 1991: 14).

Throughout history, women have been defined within the context of patriarchal roles as
mothers, wives, daughters and sisters. Women are only seen through their traditional
patriarchal maternal role. In order to end the present patriarchal tyranny within the
family, it is argued that it is necessary to reintroduce democracy and equity for women
(Turok, 1986: 88). Due to the patriarchal nature of society, women reinforce a patriarchal
ideology among their off-spring. The patriarchal relations ingrained within the family
institution and the conflict within the family’s gender relations, is usually attributed to the

influence of external forces undermining the sanctified family unit (Beal, 1982: 45).
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Through the social networks, which bond them together and provide assistance in
fulfilling their responsibility for the social reproduction of the household, women are able

to organise around issues relating to their daily practical needs. (Malos, 1980: 34).

However, by drawing upon the traditional family structure as the basis for their struggles,
domestic workers face the danger of fostering an "intensely conservative ideology" that
serves to consolidate the patriarchal nature of gender relations within the family gender

regime (Bazzilli, 1991: 165).

Due to patriarchal practices in African rural families, girls are taught responsibilities from
a young age, such as caning for the home. They are also assigned domestic chores, which
are often the responsibility of the female in the home. These chores ultimately confine
them to the domestic arena, an arena reserved exclusively for women in the rural areas
within a traditional setting, not only in South Africa but the world over

(Mc Neil, 1989: 104).

Grant's (1997: 18) study on the profile of domestic workers in South Africa reflects that
89% of domestic workers in South Africa are black African women. The study adopted a
triangulation method of both qualitative and quantitative methodology. The domination
of patriarchy within the traditional family unit, allocated men and women very specific
gender roles. These roles prepare men and women for the broader role that they will fulfil
in society at large. Traditionally women are prepared for homemaking and child reanng
while men are prepared to enter the labour market. Women, more often than not in
patriarchal societies, are forced to carry the burden of holding the family unit together. Their
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lives are structured and geared towards the family unit and, as such, they are not geared,

skilled or trained to be empioyed in order to obtain an income (Beinart & Bundy, 1987:78).

Hallissy’s (1993: 10-19) study contextualises women’s traditional and cultural roles in
society. In so doing, he portrays the women’s eternal linkage to men from birth to death.
Women are born into families and under the guardianship of fathers until marriage when
they fall under the guardianship of their husbands. Ttus patriarchal ideology is prevalent
even in the most progressive of societies. This is evident with the father or a male figure
walking the bride down the aisle and handing ber over to the groom. This is symbolic of
the handing over of guardianship. Cock (1984: 78) reinforces the powerlessness of the
domestic worker within a patriarchal society. The relationship between the domestic
worker and the employer is relatively paternalistic; it generates a sense of power over the
employee by the employer. This further confines the worker to a position of dependence
and powerlessness. Domestic work is a reflection of the patriarchal society that
exemplifies the social construction of gender roles, based on physical and reproductive
roles and an unequal division of labour in society. Domestic workers represent the
segment of workers that are marginalised and oppressed in the labour market (Preston-

Whyte, 1969: 107).
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2.9 THE DIVISION OF LABOUR

Due to the failure of both the state and capital in Affica to intervene in the process
through which the African labour force is reproduced (Cock et al, 1986: 68), the work
involved in child rearing is usually done without pay by women in the household.
Children are drawn into the division of labour and are usually allocated tasks along lines
of gender. The burdens of domestic labour have thus tended to confine women to the
domestic sphere where they bave been described as being excluded from socially
productive work. This immediately enters into the "domestic labour debate" concerning
the value of domestic [abour and thus is conceptualised as either productive or

unproductive labour (Gordon, 1973: 34).

Societal dynamics within the economic sphere have undergone substantial change in the
last five decades. It now becomes essential for most women to enter the labour force

(Aslanbeigui, 1994: 46).

Raju (1993: 96) explains that the existing socio-cultural constraints place restrictions on

women’s participation in economic activities outside the family home tn South East Asia.

Lalthapersad (2001: 27) examines job segregation within the South African labour

market. She supports the argument that gender segregation occurs in all societies and at

all levels within societies. This 1s evident in the allocation of jobs to the different genders
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in society. In compliance with traditional roles in society, boys and girls are assigned

different tasks (African perspective, 1979:66).

“Young girls are usually responsible for housework and the care of younger siblings
when their mother’s work. The allocation of financial resources may also
discriminate against girls. They are less likely to be educated. This division of
labour in the family invariably affects the occupational choices of women and their

income potential” (Lalthapersad, 2001: 12).

Black African women find themselves in an even more difficult situation in that they
have the added responsibility of taking care of the elderly. It is as a result of these tasks
and expectations of women that they have to choose jobs that will comply with their
allocated tasks. Low paying jobs are often characterised by weak unionisation. This, in
turn, provides a higher likelihood of women transmitting their deprivation to the children
(Lalthapersad, 2001: 31). Lalthapersad (2001 38-39) states that not all women are unable
to sell their labour freely. Unlike men, women are burdened with domestic chores in the
home, as well as child rearing. This in turn negatively affects their standing in the job
market. The expectation within society at large, that it is still the women’s responsibility
to rear children and take care of the home emanates from an age-old patriarchal ideology.
Such nouons further subjugate women and results in their exploitation levels increasing.
Lalthapersad (2001: 66) states that there are [imitations in gender and job segregation.
She refers to the strong influence that gender has on the labour market, which becomes

evident in distinct job allocations to both men and women. These are based on societal
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norms and values. Clarke (1974: 48-50) focuses on the economics of masters and
domestic workers. The law of supply and demand works in favour of those people in
society who possess economic resources. They take advantage of the surplus labour and

this result in the exploitation of excess labour.

“In rural communities whose main concern was the provision of food, shelter,
clothing and a simple way of life, the domestic worker shared some of the goods of

the family and were looked after in a paternalistic manner” (Clarke, 1974: 7).

Clarke adopted a quantitative approach, while his theoretical focus was on production and

labour.

In a qualitative study conducted by the Institute for Black Research (IBR) on the urban poor,
results from interviews showed that it was more difficult for women to find gainful
employment than it was for men. The Durban survey indicates that 69% of the women
interviewed held that the man needed jobs more than women did, thereby reinforcing

patnarchy (Meer, 1991: 34).

Patil (1999) in (www . saxakali.com/saxakali-publications/mosess.htm) states that, “There
is a strong link between the development of patriarchy and domestic work related to the
social construction of gender roles.” The linkages created between patriarchy and

domestic work is pivotal to understanding the occupational roles of female Africanos.
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One of the most fundamental sites of struggles within the family gender regime concerns
the division of labour and the process of socialisation. The division of tasks is usually
informed by a gender division that defines certain kinds of work as being domestic,
unpaid and usually women’s work and other type of work outside the home that is paid is
usually men’s work (Connell, 1987: 122). The structure of the family unit within a pre-
capitalist society was based upon a network of extended kinship relations linked by
marriage. The extended family was the basic unit of both production and reproduction in
which relations were structured according to a hierarchical division along lines of age and

gender (Adepojou, 1997: 54-56).

It is important to note that domestic labour is an integral part of the capitalist mode of
production in that it produces values necessary for the production and reproduction of
Tabour power (Cock, 1980: 13). Moreover, although domestic labour itself 1s not
commoditised, its value is realised through the exchange of the labour power it produces
and reproduces. The recognition of women's Jabour, within the domestic sphere as being
productive, has profound implications for the strategy of women's liberation. It redirects
our attention to the patriacchal oppression of the gender order in the home. The gender
division of labour has placed tbe burden of reproduction upon women but it has provided
women with an opportunity to increase their power within the gender regime (Lemon,
1991, 49-56). With the advent of the capitalist mode of production, the productive
capacity of pre-capitalist modes of production was continually undermined and the

extended family unit was brought under siege (Adepojou, 1997: 57).
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Mies (1986) explains that cheap or non-wage labour, of which wormen are victims, is the
basis for exploitation within a capitalist economic order. It 1s within a capitalist economic
system that labour becomes cheaper to increase profits and as such women are the

greatest victims of this prevalent economic order (Mies, 1986: 17-19).

2.10 SOCIALISATION

According to Berger & Luckmann (1991: 149), the individual is not born a member of a
society; the individual is born with a predisposition to sociality and becomes a member of
society through the socialisation process that she is subject to. Berger & Luckmann’s
(1991) theoretical approach to socialisation will be dealt with in great detail in the theory
chapter of this study. However, in using Berger & Luckmann’s (1991) definition of
socialisation, no study ts complete without the inclusion of other definitions presented by

a variety of theorists. Primary socialisation,

“involves society imprinting on the infant and child, thinking, language,
perceptions, moral standards, attitudes, aspirations and roles such as man or

women" (Kanhere, 1987: 77).
Socialisation is instrumental in reinforcing gender stereotypes within the child or infant.

It is through the engagement of primary socialisation that our gender perceptions are

developed and our attitudes toward the opposite sex are formed (Kanhere, 1987: 77).
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Secondary socialisation “is said to be a lifelong continuation and adaptation of the
primary process. It also involves the “internalization of institutional sub worlds”
(Kerckhoff, 1972: 103). Secondary socialisation however, is critical to this study because
it involves the acquisition of knowledge that is specific to roles rooted in the division of
labour (Berger & Luckmann, 1991: 158). This will be elaborated on in the analysis
section of the study. It is at that juncture that correlations between the research and the
scholarship review can be undertaken. Socialisation as a concept, varies from one culture
to the next. An example of cultural socialisation is applicable to a society that places
value of obedience and conformity (Kanhere, 1987: 56). Every individual, within our
global network, man, women or child is born into a specific social culture, class and
social environment. These elements all contnbute toward the socialisation process that

we as individuals undergo from birth to death (Kanhere, 1987: 54).

It is a process whereby people learn and internalise behaviour that is expected of them
from society at large. Examples would be how to behave in a place of worship, how to
behave as a women and how to behave as a young man (Frigugletti) 1989: 17). In order
for society to function with a sense of order, a set of rules needs to be adhered to and
followed diligently by all members of the family, group, community, school, institution
and society at large. This is achieved through the process of socialisation (Gaitskell,

1982: 74).

Socialisation is a term given to the way people behave in a particular place at a particular

time. To do that which is expected of us 1s to be properly and effectively socialised and
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integrated into mainstream society (Gutkind, NA: 71). Socialisation can be deliberate and
non-deliberate (O Brien, 1984: 122). 1t is deliberate when people are told what to do and
how to act. It 1s non-deliberate when people pick up habuts, ideas or values through
watching people in their daily activities. According to (Kanhere, 1987: 14-18),
socialisation patterns are learnt mainly from other people within the multifaceted areas in
society that we are exposed to. Interaction is one of the key learning tools of socialisation.
As we watch and interact with other people our behaviour changes or is adapted

accordingly. Ideas, attitudes and habits are adopted and developed during the

socialisation process.

According to (Berger & Luckmann 1991, 16-18), agents of socialisation are groups or
institutions that contribute toward the socialisation process. External socialisation agents
outside the home such as school, place of worship and recreational/day-care centres are
also becoming increasingly important within a changing society. For the purpose of this
research, socialisation will be defined as a process wherein people adopt certain values
and learn specific behaviour in relation to the division of labour in society. This learning
process will, in tum, ultimately place individuals within specific occupational roles
within the broader society in their working lives. This analysis will draw heavily on the
theoretical explanations offered by Berger & Luckmann (1991) in their analysts of

socialisation. They address socialisation by looking at the social construction of reality.

Children are drawn into the division of labour and are usually allocated tasks along lines

of gender. The burdens of domestic labour have thus tended to confine girls/women to the
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domestic or private sphere where they have been described as being excluded from
socially and economically productive work (Maseko, 1991: 78). Young girls are being
socialised and taught their roles that they will be later expected to perform as adults. In an

interview by Lawson (1985 33) a domestic worker stated;

“I did a long apprenticeship for my job. I cooked from when I was a little girl. I did
my first dinner at home when I was eight years old. My mother taught me

everything. It should be seen as an apprenticeship. Cooking is a skilled job.”

Because domestic work is lowly paid it is often taken on by women that have no other
skills or employment opportunities. The conclusion arrived at is that it is women, largely
from rural areas, that are in desperate need of wages and housing, that engage in live-in

domestic work.

Cock (1980) in (www.roape.org/cgi-bin/show/2105 html), states that African women
domestics are thrown into a situation of dependency by their employers. The author also
argues that female employers of domestic workers are dependent on the ‘patriarchal
structures of capital’. Cock (1980) begins to explain trends in the reproduction of
domestic labour within a capitalist economy, particularly that of South Africa. The racial
division of the apartheid regime is further reinforced in the maid and madam relationship,
the maid is exploited based on her gender and socialised into a submissive role of
domestic worker once she has become employed by her madam. The maid is subject to

the whims of her madam, while the madam is subject to the whims of the male head of
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the household. This 1s when the maid becomes subject to western or urban versions of
patriarchy. It is always more prestigious for a women to give birth to a son than it is for

her to give birth to a daughter (O Connell, 1994: 74).

“In a culture that idolises sons and dreads the birth of a daughter, to be born female
comes perilously close to being bom less than human .The girl child is caught in a
web of cultural practises and prejudices that divest her of her individuality and

mould her into a submissive self- sacrificing daughter and wife” (O’Connell, 1994:

76).

Girl children are especially vulnerable and impressionable and they are taught certain
values and rules within the family and these are learnt, practised, internalised and
perpetuated in the broader society. An important component is that this process begins

within the household that children come from (www .thefamily.org/ dossier/ state me).

2,10.1 Family Socialisation

The family has always been identified as the main socialisation agent (Berger &
Luckmann, 199]: 16-18). It is the first point of contact for the newbomn child. It s
through the family that young people learn how to interact in broader society (O Connell,
1994: 40). According to O Connell (1994: 98), within the family unit into which children
are born, they learn the values and cultural norms that apply to both maleness and

femaleness in their particular community and society. What they have learnt in the family

Mariam Seedat



70

unit helps them to relate to people outside the family. Harris (1981: 133) regarded the
family unit as the cormerstone of society. It forms the comnerstone for socialisation
patteros that will be learnt and internalised and thereby copied by children within the
specific environment. Similar to our ancestors, we are socialised within the family unit,
irrespective of the form that socialisation might take. The process of socialisation that we
all undergo is based on a system of norms, values and acceptable behavioural patterns,

transmitted from one generation to the next (Kerckhoff, 1972: 24).

The principal socialising agent in the life of a child is the family. It is through interaction
with the family that children Jearn habits, such as eating, hygiene and general beliefs.
They learn about religious concepts and god Most importantly they learn from the family

what jt means to be male or female (Bell, 2000:11).

According to Kanhere (1987: 89-102), within traditional families or joint families, the
socialisation of boys and girls, chiid beliefs and practices, were organised on the basis of
place, status and roles expected of men and women in the family and society. The
paternal joint family system confined the women’s role to the domestic arena. Women
were allocated a lower status compared to their male counterparts. The practice of sex
segregation is an inherent part of daily life. Men were responsible for providing and
protecting the family and hence men and women were trained differently based on their

roles within the family and in society (Kanhere, 1987: 90).
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The roles allocated along gender lines are responsible for geaning both men and women
for their place in society when they become key economic contributors. These role
allocations train men and women in separate spheres and women are clearly

disadvantaged from an early phase of training and development.

The method of socialisation adopted by the African family, which is portrayed as
desirable, is considered by feminists to be socially, economically and spiritually negative.
Experiences that will ultimately be damaging to the African girl child as she [ater enters
the labour force. The African patriarchal family would do well in evaluating the success
of positive gender equal socialisation, particularly with the collapse of apartheid and
separate development and the evolution of women’s roles in society

(Aslanbeigui, 1994: 46).

The changing components within the, once traditional, African family structure and the
long lasting impact of the migrant labour system have left women with no choice but to
leave the under-resourced rural areas in order to ensure the survival of their children
(Hay, 1995: 68). The breakdown of the African family serves neither the interests of
capital, nor those interests vested in the gender relations within the family. While a
growing number of African women have rejected the patriarchal family, many women
have tumed to the family structure as a source of secunty and unit of social organisation

(Aslanbeigui, 1994: 67-69).
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2.11 GENDER AND SOCIALISATION

Women and men have been socialised differently, with more importance being placed on
men than on women. This has further impacted on the behaviour of the two in the family
and in society at large (Berger, 1986: 16). These relations are reproduced at both an
tnstitutional and ideological level. The two levels neatly converge in the process of
socialisation. Within the family, "girls are socialised to be obedient to men, respect them
and prepare food for them”, for the "husband is regarded as the head of the family" and
the wife “treated as a minor” (O Connell, 1994: 88). Rotheram (1987: 98), notes the way
children are dressed (boys in blue and girls in pink), the different treatments accorded to
girls and boys, develop them differently. Boys develop assertive skills and become strong
because of the roles and activities they are exposed to, such as sports, masculine toys they
play with etc. and girls take up sensitive and submissive positions following the roles
they play and the kind of games they engage in. It can be assumed that the stereotypical
socialisation practices during childhood reflect in the roles and duties of the domestic
workers in society (Rotheram, 1987; 98-103). These are reflected in the job description of
the domestic worker. The job largely entails home care, the same responsibility that

young girls are given in their childhood homes.
Traditional roles assigned to girls within the family are very clear. Young girls remain

confined to the domestic arena. From a very young age they are forced to execute

domestic tasks despite protest. Boys are assigned tasks that reflect their manly strength
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and as such the division is clearly visible (Du Bois, 1990: 80). The girl child is gravely

disadvantaged based on her gender.

“She is disadvantaged and as soon as she is born, she is discriminated against ip
feeding, attention, clothing and care. It has been noted that mothers give more and
more frequently, breastfeeding and pay more attention to male infants. In the same
vein, fathers are more interested in their male children; give more food and more
attention to them. The family is ready to spend more money on male children, for
clothes, schooling, health care and nutrition than on the female children"

(O'Connell, 1994: 76).

Women are the main socialising agents because of the amount of time that they spend
with their children. It is their responsibility to preserve and pass on cultural norms from

one generation to the next (O Connell, 1994 40).

The process of socialisation is relative to individual families, cultures and communities ia
society. Both sex and gender are iastrumental in the allocation of roles, status and power
within all societies (Kanhere, 1987: 72). Socialisation defines our roles in accordance
with our status later on in life. This could be aptly applied to the participants in this study.
Kanhere (1987) identifies a strong link between socialisation and gender. The key
challenge is the different socialisation patterns adopted for boys and girls within an
African culture. If boys and girls are socialised with different values, standards, principles

and expectations surely a gender bias over one will exist in the socialisation process.
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Boys and girls will be reared differently with different expectations thereby clearly

making different choices for their life path (www.socorl.niu.edu/forest/socialisation.htm).

Cultural norms regarding gender roles, child socialisation and state policies are
considered as some of the factors that shape children’s career choices as domestic
workers at an early age (wWww.swc-cfe.ge.ca/publish/beijingS/girl.child-e. html). Women
are geared toward traditional female careers while males are geared toward traditional
male careers. Women are streamlined in their career choices and engage in careers that
have historically been defined as women's work within a patnarchal environment. This
immediately places them at a disadvantage based on the income that they will receive. In
a developed country (like Canada) gender socialisation shapes and limits the lives of
girls, especially their education and career choices. Girls are exposed to stereotypical
gender images that shape their thinking and behaviour from a very early age. For
example, images of women that display submissiveness and obedience are portrayed to

students (http://www.pressroom.com/domestic.htm).

Gender specific roles and responsibilities are taught to boys and girls at a very young age.
When a young girl shows a love for sport and behaves in a carefree manner, she is
labelled as a tomboy and looked at as different. When a young boy explores his feminine
side, he is considered a sissy. The division between boy and girl, and man and women is
clear and children are taught from a young age not to cross these lines, The gender role in
the socialisation of children in different institutions, especially the family, impacts greatly

on development (http://www.pressroom.convdomestic.htm). The concept of gender refers
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to relations between men and women, that is, the way we divide society’s members up
into two (or more) biologically-distinguished sexes and allocate to them different social
roles” (Brah, 2002: 22). The concept of gender seems to be the most universally shared in
terms of the unbalanced differentiation of the roles of men and women - all societies,
African, Amernican, Asian and European, draw on their traditions for behaviours and
norms to justify inequality between men and women (Moser, 1993: 38). For the purpose
of this study, gender consists of correcting norms, which perpetuate inequality and

injustice between men and women (www.swe-cfc.gc.ca/ publish/ beijing5).

2.12 CONCLUSION

This research on domestic workers draws on insights from a variety of theoretical
frameworks located in different disciplines. Each theoretical framework is unique in that
it tries to describe and explain the framework of poverty, race, class, gender, violence and
law. Cock (1984), Delport (1995) and Mc Neil (1989) make reference to the convergence
of race, class and gender. In so doing, Marxism is expanded and extrapolated on in their
theoretical framework. Cock (1984) focuses on an economic analysis, alluding to theories
of production. Boddington (1983) focuses on a class analysis. Gaitskell (1982)

extrapolates on Marxist feminism and radical feminism.

All of the above three academics state that race as a means of oppression must be
included in any theoretical analysis in order to understand and contextualise domestic

work (Mc Neil, 1989: 53).
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Although the methodology of the above studies reviewed was useful in gaining insight
into research on domestic workers, it is only studies that have adopted the qualitative
approach that are useful to the current research. Preston-Whyte’s (1969) study, although
dated, is useful because of the use of life histories. Her experiences and limitations have
provided valuable insight for this study. An interesting component of her study was
involving her participants by asking them to record their life histories. This will be a
useful research tool in understanding the socialisation process of dornestic workers. The
methodology and theoretical framework of all the studies provide a useful insight into
domestic workers in South Africa. However, the most useful methodology has been
simjlar to the one adopted by Cock (1984), Mc Neil (1989) and Preston-Whyte (1969).

Their studies reflect one common denominator: the black African women.

The theoretical framework of the above scholars however, has not been directly relevant
to the theoretical framework adopted for this study on the socialisation process of
domestic workers, although Cock’s (1984: 16) study does have a small amount of
relevance to this study in dealing with race and labour. Components from their studies
will prove useful in the fieldwork. Research by several other authors reviewed in this
research, dealt with domestic workers in South Africa and abroad. Conference papers and
journal articles were also dealt with extensively to illustrate the constraints and socio-
economic status of women who engage in domestic work globally. To this end, reasons

for engaging in the sector where highlighted.
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The authors have not traced the process that these domestic workers undergo prior to
their arrival in the occupational role of domestic workers. The above review does provide
reasons as to why they are domestic workers. These include poverty, race, socio-

econontc reasons, class, apartheid, patriarchy, slavery, lack of education, training and

skills.

Theortes of labour, production, class, gender and race emerged very strongly in all of the
above studies. These theoretical backgrounds have provided a useful framework in
locating domestic workers within the South African context. In not yet offering
explanations of the processes that girl children and later women undergo, academics have
not yet fully explored the topic on domestic workers within a global society. In order to
fully understand the domestic workers’ sector as a whole, these gaps need to be filled.
This is important in arriving at a holistic understanding of the occupational group entitied
“domestic workers”. The topics around domestic workers are vast and these need to be
explored in detail, to be able to obtain a composite picture of the sector. The topics
covered include the constraints of domestic workers, the legal rights of domestic workers
and life histories. None of the studies reviewed related directly to the socialisation
process that domestic workers undergo in thetr childhood homes that lead them to

domestic work.

Issues of gender, patriarchy, class and race, have been dealt with extensively by
researchers in the field. According to the researcher exhaustive scholarship review of

approximately two hundred sources, little direct evidence on the socialisation process of
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domestic workers in South Africa and abroad has been found. Some of the key

conclusions that can be drawn from the scholarship review are;

e Domestic workers are largely represented by women who are poor, migrant
labourers living in conditions of poverty, widows, divorced women, unmarried
women, and women with poor educational backgrounds or a combination of the

above factors.

e Women pass on their deprivation to their children.

e Women that engage in domestic labour are the most vulnerable and financially

exploited sector in any society.

e Domestic work is considered an extension of women'’s household chores and, as a

result, has low status and poor pay.

¢ Domestic work 15 considered women’s work.

e Domestic work is allocated based on gender divisions within the family. This is

inextricably linked to the process of socialisation.

e Women engage in domestic work to escape conditions of poverty and to sustain

their families.
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o Domestic workers are not protected by legislation in countries around the world.

e Men engage in domestic labour when there are no other employment

opportunities available.

e When employment opportunities arrive, this sector is left open for women to

enter. This is 2 common occurrence in developing countries.

While mentioning the above conclusions that have been drawn from the scholarship
review, it is important to make mention of the linkages to this research. Research has
indicated that domestic work is assigned largely to women in societies globally. The mere
fact that the linkage between domestic work and poor women has been established, bears
testimony to the fact that socialisation must have a pivotal role to play in this process. It
is upon this premise and through extensive fieldwork that the process of supporting the
claim that African women arrive in their occupational role as domestic workers as a result
of the socialisation process that they undergo, is embarked on. This includes both primary

and secondary socialisation.

The existing knowledge that is available on domestic work, forms an important basis for
this study. However, this study will demonstrate how factors such as class, culture,
gender, race and patriarchy impact on the socialisation process of young girls in the
Durban Metro Region. Once ttus socialisation process is understood and explained in

detail in the theory section of this study, it will become evident that a strong correlation
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exists between socialisation and the overwhelming phases of African women in the

domestic occupational category.

Factors that lead African women to domestic work is known but it is important to
contextualise these factors in order to understand why it is exclusively or largely African

women that exercise the option of domestic work in the Durban Metro Region.

This chapter has introduced the schotarship on both domestic workers and socialization.
It is a collection of academic scholarship linked to current research. Understanding and

reviewing the literature that has been collected, will make an important contribution.

It is instructive at this point to provide a theoretical framework for this study on

socialisation.
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THEORETICAL FRAMEWORK

“The bourgeoisie revolution dichotomised society into the non-productive private sector,
to which woman were confined and the public sector which men entered”

(Meer, 1991: 43).

3.1. INTRODUCTION

Over the past few years, domestic workers have become a frequent subject of discussion
and concern with media coverage, campaigns amongst unions, woman's movements,
human nghts organisations and domestic workers. Employers, activists, academics and
domestic workers have become highly critical of the nature and exploitation of domestic
workers (Lalthapersad, 2001: 17). Their views, nevertheless, coalesce in that they regard
domestic workers as one of the most vulnerable occupational sectors to enter, with the

lowest pay and the longest hours of work (Lipton, 1988: 34).

There is nothing problematic about domestic work, except one group of people based on
race, class and gender, largely occupies it. “Domestic work by its nature, in a patriarchal
society, is severely undervalued because it bas traditionally been treated as woman’s

unpaid work in marriage” (Budlender, 1997: 62).
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It is the combination of being undervalued, a woman subject to patriarchal ideologies,
that subjugates women into a position of powerlessness. According to Cock (1984: 314),
“domestic workers are trapped in a situation of work; they suffer under conditions of
subjugation, patriarchy, inferiority and immobility”. These conditions force women into

the role of domestic worker thereby further subjugating them.

This chapter seeks to explore sociological theory, the social construction of reality of
Berger & Luckmann (1991), on socialisation and its processes. The theoretical
framework selected for this study, attempts to explain how female African woman arrive
in the occupational role of domestic worker for families in the Durban Metro Region.
Using sociological theory that centres on socialisation and its processes, offers a
theoretical basis for this analysis. Although this study is theoretically informed, the
primary objective is to identify, describe and understand the process that domestic

workers undergo from the time that they are children to the point of adulthood.

3.2. KEY THEORISTS

The key theorists that are utilised in this study are Berger & Luckmann (1991); they are
the key interpretative theorists, among others, in this study. It is also important to include
an analysis of other theonists that support the main theoretical framework of this study on
domestic work and socialisation. In selecting these theorists, cognisance of their
contributions and the relevance of their theories to this study were taken into account.

Academics in the past have linked domestic work within the realm of patriarchy.
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However, to date, there has been no study or analysis of socialisation and domestic work
exclusively. What follows is not a critique of socialisation and domestic work per se but
primarily an understanding of socialisation as it manifests itself in the form of an

occupational role of domestic work.

The theoretical framework explores theories put forward by Thomas (1923), Cooley
(1922), Mead (1967) and Merton (1961). Thomas’s (www.thefamily.org) definition of
the situation, Cooley’s looking-glass self (1930), Mead’s the Mind, Self and Society
(1968) and Merton’s (1961) self-fulfilling prophecy are included in the theoretical review
that follows. Even though Merton is a functionalist, the self-fulfilling prophecy is being
used for this study because of its relevance to the situation of domestic workers. There
are strong links between Merton’s self-fulfilling prophecy and Thomas’s (1923)
definition of the situation. By referring to the above theorists, their relevance to this study

will be indicated.

3.2.1 South African Theoretical Analysis

As revealed in the scholarship review of this study, South African academics have
definite views regarding domestic workers, especially as described and theorised from the
perspective of race, class and gender. All of these theories draw on each of these aspects
of oppression to different extents. This study draws on issues of race, class and gender in
direct relation to socialisation. Boddington (1983), Cock (1984) and Gaitskell (1982)

stress that race, as a form of oppression, must be included in any theoretical analysis in
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order to adequately understand the nature of domestic work within a racially divided
society. This is mentioned in the study because domestic workers that are under
investigation are exclusively African women from indigent backgrounds. However, it

does not form a major part of the study. South African society will be focused on to a

large extent.

Explaining socialisation and occupational outcomes, has been an intellectual challenge
for many academics, underlying which are conflicting theoretical, ideological and
ontological interests. None of the theoretical approaches, largely humanism and
functionalism, has had the singular privilege of bringing the debate to a close, however
convincing they seemed in their prime. The dilemma still remains unsolved and the
search continues. This study 1s part of the ongoing effort to understand domestic workers
within the South African context. This study however, is pioneering work in that it ts the
first of a kind to look at domestic work in direct relation to socialisation. As a point of
departure into theorising about socialisation, it is important at this stage to underscore the
importance of theory. Turner (1998: 41) recommends that sociology uses its theoretical
principles to explain how society works in order to close the schism between theory and
practice. Fundamentally, it is a given fact than any academic study has to include a
theoretical component in order to obtain an understanding of the subject. Theory 1s the
backbone for validating academic studies; the presence of relevant theory in any study is

reflective of the effectiveness and usefulness of the study.
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3.2.2 Interpretative Theory

After careful consideration, interpretative theory will help to understand and explain the
various components and research questions of this study. Interpretative theorists are
drawn together by their common focus on the social construction of meaning in social
interactions (Blumer, 1969: 19), For them “reality is not fixed but it is insofar as it
dictates human behaviour and beliefs, negotiated in an immediate setting and depends
upon the context™ (Garfinkel, 1967: 45). So too, the reality of the African girl child is not
fixed, it changes (secondary socialisation) when she eoters the occupational role of
domestic worker. For interpretative theorists "the best way to understand human
behaviour is to examine real-world situations using qualitative or descriptive rather than
experimental methods of inquiry” (www.bc.eduw/~evansec/curriculum). This will be

explored in detail in the methodology chapter of this study.

Macro sociologists argue that interpretative sociology fails to explain the structural
constraints on individuals (www.csf.edu.com). However, one cannot study the individual
within the context of everyday life while negating structural constraints (Ritzer, 1992:19).
This would be an impossible task for any researcher. Interpretative theories include
phenomenology, symbolic interactionism and ethnomethodology

(Bermard & Petras, 1987:77). Phenomenological sociology and ethoomethodology, akin
to symbolic interactionism, draw on the everyday world (Charon,1995:20). In order to

fully understand interpretative theory, it is important to expand on the following:
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“A phenomenological study can be robust in indicating the presence of factors and
their effects on individual cases, but must be tentative in suggesting their extent in

relation to the population from which participants or cases were drawn” (Husserl,

1970: 101).

Epistemologically, this approach places importance on the personal perspective of the
participants. This approach asststs with ”... gaining insights into people's motivations and
actions and cutting through the clutter of ‘taken for granted’ assumptions and
conventional wisdom" (Husserl, 1970: 75). This is achieved through retnieving qualitative
data through case studies, observations and group discussions. This, in turn, is presented
from the perspective of the participants in the study. This approach falls within the
ambient of interpretative sociology and has been adopted for the study

(Glaser & Strauss, 1967:69). This will be expanded upon in the methodology chapter.

A phenomenological sociologsst studies the social meaning of knowledge and what
understanding various kinds of knowledge signifies (Blumer, 1969: 20). As such, the
concem is with what meanings are constructed. In this study jt is the question “what
meanings are constructed?” that needs to be answered in order to understand the
socialisation process of domestic workers. The objective of the phenomenological
approach is to highlight the specific, to identify phenomena in the way in which they are

perceived by people in a situation. It is largely concerned with the perspective of the
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individuals under study. Any phenomenological study aims to describe and emanates
from a hypothesis-free starting line (Denzin, 1990:110). This study is useful in addressing
experiences from the perspective of the individual. This approach can be applied to
deliberately selected samples. This study utilises judgemental sampling, which is
reflective of a deliberately selected sample. It can only meet with success if the lived

experiences of domestic workers are told from their individual perspectives.

One of the challenges of a phenomenological study 1s the generation of notes, tape
recordings and other data to be analysed. The analysis can be messy, because they do not
necessarily all fall into neat categories, themes or boxes. Despite this challenge in this
study it is important to collect as much information about the participants as possible.
This is the only way to fully understand the socialisation process that these domestic
workers had undergone as girl children in the home of their parents/caregivers/guardians.
There has been a modest increase of the study of phenomenological sociology. A large
part of phenomenological sociology is influenced by ideas of social constructionism of

Berger & Luckmann (1991) who were in turn inspired by Schutz’s (1970) ideas.

3.2.4 Alfred Schutz

Alfred Schutz's (1970) approach to sociology, which he referred to as an empirical
science of the person with an emphasis on the sociological theory, is based on a
methodological understanding about the possibility of being able to achieve scientific

knowledge about people, the context within which meaning is created and action is based.
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Schutz (1970: 36) developed an interpretative approach which has its roots in Husserl's
(1970) phenomenology. Schutz's (1970) contribution to sociology, both in terms of his
own writings and the influence he has had on others, are exemplified by Berger &
Luckmann (1991), Garfinkel (1967) and Habermas (1984). Schutz (1970) and his
followers' perspectives in relation to sociology's methodological foundations takes up two

theory of science issues.

The first issue revolves around the relationship between the theoretical development that
Schutz (1970: 88) undertakes through a phenomenological approach to analysing the
reality of everyday life and interpretive sociology's foundations. A detailed analysis of
the reality of everyday life of the domestic workers is conducted. The second issue
revolves around the relationship between Schutz (1970: 33) and his followers' approach
and the methodological foundations of sociology. This study adheres to the
methodological foundations of Berger & Luckmann (1991), which contextualises thts
study and creates a strong link between qualitative methodology and interpretative

theory.

3.2.5 Symbolic Interactionism

“Symbolic interactionism finks the construction of meaning to the roles that individuals
and social structures play in creating meaning. The concern is with how meanings are
made” (Blumer, 1969: 21). Individuals communicate meaning by using symbols, words,

gestures, artefacts, signs, or concepts that stand for something else. Individuals give
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messages to each other when they interact through the use of the above mentioned means
of communication. This allows individuals to perceive each other in specific ways. What
people begin to think about each other is based on their perceptions of each other. It is
this perception that people have of each other that 1s important in understanding the

occupational choices made by African woman.

3.2.6 Ethnomethodology

Ethnomethodology 18 the study of the ways in which people make sense of their social
world, the study of everyday life. The ethno - methodologist seeks to study the way in
which people construct or reconstruct their social reality. This study seeks to understand
the way in which the African girl child constructs her life as a domestic worker and
makes it her social reality (Blumer, 1969: 20). Meaning is constructed through the sccial
interaction of people within the particular setting or groups of people that are being

studied.

3.2.7 Self-fulfilling Prophecy

According to Thomas (1923: 29), “People live up to the expectations others have of them.
If expected to lead or expected to fail, it becomes real in its consequences.” One of the
functionalists relevant to this study i1s Merton (1961). According to Merton (1961: 699),
the self-fulfilling prophecy is a "phenomenon that occurs when a false definition of the

situation evokes a new behaviour which makes the original false conception come true.”
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This is akin to Thomas’s (1923) definition of the situation. The Pygmalion effect we see
reflected in George Bernard Shaw's play Pygmalion 1s an 1llustration of how Professor

Higgins insists that he can change a flower girl into a lady or a duchess. He succeeds by
teaching her the right behaviours, ways to talk and dress. The difference, he says, is how

she is treated, which will result in how she behaves (Thomas, 1923: 61).

Consciously and sub-consciously we tip people, to what our expectations of them are. We
tip them with a simple gesture like the flaring of the nostrils, hand gestures and body
language. People, whether domestic worker or president, pick up on these cues and act
accordingly (Merton et al, 1961, 694). Akin to the flower girl being transformed into a
duchess, an African woman may become a domestic worker because she is African. The
domestic worker is also a woman and subjugated within a patnarchal society. The
African woman is economically disadvantaged with poor access to traiming, education,
high levels of unemployment and a host of other factors, based on the experience of
apartheid. If the white, Indian or coloured woman in South Africa had been faced with a
similar fate to that of an African woman, this study would be about them. Circumstances,
history, apartheid, race, class, gender and patriarchy have all created this role for African
woman. If African woman are expected to be domestic workers they will succumb to the
role of domestic worker for survival. If they are given the tools and the support and
expected to become nurses, doctors or accountants they will fulfil each of these

prophecies accordingly.
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Being an African woman, if you are expected to become a domestic worker, a doctor, or
an accountant these will emerge. In collecting the empirical data for this study the notion

of the self-fulfilling prophecy will be explored.
3.2.8 Charles Cooley

Akin to Mead (1967), Cooley’s (1922) theory on the development of the self, divides the
self into three phases. The first phase is the manner in which we perceive the way in
which our behaviour appears to those around us. The second phase is the way in which
we perceive other people’s judgement about the way in which we behave. Finally, as
i;'xdividuals, we evaluate and interpret our behaviour based on the response to others

around us (Cooley, 1922: 118).

Cooley (1922) theorised that people’s awareness of themselves and their sense of self
reflects what they believe others think of them. This concept was defined as the looking-
glass self. The social reference takes the form of how one's self, that is any idea one
appropriates, appears in a particular mind and the kind of feeling one has s determined
by the attitude toward this attributed to that other mind (Cooley, 1902:180). A social self
of this sort might be called the reflected or looking-glass self ("to each a looking-glass")
(Cooley, 1930: 112). If the number of African woman that engage in domestic work
continues to rise at the current rate, the fate of the African girl child that has no access to
education, training and economic resources is doomed. Domestic workers in middle class

households in the Durban Metro Region are commonplace. Domestic workers are also
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highly disposable because of the large number of domestic workers that are unemployed.
Many African women have no other options but domestic work. They are already seen as
a first option for domestic work because they can be employed at low rates despite the
implementation of minimum wage in South Africa. If female African woman see
themselves as domestic workers, others will see thern as domestic workers and they will

become domestic workers.

A self-perception of this sort seems to have three principal elements;

o the imagination of our appearance to the other person,

o the imagination of a judgement of that appearance; and

e some sort of self-feeling, such as pride or mortification

(Cooley in Manford, 1964: 66).

Proponents of the looking-glass self emphasise the importance of other people’s
attitudes toward the behaviour of an individual. If an African womaun is seen as a
domestic worker by others she will see herself as a domestic worker. Cooley (1922)
emphasises that we see ourselves the way others perceive us according to societal
constructs. He refers to this as the looking-glass. According to Cooley (1922: 67), the
social reference takes the form of a somewhat definite imagination of how one's self

appears tn a particular mind and the kind of self-feeling one has is determined by the

Mariam Seedat



93

attitude attributed to that other mind. A social self of this sort might be called the

reflected or looking-glass self.

“T am not who you think that T am. I am who I think that you think that I am” (Cooley,
1922: 78). Cooley's looking-glass self refers to the image we have of others’ response to
us, people’s consciousness is firmly embedded and shaped in the course of social
interaction. If you think I am capable of nothing else but domestic work, the person
becomes a domestic worker. Berger & Luckmann (1991: 78) believe that we construct
our own reality and in constructing this reality we take lessons from those before us. This
everyday reality teaches individuals how to behave, how to read people and a host of
other things. It could also be that this reality and construction could teach us how to see

ourselves and others around us. This is the looking-glass self introduced to us by Cooley

(1922).
3.2.9 Mead

No phenomenological study utilising interpretative theory, as it has come to be known in
recent years, is complete without the evaluation of the work of George Herbert Mead
(1967). Mead (1967) and Berger & Luckmann (1991) fall under the umbrella of symbolic
interactionism. According to Mead (1968 : 33-34), “The behaviour of an individual can ‘ \
be understood only in terms of the behaviour of the whole social group of which she is a
member. Since her individual acts are involved in larger, social acts which go beyond

herself and which implicate the other members of that group.” The community from
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which domestic workers come has had an impact on choices and decisions that they make
in their lives. They will be influenced by the norms, values and socialisation process that

they undergo in the community from which they emerge. (Hamilton, 1993:9-12)

3.3 THE DEFINITION OF THE SITUATION

“If a person defines a situation as real it becomes real in its consequences" (Thomas,
1923: 13). Thomas (1923) is associated with the re-conceptualisation of the definition of
the situation. The human individual exists in a social situation and responds to that
situation. The situation has a particular character, but this character does not completely
determine the response of the individual - there seem to be alternative courses of action.
In this case, if the African woman that becomes a domestic worker exists within a social
situation and responds accordingly, the situation is important. If it is socially acceptable
that an African woman conforms to the gender bias norms of a traditional patriarchal
family structure, the African woman will largely be confined within the realm of the
domestic arena. It is this situation that restricts her from entering the formal, financially

viable sector.

If a situation 1s defined as real it becomes real in its consequences and it is this precise
definition that will be explored in the empirical component of the study. If it is believed
that African woman will be domestic workers this belief becomes real. If African woman
conform to the status quo and continue to engage in domestic work, they will continue to

be defined largely as domestic workers. They however, are also responsible for defining
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their own situation. If they teach and socialise their children into the role of domestic
worker, their children will continue to be domestic workers. The status of domestic
worker in South Africa is applied largely to African woman. If the mumber of African
woman entering domestic work continue to increase, escaping domestic work for African
woman as a stereotype will become very difficult. If all that we see of domestic workers
1s that they are African and woman, this is how they will be perceived both by themselves
and by people around them. If this situation is defined as African woman are domestic

workers’ this situation becomes real in its consequences.

If primary socialisation involves emotional dependency on the significant other, this is of
critical importance. The child sees the world through the eyes of the significant other.
The objective reality of the pnmary significant other becomes the objective reality of the
child. This can be a very critical point in determjniﬁg what is expected from the child by
the parents/guardians/caregivers. The child learns and accepts the reality of her primary
significant other and this reality is taken as her own. This reality might not be a true

reflection of reality of broader society.

The objective reality might be a reality that perpetuates certain values, morals and beliefs
that influence people to live in a particular way and make particular decisions. The
decision to enter the occupational role of domestic worker could be a result of the
objective reality imposed on the child during primary socialisation. If the girl child is
expected not to have an education, be married into a family and taken care of by her

husband, this is precisely what the girl child will do. After all, these are the norms of the
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society to which she belongs. The individual must select a course of action and act
accordingly, but the course of action she selects is dictated by the situation

(Thomas, 1923: 133). The definition of the situation associated with Thomas (1923)
determines status and roles relevant to social situations. The situation is "the
determination of which status and roles are relevant in a social situation”

(Thomas, 1923: 78). Preliminary to any self-determined act of behaviour there is always a
stage of examination and deliberation, which we may call the definition of the situation.
Not only concrete acts are dependent on the definition of the situation, but also a whole

life policy and the personality of the individual follow from a series of such definitions.

The life policy and the personality of the African woman help define the situation that
creates an environment that makes domestic work attractive. This whole life policy can
be related to the process of socialisation. The socialisation that the girl child goes through
in her lifetime helps mould her personality and it is along with the community that she
defines the situation for both herself and other girl children that eventually occupy the
role of domestic worker. The relevance of Berger & Luckmann’s (1991) analysis can be
understood by this ordered reality that prescribes domestic work for the African woman.
Although this reality can change for domestic workers, they comply with the norms and
accept their occupational role. This is accepted as their social reality. The central
argument pursued by Berger & Luckmann (1991), is that the social world as the cultural
product of consciousness, processes such actions. The social world within which the girl

child is brought up is defined and created by her primary significant other and by others
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later on. If this is defined and prescribed, it could easily be associated or linked to the

self-fulfilling prophecy.

3.4 THE SELF

The self consists of two parts, the I and the me. The internalised demands of society and
the individual's awareness of these demands are portrayed (Goff, 1980:123). The
individual's response to the social world is active, she decides what she will do in the
light of the attitudes of others and her conduct is not mechanically determined by such
attitudes (Ellsworth, 1938: 400). There are, it would appear, two phases of the self, "that
phase which reflects the attitude of the generalised other (me) and that phase which
responds to the attitude of the generalised other (I)" (Mead, 1968: 89). If society expects
female African woman to engage in domestic work, there will always be opportunities for
female Africans to engage in domestic work. If the family or community to which the
child belongs has an expectation that the child will work as a domestic worker, this will

materialise. Her response to the social world becomes active.

Mead (1968) distinguishes between the ‘I' and the ‘me’, The me is the social self and the
Iis a response to the me (Mead, 1968: 178). Although the I is not an object of immediate
experience, 1t 1s 1n a sense, knowable (Ellsworth, 1936: 911). The I is stored in memory;
but in the memory image, the I is no longer a pure subject, but “a subject that is now an
object of observation” (Hanson, 1987: 142). The I and the me of the child are different

and separate (Petra,1968:18). The I is in the memory bank of the girl child while the me

Mariam Seedat



98

responds socially. However the I passes the correct information so the me knows how to
respond. The I and me are the components of the consciousness that allow the African
woman to engage in domestic work and follow through because of that which was

imprinted on their minds during prnimary socialisation.

3.4.1 The Development of the Self

The development of the self depends on the ability to participate in role playing in which
people imagine themselves in the role or the position of another person (Mead, 1968: 72).
The self is not present at birth but develops as a result of the socialisation processes that
individuals undergo (Strauss, 1959:19). Other individuals play a key role in the
development of the self. If the self is not present at birth and develops alongside
socialisation, all actors involved in the socialisation process of the girl child contribute to
the development of the self (Meltzer, 1972:14). The primary significant other, family,
community, elders, teachers and other prominent people involved in the life of the girl
child during primary socialisation, play an important role. Mead's (1967) account of the
social emergence of the self is developed further through three forms of activity which
include language, play and the game. These three forms of "symbolic interaction” are the
major paradigms in Mead's (1967, 84-98) theory of socialisation and are the basic social

processes that allow for objectification of the self.

Mead “believed people are multiple selves, acting differently with different people in

various social situations” (Miller, 1943:3). There are even aspects of the self which are
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only present when alone. The continuity between those ‘selves’ is reflective of the unity
of social processes generally” (http://don.ratcliff net) Female African woman do not
necessarily want to be domestic workers. They might have, at different points in their
lives, decided to explore other occupational roles. Due to limitations they have been

forced to stay in the occupational role of domestic worker.

Through the self the child develops both concepts of self-awareness and self-
consciousness (Corti, 1973:18). The child begins to know herself in relation to society,
family, gender, race and class (Mead, 1968: 117). As this social development takes place,
the child is starting to come into increasing contact with children and adults outside of the
immediate family environment and it starts to recognize different types of relationships
(Mead, 1968: 99). Mead's conceptualisation of socialisation or learnt bebaviour is critical
at this juncture in understanding the stages of development that the child undergoes. 1t is
also important in contextualising the different stages that the girl children underwent

before arriving in the role of domestic workers.

3.4.2 Role Taking

Mead’s (1968: 13) concept of role taking holds that infants and young children develop
as social beings by imitating the actions of those around them. Mead (1968) explains
that role taking occurs in three very distinct stages, all of which are linked to an age.

The first stage, which is between the age of birth and two years, is the imitation stage.
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Between the ages of two and four years the child goes through the play stage (Natanson,

1956:22).

The last stage is the game stage, which is further divided into three areas; early
adulthood, middle age and old age (Mead, 1968: 49-51). All of the three stages
hightighted by Mead (1968) are important, these are critical development stages in the
life of the child and the influence that the child has at each stage of her life is important.
The influences can tmpact on each other either positively or negatively. It is these very
influences that can provide clues and answers for this study. In initial role playing a child

starts to see itself through the eyes of other people.

In the role of the other, the child starts to see herself as the child believes other people
might see her. Children begin to develop as social beings, recognizing who they are in
relation to other people, through the act of imitation (Sebald, 1992:87). This involves
imitating the behaviour of other people around them as the child develops.
Experimentation becomes an important part of their development and the learning

process on a holistic level (Mead, 1968: 23).

3.4.3 Play

As the child begins to interact with other children/people, the process of play becomes
increasingly important, essentially because it is important for the child to Jearn how to

adapt to the behavioural responses of others on an equal footing. This leads to an even
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more structured phase in the child's socialisation process, as she learns how to respond to
the behaviour of others by adopting roles or imitating those that she comes into contact
with (Mead, 1968: 124-126). The child begins to witness other African woman around
her and begins to copy the way that they behave and engage in the things that these
women engage in. She develops games that imitate the roles of mothers, sisters and aunts.
These games impact on socialisation and it is through these games that these young girls

learn certain behaviour

"In play, the child takes the role of another and acts as though she was the other” (e.g.,
mother, doctor, nurse, domestic worker, etc). This form of role-playing involves a siangle
role at a time (Mead, 1967: 69). The game involves a more complex form of role-playing
than that involved in play. When conducting the empirical study the play stage tn the life
of the African girl child will be explored. In the game, the individual is required to
internalise not rerely the character of a single and specific other, but the roles of all
others that are involved with her in the game. It is at the game stage that the me is formed
(Mead, 1967: 134). What goes on in the game stage goes on in the life of the child all the
time. She is continually taking the attitudes of those about her, especially the roles of
those who, in some sense, control her and on whom she depends (Dahernhof, 1968:13). It
goes over from the play into the game in a real seose. She has to play the game (Mead,
1967; 160). It is at the game stage that the person has the ability to take on the role of

another person. This is the stage at which one can identify the role models that are visible

in the person’s life at the game stage (Mead, 1967: 88). It could be at this stage in the life
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of the girl child that the only role models that she sees around her are women. The
woman that she sees could be women that take care of and maintain the home

(Delphy, 1984:110). Other women could be women who engage in domestic work. The
domestic worker or other female role models could be someone that the girl child would

like to emulate.

3.5 BERGER & LUCKMANN (1991)

Sociological theory is complex and needs to be carefully traced in order to fully
understand the validity of the theoretical framework to this study. Upon inception of the
study, a number of theoretical frameworks and sociological schools of thought were
explored. After careful revision of sociological theory that embodies patterns of
socialisation, it became increasingly clear that Berger & Luckmann’s (1991) social
construction of reality was best suited for this study on socialisation and domestic work.
According to Berger & Luckmann (1991: 149), "since society exists as both objective and
subjective reality, any adequate theoretical understanding of it must comprehend both
these aspects.” As sociologists we take the reality of everyday life as the object of our
analysts. In taking the life of the African female domestic worker as the object of analysis
for this study, the reality of everyday life of the domestic worker under study, will be
understood. In trying to understand her everyday reality, it is important that her childhood
socialisation process be understood. In understanding the socialisation process the

occupational choice is explained.
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The social construction of reality associated with Berger & Luckmann (1991: 12), states
that we create and define our own reality based on the socialisation processes that we
have undergone, at a primary level. We continue to undergo secondary socialisation
throughout our lives. If we are taught and internalise certain values through the process of
primary socialisation, these values will stay with us throughout our lives. However,
secondary socialisation can change/impact on and alter our beliefs/decisions and
perceptions about the world and choices that we make as adults. These values and {essons
can influence and impact on the decisions that one makes in life. Primary and secondary
socialisations are very important components of the girl child’s development and as such,

needs to be carefully analysed.

Hitherto, the literature alluded to the above theoretical references to explain the
socialisation process of the African girl child. The emphasis is on the importance of the
process of socialisation, an approach such as this will not provide all the answers.
However, by focusing on the social copstruction of reality a special explanatory value is
provided. Berger & Luckmann (1991) embarked on a process that begins with an analysis
at the individual level with the reality of everyday life, the common sense world. This
study attempts to follow the same process in trying to provide a sociological analysis of

socialisation and domestic work.

The main epistemological concepts of Berger & Luckmann (1991), as theoretical
navigators of this study are introduced and operationalised. Berger & Luckmann (1991)

extend the concerns of phenomenological sociology to social structures and social
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institutions. They integrate the individual and societal levels, moving beyond the
foundations of Schutz’s (1970) theoretical input and draw linkages with Mead's (1967)
social psychology and complement both Mead (1968) and Schutz's (1970) writings. This
is done with the writings of Marx (in Weber, 1962) and Durkheim (in Jones, 1986) on
society and culture. Berger & Luckmann (1991) integrate Weber's (1962) social action
with Durkheim's social facts as "external realities” (Jones, 1986: 388-389). All of these

are briefly introduced in this chapter in order to place Berger & Luckmann (2001) within

a theoretical fold.

3.5.1 Durkheim, Marxism & Weber

Durkheim and Merton (in Jones 1986: 145) can be labelled as functionalists;

“The first and most fundamental rule is to consider social facts as things. To
consider social facts as things would enable the researcher to make assumptions and

draw conclusions about the group under study.”

When the empirical study on domestic workers begins, it will be important to consider

the social facts tn detail before drawing any conclustons.
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Unlike other theorists Weber does not necessarily fall into a particular school of thought.
Weber (1962: 32) reinforces that "...the object of cognition is the subjective meaning
complex of action." This subjective meaning that Weber (1962) refers to, is taught to
individuals by significant others. This subjective meaning of cognition of the domestic
worker is the area under investigation in this study. Similar to Berger & Luckmann
(1991), Weber’s subjective meaning is that which is imparted to the child by the primary
significant other. This will help identify the type of socialisation that the African girl
child anderwent in the home of the parent. In this study on the African girl child and
domestic workers, the primary caregiver plays an important role in the life of the child. It
is also possible that the primary care giver and or role model influences the occupational
choice made by African woman. Marxusts are widely criticised for their focus on the

white middle class.

“Marx did not explain the rise of capitalism on the basis of consciousness, the
personality structure, the drive to power or the intentions of capitalists. Just as it is
not possible to reduce the rise of capitalism to micro foundations, gender inequality
cannot be reduced to the intentions or the behaviour of individual men"

(Stichter, 1996: 29).

Gender inequality however, can be linked to a society as a whole. (Bozzoli, 1983)
Elements such as patriarchy and socialisation play an important role in gender inequality
in society at large (Charman, 1991:17). If socialisation has gender bias, with economic

disadvantages for women, gender inequality becomes very real in all areas. Marxists
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point out that Interpretative sociology neglects structural inequalities in society and its
impact upon the self. However, if we look to Berger & Luckmann (1991) we will witness
the focus on the self. Berger & Luckmann (1991) refer and discuss in detail the objective

reality and subjective reality in reference to the self.

The social construction of reality involving the family and socialisation (as a journey to
the occupational route of domestic work) is a human product. Ongoing human
production 1s produced by men/women in the course of their ongoing externalisation
process. Social order is not biologically given or derived from any biological data 1n its
empirical manifestations. Reality is socially constructed and the sociology of knowledge
analyses the process in which this occurs. Reality 1s a phenomenon that we cannot wish
away. Knowledge, as a certainty, is real and possesses certain characteristics (Berger &
Luckmann (1991: 51-55). This reality is derived from knowledge which 1s socially

constructed and maintained by domestic workers is the area of concern in this study.

3.5.2 The Sociology of Knowledge

The primary concern with the social construction of reality is with everyday knowledge.

What Berger & Luckmann (1991) mean by knowledge, is what the domestic worker takes

to be real about the world in which she lives, works and occupies.
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"... the sociology of knowledge must first of all concern itself with what people
know as reality in their everyday, non or pre-theoretical lives. In other words,
common sense knowledge rather than ideas must be the central focus for the
sociology of knowledge. It is precisely this knowledge that constitutes the fabric of

meanings without which no society could exist" (Berger & Luckmann, 1991: 14).

Berger & Luckmann (1991) are concerned with designing a theory that helps us
understand how we, as possessors of knowledge, come to establish a reality. Their
objective 1s to understand how a sense of reality ts constructed and maintained. Reality 1s
taken to be valid, legitimate and real by those that inhabit it. It is the individual that needs

to be understood in order to understand how this reality is created for the domestic

worker.

“people's phenomenological tendency to view subjective processes as objective
realities. People tend to apprehend everyday life as an ordered reality; that is, social
reality seems to the actor to be independent of the actor’s apprehension of it... we
take the reality of everyday life for granted; although we could question it , we
suspend the ability in order to live comfortably with it"

(Berger & Luckmann, 1991: 38-42).

It is this taken for granted reality that is of grave concern in this study. Female African
woman have come to accept their role as domestic workers and it is this acceptance that

1s problematic. Berger & Luckmann (1991: 152-155), identify four different levels of
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understanding or knowledge. These levels are important in understanding the way in

which reality exists or is formed. These levels influence the formation of everyday life.

o Linguistic: our vocabulary allows us to name things. By allocating names we must

grant its claim to exist.

o Theoretical propositions: this includes myths, stories and anecdotal evidence used

to justify social events or relations.

o Explicit theories are linked to organisational contexts.

e Symbolic universes: tie together different institutional environments to explain the

interrelations.

Language, myth, gender bias and/or anticipatory socialisation and the outside world
influence us as individuals. These institutions, that the child comes into contact with
shapes ber view of the world and allows her to perceive things in a particular way. This 1s
different for doctors, kings and domestic workers. We perceive and internalise things the
way that we are taught to internalise them. In l[earning to communicate in a particular way
and manner with different people, we ultimately submit to a particular position. In the
case of the domestic worker, if African woman are labelled as domestic workers they
have a right or a claim to be domestic workers. The explicit theory, in the case of

domestic workers in this study, centres on socialisation. Issues of patriarchy, gender and
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apartheid all culminate in an explanation of the arrival of the female African into the role
of domestic worker. Historically, African woman have engaged in domestic work, and
this could be used to justify the continued entry of African woman into the occupational

role of domestic worker.

Linguistic expression and/or language are very important in the process of socialisation
and occupational outcomes in this case. Language, as we have seen, is communication
through significant symbols and it is through significant communication that the
individual is able to take the attitudes of others toward her (Mead, 1967: 18). When a self
does appear it always involves an experience of another. With the act of talking, the
individual takes the role of the other, 1.e. responds to her own gestures in terms of the
symbolised attitudes of others. Language is learnt through several stages of socialisation
and impacts on the process of socialisation. Language allows the girl child to engage with
people in the family, commumnity and society at large to adopt values and learn about
belonging to a society. Language plays a critical role in the objectification of the self and

the identification of the individual within the context of the family and community.

With the ability to talk, the child is able to reflect on situations and may challenge the
objective reality of those in authority. The child is starting to reflect, internalise and make
her own decisions. She now begins to question things around her. The child begins to
negotiate from an individual perspective. The common sense of reality is the outcome of
a negotiation process wherein reality 1s produced and reproduced (Berger & Luckmann,

1991: 154). The individual might at this point be able to make decisions without the
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influence of others. The decision that is made will be influenced by the process of

primary socialisation that the child has undergone.

The sociology of knowledge seeks to understand the subjective and objective reality of
specific societies. No two societies will have the same reality. As such, reality is divided

into the following two categories;

o Subjective, beliefs about the world; and

e objective reality, the rest of the real world, or that that cannot be wished away.

Subjective reality includes beliefs about the world while objective reality includes the rest
of the world, that which cannot be wished away. The individual is a member of a family,
and families are objectively real and exist, but are socially constructed and maintained.
The subjective beliefs about the world for the African woman could be that African
women who work in the city find employment as domestic workers and live with their
employers, are well paid and taken care of. Their belief about domestic work could be
very glamorous. Their subjective belief could also be that if they do not have the

necessary skills, all that they will be capable of is housework and domestic work.

Subjective reality can differ from society to society and community to community. It is
the way in which a particular group of people or an individual formulates her beliefs

about the world. The subjective beliefs of the domestic worker will be understood
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through hler lived expeﬁences}{‘at she will share in the interview process. Knowledge and
families or institutions of which a family is a part of are a structure for the production of
knowledge. Examples of this knowledge production are emotions angd gender. The
objective reality of families and communities are maintained and, as such, the conformity
levels in these societies are high. As such, women will confine themselves to roles that
they have witnessed historically and one of these roles is that of a domestic worker in the
urban centre. Not only is it domestic work in the urban centre it is also domestic work
largely for African women. The challenge lies in trying to discover how subjective
meanings become objective things. Subjective meanings are realities about our world, i.e.
the world that individual groupings of people live in. Objective things include the rest of
the world, those things that cannot be wished away. These things become part of what a
society, family, community or institution is and is ingrained within these institutions.

That is how subjective meanings become objective things.

The objective reality could be that we, as employers, expect our domestic workers to be
black African women. We cannot associate women of other races being employed as
domestic workers. Those that caanot be wished away include the fact that millions of
African women are employed as domestic workers all over South Africa. Black African
women can be employed at a cheaper rate than women of other races. African women are
more willing to engage in domestic work. Berger & Luckmann (1991: 52), discover how
human actors construct their own world and how their products come to appear as things
and why this social world seems real to people. Berger & Luckmann (1991) emphasise

the dual nature of social life, individual consciousness and social structures are

Mariam Seedat



112

interlinked. The relationship between the individual and society is understood in terms of

an ongoing process of socialisation.

If we are socialised in a racially divided society and the only African woman that we
come into contact with is our domestic worker we come to believe that all African
women are domestic workers. If all girl children witness their mothers, sisters and aunts
engage in domestic work they will be socialised into engaging in domestic work. The
relationship between the individual and society 15 understood within this very unique
context and the process of socialisation that goes with it. This can also be linked to either
the self-fulfilling prophecy or the definition of the situation. Individuals are part of
families, which in turn are part of communities, religious groupings, states, countries and,
as such, they conform to the norms of the different elements listed. This conformity
provides individuals with a sense of belonging and purpose and as such the reality of
everyday life is both accepted and taken for granted. It is this taken for granted reality

that propels African girl children into the role of domestic worker.

African women, when seeking employment, find themselves with little or no skills, and
find employment as domestic workers. Other domestic workers who help them secure
employment or recommend them to families in search of domestic workers guide them.
They take this as their ordered reality. They accept this ordered reality and go through
their lives working as domestic workers. Although these women could challenge the

status quo and explore other employment opportunities, they conform to the role of

domestic workers.
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3.6 THE THREE MOMENTS

According to Berger & Luckmann (1991: 149), social reality is constructed through a

dialectical process involving three moments.

s Externalisation: our conceptions of social reality are given tangible form,

externalised in our performances, rituals and possessions.

¢ Objectification: these conceptions of reality are given objective status in our lives;
we begin to accept things that we have constructed as immutable parts of our

reality.

o Internalisation: the objectivated constructions of past action are internalised

through socialisation and become separated from the processes that created them.

Moments Processes

Society is a human product Externalisation, habttualisation, typification,
sedimentation

Socicty is an objective reality Objectivication, institutionalisation, legitimation (in

various stages) reification (opposing processes like de-

insnhitionalisation)

Man is a soctal product Internalisation, socialisation (in various stages)

producing finally, a taken for granted symmetry
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The preceding table has been adapted from Berger & Luckmann (1991: 23-33).

3.6.1 Society as a Human Product

Human beings fall into habitual ways of living, acting and behaving. When we relate to
others as human beings we relate to them as ideal types. Interaction takes place on the
basis of a mutual typification process. We identify characteristics and qualities in others
that are similar to our own. Sedimentation occurs when we selectively perceive and store
information according to its relevance to us as the individual (www.arasite.org). It
becomes evident what is relevant for interaction with certain people and we leam to
ignore the rest of their characteristics. The characteristics of an African woman are
largely ignored and she is focused upon exclusively as a domestic worker in the home of
her employer. Human beings create recipes for living within the social world that they
have created. These include routine ways of continuing within our social world
(www.arasite.org). It is this social world of the female African girl child that is important

in understanding the processes of typification and sedimentation.

3.6.2 Society as Objective Reality

Legitimisation is connected with the control of ideas and even pre-determined, some
times, by social structures. African girl children witness large numbers of women from
their families and communities engaging in domestic work, this becomes fixed and

natural for them. After values, norms and a way of life are created within our varied
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societies, this way of life is internalised. It becomes part of our consciousness.
Internalisation is accomplished through socialisation at various stages. Individuals
interact with agents of socialisation from the moment that they are born. As such, humans

can be classified as a social product.

3.6.3 Human as a Social Product

"Berger & Luckmann (1991), ask us to imagine being stranded on a desert istand
for a long period. At first we would preserve our existing way of life, but eventuatly
we might decide to change, maybe live in polygamous marriages or let children be
raised by their uncles. We would be able to remember when and how we decided to
change things, but for the generation of children born on the island, those

arrangements would soon come to appear as natural, fixed..." (www.arasite.org).

By the same token, when dealing with the socialisation process of domestic workers that
come from rural areas, we can imagine growing up in a society where domestic work is
an arena reserved exclusively for women. Young girls see women engaging in domestic

work as an occupation. It soon appears to become natural and fixed.

3.7 PROCESSES

The process includes three specific areas; externalisation, objectification and

internalisation.
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3.7.1 Externalisation

The externalisation process for domestic workers involves working long hours, entering
the employment sector on its lowest rung, taking care of the needs of the employer, while
the family of the domestic worker is taken care of by a surrogate care-giver (f the
resources are available). Externalisation, the actual reality and living out the reality will
emerge in the form of the occupational choice made by the African girl child who will be

employed as a domestic worker.

3.7.2 Objectification

The objectification of the domestic worker is the reality that she has constructed for
berseif as a result of engaging in domestic work. The hours that she works, the distance
from her family, the money that she earns and all the realities that have become a part of
her life as domestic worker. Objectification is influenced largely by internalisation of
values obtained from the significant other and the community in which the woman live.
This could include role models, which will be important in the lives of domestic workers

in this study.
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3.7.3 Internalisation

Internalisation is the reason that the African woman has arrived in the role that she is
occupying today. She has internalised and been socialised into accepting the behaviour,
role models and influences that have steered her into the role of domestic worker because
of both circumstances and socialisation. Internalisation focuses largely on socialisation.
An individual is not born a member of society; an individual is born with a predisposition
to sociality and eventually becomes a member of society. In the life of every individual
there is a temporal sequence of occurrences. The beginning point of this process 1s
internalisation, the immediate apprehension or interpretation of an objective event as
expressing meaning, that s, as a manifestation of another's subjective process which
thereby becomes subjectively meaningful (Berger & Luckmann, 1991; 150). The
subjectivity of the other person is objectively available in the form of an expression or
action and becomes meaningful to the first person. Internalisation is an understanding for
fellow members of society and understanding of the world as a social reality (Berger &

Luckmann, 1991: 150).

This process begins with the individual "taking over” the world in which other
people already co-exist. The world becomes part of one’s existence. Situations are
defined in relation to other people. There continues to be a mutual identification
between oneself and other people, we begin to participate in each other's lives.
Once this degree of internalisation is achieved, the individual becomes a member

of society. The ontogenetic process by which this is brought about is socialisation
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(Berger & Luckmann, 1991: 150). The African girl child begins to take over the
world in which her mom, aunt, sisters and grandmother occupy. The world then
becomes part of her existence. Her situation is defined in relation to her family
and community. The process of mutual identification takes place, the role is

internalised and the African girl child becomes a member of the society.

Internalisation only takes place once tdentification has taken place; the child takes on the
roles and the attitudes of the significant other and makes them her own. Through this
identification process with the significant other, the individual is able to identify. The girl
child can identify with a female role model that could be a domestic worker. 1f this rofe
model is not a domestic worker she could be responsible for domestic work in the home.
The self is an identity that is reflective. The self reflects the identity that is first given to
the individual by the significant other. The individual not only takes on the roles and
attitudes of others, but also takes on their world. A name implies an identity within a

social location. An identity assigns one a place in a social world.

3.8 CONTEXTUALISING PRIMARY SOCIALISATION

In any attempt to theorise about the concept of socialisation, it is important to have a
holistic view of the definitions provided by academics and scholars in the field.
Socialisation has gained popularity as an analytical tool in human behaviour and
organisation at both micro and macro levels. The paradigm particularly makes its mark as

an explanatory model. From a purview of existing scholarship, it is noticed that few
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academics allude directly to issues of socialisation as a trajectory in their explanation of
the lives of domestic workers. Although there is a dearth of theorising around the subject
of socialisation from global perspectives in both first and third world countries, linkages
between domestic workers and socialisation have not been explored in South Africa and

other parts of the world.

This study considers early childhood socialisation (primary socialisation) on three

dimensions, i.e. How does the structural position of parents/caregivers/guardians (class,

race, gender) affect the;

o child's experiences;

e family structure ( gender roles); and

s schooling expectations of the girl child.

The above factors affect the self-concept (primary socialisation) and the occupational

roles (secondary socialisation) that African women currently engage 1n as domestic

workers. For Berger & Luckmann (1991), primary and secondary socialisation, play a

critical role in society. All of the preceding three factors are instrumental in the

occupational role that the African girl child will ultimately occupy later on in her life.
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The concept, process or term socialisation is not new. From its early recognition in 1900
when Mead (1967) highlighted its stgnificance in human behaviour, it has become a buzz
word across disciplines, in workplaces and in both formal and informal institutions.
Notwithstanding this, the term has developed and is practised in different ways by
different people, reflecting diversity at social, economic and political levels in all
societies (Mead, 1967: 98). It js important at this juncture to create a definition for this
study on primary socialisation. Berger & Luckmann (1991; 150), define primary
socialisation as the comprehensive and consistent induction of an individual into the
objective world of a society or a sector of it. Primary socialisation is the first type of
socialisation that any individual undergoes during their childhood; it is as a result of
primary socialisation that the child becomes a member of society (Berger & Luckmann

1991; 150).

When Berger & Luckmann (1991), explore society as a subjective reality, they draw
attention to the processes of socialisation, which help human beings internalise objective
reality. These processes of socialisation are made possible for human beings because we
have the capacity to change or adapt environments to our own purposes. These purposes,
according to Berger & Luckmann (1991), are not pre-determined or fixed instinctual
structures, they are socially constructed. Human beings inhabit a natural and a social
world. The freedom of human nature allows for the diversity and creation of cultures,
which human beings produce themselves. It is the hierarchy of domestic worker and

madam created through the processes of apartheid, primary and secondary socialisation
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that is absorbed by the African girl child, which may later encourage her to engage in

domestic work.

"While it is possible to say that man has a nature, it is more significant to say that

man constructs his own nature, or more simply, that man produces himself” (Berger

& Luckmann, 1991: 67).

We as human beings, more so as tndividuals, are responsible for constructing our own
reality. Our life path, choices and experiences shape and determine the reality that we
construct for ourselves. Human beings are born with a predisposition to sociality.
Through interaction with people the reality that has been created by the group into which
you are born is internalised. Through this process humans internalise a personal and
social identity of a particular role model. The acquisition of a personal and soctal identity
in any given society is described in terms of both primary and secondary socialisation. If
young African girl children see the role of women as homemakers in the domestic arena

they will internalise this reality shared by the people around them.

Socialisation can be linked to a process that all individuals undergo in order to become
part of a society; it involves life long learning. It involves and requires contact and
communication with other people. Primary socialisation is the most significant
socialisation that all people undergo. All socialisation that follows (secondary
socialisation) this has to resemble it. Every person is born into an objective world with a

significant other that takes responsibility for pnmary socialisation. The significant other
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is responsible for primary socialisation that is imposed upon the child. Primary
socialisation involves far more than cognitive learning. The learning process 1s charged
with emotion, which helps facilitate learning (Berger & Luckmann, 1991: 150). It is this
emotion that needs to be understood in order to understand the occupational choices made
by the female African. The emotion that is felt by the child is learnt from the significant
other. If the significant other has taught the child to behave and respond in a particular
manner this learnt behaviour will be adopted when an occupational choice 1s made. The
emotion and the action are inter-related. According to (Berger & Luckmann, 1991: 89),
primary socialisation relies on emotional dependency in relation to the child who is
totally dependent on the significant other. This significant other imposes his/her own
sense of reality on the child. Initially the child will see this reality as the only reality

because she has no point of comparison.

"The child 1dentifies with the significant others (parent /guardian/caregiver) in a
variety of emotional ways... The child takes on the significant others’ roles and
attitudes, which the child internalises and makes them his own. By this
identification with significant others the child becomes capable of identifying
himself/herself, of acquiring a subjectively coherent and plausible identity” (Berger

& Luckmann, 1991: 151-152).

In the case of the female African domestic worker the scenario is the same. The girl child
identifies with ber significant other. The emotional attachment begins to grow, at this

point the girl child begins to take on the role of the significant other. It is from this point
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that a definition of the self begins, and an identity begins to form for the girl child. The

girl child will emulate and copy those around her. Primary socjalisation is;

"The process by which an individual acquires the knowledge appropriate to a given

society" (Palmer, 1989: 373).

It is important for individuals to function within the rules and norms of the society and
community from which they emerge. It is these rules that the girl children come to learn
and understand. They function within the parameters of these rules. According to Roberts
(1995: 732), pnimary socialtsation 1s a process dunng which people adopt/learn or acquire
knowledge, values, language, social skills and sensitivity. The central element in the
primary socialisation process of human beings is the development and transformation of
personality. The development of personality is characterised by individual and collective

menbership in a community.

"The significant others in the individual’s life are the principal agents for the
maintenance of his subjective reality... wife, children and secretary solemnly affirm
each day that one is a man of importance, or a hopeless failure, maiden aunts, cooks
and elevator operators lend varying degrees of support to this" ( Berger &

Luckmann, 1991: 170).

Role models as well as significant others all have & profound impact on the objective

reality of a person urrespective of her occupational role. People maintain and support the
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reality that domestic workers have created. The role of the domestic worker is accepted as
being real. According to Berger & Luckmann (1991: 151), a lower class child absorbs the
lower class perspective on the social world. If what Berger & Luckmann (1991) say about
the lower class child is true, domestic workers whose parents before them have engaged

in domestic work will be easier understood.

To summarise, socialisation is the continuous and constant induction of an individual into
a society and or community. It involves learning to conform to the norms, respect the
values and adhere to the rules of the community, family or group to which the individual
belongs. It is through the process of socialisation that the child learns what it means to be
either male or female. In this case it may be the process of learning to become a domestic

worker.

3.8.1 Socialisation within a South African Coutext

Societies differ and South African society is unique because of the system of apartheid
prior to 1994. The system of separateness resulted in the isolation of the African people
in rural areas. African people lived completely separate from people of other races. They
were confined to homelands that had inadequate facilities. The employment opportunities
in these areas were limited and, as such, unemployment levels were high. Men, for
example, were forced to leave the rural areas and work on the mines far away from their
homes. This system came to be known as the migrant labour system and separated

families for long periods of time. The separation of husbands from wives and fathers
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from children lead to the degeneration of the traditional African family. With the absence
of large numbers of men from the homelands in the rural areas family patterns began to
change. The rural areas still remained under resourced. With the continual depletion of
resources women were pushed from the rural homelands to the urban centres to make a
living and support their families. Children were left behind with surrogate caregivers.
This altered the traditional family system thereby altering the socialisation process. The
primary socialisation process in South African society is therefore unique and in
analysing the process the uniqueness needs to be carefully understood. It is this
uniqueness of race, class and gender that need to be carefully analysed during the

research process.

3.9 GENDER BIAS

If the rules for boys and girls are different and the society in which they live has different
expectations for girls and boys the children will be soctalised with these rules and
expectations, If the girl child is expected to take care of the home while her male
counterpart is attending school, the girl child will come to believe that it is the role of the
woman 1o take care of the home. If boys are encouraged to complete their schooling and
further their education, while girls are discouraged from doing the same, gender bias is
evident. Not only is it evident but it immediately places the girl child at a disadvantage
and into a life of poverty. It is the lack of education, incomplete schooling and lack of

further education that forces female African women into the role of domestic workers.

Mariam Seedat



126

Both primary and secondary socialisation can be deemed as a process of learning culture,
norms, values and roles. This learning process helps a person becomes an active
participant in society. It provides a way for culture and norms to pass from one
generation to the next. This is how society maintains culture, tradition and norms. We
learn what is acceptable if we conform or learn of the repercussions if we challenge
societal norms. We learn the attitudes, values and actions appropnate to individuals as
members of a particular socio-economic and political society. As such, it is a process
through which we learn expectations that people in our commuanity or society have of us.
This is one of the ways in which domestic workers can be reproduced. Mothers and
grandmothers have historically taken the role of domestic worker and as such the African

girl child becomes a domestic worker.

3.9.1 Primary Socialisation

This study defines primary socialisation as a learning process wherein the girt child leams
acceptable norms, values and behaviours in order to become part of the community into
which she is bon. This learning process is a pivotal part of the socialisation process. The
girl child learns expectations that society has of her. It is these expectations that will play
a role in her determining and establishing her identity. It is through primary socialisation
that the African girl child witnesses the gender inequality that exists between the girl and
the boy. It is at this point that she realises that the expectations for boys and girls are

different. The African girl child might, over time, witness her mom, grandmother, sister
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or even aunt engage in domestic work and refer to her work in 2 positive light. The young

child is impressionable and might aspire to occupying the same role.

3.9.2 Secondary Socialisation

Secondary socialisation is any thing else that an adult learns that inducts her into new
sectors of the objective world of society (Berger & Luckmann, 1991: 150). The induction
into the role of domestic worker happens when the African woman becomes employed
and she has to learn new values, morals and codes of conduct in order to fit into the world
of her employer. The role of the domestic worker needs to be understood in order for the
African woman to meet the requirement of her job. She has to learn the way that the
family she is employed by does things. She needs to understand what is expected of her
and how she is expected to behave. The induction process teaches her what is acceptable
and what 1s not. Secondary socialisation is associated with the internalisation of a
specialised sub- world of knowledge, the sub-world of the domestic worker. The
knowledge required to be a domestic worker needs to be internalised by the African
woman in order for her to fit the role of domestic worker. There is a strong cognitive

component and identification with being a domestic worker.
"...the sub-worlds acquired during secondary socialisation may be learned

instrumentally or at a psychological distance from the knowledge which is Jearnt*”

(Berger & Luckmann, 1991: 156).
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The knowledge that is learnt is transmitted through the process of socialisation. The girl
child knows domestic workers that are part of her family or community. She identifies
with an individual woman or a group of women. This becomes her role model. She
aspires to the role that is occupied by her role model. She learns from her role model and
emulates her. This sub-world is internalised and when the girl child later makes a
decision to enter domestic work this knowledge comes into play. The African girl child
witnesses other domestic workers, she [earns from them and internalises the things that

other women engage in.

The difference in the depth between the sense of self that the person encapsulated during
primary and secondary socialisation, make it viable to consider the sub worlds of
secondary socialisation “as more detachable than the base world learned during primary
socialisation" (www.scr.com). Socialisation will affect the choice that is made by the girl
child especially when she has had limited exposure to role models as in the case with girl
children who later engage in domestic work. To summarise, secondary socialisation i1s a
process wherein we are exposed to different institutions outside the commumnty from
which we were socialised in. It is as a result of secondary socialisation that we leam to

behave in environments outside of the norms of our community or social setting.

Anticipatory socialisation bears a great deal of affinity to this study. Female African girl
children are taught from a very early age that the role of the woman is confined to the
maintenance of the household and the family. The young child is rehearsing for this role

from the moment that she can relate to other people. Later on in life when she is faced
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with a situation of unemployment she finds herself selling one of the few skills that she
has. Berger & Luckmann (1991), take their cue from Merton (1961) in their reference to
anticipatory socialisation. Merton (1961) helps provide some backdrop in viewing the
anticipatory learning and socialisation experiences of beginning principles when he
describes them as a pattem of behaviour in which people begin to learn and conform to

the norms, values and attitudes of a group they wish to join.

Anticipatory socialisation is said to be a rehearsal. It is a rehearsal for a situation, which
will soon be part of you. Culture and communities, families and societies run smoothly if
individuals know what to expect. We need to learn socially acceptable behaviour. We
learn the behaviour before we get there. Examples of learnt behaviour include 2 little girl
helping her mother with chores, a little boy pretending to shave. Interpretative
sociologists are concerned with what people do and who they are. What they become is
products of what their past experiences have led them to expect is proper behaviour
(Blumer, 1969: 21). If it is considered proper and acceptable to be a domestic worker then
female African girl children will rehearse for the role of domestic worker.

Anticipatory socialisation has a great impact on gender specific role allocation in the
childhood home, such as expectations that parents have of male and female children both
as children and later on in life (Kanhere, 1987: 227). Anticipatory socialisation is the
process of learning how to perform a role attached to a status that we do not yet occupy
(Palmer, 1989: 371). It involves preconceived notions about the job. Friends, relatives
and employees can provide sources of information for the job. Recruiters could provide a

rosy view of the job (Jablin, 1982: 256). This could be some of the ways in which the
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African girl children are enticed into a life of domestic work. In the case of domestic
workers that will be interviewed for this study and whose mother or grandmother before
them were domestic workers, anticipatory socialisation has to be carefully understood
and analysed. If the situation of her being a domestic worker 1s expected and defined for
her she will come to occupy that role, based on societal expectations. This ts also known

as anticipatory socialisation.

3.9.3 Re-socialisation

According to Berger & Luckmann (1991: 182),

“In re-socialisation the past is reinterpreted to conform to the present reality, with
the tendency to retroject into the past various elements that were subjectively

unavailable at the time.”

The African woman arrives at the home of her employer and has to adjust and alter her
behaviour in order to conform to the role of domestic worker in a specific social context.
This process of re-socialisation is important because it helps the domestic worker adapt to
her occupational role. Re-socialisation can be problematic if the African woman does not

ease into the process. This could threaten her job.

The concept of re-socialisation is a process of learning a specific set of new attitudes,

values and behaviours different from those in one’s previous background and
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experiences (http://research2.csci). When the African woman arrives in the urban area
from the rural area she has to make adjustments to living in the city and becoming a
domestic worker in a new environment. The African woman has to begin to unlearn
previous orientations and learn new ones to suit her role as domestic worker. She has to
learn to latch on to new behaviours that are defined by the new situation. The ease of re-
socialisation depends on the following:

¢ the amount of control the individual is under;

e the ability to shed previous statuses;

¢ to deny worthiness of old self;

o the degree of group pressure; and

e the degree of individual participation in the process (Palmer, 1989: 222).

The domestic worker re-socialises herself as a means of survival. If re-socialisation does

not occur she risks losing her job.
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3.10 CONCLUSION

Humar behaviour and socialisation processes defined and conceptualised by Cooley
(1930), Mead (1968), Merton (1961), Thomas (1923) and Berger & Luckmann (1991)
provide useful background information for the theoretical model that has been selected
for this study. These sociological theorists identify and describe both patterns and
processes of socialisation and reflect on situational insights that are important when
addressing and defining socijalisation. Interpretative theorists view different categories as
places where meaning is constructed through social interaction of people within the
setting. In any theoretical analysis on the socialisation process of the African girl children
who ultimately arrives in the occupational role of domestic worker, the concern of how
gender and socialisatjon interrelate to create a specific character of the domestic worker

in South Africa is very real at this point.

Berger & Luckmann (1991) have solidified the emergent dynamics through the
incorporation of theoretical studies. They reinforce, through their theoretical writings, the
reality of a socialisation process. The nature of domestic work is unskilled and labour
intensive. It also clearly has a gender, race and class character, mainly because African
woman in South Africa perform it. Once one begins to consider the dynamic relationships
between gender, race and socialisation, it is necessary to link these categories in a manner
which avoids a stereotype that all African wornan from rural areas that come from

indigent backgrounds, will arrive in the occupational role of domestic worker. It is
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important to note that poor access to education, and poor training results in high levels of

illiteracy. This leaves some African women with very few occupational choices.

The emphasis of the theoretical analysis is on the process and impact of socialisation as
set out by theorists Berger & Luckmann. (1991). Consequently, an African girl child
becomes a domestic worker as a result of gender-biased socialisation, internalisation and
patriarchal expectations that she will be a domestic worker, if she sees herself ending up
as a domestic worker. If we take into account Berger & Luckmann’s (1991) theory of
socialisation and in the social construction of reality it becomes clear how socialisation
impacts on the ultimate occupational choice of the African girl child. In sum, the issue is
that men and women have different roles allocated to them at an early point in their lives
relayed to them through the process of socialisation. Their experiences do not share a
common basis and it is for this reason the position of African women in domestic work
can be understood within this theoretical framework. For the position of female African
domestic workers to be theorised, their specific socialisation patterns as girl children must

be understood and given due consideration and analyses.

3.11 SUMMARY

Having discussed the theory of socialisation and its manifestation within society it can be
noted that socialisation is a process that the African girl child undergoes to arrive in the
occupational role of domestic worker in the Durban Metro Region. Socialisation is 2

mechanism in that it socialises women for a specific social role within the home. Women
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in rural patriarchal environments find themselves compelled to perpetuate a continuation
of the male dominated patriarchal socialisation process by ensuring that their daughters
become part of the society to which they belong. Having theorised about the socialisation
process it would be interesting to note whether this process results in the female African
armiving in the occupational sector of domestic work. At this point the methodological

orientation of this study is explored in the following chapter.
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METHODOLOGICAL ORIENTATION

“Throughout the interview you should work to encourage your conversational
partner to be open and frank, as well as to provide answers in depth. To do so, you
show that you understand the factual content of what is being said and empathize
with the emotional undertones. This is most important early in the interview as it

sets the tone for the entire discussion” (Rubin & Rubin 1995: 131).

41. INTRODUCTION

Despite extensive scholarship review, very little has been written specifically on domestic
work and socialisation. This study 1s unique for this reason and this uniqueness will be
explored and further analysed once the interviews have been completed. It is for this
reason, within the current backdrop in South Africa, that a study on socialisation and
domestic work is not only important but necessary. It is necessary to understand the
reason why so many African women engage in domestic work. No academic study can be
complete without the use of a theoretical framework and this study uses Berger &

Luckmann’s (1991) social construction of reality as the main source (other theorists have

also been investigated and explored).
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Falling within interpretative theory, also known as symbolic interactionism, the theory
and scholarship review are useful tools in conducting this study. It is through the use of
selected theory from the extensive scholarship review and carefully planned

methodology, that the study is conducted.

, ” Before providing a methodological orientation for this study, it would be useful to

establish tbe synergy between the theories of this study with the selected methodological L
framework. Both the theoretical framework and the scholarship review have indicated A

that interpretative sociology and qualitative methodology are compatible and a

combination of these methods will help explain why so many African women come to

Durban from rural areas to engage in domestic work. This study will help create new
knowledge in a field that has been extensively explored. The interviews that are used

include mainly open-ended questions. These are the tools that will help achieve the goals

of this study. The point of the study has arrived where it is necessary to understand:

e The socialisation process that these domestic workers underwent as children in the

homes of their parents/caregivers/guardians.

e To what extent did the socialisation process that they underwent impact on them

choosing domestic work as an occupation?

e Why do so many African women from rural areas engage in domestic work?
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.l

This chapter focuses on the methodological framework that has been employed to
conduct this study on socialisation and domestic work. The qualitative framework that
has been adopted for this study will extract the necessary and relevant information from

the twenty domestic workers that are participating in this study.

“Research design tells you what types of information you want to collect and from

whom” (Rubin & Rubin, 1995: 93).

A theoretical framework and a methodological map are critical to any study. IStudies on
domestic workers have been presented by Cock (1984), Preston Whytc (1969) a.nd other
academics both local and international. Ln this study, the concept of secrahsemon is used

to show how‘}.he lives of the female African girl children are different, whereby gender,

race and socialisation influence their occupational choice.

4.1.1 Background to the Study

 This study relies extensively on qualitative methodology in order to gather information

on the $ocialisation process of the female African domestic workers.
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“Whom you choose to interview should match how you have defined the subject of
your research.... All people that you choose to interview should satisfy three
requirements. They should be knowledgeable about the cultural arena or the
situation or experience being studied, they should be willing to talk; and when
people in the arena have different perspectives, the interviewees should represent
the range of points of view” ( Rubin & Rubin, 1995: 65-66).

> -

’ The participants that were selected for the srudy were selected based on ﬁ1e criteria | |
PP : -

hlgﬁhghted aboveﬁ1i All domestlc workers were able to recollect their life experiences in
the homes of their parents/caregivers/guardians. The participants were able to recollect
their childhood years in detail. All domestic workers that were willing to tatk were
selected. The researcher tned as much as possible to include domestic workers of all ages
and backgrounds. Taking a cue from Rubin & Rubin (1995) it was necessary for this
particular study tov speak to several domestic workers. The lines of communication with

domestic workers were open well before the inception of this study. While preparing the

scholarship review and other chapters for this study, every opportunity was used to talk to

domestic workers.

“In purposive or judgement sampling the tnvestigator does not necessarily bave a
quota to fill from within various strata...the advantage of purposive sampling is that
the researcher can use her research skill and prior knowledge to choose

respondents” (Bailey, 1978: 94).
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"fhjs research emanated from a converlsation with a dom&stié worker that was employed by
the researcher in a full time capacity. She had employed Tryphina Sibongile Nzuza for six
years and realised that she [the researcher] did not know her life story. Her only child, who
was of school going age, lived with us. She began telling me the story of her 58 years over
a series of weeks, which gave me the 1dea for this research. She also began making
reference to other domestic workers that she had befriended over the years and about their
stortes. She was a link and began inviting the researcher to tatk to her friends who
willingly shared their stories with her at a very informal leve]. These women had a wealth
of information to offer. The information on offer would not only be useful in a study but
within a broader societal context for gender specialists and domestic workers themselves.
It was dectded that a study on domestic workers and socialisation pafterns was desperately
needed and necessary. Based on continual interaction with these women, the judgemeant

of the researcher was used to select the sample for this study.

42 OBJECTIVE

Like most researchers, the objective of selecting the methodological orientation is to
ensure that the overarching objectives of the study are met. The major objective is to
understand the socialisation process of the female African girl child that becomes a
domestic worker, generate new knowledge about socialisation and the domestic worker
and create new theory on socialisation relevant to the field of domestic workers within a

South African context.
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These objectives include;

e A detailed understanding, explanation and description of domestic workers.

¢ A detailed understanding, explanation and description of the social environment

in which domestic workers grew up.

e Understand, describe and explain their childhood experiences in the home of her

parents/guardian/caregiver.

s Conduct a sociological investigation into the socialisation process that the African

girl children underwent in the home of her parent/guardian/caregiver.

e Understand and explain the reasons for their occupational choice as domestic

worker.

These objectives will be achieved by employing the most appropriate methodological

procedure.
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4.3 PURPOSE

“Researchers ask about culture to learn how the rules within a group guide the

choices that people make” (Rubin & Rubin, 1995: 168).

The choice of concern in this study is the one made by the African woman in deciding to
engage in domestic work. It is important to obtain detailed information from the twenty
(20) participants for the exact reasons that made them enter domestic work. This is one of

the critical questions that should be answered upon corpletion of this study.

The purpose of this stungf would be to gain insight into the subjective socialisation
processes that twenty (20) female African domestic workers underwent as girl children in
the homes of their parents/guardians/caregivers. The end result is to establish a link

between socialisation processes in the rural areas and domestic work in the urban centre.
4.4 THE RESEARCH PROBLEM

“Ordinary events are important not only to participants, but to those who want to

learn about problems” (Rubin & Rubin, 1995: 169).

These events play an important role in this research. These events, when understood and
analysed, can offer solutions and recommendations to the problems (Alvesson &

Skildberg, 2000:65). The main function of domestic workers confines women in this
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sector to the domestic arena. They have been trained in this sphere of the household
thereby becoming confident in their abilities within this sphere. Socialisation plays a key
role in the choice and options that woman exercise when entering the labour force. In any
study that is being conducted on domestic workers and the approach used to gain entry
into their world, a brief insight into domestic workers’ characteristics, can simplify
problems. This would provide a means to a better understanding of their occupation in

general (Babbie, 2004, 19).

o They are women who are victims of unfair political, racial, gender, social and

economic circumstances within a South African context (Cock, 1980: 45).

¢ They engage in employment as domestics out of the need to survive and make a

ltving (Connell, 1987: 65).

e They satisfy their basic needs in the employer's home, where they sleep, eat and

work (Boddington, 1983: 37).

o They develop social and economic abilities, which allow them to survive under

harsh circumstances (Cock, 1980: 171).

The above selections of characteristics were drawn from studies conducted by South
African academics. The unique nature of South African society requires characteristics

highlighted by South African academics on South African domestic workers.
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Afnican women, as a category who largely occupies the domestic work sector, have
clearly been a victim of apartheid and have had to suffer severe consequences. These
consequences are explored by South African academics. This study looks at these
elements to understand their linkages to socialisation. Several other characteristics that
have been listed are explored in the scholarship review section of this study. The common
factor is that these women were victims of political, economic, social and political
oppression. As such, the experiences and socio-economic situations that they face are
similar. It is these similarities that the above researchers have drawn on. Cock (1980) has
also, to some degree, drawn on socialisation when she refers to the development of social

and economic abilities.

45 RATIONALE

Conducting a sociological investigation into the socialisation process of the female
African domestic worker is a challenging task. In nising to the challenge, careful
consideration needs to go into the rationale of the study. Key extracts have been selected
in order to support the research that is being conducted. Domestic workers originate in
poor rural families that have not had many educational opportunities. As a result of the
poor educational opportunities African women are forced to engage in domestic labour
(Cock, 1984: 13). Cock (1984) reinforces the powerlessness of the domestic worker
within a patriarchal society. The domination of patriarchy within the traditional family
unit allocated men and women to very specific roles. The relationship between the

domestic worker and the employer is relatively paternalistic. This relationship may
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generate a sense of power over the employee by the employer. This further confines the
worker to a position of dependence and powerlessness. This will be explored in the data
analysis chapter. All of these academic contrnibutions highlight and reflect the

subjugation, exploitation and powerlessness of the domestic worker.

4.6 INVESTIGATION AREA

Durban is located on the East Coast of South Africa. The choice of this area was made
based on accessibility, since the studies are being conducted at the University of
KwaZulu-Natal in Durban. Durban is located at the centre of large tracts of rural areas
thereby attracting people from surrounding rural areas in search of employment. A
composite picture of domestic workers and their socialisation process will be obtained by
engaging domestic workers from the Durban Metro Region. This end will be achieved

through the methodological orientation.

4.6.1 Methodological Orientation

The methodological approach selected for this study has to be compatible with the
theoretical framework that has already been selected. In addition to its compatibility to
the theoretical framework it has to have components that can help obtain the relevant
information from the participants. Keeping these two very important factors in mind it
was decided that a qualitative approach is best suited for this study. Qualitative

methodology and interpretative theory are widely used and have proved to be highly
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compatible in several academic studies that have been reviewed in an earlier chapter. In
any attempt to address the above research needs, the researcher will, whenever possible,
encourage participants to describe their childhood experiences (Bailey, 1978:88). The
objective of this will be to obtain first-hand knowledge from the participants. This is
referred to as “methodological empathy”. It is not necessary to agree with the perspective
in order to understand it (Mouton, 2001: 193). This is important when talking to domestic
workers, keeping this in mind will ensure that the information is accurate. According to
Neuman (2003: 75), the researcher needs to remain completely emotionally detached

from the respondents; the researcher also needs to remain neutral at all times.

“...and objective as he or she measures aspects of social life, examines evidence,

and replicates the research of others’ (Neuman, 2003: 75).

There are two basic types of empathy: cognitive empathy and emotional empathy
(Bologh, 1992:24). The first refers primarily to taking the perspective of another person,
whereas the second refers primarily to emotional responses to another person that either
are similar to those the other person is experiencing (parallel empathy) or are a reaction to

the emotional experiences of the other person (reactive empathy) (Cicurel,1967:93).
“The evolving conceptualisation of empathy as a complex and interpersonal process

suggests that the inconclusiveness and apparent contradictions of research to date

might be substantially clarified by considering data from a multidimensional
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perspective. Attention to the conceptual bases underlying diverse measurement

approaches is key to understanding the data produced” (Gorden, 1969).

Notwithstanding the limitations of their paradigms and models for this study, the debates
and knowledge accumulated in other disciplines can inform a broad range of inquiry
relevant to socialisation and domestic work. According to Rubin & Rubin (i995: 6-7),
qualitative methodology is unique and has three distinguishing factors that separate it

from other methodological orientations in the social science field.

“Qualitative interviews are modifications or extensions of ordinary conversation,
with important distinctions. Qualitative interviewers are more interested in the
understanding, knowledge and insights of the interviewees than in categorizing
people or events in terras of academic theories. The content of the interview, as well
as the flow and choice of topics, changes to match what the individual interviewee

knows and feels” (Rubin & Rubin, 1995: 6).

The nature of this sociological investigation requires detailed information from the
participants in the study. It is for the above reasons that a qualitative orientation is best

suited for this study.
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4.6.2 Methodological Approaches

This study is guided by Preston—-Whyte’s (1969) research conducted on domestic
workers. Her study provides useful information on the methodological approach that is
most effective when conducting studies on domestic workers. Akin to this study shé
utilises a qualitative approach in her study. However, her approach is not exclusively
qualitative. Cock’s (1984) study, also utilises a combination of methods. However, both
researchers rely largely on qualitative methodology{l:rom a review of their |
methodological approaches, a qualitative approach with the use of iﬁ{;rviews was

selected for this study on demestie-workers-and-socialisation. * .-
4.6.3 Types of Interviews
According to Neuman (2003: 392), in life story interviews researchers ask open-ended
questions to capture how the person understands her past. According to Atkinson in
(Hycener, 1985; 393) the research is conducted by;

e preparing a summary of each tape;

e making a verbatim transcription;

s reviewing and editing;
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e cross checking the information with the interviewee; and

e preparing a commentary on major themes.

Interviews were conducted with each of the participants in the study to be able to obtain a
clear picture of thetr lives as children and later on as adults, the focus very specifically on

socialisation pattems in their lives.

A combination of the interviews and life history was selected in order 1o best retrieve the
information from the domestic workers being interviewed. The researcher decided that
using one exclusively will not achieve the end result. Although life histories are prompted
by about five to six open-ended questions, this method was not appropriate for the
domestic workers. Domestic workers were guided by the questions that were being posed
to them. There were very specific areas that needed to be addressed and these questions

|
could not be addressed through a life history exclusively. The interview method included,

looking at different stages in the life of the domestic worker from girl child, to teenager,

to adult, to domestic worker.
4.6.3.1 Focus Group Interviews

According to Babbie (2004: 291), focus groups are generally used by researchers utilising

a qualitative framework for their study. In this process 10-12 participants are involved.
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These participants are asked to sit in a circle.

“The researcher would then manage the focus group interview by going around in
the circle, ensuring that everyone speaks and ending up with the individual

responses of all the members of the group” (Babbie , 2004: 292).

Another way of utilising focus groups 1s to retrieve information from them that you
would not nommally retrieve under any other circumstances. This is how the focus groups

will be utilised in this study.
“It 1s the shaping and reshaping of opinion that we are after. We may know what
each individual thinks, but once we put several individuals together in a group, we

are confronted with a completely new set of data” (Babbie, 2004: 292).

According to David Morgan in Babbie (2004: 292);

e The comparative advantage of focus group interviews is to observe interaction on

a topic.

¢ Group discussions provide direct evidence about similarities and differences in
the participant’s opinions and experiences as opposed to reaching conclusions

from individual interviews.
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There are both advantages and disadvantages to using focus groups. Often
methodologists such as Babbie (2004), Rubin & Rubin (1995) and Mouton (2001) point
to the lack of time and control in a focus group versus an interview. This is overcome
because this study uses both an interview schedule as well as the focus group discussions.
According to Neuman (2003: 396), there are both advantages and limitations to focus
groups. The advantages are that the neutral settings allow people to express their opinions
and 1deas freely. The open expression among members of marginalized social groups is
encouraged. People tend to feel empowered. Participants may query one another and

explain their answers to each other (Kesseler & Mc Kenna, 1978:117).

The limitations on the other hand are that “attitudes become more ex'tremé after group
discussions. Only a few areas can be fully explored in a focus group session. Focus group
participants tend to produce fewer ideas than they do in individual interviews.
Researchers cannot reconcile the differences that arise between individual only and focus
group context responses” (Neuman, 2003: 396). The focus group interviews will bring
twenty (20) domestic workers together to discuss their shared impression of the topic
under study. According to Rubin & Rubin (1995: 28), this might present some
challenges. People might not want to divulge information about themselves in front of
others and therefore will not necessarily disclose accurate information. According to
Rubin & Rubin (1995: 28), life histories and focus group interviews, among other

methods, can be included within two broad categories of qualitative interviewing, namely

cultural and topical.
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4.6.3.2 Cultural interviews

“Cultural interviews focus on the norms, values, understandings and the taken-for-

granted rules of behaviour of a group or society” (Rubin & Rubin, 1995: 28).

Cultural interviews are important for the methodology of this study, because they seek to
understand the shared meanings that the members of the group develop. The researcher
also seeks to understand the activities of the group and the logic behind the engagement
in these activities. The style of questioning as prescribed by Rubin & Rubin (1995: 89)
will be of a relaxed nature. A cultural interview involves more active listening than
aggressive questioning. “In-depth qualitative interviewing helps explain how and why
culture is created, evolves and is maintained” (Rubin & Rubin, 1995: 3). According to
Neuman (2003: 532), cultural context research is seen as a type of comparative research
tn which the researcher identifies a relatively small number of societies or cultures that
represent cultural types. Next the researcher compares the small number of cultures to

permit generalisations to other societies of those same types.
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4.6.3.3 Topical Interviews

“Topical interviews are more narrowly focused on a particular event or process and

are concerned with what happened, when and why” (Rubin & Rubin, 1995: 28).

Topical interviews seek out explanations and descriptions from the subjects involved in
the research process. Topical interviews deal with precisely defined subjects such as the
subjects in this study. They trace a process of how a particular decision was made (Lynch
& Bogen 1991:272). In relation to this study, the process that is being traced is one that

made these women decide to engage in domestic work.

4.6.4 Choosing the Interviewees

Rubin & Rubin (1995) advise researchers that the people who are chosen to be
interviewed should match how the subject of the research has been defined. The
researcher has to ensure that judgement sampling is used and that the unique nature of the
study is taken into account (Measor, 1985:36). The uniqueness of this study lies in the
fact that the domestic workers that are being interviewed are African women from
historically disadvantaged backgrounds. In addition to this, all participants are women
that originate from a very specific sector of South Africa’s African population. All of
these factors - socialisation, race, class and gender contributes to the uniqueness of this

study.
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There are certain prerequisites that interviewees should meet before they are selected.

Interviewees should;

* be knowledgeable about the cultural arena;

¢ be wlling to talk; and

e when people in the arena have different perspectives, the interviewees should

represent that point of view (Rubin & Rubin, 1995: 66).

According to Babbie (2004: 289-291), it is important that the participants in the study are
carefully chosen. The choices that are made will determine the level of success that the
study achieves. Babbie agrees that the persons being interviewed for the study must have
a lived experience of the topic under study. This is particularly important for a qualitative
study. The domestic worker that is being interviewed for a study of this nature needs to
have a good understanding of the division of labour as well as how the household from
which she originated, was divided. A research subject that is not willing to share her

knowledge and experience can serve no purpose in this study

(Mehan, 1975:99).

The careful selection of the participants is crucial to this study. In the beginning of any
research process almost all people can be helpful. As the research progresses specific

knowledge and more detail is needed to fully understand specific themes and areas. In
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this study, only African women who have grown up in rural areas and moved to the city

to engage in domestic work, are selected to participate in the study.

While clartfying the main criteria, it is also important that the domestic workers being
interviewed can remember their childhood in order to provide the information that is
critical to this study. This study looks at the socialisation processes that the participants
underwent as girl children in the home of their parents/caregivers/ guardians are critical
to this study. Without the knowledge of their childhood they cannot be of any assistance
in this study. According to Neuman (2003: 210-211), qualitative researchers collect
specific cases, events or actions that can deepen understanding and find cases that wall
enhance what the researchers learn about the processes of social life in a specific context.
Judgement sampling selects participants with a specific purpose in mind. It is never
known if the cases selected are truly representative. This type of sampling is also used to

reach inaccessible groups of people in society (Neuman, 2003: 234).

4.7 THE RESEARCHER

Objectivity and integrty of the researcher has to be maintained on a continuous basis,
According to Mouton (2001), the way in which both objectivity and integrity can be

maintained is through the following;
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o “Adherence to the highest possible technical standards in their research, teaching

and practice.

¢ Since individual researchers vary in their research modes, skills and experience,
they should always indicate the limits of their findings and the methodological
constraints that determine the validity of such finding, at the concltusion of a

research study.

e In practice or other situations in which scientists are requested to render a

professional or expert judgment, they should represent their areas and degrees of

expertise accurately and justly.

e In presenting their work, scientists are obliged to always report their findings fully
and not to misrepresent their results in any manner. To the best of their ability,
researchers should also disclose details of their theories, methods and research

designs that might be relevant to interpretations of research findings™ (Mouton,

2001: 240).

Adherence to these guidelines ensures that the researcher remaijos objective in conducting
the research. Objectivity and integrity is important in any academic study however, this
study will be guided by the principles outlined by Mouton (2001) to ensure accuracy and

efficiency in interviews and the analysis of data.
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“Some argue that social science must be as objective and unbiased as the natural
sciences; others maintaia that vatue-free, objective social science is impossible”

(Neuman, 2003: 496).

According to Mannheim (1936) in (Neuman, 2003: 497), social researchers are unique

and should adopt a relational position.

“A position apart from any other specific social group, yet in touch with all groups.
They should be detached or marginal in society, yet have the connections with all

parts of society, even parts that are often overlooked or hidden” (Neurnan, 2003:

497-498).

The uniqueness of this study rests with race as a social concept. “It is studied because the
members of a culture attach social meaning to racial appearance” (Neuman, 2003: 497).
Race is an important component of the study and played an important role in the
collection of data and later the analysis. Objectivity within the remnants of an apartheid

society was maintained by the researcher. This was achieved with a non-judgemental

approach.

According to (Babbie, 2004; 646), objectivity is a general feature in the practice of
research. An objective research method ensures the accuracy of the research findings.
Although the researcher is fairly fluent in Zulu, there were situations when it became

difficult to understand the participants in the study. The reasons for this were
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pronunciation, cultural meanings and accent. It was important that the meaning was not
lost in translation. This being a very critical part of the study, it was important that the
data was not compromised. An interpreter was used in all interviews to translate the

responses of the respondents.

The interpreter was a domestic worker and was fluent in both English and Zulu. The
interpreter was present at all interviews for ad hoc translation where necessary. The
interpreter is Angel Nzuza, 26 years old, employed as a domestic worker part-time for
three years while completing her studies. Using Angel as a translator was deliberate, she
was chosen because of her experience working as a domestic worker. The fact that she
was an African.-woman from a rural area who has had similar experiences to other
domestic workers in this study was important. She had an existing rapport with the

participants in the study. They felt very comfortable talking through her.

According to Mouton (2001: 195), a qualitative approach “has the potential to
supplement and reorient our current understanding." In the case of domestic workers it is
the understanding of the socialisation process. “Qualitative interviewers listen to people
as they describe how they understand the worlds in which they live and work” (Rubin &
Rubin, 1995: 3). Like Rubin & Rubin (1995) Mouton (2001), and Babbie (2004: 53)
agrees with and supports the view that the qualitative research paradigm atterpts to “take
its departure point as the insider perspective on social action.” The overarching objective
is to ensure that the perspective of the subjects, people or group under study is explored

and understood from a lived experience.
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This aims to provide a detailed description of a number of interviews usually less than
fifty participants (Mouton, 2001: 149). A qualitative methodological approach is best
suited to understand and explain social phenomena

(www.misq.org/misqd961/isworld/index.html).

This approach provided explanations about the socialisation process of domestic workers,

thereby presenting a holistic overview (Mouton, 2001: 194).

According to Rubin & Rubin (1995: 19), "Qualitative interviewing encompasses a variety
of ways of questioning. The family of qualitative interviews differs in the degree of
emphasis on culture, how we interview depends, in part, on what it is we are trying to

hear."

In trying to understand the socialisation process of the female African domestic worker it
is important that questions evoke responses about socialisation and childhood experiences
of the domestic worker being interviewed. The findings need to be drawn from the lived

experiences of domestic workers as opposed to what the researcher wants to hear.

4.8 THE PHILOSOPHY

This study is guided by the work of Berger & Luckmann (1991) and is located within the
field of interpretative sociology. Interpretative, positivist and critical researchers all

influence and guide qualitative research. The philosophical base is hermeneutics and
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phenomenology. This study focuses largely on phenomenology. Hermeneutics deals
largely with “the analysis of text in order to understand them” (Mouton, 2001: 167). A

philosophical base in phenomenology is understood as;

“A phenomenological study can be robust in indicating the presence of factors and
their effects on individual cases, but must be tentative in suggesting their extent in
relation to the population from which participants or cases were drawn” (Husserl,

1970: 101).

Attempts are made to understand phenomena through the meanings that people assign

them (Oakley, 1985:21).

According to Babbie (2004: 645), “A key feature of phenomenology is its emphasis on
the basic differences and analogies between human subjects and natural phenomena”.
According to Schutz (1970) one of the key thinkers and supporters of phenomenology,
“...the difference between the natural and social sciences is the fact that actors in the
social world construct and utilize first—order concepts and self understandings to make

sense of their life-worlds” (Babbie, 2004: 645).

This research also supports the view that social reality is produced by people. In addition,
the belief that people can affect changes for themselves. In the very specific case of
domestic workers in South Africa, their ability is constrained by various forms of social,

cultural and political domination.
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4.9 TRIANGULATION

According to Spradley (1979: 12) triangulation is when a researcher uses elements of

both qualitative and quantitative methodology when conducting research.

“Applied to social research, it means it is better to look at something from several

angles than to ook at it only one way” (Denzin, 1990: 199).

This study focuses, to a very small degree, on triangulation. This includes the use of
quantitative as well as qualrtative methodology. Similar to Dodds (1997) in
(www.psych.ucalgary), this study uses mainly a qualitative style, with open-ended
interviews, followed with a quantitative survey. According to Neuman (2003: 547),
triangulation is a term borrowed from surveying that says looking at an object from
several different points gives a more accurate view of it. When conducting social
research, using a combination of both qualitative and quantitative methods helps obtain a
greater understanding of the topic under study. According to Denzin in (Babbie, 2004:
275), “Triangulation, or the use of multiple methods, 15 a plan of action that will raise
sociologists (and other social science researchers) above the personal biases that stem
from single methodologies. By combining methods and investigators in the same study,
observers can partially overcome the deficiencies that flow from one investigator or
method.” Triangulation is seen as the best way to retrieve the most amount of information
of the topic under study. This method is a combination of the two main methodological

paradigms.
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4.10 SAMPLING

According to Mouton (2001; 150), the most common sampling that is utilised in the
detailed interview approach is theoretical or judgement sampli;lg. In a historically
separate society such as South Affica, domestic workers funch'on in isolation in
individual households (Delport, 1995: 33). Judgemental or purposive sampling is used in

this study.

“Sometimes it is appropriate for you to select your sample on the basis of your own
knowledge of the population, its elements, and the nature of your research aims: in

short, based on your judgement and the purpose of the study” (Babbie, 2004: 166).

This has proven to be the case for this study on domestic workers. The participants that
were required for this study needed to meet certain criteria according to the aims and
objectives of the study. According to Neuman (2003: 213), purposive or judgemental
sampling 1s used for specific types of research. The participants are selected with a

specific purpose in mind.

Marjam Seedat



162

Purposive sampling is appropriate in three specific categories.

s ““ A researcher uses it to select unique cases that are especially informative;

e A researcher may use purposive sampling to select members of a difficult-to-

reach, specialized population;

o Another situation for purposive sampling occurs when a researcher wants to

identify particular types of cases for in depth investigation” (Neuman, 2003: 213).

This study falls into the second category. The target group of domestic workers is a
difficult group to reach. It is impossible to reach all domestic workers and sample
randomly from the list. Instead other domestic workers are used to identify a sample of

domestic workers.

Participants are selected by human choice rather than at random and the method suffers in
that no sampling theory is possible. The researcher makes a decision whether the person
will be suitable for the study (www.umanitoba.ca). In this case of judgement sampling,
the researcher uses her judgement in selecting the umits from the population for study
based on the population’s parameters. This type of sampling technique is the most
appropriate if the population to be studied is difficult to locate or if some members are
thought to be more suitable (more knowledgeable, more willing, etc.) than others to

interview.
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4.11 THE PROCESS

This research process aims to obtain data about and understand the socialisation
processes of the twenty (20) selected domestic workers. The primary objective is to
understand the processes that has led them to reach the roles that they function in today.
There are four data gathering procedures that this study will highlight and utilise in

achieving its objectives.

e Intensive open-ended interviews among domestic workers about their
soctalisation experiences when they were girl children in the home of their

parents/guardians/caregivers.

e Data will be collected from a judgement sample of twenty (20) respondents.

e Interviews with the domestic workers about their life history and childhood

experiences.

e TFour group discussions with domestic workers. Five domestic workers in each

group.

This will provide the information that will help answer the critical questions of this study.
Interviews and group discussion are critical for this study, because there is no other

means to venfy the data that will be collected. Group discussion will also prompt
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domestic workers to speak freely and spontaneously. Issues that have been overlooked in

the one-on-one interview might be brought to the fore in the group discussions.

4.11.1 Intensive Open-ended Interviews

These will be conducted with each of the twenty selected participants. The interviews
will be divided into two sessions. Each session will last approximately two hours. It 1s
hoped that the interview can be completed in this time frame.

4.11.2 Judgement sample

Approximately fifty domestic workers have been engaged over the last eighteen months.
Based on the criteria previously outlined, twenty domestic workers were selected for this
study.

4.11.3 Interviews

This part of the interview, which 1s conducted at the second meeting, explores the life

history and the childhood experiences of the domestic worker.
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4.11.4 Group discussions

As the data from domestic workers cannot be verified by referring to any documentation,
group discussions will encourage domestic workers to bring issues to the fore that might
have been neglected in the interview schedule. This also allows any outstanding questions

to be addressed and helps obtain clarity on issues from the participants.

4.12 OBSERVATIONS

Observational research relies heavily on a verbal analysis. This view is interested in a
more subjective understanding of the research subjects. The domestic workers in this
study are friends or relatives of the domestic worker that is employed by the researcher.
She often has the opportunity to interact with them when they visit her home. The

challenging part of research is the consolidation of material and the organisation of data.
“A common way of organising the report is to open the presentation with a
statement of the problem, explain why it i1s puzzling and important, and then present

what you have learned in ways that solve the puzzle” (Rubin & Rubin, 1995; 257).

The problem, in this case, is to understand why so many female African women engage

in domestic work as opposed to other professtons.
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Data retrieved 1s analysed largely in a narrative form. The interpretation of the interviews
and the qualitative data from the group discussions involves the use of themes around
1ssues which arose as a direct result of the interviews being conducted. The information is
organised into thematic categories depicting the voices of the domestic workers.
Interviews cannot be venfied or corroborated in any way. Group discussions are included
in the research to help verify and get consensus on the broader issues of socialisation. In
an attempt to obtain an understanding of domestic workers and their socialisation
patterns, the evidence requires a qualitative methodology. Qualitative methodology
provides the necessary tools to extract the appropriate information that is required to

obtain an understanding of the area under study.

The distinction between data collection and data analysis is clear. However, in qualitative
research the clarity is slightly obscured. The question that is posed will determine the
information that the participant volunteers. The interview schedule will be carefully
constructed taking this into account. Qualitative researchers are concerned largely with
textual and narrative explanations. There are three modes of analysis. These include
hermeneutics, semiotics and approaches which focus on narrative and metaphor. This

study focuses on the narrative and metaphor.
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“There are many kinds of narrative, from oral narrative through to historical
narrative. Metaphor is the application of a name or a descriptive term or phrase to
an object or action to which it is not literally applicable. Scholars in many
disciplines have looked at areas such as metaphor and symbolism in indigenous
cultures, oral narrative, narrative and metaphor in different settings™

(www.misq.org).

4.13 ANALYSIS

Data analysis 1s said to be the most exciting part of research. The ideas and the
knowledge come together to form ideas and new conceptual and theoretical insights
about the topic under study. All the information is collected and collated in a methodical
order. Qualitative analysis requires attention to detail and patnstaking effort. The
information needs to be organised thematically to tell a story in the case of this study. The
thematic structures explore the different life areas of the domestic workers being

interviewed.

According to Rubin & Rubin (1995: 226), to embark on the data analysis process all
Information from all respondents needs to be compartmentalised. This allows for
comparison and analysis of the different responses to the same question and helps
identify nuances and variations. It allows the researcher to compare and contrast the

different categories and unpack connections between themes that run through the study.
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“The goal is to integrate the themes and concepts into a theory that offers an

accurate, detatled, yet subtle interpretation of your research area” (Rubin & Rubin,

1995: 227).

This is an important component of the study. Aside from answering the critical questions

of the research, one of overarching objectives of the research is to create new knowledge

on the subject of domestic workers.

Rubin & Rubin’s (1995: 229) approach to analysing data is that,

e the interviews are read and core ideas and concepts are noted,

e recognition of erotive stories;

e find themes;

e the material is coded to group similar ideas together; and

e it is then established how the themes relate to each other.

Babbie (2004:499) provides a very logical process to data analysis
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“One does not begin with a theory, and then prove it. Rather, one begins with an

area of study and what js relevant to that area is allowed to emerge” (2004: 499).
There ate two essential procedures that are required when data is being analysed or
coded. The first step would be to ask questions and the second would be to make
comparnisons. When the coding process begins, information and data is categorized into

segments. These segments will represent different questions that need to be answered in

the research process.

Bailey (1987), Rubin & Rubin (1995), Mouton (2001), and Babbie (2004), have offered

procedures that can be used in order to analyse the data. Cognisance of their contributions

is considered and the method of analysis used in this study is as follows;

s  Once the interviews are complete, they will be transeribed into individual files.

e A larger table including all twenty domestic workers details is drawn up.

e A review of all questions and answers is carried-out.

¢ Thematic headings are created.

e Information is inserted into sections and subsections.
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¢ There is a focus on socialisation and occupational choices.

Once this is achieved, conclusions are made and findings are measured against the

literature and theoretical framework.

4.13.1 The Link between Methodology and Theory

Symbolic interactionism or interpretative sociology, as it has come to be known in recent

times, is especially relevant to the concerns of sociologists. There are four ideas that can

be identified when one thinks of symbolic interactionism;

o Instead of focusing on the individual and her personal characteristics, symbolic

ineractionism focuses on the nature of social interaction.

e Human action is not only caused by social interaction but also results from

interaction within the individual.

o The focus of this perspective is on the present, not the past.

¢ Symbolic interactionism describes the human being as more unpredictable and

active in her world (www.misq.org).
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Based on this summary of interpretative sociology, it was decided that in order to
understand, explain and describe all the elements of the study a qualitative methodology
would be most compatible with a theoretical framework that is influenced by symbolic

Interactionism.

4.14 CONCLUSION

Bringing any study to a close is critical. However this can only occur if the questions

have been answered.

“The data analysis ends when you have found overarching themes and put them in

the context of broader theory and answered the question” (Rubin & Rubin, 1995:

256).

Using the methodological framework as a research map the field study will be guided and

directed by the information collated in this chapter.

4.15 SUMMARY

The principles that guide this research are of a qualitative nature. However, in the
analysis the integration of quantitative methodology is evident. In the case of studying
domestic workers in the Durban area it was decided that the best way to study a group of

women such as this would be through a qualitative methodology. It took precedence over
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a quantitative study, because a qualitative study provided more detailed information. The
primary method selected to gather data in this investigation, is an interview schedule with
143 questions. This method (and combinations) is effective in obtaining the most relevant
information possible for this study. What follows in the next chapter is an analysis of the

data.
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DATA ANALYSIS AND INTERPRETATION

5.1. INTRODUCTION

This process was a challenging one and has provided insight 1to the lives of twenty
domestic workers employed in the Durban Metro Region. More specifically, it has
provided relevant and pertinent information about the socialisation process of the
female African (girl child) who became a domestic worker, currently employed in the
urban centre. This chapter wall provide a portrayal of the domestic workers
contributions to this study. This is followed by a sociological analysis of the

information and the rationale supporting this occupational role.

Upon embarking on the process of analysing and interpreting the data that has been
collected through interviews and group discussions with twenty domestic workers,
several areas, themes and categories were considered. A large amount of information
was collected in the interviews and group discussions. The data i this chapter has been
analysed in thematic categories under subject headings. When talking about

socialisation and domestic work, it is difficult to make the data fit into peat little boxes.

A profile of each domestic worker is provided, detailing similar experiences and

grouped responses. Socialisation and explanations for the reasons that these African
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women have entered domestic work have been attempted. The lived experiences of the
domestic workers when they were gir] children in the homes of their
parents/guardians/caregivers are analysed in relation to the socialisation processes and

patterns. This chapter contextualises the scholarship review and theoretical framework.

5.2 QUESTIONS

In essence, girl children are socialised (either knowingly or unknowingly) under the
influence of a patriarchal society by the primary care giver. This notion of patriarchy is
perpetuated by the agents of socialisation. It is noted that it is female primary caregivers
that have perpetuated this patriarchal ideology. The critical questions that guide this

study include the following,

¢ How are girl children (now employed as domestic workers) socialised in the

homes of their caregivers / parents/ guardians?

o Why do largely black African women end up in the occupational role of domestic

worker?

» Are socialisation patterns different for boys than they are for girls?
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The critical questions above have guided the research process and helped achieve the
end result. At the outset of this investigation, socialisation was critical in understanding

domestic workers in this study. Issues that require clarification are,

e asociological link between the female African domestic workers and the
socialisation processes that they underwent as girl children in the home of their

parents/ guardians/ caregivers; and

¢ from a sociological perspective, the role that the socialisation process has played

in the occupational role that the female African women experience.

The data analysis and interpretation is guided by the preceding questions. There are

clear overlaps between the broad questions that follow.

5.2.1 Methodology

It is instructive at this point to refer briefly to the methodological approach that this study
has utilised. This study relies extensively on qualitative interviews in order to gather
information on domestic workers and the socialisation process that they underwent as girl
children in the homes of their parents/guardians/caregivers. This has been clearly outlined
in the methodology chapter of this study. This chapter focuses on the analysis of the data

that was collected through the interviews and group discussions.
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According to Rubin & Rubin (1995: 2),

“...qualitative interviewing 15 more than a set of skills; it is also a philosophy, an

approach to learning. One element of this philosophy is that understanding is

achieved by encouraging people to describe their worlds in their own terms.”

5.2.2 The Process

e Appointments were made with the twenty eight domestic workers.

e Each of them was invited to participate in the study.

e Only twenty-two agreed to participate in the study.

o Two were afraid of their employers and;

e Two requested payment for thetr participation in the study.

o Each of the remaining twenty domestic workers was met with individually and

the interviews were conducted.

e The women were met with in groups.
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This process helped access information about the socialisation process of the female

African domestic workers.

5.2.3 The Interviews

The interviews were for the most part open-ended. Close-ended questions were also
utilised. Their ages, educational status and the number of people in their family, was all
revealed through the use of close-ended gquestions. The interview schedule is very
extensive with 147 questions. The questions deal specifically with socialisation and the
life of the domestic worker when she was a girl child. Although all questions are not
directly related to issues of socialisation, it was iraportant that a composite picture of the

lives of the women that engage in domestic work was developed.

5.2.4 Group Discussions

Group discussions were held with groups of five women at a time. The number of
domestic workers did not exceed seven in each group discussion. The group discussions
required a minimum of three participants. All participants in the group discussion had
been previously interviewed individually. The group discussions lasted between one
hour and two and a half hours. The group discussions provided verification of the
individual interviews that were conducted. The women reinforced cultural practises and
socialisation patterns that were discussed in the interviews. Women gained confidence

in a group setting and spoke freely. Additional valuable information was received from
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the women jn the group discussions. The women volunteered information when they

were reminded about their childhood by other domestic workers.

Interviews were held with the domestic workers at their places of employment and in
parks. The interviews were held mainly on a Thursday afternoon and/or on a Sunday
afternoon. These were the best and most convenient times for the domestic workers.
Most domestic workers had a Thursday afternoon off. Sunday was generally a day of
rest for most domestic workers. Thursday afternoons were set aside for individual
interviews while Sunday aftemoons were left for group discussions. In the initial stages

of the work it was to identify participants for the study based on judgement sampling.

This period served to introduce the study to groups of women employed as domestic
workers. The nature of this study meant that domestic workers must have the ability to
recollect their childhood very carefully. A great deal of time was spent with informal
communication prior to the administration of the interview schedule. The domestic
workers themselves were very co-operative and the interviews proved successful for the
most part. A great deal of time was spent on them asking about the study and how it
could help them. There was great interest on the part of domestic workers on education

for their children.
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5.2.5 The Data

It is vital that the categories of "African", and “women" be recognised as units of
analysis when trying to understand the socialisation processes of the domestic workers
in this study, when they were gurl children. All participants in the study were both
women and African. The overwhelming majority of domestic workers in South Africa
are African women. A large majority of men that previously engaged in domestic work
have moved out of domestic work. Women have been unable to follow suit because of
gender constraints and limitations (Robertson & Berger, 1986: 13). Men have moved

out of domestic work because better opportunities have been presented to them.

5.3  FINDINGS

It was found that the women in this study did not want to see their daughters working as
domestic workers, although some of their daughters were already employed as domestic
workers. They did not want to perpetuate a cycle. They were keen to break the cycle of

poverty, poor education, and lack of training and domestic work as an occupational

route.

Domestic workers in this study obtained a very conservative gender biased upbringing.

They were subject to a gender-biased socialisation from the day that they were born.

Their primary caregivers, exclusively women, reinforced patriarchal practices within the
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household. By socialising the girl children in this gender biased manner these girl

children arrived at the following,

e They had become domestic workers due to the lack of financial support from a

male figure (father/husband).

e They were socialised to believe that once an African female marries, she is not
required to work. It is her responsibility to take care of the children and the

home.

e As aresult of this aspect of their socialisation, they are not encouraged to

complete their education.

e Education was considered wasted on girt children, because they would marry

and move to the home of the husband’s family.

e When girl children do not marry they are forced to take care of themselves.

e The absence of a father or husband in their lives leaves them with little choice

for access to financial resources.

o They engage in domestic work because they were socialised to take care of the

home afier marriage.
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o Ifthe female African woman does not marry or have a husband to meet her

financial needs she often is forced to enter “domestic work”.

The stories documented in this study deal with how women and girls were socialised. The
expectations that were placed on them as women are highlighted. Their childhood
socialisation is understood and interpreted. The stories relayed by the twenty domestic
workers, all reveal poor education, little or no skills, poor opportunities, apartheid, and an
ideology of patriarchy, which resulted in the girl children becoming victims of a gender

bias socialisation process.

S.4  PROFILES

The following table provides a brief profile of the twenty domestic workers that were

part of the study on the socialisation processes of the female African domestic worker.
Each domestic worker ts introduced and briefly profiled. The following are the exact

responses received from the domestic workers. They have not been edited. These

responses were collected in both the individual interviews and group discussions.
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TABLE 1 PROFILE OF DOMESTIC WORKERS

Name  Age  Where  How did you Are you

of areyou  acquire the skillsto  married
Participant from?  become a domestic
worker?

Alzma 70 Mahlabath There was someone  No
Khumalo ini who bad a market n
Mahlabathini and she
had asked me to work
for her. [ had learnt
how to become a
domestic worker

from her,
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IFno, whynot ~ What were some
of the vahues that
you were faught
a8 2 young girl?

I was not I'was told fo get

fortunate enough  married.

to find someone

that I would

maTy.

Whatwas ~ Level of
your/sisters’  education
responsibility

in the home?

Cooking, ~ Grade 6
cleaning and

washing




———-—————

Dors 60 Newhano ~Myfriendtaughime  No [ was not Togetmamedbut  Cleaning, ~ Grade 3

Gwala yer the skill required for fortunate 1 did nof get making
domestic work She enough oget ~ marriedasitisa  African mats
showed e how to married giftfrom God. ~~ and knitting
look after the doilcs.
children, washing,
ironing and cooking,

Tuse to religve my
friend from work

during the holidays.

Eges 50 Ulmdi  Myamiwasa No 'was not Girls were justtold  Cookingand ~ Grade §

Mbatha domestic worker and fortunate enough o get marmed.  cleaming he
she asked me to help to find someone house.
ber with the work. | that Twould
eventualy took over may.
her job.
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Buce 8 Unmmbe luselovisitmy — No [wasnotlucky ~ We were taughtthe  We had o

Dlamini mother when she was cnoughtoget  importanceof ook, clean
a domestic worker married. working, and farm (e
and she taught me the Jand
skills of washing and
ironing, Evenfually
g0t iy own job as a
domestic worker

Lyt 44 Muobawb Myautusetowork No L was ot Girls were taught /2 Grade 12

Ndlela 2 5 2 domestic worker fortunate enough  the value of work.
and when 1 visited {0 find someone
her, the employer had (hat Twould
asked me {o stay on many.
permanently
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Mwis 66 Kwm  Tuscockanthe  No [ was not We were taught the  Cleaningand ~ None
Ngcobo Necolosi ~ house when I was fortunate value of workin ~ cooking

young, 50 L leant this enough, tofind ~ order to have a

from then. The only someone that [ befer fulure,

thing that I had to would mary,

Jeam was the cooking

a5 it was different,

My employer faught

mg how 10 cook for

them.

Mphela 55 Muambith lusctockantle — No [ was ot We were told to get e had to cook  None

Nagudulela i house when [ was fortunate enough  maied. and collect
young and this is how to find someone water from the
I learnt the skills of (hat Twould miver,
domestic work. mary.
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Thobi 2%  Dort

Mlambi Shepstone

Sellimab Gula 49 Transke

Nokunga 47 Inanda

Maphumulo
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It was my No
responsibility to do

allthe house work

when I was young,

This is how {learnt
domestic work,

When we were young  No
we had to clean, cook

and do the washing

o this is how [ leant

i skills of domestic

ok,

My mother and sister  No
wete domestic

workers, When I

visited them they

taught me the skill.

186

['was not
fortunate
enough, fo find
someone (hat |

would marry.

Twas not

—-—-———c

[ was told to get

marmied

Gitls were taught

fortunafe enough  he value of work.

to get married

[ am divorced

We were taught the
value of hard work
and the importance
of being

independent

Cooking, ~ Grade 10
cleaning the

house and

farming

Wehadto  Graded
cook, clean
and do the

washing of

clothes,

Wehadto  Nonme
cook clean and
[earn African

craftwork,



——-——-——-:

Sbonglle. 59 Nkandla  Talways knewhowto No Myhusband left. Wewere taughtto  Wehadthe  Grade6
T Nuuza do these things from work and be good  responsibilties

fhe time {[eft school. children of cooking,

cleaning the
house and
Jeaming how

fo farm the

Jand

Epoes 64  Eshowe  Mysiserwasa  No Hepassed away  Iwasexpectedto  Weleamthow  Graded

Khzwayo domestic worker, in 197 get married somy o make Zly
When I visited her, [ paeniscould  mas.
would help her with collect liabola.
the cleaning, washing
and ironing
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Zama

Emmah

Sosibo

Ester

Mrandana

.

)

5
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Inanda

Escort

Entabanku

I

(Unmtala)

[usetocleany own  No
house and this s how

[ learnt the skills of
domestic work.

[learnt this at home ~ No

My neighbour wasa ~ No
domestic worker

One day, she asked

me {0 help her and

she showed the skalls.

188
Myhusband ~ We were taught
passed away  dress-making

My husband has ~ We were fold fo get

Jeft me maried.

My husband et~ We were just old

me. 10 get maried

Wehadto  Grade
cook, clean
and do the
washing,
Theyhadto ~ Grade7
¢0ok and
clean.
Wehadto  None
cook, leam
how fo farm

and clean the

garden



“——-____
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Veoia % Pt Tuelockmte N We have We were fold fo et Grade 7
Ngoobo Shepstone  house whea I was divoroed since ~ maried

stmall. Lalso have 1992,

worked at &

restaurant, were |

Jeam how to clean

.

Buolle 27 Hadig  Mymotherwasa N Myhushendtook  Weweretaught ~— Welhad totake  Grage 11

Nzama domestic worker and onasccondwife that girlshadlo  careof the
[use to help her fn addoessot  workinthe home,  childen, Cook,
the holidays, [ use o support me clean, wash
also practse my financially and plant
English at work. vegelables
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Primose 54 Transkei [started workingin  Yes Weweretmght e Wehadto  Grade 11
Sabela (Nwele) ~ order to relieve my yalue of workand  plant fruitand
auny. {0 be good. vegetables and
sellthem when
they were
harvested.
Thndi 36 Nozma Myfendwasa Vs Singing and Grade 3
Zuy domestic worker. 1 modelling,
started domestc
work when [ visited
my friend, in which
1se to help her. After
(s, [ realized that
domestic work was
my only option as
was uneducated
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Julia Nzuza 58 Nkandla  [did the cleaning and  Yes Girls were just told  Cooking, Grade 3
washing at home Lo gel married cleaning and
farming
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5.5 CHILbDHOOD

The phases of childhood are important ones, primary socialisation shapes the
expectations of the child and forms a value system to which the child adheres to.
Internalisation allows for an understanding of the society to which you belong, this
society becomes your objective reality. During the childhood years the child learns what
is needed to become part of the family, community and society at large. The objective
reality of the primary caregivers becomes the objective reality of the gir] child and she
accepts this and internalises it. When the domestic worker relays her childhood years, it is
a story of her life in a poor African rural area or township of KwaZulu-Natal. A story of a

gender biased socialisation process, survival and depleted resources.

Table 1 displays the answers that domestic workers provided when asked about their
childhood responsibilities in the home. The responsibilities that were assigned to them
were clearly gender biased. It is these skills that they utilise today in their occupational
role of domestic worker. Circumstances force choices at very critical points in their lives
however; it is the training that they receive during primary socialisation and other factors
that guide them in a particular direction. The female African girl child is steered in the

direction of domestic worker because,
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* She has been socialised to be a housekeeper for her husband’s home.

o Girl children are prepared for marriage from a young age.

o The family has expectations that their daughters will marry.

o Girls are expected to marry and be taken care of by their husbands.

¢  When they are abandoned, unmarried or widowed they are forced to take on

financial responsibility for themselves.

o She transfers her skills that she learnt in preparation for marriage to the home of

her employer.

» She has no choice; she seeks employment outside her home.

o She is forced to sell the only skills that she possesses.

e She was trained to be a wife.

e  With this training she has learnt to take care of the home.
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o She moves from unpaid labour in her home or the home of her husband to paid
labour in the home of her emsployer, where she applies her training that she

received 1n her childhood home.

e She was assigned training and skills in her childhood home based on gender and

as such she uses these skills as domestic worker.

e Domestic work has been a sector occupied largely by the female African worker.

o They enter this sector because it is considered unskilled labour.

o Itis also the lowest rung of the labour market with the lowest pay.

o Domestic work is easily available.

o She is lead to believe that it is a suitable occupation for the female African by

other female African women who enter the occupation.

e Ttis an extension of her household chores into the home of her employer.

Marriage was an important part of the values that they were taught. They were taught

skills that would allow them to take care of their own home when they marmry. The table
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below looks at the similarities of chores that they were trained and those that they are

currently performing as domestic workers.

TABLE 2 SIMILARITIES OF CHORES

Tasks and chores of the African girl child

Cooking, cleaning and washing

Plant fruit and vegetables, farming the land

Take care of yourger children, babysitting

younger siblings/cousing

Sell fruit and vegetables

Collect water from the river

African craftwork

Mariam Seedat

Tasks and chores of the domestic worker
Domestic workers are tasked with the
responsibility of home care and maintenance.
Cooking, cleaning and washing are essential tasks.
This is not necessarily a skill vsed by domiestic
workers. Domestic workers did refer to
maintaining small herb gardens for their
employers. Only one domestic worker engaged in
light gardening

Most domestic workers are either currently taking
care of children or have raised children of their
employers.

This was nsed o supplement the income of the
family and is not common practise for domestc
workers that are in full time employ

Modern water and sanitation systems in the city
centre do not require this.

The domestic workers continue with this as a
hobby and use it to make extra money when the

need arises.
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Clearly all the tasks that were allocated to the girl children were confined to the domestic

arena. Domestic work involves four main tasks, these include

e cooking,

¢ cleaning,

e washing and ironing and;

e in some cases taking care of children or the aged.

When these young girls are faced with an incomplete education, lack of skills and the
absence of a male (father/husband) they find themselves in a difficult situation
financially. They are forced to seek employment for different reasons. When they try to
take stock of the type of skills that they possess, they have no choice but to look to their

childhood training and socialisation.

5.5.1 Secondary Socialisation

The African woman is subject to secondary socialisation when she arrives in the home of

her employer in the Durban Metro Region. In the home of her
parents/guardians/caregivers the domestic worker is subject to the gender biases of her

family, culture and community. She is socialised into her role as domestic worker in the
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urban centre into the home of her employer. She is now subject t0 western versions of
patriarchy. The gender bias in the home of an urban middle class is a new experience for
the domestic worker. She is further subject to the issue of race and class. She needs to
understand the way in which the family that she is employed by, lives and functions. This
is an important part of her induction into domestic work. She learns to accept her role and
place within the context of the family. She learns parameters, boundaries and
expectations and learns to function within an environment different to the one that she

has emerged from.

Secondary socialisation is anything else that an adult learns that inducts her into new
sectors of the objective world of society (Berger & Luckmann, 1991: 150). The induction
into the role of domestic worker, when the African women becomes employed she has to
Jearn new values, morals and codes of conduct in order to fit into the world of her
employer. The induction process teaches her what is acceptable and what is not.
Secondary socialisation is associated with the intemalisation of a specialised sub-world of

knowledge; the sub-world of a domestic worker.

"...the sub-worlds acquired during secondary socialisation may be learned
instrumentally or at a psychological distance from the knowledge which 1s learnt"

(Berger & Luckmann, 199]: 156).

If girl children are taught to depend on male figures for financial support, they will not

equip themselves with the basic educational foundations that are required to engage in

Mariam Seedat



198

formal employment. They come to expect marriage and homemaking as their reality,
They are, as a result, forced into a life of domestic work when they are no longer

supported by a male figure in their homes.

Human beings are borm with a predisposition to sociality. Through interaction with
people the objective reality that has been created by the group into which you are born is
internalised. Through this process humans internalise a personal and social identity of a
domestic worker. The acquisition of a personal and social identity in any given society 1s

described in terms of both primary and secondary socialisation.

If young African girl children see the role of women as homemakers in the domestic
arena, they will internalise this subjective reality from the people or significant others
around them. One of the core lessons that the girl child was taught, was the importance of
marriage. When asked who was responstble for raising you and what were you taught, the

responses were as follows;
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TABLE 3 PRIMARY CAREGIVERS

Name

Emmah Sosibo
Ester Mnandana
Julia Nzuza
Thobi Mlambi
Egnes Khuzwayo
Mphela
Nagudulela
Alzina Khumalo
Victoria Ngeobo
Thandi Zulu

Dorns Gwala

Egnes Mbatha
Bazolile Nzama
Mavis Ngcobo
Primrose Sabela
Nokuhinga
Maphumuio
Sellinah Gula
Eunice Dlaminj
Lymet Ndlela
Sibongile Nzuza

Shiela Zama
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Who was responsible for raising you, and what were you taught?
My parents, [ was told that I had to get married

My mother, we were told that we had to get married.

My mother, we were told that we had to get married.

My parents, I was told to get married

My parents, we were told that we had to get married.

My parents, we were told to get married

My mother, I was 10ld to get married

My parents, we were told to get married

My parents wanted me to marry

My father was responsible for taking care of the money, my mother was a housewife
she took care of us.

1 was taught to get married, but I did not get married as it is a gifi from god

My parents, girls were told to get married

My grandmother, I was taught craftwork and told to marry

My mother, we were taught the value of hard work, io order to have a better future.
My sister, she taught me the value of hard work

My mother, she tanght vs the value of work and independence

My mother, girls were taught the value of hard work

My grandmother, we were laught the importance of hard work.
My mother, girls were taught the value of hard work

My mother, we were taught to work and be good children.

My mother, she taught me dressmaking
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o Twelve (60%) of the respondents were taught the importance of marriage,

o Only (5%) one respondent was taught a skill, she has not had the opportunity to

use her skill.

e The remaining seven (35%) were taught the importance of hard work.

According to Berger & Luckmann (1991), primary socialisation relies on emotional
dependency in relation to the child who is totally dependent on the caregiver. This
caregiver imposes his/her own sense of objective reality on the child. Initially the child

will see this reality as the only reality because she has no point of comparison.

"The child identifies with the significant others (parent/ guardian/caregiver) in a
varjety of emotional ways... The child takes on the significant others’ roles and
attitudes, which the child internalises and makes them his own. By this
identification with significant others the child becomes capable of identifying
himself, of acquiring a subjectively coherent and plausible identity”

(Berger & Luckmann, 1991; 151-152).
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5.5.2 Gender, Socialisation and Patriarchy

During the course of this study, the type of behaviour, values and responsibilities that
the girt children were taught, became clear. The first impression was that the homes that
these women emanated from were patriarchal. The male figure in the family was always
regarded as the head of the household. The decisions made by the male head had to be
adhered to and enforced. Women (in the homes) reinforced this patriarchal ideology.
They reinforced gender norms and values that disadvantaged the girl child from the time
that they are born. Gender-biased values were taught and these were reinforced by
clearly defined female and male chores. It was the mothers, grandmothers and aunts that

reinforced this patriarchal mindset among the female African girl child.

Gurl children are raised with certain gender-biased beliefs and it is these gender biased
beliefs that force them into roles such as the ones that the women in this study occupy.
Gender roles are clearly defined, girl and boy children are socialised within the
limitations of these clearly defined roles. Girl children roles involved washing, ironing,
making grass mats, clay pots, cooking, growing vegetables and light gardening. The boy
child, on the other hand, engaged in farming and herding cattle. These were traditional,
cultural and or gender defined roles that have been practised from one generation to

another. It is a way of life into which the female African girl child 1s socialised.

The ideology of patriarchy had been internalised by the parents and the agents of

socialisation. Gender, socialisation and patnarchal dynamics for the female African girl
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child and, later on, the domestic worker are different from western perceptions of

gender, socialisation and patriarchy.

Socialisation patterns can determine life choices and life paths that individuals follow. If
one is socjalised 1n a specific manner as a direct result of their gender the outcomes will
be different for male and female. Boys engage in cattle rearing, while girls engage in
house work. Girls are expected to marry and boys are expected to find good jobs. These
are not seen as gender biases by the domestic workers themselves. They have been
soclalised as part of their culture (Zulu), and value system that these roles are clearly
defined. Their reality is that a gender differentiation does exist and as such there will be

a clear divide between what is male and what is female.

According to Berger & Luckmann (1991), we are not born members of societies, we are
born with a predisposition to sociality and as such we learn to become a member of the
society to which we belong. We learn that which is appropriate and acceptable. We also
learn that which we as members of society need to conform to. Clearly, from the data

presented in this chapter, socialisation patterns for the girl child and the boy child are

different.

o Expectations and socialtsation patterns are different for girls and boys.

e Roles assigned to boys are traditional male roles (herding cattle, etc).
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e Roles assigned to girls are traditional and confined to the domestic arena

(washing, ironing, cooking, cleaning, etc).

e Boys are considered an investment. They will remain with the family. It is the

boy’s responsibility to take care of the parents in their old age.

e Girls will marry and take care of their husband’s family.

e Girls are poorly educated

e Girls are encouraged to marry.

o Boys are encouraged to seek further education, employment and take care of the

family.

According to the lived experiences of the domestic workers, girls are treated well and
with a great deal of respect. However, the male figure in the family always has a more
important role. This holds true for the father, grandfather, brother, son and boy child.
The male figures in the family are always regarded as the head of the household. The
girls have been treated in a gender-biased manner all their lives, they have been
socialised in this manner while boys have always been favoured over girls. All women
that they interact with are treated in a manner in which roles are clearly defined. This is

the only type of socialisation process that they have ever experienced. Knowing no
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other way of life aside from that which the community in which they live provides for
them, they live within the parameters set out for them. If society expects female African
women to engage in domestic work, there will always be opportunities for female
Africans to engage in domestic work. If the family or community to which the child
belongs has an expectation that the child will work as a domestic worker, this will

materialise.

Let us look at Victoria Ngcobo’s case:

Her father did not want her to study, he expected her to marry and take care of her
husband and his home. She followed the norms and married she met all her
responsibilities as a wife, however when she was divorced she was faced with a difficult
situation. She had to take financial responsibility for herself. The moment she stepped

out of the norm she was forced to seek employment.

If the African girl child is taught to believe that she is only capable of taking care of the
bome and children, she will come to believe this about herself. So when she seeks
employment she engages in a job that she feels she is capable of engaging in. She has
been trained by her parents all her life. She has been socialised ioto the role of mother,

home maker, cook and cleaner and she uses this to engage in domestic work.

According to Berger & Luckmann (1991: 149), social reality is constructed through a

dialectical process involving three moments.
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e Externalisation - Victoria’s conceptions of social reality are given tangible form,

externalised in her performances, rituals and possessions.

e Objectification - these conceptions of reality are given objective status in our
lives; Victoria begins to accept things that her father has constructed as an
immutable part of her reality. She is expected to take care of her husband when

she is married.

» Internalisation - the objectified constructions of her past action are internalised

through socialisation and become separated from the processes that created them.

Cooley (1922) theorises that people’s awareness of themselves and their sense of self
reflects what they believe others think of them. The participants in this study believe
that they are viewed as mothers, wives, aunts and homemakers. They begin to fulfil
these roles both within the home and the work place. The women are socialised to
believe that they need to take care of their husbands after marriage, if their marriage
fails or they loose their husband to death, if their husbands abandon them they are at a

loss.

They are forced to take care of themselves and fulfi] their roles as mothers. They try to

ensure that others think that they are capable despite the absence of 2 male breadwinner.
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5.5.3 Marriage and Culture

Girls were extremely concerned about marriage from a very young age. They were
encouraged to marry. Marriage is considered very important for African female

respondents. Eleven (55%) of the respondents in this study state,

“I'was not fortunate enough to find someone that would marry me.”

They consider the fact that they have never been married as unfortunate. Due to the fact
that they did not marry they were forced to be financially accountable for themselves.
They were all geared into very gender specific roles in the homes of their
parents/guardians/caregivers. They were prepared for marriage from a very young age.
They were taught all the roles and respounstbilities of a wife, mother and homemaker.
These skills would be useful in the form of domestic work later on in their lives when they
become domestic workers, for those that did not marry or divorced. They began

constructing their own reality.

There was a group of women which constitute the remaining (45%) nine women whose
husbands have abandoned them, died or have been left unable to work. These women are
thrust into domestic work to ensure the survival of their families. The absence of a male
breadwinner in the family forced the women to go out and engage in paid labour. This paid
labour was domestic work. This study indicates that marriage for the female African

means that she will be taken care of financially, by the family of her husband. This
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financial responsibility falls on to the husband and the family from the moment that the
woman is married. They are also taught that once they are married they become the
responsibility (financial) of their husband. It is the husband’s role to take care of the
wife. These are cultural beliefs and practises that the female African gicl children are
taught and internalise. It is only if they do not marry, when they are faced with
abandonment by their husbands, divorce or death of a spouse that they are forced to
seek employment. The society in which the girl child is socialised into places great
importance on marriage. Girl children are prepared for marriage from a very early age.
The table below indicates the expectations that parents/guardians/caregivers have of the

girl children.
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TABLE 4 EXPECTATIONS FROM THE GIRL CHILD

Name of Participant
Alzina Khumalo
Egnes Mbatha
Emmalh Sosibo
Ester Mnandana
Julia Nzuza
Sellirah Gula
Sheila Zama
Thandi Zulu
Victoria Ngeobo
Thobi Mlambi
Mavis Ngcobo
Mphela Nagudulela
Nokulunga
Maphunnulo

Doris Gwala
Primrose Sabela

Bazolile Nzama

Sibongile. T. Nzuza

Lynet Ndlela

Mariam Seedat

What were girls expected to do when they grew up?
Girls were expected to get marvied.
Girls were expected to get married.
Girls were expected to get married
Girls were expected (o get married
Girls were expected (0 get married.
Girls were expected to get married
Girls were expected to get married.
They had to get martied.

Girls were expected get married.
Girls were expected to get married.
Girls were expected to get maryied
Girls were expected to get marded.

Girls had to get married.

Girls were expected to get married.

Girls were expected fo work and get married.

The girls had to marry, plant vegetables and do craft work. We had 10
make clay pots and African mats.

Girls had to cook, clean and complete the Zulu mats. They were
taught all these things so that they could marry,

Girls were expected to work and support their parents
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The preceding excerpt from each of the twenty interviews provides documentary
evidence that the female African girl child was led to believe that society and her family
expected her to marry. In so doing her socialisation was modelled on her impending
marriage. She was trained for marriage from childhood. The only exception to the
expectation for marriage was Lynet Ndlela. She represents one (5%) of the sample. She
also stands out in the study thus far because she is the only participant in the study that
has completed her matric. The expectation from her parent was that she would support
herself financially, More detailed information on Lynet Ndlela follows. Her story

provides an example of the expectations that were placed on the girt child.

Lynet Ndlela aged 44 grew up in a single parent household. Her mother had no
education but worked hard at farming to ensure that Lynet corspleted her schooling.
Lynet and her mother did not have the resources to further her education. She was
forced to seek employment. She came to the city to seek employment. While in the city
she visited her aunt, who worked as a domestic worker. She helped her aunt while
waiting to hear about a job. Her aunt’s employers offered her a job. She had decided to
stay on and work as a domestic worker. The job was easily available. She receives free
accommodation. She would save on travel costs. She was afraid that she would not find
employment if she did not take the job. She has been working for the family for five
years. Lynet obtained the skills while growing up. Lynet feels that her mother has made
sacrifices for ber. She works as a domestic worker so that she can support her mother

financially.
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According to Thomas (1923: 13),

“If a person defines a situation as real it becomes real in its consequences.”

For Lynet, her situation was clearly defined from the outset. Her mother and she both
worked towards a goal of completing school. This was achieved successfully. Lynet and
her mother knew that they did not have the resources for any further education or
training. She made a decision based on financial necessity and her obligation to take
care of her mother. She defined her situation as real. She defined her occupational role
as a domestic worker and therefore like the other women in this study it became real in

its consequences.

The reconceptualisation of the definition of the situation is associated with Thomas
(1923). The buman individual exists in a social situation and responds to that situation.
The situation has a particular character, but this character does not completely

determine the response of the individual - there seem to be alternative courses of action.

Two (10%) of women found they were divorced/separated or abandoned by their
husbands. One (5%) of domestic workers found that their husbands could no longer work
due to work related injuries and they had to take on the responsibility of becoming a
breadwinner in the family. The remaining seventeen (85%) of the participants had
different circumstances but their main reason for engaging in domestic work was their

lack of skills in other areas. They had little or no educattons so were forced into domestic
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work. All of these factors can be linked to socialisation. They are part of the socialisation

process.

“If society is understood in terms of an ongoing process that is composed of three
moments of externalisation, objectification and internalisation” (Berger &

Luckmann, 1991: 149).

The African girl child might over time witness her mom, grandmother, sister or even aunt
engage in domestic work and refer to her work in a positive light. The young child 1s
trapressionable and might aspire to occupying the same role. The knowledge that is learnt
is transmitted through the process of socialisation. The girl child knows domestic workers
that are part of her family or community. She identifies with an individual women or a
group of women. As she identifies, she internalises their behaviour .The processes of
externalisation and objectification follow. This becomes her role model. She aspires to

the role that is occupied by her role model. She learns from her role model and emulates

her.

Nineteen (95%) percent of the respondents claim that their role models were their
mothers. They admired and respected the roles that their mothers played in their lives and
within the family. Only one (5%) participant had a male role model. This role model was
Nelson Mandela; she admired his commitment and dedication to the struggle against
apartheid. This is an important component within the broader scheme of socialisation. If

nineteen (95%) of the respondents claim to have female role models, they as females,
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mothers, aunts and grandmothers pass on the same socialisation patterns that they have
been subject to, to their children. They might reinforce stereotypical gender roles that
they were taught. The objective reality of their female role models has become the
objective reality of the domestic workers in this study. This is referred to as the social

construction of reality (Berger& Luckmann, 1991).

The externalisation process for domestic workers involves working long hours, entering
the employment sector at its lowest rung, taking care of the needs of the employer, while
the family of the domestic worker is taken care of by a surrogate care-giver if the
resources are available. Externalisation, the actual reality and living out of the reality will
emerge in the form of the occupational choice made by the African girl child who will be

employed as a domestic worker.

The objectification of the domestic worker is the reality that she has constructed for
herself as a result of engaging in domestic work. The hours that she works, the distance
from her family, the money that she earus, and all the realities that have become a given
as part of her life as domestic worker. Objectification is influenced largely by
internalisation and obtained from the significant other and the community in which they
live. The domestic worker can not escape the reality of the circumstances under which
she is raised. The gender dynamics and cultural values and norms of the family into
which she was born, have to be adhered to. An individual i1s not born a member of

society; he/she is borm with a predisposition to sociality and eventually becomes a

member of society.
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In the life of every individual there is a temporal sequence of occurrences. These

occurrences eventually lead them to a particular place in their lives.

In the case of all twenty domestic workers interviewed for this study this was precisely
the case. The domestic workers, when they were girl children, were equipped with skills
necessary for marriage and home making. However, they have also been subject to
influence based on their personal life experiences and occupational choices and this is

still a challenge that these women face.

5.6 DOMESTIC WORK

Apartheid isolated people of colour, Indians, coloured and the African population and
forced them to live in isolation from the white population. Apartheid ensured that racial
groups remained divided and separated. This division isolated the African population
socially and economically. Apartheid ostracised people of colour completely from the
political governance of the country. It provided the African population with an inferior
education that limited their opportunities. Economic isolation bred poverty and poverty
further deprived the African population of access to education. Poor education resulted
1 poor access to employment. Women, particularly as a result of the patriarchal
socialisation process, were forced to enter domestic work. South Africa’s political,
economic and socjal dynamics under the apartheid regime had created a market for

cheap domestic labour.

Mariam Seedat



2]4

When faced with the situation of finding employment, black African women go out and
sell the only skill they possess. They have been socialised to believe that the domain of
the home is the responsibility of the women and therefore they decide to engage in
domestic work. Her occupational choice lends itself to her childhood socialisation and
training. Boddington (1983), Cock (1984) and Gaitskell (1990), stress that race as a
form of oppression must be included in any theoretical analysis in order to adequately

understand the nature of domestic work within a racially divided society.

Race features prominently, within the South African context, when dealing with
domestic workers in South Africa. It is an arena that has historically been reserved for
African women. It is only through unpacking the socialisation process of the female
African domestic worker that academics can begin to start answering specific race
related questions within a South Africap context. Marriage was and continues to be
central to the life of the female African child. Preparation for marriage began at a very
early age for the girl child. The family and the community place a great deal of
emphasis on marriage. When the female African women were faced with the loss of or
the absence of a husband in their lifetime they were placed in a difficult situation. When

asked why they engaged in domestic work these were the responses received.
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TABLE 5 WHY DID YOU DECIDE TO ENGAGE IN DOMESTIC WORK

Name

Emmah Sosibo
Ester Mnandana
Julia Nzuza

Thobi Mlambi

Mavis Ngcobo

Egnes
Khuzwayo
Doris Gwala
Mphela
Nagudulela
Primrose Sabela
Alzina
Khumalo
Victona
Ngcobo
Nokulunga
Maphamulo
Egnes Mbatha

Sellinah Gula

Mariam Seedat

Why did you decide to become a domestic worker?

When my husband left, I had no option but 10 become a domestic worker

After my husband left [ decided to go to work to support myself

My husband did not work, [ was forced to go out and provide an income for my family

My father passed away when | was in grade 10 and my sisters chose to pay for my brother to
complete his grade 12, they could not afford to send us both to school, I had no choice, I had to leave
school and find a job. I became a cashier. T was happy as a cashier but when [ lost my job T decided
to become a domestic worker. 1 knew other women that had worked in lovely homes for rich people
and they enjoyed their jobs. 1 knew I could be a domestic worker because [ knew everything about
taking care of the home. I did not want to stay at home 1 needed (o support my child

[ was uneducated and this is why 1 decided to engage in domestic work. | believed that it was good
for my future,

] was uneducated

[ was uneducated

1 was uneducated

[ was uneducated

I was uneducated

[ was uneducated

I was uneducated

1 was uneducated and I needed to support my children

I was vneducated and thesefore this job is suitable for me.



Bazolile Nzama

Eunice Dlamini

Sibongile

Nzuza

Lynet Ndlela

Thandi Zuly

Shiela Zama

Mariam Seedat

216

Because | was not educated. Even if T continued to plant vegetables there was not enough income

from that either.

I did pot go to school and therefore I bad no option but to become a domestic worker. It was not pry
choice.

[ did oot have the money to study further and domestic work was my only altemative. Now [ vse the
money to support my danghter and L.

I am doing this job in order to support my mother. My mother sacrificed a tot for me and now I
support her. She only managed 10 send me to complete my schooling and this is why I had to become
a domestic worker,

[t was special for me becanse | was uneducated, but if you are educated you can do something else.

[ though that getting married would be like a jackpot and that is why I did pot study. Unforiunately

my husband passed away.
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Twenty respondents (100%) provided similar reasons (poor skills, education, training,
and the absence of husband) as to why they began to engage in domestic work. It ts clear
that domestic work was not an occupational choice that these women made willingly. All
the respondents in this study began to engage in domestic work, because they did not

have the skills to enter any other sector of employment.

There are four main issues that feature 1n this study among all twenty respondents.

» The African woman, who married, later lost her husband as a result of death or
divorce, or the domestic worker whose husband could no longer work to support

her financially because of health reasons.

o The African woman that never married and was forced to take financial

respousibility for herself.

o The African woman who did not have the means to study further.

e The African woman that did not bave skills to seek other forms of employment.

The common feature of all four scenarios 1s that all women in this study engage in
domestic work out of financial necessity. Their educational status, socio-economic
conditions, marital status and socialisation among other factors such as race, class and

gender, has lead them to the path of domestic work. Their reality is that domestic work is
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an area that they are skilled in. They have the skills that the job requires. They can go out
and sell these skills for financial gain, no matter how small. If the number of African
women that engage in domestic work continues to rise at the current rate, the fate of the
African girl child that has no access to education, training and economic resources is
doomed. Domestic workers in middle class households in the Durban Metro Region are
commonplace. Domestic workers are also highly disposable because of the large number
of domestic workers that are unemployed. If African women continue to see domestic
work as their only option they will have no other options but domestic work. They are
already seen as a first option for domestic worker because they can be employed at low
rates despite the implementation of a minimum wage in South Africa. It would be
incorrect to make the claim that they were being trained to be domestic workers later on
in their lives. However it is useful to note that they were being trained in the domestic

sphere. They were being trained for marriage.

5.6.1 Skills versus Occupational Choice

The domestic workers in this study were taught a variety of skills in their childhood
homes. All of the skills listed in the table below indicate skills that centre on the care and

maintenance of the home.

e The girl children learnt to make Zulu mats that had to be used to cover the floor in

the home.
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e Gardening/farming involved the growing of fruit and vegetables for consumption

1n the household.

o Clay pots are used to collect water and for bathing and cooking.

o All of the other skills involve basic housekeeping,

o The only exception was Mavis Ngcobo, who learnt to assemble fence from wire.

It would not be premature to assume that because the domestic workers in this study
did not have the opportunity to further their training and education they used the skills
that they possessed. For the female African women these skills fulfilled the
requirements of a domestic worker. Like millions of women before them, the twenty
women in this study followed suit and began to engage in domestic work out of
financial necessity. The following is a table that indicates the skills that the girl

children acquired in the home of their parents/guardians/caregivers.
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TABLE 6 SKILLS ACQUIRED

Name of Participant What skills did yon learn in your home?

Alzina Khumalo [ learnt how to make Zulu mats, and gardening skills.

Bazolile Nzama I learnt how to clean.

Doris Gwala I learnt how to make African mats and clay pots

Egnes Khuzwayo I learnt how to make Zulu mats.

Egnes Mbatha [ made clay pots.

Emmah Sosibo I learnt how to cook and clean.

Ester Mnandana [ learnt how (o do the gardening and make Zuln mats

Eunice Dlamini I had to make clay pots.

Julia Nzuza I learmt how to make African mats.

Lynet Ndlela I learnt how to wash and clean the house

Mavis Ngcobo I learnt how 1o make a fence, I also learnt how to make bedspread ‘s and
knitting doilies

Mphela Nagudulela I learnt how to farm.

Nokutunga Maphumulo 1 learnt how to sew and make beaded bed spreads.

Primrose Sabela [ learnt how 10 farm.

Sellinah Guia [ learnt how (o farm the land.

Sheila Zama I learnt how to farm and sell fruit.

Thandi Zulu Cooking, washing, cleaning and ironing

Thobi Mlambi I [earnt how to make Zulu mats.

Sibongile. T. Nzuza Learnt how to make Zulu mats

Victoria Ngcobo [ learnt how to farm.
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If the women has no one to take financial responsibility for herself she knows that she has
to take the necessary steps to ensure that her family and in some cases children and
husband (for various reasons) are taken care of. In the case of the participants in this

study, they have responded by engaging in domestic work.

When engaging the domestic workers in the interviews and the group discussions, similar
reasons were found, from all participants, as to the reasons for engaging in domestic
work. The reasons largely dealt with financial difficulties, education and skills training
(socialisation). The most important reason as to why women began to engage in domestic

work; in this study, is the absence of a male breadwinner.

When she chose not to marry she is forced to be financially responsible for herself and as
such forced to go out and seek employment. If she is faced with abandonment, death or

the disability of her husband she is also forced to go out and seek employment. Domestic
work is the only option available to her. She has no other skills that can provide her with

an income immediately.
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TABLE 7 REASONS FOR ENGAGING IN DOMESTIC WORK

Name of Participant

Alzina Khumalo

Bazolile Nzama

Doris Gwala

Egnes Khuzwayo

Egnes Mbatha

Emmah Sosibo

Ester Mnandana

Eunice Dlamini

Tulia N2uza

Mariam Seedat

Why did you decide to engage in domestic employment?

I was uneducated

When my father passed away, I could not study. I did not have an option
but 10 become a domestic worker.

Because I was not educated. Even if I continved (o plant vegetables there
was ot enough income from that either

1 also do not want my children to be like me so I am working to educate
them.

I was uneducated

I cannot acquire any other job because I am uneducated

] bad no alternative but to become a domestic worker as I was uneducated
My husband had passed away. I had to start working, to support my family.
1 was uneducated

I needed to support my children.

When my husband left, I had no option but to become a domestic worker as
1 was uneducated

When my busband left me, I was responsible for supporting my family. I do
not like working in a team and I am uneducated. Therefore, 1 had to engage
in domestic employment One cannot depend on planting vegelables as
things have changed now.

I did ot go to school and therefore I had no option but to become a
domestic worker. It was not my choice.

1 did not have the opportunity of going to school

My husband did not work

] needed to support my children



Lynet Ndlela

Mavis Ngcobo

Mphela Nagudulela

Nokunlunga Maphumulo

Primrose Sabela

Sellinah Gula

Sheila Zama

Thandi Zulu

Thobi Mlambi

Sibongile. T. Nzuza

Victoria Ngeobo
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[ am doing this job in order to support my mother. My mother sacrificed a
lot for me and now ] have to support her. She only managed to send me to
complete my schooling and this is why I had 1o become a domestic worker
I did not get to complete my further studies

1 like the fact that it’s not a temporary job. There is no contract and you can
work for however long you like.

1 was uneducated and this is why I decided to engage in domestic work. I
believed that it was good for my future

1 was uneducated

I needed to support my family when my father passed away and this is why
I had 10 find emrployment as a domestic worker.

I was uneducated

[ am doing domestic work in order for my children to achieve their goals.
However, I had no option but to become a domestic worker as [ am
uneducated

I was uneducated.

I am not educated and therefore this job is suitable for me.

I needed to support my family.

I am uneducated and domestic work was my only option.

It was special for me because [ was uneducated, but if you are educated you
can do something else

I did not want 10 stay at home and I needed to support my child.

[ decided to engage in domesiic employment as I was not educated

I did not have the money to study further and domestic work was my only
alternative. Now I use the money to support my daughter and L.

I was uneducated

Also, my contract with the restaurant had come 10 an end and I needed to

have another job
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Domestic work is not an occupational field that African women eater willingly. They
are forced into domestic labour for all the reasons highlighted in the table above.
Circumstances in their lives resulted in them choosing the occupational role of domestic

worker.

If one is to espouse on sociological theory purported by Cooley (1930) we could note

that the self is divided into three phases.

e The first phase is the way in which African girl children understand their
behaviour as it appears to those around them. This could be the primary
caregivers, fathers, teachers and other important members of their family and

community.

¢ The second component of Cooley’s (1930) theory on the development of the self
is the way in which the female African girl child understands other people’s
judgement of them or of their behaviour. To expand on this if they are seen as

wives, mothers and homemakers, they will behave in this manner.

¢ Finally Cooley (1930) notes that like other members of any society the female

African girl child “...will evaluate and interpret her behaviour based on the

response to others around her” (Cooley, 1930: 118).
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5.6.2 Socio-economic Factors

According to Makhosikaz in Barret (1980), Maseko (1991), Delport (1995) and other
academics that were included in the scholarship review chapter of this study, it has been
established that domestic workers in this study, have arrived in their occupational role
as a result of the socialisation process that they have undergone as girl children in the
homes of their parents/guardians/caregivers. Socio-economic conditions feature

strongly among the domestic workers that participated in this study.

Let us look at the case of Alzina Khumalo aged 72. She has never been married. Like
the other women in this study she feels that it was her misfortune. She believes that if
she had the opportunity to marry, her husband would have taken care of her financially.
She would not be forced to work as a domestic worker. Due to the death of her father
Alzina was not afforded the opportunity to complete her schooling. She successfully
completed her grade 6. Once she completed her grade 6 she began helping her mother at
home. She needed to supplement the income that her mother brought in from tobacco
farmung. She obtained a job as a helper at the local market in Mahlabatini to help the
family make ends meet. Alzina learnt how to sell the skills that she already possessed.
Alzina was faced with financial limitations that prevented her from completing her
schooling. Her poor educational status immediately limited her career opportunities and
her eamning potential. Her lack of funds would not allow her access to skills. It is at this

point that Alzina was subject to the process of externalisation.
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She followed the path that hundreds of other female African women with poor
educational opportunities had taken before her. She began working as a domestic

worker. She created her own social reality through the process of objectification.

Alzina’s case was chosen because it is similar to other domestic workers that
participated in this study. It is similar to the domestic workers that were forced to leave
schoo] prematurely. There were also those domestic workers that did not have the

opportunity to attend school at all because of financial reasons.

In the case of Lynet Ndlela she did not have the opportunity to obtain any further
training and or education after completing high school due to financial constraints.
Others fall into the same situation. Lynet Ndlela was the only domestic worker that had

successfully completed her matric.

The following table 15 an indication of the level of education attained by each of the
domestic workers in this study. Only one (5%) participant in this study mapaged to
complete high school. Despite this, she was not afforded the opportunity for further

training and education. This resulted in her engaging in domestic work.
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TABLE 8 LEVEL OF EDUCATION

Name of Participant Leve! of education
Mavis Ngcobo None
Mphela Naguduleta None
Eunice Dlaminj None
Ester Mnandana None
Nokulunga Maphumnlo None
Doris Gwala Grade 3
Thandi Zulu Grage 3
Julia Nzuza Grade 3
Egnes Khuzwayo Grade 4
Sellinah Gula Grade 4
Egnes Mbatha Grade §
Sibongile. T. Nzuza Grade 6
Alzina Khumalo Grade 6
Sheila Zama Grade 6
Emmah Sosibo Grade 7
Victoria Ngcobo Grade 7
Thobi Mlambi Grade 10
Bazolile Nzama Grade 11
Primrose Sabela Grade 11
Lymet Ndlela Grade 12
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To address the data in the preceding table the key interpretative theorists used are
Berger & Luckmann (1991). If we look very carefully at the social construction of
reality, in relation to the process of socialisation and the domestic workers in this study,

we can identify three integral moments that are part of the process of socialisation.

These women are, to date, subject to the remnants of the apartheid regime. Apartheid
created an opportunity for unskilled African women. The young girls at this stage begin
to understand the roles and responsibilities that are expected of them. They internalise
the roles and responsibilities of women around them, this will be an indicator of their
future. All of these components form part of both the moment of intemalisation and the
process of socialisation. The girl children realise the constraints that the domain within
which they exist present to them and they accept this as a “taken for granted symmetry”
(Berger & Luckmann, 1991: 23-33), This is the case with the girl children that have not

completed their schooling, for obvious financial limitations mentioned earlier.

According to the respondents, education was never as important for girl children as it was
for boy children. Boy children were always encouraged to study further while girl children
were very limited in their educational options. In addition, financial constraints restricted
these girl children from completing their schooling. Limited resources focussed on
educating the boy children first. It is been said that it is the boy children that would take
care of the parents while the girl children will take care of her parents in law. Girl children
were hopeful about marriage and looked forward to having a husband that would take care

of their financial needs. They all came from relatively poor families. All domestic workers
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in this study have a poor educational background. The highest level of education
attained was a matric. However this is not a generalisation of all domestic workers in
South Africa or of domestic workers in the Durban Metro Region. Not one domestic
worker in this study received a post matric qualification. Had any of the domestic
workers attained a post matric qualifications they would not be employed as domestic

workers.

Educational status also lends itself largely to access to financial resources. This
prevented all nineteen (95%) domestic workers from completing high school and one
(5%) domestic worker from furthering her studies. Five of the twenty respondents
(25%) had no formal education at all. Three (15%) of the respondents completed grades
between one and three that js a junior primary level. The remaining domestic workers
six (30%) managed to complete grades four and six which is senior primary. Five (25%)
of the sample made it to high school, while only one (5%) respondent completed her
matric. One of the first conclusions is that African women in this study are poorly

educated and/or lacking in skills and engage in domestic work.
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5.6.3 The Children

"If a person defines a situation as real it becomes real in its consequences”

(Thomas, 1923: 13).

The value system for the domestic workers’ children in this study has not been altered.
Although a large number of participants believe that both boys and girls should be treated
equally, they impose the very notions and values that were imposed on them as girl
children. The women believe that notions of gender bias are still prevalent among

domestic workers. When asked about their children, the responses were as follows.
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TABLE 9 GIRL CHILDREN OF THE DOMESTIC WORKERS

Nameof  Educationa Occupationof How  Doyou
Parficipant Istatusof  daughters  much  think that
daughter/s dothey  boys and
cam?  girls should

be treated

the same?

Alzma  Highschool Sheisa [donot Yes

Khumalo feacher. know,
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Whylwhy

not?

But they
must learn
to behave
and

respect

people.

Do you
think that
you freaf
your $ons
and
daughters
the same
way!

Yes

If yes, why?

Because they are
good and

communicate

with one another,

[ no, why

not?

Do you thinkit ~ Why?

is heter to have

sons rather

than

(aughters?

Both I like sons
and
Qanghters



Bazolile  Grade 3,

Nzama
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Oneis in grade
3 and the other
is stll oo
young for

school.

Yes,

2

Girls were Vs
1ot

allowed fo

work and

study.

They were

i

expected

gl

married.

[ do not believe Daughters,

that education is
esigned for
males ouly,
Education s for
everybody o
matter who you
are, Everyone
needs a beller

future,

They will
not forget
their

parens,
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Gwala  danghters aughter plants ~ older
oompleled  sugarcaneand  dauglter
gde 1l theotherisa  eamg

fomesic ~ R6004
sorker, month
andthe

other

cams
Al
JEr

month,
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Doris Both Myoder My  Yes

JAs

They
should all
take care
of
themselve
sand stay
away from
¢ach other
unti

Mmamage

Yes,

Igivemy
children the
opportunty fo
become
whatever they

want

Both,

They all
need to be
loved and to
have a bter

Iife



Egnes  Primay  Sheisworking RS0per Yes

Khuwayo  school — asadomestic  day

worker,

Bgnes  Highschool  Unemployed Yes

Mbatha
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They  Yes They need to
should al have equal
have the opportunities o
same Know what life is
responsibi like

lities, ke

cooking,

cleaning

and

washing,

Theyall ~ Yes [like both of
need equal them.
opporfunt

ics. They

must g0 10

school,

Church,

elc

Same

Both

T ——

They are
gifts from

God.

There are
only sexual
differences
between
them. Other
than that
they are the

Same.



Emmah  Primary My daughters Yes
Sosbo  whool  gge gt

Working but

they are

martted.
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ey  Yes
Should al
Tespect

and fake

care of
themselve

§

Both need love like all [like alf
and respect children, children,
whetler they are  whether (hey

boysorgirs,  areboysor

gils



Ester

Mnandana
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Yes

26

Things have ~ Yes
changed
now. Boys
and girls can
share their
(Quties and
have the
same
opportunitie
s like
educating
themselves
and working
for their

mongy,

Because girls Daughters
and boys have

the same

opporfumifics.

There s no

difference

between them,

Boys usually
fake care of

their wives



Bunice My seoond

Dlamini ~ danghteris
in high-
school, my
(hir
Qaughteris
In primary
school and
my last born
chuld isin

pre-school

Julia Nouza - High-school
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My first
Qaughter is

unemployed

Threg of my
(anghters are
compleling

Matric.

No

Yes

Al

Boys and
girls do not
have the
samme rules.
Like boys
can spead
the entire
day in the
bush while
girls have to
stayal

home,

No

Yes

[ like giving
them a lot of

love,

Gifsand ~ Both
boys have

different
tesponsibilt

es. Gils

have {0 cook

and clean

while boys

have o berd

the catile on

the fam.

Daughters

There 1§ no
difference
between

them,

Boys do not

respect
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Ly Yes, Bahof ~ Yes  They shauld

Ndlla them need to Jeamall
be strong tesponsibilities

Mwss  Pimay — Theyae  RIND No Becaue — No Because  Both Sometimes

Neobo  schood  domestc ~ per girls have have boys can

workers, month differeat different 2V Jou 2

responsibilf things fo do hard time
¢ compared A compared and $o can
to boys, For fo boys, girls,
example They do get Sometimes
girls camnot (he same boys aze not
herd the amoun{ of responsible
cattle ang love, though. for
il he Supporting
COmS you.
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Nagudulela

Nokulunga My
Maphumulo - daugheris
in high-

school,
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Yes

Yes

A

Yes

Everyone  Yes
should

have the
tesponsibi
litytodo

the

washing,

ironing

and

cooking,

I give them the Both
same treafment

asLisfairtodo

50,

They need the Both

same knowledge

Both
children will
support and
respet their
DArents,
whether it's

aboy or girl



Primose ~ Teriary- ~ Civl Yes
Sabela  Mangosuthu  engineering

Technikon,

Sellinh ~ Highschool  Sheisworking R30per Ves
Gula asadomestic  day.

worker
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10

Theonly  Yes There s no

difference difference

between is between them.

their

sexuality.

Weall

fieed to

respect

one

another

Yes, All children ned

a better life.
They need to be

treated equaly.

Same

Both

There is no
difference
between

them,

Al children
are
imporiant as
they are

gifts from
God.



Sheila Zama High-school
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They are

schooling.

Oneof  Yes
my

daughter

sis

working

and she

is

catering,
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Yes

Same



Thandi Zul Grade 7
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L)

Because Ve, [ donot ke the
everyone Way 1y parents
eserves a freated me
beter life

Everyone

should

have a

chance to

study.

Both are fine,

They all
eserve a
beter lfe
and they
need fo be
loved. [am
a domestic
yworker
because |
did not get

enough love.



Thobi Pre-school Yes

Mlambi
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Theyalso  Yes [would like both Both
nieed (0 of them.
share the

responsibi

lities ofa

gil, For

example,

both

should

help do

the

cooking,

washing

ang

Cleaning

ofthe

house,

There is no
difference
between
them, except
sexual

differences.



Sihongile. My Schooling
TNmza  daghteris
sfill in high

school,

Viorin ~ High-school  Sheisa

Ngcobo scholar
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No. They
should be
freated

differently.

No

244
Because ~ only havea Boys and girls Daughters
theyare  daughter.  grow differently,
ifferent ~ However,if ~ They learn
Thadason]  different things
would treat
him
differently
to that of
daughter.
They have  No Boysand ~ Both
different girls have
(uties different
duties fo
cay out.
For example,
boys cannot
make Zul
mats,

Sons do not
listen 0

(heir parens
and there is

1o respect.

You never
know who
will have
Tespect or
support you
when you

are older,
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The twenty participants in the study were asked about their children. T will focus

particularly on their daughters.

e Three (15%) of the domestic workers in this study do not have girl

children.

¢ The remaining 17 (85%) participants all have girl children, a total of 34

among them,

e Two (10%) of the domestic workers’ daughters have attained tertiary level

education; one is a teacher and the other an engineer.

e Alzina Khumalo’s daughter is a teacher. Alzina only studied as far as

grade six, and was forced to leave school due to financial constraints,

There is no correlation between Alzina’s parents’ educational level
which is none, Alzina’s educational level (grade 6) and her daughter’s
educational level, which is grade 12. Her daughter was fortunate to
complete her schooling and received a job as a teacher. She did not

receive any further training and or education to become a teacher
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Primrose Sabela’s daughter is a civil engineer. Primrose completed grade eleven

and was also forced to leave school prematurely due to financial constraints.

Primrose‘s mother had no education while her father completed grade 7.
Primrose completed grade 11. There is no direct link between the
educational qualifications of the domestic workers’ parents, themselves

and their girl children.

However in both cases the domestic workers reported that their daughters were
not prepared to be domestic workers like their mothers. They were determined to
do something different. It is very possible that the combined effort of both the

mothers and daughters resulted in these girls achieving professional success.

Evidently in the group discussion, Primrose and Alzina wish that they could have
had the opportunity to complete their schooling. They were both very determined
to give their children a better life. Primrose has made it her life ambition to ensure
that her children secure good jobs. Her son is in the security sector, while her
youngest son has been left permanently disabled after a car accident. She is proud
of her daughter’s achievements. Alzina also has three children, two sons and a
daughter. One of her sons works in the hardware industry while the other is

unemployed.
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s Seventeen of the girl children are still in school.

o Six (30%) of the domestic workers daughters are currently employed as

domestic workers.

¢ One (5%) domestic workers’ daughter does not work and the marriage

was cited as the reason for this. She has three daughters.

e Two (10%) domestic workers’ daughters are unemployed.

e Two (10%) are employed, one in the catering field and the other in

farming.

If one has to try and draw a relationship between the educational status of the
domestic worker and her girl child’s educational qualifications then the table

would present itself in the following manner,
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EDUCATIONAL STATUSES ACROSS THREE GENERATIONS

Name

Sibongile
Triyphina
Nzuza

Thobi Mlabi
Thandhi Zulu

Shiela Zama

Sellinah Gula
Primrose
Sabela

Lynet Ndlela
Eunice
Dlamini
Ester
Mpandana
Emmah
Sosibo

Egnes Mbatha
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Educational status of
parents

No schooling

No schooling.

No schooling

My mother went to College
she was a teacher

My father completed
standard 4

No schooling

Mather had no education
Father bad a standard 3

No schooling

No schooling

No schoaling

No schooling

No schooling

Educational statns
of domestic worker

Grade 6

Grade 10
Grade 3

Grade 6

Grade 4

Grade 11

Grade 12

None

None

Grade 7

Grade 5

Educational status of girl child

Still schooling

Still schooling
Sall schooling
Still schooling (4)

Nomne (1)

Grade 6

Grade 12
Engineering Degree
N/A

Still scheoling (3)
None (1)

None

Primary school

Grade 11



Egnes
Khuzwayo
Doris Gwala
Bazolie
Nzama
Alzina
Khumalo
Mavis
Ngceobo
Mphela
Nagudulela
Victoria

Ngcobo

Nokulunga
Maphumula

Julia Nznza

No schooling

No schooling
Mother completed grade 4
Father completed grade 2

Nao schooling

No schooling

No schooling

My father had no education

at all. My mother completed

standard 8, she worked as a

teacher.

No schooling

No schooling
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Grade 4

Grade 3

Grade 11

Grade 6

None

None

Grade 7

None

Grade 3

Gradc 3

Grade 11

Still schooling

Grade 12 (trained to become a

teacher)

Primary school

N/A

Still schooling

Still schooling

Sull schooling (3)

Grade 10 (2)

The table above provides no evidence of any educational correlation across the

three generations of grandmother, mother and daughter. According to the

participants in this study, their parents were a very disadvantaged group of

people. They lived as a racially disadvantaged people in a country governed by

apartheid laws. The parents of domestic workers were marginalised politically,

socially and economically. Their opportunities were limited because of their
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economic isolation and marginalisation. They lived in South Africa at a time

when “apartheid” (separate development) was the order of the day.

The table below provides an educational synopsis of the

parents/guardians/caregivers of the domestic workers in this study.
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EDUCATIONAL STATUS OF PARENTS/GUARDIANS/CAREGIVERS

Name

Sibongile Tryphina Nzuza

Thobi Mlabi
Thandhi Zuln

Shiela Zama

Sellinah Gula

Primrose Sabela

Lynet Ndlela
Eunice Dlamini
Ester Mnandana
Emmah Sosibo
Egnes Mbatha

Egnes Khurwayo
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Educational statug of parents/ Educational statns
caregivers/guardians of domestic worker
No schooling Grade 6

Both Tryphinas' parents did not have the
opportunity (o go lo school. Her father
passed away when she was eigit years
old. Her mother was forced 1o take care
of the family. She farmed vegetables,

made clay pots and Zulu mats.

No schooling, Grade 10
No schooling Grade 3
My mother went to College she was 2 Grade 6
teacher

My father completed standard 4
No schooling Grade 4
Mother bad no education Grade 11

Father had a standard 5 royal education.

No schooling Grade 12
No schooling None

No schooling None

No schooling Grade 7
No schooling Grade 5
No schooling Grade 4
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Doris Gwala No schooling Grade 3

Bazolile Nzama Mother completed grade 4 Grade 11
Father completed grade 2

Alzina Khumalo No schooling Grade 6

Mavis Ngcoba No schooling None

Mphela Nagudulela No schooling None

Victoria Ngcobo My father had no education at all. My Grade 7

mother completed 8, she worked as a

teacher,
Nokulunga Maphumulo No schooling None
Julia Nzuza No schooling Grade 3

One of the most common factor that emerge about the
parents/guardians/caregivers is that 16 (80%) of the respondent’s parents had no
basic education. The parents of 17 (85%) of the domestic workers did not have
access to a basic education. Ten (50%) of the respondents had one parent with
some education and the remaining 2 (10%), both parents had some education. Of
the respondents 5 (25%) of them and their parents had no schooling at all. Socio-

economic constraints have been cited as a factor in all cases.

Parents did not have the resources to send their children to school. The children

(boys and girls) were expected to stay at home and help with the chores. The girls
helped with household chores while the boys helped with farming. The boys were
trained by a male caregiver, while the girl child was trained by a female caregiver

in her roles and responsibilities.
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5.6.4 Socialisation of the Girl Child

During the course of the interviews with the domestic workers, the issue of their
girl children came to the fore. Domestic workers in general were very keen to see
their daughters attain higher levels of education than they had achieved. This
however, was and is not always possible due to financial constraints. Domestic
workers do not earn large sums of money. The average income eamed by
domestic workers in this study is R 871.00 per month. The highest earner eamed
R1500.00 per month. The lowest earner earned R 220.00 per month. As a result of
the poor income of these domestic workers, they had very little money to save at
the end of each month. This resulted in them not having sufficient resources to
educate their girl children once they had completed school. In some cases
domestic workers did not have the resources to allow their children to complete
high school. The table below draws on educational qualifications and income of

the domestic workers.
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Name

Sibongile Tryphina Nzuza

Thobi Mlabi
Thandhi Zulu
Shiela Zama
Sellinah Gula
Primrose Sabela
Lynet Ndlela
Eunice Diamini
Ester Mnandana
Emmah Sosibo
Egnes Mbatha
Egnes Khuzwayo
Doris Gwala
Bazolile Nzama
Alzipa Khumalo

Mavis Ngeobo

Mphela Nagudulela

Victoria Ngcobo

Nokulunga Maphumulo

Julia Nzuza
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Income
R900
R%00
R950
R900
R220
R1300
R700
R800
RI50
R900
R900
R1500
R700
R650
R700
R1200
R600
R700
R800

R1100

Education
Grade 6
Grade 10
Grade 3
Grade 6
Grade 4
Grade 11
Grade 12
None
None
Grade 7
Grade 5
Grade 4
Grade 3
Grade 11
Grade 6
None
None
Grade 7
None

Grade 3
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The table above provides an overview of the income and educationatl level of each
domestic worker that participated in this study. The salary that is allocated to the

domestic workers in each of the above cases is at the discretion of the employers.

5.6.5 Education & Training

The girl children of the domestic workers had clearly obtained higher levels of
education than their mothers. However their opportunities were limited once they

have to further their training and education. Financial constraints remain a critical

1ssue.
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TABLE 13 EDUCATION OF MOTHERS AND DAUGHTERS

Name of Mathery' What level of education  Educational status ~ Occupational vole of your daughters?

Participant ~ educational did you complete? of daughter/s?

status?
Alzina Khumalo - Nore Grade 6 Matric She is a teacher.
Grade 12

Bazolile Nzama  Grade d Grage {1 Grage 3

Doris Gwala ~ None Grade 3 Grade 11, My older daughter plants sugar cane and the
other is a domestic worker

Egnes None Grae d Grade 3 She s working as a domestic worker,

Khuzwayo

Egnes Mbatha ~ None Grade § Matric Unemployed

Emmah Sosbo ~ None Grade 7 Grade ) My danghters are not working but they are
marmied

Ester Mnandana  None None None Unemployed
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Ennicg Dlamini ~ None

[uliaNmza — None
Lynet Ndlela  None
Mavis Ngcobo ~ Nong

Mphela Nong

Nagudulela
Nokulonga ~ Non
Maphumulo

Primrose Sabela  Nong

Sellinah Gula ~ None
Sheila Zama ~ Teachers College
ThandiZuly ~ None

Thobi Miambi ~ None
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None

(rade 3

Grade 12

Nore

None

Grade |

Grade 11

(rade 4
Grade 6
(rade 3

Grade 10

_———_r
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Grade 11
Grade 3
Pre-school
Matric
None
Grade 3

None

Grade 11

Teriary -
Mangosuthu
Techntkon
Grade 10
Orade 11
Grade 7

Pre-school

Unemployed

Three of my daughters are completing Matric

They are domestic workes,

Civil engineering

She is working as a domestic worker
They are schooling,

Schooling
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Sbonglle. T Nong Grade 6 Grade 10 Schooling
Nauza
Victoria Ngcobo - Teachers College ~ Grage 7 Grade 10 Schopling
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All the girl children of the domestic workers in this study are socialised with the same
gender biased values and norms as their mothers were socialised with however, the
importance of an education has been the focus. Their mothers who have become domestic
workers encourage their daughters to obtain a matric certificate at the very least. Due to
financial constraints these young girls are forced to work as domestic workers in order to
raise money for further education and training. For the domestic workers it is easy for
them to find part time work for their daughters as domestic workers. Generally the
daughters fill in for the mothers when they are sick. Domestic workers cannot afford to
lose their pay packets due to illness. Annual leave for domestic workers in this study is
taken over the Christmas and New Year period. The daughters of the domestic workers

are on school holidays at the time. Often domestic workers place their daughters in their

positions while they are on leave.

The negative impact of this summer job is that the girl children of domestic workers are
being socialised into the position of domestic worker without even realising it. Berger &
Luckmann (1991) take their cue from Merton (1961), in their reference to anticipatory
socialisation. Merton (1961) helps provide some backdrop in viewing the anticipatory
learning and socialisation experiences of beginning principles when he describes them as
a pattern of behaviour in which people begin to learn and conform to the norms, values

and attitudes of a group they wish to join.

Anticipatory socialisation has a great impact on gender specific role allocation in the

childhood home, such as expectations that parents have of male and female children both
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as children and later on in life (Kanhere, 1987: 227). Friends, relatives and employees
can provide sources of tnformation for the job. Recruiters could provide a rosy view of
the job (Jablin, 1982: 256). This could be some of the ways in which the African girl

children are enticed into a life of domestic work.

5.7 CONCLUSION

This study on domestic workers has focussed very specifically on the socialisation
process of the female African girl child currently employed as a domestic worker. It

shows an affinity toward the female African women and gender is very specific.

“...men and women may inhabit considerably different social worlds in a society”

(Berger& Luckmann, 1991: 186).

The issues of gender, race and class cannot be excluded from any study on domestic
workers in South Africa considering that it is largely African women that engage in
domestic work. Historically and traditionally, men have always earned more than women.
Gender roles and dynamics need to have far reaching changes and implications at the
lower levels of the employment sector. It is critical that the value of the girl child is both
enhanced and respected in order to ensure of shift for the of the female African girl child,
not only from occupational roles (such as domestic work) but from other entry level

positions that are highly exploitable.
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This chapter has provided an analysis of the lives of twenty domestic workers employed
in the Durban Metro Region. It has looked at socialisation, gender, occupational choices
and outcomes of the female African girl child. Socialisation has clearly played a very
critical role in the life of the female African domestic worker. She is a product of her

family, environment, community, society and most importantly she is what she was

expected to be.

5.8 SUMMARY

For the twenty domestic workers that have been analysed in this study socialisation has
played a critical role in them arriving in the occupational role of domestic worker.
Domestic work has been the end result of a journey that they have taken. During the
course of the journey they have been subject to elements of gender, race, class and they

become victim of the apartheid system that located them within the realms of a poor

SOCio - economic situation.
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SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
6.1. INTRODUCTION

If I was taught to sew 1 would sew. If I was taught tradiional medicine I would be a

sangoma. If I was tanght to drive I would be a dnver. If 1 was taught to fish I could be a

fisherman....”

“When I got married, I thought 1 hit the jackpot. I was not worried about my studies. My
husband was going to take care of me. When he was no longer around I had to be a

domestic worker.”

The above quotahons from participants in this study cannot contextualize this study more
appropriately. African women have engaged in domestic work because they were ;;aught, |
socialised, trained and expected to engage in domestic work from the time that they were
girl children in the homes of their parents/guardians/caregivers. Once they were married
they were expected to maintain the marital home. They prepared themselves for marrage
from the time they were bom. Girl children were expected to grow up and get married. It
would be the responsibility of the husband to take care of her once she is marmed. Once
women are married they are not expected to work. It is only with the absence of a father

and or husband that the girl child is forced to go out and work
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6.2. SUMMARY

Although this study on the socialisation process of female African domestic workers is
new within the South African context, domestic workers have been a subject of intense
discussion, debate and discourse from 1916 with a publication by Butler entitled
Domestic Service. Among the studies by Butler (1916) and Preston-Whyte (1969) there
have been a series of other studies that have been conducted on domestic workers, both
locally and internationally. These can be found in the scholarship review section of this

study.

Until the inception of this study, socialisation bas not been exclusively incorporated into
any study conducted on domestic workers both locally and internationally. Neither has it
formed the key component of any study investigating domestic workers within the South

African context.

There are interesting observations that have been overlooked in the past. Reasons that
preceding scholars and academics have cited for the female African women engaging in

domestic work in an urban centre can be traced back to components of socialisation.

Mariam Seedat



264

Socialisation is learnt behavior;, we are not born knowing a certain set of rules. However,
we are bom with a pre-disposition to sociality. Rules, behavior and norms are taught to us
as children. We learn from those around us and copy their behavior. The girl child [earns
from the perspective of the primary significant other. The objective reality of the
significant other becomes the objective reality of the girl child. The girl child is
soclalized from the day that she is born and socialisation is a lifelong process. Different
stages of socialisation such as secondary and anticipatory socialisation also form the

broader part of the process.

The marginalization of the African women both within the family and the workplace has
resulted in women engaging in low paying entry level jobs such as domestic work. They
are concentrated in domestic labor. This is one of the lowest paying jobs both in South
Africa and internationally. Traditional family structures within this study are dominated
by a patriarchal ideology thereby subjecting girl children to a gender biased socialisation

process.

Despite mothers, grandmothers and aunts being primary significant others, children are
socialized according to the norms, values and rules of the community and society to
which they belong. Therefore if the society is patriarchal in nature the socialisation
methods that are adopted will be derivative from the patriarchal values and ideologies

that are imparted to the girl child.
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Domestic work in South Affica has always been so easy to access and employment in this
sector is widely available. When the African woman is forced to make a living she
accesses domestic work because of her training in her childhood home. Most domestic
workers that are employed by middle class families in the Durban Metro Region have left
behind families in the rural areas. Their family structure has been disrupted and they have
left their childrea behind with surrogate significant others. If these women are lucky they
see their children twice a year for short periods of time. The money that they earn can
barely sustain their family unit and as such their children are subject to very harsh

conditions in the rural areas under the guardianship of surrogate care givers.

Various reasons have been propounded as to why female Africans end up in the
occupational role of domestic worker and these justifications have held true for several
decades. Apartheid, gender, poverty, poor levels of education, patriarchy and socio-
economtic conditions have all been highlighted as reasons for African women arriving in

the occupational role of domestic worker.

In addition to the above reasons women are victim to a gender bias socialisation and a
racially biased socialisation process that African women subjugated to both as women

and quite simply put by one of the participants in the study,
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“I can clean so I make money from cleaning. If I could do something else I would

make money from that too.”

No matter how the data before us is analyzed, we cannot escape that African women are
steered into domestic work as a result of socialisation that is gender bias. If the

socialisation was gender neutral we would see an equal number of African men engaging

in domestic work.

6.3. THEORETICAL CONCLUSIONS

Theones on socialsation by Berger & Luckmann (1991), Blumer (1969), Thomas (1923),
Merton (1961), Mead (1934) and other key theorists that have been explored in the
theoretical framework of this study has helped to enhance an understanding on the issue

of domestic work and socialisation processes.

Socio-economic conditions coupled with socialisation processes lend itself to a deeper
understanding of the female African domestic worker in the Durban Metro Region.
According to Thomas (1923:29-35) people in general live up to the expectations that
other people have of them. In so doing the female African girl child understands from a
very early age that she is expected to marry. She is also socialised to believe that once she

1s married she is taken care of by her husband and his family.
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Grounded in this belief from a very early age in her life, she begins to prepare herself for
the prospect of marriage. In so doing her family makes decisions in the interest of her
impending marriage. When she does not marry, divorces, loses her husband to death,
desertion or her husband loses the ability to take care of her financially as a result of an
injury/accident or disability she is faced with a new reality. This reality then involves her

taking financial responsibility for herself.

Berger & Luckmann (1991) in their social construction of reality state that we create and
define our own reality. In so doing the female African gir} child who becomes a domestic
worker, is not adequately prepared for placing herself in the formal economy. Her reality
is that she was socialised into the role of mother/wife/housekeeper and as such this reality
no longer exists. When the preceding reality is no more, she is faced with a situation
wherein she has no male breadwinner that can help support her financially. She creates
her own reality, her skills that she obtained in the household is extended into the home of
her employer. She sells her skills in the occupational role of domestic worker. This is her

new reality that she has constructed due to situational constraints.

Cooley (1930) theorizes that people’s awareness of themselves and their sense of self are
clearly reflected in what others think of them. As a female African woman without a
husband she is expected to take on financial responsibility for her family. Entering
domestic work is not a choice that she makes willingly. She is forced into domestic work
because it is one of the few places that she can sell the skills that she is seen to possess by

herself and others around her.
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It is not uncommon for domestic workers in families to recommend other African women
for domestic employment. Mead (1967) maintains that it is not uncommon that the
behaviour of an individual can only be understood in terms of the whole social group of
which she is a member. Domestic work in South Africa has been dominated by female

African women and as such they have always emanated from families in the rural African

communities.

A theoretical framework that has been detailed in the theoretical chapter of this study is a

consolidation of the theoretical perspectives on socialisation.

6.4. RECOMMENDATIONS

If changes in South Africa geared specifically toward female African domestic workers
are to move against the current order, substantial socio-economic, political and age-old

ideological obstacles need to be challenged and addressed. As this particular study is an
exploratory study tnto the socialisation process of the African girl child in South Africa,

there are several components that need to be addressed.

A major study for further research is the increasing numbers of African women that

continue to engage in domestic work despite the advent of a democracy in South Africa

in 1994,
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It has also been noted that 89% of domestic workers represent Affican women; figures
for domestic workers from other race groups represent a small percentage. This would
prove to be an important component of the research process in obtaining a composite
picture and reasons why women of other races engage in domestic work. Are there any

links to the soctalisation process that they are subject to?

It is recommended that the government, donors and private agencies make funding
available for research in the field. African women are a large proportion of the South
African population, attention and resources need to be allocated for their development
and advancement within a democratic South Africa. The commission of gender equality
needs to play a bigger role in shaping the future of the girl child through education and

training to prevent discrimination against historically marginalised women.

NGOs, CBOs and trade union movements should consider strengthening 8 weak union

structure that has been battling for decades due to poor organization.

Education should be encouraged and closely monitored for all girl children until the age
of 16. This needs to be carefully regulated especially in rura] areas where girls are forced

to leave school at an early age due to the socio-economic conditions of the family.

More effort needs to be focused on advertisement campaigns that focus on the nights and
the future of the girl child. If these issues are not brought to the fore and discussed in the

homes of the pnmary significant others we, as South African women, are faced with a
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very bleak future. African women will continue to flock into the urban centers in search

of domestic employment and the cycle will continue.

Domestic workers in this study are filled with regret. They wish that they had obtained
higher levels of education. They are sure that higher education levels and greater
encouragement for occupational achievement versus marriage would have provided them

with different occupational choices.

The South African government is the only government in the world to accept and sign
The Convention on the Elimination of All Forms of Discrimination against Women
(CEDAW) in its totality and should be committed to the advancement and development

of historically disadvantaged African women.

With the establishment of the gender commission, resources should be allocated to
workshop domestic workers for further advancement and development. They cannot
continue to be the lowest paid, vulnerable and the most exploited sector of both the

family and society.

Finally, it is hoped that this preliminary and explanatory study on socialisation and
domestic work emerges as a contribution towards dialogue, debate and further research

on domestic workers within a South African context.
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In articulating the espousal of values consistent with the new constitution of South
Africa, it 1s hoped that this study will lead to equality of historically disadvantaged

African women in South Affica.
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Appendix A

Interview schedule

A. Personal Information

1. Name:

2. Surname:

3. Age:

4. Where are you from?

5. How long have you lived in Durban?

B. Family of the domestic worker

6.  Are you married?

7. If yes, do you live with your husband?

8. Ifno, why not?

9.  What does your husband do?

10. What is the highest level of education obtained by your husband?

11. How much does he earn?
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C. Children of the domestic worker

Do you have any children?
If yes, how many?

How many boys?

Ages?

How many girls?

Ages?

D. Educational status of domestic workers family

18.

19.

20.

21.

22.

23.

24,

23.

Educational status of daughters?

What do your daughters do?

How much do they earn?

Educational status of son?

What do you sons do?

How much do they earn?

Who obtained higher qualifications sons/ daughters?

Why?

Mariam Seedat



298

E. Care givers for the children of domestic workers

26.

28,

29.

30.

31

Do your children live with you?

If no, where are your children?

Who takes care of your children?

How often do you see your children?

How much do you send to your children each month?

What are your financial responsibilities to your children?

F. The family history of the domestic worker in the home of parent/guardian/caregiver?

32.

33.

34.

35.

36.

Where did you grow up?

Who did you live with?

Who was the primary breadwinner in the family?
Who lived in your family home?

Who was responsible for raising you?

G. Socialisation in the home of the parents/parents/guardians/caregivers/caregiver?

37.

38.

What were some of the values that you were taught as a young girl?

What values were boys taught?
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39. What was your/sisters responsibility in the home?

40. What was the responsibility of vour brothers in the home?
41. What was your mother's responsibility?

42. What was your mother’s profession?

43, What was your father's responsibility?

44. What was your father’s profession?

H. Educational status of the domestic workers family (home of parent/guardian/caregiver)

45. How many brothers do you have?
46. Did they complete their schooling?
47. If yes what level?

48. If no why not?

49. 'What do your brothers do?

50. How much do they eamn?

51. How many sisters do you have?
52. Did they complete their schooling?
53. If yes, what level did they complete?
54. If no why not?

53. What do your sisters do?

56. How much do they earn?
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57. Mothers educational status?
58. Fathers educational status?

59. What is the highest level of education received by anyone in your family?

60. What do they do?
61. How did they obtain their education?

62. What do you think about this person?

1. Educational status domestic worker

63. Did you complete your schooling?
64. If no why not?
65. What Jevel of education did you complete?

66. Have you acquired any new skills since you left school?

67. If yes, how?
68. If no, why not?

69. How did you acquire the skills to become a domestic worker?

J. Working as a domestic

70. How long have you worked here?

71. How long have you worked as a domestic worker?
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73.

74.

75.

76.

77.

78.

79.

301

What does your job entail?

How many hours do vou work a day?

How many days do you work a week?

How much do you eam a month?

Is your family allowed to visit you?

If no why not?

What is the best thing about being a domestic worker?

What is the worst thing about being a domestic worker?

K. Aims and ambitions of the girl child (domestic workers)

30.

g1,

82.

33.

34.

85.

36.

What did you want to be when you grew up?

What did your parents want you to be when you grew up?

If different from domestic worker, why did you not achieve that?

Did you know anyone who worked as a domestic worker while growing up?
[f yes, who was she?

What did you think about her job while growing up?

Did she tell you anything about being a domestic worker?
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L. Domestic wok as an occupational choice

87. Would you recommend domestic work to anyone?

87. Ifyes, why?

88. Ifno, why not?

89. Why did you decide to engage in domestic employment?
90. What were the other employment options available to you?
91. Why did you not exercise those options?

92. What are some of the other jobs that woman from your area are engaged in?

M. Why domestic work

93. What do you think lead vou to become a domestic worker?
94. Would you like to change your job?

95. 1f yes, why don’t you do this?

96. If no, why not?

97. What would you like to do?

98. Do you see yourself as a domestic worker forever?
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N. Responsibility in the home of parent/guardian/caregiver?

99. Did you help take care of any young children?
100. Did boys help take care of children?

101. What skills did you learn in your home?

102. What skills did boys leam?

103. What responsibility did you have in the home?

104. What responsibility did your brother have in the home?

O. How was gender defined while you were growing up?

105. What type of bebavior was acceptable for a young girl?

106. What type of behavior was acceptable for a young boy?

107. Who was your role model?

108. Who was your brother’s role model?

109. What were boys expected to do when they grew up?

110. What were girls expected to do when they grew up?

111. How are little girls treated?

112. How are little boys treated?

113. Do you think that boys and girls should be treated the same?

114, Why/why not?
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116.

117.

118.

119.

304

If you were treated the same as a boy what do you think you would be doing today?

Do you think the way your family treated you has anything to do with the job that you
are in today?

Why?

Do you think that you would have had other employment options available to you if

you were a boy?

Do you think that your parents would have sent you to complete your schooling if you

were a boy?

P. The socialization of cbildren of the domestic workers

120.

121.

122.

123.

124.

125.

126.

Do you think that you treat your sons and daughters the same way?
If yes, why?

If no, why not?

Do you think it is better to have sons rather than daughters?

Why?

What are the rules for your daughter?

What are the rules for your son?

Q. Gaining entry into domestic work

127.

Why did you decide to start working?
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128. Are you working for the love of it?
129. Are you working out of financial necessity?

130. What is your money spent on?

R. The future of the domestic workers children

131. Have you made any provisions for further education for your children?
132. If yes, what?

133. If no, why not?

134, What would you like your children to do?

135. Daughters?

136. Sons?

137. What do you expect from your daughters?

138. What do you expect from your sons?

139. Who will take care of vou when you are older?

140. Why?

141. Do you think any of your children will be domestic workers?
142, 1f yes, why?

143. If no, why not?
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Appendix B Completed interview schedule

Nameof  Age
Participant
Alma T2
Khomalo ~ year
5
Bazolile 27
Nzama
Doris )
Guala
Egres 64
Khuzwayo
Eges 51
Mbatha
Emmah 72
Sosibo
Ester 5
Mnendana
Fuice 48
Dlamini
IuliaNmuza 5§
Lynet 4
Ndlela
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Where are
you from

Mehlabathuni

Harding

Newhanover

Eshowe

Ulinds
Escort
Entabankulu
(Umtala)

Unnzumbe

Nkandla

Mubatuba

How long
have you lived
in Durban

49 years

7 years

40 years

29 years

§ years

45 years

29 years
30 years

12 years

3 years

Are you
married

No

Yes

No

Yes

No

Yes

Yes
No

Yes

No

306
Iiyesdo Ifuo, whynot
you live
ith
your
husband
Twas not forfmale enough to find somene thet [
would many.
Noo Weareseperaled becase my husband married a
second vafe and he did nof support me.
T was not fortunate enough, to gef married
Noo Hepastawayin 197,
T was not fortunate enough to find someone that
would marry.
No, my
husband
left
No Myhusband left me.
[ was not ucky enough to get married.
No Myhusband lives in Nkandla because he 15 not

working,

I was not fortunate enough to find someane that
would merny,

What doesyour ~ Whatisyour  How
tushand do husbands  much
educational  does

qualifications e

¢am

Heisaherbalist ~ Hehasonly 45
completed ~ RI00

ade 10 per
day.
He worked ma Ido
hotel. ot
now.
He is not working R700
asheisa I
pensiorer. month,



Mais 64 KwaNgeolosi 11 years
Nacobo

Mprela 55 Mmambiths 37 years
Nagudulela

Nokuhmga 47 Nanda 33 years
Maptomul

0

Prmrose 54 Transker 34 years
Sabela

Selmah 49 Tramskel  30years
Gula

Sheila 50 Nanda Ever sine [
Zama was born
Thnd 36 Nima  Sincelwas

Dy bom.

Thobi 26 Pod 6 years
Miamb Shepstone

Shonglle. 59 Nkadla 13 years
T Noza

Vi~ 3 Pot 13 years
Ngcobo Shepstone
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No

No

Yes

Yes

No

Yes

Yes

No

No

Yes

No

Yes

No

Yes

No

07

Twes ot fortmats enough, o find someong thaf
would merry,
Twas ot forturate enough to fnd someone tha
would marry
am divorced.

My husband use to
work but now fe
hag a stroke.

T was not fortunate enough fo get merried

My husband past away He was a baker.

Horpasair ~ Né-Trade 20
conditionersand  School per

fridges, in which month
fie has  certificate
for this work.

I was not fortunate enough, o find someone that I

wonld matry.

My husband left Idonotknow. ~ Idomotknow Ido
ot
kno
W,

We divorced since 199



Name of
Participant

Alzina Khumalo

Bazolile Nzama

Doris Gwala

Fgnes
Klzwayo
Egnes Mbatha
Emmah Sosibo

Fster Mnandana
Fmice Dlamini
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Doyouhave  Ifyes, how many?

any
children?

Yes 3
Yes i
Yes 4
Yes )
Yes 2
Yes 5
Yes 2
Yes 4
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How many ~ Ages?

How many girls? ~ Ages?

boys?

l Firstson: Band |
Second son: 53
years old,

] 7 years

)

/| 3andyears 1

old
I foyearsold 1
I Dyesold 1
2 50 end 36 years 3
old
| Dyearsold |

4

{7 years old

9and ] years
old

30and 4
years old

44 years old

B yearsold
42,40, 0 1

years old.

16 years old
29,14 9and §
yeers

Fducational -~ What do your
statusof ~ daughters do?
aughters?

High-school ~ She isa teacher.

Oradel  Oneisingrade
and the ofher s
still young for
school

Bolh My older daughter

Ganghters  planfs sugar cane

completed  and the otherisa

grade 11 domestic worker,

Primary  Sheis working as
sthool  domestic worker
Highsschool ~ Unemployed
Prmery My daughters are
school not working bul
they are married.

Mysecond My [irst daughter
daughterisin  is unemployed
high-school,

my third

danghter isn

primary

school and

ny last bom

childisin

pre-school

How much
(o they
earn?

[do ot
now,

My older
danghter
cams R600 a
month and
the oher
eams RIS0
per month,
RS0 per day



Julia Nzuza

Lynet Ndlela
Mavis Ngcobo

Mphela

Negudulela
Nokuunga
Maphumulo

Primrose Sabela

Sellinah Gula

Shella Zama

Thand: Zulu
Thobt Mlambi
Sibongile. T.
Nnuza

Viclona
Ngcobo
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Yes

Yes

Yes

Yes

Yes

Yes
Yes
Yes

Yes

none

None,
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28 and 15 years
old.

46 and 36 years
old
33 and 29 years

First som; 22,
second son; 18,
Third son; 16
years old.

34 and 32 years
old.

1§ end 17 years
old,
2 years old

32,20,2,22,  Highschool

and 19 years
old

0 and 44

years old

20 years old.

21 years old.

20 years old

29, 28-twins,
18 14 years
old

14 years
4 years old
19

18 years old

Primary
school

My danghter
i5 0 high-
school

Tertiary -

Mangosuthu
Technikon.
High-school

High-school

Grade 7
Pre-school
My daughter
isstill in high
school,
High-school

Thre of my
Qaughlers are
completing Matric

They are domestic ~ R1000 per
workers. month,

Civl engineering

Sheis workingas ~ R30 per day.
a domestic worker

They are One of my
sthooling. daughters s

working and
sheisin
calering

Schooling

Schooling.

She s a scholar



Name of Rducational
Participant ~~ statusof
son’

Alzina Kbumalo -~ High-school

Bazolile Nzama  Grade 1.

Doris Gwala My older son
completed
grade 9 and
the younger
son grade 11,

Bynes Primary
Khuzwayo ~~ schoal.

Fones Mbatha  High-school

Emmah Sosibo  High-school
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What do you sons  How much do

do?

My firstson i
Inemployed and
my secand son s
working
(Herdware),

He s schooling

My older son i
mentaly disabled
and i therefore
nof working, The
Jounger son is
wemployed.

Unemployed

Unemployed

They work at
Toyota

they earn’

I do not know

Who obtained
higher
qualifications
sony/
(aughters?
Daughters

My daughter

Allof my
children have
the same
Qualificatons,
which are grade
11, except for
my older son
who completed
grade 9.

Non

My daughter

My sons,

Why? Do your
childven live
with you?

Sheisateacher — No
0V,

Because sheis Mo,
compleling prade
3.

No

No

She has compleled  No
prade 11.

Becausemy sons~ No
matriculated.

17 no, where
are your
children?

My second is
in Umfuba
and my firs
son ives in
Mablabathuni

My children
livemn
Harding,
Newhanover

Eshowe

Ulnd:

Lindelant

Who takes care
of your children?

My chaldren are
old enough fo take
care of
themselves.

My sster

I take care of my
Children

They take care of

themselves as they
are old enough fo

do so.

They take care of

themselves as they
are old enough to

doso.

My children take

care of themselves

How often
do you see
your

Children?

[ have to ask
my employer
10 5¢€ my
children as
do not have
any leave

At the end of
every morth.

At the end of
the month

Altheend of
every month.

Afler3
months.

[see my
children once
aweek



Fster Mnandana

Funice Dlamini

Tulia Nzvza

Lynet Ndlela
Mavs Ngcobo

Mphela
Nagudulela

Nokulunga
Maphumulo
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High-school  He is schooling

High-school My irstsonis
working and the
second i in
school,

Prmay  Theyare

school wnemployed.

High-school My st sonis
working and my
second son s
employed

My sons are
inhigh-
school.

1 do nol know,

[do not know.

My son

My daughters.

My sons

My daughter.

Heisingrade12.  No

No
They are No
compleing grade
1

No

My sons completed - No
grade 11, The

school that they

went to had stnkes

and therefore they

could not complete

grade 12,

She matriculated ~ Yes
last year.

Entabankuly

(Unlala)

My children
live n
Umzimbe.

Nkandla

Kwa
Ngcolosi

My first son
Jives In
Westville
and the
second son
Jivesn
Overport

My mother

After my mother
past away, my
children now take
care of
themselves.

They take care of
themselves

My children are
old enough fo take
care of themselves

[ teke care of my
second son as he 1§
not working,

[take care of my
chuldren

[seemy
children
fwice e,
which is on
Faster and
Christmas
holidays.

At the end of
every monh.

After3
months,

[se¢ my
childrenon
the days that
[amoff
which ison a
Thursday and
Friday
Fveryday.

We live
together, so!
see them
everyday.



Primrose Sabela - Highschool My frstsonisin [ do ot know

Sellnat Gula ~ Primary
school,
ShelaZama  Hilvschool

Thandi Zohu

Thobi Mambi

Sibongile. T
Nouza

Vicloria
Nacobo
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the securiy feld
and the second son
15 sick as he was n
a car accident

He left schoo
when he was in
grade 11,

My daughter

My daughter

Daughter

My daughteris
Siill i grade 7

and this is her

highest leve] of
education

My daughter

Sheisalechnicin  Yes

She has completed  No Sydenham
grade .
My duugher has Ve
matriculated.
Yes
No Port
Shepsione

My daughter ~ She lives on
uelolive  thefam

wth me but
now she lives
on the farm.
Ldonot have sons o Port
Shepstone

[ take care of my
children.

[ take care of my
chidren
[ take care of my
children

[take care of my
child

My sister

My brother’s wife

My sister’s mothier

Everyday,

Afterevery?
weeks
Everyday.

We live
together

Al the end of
every month
Every school
holiday,
which is four
fimes a year

Althe end of
every month,



Name of
Participant

Alzina Xhumalo

Bazolile Nzama

Doris Gwala

Egnes
Khuzwayo

Bgnes Moatha

Mariam Seedat

How much
do you send
to your
children
eachmonth?
I pay
somegne
R300 a month
to look after
my house,
R40 per
month,

Somelimes |
send R0 or
RS00a month
but this
depends on
ny
TequrmeN's
thal I need.
RS0 per
month

Re00

Whatareyour ~ Where did you
financial grow up?
responsibilities fo
our children?

Mahlabethini
IsaveR100a  Harding
month for my
chuldren’s urther
shudies.
Thavetobyy ~ Newhanover
groceries for my
children

[ buy the groceries ~ Eshowe
and take care of
my
grandchildren’s
school fees,
niforms and
books

[ buy them their
IOGEES.

Ulundi

3

Who did you

Jive with?

My parents

My grandmother

My parents

My parents

My parents

Who was the

primary
breadwinzer in
the family?

My mother as my
father past away in
1940,

My mother

My father

My father

My father

Who lived in
your family
hotme?

My sisters and

brother.

My sisters and

brothers.

My parents,
sisters nd
brother.

My sister and
brother

My brother
and sister

Who was
responsible
for raising
you?

My mother

My
grandmother.

My father
was
responsible
for raising
me because
my mofher
was
housewife
My parents

My parents

What weresome ~ What values

of the values that  were boys

youwere taught  taught?

a5 2 young girl?

T was fold fo get

married.

Cral work. Fishing.

To get married bt To pursue the

[ did no get Arsashe

mamiedasitisa  made

g fomGod. ~ wooden
spoons and
bowls.

[was Just expected

to get mamied

Girlswere just -~ Boys leamt

fold to get married. ~ the valug of
working,



Ermmah Sostbo

Ester Maandana

Funice Diamird

Iulia Nzuza

Lytel Ndlela

Mavis Ngcobo

Mphela
Nagudulela

Mariam Seedat

1donot send

anything to
my children

RS00amonth [pay for my

R300

R700 per
month,

R60 per
month

[do not send
money to my
children.
buy groceries
and spilt his
Info two
packages,
which [ give
¢ach of them,

Fseort

Entabankulu
children’sschool ~ (Umtala)
fees and [buy the
groceres.

I have to pay for
my children’s
school fees, books
2 well as e
groceries

[buy the
groceries, pay the
school fees and
niforms,

Unzumbe

Nkandla

Mivbatube

Tbuy food formy ~ Kwa Ngcolosi
chuldren

[buythemfood.  Muambithy

34

My parents

My parents

[ fived vath my
grandmother.

My parens

My mother

| fived my
mother and
fither. However,
my father past
away when
was 3 years old
My parents

My father

My mother.

My grandmother

My father

My mother

My mother

My father

Mysiser -~ My pasents
My sistersand My mother
brothers

Herchildren My
grandmother,
Mybrother My parenls
and siser,
My mother
Mysier My mother

My sistersand My parents
brothers.

Wewereloldto  Boys were

get married. told to fnd
employment
and work

We were justtold

to get mamied

Weweretaught — Boys were

the importance of  taught howto

working, become 2
tax) driver

Girls were just —~ Boys were

told to get mamied. ~ taught the
valug of
work,

(srls were taught

the value of work.

We were taught

the value of work

in order o have a

beter fulure.

We were told fo

get married.



Nokuhunga
Maphumulo

Primrose Sabela

Sellinah Gula ~ R180 per

month

Shella Zama

Thendi Zalu

Thobi Miambi R3O0
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I pay for my
children’s fees and
uniforms

I pay for my
Qaughter's tertiary
education aud her
bus fare. T also
have o support
ty family as my
husband and son
are nof working.

I pay the reat for
my children. My
daughter isalsoa
domestic worker
and she is
responsible for
buying the food.
Thave to pay for
my children’s
school fees as wel
a5 Uheir wlorms,
Isve R%0a
month for my
danghter's tertary
education. [do not
want my daughter
to be like me and
thisis why I save,
To prevent
financial
problems

I have to pay her
school fees.

La Mercy

Transkel

Transken

Nanda

Ntuzuma

Port Shepstone

My riother

My pares
although they
est away when
[ was nine

[lived with my
parents.

My parents

My brother

My parents

My mother

My lther

My mother.

My father

My mother

My lather

My brother
and sisters

My siser

My brothers
and sisters

My brother
and sister

My brother

My brothers
and sisters

My mother

My parents,
but after they
past away,
my sister
took care of
I,

My mother

My parents

My mother

My parents

We were taught
the value of work
and being
ndependert.

We were taught
the valug of work
and to be good.

Girls were taught
the value of work.

We were laught
dress-making

Fishing end
SOCGET

Singing and
modelling,

Twas told fo get
mamed



Sibongile. T
Nawza

Victoria
Necobo

Mariam Seedat

Ltve my
daughter
money only

[have to pay for
my child’s schoo!
fees and books

whensheasks ~ every year

forit, She
asks for
various
amounls.
Example:
RI00-R200
R0

I have Lo buy the
groceries and pay
her school fees,

Nkadla.

Port Shepstone

Iived withmy My mother
mother

Mypareals My father

My mother,
sister, and
brother

My brothers

My mother

My pareals

We weretaightto  The boys

work and be pood  were not

children tatght any
Values and
could do as
they pleased.

We were told to
gel marmed



Name of
Participant

Alzina Khumalo

Bazolile Nzama

Doris Gwala

Kanes
Khuzwayo

Egnes Mbatha

Fmmah Sosibo

Mariam Seedat

What was
yoursisters
responsibilit
yin the
home?
Cooking,
cleaning and
washing

We ad to
take cate of
the children,
ook, clean,
wash, and
plant
vegelables

P

Cleanmg,
making
African mats
and kaiting
doiles,

Cooking and
cleaning,

Cooking and
cleaning the
house.

They had fo
cook and
clean.

What was the
respousibility of
your brothers in
the home?

He had to work,

They had to plant
maize and
pumpkins.

Herding the catle
2 well as mlking
therm.

They had fo herd
the catle.
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What wasyour ~ Whatwasyour  Whatwasyour ~ Whatwas
mother's mother's father's your father’s
responsiility?  profession?  respousibility?  profession?
My mother had a
garden in which,
she use fo plant
sweel potatoes
ad tobacco. She
s0ld the tobaceo.
Mymotheruseto Shehadno  Mypareniswere  He'had no
work and pofession. ~ separatedendmy  profession,
theselore it was father did not
her responsibilty support s, He
to send money for lived with my
1S, stepmother and had
10 Tesponsibilities
noir hore.
Cookingand ~ Shedid not have  He had to He did not
wastingofthe  aprofession,  financially suppot  have
clofhes. our fmilyand  profession
check on s cattle
and sheep before
going lo work.
My mother's
responsibility wes
to make Zulu
mats.
My mother had fo He made walking
make Zuh mats slcks
and clay pafs,
My mother had to He had to sell (it
sell fru,

Howmany ~ Did they I yes what
brothersdo  completetheir  level?
you have?  schooling?
No
| No. He s still
shooling
] Yes Grade 11.
Grade |1 was
the highes!
grade Quring
my time
haed Mo
brothers but
2 have past
away oW
] No



Fister Muandana

Funee Dlamini

Julia Nzwza

Lynet Ndlela

Mavis Ngcobo

Mphela
Nagudulela

Mariam Seedat

We had to
ook, leamn
ow to fam
and clean the
girden

We had to
¢ook, clean
and fam the
land

Cooking,
cleaning and
farming,

Cleaning and
cooking

We had to
cook and
collect water
from the
TIver,

Boys had to herd
the cattk. They
4150 had fo check
on the sheep and
oAt

They had to herd
the catile

They had to herd
{he cattle and milk
the cows.

My mother had to
make Zuhu mats,
clay pots and
learn how to farm,

My mother was a
domestic worker
and she iad no
responsibilites at
home, She did
send money fo us,
when she was
young,

My mother had to
make Zulu mats,

My mother had to
do ol the farming
My mother's
responsibility was
to plant maize and
beans,

My mother would
cook f she felt
like

My father had no
responsibilifies at
home s he was not
a supporiive
pezson. Despite the
fact that e worked
in Johamnesburg he
did not support s,
My father worked
at Holetts but past
away when [ was
[ vearsold. He
fiad no
responsibilities at
home

My father worked
and had no
responsibility t
home.

My father built
houses before he
past away

He had to farm the
Jand.

] No
) No.
| No
None

2 No



Nokuluga ~ They were
Mephumulo ~ {aught howfo
¢ook, clean
and in their
spee fime
learn Affican
craft work
Primvose Sebela We had fo
plant frut and
vegetables
and sell them
when ey
were
harvested.
Sellinah Gula ~ We hadfo
cook, clean
and do the
washing of
clothes.
ShelaZama ~ Wehadto
ook, clean
and do the
washing,
Thandi Zofy

Mariam Sedat

Boys hed to work
and support the
fanily.

My brother
worked but he did

not support e
family.

My brothers had to
do the farmning of
the fand. (Matze).

He was to plant
and water (e
garden.

My mother was a
domestic worker
and had o
responsibiities af
horme. She did
send money to us

She planted
vegeables and
nee,

My mother's
responsibiily was
to farm the land
aswell

My mother
worked and had
To responsibiiies
at home.
Sellfruit and
vegelables.

Mymother was My father past

ot a away when [ was 3

professional, she  years old, sohe

wasadomestic  had no

worker, responsibilfes o
home

He worked andhad ~ He wasa
o tesponsibilties  policeman
at home.

She wasa My father had the
teacher. respnsibility of
farming the land.

Mymotherdid ~ Myfatherwas  He did not
mothavea  unemployed have &
profession ~ becausehewas  profession
abnormal and na
wheelchar. He
collected a pension
which was used lo
support our family.

No

No

No

No

Yes.

He
complefed
level 4($4).



Thobi Mlamb

Sibongtle. T.
Nowza

Victoria
Ngcobo

Mariam Seedat

Cooking,
cleaning e
house and
fammin

We had the
responsibiliie
5 0f cooking,
Cleaing the
house and
leaing how
to farm the
Jand.

They had to herd
the caile.

The boys had fo
herd the catfl as
wellasthe sheep.
They did not have
the same
responsibililes as
did the girls.

My brothers had to
herd the catile

My nuother had fo
take care of the
children.

My mother had to
make Zulu mals,
cook, clean and
look after the
children.

My mother
worked and had
1o responsibilites
at home.

30

She made Zulu
mats and

eventually sold
them

She wasa
teacher.

My father past
away when [ was
eight. He did not
have any
responsiilties

My fathers
responsibiliy was
to work

Hewasa
policeman in
Durban

I

One of my Grade 12
brothers

completed school

and the other did

tot g0 to school.

No.

No



i)

Name of fnowhy  Whatdoyour ~ Howmuchdo ~ Howmany  Didtheycomplete Ifyes what  Ifnowhy — Whatdoyour  How much
Participant ~ not? brothers do? ~ they carn’? sistersdoyou  their schooling?  level did they  not? sisters do” (o they
have? complete? eam’
AlzinaKlumalo Tdomot ~ He pastaway, l Yes Stendard 9 - She was a eacher
know. They Royal but now she had
lef school past away.
and ran away
to
Johamnesburg
withou! my
parent’s
pemssion
They wanted
lo find
employment
there and only
came back
When i was
working
BazolileNzama - Hessstillat  Heis n school 2 No Alermy — Mysisteris
school parents  wnemployed.
separaed,  However, she
my father did  plants vegelables
ot support {0 support the
usand famly,
therefore my
mother could
ot afford fo
send usto
siudy further.

Mariam Seedat



Doris Gwala

Mariam Seedat

Mybrother wasa I cannot

welder in which he  remember,

has a cerfficate
for that. He has
0OV past away ina
car accident in
1983,

n

No.

Myperents ~ Theyare
only sentrmy  unemployed.
brotherto
school as
{hey believed
that a pil’s
responsibily
was to get
maried. My
father
expected
Lobola
rather than
education,
Gurls were
not allowed
fogoto
schoal.
Those that
didgoto
school leamt
how to read
and wrle in
order fo
Communicaie
with their
boyfriends,
in the hope
of getfing
married o
them.



Egnes
Khuzwayo

Egnes Mbatha

Emmah Sosibo

Mariam Seedat

Theywere  He s unemployed
ouly seatfo

shool fo

leam how to

read. Eg, the

Bible or

letes,

Mypatents ~ Heisa famer,
could not

aflord to send

my brother to

school. Their

oaly source of

income was

the cralt work

which they

sold.

33

[have2sisers  No

but one has st
AWAY oW,

] No
] No

Theydidnot My sisteris
affend school  married
a5 they did

ot believe in

education

Myparents ~ She is married
could not

afford to

send her fo

school.

Shefell  Mysisteris
preguant  maried and not
Whileshe  working

was af

school



EsterMandana [y family ~ They eve working,  [do not know,

Mariam Seedat

1t was ot
importantfo
getan
education.
My parens
worked
despite the
factthat they
did not have
an education.
They planted
vegetables
which
became our
staple diet.
We were rot
encouraged to
g0 o school
as iy parends
fel that we
could sl get
2 job wilhout
an education,

6

U

No

Theyjust ~ Theyare marmied
expected to
gel mamied
rather than
gefling an
edcation
There was o
need o gofo
school
because we
harvested the
fields of
vegetables,
which we
Jived off.



Funog Dl My brother's Mybrothersere ~ Mostof the e |

main farmers,
tesponsibiliy

was fo herd

the catfe as

well as take

care of the

olher animals

They did not

2010 school.

hieNaza  Mypaets R pest away.

senf us fo
school just fo
learn how fo
read and
wiite, They
felt that we
Would fearm
all the bad
things if we
carried on
with our
Schooling
Eg gt
Preguant,
boyfiiends

Mariam Seedat

they earm cows,
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No.

No

Myparents  They are domestic RS0 T
didnotsee  workers, month
the need fo

send us to

sthool

becaise we

worked on

the farm,

They

believed that

caffle were

everytling fo

(hem,

Myparents  They are maried.
thought that

my sisers

would fal

preguent 1f

they sent

them to

school,



Lynet Ndela
Mavis Ngcobo

Mphela
Nagudulela

Nokulunga
Maphumulo

Primroge Sabela

Mariam S¢edat

Because they My brothers past

worked on the ~ away na car

farm i order ~ accident last year.

{0 harvest the

[and

Wehad My brolher bulds

financial ~ tollelsand he isa

problems ~~ gandener or some
people.

Hegotajob  They have past
Whenhewas  away.

In sandard 5

(Royel

Education)
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I No

/) No
Dependsonthe 2 No
agreement
befween his
employer and
himself

I No

Aermy — Sheis
fatherpast ~ unemployed.
away, I

became very
difficult for

my mofher fo

sendus fo

school as she

could not

aflord it

Although she

sold fruit and
Vegetables,

she did not
make a profit

fo send us o

school,

Theyalso  They are marmied
wiorked on

the farm.

Financial ~ Onessadomestic  R900
problems,  worker and the
ofher is mamed.

She left She is married.
sthool when

shie was in

prade 11 and

gof married.



Sellmah Gula

Shela Zama

Thand: Zulu

Mariam Seedat

m

Webad  Theyaeworking Idonotknow, | No
financia

problems as

my father past

aWay When

We were

joung,

Although my

mother sold

frut and

vegetables,

this money

was not

sufficient for

er to send us

fo school

They didmot  They just drink 3 No
like going o alcohol

school.

Heisworkingas  He earns +/-
ancketrician. — R7000 per month

We had
financial
problems 2s
my father
past away
when we
Were young
Although ray
mother sold
fruitand
vegetables,
this roney
was tiot
suflicient for
her to send
us to school.
My sisters
were lazy
even though
Iy parents
gave them
the
Opportuniy
fogoto
school. My
sisers st
did not see
the need for
going b
school

She is working,

They are marmed.

R20 per day.



Thobt Miambi

Sibongle. T.
Naza

Victoria
Ngeobo

Mariam Seedat

Myparents ~ Theyare
decidedto  unemployed
send my

second

brothers child

lo school

Heoy  Hefixeslift
completed

standard one.

There wes 10

money to

complete

school,

My fatherdid ~ Theyare
notlketo  wemployed
send them fo

school.

Despite the

foct that my

mother was

educated.
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3 No

| No.

My sisters
were fiot
allowed o go
to school

My sister
completed
standard
three and did
1ot complete
because there
was 10
money.

She is wemployed



Natae of
Participant

Alzina Khumalo

Bazolile Nzama

Mariam Seedat

Mothers
educational
status?

My mother
completed
graded.

Fathers
educational
status?

My father
completed grade 2.

What s the
highest level of
education
received by
anyone in your
family?

My siter -
standard 9-
Royal.

Grade 11,

30

What do they
do?

She wasa
teacher.

He isstll
completing
school.

How did they
obtain their
education?

My father
supported her
financially, when
she sudied.

What do you
think about
this person?

My sister s
hucky because
when she
started
studying, my
father was
alive

Did you
complete
your
schooling?

No.

Ifnowhynot?  Whatlevel of
education did
jou
complete?

My father had past~ Grade 6
away, when|

started school and

my mother did not

have the money

for me to study.

Atermy parents ~ Grade 11.
separated my

other started lo

plant vegetables

and domestic

work. However,

the profit was not

sulficient for us to

complefe school.



30

DosGwela — Mymoher — Myfatherhasno ~ Mybrotherhad ~ Welding Myparentssent ~ Tthinkhewas  No. Because we lived ~ Grade 3,
lias no educational safus.  the highest mybrotherto  lucky becanse on the farm my
educational educational stafus. Fmpobwenifo  healso worked father also had o
stats, finish the highest ~asa work on 1. My

levelof education  mechanical father's boss did
(Grade 11). He was ~ enginesr, He ot allow the gils
aflodedthis — wesvery to g0 to school and
opportunity as e clever fo do therefore I was
wastotagel, s, scared to atend as
my father may
have been fired
My father’s boss
thougt they were
white peaple. My
responsibility was
to feed the pigs
and this 15 why we
were not allowed
1o attend school
Egnes No Myparents kel Graded
Khuzwayo et there was no
needtogoto
school as they
preferred geting
us married. They
wanted Lobola, 0
there was no necd
to schol. We only
went to school o
learn how to read
and wnte and then
left after awhile

Mariam Seedat



Egnes Moatha

Fmmah Sostbo

Fster Muandana

Funice Dlomim~ No
educational
stafus,

Tulta Nzvza

LynetNdlela My mother
didnot goto
school.

Mavis Nycobo

Mariam Seedat

No educational
status,

3l
No
No
No
No person In ny No
[amily has an
educational status.
Mydaghters — Theyare Afterbecominga ~ [thinkthat Mo
bave the hughest ~ complefing  domestic workerl  they wil
level of education  Malric wasabletosend  complete teir
i my family mychildento  schooling and
school study further.
Yes
No

My pacentscould ~ Grade §
not afford to send

me to school

I got married when [ completed
[wasinrade7.  prade,
[ just expected fo

get marmed ralher

than gefting an

education. There

was o niged {0 go

to school because

we harvested the

fields of

vegetables, which

we lived off

My parentsdidnot  None
see the need forus
to go to school.
They depended on
the cattle but they
did not realize that
one day they could
Jose the catfle.
My pezents
thoughi that 1
would fal
pregnant if they
seat me to school,

Grade 3

Grade 12

My mother could
ot afford to send
e {0 school.



Mphela
Nagudulela

Nokuhunga
Maphumulo

Primrose Sabela

Sellinah Gula

Mariam Seedat

33
No member of my
femly completed
school
Mymother My fatherhasno ~ Nomember of my
has o educational status.  family has an
educational educational stafus
stafus.
Tdonotknow. Bul - Mydaughter ~ Sheisstil
he did have Royal sludying,
Education

lamworking i~ Sheisvery
odertoeducale  kindand
my children [do  intelligent
not went them fo

become ke me.

No

No

No

No.

Al the members

of my family

worked on the

farm and did not

poto school, They

did this in order fo

obtain food to

sustain the.

Besidesthe fact [ did not
that we didnot ~~ even strt
have moneymy  grade 1
sister and brothers
didnot goto
school and
therefore I thought
that there wes no
need fo go to
school.

After my parents
past away, my
sister sold
vegetables in order
to educale me.
However, Tonly
completed grade
11 s she could not
manage (o fance
my education tl
prade 12.1did not
seck advice and in
my time grade 11
was good.

We had financial [ completed
problems graded,

Grade 11.
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ShelaZama  Mymother  Standerdd (Royel) Mymother Sheis ateacher
wenl fo received the
College. highest fevel of
education. She
went fo College
ThandiZule — Mymober My fatherdoesnot My brother He 1s working as
dogs not have  have an compleledhis ~ an eleetrician
an educational statns  nafional diploma  and shl
educational meketmeal — studying for his
stals, engineering (34).  BTech.
Thobi Miasibi My brother Heis
rcevedthe  wnemployed
highest level of
education

Mariam Seedat

My mother’s
parents sent her {0
school, 1n which
she did not waste
this opportuty
and her fufuee

Because he was a
boy, my father sent
hira to school, n
which he
complefed grade
12. My father sold
his cows to send
my brother to
Natal Technikon as
his pension was
not sufficientto
pay forit, When
my brother was in
Pyt
received a bursary
and compleled his
studies

My pareats
ecidedto send my
brother to school.
However, when
my parents past
away, my older
sister inanced his
schooling

I think she s
blessed

[ think God
blessed him
from the
beginning as
he was a boy.
He passed
even through
all the diffcult
times. My
father thought
that sending
me to school
was a waste of
time because [
wasa pil, He
Just expected
me to get
married.

He 15 ucky to
ave
completed
school,
although he s
unemployed
TOW,

No

No

No

After grade 61
received a
proposal and got
married.
preferred being
married rather then
educafing mysell
My perents did not
give me a chance
a5 they [eltthat |
ywould fal
pregnant or get
marmied. [ g0t
married [ would be
wasting teir
money as [ would
not belong to them
anymore, They felt
that when ] get
married 1 would
be my fusband’s
respansibility to
educate me and i
was 100 late at that
fime

My father past
away when [ was
completing grade
10,

Grade 6.

Grade 3

Grade 10



Sibonglle. T.
Naza

Victoria
Ngcobo

Mariam Seedat

3%
No No educations] No member of my No.
educational  lafs, femily st
status
She was My mother She was g Herpaessent — Theyareall  No
feacher reevedtie  teacher herfoschool,  educaled n
highest level of my molher’s
education, family

Therewasno — Standard
money four.

Myfatherdidnot ~ Grade 7
Jike to send his
children to school



Name of Haveyou  Ifyes, how? 1fne, why not?
Participant ~ acquired any

new skills
since you left
school?

Algma Khumalo  Thave Jearnt My mother taught
how o me ts.
garden,

Bezolile Neama  Yes. My mother wesa
domestic worker
and Tuse to help
her during the
holidays, T also
practiced how o
communicate in
English.

Mariam Seedat
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Howdidyon ~ Howlonghave  Howlong
acquirethe  you worked here?  have you
skills to become worked as a
a domestic domestic
worker? worker?

There was 44 years 49 years

someone who

fiad a mrketin

Mahlabathini

and she had

asked me o

work for ber. |

had Jeamt how

to become 4

domestic worker

from her.

My boss taught 7 years. 7 years

1ae how to cook,

hake, and drive

but [ do not have

my license. |

also know how

to take care of

children.

Whatdoes ~ How many hours ~ How many

yourjob  doyouworka
entail? day?

Cookingand 7 hours a day
cleaning

lonng,  10hous.
washing,

cleaning and

taking care of

2 children.

days do you
work a
week?

Tdaysa
week

 daysa
week



Doris Gwala

Egnes
Khuzwayo

Fanes Mbalha

Emrah Sostho

Mariam Seedat

Yes, When my parents
passed away [ had
{0 become a
domestic worker
in order to look
alter my sisers

1have leam! My mother taught
howlomake  me how to make
Iilumals  them.

No, besides
doing
domestic
work,

No. T just
maied.

336

My fmend taught 10 years 41 years,

me the skll
required for
domestic work
She showed me
how {0 look
after the
chuldren,
Washing, ironing
and cooking, |
use o relieve
my friend from
work during the
holidays,
Mysisterwasa 10 years 29 years
domestic worker
and when
vistled her 1
would belp with
the cleaning,
Washing aud
ironin,
Myaunt wasa 15 montbs 30 years
domestic worker
and she asked
me to help ber
with the work. |
eventually look
over her job.
32 years, 45 years

Ironng, 8 houss, Sdaysa
washing and week.
Cleating

Cookng, ~ IDhouwsaday.  7daysa
washing, week
tronizg and

cleaning

Cleanng, ~ §hours Tdaysa
washing, week
cooking and

Ironing

Cooking, 10 hours Tdaysa
Cleaning, week.
Washing and

troning



Fister Mnandana

Eunice Dlamim

Julia Nzwza

Lynel Ndlela

Mariam Seedat

[haveonly ~ Inmy family,
leamthow ~ pardening was Lhe
workinthe  most imporant
arden Lhng 25 we
depended on it for
food. This is how |
Leamnt these sl
Yes Even though I did
1ot g0 school
my employer has
laught me how to
read, wnte and
speak in English,

[leamthow 1 leamt this from
fomake Zul  my mother,
mals.

No

My mother cold
ot aflord to send
e {0 study
further.

3

Myneighbour 7 years 29 years
was a domestic

worker. One

day, she asked

g to belp her

and she showed

the skils.

Tusetovisitmy 30 years 30 years
mother when she

was a domestic

worker and she

taught me the

skills of washing

and roning,

Eventually I got

my own job as &

domestic worker

[ did the 10 years 14 years
cleaning and

washing a

home.

Myaumtuselo 3 years § years
work asa

domestic worker

and when

visited her, the

employer had

asked me Lo stay

on pemanently.

Cooking, ~ 15-17 hoursa day.
washing,

ironing and

cleaning

[haveto  10hoursaday.
took, clean

and look

aflerthe

children,

Cleaning, 13 hoursa day
washing, and
Ironing

Cleaning, 10 hoursa day
washing,
ironing and

cooking.

Tdaysa
week.

5 daysa
week.

6 days a
week

Tdays a
week



MavisNgcobo ~ Fencing

Mphela
Nagudulela

Nokulunga
Maphumulo

Prinvose Sebela  Dress-making

Mariam Seedat

pillow,

Iworked on
the farm

I earn this from
my frends

[ leamnt how to
harvest the various
it and
vegelables that we
e,

Twent foa factory
shop and leamnt
how to become a
dress-maker, |
have a certficate
for ths.

[ learnt dress-
making from my
neighbour

338

Tuse to clean the 28 years
house when

was young, 5o 1

learnt this from

then. The only

thing that ! had

to leam was the

cooking ast

was different,

My employer

{aught me how

to cook for

them,

Tuseto cleanthe 37 years
house when |

was young and

this s how

leant the skills

of domestic

work

Mymotherand 2 years
sister were

domestic

workers and
when I visted

them they taught

e the skills.

I started workng 23 years
i orderto

relieve my

aunty.

Cookmg, 9 hoursa day.

cleaning,
troning and
wasling

Cooking, 13 Tours
cleaning,

Wasling,

troning and

gardening

Washing, 9 houss
cleanng,

troning and

cooking

Cooking, 8 hoursa day.

washing,
Ironing and
cleaning

§ daysa
week

7 daysa
week

4 days but
somglimes |
only work on
2 days.

S days
week.



Sellinah Gula s,

ShelaZama  Thave leamt

how to sew
and fam.

ThandiZuli  Yes.

Thobi Mlambi ~ Cashier

Mariam Seedat

[ have leant how
to sew. I do ot
have a certificate
for thas as it costs
alofof money fo
shudy sewing

My father laught
me {his

My boss helped
me leam how fo
drive and now [
have my license.
Now Ihave to take
my bosses children
to school because |
know how o

dnive,

learnt how o be
A Cashuer
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Whenwewere 13 years 20 years
joung we had fo

clean, cook and

do the washing,

So this is how [

leant the skill

of domestic

work,

Tuseto cleanmy  § months 30 years
own house and

this s how

learnt the sklls

of domestic

work,

My fmend wasa 17 years 17 years

domestic
worker. I started
domestic work
when | visited
my friend, n
which Tnse fo
help her, After
(his, ] realized
that domestic
work was rmy
only option as |
was Unedicated
It was my [ month [ year
responsibilty to
do all the house
work when |
was young, This
13 how [ Jeant
domestic work

Cleaning the 4 hours
garden and
washing,

[haveto  hoursaday,
clean, wash,

Ionand

0ok,

[havetodo 10 houss.
the ironing,

cooking,

wastung and

taking the

clildren o

school,

Cleaning, 1T hoursaday
washing and
Ironng,

3daysa
week

5 days a
week

5 days.

6 days a
week



Stbongle. T No,

Nauza

Victora No
Nacobo

Mariam Seedat

4

Six years,

Luseloclanthe 9 years
house when|

was small. [also

have worked at a
Testaurant, were

[ leamt how to

Cleanup.

Fighteen
years,

0 years

[haveto  Sixorsevenhours  Sixdaysa

ook, clean ~ aday,

and Jook

after the

children

Washng, ~ 8housa day.
cleaning and

ironing

week.

6 days a
week



3l
Name of Howmuch  Isyourfamly — Fnowhynot?  Whatisthe — Whatistheworst Whatdidyou Whatdid  Ifdifforentfrom  Didyou
Participant ~ doyouearn  allowed to visit best thing thing about being ~ wantfobe  your parents domestic worker, know anyone
amonth?  you? about beinga ~ a domesfic whenyou  wantyouto whydidyounot  who worked
omestic worker grewup?!  bewhenyou achievethat?  asadomestic
worker? grew up? Worker whil
growing up!
Alzma Khumalo RT00per Vs Thereisnobest UTamsickmy  Iwantedfoget lIdomof  Ijustwantedtoget No
month thngabout ~ emploer doesnol  married know. maried and [ was
being a domestic  care or send meto not fortunate
worker, the doctor, [am enough to find
old and [ have to someone that |
work 7days a would marry,
week, without a
day off. T do ot
have ime {o spend
with my family. |
do not even spend
Chrstmas or
Faster with my
family as [ have fo
work.
Bazolile Nzama -~ R650 Yes, lamheppy ~ Working on Anurse Adoctor.  Theseparalionof ~ Yes,
because [ have a  holidays because | my paents
job. Atleast T would like to destroyed my
amnotonthe  spend time with fufure because
streets. Even ~ my family. [ do nof everylhing
though Tdonot  have enough time changed after hal.
ke domestic ~to eatas am only
work [believe allowed tossil
halfaloafof ~ down for §
bread isbetfer  minutes [ do not
than none atall.  even manage fo
finish ry work
because there 5 50
much o do

Mariam Seedat
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Dors Gwala ~ R700 No, Black peopleare  Nothung, besides  Mybossrusa  Adressmaker  Theywanled  Domestio workis  Ves,
molalowedto  thefactthat]  Bed and Breakfast melogel theonlyjob
vistme My emRM0a  itismy marriedasit  available for
Qaughterismot  month. Afeast 1~ responsibliyto do wouldbea  uneducaled
evenllowedlo  am doing allthe guests disappointme  people. 1 did not
mngthebell s somelhing even  washing, ironing as ntifldd  have the moneyto
shewhiste'sin ~ thoughTamnot  wellas serve them. ot lean dressmaking,

order fo call me. I educated and
wastoldthat ~ this money
accommodationis  supports my
only available for ~ family and 1

me and no one
else.
Epnes RIS00per ~ Yes. Myemployer Myemployer ~ Thecaretakerdoes Iwantedfogel Idomot — Whenlgot Yes
Khuwayo ~ month. allows my family and Tunderstand  nolallowmy ~ mamied know. martied, |
to visit me but the one anolher, [do ~ amly or riends to depended on him
caretaker has 2 ot have tobuy  visit They hate for everything,
problemwih . floodand [geta them. However, when he
They do not allow bonus at the end past away, |
my family to visit, of every year. | realized thal every
also get leave on can change. |
4 days of the needed o get a job
month. to support my
family
FonesMbatha ~ R900per ~ Yes lamableto  Workingonthe A nurse Theywanted ~ Myparentscould ~ Yes
month supportmy ~ weekend metoget  nof afford to send
family. mamed.  metoschool

Mariam Seedat



Fnmah Sostbo

Ester Moandana - R950 per

Eunsce Diamint

Mariam Seedat

R900a
monh,

month

R8I0

No

No

No

The
accommodation
that is available s
anly for me and
ot my family.

My employer did
10f pive me
reason but she
fold me that she
did not ke
[rinds and famly
tovistt.

There 15 not

¢n00gh

accommodation.

2y

Ido ot have o
pay for renl,
electricity and
food. Lam happy
because [ also
camR%00a
morth,

The borus at the
end of the year

Domestic work ~ Nothung,

i the best ting
for me because 1
am ot educated.
They have
laught me how
to read, wrife

and speak
English,

have tie fo spend

own [ood and even
ift’s alight globe

not have time wilh

[wanted fo gel My parents

wanfed me fo
get mamed.

They wanted
e {0 get
married.

My parents
wanted me bo
get marmied

When  got
married | lhought
(hat my hushand
would support me
and therefore [ did
ot go to school.
When he et I
had o option but
fo do domestic
work,

1 did not like to
work as | prefemed
fo get marmied.
When my husband
left I realized the
mportance of
education and not
being dependent
on your husbend

My parents did ot
send e to schonl.
They just expected
me {o gel mamied

No

Yes

Yes
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hubaNaza — RU00per  Yes Tgetmymoney  There isno worst They wanted ~ When [ got Yes
monh. alanytmethat [ thmgaboutbeinga  educaledand  mefoget  mamiedmy
want it domestic worker, mared.  husband did not
work and [
decided to become
3 domestic worker
as | needed o
siupport my family
LynetNdlela ~ RM0per ~ No They waste waler  Thereisnobest  Twork 7days a ldonot  Mymothercould  Yes
month adeletricy — thingaboot  weekandalso o know nof afford to send
being a domestic ~ holidays. I do not me to school as
worker, gel paid for my father past
working on away when | was
holidays T have fo young, My mother
buy my own food only managed to
and Tdo ot gela send fo school
chance {0 see my
: mother.
MavisNgobo ~ RU200per Vs Tenjoymyjob ~ Theworstthing  Aleacher — Myperenls  Ihed finencial ~ Yes
month, becauserny  about being a waniedmeto  problems
employer treals  domestic worker Is ge! mamed
me like a buman  tha T am ot
being Tknow  feeling wel
what they ke anymore
and they know
what [ like. My
friends and
family are
allowed to visit
me and Lam
happy with my
salany.

Mariam Seedat



Mphela R600 Yes None
Nagudulela

R120 for two None
days of work
and in other
places R140
for two days.
Thus depends
on hether
my bosses
want me 1o
work or ol
[ there s o
work, ] do not
get pid,

Nokulunga
Maphumulo

Mariam Seedat
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The work is very
Dard and [ only
eam R0 a
month. T havefo
work on Sundays
and holidays. | am
old to work for 13
hours a day. Also,
ny boss takes out
R100 2 monlh
from my salary, in
which she says she
saves this money
for me. Tam
worried about this
as this money is on
my boss’s name.
[tis difficult when
[ have to go and
look for work as |
spend money on
bus fare
Sometimes when |
g0 to work the boss
does ot want me
to work and [ have
to spend more
TNy on going
back home.

married me to get

marned.

1donot
know,

A sangoma

Iwantedtoget Theywanled [ was not fortnale  No

enough to fnd
someone (hat
would merry.
Also, ['worked on
{he farm and did
1ot go to school fo
become a
professional
perSon

Jdidnothavethe  Yes
ambition in me to
become a

sangoma,

Although 1t wes

my dream



Primrose Sabela  R1300 per

Selnah Gula

Shetla Zama

Thand: Zulu

Mariam Seedat

month,

R220 per
month.

R900a
month,

R900.50

Yes, but they are
not allowed fo
sleep over.

No

Yes.

My employer is
rude. She does not
even want me o
20 0ut with my
friends

346

When I recerve
my salary and

Support my
faly,

Nothing

Nothing

Lam hucky
because my

[ do not have a
Junch break and
my employer i not
a nice person. |
have & lot of work
to do.

Accommodation is
not suitable for a
humen being, I
cannot support my
[amily with the
salary that I eam

I am freated ike 2
child. Jam not
allowed to talk
with the ofher
people that are
working for my
boss, [ have a lot of
work to do

1 do not have the
tme to rest even if

femly and [ v Tam nof eeling
together, Wedo vl

not have to for
pay rent,
electricity and
bus fare.

['wanted to be
asocial
worker and

help people
and my family.

A Doctor,

I wanted to be
4 dress-maker
and [ waled

to get married

A Seeretary

[donot
know.

My parents
wanted me fo
get marmed

They wanted
me fo
become a
teacher.

My parents

J0st wanted

me fo get
married.

Mysistercould ~~ Yes
ot aflord fo send

e to complete
grade 12, [ did not

get the proper

advice to complete

my educalion.

We had financial ~ No
problems

Tthougnt it~ No
gefting mamied

would be like a

jackpot and tis is

why I did not

study.

Unfortunately my
husband has past

AWaY 10V,

My pareats Yes
thought 1f was a

waste of time fo

send me to school

a5 fhey would

have not gained
anything in refur,



Thobt Mlambi

Sibongile. T.
Nauza
Victoria
Ngcobo
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R900per  Tdonot know
month

Nine bundred ~ Yes
rands a month
Tusetoeam  No
R800, and

10w ] ean

R700

[do not know,
because it has
only been one
month since I've
started at this
home, T have not
questione this
Issle

My employer has
writen a letter,

which is attached
to this document.

iy

There is no best
thing about
domestic work.

Being with the
children.

There is o best
Lhing about
being a domestic
worker,

There is o worst
(hng aboul
domestic work.

Nothing,

Twork at two
places ma day. My
employer's
danghter does not
ay me as my
employer feels that
R700 15 enough for
e 1o work in bwo
places. My salary
has been reduced
and [ work on
holidays which
do not get paud for.

A Doctor

Anurse.

I wanted to get
tmarried

They wanted
melobea
policewoman

Anirse

My parents
wanted me lo
get marmed,
50 that they
could collect
Lobola.

| did not complete ~ Yes
schol.

[had nomoneyto  No.
become a murse
[gotmamed,  Yes
although [ am

divorced now,



Name of
Participant

Alzina Khumalo

Bazolile Nzama

Dors Gwala

Mariam Seedat

If yes, who
was she’?

My mother.

My friend
Jene.

348

What didyow ~ Did shetell you ~ Would you
think about her  anything about  recommend
- jobwhilegrowing ~being a domestic ~ domestic work
up? worker? fo anyone?
Yes
[was not good but ~ No. No.
she had 1o
altemative but fo
be a domestic
worker.
My friend worked ~ Yes. No, notat all
in Durban and al because [ work
that time [ wished like aslave.
L could also work
in Durban as ] had
ot begn fo his
lace

Why did you
decide to engage
in domestic
employment?

[was uneducated

Because [ was not
educated. Evenif]
continued fo plant
vegelables there
was 1ot enough
fncome from that
cither

[ was uneducated

Ifyes, why?  Ifno, why

not?

When my
lather past
away, L could
not study. [ did
ot have an
option but o
become a
domestic
worker.
Because [ was
Ineducated. [
also donot
wanl my
children to be
like me so!
am working fo
educate them.
I cannot
AquIre any
other job
because [ am
neducaled

What were the
other
employment
options available
to you?

Non

Noe,

None.

Why did you

ot exercise
those
options?
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Egnes Mysiser ~ Twished [could ~ No No [had no atemative  [was
Khuzwayo have a job like buttobecomea  uneducated
hers domestic workeras ~ and my
Twas uneducated ~ husband had
past away. |
had o start
working, fo
Support my
famly.
BonesMbatha ~ Myaunty  [didnotlkeher ~ Shetoldmethatif Yes.Ttisbelr  Iwas uneducaled  Ineeded o None
jobbecause she [ wanted to than not being support my
worked on become a employed at all children.
weekends domestic worker [
had fo love,
respect and
complete my job
perfectly
Fmmah Sosibo Yes When my husband ~ [was
left Thad no ineducated.
option but fo
become a domestic
worker as [ was
uneducated

Mariam Seedat
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FerMnandara - Myawnty ~ Shedidnotwant  YesMyawty  [recommend  Idomotlike When my
to work. When her ~ told me the tusworkfor ~ working asateam  husband lef
musband lefther. ~ diffieultiesof ~ someone whots  and Tam me, [ was
sherealized thatit  beingadomestic  aquiepersonas  uneducated One  responsible for
wasagoodjobfor  worker. Myaunt  youdonothave  cannot dependon  supporting my
herasshewas  hadproblemwih toworkasa  planting vegetables  family,
uneducated bernalswhen  team Nomatier astmgshave  Therelore, I

she did the what your changednow.  had o engage

washing of employer tell in domeslic

clothes you, you i just employmen,
keepquiteas
you are
uneducated.

FuniceDlamini ~ Mymother ~ Theytoldmethat  No No [didnotgoto  [did ot have [ id not have
andsister it was good being school and the ofher employment
2 domestic worker. therefore Thad no  opportumity of options

option butfo going o
become a domestic  school.
worker. It was not

my choice.
IuliaNmza  Mysiseri-~ Twas jealovsthat -~ No Yes, tishelpful  Myhushanddid  Ineeded to None
law she had  job. 1ot work suppor my

chaldren

Mariam Seedat



Lynet Ndlela

Mavis Ngcobo
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My aunty

She was one

[ thought that if 1

was able to

become & domestic

worker, ] could

Support iy
mother.

T was jealous of

No

Yes, She said

of my famly  her having this job ~ domestic work is

menbers,

suutable for
neducated
people. She also
told me that no
malter what your
employer calls
ou, you st
know that you are
an weducated
person. At the end
of the day, you
will stll get your
money.

3l

Yes. Itis for
those people
who do not have
2 good fufure, [
prefer this work
asitjs befler
{han bemg on
the strets.

Yes. [ would
recommend
domestic work
asit1s better
than being
unemployed and
begging on the
stree.

Lam doing this job
I rder o suppert
my mother. My
mother sacrficed a
Jot for me and now
Thave to support
her. She only
managed o send
me to complele my
schooling and this
1swhy [had to
become & domestic
worker

1 like the fact that
'sota
temporary job
There 1m0
contract and you
can work for

however long you
like

[ did not get to
complete my
further studies

[was
uneducated
and this is why
I decided to
engage n
domestic
work. [
believed that i
was good for
my fitue.

Dress-making

None

[ did not
have the
money to
Jeam dress-
making



Mphela No
Nagudulela
Nokuwnga ~ Mymotber ~ Trwasnotgoad  No No
Maphumulo

Primose Sabela Mycowsn — Theydidnotle Mo No
fud my aunly,  theirjob,

Sellmah Gula No

Mariam Seedat
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[was uneducated

[was uneducated

] was uneducated.

[am not educated
and therefore this
Job is suitable for
e,

[needed to
support iy
fomly when
my father past
away and this
15 why [had fo
find
employment as
a domestic
worker,

[am doing
domestic work
n order for my
children to
achieve their
goals.
However [
Fiad 5o option
bt to become
 domestic
worker as ] am
Uneducated
Iwas
mneducated

Because I am
uneducated

Nong

Dress-makingend [ did nof gef
ahardiesser. — ajobin his
field

Nursing, athongh  [did not

[ did not get kaow how to

advioe morderto  pursue this

pursie this career,  career.

Selling bed sheets.  [did not
acquire
enough profit
to Sustatn my
familyand [



Shella Zama

Thandi Zuly

Thobi Mlambi

Sibongile. T.
Navza

Mariam Seedat

My friend,
Nomzamo

My aunty

[ thought thatshe ~ No.
was so lucky to get

s job because at

the end of the day

she got somefhing
mrefurn. It was
something special

to be a domestic

worker because we

were not educated.
Nothing No

393

No

No.

Yes, However,
only if they are
7ot educated.

No.

I needed fo support
my famly

[ did not want o
stay at home end |
needed to supporl
my chuld,

[ did not have the
money fo study
further and
domestic work was
my only
alternative. Now |
use the money to
support 1y
daughter and [

[am None
uneducated
and domestc
work wes my
only option,

It was specel
for me because
[was
uneducated.
but if you are
educaled you
wn do
somelhing
else

I decided to Cashier.

engage In

domestic

employment as

[ was not

educated.

[ did not have None.
the money o

study farther

[ did not get
the job.
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Vicloria Myanty  Iddmotnotice  No Yes Twes uneducaled ~ Also, my None
Nacobo anything contract with

the restauran

had come to an

end and

negded to have

another job

Mariam Seedat



Name of
Participant

Alzina Khumalo

Bazoltle Nzama

Doris Gwala

Egnes
Khnzwayo

Mariam Seedat

What are
some of the
other jobs
that woman
from your
area are
engaged in?

Domestic
work,
teachers and
street
cleaes,

They work on
the farm.

Farming

What doyou

domestic worker?

[ was uneducated.  No

['was uneducated Vs,

[ was ot mared ~ No.
and uneducaled. If

I was mamied |

would not be

doing domestic

work as married

Worman are fiot

allowed to work.
[needfosupport ~ No
my children

because my

Husband had pst

away,

Would you like
think lead you to  to change your
become a job?

353

Ifyes,why ~ Ifno, why not?

don’t you do

this?
lamfoo ald o
change ray job. I's
too late for that

Itis herd for me

ecause | work

to support a big

famly and

cannot manage

alone. Idonol

want o bea

domestic worker

forever.
Tam old and
wailing o collect a
pension. [t 5too
lae to venfure nto
something else.
Lam too old fo get
another job.

What would
yon like to
o

Iwould like to
be a castier or
ressmaker. |
atiend short
classes to
become a
cashier and
maybe [ could

live my dream.

Doyousee  Did youhelp take ~ Did boys
yourselfasa  care of anyyoung  help take

domestic
worker
forever?

Yes

No.

Yes.

Yes

children? care of
children?
Yes, nowtheyare  No

old.

Yes. No.

Yes. No.

No,Tonlytook ~ No
care of my
grandmother



Fgnes Mbalha

Frumah Sosibo

Ester Mnandana

Eunice Dlamin

Julia Nawza

Lynet Ndlela

Mavis Ngcobo

Mphela
Nogudulela

Mariam Seedat

Craft work

They made
Affican mals
and clay pols,
They also
sewed
Farming and
domestic
work,

Nurses,
feachers.

Policeman

Teachers.

They were
domestic
workers

They sold
Lulu mats and
clay pols.

[ was uneducated

and I needed [0
support my
children.

My husband lef
me,

My husband leR
I,

J was unegucated

I was uneducated
and | needed to
slipport Imy
children.

[ did not have the
money to complete
my fther
education

My family was
extremely poor
and they could not
afford to support
1me

No member of my
family worked and
therefore | had to
do so, In order o
supporl Lhe family

No

No

No

No

No

No

336

lemoldand i i
{oo ate o change
my job now

Tam too old fo get
another job.
Besides this, [ do
like my job.

Lam too old now,
IP'sto0 late to
change my job.

This job is good
(or me because |
am ugeducated.
Everything if fine
for me now,

[tisdiffieult to
find enother job.

Tamtooold lo
change my job. |
do ol have energy
as I am nol feeling
wellnow

[ have worked for
many years for my
boss, Besides ths,
am o0 old to ind
something else.

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

No No

Yes. [amlakng ~ No
care of a child who

is physically

disabled.

Yes Yes

Yes

No, but [ helped

fake care of an old
womap. [ use o

bath and feed her

Yes, butnotnow.  No

Yes No



Nokulmga ~ Drives,  Twasuneducaled Vs
Maphumulo ~ hardressers
and dress-
makers.
Primrose Sabela  Nursesand ~ Thad fosupport ~ No
leachers  my family aller
my husbend had a
stoke.
SeliehGula ~ Famingand  Aflermyfber ~ No
ress-making  pest away, my
mother could not
afford to send us
to school. Being
neducated, [ felt
thatths job is
sutable for me.
ShedlaZama  Theyworkon Aflermyhusbend  No
the famand  past away, my
makeZnlu  parenls were no
matswhich  longer responsible
they sellthem ~ for me and |
fothose ~ decidedto seek
peoplewho  employmenl
get maried.

ThandiZoh  Domestic  Being wneducated Vs,

workers,
teachers and
TUTSES,

Thobi Mlambi  Cashiers  [wasuneducated  Yes

Mariam Seedat
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[ donot want to
do domestic
work or work in
someone’s
house forever

I would not like
{0 o domesic
work (orever,

[am old and not
feeling well,

Lam looold lo
change my job,
espite the foct that
[ do not eam
enough money.

[would lketo  No
do dress-
making.

Yes

Yes

Yes

IwouldJiketo  No
be a driver.

Iwoudlkelo  No
be a caghier,

No

Yes, in 1987 but
Lhey are old now.

No

No

Yes,

Yes

No

No

Yes

Notatall.

No
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Sibongle. T~ Domestic ~~ Wehadnomoney  No. This job 5 good Yes. Fight children, Ve
Nauza workers,  tostudy further for me.
Teachers,
housewives,
and nurses
Vicloria Teachersand ~ ARermydivorce  Yes T am not happy [wouldsil Vs Yes
Necobo furses, with my husband, about the way | like 1o do
I needed to peta an freated. domesfic
Jobmorderto work,
support my
daughter and |

Mariam Seedat



Name of
Participant

Alzina Knumalo

Bazolile Nzama

Doris Gwala

Egnes
Khnzwayo

Egnes Mbatha

Emmah Sosibo

Mariam Seedat

What skills

What skill did

did you learn oy learn?

in your
home?

[ leamt how
to make Zulu
mals, and
gardening
skills.

Do ot lose
hope. Be

They leamt how to
plant in he

confidentand ~ garden.

Jearn how to
tlean.

[ learnt how
{0 make

African mats
and clay pols

I Jeamt how
{0 make Zulu
mnats,

[ made clay

pols.

[ leart how
to cook and
clean.

Fducation and
Arls

Boys leamt how to
fish.

What
responsibility
did you have in
the home?

Cooking and
cleaning the
house,

Thad the
responsibiliy of
supporting my
{amily.

[was fo take care
ol my sisters
belore they got
marmied, buld a
niew house and
buy grocenes,
Cooking,
cleaning, and
Washing,
Cooking,
Cleaning, and
collecting waler
from the river

[ hed the
responsibility of
cooking and
Cleaning
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What
responsibility
did your
brother have in
the home?

He had to herd
(e catfl,

My brother had
fo take care of
the catlle and
goals.

My brother had
to milk the
COMS,

They had fo herd
the catte

Boys had the
tesponsiblity of
milking the
oS

What type of
behaviour was
acceptable fora
young girl?

Girls had lo take
care of themselves,

(rrls had to leam
how to control
themselves and
respect aduls.

Thad {0 look after
mysell in order o
get maried

They must be able
lo control
(hemselves

(sl had o respect
people.

They had to
hehave and leam to

respect people.

What type of
hehaviour
Was
acceptable for
a young boy?
Boys had to
also take care
of themselves

Boys had o
respect heir
elders. Avoid
drugs and
alcohol.

They had fo
respect people

They must
have respect
for people
Boys also had
fo respect
people

Boys had to
alsa behave
and respect
peaple.

Who was
your role
model?

My mother

Mymother

My mother

My mother

My brother

Soovie an
aunt

Who was your
brother's role
model?

My mother.

His mother.

What were
boys
expected lo
o when (hey
grew up!
They were
expected fo
work

Boys had to
Study and
work. They
also had fo
find wives
and marry
They were
expected o
gel married.

They were
expected (o
get mamed
Boys were
expected o
work.

Work



Fster Mnandana  [leamthow  Theyleamthowlo - Cooking and

Fumice Dlamuni

Julia Nzwza

Lynet Ndlela

Mavis Ngcobo

Mphela
Nagudulela

Nokulunga
Maphumulo

Primrose Sabela

Mariam Seedat

dothe  herdhecatlle.
ardening and

make Zuhy

mats

Thed tomeke ~ Boys made

claypols.  wooden spoons.

[ learnt how
lo make
Afnican mals.

Fence
bedspread
and knoltmg
dorlies

[ learnt how
fo [am,

They also Jeamt
how (o farm.

[ leam how
{0 sew end
imake Deaded
bed spreads
[ leamn! how
lo fam,

collecting (e
water [ron the
tiver.

[ had to cook and
Clean

Cooking,
Cleaning, and
milking the cows
Cooking, cleaning
and washing
Cooking,
Cleaning, and
collecting water
from the river

[ had o cook and ~ Boys had to herd

collect water from
the river.

Build houses,
cook and clean.

[ had to cook,
clean and do the
washing
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He had 1o herd
the cattle

My brother had
to hun for
monkeys on (e
famm, In order
forthem o ot
eat the matze,

He had to herd
the catfle.

the cattle.

Girls had to look
alter themselves
and prepare [or

marriage

We were not
allowed (o have
boylrends. We

My sister

Boyswerefold My
prandmother,  Fami Madida who

ot fo have

alcohol and

had to sty al home  (ake drugs,

and not visit our
friends.

They must ook
afer (hemselves

They must look
afler Lhemselves
Gurls had fo leamn
how to contro]
themselves

Girls had {0 lake
care of themnselves
in order fo prepere
[or marriage.

Girls had o leam
how to control
themselves

(Girls had to lake
care of themselves

Thandiswa.

My mother

My mother.

My mother

My parents

My mother

My mother

Grandmother and

I5a Soccer player

They were
expected o
respecl

people.

Boys were
expected o
herd Lhe
catfle and
look after the
sheep. They
were also
expected fo
gel marmied.
They were
expected lo
gel mamed

They were
expected [0
work.

They had (0
work.

Boys were
expected [o
work,



Sellinah Gula

Sheila Zama

Thand: Zula

Thobi Miambi

Sibongle. T
Nniza

Victoria
Ngcobo

Mariam Seedat

31

[ earnt how [ had the

to fam (he responsinity of

Jand, cooking, cutlng
the grass and
cleanng,

[leamthow  Boysalsoleamt  [had o cook and
lofamand  howlofamand  clean the house

sllful  sell il

Cooking, ~ Cleaningthe ~ Thadlodothe  Hehadlo

wesing,  garden cookmgand  support s
cleaning and washing parens
ironing

[ leant how Cookingand ~ He hadto herd
to make Zulu ceanmthe  thecallle
mals house.

Leamt howto  Nore, Thadtocook,  Theyhad to buy
make Zuly cleanand buy the  the food for the
mals [ood {amily

[leamthow  Boys leamthowlo Cookimgand  Boys had fo herd
tofam.  hedtecatle  clenmgthe  thecatl.
house.

Girls had to look
alter themselves,

(irls had to have
respect and lake
care of themselves
He had to respect
hus pareals

Girls must look
after themselves,

They could not
have a boyfriend
and go o parties
They had lo stay a
home and do the
choirsfor the day.

Girls had to control
{hemselves

Boys had to
respect people.

had lo also
respecl my
parens

Boys should
also look aller
themselves.
Boys could
only go out
When they
were 18 or 19
Years old.
Other than that
they had fo
stay at home
as(id the
purls.

Boys also had
{0 control
themselves

My mother

My mother

My motber

My motber

Nelson
Mandela

My friend

My father,

[ don’t know.

Boys were
expected (o
work.

They were
expecled o
work.

They had to
study before
they got
marmied
Boys were
expected to
work

They had to
look after e
catlleend
shegp.
Eventually
they would
marry when
they were
older

Boys were
expected to
work.



Name of What were

Participant ~~ pirls
expected to
o when they
grew up!

Alzina Khumalo ~ Girls were
expected o
gel marrid.

Bezolle Nzama  The girlshad ~ Girl are treafed

oy
plant
vegelables
and do craf}
work. We had
{o make clay
pols and
Alrican mats.

Mariam Seedat
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Doyou think ~ Whyfwhy not?
that boys and

girls should be

treated the

same?

Yes But they must
leam o behave and
respect people.

Yes, (srls were ot
allowed to work
and study. They

Ifyouwere  Doyou

freated the ~ think the

same as aboy  way your

whatdoyou  family

thinkyou ~ treated you

wouldbe  has anything

doing today? o do with
the job that
you are in
today!

[t would have ~ Yes

1o effect on

my lfe foday

because my

brother had

lef school and

my father had

past away.

Thelieve] ~ Yes.

might have

had a betler

were just expected  job. My

to get marmied.

pareat’s
separalion did
nol allect my
brother as he
stll atfended
school,

Why? Doyou
think that
you would
have had
other
employment
options
available to
you if you
were a boy?

I would have been  1do not

dong something ~ know,

else if my lather

was alive, I would

have begn

educated

Myfatherwas  Yes.
Unfair. He did not

allow the girs to

prove themselves

{n which we

believed (hal we

could also achieve

whal the boys did
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DorisGwala —— Theywere  Girlswere freated  They were treated  Yes. Theyshouldall ~ Boyshad ~ Ves. Because they did Vs,
alsoexpected  [ike slaves because  beffer han Lhe lake care of belter ot allowme lo go
toget theywerenol  purlsbecavse their themselvesand ~ opporfunties to school. My job
mamied.  allowedlovist  duties wereto sty away fiom s they were was to fed the

their [riends. They  herd the cafle for cacholhermil  allowed o o pigs nstead of
were punshed it the entire day Marriage lo school educating mysell
Lhey spoke fo

someone who hed

a baby or (el

pregnant.

Fones Gilswere — Gilsaebesied  Boysarealo  Yes Theyshouldall ~ Idonotknow, Yes Becansethey ~ No

Khuwayo  expectedto  well freated well have lhe same ~~ because my expected fo gel
prepare responsibiities,  brothers did {Lobola rather than
themselves ikecooking, ~ not complete giving us lhe
for mamage cleaning and school as vell. opporfuty fo
and be able to washing, educale ourselves
control
themselves

FonesMbetha ~ Girlswere ~ Girlswere bealed  Boys werealso Vs Theyallneed — Tdomotknow No Theycould just ~ No. Because
expectedfo  well trealed well. equel because either notaflord fosend ~ my brother s
gel married. opportunies. They  way, my usto school not working

must go {o school,  parents could

church efe 1ol afford to
send us o
school.

EmmahSosbo  Gulswere  Gisaretealed  Boysaretreated Ve Theyshouldall ~ [wouldbave ~ No My famlygave  Ves.
expected o well well. respectand feke  sfudied and me the opportunly
gef married care of Lhemselves  nol wested my t0 go to school but

fime on getling [ did not use i
mamed | properly
would have

had a befler

[ife now, as |

would have

been educated

Mariam Seedat



Bster Mnandana  Girlswere —— Girls are tresled
alsoexpected el

{0 get mamied

Funice Dlemini ~ Gilswere ~— Girls e treated
expeckedfo el
cook and
Clean

JlaNmea — Gilswere  Girlsare tregled
alsoexpecied  well
logel
married

Lyt Ndlela ~~ Gilywere ~ Girlsare rated
epectedto  well
work and
suppor (heir
parents

MavisNgcobo ~ Girlswere ~~ Garls e {reated
erpectedto  wel,
gel mamied

Mariam Seedat

Boys are also
trealed well

Boys are treled
vl

Boys are also
treated wel,

Yes

No

Yes

Yes.

No
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Things have
changed now,
Boys and girs can
share (e duties
and have the same
opportunites ke
educating
{hemselves and
Working for eir
OTEY.

Boys and guls do
not have the same
rules. Like boys
can spend e
entre day in the
bush whle girs
have lo tay al
home.

Both o then need
{0 be strong,

Because girls have
(ilTerent
responsibiltes
compared {o boys.
For example gils
cannol herd e
catfle and mulk the
COWS

Therewould ~ No
be o

dilference

because 1 my
[amily no

DETSON Was
educated.

[donotknow  No
becalse even

my brolher did
nolevengoto
school

[ donot know,  Yes

[donot know. No

[dovot (unk | No
would have

been doing

anything, Even

2 boy caanot

change the

family

poverty.

Evenmyparents ~ No
do ot bave an
education

Becausei{ Twas Mo
seat {0 school |

would have been
somelhing else

foday. [ would not

have become a

domestic worker.

Theydidnotsend  No
s to School.

Mymotherhad ~ No
sent me 1o school,
despile he fact

thal my falher had

had pasl away.

Because | No
understood the fact

thal my mother

could not afford to

send me 1o school.

Even, ifI wasa

boy or not.



Mphela
Nagudulela

Nokuunga

Maphumulo

Prinrose Sabela

Mariam Seedal

(Girls were
expected fo
gel mamed.

Girls had to
gel marmid

(rls were
expected fo
work and gel
mamied.

Gilswerelealed  Boyswerealo Ve

well

Girls are treated
well,

Girls e treated
well

(realed well,

Boysare eated ~ Yes
wel,

Boysare realed Vs
well,
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Everyone shiould
have the
responsibily to do
the washing,
ironing and
cooking.

The only
difference between
13 their sexualty,
Weall need lo
respect one another

[(hink Twould  No
have sill

worked on the

formn e my
brothers

Boys werenol  No
sent o school
aswell. Sol

think [ would

have worked

on the road or

a plumber

There wereno  No
differences
between boys
and girls. My
sister could
1ot afford to
sendmeto
complele
school,
whether |
would have
beena boy or
o,

All my brolhers
and sislers did nol
goto school, so i
was not any fault
of my parels thal
[ have ot Lhis job
loday.

[ do nof believe
that my family did
not send me fo
school with &
purpose of
estroyung my lie.
They had financia
problems

They did not have
anelfect on my
life. ' mmy parents
were stll alive
(hey would have
made me complete
my schooling

No

No.
Irrespective
of whether |
was a boy or
girl, I would
have still had
opporfurlies
s st ol
[ did not get
the correct
advice.



SelinahGula ~ Girlswere ~ Theyaretreated ~ Boysaretreated ~ Yes
epecedto  well. well
gel mamied

ShelaZama  Gilswere  Gilsweretrested  Boys were treated  Yes
expecledto  wellil ey didnot  wel, despite he
pelmamed  get boylriendsale  fact thatthey

young age. drark aleohol and
did not lisen fo
their parents

ThandiZub  Theyhadto  Theyweretrealed  They were bealed  Yes.

getmamied.  badly, wel

Mariam Segdat

306

Because everyone
Qeserves a befter
hfe. Everyone
should have a
chance to study,

Mymolherdid  No

nof even send
my brother to
sthiool,
Therefore, |
would also
have 1ot
completed my
shudes

1 do nol know
because we
were all given
an opporturity
to study but
we did not use
It Boys do
have more
opporfunities
like bulding
and plumbing

No

Yes.

They did not have
the money to send
me (0 school.

My parenls gave
me & opportnify
{o study but I
chose o get
married. So this
was my own faul
and [ destroyed
my future i Lhe
IOGESS.

They destroyed
my fufure

Yes

Yes, because
boys are able
Lo do heavy
duty work, in
which there
are more
opportunilies
for (hem.
(rrls do not
have many
oplions, other
(han
domestic
work

Yes,



Thobi Mlambt

Sibongle. T
Nzuza

Victoria
Ngcobo

Mariam Seedat

Girlswere ~ Gurlsare treated
eectedto  wel
get mamed

Girlshadto  They are frealed
cook, clean ~ well

and complete

the Zulu

s,

Girlswere ~ Gils are beated
expecied et well
mamied.

Boys are also
treated wel,

They are also
Lrealed wel.

Boys are also
treated well
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Yes

No. They should
be treated
differently.

No

They also need fo
share he
responsibilites of
girl, For exampl,
both should help
do the cooking,
washing and
cleaning of the
house.

Because they are
different

They have
different duties.

[donot know,  No

because my
brother was
sent 1o school
andhe is
memployed
1OW,

I don’t know

There would
be no
dilference.

No.

Yes

My parentssent ~ Yes
me {0 school but

did not complete

it

Yes.

They did not sead ~ No
me {o school.



Name of
Participant

Alzina Khumalo

Bazolle Nzama

Mariam Seedal

Do you think
that your
parents
yould have
se you o
complete
your
schouling if
You Were a
boy?

No. Because
they sent my
brother to
school but he
decided o
Jeave while
my sister
compleled
school,

Yes,

Do you think that I yes, why?

you reat your
sons and
daughters the
same way!

Yes

Yes.

Because they are
good and
communicate
with one another

I do not believe
thal education Is
designed for
males. Education
isfor everybady
110 matfer who
yon e, Everyone
needs a better
fufure,

368

befter to have
sons rather than
daughters?

Both

Daughters

Ifno, whynot? Do you thinkitis ~ Why?

[ ke sons and
daughters.

They will ot
forget their
parenls.

What are
the rules for
your
(aughter?

Shie must
control
hersell

To avoid bad
[riends. Do
fot lose hope
and be
hones.

What are the
rules for your
son?

He must also
contro! humself

To control himel(
and respec
people.

Why did you
decide 1o
start
workimg!

[ needed fo
Support my
children.

[ stared
working
becase |
needed fo
suppor my
family and
chldrep.



Dotis Gwala

Egnes
Khuzwayo

Egnes Mbatha

Eimmah Sosibo

Mariam Seedat

Yes, becanse  Yes

they sent my
brother lo
school

No, my Yes
brothers did

ot even

complete

school.

No Yes

My perenls ~ Yes
would have

sent meto

schiool

whether [ was

8 boy or nol,

I0s just hal

was ot

interested in

i

[ give my children
the oppertuity lo
become whalever
they want

They need fo have
equl
opportunities to
Know what life is
like.

[ lke both of
them.

Both need love
and respect
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Both.

Same

Both

Ilike all chuldren,
whether they are
boys o gils.

Theyallneed  Theymust  They mustalso
lobeloved  haverespect  have respectend
andlohavea  and avoid alcohol
elerlife  confidence

Theyare g Shemusl  He mustlook ater
fomGod  lakecareol  himselland nol

hersell consume alcoho.

There areonly  She must

sexual respect

Qiferences ~ everyone

between them,

Other than that

they are the

Sae.

[ likeall They must ~ Sons mustalso
cluldren,  haverespect  have respect for

whether they
are boys or
pirls

for people  people.

Afler my
father past
away, i
becarne my
responsibilily
to look after
my molher
and sisters.
My husband
past away.

To support
my children

Because my
husband Lef

i€,



Ester Mnandana  No Yes

Funice Dlomim~ No No

IniaNmza — No.Theydid  Yes
ot even send
my brother to
school

Lyet Ndlla ~~ Yes. Tdidnol  Yes
have o
brother, but
they sl sent
me 1o school.

MavisNgcobo ~ No No

Mariam Seedal

Because gils and
boys have Lie
same
opportuniles
There s no
ifference
Detween them.

[ Iike giving them
alotof love

They should leam
all responsiblilies

il

Grls and boys
have dilferent
responsibiites
(sirls have to
ook and clean
while boys have
to herd the cattle
on (e famn,

Because have
different things
todoas
compared fo
boys They do
gel Lhe same
amount of love,
though.

Daughters

Bolh

Daughlers

Bolh

Boys usually
lake care of
therr wives

There 1s no
difference
between Lhem.

Boys do not
respect

Sometimes
boys can give
you a hard
{ime and s0
can girls,
Sometimes
boys are nol
resposible for
supporting you
and vice versa.

She must be
ableto
control
herself.

They haveto  Boys have to take
slay al home  care of themselves
andnot have  and not drnk
boyfriends. ~ aleohol

They also

have to leam

how fo do

ol work

They must

leamto

respect
peopl.

Stemust  They mustnol use
tkecareof  drgs.
hersell.

Altermy
husband lefl
me, [ decided
lo work,

needed the
money 1o
support rny
{amily.

My husband
did not work

[ had to
support my
mother

After my
fther pes
away, my
mother
needed
financial help
and [ decaded
lo look fora
Job in order
to help her



Mphela No,theydid ~ Yes
Nagudulela ol even send

my brotherto

school

Nokuhoga Mo Yes
Mephumulo

Primrose Sabela  Yes, because ~ Yes
they sent my
brothers and
sisters bul s
Jus hat ] was
young when
Lhey past
away,

Scllinah Gula ~ No, leydid ~ Yes

1ol have
enough
noney o
sendus fo
school

Mariam Seedat

[ give them the
sarme freatment as
itis fairfo o so.

They need the
sane knowledge

There 15 10
difference
between (hem.

All children need
a belter lfe. They
nieed o be treated
equelly.

il

Both

Both

Same

Bolh

Both children
will support
and respect
Lheir parents,
whether il'sa
boy or gitl
There is no
difference

between them,

Al children
are mportant
as they are
pifl from
God,

She should
look after
herselland
1ot have
children
hefore
MAITIage.
Tostayal
home and
control
hersell

She must
Jook after
hersell

To look afier
hersell

Tostay away from
bad friends.

[ had tostart
working In
order to
support 1y
[amily

[ larted
working in
order to belp
my molher
support e
{amily

[n order to

support my
family.

When my
[ather past
away, 1 was
extremely
difficult lo
make ends
meet. |
decided to
slarl working
1n orderto
help my
mother
support he
[emily



Sheila Zama

Thand Zuoh

Thobi Mlambi
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No, becamse Ve
we did have

the

opportuny to

2010 school

but we did

nol use I

[donot like the
Way my parens
treated me

Yes. Because  Yes.
Lhey sent my
brother

Iwould Itke both
of them.

Yes, whether  Yes
[was a boy or

o, my

parents would

have stillsent

me fo school,

M

Same

Both are fine,

Both

Theyall
deserve &
etter ife and
they need to be
loved. [ am a
domestic
worker
because | dud
ol gel enough
love.

There s 10
difference
befween them,
excep! sexual
differences,

Do not drink
alcohol

Donot get
pregant
belore
marriage

She must
lake care of
herselland
slay away
[rom bad
[riends

She must
Jeam {0
confrol
ersell

Aftermy
husband past
away, [ did
not have an
income and |
needed to
Sipport my
[amily
Therefore, |
bad to find a
Job.

After my
father ied it
was dilferent.
My molher
sold frutt and
vegelables
but she did
not get much
profit. My
only option
was to
become a
domestic
worker a3 |
was ol
educated,
Ineeded to
support my
daughter.



Sibongile. .~ No.

Nnza

Victoria No
Nacobo

Mariam Seedal

3n

lonlyhavea ~ Boysand pirls
aughter. grow dillereatly.
However, ifThad ~ They leam
ason] would real  ciflerent things
him diflerenly lo

that of a daughter.

No Boys and girls
have different
duties to cay
out, For
example, boys
camnot make
Zulu mats,

Daughters

Both

Sons do not
listen Lo the
parents and
(here s o
respecl.

Younever
know who will
have respect or
support you
when you are
older,

Shemustgo  Idonot havea
{oschooland  son.
n order{o

have & good

job. She s

asotold o

stay at horoe

and not go

0utto parties

wilh

boyfriends

She must

look after

hersell

[ started to
work o for
the money

[ needed to
Stipport my
daughler.



i

Name of Areyou  Areyouworking  Whatisyour  Haveyoumade Ifyes what?  Ifoowhy  Whatwoud Daughters? Sons”?

Participant ~ working for ~ ouf o financial ~ money spenton  any provisions not? you like
theloveof  mecessify? for further your
it! education for children to

your hildren? (o?

Alzina Khomalo ~ Yes, Tuselo e Iisspentonmy ~ Yes [ save R100 per [would ke~ Twould hkemy — Twould lso
work or the grandehildren’s month, themfowork  daughlers o mamy  Like my sons
love f i, but school fees. andloveone  endsupporther  fo many and
1ol 20y, aother,  family support their

family.

Bazolile Nzama  No. Yes, Mymongyis — Yes Isave R100 every Iwouldlke  Twouldlkemy — Iwould ke
spent on buying month for my temto  daughtertostudy  my sonto be
food and paying children’s finish their ~ socia] work a lawyer,
for my children’s education. studis,
school fees.

DorisGwala ~~ No. Ihaveno  Yes. Idomotsavemy ~ No. Idonofeam  Nusing  Mylastbomehild [wish thal

choice. ] money and il s enough money waslobea  myolderson
carnol do only sullicient for for education, nuse. Whilstshe ~ gets e
anything ele, the groceries is doing domestic  pension and
other an this work she saves her  my ofher son,
domestic moneytohelp  employment
Work. herself

Egnes No Yes Isipportmy — No [donothave  Twould ke Iwouldlkemy  Iwouldelso

Khuzwayo family, end pay enoughmoney mychidren  daughtertowork  Like my son
my lopay formy ~ fowork to work.
grandchuldren’s grandchuldren’
school fees § furher

educalion.

Egnes Mbatha  No Yes Mymoneyss — No Theydonotgo Iwouldhke [wouldlkemy — [would lke
spet on loschool. ~ mychildren  daughler tomary  mysonlo
providing for my bwork — and work. Work.
chuldren.

Mariam Seedat



Fmmah Sostho Vs,

Ester Mnandana Y

Eumoe Dlemini -~ No

MhaNoza — Yes

LynetNdela ~ Yes

Mavis Ngcobo ~ Yes

Mariam Seedat

Yes.

Yes

Yes

Yes

Yes

Yes

My money is
spet on bulding
my house and
purchasing
fumitwe for i,
[t1s spenton
supporting my
[amily

My toney s
spent on building
my house and my
children’s
education

Paying school
fees and
supporting my
children

[ support my
mother and buy
my clothes,

[ buy groceries,
pay for my
grandchild’s
school fees and
Pay someone fo
look afler my
house

No

No

Yes

Yes

No

315

[ save money for
my children’s
education

[save RI00 every
month,

They are old
enough fo
educate
(hemselves.

[do not eam
enotigh money
for that

My salary is
nof sullicient
and my

children are
old enough. I
also support
orphans.

They are old
enough fo
make their
own choices

I would like
my children
fo work.
Twould ke
(hem o
become a
civil
engineey,
doctor and
Jawyer.

Twould like
my children
fo work.

Twould like
my children
to get good
jobs

[ would like my
daughters [0 work.

L would Iike my
aughter to work.

My second child
wanis 0 be a
doctor and my
third child wants
to be a lawyer.
The Jast bom
child, a civil
engineer,

Afler completing
Matric, she must
contime with her
studies

[ would like my
daughlers Lo work.

['would also
like my sons
1o work.

['would also
[ike my son
fo work.

They must
work.

[ would like
my sons fo
work.



Mphela
Nagudulela

Nokulunga
Maphurmulo

Primrose Sabela

Sellmah Gula

Sheila Zama

Thands Zoly

Thobt Mlambi

Mariam Seedat

No

No

No. Lam just
working fo
Support my
family as my
husbnd past
AWaY.

No

Yes

Yes

Yes, [want my
childrento get a
better education

Yes

Yes

Yes,

Yes

[ spend my No
morey on

supportng my

[amily and Tsave
money for my

funeral plan.
Mymoneyis — No
spen on buying

{ood and my

chuldren’s fees

s spentonrent, No
and my
daughter’s fees

ltisspenton ~~ No
paying Lhe rent

for my children.
Mymongyis — No
spe on paying

for my chuldren’s
school lees and
groceries.

I save about R300 Yes,

amorth ormy
daugher’s teriary
education
Mymoneyis — No
speat on

supporting Iy

daughter

376

They are old
enough fo
¢ducate
{hemselves

I do nol eam
enough money
to save for my
children’s
education,

My daughter s
completing her
lertiery
education
already.

[ only eam
R0 per
month.

I have many
children and
my salary is
ot sulficient
to send them
for further
education

Twll slartto
save as ] have
Just started this
new Job.

['would like
mychildren
to work,

Iwould ke
my chuldren
to study and
work,

Iwould like
themio
work.

[ would like
my children
fo work.
Twould like
my children
lo work

Study.

['would like
herlo study.

Twould fike
my sons to
work.

Anuse. A plumber

Twould like berto ~ Twould like
workandbea  mysonslo
prolessional A~ work
professional

engineer

Twould like her o~ Twould like
work, evenifitls  my sons fo
domestiowork. ~ work
Twould lkemy ~ Twould ke
daughler lo work. — myson o be

a buider
because e
has the (alent
for thet,

[want my

daughter lo bea

Quantty Surveyor.

[would ke my

daughter lo sty

and work.



Sibongile. T.
Nauza

Victoria
Nacobo

Mariam Seedat

[worklogel Ve

money but ]
o lke the
[eeling when
I acquire hat
THOTeY.

No Yes

Money is spenfon Yes.

bulding my
house, food,
aughter’s
education,
transport and
wiform
Mymoneys ~ No
spenl on
supporting rmy
daughter, paying
her school fees.

m

[have made
provisions [or my
daughter fo go o
niversity in which
shie wans fo
become a social
worker

[donot eam a
stfficient
amout of
money (o save
for thus

[ would like
my daughter
to become a
socjal worker

Sootal work No sons,

Iwould ke~ Twould like my
mychildio  daughter o work
sfudy and study.



0

Name of Whatdoyou  Whatdoyou ~ Whowilltake ~ Why? Do you thinkany  Hfyes, why?  Ifno, why

Participant ~~ expectfrom  expect from your  care of you when of your children not?
your sons? you are older will be domestic
(aughters? workers?
Alzima Khumalo  Texpectthem  Texpectmysons — Mysecondson. ~ Hedsalovely — No My daughter
to supportme  {o also support me. person 15 eacher
and my
grandehildze
nare being
educated.
BuolleNeama lexpectmy  Iwouldlkemy — Mychilden — Tdomothavea  No [ hate the
daughterto ~ sontobea usband to look feeling of
becomea  quakitalive ewyer, after me, being
professional uneducated
PEISOLL and] do ot
want my
children to be
Inmy
position. |
yill make
sure that my
children will
ot do what [
did.
DorisGwala ~ Mydaughters Mysonsshould ~ Mylastbom — Jamveryclose  No. Itis imifating
musthave  workendget child, to her. lodothe
betierjobs  maried. same thing
before they everyday
got marmed in
order for
them ot to
epend on
their
husbands

Mariam Seedat



APPENDIX C

CBO

CEDAW

IBR

NGO

SADWU

Mariam Seedat

ABBREVIATIONS

African National Congress

Community Based Organisation

The Convention on the Elimination of All Forms of Discrimination

against Women

The Institute for Black Research

Not for gain organisation

South African Domestic Workers Union

Unemployment Insurance Fund



la

Khuzwayo

Fpes Mbalha

Emmah Sosibo

Fsler Mnandana

Funice Dlamini

Mariam Seedat

[ expect my
daughterto
work, gel

marmied and
support me
[expect my
daughter o
support me

[ expect my

daughters fo
work and gel
marmed

L expect them
lo work end
gef marmed.

T expect my
daughters Lo
dowellat
school and
becornes
professionels

Lexpectmy sonfo  [donot know.

support me.

Texpectmysonfo My son.
work

Texpectmysons My sons

fo work
My daughter
My danghers

9

This will depend  No
on them. They

will iave to

decide,

Mydaughter ~ Yes
mighl gel
marmed

[tustmysons ~ Yes
and my

aughters are

married $o (hey

ate on their own,

] trust my No
aughler more

(han my son.

My daughters, ~ No
becanse they

know (bat

whatever  do

for themnow,

1S because |

want them to

have & betier

flure,

She did not get
ajoband
prefers
domestic
work,

They are nol
Working end
uneducated

They will not
have (e time
to spend with
thesr famly,

My daughter
does not ke
domestic
work. She
will not even
help me or
relieve me
when [ need
{0 take off

[ send my
childrento
school
because ] do
not wanl
(hemto
become
domestic
workers ke
myself



JuliaNzza — Daughters
must study
and support
her parents

Lynet Ndlela

Mavis Ngcobo 1 expect my
daughiers to
gel marmed

Mphela
Nagodulela

Mariam Seedat

Sons should work My son

[ do not know

Lexpectthemfo  Idonot know.
gel wives

lexpecttemlo My son
work and

eventually find

WIveS,

Becausemy —~ No
daughter might
gel marmied

Because  do nol

have anyone in

my family

besides my

mother. Ido not

even have

children

[twill depend on Yes
my children

Idonothavea  No
daughler o lake
care of me,

The rae and
opportunites
of inding a
jobis
decreasing,

It is difficult
for chldren
lobe
domeslic
workers, [ is
better when
they gel
Mmamed

My son
cannol
become a
domestic
worker as i
15 10! good
for him.



3

Nokuhnga  lexpectmy  lexpectmysonto [donotknow,  Thiswill depend No. [ want my

Mephumulo ~~ daughlerto  support me. on y children. children fo
stipport ¢ have a better

and ife in which
eventually get they have to

maied. study for
(his. Tam

[rostrated
domg
domestic
work and |
do nol wanl
my children
lobe n the
position (hat
[amm.
Primrose Sabela lexpectmy  [expectmysonfo Mydaughter  Shewallnot Mo My daughter
davghterto  suppor me. forge her has seen for
support e, mother. herself what
Hisliketobe
a domestic
worker and
she does not
want that for
herself She
does not even
like o relieve
I

Mariam Seedat



Sellinah Gula

Sheila Zama

Thand: Zulu

Thobi Mambi

Mariam Seedat

[ expect my
daughter to
work

[ expect my
danghterto
work and
support Lhe
famly.
Afler my
danghler
finishes her
studies e
can be what
she wants to
be. She st
also look afler
her parenls,
buy Lem a
lovely house
and support
them.

L expect my
daughter lo
slupport me

[ expect my sons
fo work.

[ would also
expect my sons to

work and support
le emily

My daughler

[ do not know,

My daughter

My daughter

381

Steisablelo  Yes
Stipport me 3

she eamns well

She 15 very

helpfl.

Whichever ~— No
child is able to
take of e,

Lonlyhaveone ~ No.
daughter o look
alter me.

Lonlyhave one ~ No
daughter who
willlook aler

TG,

My daughter s
a domestic
worker as she
did nol
complete
school. I isa
befier job for
heras she s
able o suppor
{he family

[ do not like
my children
to work like
slaves.

tis diffcalt
lobea
domestic
worker, You
do nol have
enough lime
to spend on
yoursell
family, and
house elc

I do not wanl
my daughter
tobea
domestic
worker,



Sibongile. T.
Naza

Victoria
Nacobo

Mariam Secdat

I expect my
daughter o
leam and do
wel al
school,

[ expect my
daughter fo
work and

Support me.

Twill look after
mysell.

My daughter

38

[ feel that Tam Mo,

old enough to
look after
mysell: My
daugher 5o
busy wath school

[donothave ~ No
any other

children besides

my daughter,

My daughter
isal school
and therefore
she can sfudy
further.
Domeslic
workers do
not have an
education
and that is
why they
have this job
My job is
imilattig



