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Abstract

Innovation in our educational system is driving our education towards new directions and new
heights. Students of the 21% century generation owing to current advances, learn best with
technology. This may be one of the reasons our educational system is shifting towards the use of
educational technologies. One of the universities in South Africa introduced a policy stipulating
Moodle as a mandatory teaching and learning platform from undergraduate to postgraduate. It
should be noted that while the system was available, for a very long-time not all lecturers were
using it as a teaching resource. It was a challenge to the participants if they had to use only Moodle
as a teaching media during the lockdown. Their reasons for not using the system were not known
until this study explored their perspectives on the use of Moodle. Therefore, this study was
undertaken to provide lecturers with a platform to voice their perspectives on the system. This may
assist in curbing challenges and promoting successes experienced by lecturers and students when
using the system.

Few studies have been conducted with the purpose of understanding lecturers’ perspectives on
educational technologies, before introducing learning management systems to be used for teaching
and learning. Most studies are about the experiences of lecturers and students after the system has
been introduced and used. Introducing a change for lecturers, and expecting them to adapt to it
without understanding their perspectives on the new changes, may pose challenges to the
implementation of such changes. With that in mind, this study explores lecturers’ perspectives on
using Moodle in teaching postgraduate modules in the education department of a higher institution
in South Africa. Lecturers, being the people directly involved with the use of Moodle, may have
ideas on how Moodle can be used in a manner that can work for the system. This may help the
university management to go back to basics and work with the lecturers to find ways in which
Moodle can be implemented with success. Thus, to achieve this mission, this study presents an
interpretive case study of six lecturers from different disciplines within the Department of
Education in order to examine their perspectives on the use of Moodle in teaching postgraduate
modules. This study combined the technology, pedagogic, and content knowledge (TPACK) with
the technology acceptance model (TAM) to form a framework for this study. This was done in the



belief that without TPACK and other external resources lecturers may find it difficult to accept

and use Moodle.

Purposive sampling has been used to select participants for this study. Documents, Moodle
analysis, and semi-structured interviews or discussions were used to generate data for this study.
The study used guided analysis method as a frame for data analysis, with TPACK and TAM
employed as a frame of enquiry. The findings of this study revealed that lecturers were not well
prepared to use Moodle before they were expected to start using the system with their students.
Their lack of technological knowledge caused them a challenge if they had to use the system during
the lockdown resulted from COVID-19. There was not enough professional development training
which could have assisted lecturers with the necessary information to continue using the system.
There is also an outcry on the lack of resources, especially for students to access Moodle. More
so, lecturers were concerned that the system was introduced as a one-size-fits-all entity regardless
of their knowledge of the system. With these findings supported by the literature reviewed, this
study recommends that TPACK should become the number one priority for lecturers who wish to

successfully use Moodle in their teaching.

Keywords: Coronavirus 2019 (COVID-19); Educational Technology; Lockdown; Moodle;

Perspectives; Technological Knowledge
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Chapter One
Basis of the Research Study

1.1 Candidate’s statement

This brief narration refers to my experiences of life in general and life as a student. As a young
South African man, | grew up in a poverty-stricken community. My understandings of life came
without education, the result of the absence of people who could guide me in the right direction
toward education to uplift myself, my family, and my community. Due to this lack of information,
| spent up to six years at home after completing my Grade 12. For me, this more than anything
highlights the power of perspectives in the development and downfall of people. Though, I always
wanted to see myself somewhere in life, being a learned individual, the community in which | was
raised preached to me that to get to an institution of higher education | need to have been born
from an affluent household. After such a long time without any luck and signs of ever going to
University, considering that every day that passes | am getting old. I nearly lost hope, but I kept

on encouraging myself not to lose hope because education has no age limit.

It was hurting to know that | did well at school level and I qualify to register for any degree studies
at University level, yet my family background was a stumbling block towards my success. | had
to look for jobs that are not even paying enough money that | could save to further my studies.
Until one day my neighbour who is a teacher came with a letter from the Provincial Department
of Basic Education recruiting young people to study for Bachelor of Education at a certain
University. | was accepted and register to study for and undergraduate degree. When 1 received
the opportunity to go to University for the first time to study for my first degree, it was a dream
come true. After my first degree | then pursued opportunities to further my studies and fortunately

doors opened and | was granted scholarships to further my studies.

| continued with my studies to postgraduate level because | wanted to be a game changer in my
community, especially to young people who have no hope of going far in life because of the lack
of information and financial resources to further their studies after Grade 12. In my first year as a

postgraduate student, | was in a class with some students who had enrolled as part-time students



and relied on technology to communicate with their lecturers and their fellow students. 1 was
disturbed as some of my fellow students dropped out because the lack of communication methods
made it difficult for them to complete their studies. Those students were communicating with the
supervisor via emails. This communication method was not affording them an opportunity to
communicate with us students to discuss module contents that were common to us all. Moodle
served as one method of linking us together (lecturers and students) so as to communicate the
modules. Yet, some lecturers were not using Moodle, it was difficult for students that were
registered part time because they had to contact their lecturers through emails or during school

holidays for contact sessions.

Later in the year 2016, the University passed a regulation that Moodle will be an official and
mandatory teaching and learning media for teaching and learning at all the levels of teaching and
learning. This study came about to explore lecturers’ perspectives on Moodle considering that
there were lecturers that were not using the system for teaching and learning before it became a

mandatory teaching and learning media.

1.2 Introduction

To succeed in implementing educational technologies, lecturers and management should
understand the cause of certain behaviours displayed by some lecturers towards the system.
Behaviours displayed by lecturers towards the system is an indication that they are not happy or
they are not in support of the proposed change or new system. Especially if they will experience
challenges during the implementation of the system. As a result, problems people experience will
make them change their behaviour, which requires that the problems that cause them to behave in
a certain manner be known (Boudah, 2011). Once such problems are known they should not be
taken for granted and strategies should be devised to work out solutions to the problems and ensure
successful implementation of the system. It should be taken in to account that problems people
experiences differ according to contexts. For an example, lecturers experienced problems when
implementing Moodle before the Coronavirus disease 2019 (COVID-19) due to lack of
technological Knowledge. The problem became worse when the country was on lockdown due to
COVID-19 because teaching and learning had to continue despite the lockdown. Universities had

to utilise learning management systems to continue with teaching and learning.



This suggests that solutions to problems should be addressed according to the needs of people in
their own context. Research conducted in different parts of the world show us what other countries
experience about educational technologies. Some countries have challenges similar to the ones
experienced by lecturers in some South African universities. However, challenges about
educational technologies should be localised. Doing so will assist in working out local solutions
that will respond to our local problems. Research studies that are published have solutions to
research problems yet, such solutions may not be applicable in our context. This is a caution that
despite any challenge experienced by lecturers when implementing educational technologies in
their teaching should not be resolved according to solutions from a different context. Unless such

solutions can be localised to suit our context then such solutions can be implemented.

On that note, Ssekakubo, Suleman, and Marsden (2011) note, with caution, that some institutions
in African countries that have just introduced e-learning are imitating, yet they expect to reap the
same benefits enjoyed by institutions that have long started using e-learning in teaching. This is
an indication that higher education institutions in the African continent fail to implement learning
management services because they emulate others without first considering that socio-economic
needs and environments differ. This is the phenomenon of generalisation. It is evident especially
when generalising findings from other contexts without comparing such to our own contexts.
Countries, or institutions within countries, should resolve problems according to their own
environment and own community needs. In other words, institutions may include other people’s
ways of doing things but should not rely on this, instead adapting it to their own situation and
context. To succeed in solving problems institutions should identify the problem and allow for
ample time to study the problem, in order to attain its underlying reality (Boudah, 2011).

When a problem involves people’s actions and perspectives, it is important that we conduct
research before expressing what we think of the problem and how it play a role on people’s
behaviour and perspectives. Doing so may assist in dealing with the cause of the problem and find
solutions instead of blaming people about problems that are sometimes beyond their control.
Springer (2010) opines that the influences of people’s behaviour and perspectives are growing as

a result of communal and political developments. This suggest that people’s behaviour and



perspectives should not always be pointed to the people directly involves because there are many
variables that make people to behave in a certain manner. It is undeniable that communities differ
according to a variety of variables such as families, friends or colleagues, media just to mention
the few. People’s behaviour and their perspectives are influenced by society; while society is
influenced by politics and education. This combination forms the kind of people we are, and the
manner in which we behave. More details about socialisation are discussed in Chapter Two.
Perspectives form the whole person and at some point they determine behaviour. Actions or
decisions which people make in life are the results of the perspectives people have on a situation
in which they find themselves. Thus, qualitative studies such as this, offer participants the
opportunity to express their perspectives in order to find solutions to their challenges and make

informed decisions.

Conducting qualitative studies goes further than simply identifying lecturers’ perspectives together
with their current attitudes. On the use of Moodle, this study aims to firstly offer lecturers new
ways to consider their perspectives, and secondly present facts that support sound and practical
decision-making (Mishra & Koehler, 2006). More so, this study purposes to provide lecturers with
a platform on which to express their perspectives on Moodle. This may help university
management to use local information to examine the challenges and improve the successes of
lecturers’ use of Moodle. Therefore, it can be argued that before people can be expected to change
or migrate to a new environment, their perspectives on the migration to the new environment
should be considered. In other words, it is crucial that lecturers’ perspectives be known before they
are expected to journey from a face-to-face to e-learning environment. In the institution under
study, of the lecturers that are expected to migrate or change, it is possible that some may not
willingly migrate and their perspectives may indicate their reasons. Digital immigrants come from
a different community of scholars compared to the current generation. For a long time, they
mastered the professional perspectives of teaching using a paper-based method learned from their
community. Contemporary students are from a different community, known as the net-generation.
This causes tension between the two communities of scholars, especially when it comes to the use
of technologies in education. We all have individual perspectives as well as learned knowledge.
Schultz and Schultz (2016) argue that, from our younger age onwards, we develop responses to

the models our community sets us.



The way we perceive the world comes from our communities having taught us particular life
values. This may be because perspectives and context are inseparable. Therefore, qualitative
studies are centred on the view that knowledge is learned from community (society) settings
(Lodico, Spaulding, & VVoegtle, 2010). For example, for individuals to fully understand the reasons
behind lecturers’ use of Moodle, they must reach into the community (lecturers) and probe for
answers. This is the only way to gain knowledge of lecturers’ perspectives. Ultimately, a better
way to use Moodle can be found because of the understanding generated from the community of
lecturers. Merryfield (1998, p. 345) notes that “within social studies, education scholars have
studied lecturers as instructional decision-makers and delineated some important contextual
factors that relate to how lecturers make decisions”. Whether they use Moodle or not in teaching
relies on their perspectives. In the context of this study, it is for this reason that their voices should
be heard as it presents an opportunity to understand their standpoint on the use of Moodle. Their
voices or perspectives may serve as a guide to determine a positive way forward on using Moodle

for teaching and learning.

Each person has their own way of thinking which leads to an individual way of behaving. Each
person is a sentient being and may have a multitude of ways of performing the same task as others.
People have perspectives on everything they come across in life. According to Khoza (2016b),
lecturers’ personal perspectives help them to decide on whether they follow community, or
professional, or practice their own perspectives in their teaching. As lecturers are given Moodle as
amode of teaching and learning at postgraduate level, it is their perspectives that make them decide
whether or not to use Moodle in their teaching. The manner in which lecturers implement Moodle
in this institution may not be the same; because some are following the community (institution’s
perspectives); while others take a professional perspective (studying how to use Moodle); and
others follow their individual perspectives. It is crucial to note that, “with respect to lecturer’s
personality, a range of diverse but complementary perspectives have been proposed that describe
numerous characteristics of the manner in which lecturer’s innate and life influences affect their
behaviours” (Poropat & Corr, 2015, p. 61). Thus, these perspectives should be studied to redirect

lecturers’ behaviour for the purpose of Moodle usage.



Indeed, within the institution, we have lecturers who are advocates of Moodle, despite challenges
they use the system. However, due to the lack of understanding the purpose of the programme
other lecturers are not in favour of the programme. The university administrators should be aware
of such lecturers’ behaviour. Arranging short one- or two-day classes in which lecturers are trained
on how to use Moodle, does not equip lecturers with enough knowledge for full implementation.
It takes time for lecturers to acquire sufficient knowledge of Moodle and to redirect their
perspectives towards positive Moodle usage. This can be achieved by firstly studying lecturers’
perspectives and then working towards their perspectives as guides on what is needed to achieve
positive results. In addition, encouraging those not knowledgeable of Moodle to gain knowledge
would also benefit lecturers and students further. This may assist those using Moodle to continue
studying more about Moodle so that they will change their minds as time goes on. It is for this
reason that this study is conducted: to increase knowledge on lecturers perspectives on Moodle use
in their teaching. This will assist in their perspectives being used as a remedy for the failure of
lecturer’s and student’s integration of Moodle into teaching and learning. Concurrently, Ahmad et
al. (2010) opine that it is very likely that lecturers’ attitudinal and behavioural constructs centre on
lecturers’ perceptions of Moodle, whether they perceive Moodle to be useful or easy to use. Mishra
and Koehler (2006, p. 1018) argue that “developing understanding of lecturers towards the use of
educational technology is complicated because it requires a detailed knowledge of complex
relationships that are contextually bound”. This study attempts to understand such, so that
alternatives on the use of Moodle could be suggested. Having noted that without reaching out to
the lecturers, there is no way their perspectives on Moodle can be known. Whether they implement
Moodle well or encounter some challenges, this study deemed it fit to learn their perspectives to

ensure that the use of Moodle does not fail.

1.3 Focus and purpose

Lodico et al. (2010) suggests that in qualitative research studies, topics usually come from the
researcher as based on their experience and observations and at times from reading books and
journal articles on the research topic. Reading books and journal articles elicits data on similar
experiences but from different contexts. Thus, experience and observation are good starting points
if a researcher must come up with a research topic and a purpose. This is so because a student or a

researcher will be arguing with tangible facts from their observations or experiences. Boudah



(2011) comments that, indeed, a research topic should be about something that a researcher has
some knowledge. For the sake of ethical issues in research, it is better for researchers to talk about
something known to them and the participants. This may further help one to suggest changes and
improvements, understanding the situation well. In bringing about change in a particular setting,
one must first reflect on one’s own experiences. Experience alone helps us realise our mistakes or
the good choices we have made. For this reason, a researcher must first go through or observe a
situation before seeing the need to change particularities associated with the situation in the
community. It then should be noted that research topics may focus on a person, setting, or
experience that will be explored in depth (Lodico et al., 2010). As such, this study explores

lecturers’ perspectives on using Moodle to teach postgraduate modules.

Some of the students that are already working undertake postgraduate studies, having various
reasons for furthering their studies. From experience and observations there arose a need for this
study. I have been enrolled in postgraduate studies at this institution since 2014. In the year 2014,
as a postgraduate student, | took a Bachelor of Education Honours (B.Ed. Hons). In 2015, |
registered for a Master of Education (M.Ed.). In 2016, | registered for a Doctor of Philosophy
(PhD) at the same institution. During this period of studying postgraduate studies at this institution
| have observed much. | have experience working with different lecturers teaching postgraduate
modules, especially in 2014 when | was doing B.Ed. Honours. Lodico et al. (2010, p. 386) note
that many researchers “pursue research topics based on certain experiences for the sole purpose of
improving practice and making them better for the next generation of learners”. | had not suffered
any negative experiences with my lecturers when studying for B.Ed. Honours. Yet, from what |
have observed, there is a need to help improve the use of Moodle in teaching and learning,

especially at postgraduate level.

Students (especially those registered for part-time contacts) were banking on Moodle to catch up
and keep in contact with their lecturers and their fellow students. They hoped to receive
information on Moodle while waiting to come to the campus for contact sessions. However, some
lecturers were ineffectively using Moodle because of their own perspectives. Thus, the purpose of
this study is to explore lecturers’ perspectives in order to discover how they have used Moodle for

teaching. Boudah (2011) notes, with caution, that if effective interventions to address Moodle



challenges are to be planned and executed, management must first diagnose and define the
problems associated with it. This study intends to do so by offering lecturers a platform to raise
their voices or perspectives to ensure that the problem is defined and a plan be devised to assist
them to successfully implement Moodle.

Note that the Department of Education at the institution concerned does not offer distance learning
to postgraduate students. There is, however, ‘part-time’ contact which can be equated to distance
learning; and ‘full-time’ contact where students attend lectures every day. Most students,
especially those working full-time, choose part-time contact when they register for postgraduate
studies. It then becomes a challenge to such students working from home if their lecturers do not
use Moodle. Emails are one means for students to communicate with their lecturers when they are
away from campus. However, emails cannot be used for groups in the same way as Moodle. Using
Moodle’s chat room, a group of students can agree on a certain time to come in and communicate
or discuss a topic at the same time. The lockdown announced by the president of the country
(Republic of South Africa — RSA) on the 23 March 2020 to be effective from the 26 March 2020
resulting from COVID-19 forced institutions of learning especially higher education institutions
to use their learning management systems to teach. The lockdown was one strategy implemented
by the republic as a means to curb the spread of the Coronavirus. During the lockdown people
including students and lecturers were instructed to stay home. However, to save the 2020 academic
year teaching and learning had to continue online. Teaching and learning could not be possible
through emails and telephone calls, but Moodle was the best tool for teaching and learning during

this time.

Moodle with its features that allows communication, viewing video clips and submission of
documents and other features was a perfect tool to teach during the lockdown. Students can post
their daily activities and assignments, they can even ask questions on the discussion forum to other
students to get more perspectives about their writings. This is among the reasons the university
administrators decided to bring in Moodle as a teaching and learning mode to help postgraduate
students communicate with their lecturers and their fellow students, especially part-time contact
students (Vithal, 2015). Moodle, with all its features (discussion forum, chat room, etc.), is

designed to ensure that distance students are made aware of everything that is taking place in the



lecture room. To a point, this can be one of the reasons that Moodle is being adopted by many
universities, including the university being studied in this case. However, because of varying
perspectives, some lecturers prefer the so-called traditional (face-to-face) method of teaching.
There is a need to understand the reasons behind lecturers’ usage or non-usage of Moodle in
teaching postgraduate modules. To reiterate, the purpose of this study is to understand university

lecturers’ perspectives on Moodle use in teaching postgraduate modules.

1.4 Brief motivation or Background

1.4.1 Rationale

Lecturers have been using Moodle since its introduction, many without knowledge of how to
fruitfully integrate it into their teaching. Inopportunely, their perspectives, voices, and experiences
have not been heard or known, nor how these impact on the integration of Moodle into their
teaching. As a result, the use of Moodle does not serve its purpose. For example, during my
Honours degree studies we learned seven modules taught by different lecturers. Only two modules
were fully incorporated into Moodle for study. Both modules were supervised or taught by the
same lecturer. Other lecturers did not care about using Moodle to teach their modules. The only
instance in which they would use Moodle was to upload lecture notes. | am not sure whether they
uploaded notes personally, or whether their colleagues helped. This raised the need for a study of
this kind; to learn from participants’ experiences through their voices or perspectives in order to
improve the use of Moodle by lecturers. Some students were disadvantaged, especially those

registered part-time.

Most students at Master’s degree and at PhD level register their thesis for research. Indeed, a
research is usually a lonely journey for students with only lecturers as our guides. Usually a
supervisor is allocated two to four, and sometimes more, students at Masters and PhD level. In
addition, students at these levels research different topics. Yet, by using the discussion forum on
Moodle we (students) can communicate on certain aspects of our studies common to us all. We
can also help one another on technicalities in our writing before taking our work to our supervisors
for final thoughts. Using Moodle facilitates study. Students registered part time may not struggle
with their work because they can obtain full support from the lecturer and their fellow students



through Moodle. This requires that the lecturers’ perspectives on Moodle be positive; ensuring that
the lecturer conducts all work online while also ensuring that students engage in online learning.
Therefore, lecturers’ perspectives and experiences play a critical role in the espousal of technology

in education.

Lecturers’ perspectives can be a starting point towards successfully use of Moodle in their teaching
and supporting students at postgraduate studies. This study presented lecturers perspectives of
Moodle from non-lockdown days and from lockdown. Such perspectives can be of help on how to
approach the use of Moodle moving forward. As modules are proposed to be taught through
Moodle, lecturers should ensure the modules are taught with Moodle to assist the students.
However, in 2014 there were lecturers whom were not using the system and it was not known why
such lecturers were not using the system. It may have been their perspective on the use of Moodle
or on educational technology which had led some lecturers to avoid Moodle in their teaching. In
other words, if we perceive something as good, we may adopt it and work with it despite any
challenges it may bring (Dewey, 2001). On the other hand, if we perceive something as bad, we
may not adopt it, and we may capitalise on its challenges in order to avoid it. Lecturers’
perspectives on Moodle led to their decisions to use or not use Moodle in teaching. Not only
perspectives also technological knowledge, infrastructure, expenses, physical ability, and many

other related issues.

In this case, lecturers should understand that using Moodle to teach at postgraduate level can
benefit students, not only those on campus full time also part-time contact students. Moreover, to
ensure that students develop a love for educational technology, students should be exposed to a
variety of educational technologies. Students come from different environments in which some
have not been exposed to technological resources at school level. This requires that lecturers’
perspectives be positive on the use of technologies. Lecturers should redirect their perspectives for
the benefit of their students. As some lecturers did not make much use of the learning platform,
students then did not engage on the learning platform and interact with their fellow students on the

other modules.
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1.4.2 Objectives of the study

The objectives of this study are to:

1. Explore university lecturers’ perspectives on the usage of Moodle in teaching postgraduate
modules.

2. Understand why university lecturers have particular perspectives on the usage of Moodle in
teaching postgraduate modules.

3. Understand lessons that can be learned from university lecturers’ perspectives on the use of

Moodle in teaching postgraduate modules.

1.4.3 Research questions

1. What are university lecturers’ perspectives on the use of Moodle in teaching postgraduate modules?

2. Why do university lecturers have particular perspectives on the use of Moodle in teaching
postgraduate modules?

3. What lessons can be learnt from university lecturers’ perspectives on the usage of Moodle in

teaching postgraduate modules?

1.5 Significance of the study

The future of the education profession lies in the hands of lecturers who must produce graduate
researchers who in turn move the profession forward. Through lecturers’ perspectives, students
are likely to behave in ways their lecturers have taught them (Schultz & Schultz, 2016). This study
holds that lecturers’ use of Moodle determine the future of students, depending on how lecturers
engage students on the system. However, Maistry (2017) cautions that the capability levels of
lecturers supervising postgraduate modules continues to be a serious obstacle for many students in
higher education institutions in South Africa. An example of this is found in a two-year qualitative
case study conducted by Khoza and Manik (2015), based on the digital technology experiences of
postgraduate students undertaking research at a university in KwaZulu-Natal, South Africa. Khoza
and Manik (2015, p. 191) assert that “South African public universities have recently been
embarking in efforts to increase their postgraduate enrolment, and ensure postgraduate student

throughput and graduation”.
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Increasing students’ enrolment at postgraduate level is possible; yet the issue becomes keeping
students in the system until they finish their studies. Students experience difficulties during their
studies, often because they are not provided with the support they need. With Moodle, users may
need to be equipped with the necessary knowledge to successfully integrate Moodle into teaching
and learning. If not, lecturers and students will continue to experience difficulties with educational
technologies. Sonn (2016) believes that a supervisor’s attitude is crucial, either making or breaking
the student. Thus, lecturers should review their perspectives in order to encourage students to
complete their studies. This study focuses on lecturers’ perspectives, raising awareness for
lecturers that their actions yield one of two results: ‘make or break’ the student. Currently, students
recruited to enrol for postgraduate studies have largely been from a younger generation and within
the technology context they are known as ‘digital natives’. As they are new in the postgraduate
level they do not have much experience of doing research: they thus need to be treated with care.
Though they are able to source their own learning, still they need to be guided to the right direction.
They should be exposed to learning management services (LMS) such as Moodle because they
benefit more from learning with technology (Khoza, 2013). Lecturers should be able to use Moodle

to teach the modules in order to cater for students enrolled, part time, to study.

A similar study to that above was a qualitative case study conducted at Walter Sisulu University
(WSU), Ibika Site, Butterworth, South Africa by Sonn (2016). The study, in particular, draws from
a research study conducted with B.Ed. Hons. and M.Ed. students at WSU Ibika Site with a focus
on unearthing the challenges students experience while conducting their research. Within the same
year, a descriptive study was conducted at the same university (WSU), although this one was
conducted at another campus in Mthatha, South Africa. The descriptive study investigated “a one-
on-one writing consultancy as an informal learning space, formed to assist postgraduate research
students with thesis writing” (Grossman, 2016, p. 94). These three studies were conducted in three
different places, with the focus on students’ challenges in their experiences with their supervisors.
All these studies yielded similar results: that students do not receive the necessary service or
assistance to successfully complete their studies. As a result, students find it a challenge to
complete their studies on time because of the lack of assistance from their supervisors (Grossman,
2016). This results in the early dissolution of the connection between the lecturers and their

students.
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As alluded to earlier, lecturers have a lot of work to do. In many cases, lecturers have classes of
more than two hundred undergraduate students. In addition, they have a number of postgraduate
students, from Honours to PhD, to supervise. This makes it difficult for some lecturers to easily
work with such a number of students. They require Moodle to help them because students cannot
always depend on the lecturer for assistance. It is crucial that lecturers be heard so that strategies
will be developed to assist them cope with their work. As with the above-mentioned research from
WSU, there are more other studies concentrated on students perspectives on educational
technologies. Therefore, this study seeks to offer lecturers a platform to express their thoughts on
their experiences on their use of Moodle. This may enable the university management to establish

relevant solutions that assist lecturers to implement the system with success.

It is crucial to understand the challenges experienced by both sides (students and lecturers).
Viewing students in isolation, lecturers can be taken as monsters who are against students’
progress. It can be true what students are saying about their lecturers that they do not offer them
sufficient support when they must learn through LMSs. However, lecturers’ perspectives also
count. Fingers must not only point at lecturers for failing students. The significances of this study
is that it affords lecturers’ space to articulate their perspectives on the use of Moodle in teaching
postgraduate modules. Lecturers should be given all the support they may need to integrate Moodle
into their teaching. Doing so can make it easy for lecturers to help their students learn to use
Moodle. Most universities in South Africa place a greater emphasis on recruiting students to enrol
for postgraduate degrees than on inspiring them to complete their studies within the mandatory
timeframe (Sonn, 2016). This route requires lecturers to use Moodle to teach the recruited students
to complete their studies in the given time. Maistry (2017) notes that, in a highly competitive
market for postgraduates, South African universities vie with the private institutions and the
government institutions to attract and retain high-calibre postgraduates. Attracting and retaining
high-calibre postgraduate students requires that lecturers’ perspectives be known to assist them

where they experience challenges.

Sonn (2016, p. 228) cautions that in South Africa the “active researchers are gradually ageing

while not enough younger researchers and academics are being recruited and retained”. According
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to Khoza and Manik (2015), Grossman (2016), and Sonn (2016), some lecturers do not have
academic experience to explicate to their students why a certain assignment is wrong and how to
correct it. Some lecturers offer nothing positive that can motivate a student, leading to students
unfairly failing their research projects (Sonn, 2016). This suggests that lecturers themselves need
to be assisted in some activities. This can be achieved by offering them a platform to share their
challenges so they can be assisted. Some students note that, as they are first-time postgraduate
students, they do not have support with LMSs, or knowledge to understand technical issues and
research methodologies in order to use educational technologies correctly (Khoza & Manik, 2015).

The country has no future without a good foundation that supports students as future academics
and researchers. The same principle applies to our lecturers; they need support to help integrate
Moodle so that the curriculum is successfully implemented. Especially as we head towards 4IR.
One can therefore contend that the absence of lecturers’ technological knowledge, when
integrating Moodle into teaching, is indeed a way of tearing at the basic structure of our future
academia and weakening our country (Brownell, Hirsch, & Seo, 2004). As a result, we find
ourselves short of academics and research on educational matters in the country. Using Moodle
with the necessary technological knowledge may motivate students to continue with their studies,
especially as they know it will also connect them with other students all through their studies to
their graduation. Similarly, Bernstein (1999, p. 1) states that “what happens to children in their
first days, months, and years of life affects their development, the development of our society, and
the development of our world”. In much the same way, if students experience difficulties during
their first year at postgraduate level, they may not have courage to move further to Master’s or
PhD level. Similarly, when our lecturers experience challenges with Moodle at its early stages they
may not be interested in moving forward. Thus lecturers, university management, and other
stakeholders, should work ensure that the use of Moodle is taken very serious and challenges are

addressed as early as possible to avoid its abandonment in the near future.

The introduction of Moodle is one means of recruiting young students to enrol for postgraduate
studies because many undergraduates are already working. Employment demands make it difficult
for such students to enrol for postgraduate studies because they have little time to spend on their

studies. According to the National Planning Commission (2012), on the National Development
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Plan (NDP) 2030, distance and part-time education, aided by educational technologies or
information and communication technology (ICT), play a crucial role in escalating learning
opportunities for various groups of students. The use of inline learning promotes lifelong learning
and continuous professional development. South Africa needs academics and researchers to secure
production within the country, thereby developing the economy. The more people are educated
within the country, the better the production. Therefore, if South Africa intends to meet
international standards, there is a need to shift the focus from a resource-based economy to a
knowledge-based economy (Berkvens, van den Akker, & Brugman, 2014). This can be achieved

by encouraging young people to study further.

Once students are knowledgeable on the use of Moodle that can be an encouragement to them to
study further as part of their own professional development. Such may mean more knowledgeable
people in the country. A first degree is merely the starting point at which a student gains
knowledge. Knowledge is found in research, the space in which one explores the world
independently in search of knowledge. South Africa is investing more in education with the
understanding that it is only with education that the country can develop further. Yet Venter, van
Rensburg, and Davis (2012) argue that, regardless of the potential benefits of the use of educational
technologies in teaching and learning, a person cannot neglect the barriers lecturers and students
experience when integrating technologies such as Moodle into the teaching of postgraduate
modules. There is a need to understand these barriers through lecturers’ perspectives and work
towards overcoming them to successfully integrate technologies in our education. South Africa
has many capable people, especially the young, who can study further to enlarge their knowledge
and are able to help improve the country’s education system. However, there are some students or
graduates from rural regions whose backgrounds are a hindrance to their professional
development. Only ICT (Moodle) may help such students to further their studies.

1.6 Contextual factors

Unlike other African countries, South Africa’s developing economy is working well to integrate
ICT into the education agenda (Farrell & Isaacs, 2007). Yet, we should not forget that many of our
students come from places in which there is no availability of ICT infrastructures. This suggests

that while higher education institutions (HEIs) are equipped with ICT equipment to enhance
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teaching and learning, some — if not most of our students — enter university without basic
computer skills (Tedre, Ngumbuke, & Kemppainen, 2010). This is a major hindrance to the use of
Moodle for teaching and learning. It becomes further challenging if there are part-time
postgraduate students because they will continue studying from home where some have limited-
to-no Internet connection. Lecturers’ perspectives on the use of Moodle in teaching and learning,
especially postgraduate modules, may reveal all the challenges they encounter when integrating
Moodle into teaching and learning. This may help us better understand which students (full-time
or part-time) utilise Moodle.

Moodle, for example, has been introduced to many HEIs in South Africa. However, only students
who are on campuses stand a good chance of utilising Moodle. Indeed, context plays a crucial part
in deciding whether Moodle is utilised or not at the various institutions. Despite that, Andersson
and Gronlund (2009) mention a similar concern expressed by Tedre et al. (2010, p. 8):
Differences in geographical and economic conditions, different educational backgrounds
and pedagogical views, language and content issues, usability, and technical literacy
issues, attitudes, and prejudices, and even differences in climate have posed challenges to

initiatives in technology-enhanced education.

Despite being considered an economically well-developed country that is able to integrate its ICT
into education, South Africa has its own challenges when it comes to technology-enhanced
education. It may not be as bad as in other African countries, but challenges exist. A person may
even argue that it is better to have technical challenges when it comes to the integration of
technology in education because as time goes by users will learn how to use and integrate these
systems in to their teaching and learning. When looking at our case it is worse because the facilities
are available but are not effectively used. Reasons for not using or integrating these systems are

unknown, they can only be discovered from the lecturers’ perspectives.

One may further argue that an individual cannot work without knowledge of how the work should
be done. In simple terms, lecturers may not use Moodle to teach if they experience challenges with
Moodle and no one cares to know their challenges. According to Mtebe (2015, p. 55), “usability
is a measure of how users find the LMS easy to learn, easy to use, and user-friendly, if the LMS is
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easy to use and easy to learn, lecturers will use the system more often”. On that note, Unwin et al.
(2010) proposes that a large number of lecturers in higher education institutions (HEIS) believe
they are using e-learning tools. However, they are merely using basics to enhance their teaching
and learning: more often than not they interpret Moodle as a source to access information.

Educational background, therefore, plays a crucial role if lecturers and students are to use
educational technology for successful teaching and learning. One of the key issues in our
educational system is that most students entering universities have no experience of educational
technology. Most of our primary and secondary schools are not furnished with technological
equipment. Their ICT skills seem to have largely come from their experience with their mobile
phones (Tedre et al., 2010). Such students have only experienced face-to-face teaching and
learning, acquiring computer literacy while embarking on their undergraduate degrees. We should
therefore not overlook their educational background because it is a significant contextual factor
when integrating technology into education, especially at postgraduate level. Not only are the
students technologically challenged, but there are some lecturers that have not used educational

technology during their primary and secondary education.

Over the past two or three decades, technology has rationalised, amongst other things, how we
teach and learn (Siemens, 2005). Such changes were, however, crucial for South African education
so that universities, lecturers, and students can keep up with the 4IR. The use of technology in
teaching is originally not a South African style, therefore challenges and anxiety towards the
systems are expected from the users of educational technology until it is perfectly adapted to fit in
our context. It is for such reasons that Tedre et al. (2010, p. 14) opines that currently “Africa’s
educational system is a mixture of Western education, Islamic education, and traditional African
education”. To ensure the ease of use or successfully integration of educational technologies, it
should be localised so that it become specific to students and lecturers. The mixture of cultures in
educational technologies makes it difficult for some lecturers and students to integrate
technologies in education. Unwin et al. (2010) asserts that one of the reasons lecturers and students

do not use Moodle is the absence of e-learning policies in their institutions.
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1.7 International trends on Moodle usage

South Africa, as a member of the international community, has undertaken numerous changes in
its education system to meet international standards. As such, integration of ICT has been adopted
by South African universities for a variety of reasons. The integration of ICT into educational
institutions is meant to ensure a high-quality education for the twenty-first century generation
(Department of Education, 2004). This initiative is a worthwhile because of the internationalisation
of education. This initiative may also allow students to study and receive a degree from any
university in South Africa, even if they are outside of the country. It is also a good initiative
because it cater for the 21% century generation in the sense that students understand technology
because they are using it in their everyday lives. The truth is that, HEIs could not continue to use
only the old method of teaching and learning while technology is becoming part of our everyday
lives. By integrating technology to teach 21% century generation university students, frequently
referred to as the net-generation, we can ensure that we are indeed aiming for a high-quality

education.

Students from the former ‘Model C’ type schools are at an advantage when it comes to technology
when compared with their fellow students from rural areas. Students from the upper classes of
society have typically used digital technology such as computers, tablets, and mobile phones from
a younger age than their fellow students from the lower socio-economic classes (Czerniewicz &
Brown, 2010 ; Prensky, 2001b). Closing that gap is necessary as some children may be required
to use such equipment in class. Imagine a school in which there is no library, no laboratory, and
no computer centre, where there are no technological resources. Students from such schools will
have to experience such resources when they first enter universities. Ignorance of technology
becomes a challenge to students, who must understand first how to use such resources before they
can use them effectively. This causes a delay in such students’ academic progress. During the first
year of my undergraduate degree, | witnessed many students struggling to use a computer to write
their assignments. There are people who wish to further their studies or to study online, but they

cannot send an email; this is especially true for students from rural areas.

The use of technology to bridge the digital divide within different parts of the country, should
begin at primary school level, and should be sped up to ensure that students enter universities with
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knowledge on how to use technology (Department of Education, 2004). More so, integrating
technology into education is the only means by which HEIs can recruit students from all over the
world. For students to successfully complete their studies, universities need to use educational
technology (LMSSs) to ensure that students can access education from anywhere around the world.
In as much as LMSs are used to ensure that students access education globally, more studies must
be conducted to ensure a full understanding of the global perspectives on e-education. Lecturers
should study further and also be given full support to know more about technology and how it is
integrated into teaching and learning.

Merryfield (1998) articulates that research has revealed much about lecturers’ perspectives on
education; however, very little is known about how they make instructional decisions and the
challenges they encounter as they plan to teach with Moodle. This poses a challenge to developing
countries who wish to implement e-learning. One may argue that with little or no knowledge about
what lecturers experience in the classrooms, when integrating Moodle, it is possible that some
lecturers fail to successfully implement e-education. It is therefore crucial that research be done,
especially on lecturer’s perspectives on the appropriate use of Moodle at local or national level —
lecturers can make the use of Moodle possible to students. Keeping in mind that e-learning was
devised in more technologically advanced countries, particular perspectives were incorporated
from the onset (Andersson & Gronlund, 2009). One may therefore contend that, for developing
countries like South Africa, before Moodle can be adopted for teaching and learning, lecturers
should be thoroughly trained on how to use Moodle. Not only this, but lecturers must understand
the importance and the benefits of using Moodle. This may help lecturers adjust Moodle to their

contextual perspectives.

Any introductory training is inadequate for lecturers to be able to overcome the complex and
increasing demands of twenty-first century education (Boud & Brew, 2013). The use of
educational technology requires lecturers to have a thorough knowledge of technology. The
institution under study is ranked amongst the best universities worldwide by various agencies.
Such a reputation catches international attention — it attracts international enrolment. Therefore,
for this university to meet international standards it must also offer e-learning at an advanced kind.

It is for such a reason that Moodle is adopted and proposed as compulsory in teaching and learning
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through to postgraduate level. Lecturers in this institution should, therefore, understand that
Moodle can assist them to create more collaborative and constructive learning settings in which
students can become prominent academics and researchers (Yun-Jo & Williams, 2010 ). Students’
collaboration may help them to teach one another more about their technological expertise,

academic capabilities, cultures, further expanding their research knowledge.

1.8 Outline of research methodology

This study employed an interpretive paradigm which is designed to understand people’s behaviour
and their satisfaction with their place of work, as opposed to the critical paradigm which seeks to
change and empower. The qualitative method of research is used in this study because Hodge,
Lieberman, and Murata (2012), note that it consists of many different endeavours, many of which
are concerned with the study of authenticities. Only the lecturers’ perspectives can tell exactly how

they perceive Moodle and the reasons for using Moodle in such a way.

1.9 Structure of the thesis

This study has been structured as follows:

Chapter One incorporates the background to the study, as well as the rationale behind the study.
Berkvens et al. (2014) state that everything we do, especially in education (teaching and learning),
starts with a vision. Working to a vision is key to the achievement of our goals. Since the use of
Moodle incorporates many perspectives, | decided that a study such as this should be conducted
to understand such perspectives. As an introductory chapter, Chapter One discusses the rationale,
the objectives, and research questions that led to this research study. It further states the

significance, contextual factors, and global trends used with Moodle.
Chapter Two presents the literature review on the topic of the study. This chapter extensively

explains perspectives and reasons for studying lecturers’ perspectives. It further discusses Moodle

as an instrument for teaching and learning, as well as curriculum approaches on the use of Moodle.
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Chapter Three is guided by the conceptual framework; curriculum concepts on the use of Moodle
were explored in great detail. The curricular spider web concepts were incorporated with reviews
of literature to explicate and strengthen the arguments around perspectives and educational
technology. Each concept was adjusted to focus on the three types of perspectives (individual,
community, and professional) used for this study, thereby providing an evaluation and exploration

of the works or studies conducted on Moodle.

Chapter Four presented the theoretical framework. The theoretical framework for this study is a
combination of Technology Pedagogical and Content Knowledge (TPACK) and the Technology
Acceptance Model (TAM). TPACK is used to supplement TAM to incorporate factors that are
missing in TAM. Each of these theories was discussed in detail before being linked. Weaknesses
of the two theories were briefly discussed as were possible strategies to address the weaknesses of

these theories.

Chapter Five critically surveyed the research methods used to conduct this study. It discussed the
character of the study, the case study, the sampling techniques employed to select the participants,

and the methodologies used to generate data.

Chapter Six presented and analysed the data generated from the participants. The findings
presented were generated using two sets. The first set was face-to-face interview which was
conducted during no-lockdown period. The second set was an open-ended questionnaire which
was conducted during the lockdown period. Open-ended questionnaires were used because of the
lockdown regulations that restricted the movement and physical gatherings of people to curb the

spread of the virus. Inductive reasoning was used to analyse the data.

Chapter Seven discussed, findings drew conclusion from these findings. Lastly, proposed

recommendations about the findings and areas of future research were presented.

1.10 Conclusion
This chapter has indicated the intention and reasoning behind this study, and has provided a

summary of the research blueprint and procedure. It has further elaborated on the significance of
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this study. A researcher cannot expend effort and resources to undertake a study without
producing any significant results. It is crucial to undertake studies of this kind so that the
university concerned knows the state of teaching and learning. Knowing the state of teaching and
learning can be beneficial to the institution as they may use findings to help lecturers improve
their practice. There may also be frequently overlooked contextual factors, yet such factors play
a crucial role in the education system. These factors are critical because they involve teaching
and learning as well as students and lecturers. To ensure successful teaching and learning, these
factors should not be minimised. Such factors can be used to improve practice and the profession
itself. This chapter briefly elaborated on such issues. The following section or chapter will

provide an analysis of related literature.
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Chapter Two

Integrating Literature to Understand Perspectives

2.1 Introduction

This chapter provides information from local to international literature about lecturers’
perspectives of Moodle and the way Moodle is used to teach in HEIs. Lecturers’ perspectives are
studied because the findings of a qualitative research study conducted by Sahin (2013) on
education supervisors revealed that the majority of lecturers are deficient in applying technological
tools to implement the curriculum. Yet, lecturers’ voices are not heard as to why this is so. This
study aims to unearth lecturers’ perspectives on the use of Moodle in teaching postgraduate
modules. To ensure that this study covers almost all aspects of lecturers’ perspectives, it

categorises perspectives into individual, community, and professional perspectives.

My observations on literature for this topic concluded that some lecturers indeed lack motivation
when it comes to using instructional technologies to teach at postgraduate level. Sahin (2013)
indicated one disturbing issue — that some lecturers do not use Moodle even when they know how
to use it. Why then are lecturers not using Moodle, despite knowing how to use it? This is one of
the concerns that led to this study. Focusing a critical eye on lecturers’ behaviour, one can tell that
such actions have to do with perspectives lecturers have towards Moodle which are only known
by them. Thus, the need for studies that will probe lecturers’ perspectives are crucial. Some
lecturers are still comfortable with implementing the curriculum using traditional methods.
However, it should be noted that Moodle was not introduced to replace the ‘traditional” teaching
and learning method. Rather, it was introduced to enhance teaching and learning — especially to
assist lecturers with students who study part-time (Dahalan, Hasan, Hassan, Zakaria, & Noor,
2013).

Lecturers may never have been provided with a platform on which to express their views about
the integration of Moodle in their teaching. It has been indicated that lecturers perceive Moodle
from various perspectives; thus, they are likely to act differently when it comes to the use of

Moodle to teach their modules. Lecturers’ perspectives must be known, so they are provided with
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assistance, leading to them re-organise themselves (their perspectives and understanding of
Moodle) in order to implement the curriculum accordingly (Cavus, 2015). Lecturers should reflect
on their teaching in order to understand the type of perspective from which they perceive Moodle.
Lecturers’ perspectives must be studied to ensure that Moodle is successfully implemented for the

benefit of students, society, the teaching profession, and ultimately themselves.

In any study, a researcher cannot solely rely on the information generated from participants in the
particular study. Therefore, in order to gain more understanding of the effectiveness of current
trends on Moodle usage in HEIs, a literature review of local and international programmes was
undertaken. To ensure even-handedness in research, such research must be entrenched in the wider
research milieu. Springer (2010) asserts that, even if a researcher’s interests on a certain topic are
motivated by practical concerns, policy, or curiosity, the researcher will need to study literature or
sources on the topic of choice. This may aid the researcher with information to have ample
understanding of the similar issues (successes and challenges) experienced by other people
internationally, on their use of Moodle in teaching. Without generating information from
researched sources, a researcher may not be able to back up their arguments. A researcher must
have global knowledge on the topic being studied. This will further help a researcher to avoid
duplicating studies (Ary, Jacobs, Sorensen, & Razavieh, 2006, p. 63). In research, other peoples’
“work need to be used as a halt to our own ideas and to highlight and support our own findings”
(Govender, 2012, p. 49). Literature used in this study is referred to as a primary sources. Martens
(2010) and Springer (2010) define primary sources as the database containing information about
the research articles, books, and any other sources published on the topic of the researcher’s

interest.

Moreover, this is a qualitative research study. Springer (2010) states that qualitative research
studies usually explicate the descriptions of the methods, sampling, data-generation strategies, and
data analysis. Even the discussions on the findings of this study are supported by findings from
the sources or literature. Some issues are similar to others that have been raised by students and
lecturers in other countries. Correspondingly, Ary et al. (2006) state that the literature review
shows how the proposed research fits in with the existing body of knowledge. Studies have

revealed much information on Moodle usage in various parts of the world. Yet, little information
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or research has been conducted enquiring after lecturers’ perspectives on the use of Moodle in
their teaching. In qualitative research such as this, Ary et al. (2006, p. 63) state that in the “fields
of qualitative research many researchers include a brief review of related literature at the beginning
of their studies to identify the theory that inspired the research or to justify the need for it”. Books
on the theory used for this study i.e., TPACK and TAM, clearly provide the required knowledge
and reasons for the integration of Moodle into teaching and learning. Furthermore, from books on
the invention of Moodle and the reason behind its invention, it could be argued that the integration
of technology into teaching and learning is a necessity. The existing literature to challenge or
support my own ideas on this study are outlined according to the following themes: perspectives
and their influences on the use of Moodle; reasons for studying perspectives; Moodle for teaching

and learning; and curriculum approaches in the use of Moodle.

2.2 Perspectives

2.2.1 Understanding the perspectives

This section explicates and discusses perspectives to ensure that such are understood. It may be
common for lecturers to perceive Moodle differently from one another, coming as they do from
different contexts. The manner in which lecturers react to Moodle results from their perspectives.
Accepting that perspectives vary from person to person — according to their beliefs, experiences,
and context — may raise awareness among university management (Cox, 1997). Since
perspectives vary from person to person, it is crucial that lecturers are studied to understand their
differing perspectives. This study explored a small sample of lecturers who represented themselves
according to the research methodology of this study, as indicated in Chapter Four. This suggests
that the university or any other individual should expand such a study to sample more lecturers in
order to discover perspectives from more participants. This may ensure that the university
management and lecturers perceive Moodle similarly. Doing so will mean progress to the teaching
profession, students, and lecturers, as well as the community at large. However, the challenge is
to recognise and understand what a perspective is and how it affects teaching and learning. Wagner
(2012, p. 11) states, “one needs to have a perspective in order to understand what a perspective

2

18”.
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A number of authors argue differently about the nature of perspectives. However, there is a
common agreement that perspectives have to do with a person’s point of view of a given object at
a given time (Cox, 1997; de Castro, 1998; Di Stefano, Gino, Pisano, & Staats, 2015). Cox (1997,
p. 270) offered a critique of the works of Maudemarie Clark and Brian Leiter through a historical
and documentary research study. According to Cox (1997, p. 270), these two authors argue that
perspectivism presents a similarity between obvious features a person can visualise, and less
obvious features of what a person knows. According to him perspectivism is not a simple issue: it
is more problematic, yet more interesting than these interpretations take it to be (Cox, 1997, p.
270). It is for such reasons that the issue of lecturers’ perspectives should not be taken lightly. If
Moodle is problematic, lecturers would need to read and engaging with the system to finally reach
the interesting part of it. This is similar to being in a new environment: A person may initially feel
unwelcome but when in that environment for a longer period, a person adapts and may begin to
enjoy it. Thus, it is the same with the integration of Moodle, especially with some engaging with
it for the first time. Moodle is interpreted as a difficult platform to use for teaching and learning.
This requires lecturers to familiarise themselves with Moodle or lecturers will continue to perceive
Moodle the way they currently do. To help lecturers familiarise themselves with Moodle their
perspectives should be studied: this will assist them to teach postgraduate modules without
difficulty. Lecturers who have doubts, may hesitate to use Moodle. Exposing perspectives may
help lecturers realise how interesting it can be to use Moodle once they know from which
perspective they interpret the system.

In his critique, Cox further asserts that perspectives are instituted and directed by conditions in
which they are compelled by interpretations (Cox, 1997). Every person has an individual
perspective of any object they come across. A simple definition of perspective is said to be the
particular pattern thinking about something, especially when influenced by context, belief, or
experience (Simpson, 2006). One may agree that the process of thinking involves many
interpretations in which individuals uses their experiences and philosophies to create meaning of
a particular object (Moodle). More so, the context in which we find ourselves at a given time
allows us to interpret any object according to that particular context. Cox (1997, p. 273) further
contends that “the world in which we find ourselves is a world of struggle, and that this struggle

is among interpretations”. As human beings we are the products of our societies; we struggle with
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interpretation of life and actions of our daily lives. People sometimes interpret certain objects (such
as Moodle) according to either individual perspectives, society’s perspectives, or professional

perspectives.

It is therefore imperative to understand the three categories of perspectives, in order to understand
how lecturers interpret the incorporation of Moodle into teaching and learning. It is also crucial to
understand lecturers’ interpretations of Moodle. Their perspectives on either category have an

impact (positive or negative) on teaching and learning.

2.2.1.1 Individual perspectives

Khoza (2016a) presented a critical action-research study on three university postgraduate students
who were registered part-time as they were working as school managers. These students worked
in different schools, using Moodle to manage the curriculum in their respective schools. Khoza
(2016a) contended that individual or personal perspectives address the needs of an individual
lecturer, and are mostly generated from each lecturer’s unique context. Contexts in which we spend
much time determine our personality or character, and further determine our perspectives. This is
because, in any context, there is socialization. Schultz and Schultz (2016, p. 472) concur that “it is
impossible to deny the impact of diverse environmental and social forces on individuality”. This
section focuses on individual perspectives; however, we know that an individual does not live in
isolation. Social forces cannot be separated from the individual. We find ourselves at our place of
work socialising with our colleagues; yet, we still have our individual abilities, attitudes, and
perspectives. Similarly, Mischel and Shoda (1995) state that the concept of individuality rests on
the assumption that individuals are characterised by unique abilities across situations and over
time. The way each individual lecturer perceives Moodle will be drawn from their own perspective
and/or experiences. Individuals understand Moodle differently, depending on how they were

introduced to Moodle from the outset.

Even if a concept can be explained in similar ways to different people, each individual will
understand it differently from the others. Schultz and Schultz (2016, p. 470) cautions that it can be
a challenge to study an individual because “the field of individuality is marked more by chaos than

certainty, more by differences than agreements”. Dealing with the individual demands a great deal
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of attention and tolerance, as one may encounter different perspectives of one object from different
people. One may further argue that the chaos referred to here are that each individual understands
things differently from others. Being that people have different personalities. This study argues
that the use of Moodle or the introduction of Moodle to lecturers should not be done by the
administrators with the “one-size-fits-all” mentality. Studying lecturers’ perspectives may help
unravel the different understanding lecturers have on Moodle so that a common understanding is

forthcoming.

On a similar note, Poropat and Corr (2015) concur that an extensive paradigm is crucial to
understanding the nature of individuality. Such should be fundamental to any attempts at
incorporating personality models. Lecturers, individually, are expected to integrate Moodle into
their teaching, yet their individual strengths and weaknesses on Moodle may not be known. An
individual cannot be studied and understood if only studying them at face value. Individuals should
be thoroughly studied to understand everything about them. Understanding personalities of
different individuals may help one understand how individual lecturer thinks, interprets, and
perceives Moodle, together with many other abilities and characteristics. This can be one of the
reasons some lecturers find it difficult to use Moodle: they are not all at the same stage of using
the system. Individuals have their own pattern of thinking: and they may hesitate to reveal their
true personality. However, the little information that we may generate from studying the few
selected participants may help us understand their individual perspectives.

Lecturers’ lack of understanding of the university management’s visions and goals of adopting
Moodle in teaching is a challenge that needs to be addressed in order to stimulate quality teaching
and critical thinking (Khoza, 2016a). As they do not share the same vision with the university
administrators about Moodle; they may not be referred to by what Proctor, Tweed, and Morris
(2016) call a fully functioning individual, because they are not fully using Moodle. Proctor et al.
(2016) used a confirmatory factor analysis to conduct a study on a fully functioning individual.
That study was divided into two. For the first study, a single influential structure of the fully
functioning individual was evaluated with young adults aged 16 to 19 years. The second study
authenticated the findings of the first study per different participants, using an exploratory factor

analysis to define the adjustment accounted for in the model. The purpose of the study was to
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scrutinise the characteristics of the fully functioning individual from a positive psychological
perspective (Proctor et al., 2016). The findings of the linked analysis offered the conclusion that
the fully functioning individual is positively correlated with zest, bravery, trustworthiness,
leadership, and spirituality; and negatively related to fear and concern for fairness (Proctor et al.,
2016). An individual who is functional at work is able to withstand any challenge and does not
fear changes. For an individual to be able to withstand challenges and changes, the individual must
be a lifelong learner. Learning is one of the ways that an individual’s perspectives can change from

negative to positive.

Schultz and Schultz (2016) maintain that knowledge plays a key role in almost every aspect of
behaviour in an individual. Proctor et al. (2016) consider a fully functioning individual an
individual in process, that is, an individual continually changing. For one to continually change,
one must study: it is only per new information that an individual can change perspectives of a
given object at a given period and context. Moreover, the world we live in is changing because of
technology that seem to be ubiquitous at all aspects of our lives. Schultz and Schultz (2016)
categorically state that even hereditary facets of individuality can be altered, disrupted, prevented,
or allowed to thrive through the process of learning. Learning is the most powerful weapon that an
individual can use to change their perspectives (Mandela, 1995). However, at some point in life,
individuals use emotions to judge the situation, making decisions that can make them succeed in
life while others make decisions they will live to regret. Individuals have an inborn aptitude to
know what they need, and what is crucial to a fulfilling life (Schultz & Schultz, 2016). Such may

influence their teaching: using Moodle requires an individual to have or apply learned knowledge.

2.2.1.2 Influence of lecturers’ individual perspectives on the use of Moodle

No matter how individual lecturers perceive Moodle, their perspectives either positively or
negatively influence their use of Moodle. If they perceive Moodle positively this impacts
positively on their use of Moodle. If they perceive Moodle negatively this negatively impacts their
use of Moodle. It is true that “because of the Internet, today’s youth are part of an interconnected
global community of learners with an increasing awareness of the world around them” (Coiro,
Castek, & Quinn, 2016, p. 4). It is also worth noting that some lecturers are not part of the net-

generation group, which means they may have certain perspectives on the use of Moodle as a
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teaching and learning tool. Lecturers who do not fall into the net-generation group may have
differing perspectives on Moodle from the net-generation group. Such differences will impact on
their use of Moodle. Those not part of the net-generation group may move toward intrinsic goals
and away from extrinsic goals (Schultz & Schultz, 2016). They may use their individual
perspectives of Moodle — individual lecturers know about goals most likely to be beneficial for
their subjective well-being. Yet, it becomes a problem if lecturers use Moodle according to their
own goals; they make decisions that are beneficial to them and not to the students and their
profession. The use of Moodle should be based on professional perspectives so that it can benefit

students, lecturers, and the discipline (Khoza, 2016a).

Moodle should therefore be fully used as envisaged by the university management. However, the
lack of support from university management may cause lecturers to interpret material presented to
them on Moodle training courses in ways that support their own perceptions about teaching (Fajet,
Bello, Leftwich, Mesler, & Shaver, 2005). It is thus important that the training session for lecturers
ensure that lecturers grasp the content of Moodle. Individual perspectives are crucial to decision-
making. Living with other peoples’ decisions may make an individual regret life in the workplace
because people take decisions according to their individual understanding or experience of any
given object at any given context. Such experiences may contradict with one another’s
understanding or experience of the same object. As in the societal perspectives, individual
perspectives come from what a person has experienced in life. Schultz and Schultz (2016) caution
that our jobs or work experiences should have the potential to change our basic personalities. At
our workplaces we encounter people from different backgrounds with different perspectives: every
day we learn something from them. Some knowledge that we acquire from our colleagues we tend
to take and apply to our work and lives. One must exercise caution when applying other peoples’
perspectives, without supporting them with professional perspectives. People are personal and
depend on the context in which an individual was taught to approach life. Therefore, other people
should not completely forget who they are, living other people’s lives. On that note, Fajet et al.
(2005, p. 718), state that lecturers “tend to accept their own schooling experiences as prototypical

and generalizable toward the teaching profession”.
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Although perspectives are the results of beliefs and experience, at some point it is important to
consider the time. Lecturers of different age groups should understand the use of technology in
education differently depending on the era in which they attended school, whether it was
technologically or paper based teaching. Equally so, experiences go with context, in the sense that
a person may learn about the use of technology from their cell phones or personal computer which
will have an impact when using technology for teaching and learning at university level. A person
should be able to adapt to the new environment and not just use the strategies used in other
environments in which one has learned about the use of technology. Failing to adapt to new
environment can cause educational technology users to produce negative results because they
could implement the system according to their understanding of technology from their experiences.
Schultz and Schultz (2016) state that lecturers should note that even the time period in which an
individual was born and reared can have an impact on their personality and their use of Moodle.
Khoza (2016a) asserts that studying technology may help lecturers understand the purpose of using
technology in the education system for teaching. Furthermore, understanding the purpose of
Moodle may explicate the reasons why they should use the system (Forde, McMahon, McPhee, &
Patric, 2006; Khoza, 2016a). However, being able to use devices does not imply that an individual
is fully knowledgeable about technology: only the basics can be known. It is therefore vital that a
person questions perspectives, deciding whether their perspectives are in line with the current era
or not. Individual perspectives are important because they form “a foundation of social and
professional perspectives and are determined by individual choice of transformation” (Khoza,
20164, p. 2). Poropat and Corr (2015) caution that personality research is further complicated by
the fact that personality as a phenomenon, and every assessment of personality, are inherently

communal.

2.2.1.3 Community perspectives

Bandura (1999) contends that people are producers as well as products of a community system.
Therefore the primary cause of peoples’ behaviour arises from forces within the individual
(Bandura, 1979). Also, society plays a role in shaping an individual’s behaviour. With the
individual being part of the community, peoples’ behaviour may change according to the
community’s expectations. Dewey (2001) clearly states that whatever an individual does and what

they can do is influenced by the beliefs, demands, consents, and denunciations of the community.
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Bandura (1999, p. 24) opines that “human adaptation and change are rooted in social systems”.
The community has an influence on changing peoples’ lives because whatever a person does, the
community must either approve or disapprove of. This study does not only refer to the community
at large; it also refers to friends and colleagues within a workplace. Some people at their workplace
value their colleagues’ or friends’ perspectives; sometimes not knowing that it is not all of the
perspectives from colleagues and friends should be put into practice. Community perspectives
often stem from personal experiences and not from learned knowledge. Morgan (2014), and
Schultz and Schultz (2016) argue that community experiences always have an emotional element

in which sentiments provide a crucial connection between beliefs and actions.

Lecturers may have certain perspectives of Moodle, depending on the community they grew up in,
including the community schools they attended. Khoza (2016a) argues that community
perspectives place the community at the centre of the Moodle learning environment. This may lead
lecturers to overlook the professional perspectives, relying on what their community taught them,
because to them community needs are most important. Moreover, whenever lecturers have to
decide on Moodle use they may seek community advice because of the value they attach to the
community. Khoza (2016a, p. 106) stresses that:

Societal perspectives are called the horizontal perspectives. In the horizontal perspectives,

Moodle usage is driven by learning outcomes. According to these perspectives, knowledge

is mostly generated horizontally, from simple, locally known sources.

Technological knowledge should not be locally based, especially when it has to do with
educational technologies that include the international fraternity. The use of Moodle cannot be
localised because it is a programme designed to be used internationally. Merryfield (1998, p. 342)
argues that there is a “need to infuse global perspectives in technology education so that students
will understand and benefit from the increasing interconnectedness of the world's cultures,
economies, technologies, ecology, and political relationships”. According to White Paper 7, ICTs
are crucial to the transformation taking place internationally (Department of Education, 2004).
McWilliams and Siegel (2001) assert that, with the transformation taking place, managers of
different institutions constantly encounter demands from various stakeholder groups to devote

resources to develop the community, thus being able to use technology in the workplace and in
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their life in general. For this reason, the institution has introduced Moodle as a compulsory
teaching and learning platform to supplement face-to-face teaching. Doing so indicates that
university management wishes to meet international standards on the needs of the 21 century

generation. Moreover, the institution invites international students to enrol with this institution.

How would it be if Moodle were localised? This is one question that needs to be answered and is
worth keeping in mind. The global community is moving towards complete digitalization. Local
knowledge, including traditional methods of teaching and learning may no longer help lecturers
and their students to be internationally competent. Therefore, lecturers should consider the needs
of the community by perceiving the community that will be able to use technology for
communication, teaching, and learning. Once lecturers are transformed, Moodle may be a success

in the institution, and students may benefit from global interconnectedness.

Educational technology, including LMSs are the international trend, therefore society’s
perspectives envisage students who will be internationally competent. According to Freedman
(2000), technology in education helps to make life worth living and enables us to create, forcing
us to think, and providing us with new opportunities. It is an indication that educational
technologies can help us be competent in the global world. Technology users should at all time
work towards shifting from local knowledge of technology to acquire broader understanding of
technologies. Lemke (2001) contends that if using Moodle in teaching is to be based on local
knowledge, rather than scientifically proven technological knowledge, using Moodle to teach local
knowledge may not help students to be internationally competent. Therefore, if Moodle is to be
used to benefit students, per the increasing interconnectedness of the world’s technologies,
lecturers must pay attention to their professional perspectives rather than just to their personal and

societal perspectives.

2.2.1.4 Influences of community perspectives on lecturers’ use of Moodle

Community perspectives have an influence on implementation of educational technologies,
depending on the type of community people are coming from, either academic community or the
community in general. Lecturers should not be muddled about these two groups. Perspectives from

community in general may not provide lecturers positive advice on the use of Moodle. Bernstein
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(1999) argues that, even within the academic community, not all members share a crucial and
constructive perspective on the use of Moodle. Within the academic community there are members
from the horizontal discourse. The use of Moodle is either encouraged or discouraged by what the
community says on its usage. If most of the lecturers’ advice from the academic community comes
from the horizontal discourse, this may have a negative impact on lecturers’ use of Moodle.
Bernstein (1999) indicates that this form of advice is common-sense knowledge. Thus, Moodle is
a technological tool that requires researched knowledge to perform. If, however, it is seen from
the vertical discourse this may have a positive impact on the lecturers’ use of Moodle. According
to Bernstein (1999) and Khoza (2016a), a vertical discourse promotes professionalism and the use
of learned knowledge on the use of Moodle. Therefore, lecturers should ensure that their

perspectives on Moodle do not negatively affect their actions.

As alluded to earlier on that community perspectives have an emotional element that impacts
peoples’ decisions on tackling a situation. Acting on emotions may help people achieve a goal;
however, this is not always the case. People who act on emotions are often “unlikely to use their
cognitive processes to learn, think, evaluate experiences, or solve problems” (Schultz & Schultz,
2016, p. 348). Lecturers who use emotion to help them decide whether to use Moodle may
experience challenges on the actual use of Moodle. One must consider the professional side of a
problem before acting on it. Schultz and Schultz (2016) caution that lecturers must understand how
the community from which they seek advice perceives Moodle. Whatever colleagues and friends
say about the use of Moodle may result in lecturers acting according to the community’s beliefs
on Moodle. Consequently, Zembylas (2005, p. 469) argues that “emotion is the least investigated
aspect of research on teaching, yet it is probably the aspect most often mentioned as being
important and deserving more attention”. Pritchard (2013) asserts that what the lecturer takes as
advice from their friends or colleagues today they are likely to practice alone tomorrow. It is for
that reason that lecturers should ensure that they analyse their colleagues’ perspectives when taking

their advice as this will impact on their use of Moodle in the near future.

Yet, Dewey (2001, p. 16) opines that “a being connected with other beings cannot perform his own
activities without taking the activities of others into account”. This is a good practice, yet lecturers

should determine the impact it has on their performance. This can be the reason some people fail
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to achieve what they want in life, because what is good for one may not be good for another
(Schultz & Schultz, 2016). Moreover, Schultz and Schultz (2016, p. 358) caution that “it is not
enough for one lecturer to construe or interpret experiences in the same way as another” unless
such people have started the project together and have a shared idea of the problem. Schultz and
Schultz (2016) contend that lecturers with the same perspectives tend to interpret their actions
similarly. All that is required from the lecturers is to stand together using the professional

perspective to work out any problem, to achieve better results to their problem.

2.2.1.5 Professional perspectives

The introduction of lecturers to the use of Moodle in their teaching without any formal training for
this role or continuing support is based on the supposition that lecturers’ Moodle use is something
that does not need any additional preparation (Zeichner, 2005). This is indeed a mistake that will
perpetuate the notion that Moodle does not require a special knowledge or skill to use.
Management must understand that Moodle will always remain a challenge when foisted upon
lecturers who have little knowledge of the system. Lecturers may develop an interest in learning
and knowing more about the use of Moodle after training sessions to master the use of Moodle.
Knowledge of Moodle may ensure that lecturers use Moodle effectively. It is common sense that,
within the university, digital natives are likely to use Moodle fluently in their teaching and
learning, as will those studying educational technology (Khoza & Manik, 2015). Lecturers should
be encouraged to go for professional development sessions to do with educational technology if

they wish to be successful at integrating technology into their teaching.

The assumption that lecturers will use Moodle now that it has been introduced as compulsory
should not be nurtured until they are professionally developed. Lecturers need to be knowledgeable
about Moodle: continuous training should be provided to them so that they will understand Moodle
and use it to teach their modules (Khoza & Manik, 2015). This has an impact on students learning
too. Khoza and Manik (2015) indicate that students, despite having or not having computer skills,
are expected to fulfil several research-related endeavours from the onset of their postgraduate
studies through the use of digital technology. The question is: will students who do not have basic
computer skills be able to complete their studies without challenges? Their development or training

should be a practical initiative intended to make an impact, driven by perceptions that change is
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needed in the education system (Boud & Brew, 2013). The field of education needs a change from

old-fashioned (face-to-face) to digital (online teaching and learning) teaching methods.

However, it may happen that lecturers who negatively perceive Moodle see little or no reason to
study and use Moodle (Fajet et al., 2005). If lecturers’ perspectives can be driven by
professionalism, the innovation can be successful. Fajet et al. (2005) argue that, with respect to
professional competence, good lecturers generally are believed to have adequate knowledge of the
content area in which they teach. Once lecturers are equipped with theories of technology, they
can not only be knowers and performers of educational technologies, they can also be self-reactors
with capabilities of motivating, guiding their students, and regulating their teaching (Bandura,
1999).

Professional perspective encourages or is of the opinion that lecturers can be successful in their
teaching: moving together with their students. Moreover, in the academic world, when change is
anticipated for academic development, studying becomes the only means of achieving such goals.
Understanding Moodle from the professional perspective can develop lecturers’ self-efficacy: this
is a key factor in the causal structure that deals with motivation (Bandura, 1998). Developing self-
efficacy is key in lecturers as it can result to them being a fully functioning person who has
increased positive perspectives towards Moodle and the students (Proctor et al., 2016). However,
Boud and Brew (2013) maintain that the professional development of lecturers is based on the
perception that the institution needs to provide opportunities for their academic personnel to
develop their profession. Self-efficacy is one aspect that assists lecturers do their work without any
hesitation. Confidence is another factor that helps a person to successfully do their work. Stewart
(2014) argues that if lecturers are not developed or not professionally equipped to use Moodle they
may not feel comfortable to teach using Moodle; they may not be able to offer feedback in a
constructive way to their students. Lecturers must be technologically knowledgeable in order to
be confident when they teach, to avoid embarrassment in cases in which they get stuck during the
lesson. During the lessons lecturers may encounter technical challenges from the system, therefore
they need to be technologically knowledgeable in order to address technical problems. Failure to

solve such problems can cause delays in teaching and learning.
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Stewart (2014) cautions that if lecturers are anticipated to successfully deliver the curriculum
through technology, one of the principles in participating in such a newly proposed programme is
that lecturers can be motivated by their own goals. This suggests that lecturers should not be
excluded from the technical aspects of Moodle. Lecturers need to own Moodle. This suggests that
they should not just be developed or trained to know certain features of Moodle for the purpose of
teaching. They should know Moodle in totality in order to solve technical problems, instead of
relying administrators. Lecturers should be developed to the point that they can look critically at
students” work and be able to identify specific gaps in student learning (Stewart, 2014). Society
may say much about Moodle, however, lecturers need to use verified or researched data on the use
of Moodle in teaching and learning. Professional perspectives are the opposite of social
perspectives. Social perspectives say lecturers come to their place of work, having already
internalised many elements from their own society (Zeichner, 2005). Waters-Adams (2006, p. 919)
further concurs that “with the societal knowledge lecturers have internalised, it is common-sense

to assume that their societal knowledge will influence what they will do in the lecture room”.

However, it should be noted that today the world and all of life is influenced by technology.
Grossman, Hammerness, and McDonald (2009) argue that teaching as a profession is not as easy
as it may seem to people perceiving it. However, teaching as profession needs a great deal of
knowledge specific to the work of teaching. People perceive technology in different ways,
especially the so-called digital immigrants. Technology always changes; this requires us to change
our perspectives in order to cope with the standard of living in the 21% century. Strategy that can
be applied if we must change our perspectives is through studying technology theories and to
acquire its content knowledge. As life is influenced by technology, so is the education system
(Gurunath & Kumar, 2015). Machado and Tao (2007) used online surveys to compare user
experiences of basic functionality of systems such as communication tools, student-student
interaction tools, and student-instructor interaction tools. Their study compared the user experience
between the leading proprietary solution, Blackboard, and the leading open-source solution,
Moodle. The researchers established a control group that only used the proprietary solution; and
two study groups: a faculty group, and a student group, that used the open-source solution, but had
had previous experience with the proprietary solution. Lecturers were cautioned that technology

is here, and it is here to stay (Machado & Tao, 2007). Therefore, lecturers need to equip or develop
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themselves in order to meet the demands of life. Whether people adopt or reject technology

depends on different influences from different people with different perspectives.

2.2.1.6 Influences of professional perspectives on lecturers’ use of Moodle

Kirkwood and Price (2013) posit that lecturers’ perspectives about their practices can influence
how they interpret and teach with Moodle. Lecturers should be guided to ensure that they
understand crucial issues that influence their practice. Consequently, Kirkwood and Price (2013)
insist that interpretations of lecturers on teaching and learning are often taken for granted. Usually
one interprets the object from what is known about that particular object. Lecturers interpret
Moodle from the little information they know about Moodle. Therefore, if lecturers are to interpret
Moodle correctly, they must study more, generating more facts on Moodle. Lecturers’ knowledge

or interpretation influences the way they use Moodle in their teaching.

One most critical issue lecturers should understand is that “whatever exists, having somehow come
into being, is again and again reinterpreted to new ends, taken over, transformed, and redirected
by some power superior to it” (Cox, 1997, p. 273). It is true that there is nothing that is newly
invented; everything today is transformed from the previously existing. With Moodle, there are
new versions of the software, upgrading the old. Lecturers’ previous experiences of Moodle may
have an influence on how they interpret the new versions of Moodle. Some lecturers have once
used Moodle, finding it difficult to use for reasons known only to them. Lecturers need to continue

to use Moodle because it has been upgraded; usually upgraded versions are easier to use.

In this case, Moodle is the subject; and the aim is to understand how university lecturers perceive
or interpret Moodle in teaching their modules. On that note, in his article “7The ‘subject’ of
Nietzsche's perspectivism” Cox (1997) recommends that we understand perspectives within the
wider boundaries of a general theory of interpretation. Lecturers’ interpretation of Moodle may
tell more about their perspectives on the use of Moodle in their teaching. Lecturers might have had
certain experiences of using Moodle that motivate them to either use or not use Moodle in their
teaching. This is supported by a study conducted by de Castro (1998) in which he argued that

different sorts of subjects from person to person are perceived differently. From a theoretical angle,
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Moodle can be perceived as an easy method of teaching; however, lecturers may perceive such
from a vastly different angle. Cox (1997, p. 276) offers that:
We see an object from a particular perspective: e.g., from a certain angle, from a certain
distance, under certain conditions, and the more perspectives we enjoy the more angles we

see the object from, the better our conception of what the object is actually like will be.

Latour (2009 ) cautions that perspectivism should not be regarded as a simple category, but rather
as a complicated philosophy, with the possibility of confusing the whole implicit philosophy so
dominant in most lecturers’ interpretations of their material (Moodle). Once these perspectives are
not clear and the lecturers’ interpretations of Moodle seem confusing, the university management
will have to devise a strategy of dealing with such. Thus, it is the lecturers’ perspectives that may
indicate whether Moodle is usable. Schultz and Schultz (2016) opine that different home
environments can result in different perspectives. The context from which every person comes has
an influence on how each person perceives technology and how technology is used. A context thus
determines the way people think and interpret technology through knowledge they generate from
that particular context. The way in which people perceive Moodle can be as a result of their
interpretation of their context, experiences, and philosophies. Cox (1997, p. 272) clarifies:

We are always already immersed in a world full of significances that we pre-theoretically

understand, and that the role of epistemology is to discover how particular sensory

experiences, beliefs, and desires relate to our understanding as a whole and vice versa.

We have no perspectives that are not completely imagined ones; that is, perspectives do not exist
alone in nature (de Castro, 1998). People should be able to interpret Moodle from an understanding
of technology or professional perspectives. It is people who should use Moodle for teaching and
learning, therefore they have perspectives about the system.

Proctor et al. (2016) argue that, with the right working conditions in which lecturers’ perspectives
are considered, each lecturer can learn to realise their capabilities and their positive virtues. This
is the most crucial issue at hand. Indeed, for a better practice, lecturers’ capabilities should be
realised to ensure that they are developed where necessary. Therefore, lecturers’ perspectives
should be considered because perspectives help them to draw conclusions about Moodle. The

conclusions they draw about Moodle are their own perspectives taken from the reality of Moodle.
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Such conclusions or perspectives may influence lecturers’ use of Moodle in a particular way which
can be interesting and benefit their students or vice-versa. Singh (2016, p. 3) asserts that ““...seeing
is always from a particular point of view; it is from some particular perspective that individuals
know something”. In this cases lecturers’ object is Moodle, they have certain perspectives about
the system therefore, they should ensure that they combine the theoretical knowledge with the
knowledge they draw from the reality of using Moodle. Combining the two will ensure that Moodle
is perceived similarly by both university management and lecturers. This may further ensure that
lecturers have a thorough knowledge of the system and that lecturers fully use the system.

2.2.2 Reasons for studying lecturers’ perspectives

Lecturers’ perspectives are studied in order to discover what lecturers think about the integration
of Moodle into teaching and learning. Perspectives are also studied to learn lecturers’
understanding of Moodle as well as the programs benefits on their professional practice and for
students’ learning. Cox and Marshall (2007) suggest that lecturers’ responses to the introduction
and implementation of Moodle will significantly affect Moodle use for students’ learning. In other
words, participants’ responses Will help them understand their perspectives so that they redirect
their behaviour to inform their practices. Thus, it may happen that even at the university under
study, there are some lecturers who do not have a vision for the use of Moodle. Their perspectives
are studied so that participants are aware of the perspectives that facilitate the use of Moodle
individually. Understanding their perspectives strengthens the internalization of Moodle
knowledge and competencies that can improve their Moodle teaching and learning (Khoza,
2016a).

This calls for a change of perspectives from lecturers, ensuring that their perspectives on this issue
are driven by professional perspectives. Thijs and van den Akker (2009) contend that the
implementation of educational change is strongly influenced by people’s perspectives and attitudes
towards a specific change. Lecturers’ perspectives should be changed if they do not promote the
university’s vision of introducing Moodle as a teaching and learning platform. If the said
perspective does not help them achieve the purpose of Moodle, they must change. Thijs and van
den Akker (2009, p. 13) further argue that “one of the perspectives on curricular issues is the

technical professional perspective which is a challenge to lecturers for successfully translating

40



intentions into curriculum products, that are used in practice and that lead to desirable learning
outcomes”. This can be as a result of what Cox and Marshall (2007) say are activities related to

lecturers’ perspectives, beliefs, and actions on Moodle in teaching.

A qualitative case study, based on a survey conducted by Malek (2013), to determine whether
technology is a problem or a solution, argues that the teacher-centred method of teaching does not
work for all students. This is especially true for those who prefer to interact with the Internet and
technological devices in order to learn (Malek, 2013). They enrol with higher institutions of
learning, while employed, knowing that they will need to use technology to study. They rely on
technology to help them cope with their studies. The use of Moodle in teaching postgraduate
modules should be prioritised in order to cater to such students. Using Moodle to teach
postgraduate students may help them remain on track with their studies to avoid academic
workload which may drive students to drop out of the system. Travelling to campuses for contact

session make it difficult for some students to cope with both employment and their academic work.

Malek (2013); Rezaei (2009) concur that lecturers’ perspectives should be studied to further
discover whether lecturers have accepted that technology has changed the way we should teach,
and the way our students learn. One of the most important aspects that lecturers should understand
about Moodle, is that online teaching and learning “attracts working professionals, employed
students, and single parents who may otherwise not be able to engage in a traditional academic
setting” (Bates, Rodriguez, & Drysdale, 2007; Dahalan et al., 2013; Mabila, Ssemugabi, &
Gelderblom, 2013). The university concerned does not offer distance learning. At postgraduate
level there are students who are learning while working or on part-time contracts. Moodle may
help lecturers teach their part-time postgraduate students. Bates et al. (2007) posit that, with
Moodle, lecturers can provide modules that allow for ongoing topic-driven discussion groups and

live chat that can be instructor moderated.

Lecturers can seamlessly teach part-time students only if they can ensure that they have knowledge
of Moodle and use its features to engage with their students. This may also reduce the resistance
of lecturers, especially the digital immigrants, to teaching online; and their aversion to new

technologies (Rezaei, 2009). Lecturers need to come into terms with the fact that technology has
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altered traditional teaching in such a way that they are no longer the sole propagators of
information (Khoza & Manik, 2015). This requires them to revise their duties or responsibilities
in the classroom in order to cater for educational technologies that have come into play. Skilbeck
(1970) notes that human or personal perspectives can become the object of self-control and self-
direction. One can use perspectives to control or change one’s behaviour towards certain objects.
Studies like this one will offer participants the opportunity to, intuitively or deliberately, articulate
their perspectives. Later they may learn and understand the type of lecturers they are, and begin to
integrate technology into their teaching. Morgan and Bourke (2008) note that the influence of
personal perspectives may play an important role in the development of attitudes and perceived
competencies regarding teaching. Moreover, reflecting on their perspectives may help them to
accept technology as positive, and affording productivity. Lecturers have the experience of
teaching without Moodle, using only the traditional method (paper-based).

Garrett and Wrench (2007) investigated the nature of personal experiences in the teaching of
physical education. In their study to explore lecturers’ perspectives, Garrett and Wrench (2007)
indicate that lecturers’ perspectives or personal backgrounds are important components affecting
the teaching and learning process. Likewise, Bernstein, Phillips, and Silverman (2011) argue that,
if lecturers do not have the technological knowledge to use Moodle, this might affect their
teaching. Bernstein et al. (2011) further state that these perspectives should be explored, as they
may affect lecturers’ attitudes and perceptions of using technology in education. In order to
promote teaching development in lecturers and ensure that the curriculum is successfully
implemented, it is necessary to agree that “prior positions, discourses and beliefs should be
exposed, analysed and reconstructed in order to promote professional growth in lecturers” (Garrett
& Wrench, 2007, p. 25).

Bernstein et al. (2011) maintain that it is relevant to study lecturers’ perspectives. Indeed, it will
be appropriate to first understand what lecturers have in mind in regard to the use of Moodle in
teaching, before one can blame them for not fully implementing the curriculum as intended. It is
also important that, once these perspectives are exposed and analysed, lecturers and university
management work towards ensuring these perspectives are turned to be positive in order to yield

good results. Studying and understand perspectives may help lecturers improvement their use of
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Moodle when teaching. Lack of understanding Moodle and its poor usage causes a huge tension
between students and their lecturers. Most of our students are digital natives they understand
technology better than some of their lecturers that are digital immigrants. Thus, the experience
these two groups have especially the digital immigrants sometime find it difficult to integrate
technology in their teaching. As a result students cannot perform at the expected 4IR level.
Stylianou, Kulinna, Cothran, and Kwon (2012, p. 36) note that “experience changes a teacher’s
“perception of things”, “thought process”, or “views” as well as that it teaches “a lot about teaching
and how students can be so different”. Much needs to be known by lecturers about the use of
Moodle. Especially, the aspect of students being different. Studying or exploring lecturers’
perspectives may expose their experiences and can help them change their views on the integration
of technology into education, especially once they have a clearer understanding of those

perspectives that are taken for granted.

Of all the studies indicated above and much being said about perspectives, none have studied
lecturers’ perspectives on the use of Moodle in teaching postgraduate modules, especially in the
South African context. Many studies addressing perspectives on different topics within educational
technologies have been conducted overseas. For an example, Barr, Gower, and Clayton (2008)
conducted a case study, in three of the project’s partner tertiary institutions, to describe lecturers’
responses to the implementation of Moodle in their institutions. Their research was developed to
establish whether lecturers perceived that Moodle would support e-learning courses. The e-
learning courses in New Zealand is meant to perpetuate the country’s tradition of constructivist
learning. Moreover, the system was meant to meet the needs of Maori and Pacifica students, and
the needs of students with experience of failure in the school system. Lastly, the system was
developed in a manner that is flexible enough to cater to students doing advanced study. Chapter
One indicated that context on its own plays a crucial role in determining people’s behaviour. Yet,
Kirkwood and Price (2013) insist that lecturers’ interpretations and their behaviour when teaching
and learning are often taken for granted; interpretations have a huge impact on the implementation

of any project in the education system.

Being one of the students who ended up studying far from the institution, it was of concern that

Moodle is not effectively used yet, we could have benefitted from its use. Then it was imperative
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that lecturers’ interpretation of Moodle be studied as it can tell more about their perspectives on
the integration of Moodle in their teaching. This, and other reasons, led to this study being
undertaken. Taking in to consideration that this study is meant to understand and represent ideas
of the selected participants’ perspectives. The results from this study may open a platform for
further studies which may employ critical paradigm and action research methods to devise
strategies to help lecturers change their practice. Once new strategies to address the challenges are
put in place lecturers can find a better way to successfully implement Moodle. However, success
on the use of Moodle could not be possible if one can use only results or findings of a studies
conducted in context different to our context because the contexts are different. As such, this study
emerged to produce results from the South African context which can be used to develop practice

within this country.

On the African continent, studies have been conducted in search of the challenges that lead to
educational technology failure in most universities when implementing LMSs. Missing from the
studies on the integration of technologies in education are lecturers’ perspectives or voices,
especially perspectives taken before programme implementation. Many studies were conducted
after the programme has already been implemented. After the system has failed it is then that the
management starts to find out the reasons for the system failure. For example, Tedre et al. (2010)
analysed the complex network of challenges faced during the development process of LMS or e-
learning. Their study further discussed technical issues with ICT equipment, system
administration, and networks. Lastly, they analysed socio-cultural issues with training, funding,
and pedagogy. The researchers agree that implementing various e-learning solutions in developing
countries has often been problematic (Tedre et al., 2010). In the same year, Unwin et al. (2010)
wrote a report on a survey of 358 respondents across 25 African countries on their use of learning
management systems. The researchers concluded that while there are some enthusiastic advocates
of LMSs, the reality is that most African educators have little knowledge about, or interest in, their
LMSs use (Unwin et al., 2010). This should worry university administrators as they intend to
introduce educational technologies to teaching and learning yet the issue of lack of interest from
users has never been addressed in many African countries. The studies referred to above have been
published in 2010 yet, to date there universities are still not have reached a position whereby

educational technologies are effectively implemented in teaching and learning. Unsuccessful use
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of educational technologies in HEIs is an indication that there is a problem that needs to be dealt

with before educational technologies are implemented.

Furthermore, Mtebe (2015) conducted a literature survey with studies published on the use of
LMSs in HEIs in sub-Saharan Africa. The researcher indicated that the use of LMSs poses
questions of whether these institutions are fulfilling their potential or not. It became clear from
participants’ responses on different studies sampled that Moodle does not fulfil its potential. As a
student | noticed when we were introduced to Moodle during my first year as a postgraduate
student that the system is not effectively used and it does not fulfil its potential. Mtebe (2015, p.
53) therefore, concluded that “the success of LMS in the region can be measured by assessing how
these systems are used in terms of intensity and quality of use”. Evaluation of the systems and
understanding users’ perspectives about the system is what should be done by institutions as they
introduce educational technologies into teaching and learning processes. A check list was never
created to check the successes and challenges experienced by lecturers and students when using
Moodle before it could be officially and mandatory introduced for implementation for teaching
and learning. Therefore, this study intends to discover lecturers’ perspectives from the few

participants selected to participate to give the state of the system use.

Studies of this nature in the South African context are crucial to ensure that educational technology
problems are understood from local context. Local studies yield local results that can be practically
implemented considering our contextual factors. It is for that reason this study was done with
lecturers as people who are directly involved in the implementation of Moodle. This study was
started two years before Moodle could be used as a teaching and learning platform for postgraduate
modules. The purpose was to understand how lecturers perceive Moodle and how they think
Moodle can be integrated to improve teaching and learning. Generalizing from other studies that
used different methodologies in environments dissimilar to South Africa in terms of economy and
other features, may not help this institution solve its Moodle use problems or challenges.
Padayachee, Kotzé, and Van der Merwe (2011) conducted a case study at the University of
KwaZulu-Natal (South Africa) to understand if the software is usable for teaching and learning

and check if it can improve teaching and learning should it be adopted. The participants in their
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study were Honours students drawn from Information Systems & Technology that were registered

for the Human Computer Interaction module.

Their study contends that “very little effort has been directed at understanding the usability
properties of this class of software and the impact it may have on adoption of this type of software”
(Padayachee et al., 2011, p. 297). Though their study may be relevant in tracing the problem of
Moodle usage, their study only included students from Information System and Technology. While
this study explores lecturers’ perspectives from different disciplines within the Department of
Education which operates differently from Information Technologies because even the
terminologies applied in these disciplines are different. Based on the studies indicated above and
other studies, it was discovered that very little effort has been directed at understanding lecturers’
personal, social, and professional perspectives on using Moodle to teach postgraduate modules, or

the impact it may have on lecturers’ adoption of Moodle.

Understanding lecturers’ perspectives may ensure that the university upholds professional
perspectives to develop lecturers’ use of Moodle for teaching. By upholding professional
perspectives of Moodle, the university has to produce a prescribed document that will explain more
about Moodle and its use to lecturers. This may assist users to refer to the document for further
details on how they can integrate Moodle into their teaching. Berkvens et al. (2014); Machado and
Tao (2007) caution that if the institution concerned wishes to improve its vision on Moodle, or its
entire curriculum, it must have the right people involved. As of now there is no prescribed
document for lecturers and students to guide Moodle integration. This suggests that perhaps not
everyone is involved in the initiative. Thus, it is worth arguing that the university has been
influenced by society. This causes tension between lecturers and their students because students
come from the social perspectives while some lecturers lack social perspectives. Students are more
“into” technology and many use social networks every day. While some of their lecturers are not

familiar with digital technologies, which is why they are referred to here as digital immigrants.

2.2.3 Knowing perspectives simplifies lecturers’ use of Moodle
Pritchard (2013) emphasises that a learning context can be one of the factors influencing the

adoption of Moodle and can include peoples’ culture and values, philosophies, and commonly
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agreed standards. These are among the aspects that the university management, as well as
researchers, need to examine. If such issues are not studied they may result in the failure of Moodle
with concerns misdirected to the technical aspects of the system while the real problem lies with
the users. As Bhalalusesa, Lukwaro, and Clemence (2013, p. 93) opine, lecturers need “to critically
examine their practice, seek the advice of others, and draw on educational research to deepen their
knowledge, sharpen their judgments, and adapt their teaching to new findings and ideas”. This
clearly informs one that, once lecturers’ perspectives are known, lecturers may know what to

strengthen.

Perspectives are now seen as a fundamental way for lecturers to develop an understanding of their
work at all junctures of their career, especially in teaching and learning (Forde et al., 2006). Being
a teacher requires one to think of the students being taught. While the university management
should also think of the lecturers who use Moodle to teach students. They should trace the number
of students who do not complete their studies, and those that take longer than they should to
complete their studies, eliciting reasons for their lack of completion (see Sonn, 2016; Grossman,
2016). These studies put it clearly that students also leave off studying through the behaviour or
inaction of lecturers. Thus, known perspectives on the use of Moodle may help one detect the

challenges they encounter in order to help students successfully complete their studies.

Studying lecturers’ perspectives may help lecturers become successful in their work (Van Manen,
1995). As Van Manen (1995, p. 1) says, “teaching is not only governed by principles of
effectiveness, but also by special normative and ethical consideration”. Therefore, we study
perspectives in the teaching profession because we believe that, in using technology in teaching
and learning, lecturers must think consciously about their practice. Studying perspectives can
move lecturers towards deeper levels of awareness, not just about the use of Moodle in teaching,
but about why they use Moodle in teaching (Forde et al., 2006, p. 66). Using Moodle should not
only be about using the system to teach but also acquiring technological and theoretical knowledge
in order to benefit lecturers and their students. Lecturers and students can benefit from the
professional perspectives because this perspective deals with the theories of educational
technologies and its application. The reasons for using Moodle to teach arise from the professional

perspective. Professionally, we will know the reasons, from different sources, for using Moodle to
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teach, unlike the personal and the societal perspectives that may give reason without facts for using
Moodle. Society offers its own perspectives at times without any research or proven evidence. It
is important to understand Moodle and its benefits so that, when using Moodle in teaching,
lecturers and students will know what they can use outside the lecture room. Being aware of our
perspectives is important as a tool for teaching, but also as an aim of education, since “it enables

us to know what we are about when we act” (Van Manen, 1995, p. 1).

Wagner (2012, p. 11) believes that “to say what one makes of a paradigm shift is a matter of what
‘paradigm’ one happens to be engaged in at a particular time and context”. This suggests that the
explanations, interpretations, and the perspectives on Moodle will vary from individual lecturer to
student, community, or society, and discipline or profession, because of differing contexts which
make them interpret Moodle accordingly. It is unfortunate that users are often not involved in the
development of these programmes and that the innovations are not approved by the users; they are
proposed and approved mostly by the management, before being passed along to the users for
implementation (Boud and Brew, 2013). Thijs and van den Akker (2009) caution that lecturers
should be allowed opportunities to contribute to the changes proposed at the institutions. Once
lecturers are included in the changes proposed, they will contribute to the solution, and this may
increase their willingness to change. Consequently, these perspectives on Moodle, from the people
who suggest the innovations (management) and the people who should implement the innovations
(lecturers), collide which results in Moodle use failure in most cases.

Before a person engages in any activity, they must first think of how to conduct that particular
activity, whether it is feasible, and whether their context allows them to conduct that particular
activity (Thijs & van den Akker, 2009). Thus, perspectives should be allowed to surface because
perspectives may ensure success. In his writing in which he explains “How we think” Dewey
(1910, p. 1) proposes that, “to think of a thing is just to be conscious of it in any way whatsoever”.
Therefore, one cannot be able to resolve challenges of Moodle without having certain perspectives
about the system and being involved in the use of the system. Since the introduction of Moodle as
a teaching method to supplement face-to-face teaching method, lecturers have been aware of

Moodle. They have developed perspectives on the use of Moodle in teaching. This study explores
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lecturers’ perspectives believing that exposed perspectives may help lecturers adopt alternative

ways of using Moodle to ensure effective curriculum implementation.

2.2.4 Known perspectives improve curriculum implementation

There is a lot that needs to be known about lecturers in order to help them succeed in their practice.
Beetham and Sharpe (2013); Sahin (2013) caution that lecturers’ educational needs should be met;
and other precautions that would motivate them to adhere to the changes proposed should be taken
in to consideration. However, Thijs and van den Akker (2009) opine that university management
forces lecturers to implement new working methods (Moodle) before lecturers have been given
time to construct an image of the new creation for themselves. This can be considered one of the
reasons various institutions experience failure when integrating technologies in education.
Lecturers must also know from which perspective Moodle was prepared and whether those
perspectives are applicable or not applicable to them (Beetham & Sharpe, 2013; Khoza, 2016a;
Sahin, 2013; Thijs & van den Akker, 2009). Observations on lecturers’ usage of Moodle revealed
that lecturers do not use all the features of Moodle when teaching their modules. Why do they not
use all of Moodle’s features? It could be because they do not know the reasons for adopting Moodle
for teaching. In trying to use Moodle without ideological-ware (reasons) lecturers may develop
emotional difficulties, resulting in some lecturers shying away from Moodle use (Sahin, 2013). In
education, the effective realisation of aims depends on the quality of the curriculum and on how it
is applied (Berkvens et al., 2014; Thijs & van den Akker, 2009). Lecturers should be taught the

aims of introducing Moodle in teaching postgraduate modules.

In teaching and learning from primary schools to training institutions, every teacher has a
perspective on the education system they implement. However, our education system still lags
behind because some or most of these perspectives are not known to curriculum developers. Even
if these perspectives are heard they are not taken into consideration. Lecturers’ perspectives must
be heard and be taken into consideration in order to develop and improve the system usage.
Perspectives should be considered in order to support, add on, or modify the system so as to make
it interesting for teaching and learning. Perspectives plays a critical role when introducing a new

system because it allow users to voice out the good and the bad of that particular system. Lecturers
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have different perspectives on the use of Moodle in teaching and learning depending on their
individual experience of the system. Understanding these perspectives could ensure that the
relevant features of Moodle are successfully used. Once perspectives are known relevant support
can be provided to lecturers to support them use the system (Moodle) to implement the curriculum

as intended.

Implementing the curriculum as intended through digital space can be a challenge, especially if
users do not meet the required standard. It is known that lecturers are users or consumers in the
education system: whether the system becomes a success or the failure, they are accountable. It is
worth noting that the education system is not static, it always changes; just as we move to 4IR, so
too does the education system. It is not only the education system that changes; lecturers’ acuities
are not static but change during the education change process (Thijs & van den Akker, 2009). This
suggests that the successful implementation of the curriculum through digital space depends on
lecturers being involved in the development stages. This is to ensure that the shift does not leave
any person behind that will be needed at a later stage. Whenever management brings about changes
to the system, consumers (lecturers and students) should be involved and heard so that when the
transformation is to be implemented, consumers are ready and have welcomed and accepted the

changes.

Singh (2016) contends that lecturers perceive Moodle from a particular, conceptual perspective,
namely, from a set of interests, goals, and purposes. Lecturers may use Moodle if they understand
the goals and the purposes of Moodle. As alluded to earlier, the institution should have a policy on
Moodle to which lecturers can refer, in order to find the purposes and the goals for using Moodle.
Moodle policy can also give guidelines on knowledge requirement lecturers should possess to use
Moodle. Knowledge avoid the curriculum implementation being of poor quality as a result of the
failure in the method used to deliver the curriculum. However, the manner in which lecturers use
Moodle is dependent on how they perceive Moodle rather than the institution’s goals and
perspectives. This suggests that the introduction of Moodle as a tool for teaching and learning
should be welcomed from various perspectives by lecturers in this institution. Management at the

university should discuss how lecturers can acclimatise to the use of Moodle in particular
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circumstances, in order to meet the university’s intended goals for introducing Moodle (Zeichner,
2005).

Zeichner (2005) wrote a paper to examine his personal transition from classroom teacher to a
university lecturer using his analysis as the foundation for several specific suggestions on how to
improve curriculum implementation and HEI programmes such as Moodle. Studying lecturers’
perspectives on the use of Moodle may serve as the basis for developing lecturers’ understanding
of Moodle and how to integrate it in education (Forde et al., 2006). Not knowing lecturers’
perspectives may lead to failure in integrating Moodle into teaching and learning which can have
an impact on the implementation of the curriculum. It is noteworthy that it is difficult to remedy a
problem in which the fault does not manifest itself. Understanding lecturers’ perspectives may
serve as a starting point to discovering the causes of lecturers’ challenges when integrating Moodle
into their teaching. Zeichner (2005) argues that there is often little to no professional development
provided to lecturers to help them learn how to improve their work. Challenges causing the failure
of Moodle in HEIs are not yet known. This study contends that known perspectives may help

lecturers improve their practice.

2.3 Moodle for teaching and learning

Technology is advancing at a rapid rate, overtaking almost everything that we do in our everyday
lives. Teaching and learning in the classroom has traditionally been conducted face-to-face.
Technological devices such as computers were once used by administrators in their offices. Today
teaching and learning, especially in HEISs, is expected to be achieved through technology (Moodle
and other types of LMSs). Dahalan et al. (2013) concur that the development of the Internet has
offered pre-eminent virtual teaching and learning; it is the norm in education. Education is
therefore reforming and will use the Internet to teach and learn (Dahalan et al., 2013). However,
Machado and Tao (2007) caution that before Moodle can be considered effective, the user
(lecturers’ perspectives) must be studied and analysed to ensure there are optimal solutions
available to meet lecturers’ and students’ needs. Kirkwood and Price (2013), and Cox and Marshall
(2007) caution that it should be considered that lecturers’ perspectives on using Moodle in teaching
may have a major and solid influence on how they use Moodle, and upon students’ learning.

Lecturers teach using Moodle, therefore their perspectives on these innovations are significant.
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Moodle should not only be used by lecturers to assist them with the management and distribution
of course content. However, lecturers should use Moodle to allow students opportunities for
collaboration and participation (Bagheri, Ali, Abdullah, & Daud, 2013; Barr et al., 2008). The use
of chat rooms and the discussion forum may ensure that students interact with their lecturers and
their students. The chat room is a feature of Moodle where students can communicate with one
another and elicit information from the lecturer and their fellow students. Such features of Moodle
can be effective if lecturers themselves can encourage their students to use them. Sahin (2013)
indicated that, to some people, using online tools for teaching and learning is time consuming.
Other researchers argue that Moodle is helpful in students’ learning because of the many benefits
found in using Moodle for teaching and learning (Sahin, 2013). Moodle can allow lecturers to use
instructional techniques that are far more practical than lecturing, and without much time and effort
being lost (Newman & Scurry, 2015). Lecturers may allow students to discuss certain concepts on
their own, thereby reducing lecturers’ workload. Lecturers can then facilitate learning, allowing
students to chat about their modules, including assignments. More importantly, students may feel
they own their learning; and as such this may motivate them to study. Greater content knowledge

before they participate on the chats with their fellow students will be helpful.

Another feature on Moodle is the discussion forum. Such a feature is helpful to students because
it triggers their thinking and calls for students to study; this is a core business at postgraduate level.
Similarly, Barr et al. (2008, p. 127) stress that:
Moodle is not like most LMSs that are instructor-oriented and largely concerned with how
course content is delivered, Moodle is based on a learner-oriented philosophy called social
constructionist pedagogy, in which students are involved in constructing their own

knowledge.

Students at postgraduate level are expected to study on their own. The discussion forum on Moodle
can ensure that students achieve such a goal. Although a lecturer may teach, students must study
and do research for themselves. Reis, Ikari, Taha-Neto, Gugliotta, and Denardi (2015, p. 150)
assert that the use of Moodle and the discussion forum can help students gain “greater knowledge

in teaching self-control strategies”. Students at postgraduate level are expected to be able to
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critique theories from other philosophers. With the discussion forum, a lecturer can post an article
on the forum, asking students to critique the article and post back their responses. This is one
lecturers through Moodle can bringing students together despite their distance. Every student can
download material, and can look at or learn from other students’ comments posted on the forum.
Moodle connects students from different areas, allowing them to work together on their modules
(Bates et al., 2007). Dougiamas and Taylor (2002) contend that, if students are connected, they
tend to learn cooperatively, and are more amenable to constructing knowledge gained from the
ideas of their fellow students. This creates opportunities for students to participate in their learning,
especially for students who are unwilling or too embarrassed or shy to talk in the lecture room
(Khoza, 2016a; Khoza & Manik, 2015). Likewise, students can post their own work and request a
critique from their fellow students. They can then use their fellow students’ ideas to finalise their
assignments. As a result of such action, every student may succeed no matter where they are. All
the lecturer needs to do is to evaluate students’ performance by guiding their comments where
necessary, and observe that all students participate in lessons using Moodle (Erol, 2016). A lecturer
can reduce their work in commenting on each students’ assignment drafts, because students are at

different cognitive levels and they can help one another (Newman & Scurry, 2015).

For Moodle to be effective in teaching and learning, lecturers must shift their perspectives from
teacher-centred (individual perspectives) to learner-centred (social perspectives) and content-
centred (professional perspectives) methods. However, some lecturers find it challenging to shift
to a student- or content-centred method. Bagheri et al. (2013) assert that even if lecturers in
educational technology are acquainted with new instructional approaches, they still prefer the old-
style lecture-type of teaching or lecturer-centred approach. Continuing with lecturer-centred
approach does not promote the use of LMS in HEIs. University management if they need to ensure
that LMSs are utilised they should have a strategy to encourage lecturers to integrate LMSs in their
teaching. Whenever they encounter challenges with Moodle they should consult their colleagues
for assistance. However, most students (digital natives) find it easier than their lecturers to use
LMSs (digital immigrants) (Prensky, 2001a). Lecturers may as well ask their students for help,
especially those familiar with technology. According to Prensky (2001a), academics born after
1982 are better with digital technology use than those born before 1982. However, according to

Khoza (2011), age should not prevent lecturers from using a web-based teaching and learning
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environment, if only they learn from their perspectives (reflect on their teaching). The use of
Moodle requires lecturers to reflect, in order to establish whether they need to improve. However,
some lecturers find that age affects them in terms of technology usage. If lecturers review their
perspectives, they may understand their curriculum ideological-ware resources (theories) that
identify relevant hardware and software resources required for Moodle use (Khoza, 2015a).
Though students can be good with digital technology (digital natives), the lecturers’ presence is
always important because learning is not only about technology — it is about lecturers’
professional perspectives (Amory, 2010; Erol, 2016). A perspective review is important in terms

of integrating technology into any teaching and learning environment.

Gay and Kirkland (2003) indicate the importance of developing personal and professional critical
consciousness (perspectives) on cultural, racial, and ethnic diversity in the teaching and learning
environment. As noted above, if lecturers can review their perspectives, they can learn about how
to use Moodle to teach and how students differ (Stylianou et al., 2012). The study was on pre-
service teachers who were expected to conduct self-reflection in such a way that they understood
who they were, and their context. The study questioned their technological, and pedagogical
content knowledge and assumptions, as these are considered the main ingredients of effective
instruction which promotes professional perspectives (Valli, 1992). Lecturers are expected to
apply their professional perspectives to their teaching in order to be aware of their actions at all
times, thereby avoiding the use of social perspectives (habits without thinking). Perspectives, as a
result of applying the conscious mind (awareness of perspectives), may promote lecturers’ critical
thinking; applying the subconscious mind (habit or social perspectives) may promote descriptive
thinking. Such may drive one to discover why lecturers use Moodle to teach in a particular way.
Awareness of perspectives may promote a good connection between professional perspectives
(theory) and personal perspectives (practice) which is always of concern in education (Khoza,
2015a).

The gap between theory and practice must be closed. In most cases there are notions that are
theorised and are good for developing the teaching profession and benefiting the students. Yet,
they are not put into practice. Of example are the benefits of Moodle use in teaching and learning

theorised by many researchers (critical thinking, creative thinking, communication, problem-
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solving, research, and decision-making), and yet they seem to not be considered by some lecturers
(Sahin, 2013). There are benefits of Moodle use for lecturers and students. Thus, if Moodle is not
used, or is being used only sporadically, it may not serve its purpose of helping postgraduate
students develop the above-mentioned skills. Postgraduate students are expected to develop all
these skills to be considered qualified academics. Moreover, once students develop these skills
they could transmit or teach their students such skills. Moodle should be used for teaching and
learning in order to benefit all participants involved. Sadly, there seems to be a dearth of
understanding that the use of Moodle in teaching and learning is meant to benefit students for life
and work (Berkvens et al., 2014). Keeping in mind that today more and more jobs, including
teaching and learning careers, demand workers that have advanced levels of ICT use, using Moodle
in teaching and learning may help students develop certain capabilities, making them productive
at work (Bagheri et al., 2013; Beetham & Sharpe, 2013).

Such capabilities could be used in the field of work by students after graduation. Using Moodle to
teach is not an end in itself. Capabilities that students may receive from Moodle include self-
directed learning which focuses on the process by which students take responsibility for their own
learning, such as setting their own learning goals (Bagheri et al., 2013; Bates et al., 2007). This is
one of the requirements in the field of work in which employees are expected to work both
individually and as a team. Working individually or as a team, problem-solving skills, working
well under pressure, meeting deadlines, and working extra hours, are common requirements
employers seek from graduate students who wish for employment. Students should therefore learn
to be responsible for their own education. Acquiring the above mentioned skills during their studies
through the use of Moodle prepares them to be responsible even in the field of work. Moodle may
prepare lecturers and students to manage their work, and meet deadlines, even if they are out of
office. Moodle can help them have access to education and knowledge at any time, at any place
(Dahalan et al., 2013).

Moodle can help lecturers teach their modules, even if they are not at the institution. A lecturer
may have attended a conference abroad, but be able to communicate with his students using
Moodle. Therefore, if Moodle has such benefits, why not use it to encourage, involve, and

accelerate teaching and learning, and increase productivity for both lecturers and students? Malek
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(2013), and Hobbs and Hynson (2013) argue that the effective use of Moodle in the lecture room
may solve students’ problem of the dearth of inspiration and paucity of interaction, creating a more
active lecture-room environment. Students like to interact with others because they know that they
benefit from learning with other students. Therefore, lecturers should consider the above-
mentioned benefits and more. Lecturers should also be creative enough to ensure that they employ

various strategies to implement the curriculum.

2.3.1 Moodle for teaching and learning during Lockdown and COVID-19

In December, 2019, “an outbreak of pneumonia of initially unknown cause was detected in Wuhan
(Hubei, China), and was quickly determined to be caused by a novel coronavirus, namely severe
acute respiratory syndrome coronavirus 2 (SARS-CoV-2)” (Dong, Du, & Gardner, 2020, p. 534).
Coronavirus disease 2019 (COVID-19) was spreading rapidly across China, and as of February
2020, it had been reported in several other countries globally (Sahu, 2020). It then was declared a
global threat and a coronavirus pandemic by the world health organisation (WHO) (Sohrabi et al.,
2020). From its discovery in December 2019 to date there is still no vaccine or cure for this virus.
Therefore, to respond to this COVID-19 pandemic many countries enacted the lockdown as a
means to curb and prevent the spread of the virus to unaffected parts of different countries. In
South Africa the lockdown was announced by President Cyril Ramaphosa to be effective from the
26 March 2020. The lockdown was first projected to last for 21 days. It was evident that the virus

will continue to exist because of the unavailability of vaccine or cure.

Companies, retailers including schools and universities were temporary closed. The movement of
people and travelling either internal or external were restricted unless they are attending to essential
activities. Health experts advised that people should practice social distancing and personal
hygiene and many other measures to prevent the spread of the virus among people. People were
advised to work from home. Accordingly, Universities have moved quickly to switch courses and
programs from face-to-face to online delivery mode (Sahu, 2020). The use of online teaching was
a challenge during non-lockdown period. Sahu (2020, p. 2) concur that, “there is always a chance
that some faculty who are not techno-savvy will not be able to cope up with this mode”. The
transition to online mode as a result of the lockdown has raised questions for the lecturers about

their capability to deal with the technology because some lecturers and students were not using the
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system during no-lockdown period. This question resulted to a second set of questions from this

study to explore lecturers’ perspectives on their use of Moodle during the lockdown.

While learning continued without challenges for children from higher income households, children
from lower income households are likely to struggle to complete assignments and online courses
because of their socio economic background (Van Lancker & Parolin, 2020). Sahu 2020 indicate
that computers and ICT equipment such as smart phones at home are now in demand from lecturers
and students as they have to work from home. Consequently working at home is going to be
difficult for some lecturers and students due to lack of technological knowledge. Such difficulties

can cause a delay in curriculum implementation especially during the lockdown.

2.4 Curriculum approaches in the use of Moodle.

Curriculum is the main issue in education that should be taken into consideration by curriculum
users, meaning the lecturers and the students. Moodle is a method used to help lecturers implement
the university curriculum. The curriculum is known to all lecturers, being the plan for teaching and
learning (Thijs and van den Akker (2009). Lecturers should ensure that students learn content
according to their disciplines. Students in the same discipline should be taught the same content
on a module. Moodle is a curriculum implementation method, although lecturers may use it
differently according to how they perceive it, they should not forget the theories of technology on
how to apply the system. The use of Moodle in curriculum implementation can be approached
from different perspectives. Some lecturers may use Moodle and some may not; while some may
use all the features of Moodle to teach, while others may decide to use specific features only. Each
of the curriculum approaches (pragmatic, communicative, professional) is equated to one or the
other of the perspectives that influence lecturers’ implementation of the curriculum through

Moodle.

2.4.1 Pragmatic approach and artistic approach

The pragmatic approach focuses on the practical usability of curricular products (Thijs & van den
Akker, 2009). The practical usability of Moodle requires an individual lecturer to dedicate
themselves to Moodle use. This must involve people with the necessary knowledge base to use the
software (Machado & Tao, 2007). Thijs and van den Akker (2009) caution that in order for
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lecturers to use Moodle and positively approach the curriculum, they should be allowed the
opportunity to use their perspectives to question their practice. By doing so, lecturers may devise
a way to make Moodle easier to use. By internalising it, they may develop a love of Moodle.
Lecturers should first convince themselves that they can teach using Moodle. If the lecturer is not
interested in using Moodle to teach, then the product will be useless, as the student may not use it
without the help of the lecturer. According to Thijs and van den Akker (2009), becoming familiar
with and using Moodle to implement the curriculum requires much of the lecturers’ time. If
lecturers are not given sufficient time they may be tempted to fall back into their old practices
(Thijs & van den Akker, 2009).

Berkvens et al. (2014) remind us that lecturers are the cornerstone when implementing the intended
curriculum. They embed intentions into the implemented curriculum or practice; and they provide
a stimulating, complex, interesting, and inspiring learning milieu to students (Berkvens et al.,
2014; Thijs & van den Akker, 2009). Advancing the curriculum usually takes place in close
conjunction with local practice and lecturers (Thijs & van den Akker, 2009). Moreover, lecturers
need to study further on the products given to them. Lecturers may find it difficult to put Moodle
into practice when teaching their modules if they do not have an expanded knowledge of the
system. Professional perspectives may change their perspectives when it comes to the use of
Moodle in teaching. Lecturers using Moodle for the first time, or lecturers who are technology
immigrants, may find it challenging to teach using Moodle. Lecturers using Moodle for the first
time may think that using Moodle is difficult and requires more time than face-to-face methods of
teaching. Barr et al. (2008) support the notion that lecturers who are inexperienced with technology
may find working with Moodle stressful. Such lecturers tend to be impatient of technology’s
confines and more exasperated by its unreliability. Thijs and van den Akker (2009) opine that
professional perspectives are necessary to ensure lecturers gain knowledge so that they will be
creative enough when using Moodle to implement the curriculum. Creativity is another skill that
lecturers should acquire. They must be able to use Moodle imaginatively, ensuring that students
enjoy Moodle. Moreover, lecturers must be able to handle the technical aspects and challenges of

Moodle themselves.
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Another method of approaching the curriculum from an individual perspective is the artistic
approach which emphasises creativity from lecturers (Thijs & van den Akker, 2009). In this
approach, it is assumed that designing is a subjective process guided by a designer’s personal
perspectives and expertise. Lecturers should be creative enough to ensure that when they comment
on the new innovations they will have valuable input. In most cases, lecturers complain that they
are not involved in the design of any products that are introduced; they are simply given the
products to implement (Sahin, 2013; Zeichner, 2005). Lecturers should offer comments in order
to have a say on when the product succeeds or fails and to improve it. Berkvens et al. (2014) advise
that the design decisions on Moodle that matter must be taken by lecturers. Lecturers will forestall
the classroom situation when they teach, and make judgements about the curriculum based on their
own perspectives and experience (Thijs & van den Akker, 2009). Lecturers are always in the
lecture room with students; therefore, they know their students well. Whenever lecturers encounter
challenges with Moodle they must seek help from their colleagues. Creating a good relationship
with their colleagues may result in their working condition being better and together they can
overcome challenges. Lecturers will then take decisions that will benefit their students and develop

one another in their profession.

2.4.2 Communicative approach

Thijs and van den Akker (2009) state that, from the communicative perspective, it is crucial to
build relationships with stakeholders and solicit input of developers and other parties involved.
Lecturers must not take their students for granted, but must ensure that they involve them in the
use of technological products. The new generations that we teach are mostly digital natives
(Prensky, 2001a). Moreover, according to Dougiamas and Taylor (2002), the most ubiquitous
theoretical perspectives of online learning are those related to constructivism, particularly social
constructivism and social constructionism. Similarly, Barr et al. (2008) emphasise that a good
LMS should also include opportunities for collaboration, interaction, and participation. Thijs and
van den Akker (2009, p. 17) express this clearly, saying “the social perspectives starts with the
more subjective perceptions and views of the designers, the target group, and other stakeholders”.
Designing is regarded as a social process in which the interested parties each have their own
perspectives on the problem situation and the desired improvement. The institution should involve

the lecturers and consider their perspectives on the introduction of a new product (Moodle). The
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best solution for the situation is the one in which all parties (management, lecturers, and students)
involved reach an agreement. Once all parties have reached consensus, the product will be
successfully implemented with no one being against it. Moreover, training would be provided for
the lecturers who are not familiar with Moodle.

2.4.3 Instrumental approach

The instrumental approach emphasises the importance of a systematic design process (Thijs & van
den Akker, 2009). This requires professional perspectives from lecturers when systematically
designing Moodle in a way that will interest them and their students. Lecturers should be
knowledgeable about Moodle, so that they will successfully teach their students. Based on
thorough analysis, clear and measurable objec