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ABSTRACT

This thesis is driven by the view that we urgently need a more truly emancipatory African
politics, beyond the politics of the state or the hegemonic politics of the powerful; and the
potential role of ‘civil society’ in this needs to be explored. Using a Gramscian frame, the
study focuses on the life history of the Church Land Programme (CLP), an NGO based in
Pietermaritzburg, South Africa. This organisation claims to have radically shifted its praxis
from that of a conventional NGO to one which has adopted an emancipatory politics. In a
document reflecting on why and how it underwent this shift, the CLP made specific reference
to the thinking of Paulo Freire, and post-shift, it has made frequent reference to Frantz Fanon.
This study seeks to understand why and how the organisation shifted its practice and how this
relates to the work of these two emancipatory thinkers. It finally considers the implications of

this for emancipatory politics in the current South African context.

The study seeks to make three contributions. Firstly, it redresses the scarcity of work on the
relationship between Fanon and Freire, despite the considerable recent interest in their
individual thought and writings. Secondly, the study adopts a life history approach that is
normally used to narrate and understand individual stories, to tell, and to understand, the
story of an organisation. Thirdly, as the study confirms, CLP is a deeply reflective and self-
critical organisation; however, it has not yet been subjected to outside scrutiny and the study

thus provides an outsider’s view of the organisation and its shift.

The findings reveal that for CLP emancipatory politics is a lived reality. CLP thought its
emancipatory praxis into being through deep reflection on how it acts in the world, often with
others. Rather than directly influencing CLP, Fanon and Freire (and others) resonate with this

emancipatory thinking, and act as a resource. The study concludes that whilst civil society is

il



a realm within which hegemony is created, as Gramsci argued, because emancipatory politics

is of the order the order of thought, civil society organisations can act in emancipatory ways.
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Chapter One: Introduction

The future is an infinite succession of presents, and to live now as we think human beings should live,
in defiance of all that is bad around us, is itself a marvellous victory.

(Zinn, quoted in Walker, 2013, p.94)
1.1 Introduction: The possibility of change

I have long been concerned about the failure of post-colonial African states to change the
lives of their people for the better. My previous studies have focused on why this is so, how it
might be addressed, and, in particular, on what civil society organisations can do in order to
pressure governments to live up to their promises. In 2015, I read an occasional paper written
by the Church Land Programme (CLP), a non-governmental organisation (NGO) based in the
city I now live in, called Learning to Walk — NGO Practice and the Possibility of Freedom
(Butler with Ndlazi, Ntseng, Philpott, & Sokhela, 2007). It recounts a fundamental shift CLP
underwent as a result of a deep reflection on their context and practice, after existing for

some ycars.

Learning to Walk talks about how CLP, through an analysis of the post-apartheid context,

came to the realisation that

at the true heart of this South African state project, lay a capitalist re-structuring and
accumulation, as well as the creation of a somewhat de-racialised class of ‘elites’.
And further, that this inevitably implicated it in ongoing exploitation, domination and

disempowerment of the poor. (p. 4)
This analysis resonated with my own. However, CLP took their analysis further:

The challenge that necessarily followed was to examine the roles and practical effects
of civil society — including ourselves — in relation to this state project. We became
aware of the dangers of reaching an analytical conclusion to speak ‘for the interests of
the poor’ without serious reflection on and criticism of our own practice . . . Somehow
the way we were working as an NGO seemed to be in a pattern that depoliticised our
contact with the landless poor, and stayed within the boundaries and bureaucracies of

the official controlling system.



What we came to realise, is that this approach is not only our own, but is also endemic

to NGO practice. (pp. 4-5)
Part of how this happens is

the way NGOs tend to shape interactions with grassroots people, so that while
claiming the opposite, NGOs in fact ‘teach’ and impose on people, rather than
supporting and assuming people’s own capacities for learning, analysis and action for

genuine transformation. (p. 5)

Learning to Walk recounts how CLP went about trying to find new ways of working in the
light of these insights: “The first part was the shift to animation through reflecting on our

practice, and the second a kind of ‘struggling’ with this new, emergent praxis” (p. 2).

Reading Learning to Walk made me question the logic of focusing on what civil society
organisations can do in order to pressure governments to live up to their promises, rather than
on the people themselves, and whether such organisations are in fact complicit in maintaining
the status quo. I wanted to explore the ways in which civil society organisations might be
acting to support the status quo, even whilst claiming to challenge it and be on the side of the
poor and the oppressed, or how they might act to disrupt this, as CLP seems intent on doing. |
also wanted to explore the potential for fundamental emancipatory change by the people

themselves in a world that is increasingly unjust.

Our world is dominated by a neoliberal capitalist ideology (which essentially defines and
shapes the status quo) that tends to maintain the power of the dominant class while the poor
are either ignored or used as a means to promote the market-oriented agenda of this dominant

class. As Badiou (2015) argues,

In the world today there are a little over two billion people of whom we can say that
they are counted for nothing. It is not even that they belong, as they obviously do, to the
mass of the destitute 50%. It’s worse: they are counted for nothing by capital, meaning
that from the point of view of the structural development of the world, they are nothing,
and that therefore, strictly speaking, they should not exist. They should not be there. It
would be better for them not to be there. But they are there all the same. (p. 13)

It seemed to me, from Learning to Walk, that CLP was proposing that it is from the midst of

those who count for nothing that the potential for emancipatory change exists, precisely



because of “people’s own capacities for learning, analysis and action” (Butler et al., 2007, p.
5). However pervasive it is, neoliberal capitalism, and its ideology, is not invincible because

of the potential for emancipatory thought, as Nash argues:

Dialectical thought has flourished always in the margins and interstices of society. It
seeks to follow the movement of contradictions while the major social institutions are
designed to resolve or obscure them. This mode of thought seeks out the hidden
cracks in prevailing ideas and conjunctures, anticipates the unexpected, imagines a
future vastly different from the present, and examines the potentialities of the present

to seek a basis for its realisation. (Nash, 2009, as quoted in Hart, 2013, p. 219)

This notion is consistent with the thinking of Antonio Gramsci, whose theory of hegemony
frames this study. Gramsci argues that there is always a possibility of an opposing politics of
change, because the hegemony of the dominant class is never complete (Gramsci, 1971). By
ruling class hegemony, Gramsci meant the use of ideology to persuade the working class that
existing power relations are not only inevitable, normal and natural (‘common sense’), but for
the greater good. So, through hegemonic ideas, “educative pressure [is] applied to single
individuals so as to obtain their consent and their collaboration, turning necessity and
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coercion into ‘freedom’” (p. 242). Hegemony is thus an internalised form of authority. This
explains why the ruling class in capitalist societies is able to maintain power with so little use
of physical force. However, because the actual material conditions and lived experience of
the working class/oppressed is in tension with ‘common sense’ hegemonic ideas, “hegemony
is constantly open to negotiation and renegotiation, constantly being renewed and contested;
it is incomplete” (Harley, 2012, p. 96). Crucially, according to Gramsci, hegemony is created
within civil society (Gramsci, 1971), an idea I discuss in detail in Chapter Three. In
Gramsci’s perspective, civil society is thus a site of struggle or contestation. I discuss in
detail in that chapter, that the concept of civil society is heavily contested, as is its
relationship to emancipatory politics. In this thesis, I argue that civil society, as currently
constructed by the post-apartheid South African state, precisely ‘excludes’ those who do not
count; it is within the terrain of those who do not count that some kind of counter-hegemonic

emancipatory possibility exists. However, as [ will argue, it is not a given that the thought

and action of those who do not count is emancipatory.



This study is thus built on two fundamental convictions. The first is that change is both
necessary and possible; the second is that it is urgently necessary to explore how such

emancipatory change is possible.
1.2 Background and rationale to the study

My focus in this study is on the African context, and particularly the African post-colonial
context, through the lens of South Africa, whilst recognising that the struggle for

emancipatory change is for all — is universal.
1.2.1 South Africa and the African post-colonial context

Despite claims that South Africa’s history is unique, I would argue, along with Mamdani
(2017), that more striking are the similarities between South African colonial and post-
colonial history and that of other African states. As Mamdani argues, “apartheid, usually
considered unique to South Africa, is actually the generic form of the colonial state in Africa”
(Mamdani, 2017, p. 8). Gibson (2011a), in his book Fanonian Practices in South Africa,
supports the contention that the post-apartheid experience is similar to the pattern of events

which took place in other post-colonial African states. More (2017) highlights that,

Besides the left and the South African Communist Party describing apartheid as
‘colonialism of a special kind’, the country itself existed as a Dutch and British
colony for several years. Two of South Africa’s provinces, Natal and the Cape
Colony, constituted part of the British colonial project. The other two provinces
(Transvaal and the Orange Free State) that later combined with the British colonies to
form the Union of South Africa, were colonies of the Dutch settlers, the Afrikaners...
Every feature of the British and Dutch colonial system bled into the Union of South
Africa and ultimately became the apartheid system. (pp. 132-133)

Whilst, as I discuss in Chapter Three, it is also essential to consider the particular historical
and geographical context, my point here is to highlight the fact that whilst this study focuses
on South Africa, it speaks to the Pan-African experience. The post-colonial pattern across the
continent follows a trend in which the people are condemned to relatively the same
conditions that they suffered during the colonial or apartheid era. Even after independence,

the situation of the people remains deplorable, despite the fact that the leaders are different.



1.2.2 Situating the study within the South African context

It is important to note that in 1996, during the Mandela presidency, South Africa adopted a
self-imposed capitalist structural adjustment strategy in the form of the Growth, Employment
and Redistribution (GEAR) macro-economic policy. However, as explained by Madlingozi

(2007):

Under GEAR, unemployment, wage disparities, landlessness, and poverty have
worsened. At the same time, the privatization and commodification of municipal
services has meant that basic services such as health care and the provision of water and

electricity have become inaccessible to the majority of South Africans.

The state's turn to neoliberalism has effectively negated the Constitution’s promise to
‘improve the quality of life of all citizens and to free the potential of each person’. In
line with the logic of neoliberalism, most of the socio-economic rights that are
guaranteed in the Constitution in order to realize the Constitutional values of ‘dignity,
equality and freedom’ are only realizable ‘progressively’ and not immediately and only

when there are available resources. (p. 80)

Habib (2013) expresses the same point when he says: “South Africa’s integration into the
global economy resulted in the post-apartheid government’s adoption and implementation of

neoliberal policies at enormous social cost” (p. 152).

Neoliberal hegemony was, at the time of writing, dominant within South Africa — something I
discuss in more detail in Chapter Three. According to Hearn (2001), as in CLP’s analysis
discussed above, civil society organisations — non-governmental organisations (NGOs) in
particular — within South Africa are complicit in maintaining and supporting this hegemony.
Partially, they do this through entering into partnerships with “powerful stakeholders such as
the corporate sector, international private foundations, and even the development arms of
foreign governments” (Habib, 2013, p. 158). Learning to Walk refers to this as staying
“within the boundaries and bureaucracies of the official controlling system” (Butler et al.,
2007, p. 5). They also do this through ‘teaching’ grassroots communities what they should be
thinking and doing. However, not all NGOs support the status quo, because some are
conscious and critical of their role in recreating neoliberal hegemony. As I have discussed,
this argument is consistent with Gramsci’s argument that civil society is a realm of activity

within which hegemony is created and maintained; but it is also a site of struggle. It is also



consistent with the notion that emancipatory politics is of the order of thought, rather than
related to any particular form or position, as I will discuss in Chapter Three. Thus, whilst
most NGOs play a hegemonic role, denying and undermining the agency of the people,
NGOs can play a pivotal role in the thinking of and process of emancipatory change. This
study specifically focuses on the life history of the Church Land Programme (CLP), a

particular NGO which claims to use an alternative emancipatory praxis.

CLP was founded in 1996, precisely in the context of the post-apartheid shift to
neoliberalism, but also in a context in which civil society organisations had shifted focus
from their largely conflictual role vis-a-vis the apartheid state to a more supportive role

towards the post-apartheid state (Bratton, 1994 & Putnam, 1993, as cited in Zuern, 2004).
1.2.3 The Church Land Programme and its shift in praxis

The CLP is an NGO situated in Pietermaritzburg (the provincial capital of KwaZulu-Natal).
The organisation is relatively small, consisting of eight permanent staff members. Its work is
mainly in the KwaZulu-Natal province, and focuses on issues related to both urban and rural
land. It connects with communities and movements struggling to access land or resist
eviction, and to be treated with dignity. At the time of writing, CLP was working in solidarity
with women’s groups struggling with patriarchal systems and structures, groups and
communities struggling to access land and services, those who have access to land and are
resisting removal from this land for inter alia ‘development’, and groups producing food
together using agro-ecology in resistance to chemically-based state-supported commercial

agriculture (CLP website).

The CLP began in 1996 as a joint initiative between two Pietermaritzburg-based NGOs, the
Association for Rural Advancement (AFRA) and the Pietermaritzburg Agency for Christian
Social Awareness (as it was then called) (PACSA). AFRA was well known for its expertise
on land issues, and PACSA specialised in church development and social justice issues. The
project was founded to coordinate the transfer of land owned by the churches to the
communities already living on that land, using the government’s new democratic land reform
policies. In 1997, CLP became an independent NGO. The organisation believed that “the new
land reform framework of the government, offered possibilities for them [the Church] to
make a contribution to justice and restoration, by transferring the land they owned to

‘communities’ living on it...” (Butler et al., 2007, p. 3).



After working with the government’s land reform framework for about eight years, CLP
began questioning the very nature of the South African transition. It realised that “the
negotiated settlement that secured South Africa’s transition out of apartheid was marked by
contestation and deep compromise, and attendant land reform policy that it delivered was no
less so”” (Butler et al., 2007, p. 2). In the occasional paper they published, Learning to Walk,
which as discussed above reflects on the shift they underwent, CLP argue that the tendency of
government and NGOs to decide for the people ultimately undermines the people. In their
analysis in Learning to Walk, they draw on the work of Greenberg and Ndlovu (2004), who
argue that the post-apartheid government sought to “reorient the national economy towards
global capitalism, while simultaneously deflating rising grassroots struggles through a
combination of welfare, meeting some popular demands, and market discipline” (2004, p.

27).

The realisation of the hegemonic role it (and the NGO sector in general) had been playing led
CLP to rethink its fundamental assumptions, and by 2004, the organisation had come to a

difficult realisation about their own practice:

Firstly, we could not ‘know’ any answers except by taking very seriously the fact that
our prevalent NGO practice either silences ordinary people or carefully rehearses with
them what they could/should say, so that what is heard — even when it is done in the

name of ‘giving voice to the poor’ — is actually the echo of our own voice!

Secondly, if CLP was going to be a productive part of a broader process that actually
had (and built) the possibility of transformation, freedom and humanity, then our
practice as an organisation needed to nurture and learn from the difficult task of
building actual movements of actual ‘poors’, taking self-conscious, self-defined and
self-initiated actions. Given the power imbalances between resourced NGOs and
weak, emerging movements of the marginalised, we recognised that these were
clearly going to be difficult and subtle tensions to work with — but it seemed to us
they were necessary tensions to confront, and a worthwhile possibility to hope for.

(Butler et al., 2007, p. 8 emphasis in original)

In their 2004 strategic planning, CLP decided to look for ways to build “a structure and
conscious cycle of action and reflection” (Butler et al., 2007, p. 10). In this, they appear to
have consciously drawn on Paulo Freire, the radical Brazilian thinker. Learning to Walk

specifically references Freire in both its analysis of how even those in the ‘dominant classes’
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(including NGOs) who truly desire to transform the unjust order actually harm the oppressed,
and 1n its discussion on how to do things differently. The document actually begins with the

following quote from Freire:

At all stages of their liberation, the oppressed must themselves as people engage in
the vocation of becoming more fully human... To achieve this... it is necessary to trust
in the oppressed and their ability to reason. Whoever lacks this trust will fail to bring
about, or will abandon, dialogue, reflection and communication, and will fall into
using slogans, communiqués, monologues and instructions. While no-one liberates
themselves by their own efforts alone, neither are they liberated by others. (Freire, as

quoted in Butler et al., 2007, p. 1)
In the section on ‘Realisations about NGO practice’, the document again quotes Freire:

Some of the dominant classes join the oppressed in their struggle for liberation. Theirs
is a fundamental role and has been so throughout the history of the struggle. However,
as they move to the side of the exploited they almost always bring with them the
marks of their origin. Their prejudices include a lack of confidence in the people’s
ability to think, to want, and to know. So they run the risk of falling into a type of
generosity as harmful as that of the oppressors. Though they truly desire to transform

the unjust order, they believe that they must be the executors of the transformation.

They talk about the people but they do not trust them; and trusting the people is the
indispensable precondition for revolutionary change. A real humanist can be
identified more by his [sic] trust in the people, which engages him in their struggle,
than by a thousand actions in their favour, without that trust. (Freire, quoted in Butler

et al., 2007, p. 5)

Freire is drawn on again in the section ‘The shift to animation through reflection on practice’,
specifically referencing the book Training for Transformation by Hope and Timmel (1984),
which consciously drew on Freire’s ideas to argue for a Freirean emancipatory praxis (and
had been a popular resource in the anti-apartheid struggle). Learning to Walk quotes Hope

and Timmel on the question of ‘reflection and action’ (praxis):

Most real learning and radical change takes place when a community experiences
dissatisfaction with some aspects of their present life. An animator can provide a

situation in which they can stop, reflect critically upon what they are doing, identify



any new information or skills that they need, get this information and training, and

then plan action.

Often the first plan of action will solve some aspects of the problem, but not deal
deeply enough with the root causes of the problem. By setting a regular cycle of
reflection and action in which a group is constantly celebrating their successes, and
analysing critically the causes of mistakes and failures, they become more and more
capable of effectively transforming their daily life. (Hope & Timmel quoted in Butler
etal., 2007, p. 10)

The CLP recognised that if it was to shift its practice, the organisation had “to pause and
reflect on our own practice, precisely and partly, to create space in our [its] work ‘on the
ground’ for dialogical relationships with grassroots people and formations™ (Butler et al.,
2007, p. 11). It tried to consciously build this deep reflection into its work and life in two
ways. Firstly, it held “regular reflection days where each CLP worker would take a turn to
lead and facilitate a full day’s discussion on a theme or issue arising from their ongoing work,

and which deserved collective and critical reflection” (p. 12). Secondly, it states

we adopted an activity we dubbed ‘accompaniment’ for some in-the-field interventions,
whereby the principal worker was accompanied by a colleague whose role was to be
with, observe, and raise questions for critical reflection together afterwards. We

consciously wanted to begin a fundamental shift toward ‘animation’. (p. 12)

Through a new praxis, the organisation wanted to work with the people, emphasising the
notion of walking with people, not leading them. This notion assumes that the people think

and are able to act of their own accord.

In many ways, then, Learning to Walk seems to show a strong Freirean influence. As
discussed, Freire is drawn on in CLP’s analysis of how NGOs act to further oppress the
oppressed, even when committed to justice. The practice of action and reflection (praxis)
which CLP adopted as central to shifting how it acted in the world was fundamentally built
on the key ideas of Freire in his book Pedagogy of the Oppressed (PO), and those of Hope
and Timmel in their Freirean-inspired book Training for Transformation. The critical
narration of the shift contained in the occasional paper and its objective seems also to be
essentially guided by Freire’s key ideas, evident by the strategic positioning of quotations

from Freire’s book.



From reading Learning to Walk, it thus seemed clear to me in my initial conceptualisation of
this study that Freire was potentially a seminal theoretical influence on CLP. Moreover, at the
time I was beginning this investigation, another theorist, Frantz Fanon, also seemed to be
important in the life of the organisation primarily because of the number of times he was

referenced in CLP’s Padkos postings and events.

In 2010 (i.e. after its shift), CLP set up what it called Padkos (an Afrikaans term meaning

‘food for the road’, or ‘food for the journey’):

CLP has often spoken of its work as a journey, and we are inspired by Paulo Freire’s
phrase that “we make the path by walking”. The journey of our work is deeply
rewarding, and our main guide and inspiration remains the struggles of the people.
But it is also ...a long and demanding journey. As we continue together, we all need

padkos — sustenance and food for thought along the way. (CLP, n.d., ‘Padkos: Why?”)

Padkos began after CLP’s 2010 evaluation and planning processes, as a way “to share
resources, thoughts and conversations with others who join us on the journey of our work in
the world. ...These resources will mainly be written pieces that come from, or connect with,
the thinking and reflection that is part of our praxis” (CLP website). Padkos has become an
important part of the life of the organisation, involving face-to-face sessions to discuss a
written piece or film, or presentations by people the organisation invites to share ideas, or
simply sharing writing the organisation finds exciting or important. Events and written pieces
are circulated via an email list, but also posted on CLP’s website. Some of these postings

have been collected together by CLP in the form of two Padkos Digests.

A relatively cursory look at the resources that had been sent out on the Padkos list, and what
Padkos events had been held, revealed a strong presence of Fanon — more so than any other
theorist (see Annexure 4). By the time I was really embarking on my research (early 2016),
12 out of the 70 emails sent out on the list had related to events or written pieces about
Fanon, and 14 different written pieces on or by Fanon had been sent out. Four events
specifically related to Fanon had been held. In May 2011, CLP organised what it called a
‘Fanomenal’ event to commemorate the 50-year anniversary of the death of Fanon. CLP
invited a number of prominent Fanonian scholars (both international and national) including
Nigel Gibson, Mabogo More, Itumeleng Mosala, Michael Neocosmos and Richard Pithouse,
as well as other academics and activists. Six written pieces directly related to Fanon and his

ongoing relevance to emancipatory politics were distributed and discussed at the three-day
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event. The organisation also produced a booklet, Introduction to Fanon, in isiZulu and
English. In October 2014, CLP hosted another internationally noted Fanonian scholar, Lewis

Gordon.

My first direct contact with CLP was in 2015, when I began conceptualising this doctoral
research. At this time, Fanonian scholars seemed to dominate CLP Padkos events. In that
year, CLP ran what it called a ‘School of Thought’, consisting of four sessions. The opening
session was by Richard Pithouse, a nationally recognised Fanonian scholar in South Africa,
presenting on the topic ‘Frantz Fanon: Philosophy, Praxis and the Occult Zone’. The third
session was on ‘What Fanon said’ by Lewis Gordon, an internationally renowned Fanonian

scholar.

At the time I began this study, then, I worked on the assumption that the thinking of Fanon
and Freire were probably important intellectual influences on the thinking and praxis of CLP
post-shift (as will become clear, my findings problematise this assumption). From Learning
to Walk, it appeared that Freire was being consciously and intentionally used in the
organisation’s analysis and praxis, at least at that point. I was not clear, however, whether
Fanon had emerged organically or intentionally. At the time I began the study, Fanon was
also being increasingly drawn on in student politics on the campus where I was based, and
more broadly. I had not encountered Fanon prior to this, and was personally interested in
further exploring his work. I was also already familiar with Freire’s work, having
encountered him in my own theological studies and from my involvement in the International
Movement for Catholic Students. Considering Fanon and Freire, both individually and in
relation to each other, thus strongly appealed to me and the probability that they had played a
role in CLP’s shift provided me with the opportunity to do this.

1.3 Objectives of the study and resultant research questions

In the light of the above rationale, the primary objective of my study was to understand the
life history of CLP within the South African context, and how and why the organisation
shifted from one which, through its practice, was complicit in supporting hegemony to one
which embraced a more emancipatory praxis. I wanted to understand exactly what the
organisation understood by emancipatory praxis, what influenced its shift, and how they were
implementing it. I felt that looking at CLP’s life history could help me see when and why the
organisation had shifted. Given the background, I thought it likely that the thinking of Freire
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and Fanon had influenced its shift and its new praxis, but I wanted to find out what particular
aspects of their thinking had been influential. I also recognised that it was possible that there

had been other intellectual influences.

I believed that understanding CLP’s shift to a new emancipatory praxis, and what this praxis
actually entailed, might provide useful insights for a project of radical change. Thus, a further

objective was to consider the implications within the current South African context.
1.3.1 Research questions
I developed the following research questions for this study:

1) What is the life history of CLP within the South African context, and how and why

did the organisation shift its practice?
2) Which theoretical influences contributed to the shift?

3) Which particular elements of the work of Fanon and Freire impacts on CLP’s

understanding of emancipatory politics, and hence its praxis?

4) What implications does this have within the current South African context?
1.4 The theoretical framework of the study

The study draws its framework from the three theorists, Gramsci, Fanon and Freire. As
discussed, the study takes as a point of departure Gramsci’s theory of hegemony, in which
civil society (and civil society organisations) is seen as largely complicit in the creation of the
dominant ideology (currently neoliberal hegemony), but the possibility of disrupting this is
ever-present. [ use this very broad theoretical understanding to shape the study as a whole.
Given my discussion about how CLP makes frequent reference to Fanon and Freire in
relation to their shift and their current praxis and my own personal interest in the relationship
between Fanon and Freire and emancipatory politics, I identify the thinking of Fanon and

Freire as an obvious theoretical frame through which to examine this shift.

1.5 The research design of the study

The study is located within a critical paradigm. Considering that a paradigm always
represents a particular worldview that defines, for the researcher, what to research and how

the research should be done (Bertram & Christiansen, 2014), I chose a critical paradigm
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because it is most consistent with my own worldview. In keeping with the critical paradigm’s
ontological and epistemological assumptions, this research used a qualitative approach which
allowed me to explore CLP’s shift in praxis and what influenced this, and to think through its

implications for emancipatory politics in South Africa.

Given that I focus on a particular organisation (i.e. a particular case) within the particular
context of post-apartheid South Africa, the study is in the form of a case study. As Rule and
John (2011) point out, “A ‘case study’ is...a systematic and in-depth investigation of a
particular instance in its context in order to generate knowledge” (p. 4). Thus, since this study
aimed to understand how and why CLP shifted its praxis within this particular context, and
what affected this shift, a life history research style is clearly appropriate. A life history is a
story, and thus carries the features of a narrative. These include arranging a sequence of
events (over time) into a whole, showing the connection between them (including causality)
within a particular setting (context). A life history also involves the interpretation or
evaluation of the events narrated by the teller and the listener (Harley, 2012); the positionality
of the person telling the story is therefore important. Because of this, life stories may simply
reflect society, but there are also “counternarratives” (Steinmetz, 1992, as cited in Davis,
2002), or what Ewick and Silbey (1995, as cited in Davis 2002) call “subversive stories” —
stories against or as alternatives to dominant social narratives. Whilst the life history method
is almost invariably used with individuals, its characteristics clearly made it appropriate for
my study, but required the ‘weaving together’ of different stories into one whole. This had

implications which I discuss in the next chapter.

I used the following qualitative data collection methods to construct a single life history of

the organisation, focusing particularly on when and why the organisation shifted its practice:

1) A review of key documents of the organisation, including evaluation and strategic
planning reports from its inception to the present; occasional papers produced by the
organisation, and, in particular those which recount its shift; documents which speak
about its philosophy and thinking; and a publication produced by CLP called Padkos
Digest, which is a hardcopy collection of the Padkos emails, and thus contains
resources the organisation finds useful. I also looked at the organisation’s website.

2) Four in-depth interviews with individuals who have been involved in the organisation
in some way from its inception and are well acquainted with it. These included two

staff members who have worked for the organisation from its inception (both now in
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senior positions); the person who was responsible for evaluating the organisation from
its inception, including over the period of its shift; and a person who was involved in
setting up the organisation, initially on the board of the organisation, pivotally
involved in the shift itself, the lead author of a number of key documents, and is still
working closely with the organisation. I asked each interviewee to construct a
timeline of the organisation on which they identified theorists, concepts, and
events/activities that they considered important, and used this as the basis for
discussion.

3) Two focus groups, one with those CLP staff who were not included in the individual
interviews (so that every member of the organisation participated in the study in some
way), and one with the social movement with which CLP works most closely.

4) Field observations of interactions between CLP’s staff and two other community

organisations/movements with whom the organisation works.

To analyse the data collected, I used inductive analysis to identify key periods in CLP’s life
history, and themes within these (e.g. context and analysis; purpose, values and practice;
relationships with others; intellectual resources). I then drew out key themes that emerged
from CLP’s thinking, such as 1) The order of things/the-world-as-it-is versus being ‘out of
order’/rupture/the-world-as-it-could-be; 2) Conventional NGO practice; 3) Thinking/voice/
agency/politics; 4) Reflecting and learning; 5) Supporting/solidarity/walking with/
journeying/being with); and then considered how these related to my literature and theoretical

frame (deductive analysis).
1.6 The contribution of the study

In conceptualising this study, I hoped to make three original contributions:

Theoretical contribution: The study uses the work of Fanon and Freire as a theoretical frame
through which to understand data on CLP’s life history and apparent shift. There is growing
interest in the work of both these thinkers. However, no one has considered them in detail in
relation to each other and in terms of the notions of radical praxis and emancipatory politics. I
would argue that both writers’ ideas are intimately connected and Freire himself expressed

his connection with Fanon when he said:

I remember, for example, how much I was helped by reading Frantz Fanon. That is

great writing. When I read Fanon I was in exile in Chile. A young man who was in
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Santiago on a political task gave me the book, The Wretched of the Earth. 1 was writing
Pedagogy of the Oppressed, and the book was almost finished when I read Fanon. I had
to rewrite the book in order to begin to quote Fanon. (Horton & Freire, 1990, p. 36)

My hope is that this study will provide a theoretical contribution in its consideration of these

two key thinkers in relation to each other.

Methodological contribution: The life history method has been predominantly utilised in
research involving individuals. I used this method in relation to an organisation. I wanted this
organisation to tell its story, through its documentation, the people who have worked for it in
the past and those who do so now, and those with whom it journeys. Using the methodology

in this way has a number of methodological implications, which I discuss.

Outside viewpoint: The organisation appears to be a deeply reflective one, and has written
about its own journey, most notably in their occasional paper, Learning to Walk (Butler et al.,
2007). However, this research aimed to reflect on CLP’s journey from the perspective of an

outsider.
1.7 The structure of this thesis

The remainder of this thesis is structured as follows:

Chapter Two comprises a discussion of the research design used in this study. It discusses the
critical paradigm within which the study is located, and the case study and life history
research style used. I explain and justify the data collection methods I used, and how they are

applied. Issues of ethics, research limitations, and trustworthiness are considered.

Chapter Three reviews literature against which CLP’s life history can be considered. It thus
focuses on the concept and role of civil society as a ‘realm of activity’, and the concept of
emancipatory politics. The first section looks at Gramsci’s conception of civil society and the
state, tracing this back to Hegel and Marx. The objective of this section is to consider debates
about the nature of civil society, and of the state, within the overall Gramscian framework of
this study. The second and third sections present literature related to civil society and the state
in colonial Africa and post-colonial South Africa. The fourth and final section looks at the

concept of emancipatory politics.

Chapter Four presents my theoretical framework. This framework is informed by the fact that

CLP specifically referenced Fanon and Freire in their reflection on their own practice and in
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their work. This research seeks to understand what these two theorists argued, and how they
relate to each other and to emancipatory politics, providing a lens through which to assess
CLP’s changed praxis. This chapter is divided into three main sections. The first looks at the
thought of Fanon through two of his seminal works, Black Skin, White Masks (BSWM)
(Fanon, 1952/1986) and The Wretched of the Earth (WE) (Fanon, 1963), and through
discussions and interpretations and debates about his work. The second deals with Freire
through two of his seminal works, Pedagogy of the Oppressed (PO) (Freire, 1970/1993) and
Pedagogy of Hope (PH) (Freire, 1994/2014), and through discussions and interpretations and
debates about his work. The final section tries to express the ontological argument of Fanon

and Freire as a single expression of an emancipatory politics.

Chapter Five presents the life story of CLP, as constructed from the interviews, focus groups,
and documents of the organisation, accounts from the social movement with which CLP
works most closely, and my own observations. It tells the story of CLP, and its thinking and
practice, in relation to its historical context, but also to the theoretical resources on which it
draws. Ultimately, the chapter attempts to answer my first two research questions through an

inductive analysis of the life history.

Chapter Six considers CLP’s shift in relation to the ideas of Fanon and Freire, locating this
within the literature as discussed in the literature review. Ultimately, it answers my third

research question.

Chapter Seven concludes by providing an overall summary of the study and findings, and
considering the implications it has for the wider South African context. It thus seeks to
answer my fourth and final research question. The chapter also reflects on the study. I
evaluate my success in terms of the contribution I hoped to make, and consider possible

further areas for exploration arising out of the study.
1.8 Conclusion

This chapter discussed the background of the study and its rationale, and the theoretical
framework underpinning it. I presented the research questions and research design used to
answer these, and considered the original contribution that I hoped the study would make. In

the next chapter, I present the methodology and research design in more detail.
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Chapter Two: Research Methodology

2.1 Introduction

In my introduction in Chapter One, I expressed my severe discontent with the present state of
the world. However, despite the fact that the forces which keep the world the way it is seem
very strong, I believe that change is possible. I believe we can best understand the world
through the lens of power, and my position is that the state of the world today is a result of

those who hold power.

As I have explained, my choice of CLP as a case study is because it claims to have undergone
a fundamental shift in its praxis towards an emancipatory politics, having reflected deeply on
its role in supporting the status quo. It took a conscious decision to depart from conventional
NGO practice. I believed that studying this organisation and how and why it shifted to an
emancipatory praxis might provide some insight into possibilities for change in South Africa

in particular and Africa more generally. I thus identified the following research questions:

1. What is the life history of CLP within the South African context, and how and why
did the organisation shift its practice?

2. Which theoretical influences contributed to the shift?

3. Which particular elements of the work of Fanon and Freire impact on CLP’s
understanding of emancipatory politics, and hence its praxis?

4. What implications does this have within the current South African context?

This chapter discusses the research design used to answer these.
2.2 Research paradigm

As briefly explained in Chapter One, a paradigm represents a worldview through which the
researcher determines what to research and how the research should be done. There are a
number of paradigms. The most commonly discussed in the research literature are the
positivist/post-positivist, constructivist/interpretivist and critical paradigms (Ritchie & Lewis,
2005). Each of these have a distinct ontology, epistemology and methodology that gives them
their distinctive features. Ontology relates to our assumptions of what reality is and the nature
of being, epistemology to our assumptions regarding how we can know reality, and

methodology provides a way in which we can discover reality (Ritchie & Lewis, 2005).
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In terms of its ontology, the positivist paradigm holds the view that reality or truth is
objective and that there is only one reality (Guba & Lincoln, 1994). This reality can be
observed from an objective viewpoint (Levin, 1988). In seeking knowledge about reality
(epistemology), positivists argue that it can be measured in an empirically verifiable way,
using specific tools. Observation is the basis through which they understand reality (O'Leary,
2004). The research methodology that is usually used is experimental, through survey

research, and the specific approach used is usually quantitative (Duffy, 1987).

In contrast to the positivist paradigm, the constructivist/interpretive paradigm argues for
multiple realities and truths. Groups or individuals construct their understanding of reality or
truth (Mertens, 2005). Hence, truth is dependent on the perception of a group or individual.
Within this paradigm, epistemology is premised on the argument that reality needs to be
interpreted (Kura, 2012). The claims of positivists of an ‘objective’ researcher are thus false.
Some of the most common methodologies for constructivist research include
phenomenological research, ethnography, grounded research and action research. The
approach used for constructivist inquiry is mostly qualitative, and it might employ case study,
life history, or narrative research styles, using data collection methods such as interviews and

observation. Data analysis generally involves the identification of themes (Kura, 2012).

Like the constructivist/interpretive paradigm, the critical paradigm believes that ‘reality’ is
constructed through social action, and the influence exerted on it from internal dynamics is
continuous. However, those working in this paradigm believe that power influences both the
construction of reality, and our ability to understand reality. Thus, the paradigm pays close
attention to history, and tends to be action oriented (Kura, 2012). Critical epistemology is
thus based on the premise that because knowledge is a product of social constructions, power
dynamics and relations in society influence it. Therefore, those who hold power frame what
counts as ‘knowledge’. Understanding reality — coming to ‘know’ reality — requires us to look
at it, and at knowledge, using a lens of power. Marxism and feminism are common

theoretical perspectives within the critical paradigm (Kura, 2012).

For this research, I have chosen a critical paradigm because it reflects my own ontological
and epistemological assumptions, as I indicated in Chapter One. In addition, I believe this
paradigm to be consistent with the political position of CLP. Unlike the interpretive paradigm
that seeks only to understand the situation, this paradigm rests on an assumption that change

is possible, and, in contexts of oppression, necessary. Critical research is thus aimed at
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understanding a situation with a view to gaining a better perspective of what action could be
taken to end the oppressive conditions within it. Thus, my fourth research question
specifically focuses on the implications of CLP’s shift to an emancipatory praxis for the

current South African context.
2.3 Research approach

The three basic research approaches are quantitative, qualitative and mixed approaches. The
quantitative approach emerged from within the positivist paradigm, and focuses on testing
objective theories or hypotheses by evaluating relationships among different variables
(Creswell, 2013). The variables involved are measurable through appropriate instruments,
and statistical analysis is a common method of analysis for this approach. The conclusions
drawn for this type of method are usually ‘rigid’ rather than flexible, and quantitative
research is typically deductive because those who use it on the whole intend to generalise

their findings (Creswell, 2013).

Qualitative research is an umbrella term that covers several different styles of research such
as ethnography, case study, life history, phenomenology and grounded theory. It is inherently
uninterested in numbers as data (Silverman, 2013) and thus emphasises words rather than
quantification in the collection and analysis of data (Bryman, 2008). In lieu of observing the
quantity of observed phenomena, qualitative research focuses on understanding the nature of
the problem being researched (Strauss & Corbin, 1994). Qualitative approaches are thus
normally associated with either critical or interpretive paradigms because of their ontological
and epistemological assumptions, as discussed earlier: They seek to comprehend the meaning
that people attach to certain human and social problems. People’s beliefs are paid particular
attention, because qualitative researchers argue that reality is created by human actions
(Denzin & Lincoln, 2011). Data collection is therefore done mostly through observation or
open-ended questions that are asked purposefully (Creswell, 2014). Data generated is thus
generally descriptive (Bryman, 2008), and analysis of this data focuses on content and is
often inductive in that the researcher builds the argument or findings from the data to reach
general conclusions (BaSkarada, 2014) or to develop concepts and theories grounded in the
data (Bryman, 2008). The researcher in this type of approach assumes the responsibility of
making sense of the data collected and hence exercises some control over the conclusions that
the study might draw. Rather than being rigid, qualitative research is flexible. What
distinguishes a qualitative approach is that 1) data is collected in the field of study; ii) the
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researcher is the key instrument; iii) data is obtained from different sources through a variety
of methods such as focus groups, interviews, observation, and documents; and iv) the

researcher derives meaning from participants (Creswell, 2009).

The advantages of a qualitative approach are that it requires smaller data sets to provide
trustworthy results, and allows for direct contact with the people who are involved in the
study, creating an interactive environment conducive for informed knowledge (Bryman,
2008). The approach also allows the researcher to see how events and patterns unfold over
time, and the ways in which different elements of a social system interconnect (Bryman,
2008). Qualitative methodology is flexible, with limited imposition of predetermined
concepts, and so changing direction in the course of an investigation can be done much more

easily than in a quantitative approach (Bryman, 2008).

The disadvantages of a qualitative approach are that it is possible for the researcher to be too
subjective, reading into the data what is not there, and it can rely too much on the
researcher’s unsystematic views about what is significant and important and on the personal
relationships established by the researcher with participants (Bryman, 2008). In addition to
that, qualitative research is difficult to reproduce, because it is relatively unstructured and
often reliant upon the qualitative researcher’s ingenuity. It can be argued that it is difficult to
conduct a true replication, since there are usually hardly any standard procedures to be
followed. The researcher controls or decides what strikes him or her as significant, and
another researcher may well be interested in, or struck by, other issues. There is also a
problem of generalisation, and transparency (about how exactly the study is done) is
essential. There is also a limit to the degree to which one can genuinely adopt the worldview

of the people being studied (Bryman, 2008).

Mixed research has become increasingly useful for many researchers and those who use this
approach argue that it provides the benefits of both qualitative and quantitative approaches. In
this approach, both qualitative and quantitative data undergo simultaneous collection,
analysis and interpretation. Thus, methods used for collecting data of both kinds, such as
survey questions, interviews and observation, are used. The promoters of mixed research are
persuaded by the possibility that a varied means of collecting data from a range of

respondents or sources enhances the prospects for validity and reliability (Creswell, 2014).

I used the qualitative approach as the most appropriate for this study, because the objective of

the study is to understand CLP’s shift in its praxis through its life history. As discussed
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above, a qualitative approach requires a smaller data set to provide trustworthy results, and
allows for direct contact with the people who are involved in the study. This approach thus
allowed me to interact closely with key informants at a relatively deep level. The approach
also allows the researcher to see how events and patterns unfold over time, and obviously this
was highly relevant to my study. Finally, a qualitative approach helps the researcher consider
the ways in which different elements of a social system interconnect, and I wanted to
understand CLP’s shift in relation to different perspectives of those involved in the
organisation, within its broader context. There is no possibility that one can gather such
information in quantified units or through a survey, because one needs an in-depth

understanding of the participants’ experiences and understanding.
2.4 Research styles: Case study and life history

As discussed in the previous sections, there are different ways of doing qualitative research,
and research styles can include case studies, ethnographic research, life histories, action
research, and participatory research (Bertram & Christiansen, 2014). This study explored the
shift in CLP’s praxis through its life history, as a case study. A case study research style
seemed relevant since I was looking at a single or individual unit or entity of study (i.e. the
organisation). Furthermore, because I was interested in understanding a shift in the
organisation’s practice over time, a life history research style was appropriate. Whilst life
history research is generally used with individuals, in this case I applied it to allow an

organisation to tell its story.
2.4.1 Case study

Rule and John (2011) argue that, “A ‘case study’ is...a systematic and in-depth investigation
of a particular instance in its context in order to generate knowledge” (p. 4; emphasis in
original). However, the research literature makes it clear that in fact there are different
understandings of both ‘case’ and ‘case study’; and, as a result, different arguments about
case study design, including data collection, analysis and validation. Yazan (2015) compares
the work of three of the seminal writers on case study, Yin, Merriam and Stake, showing how
their epistemological commitments have resulted in different approaches. Yazan argues that
there are fundamental differences in the ways these three theorists define a case. Yin
proposes that a case is a phenomenon within a real-life context in which the boundary

between the phenomenon and the context may not be clear, whereas, both Stake and Merriam
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emphasise the boundedness of a case in contrast to Yin. Stake asserts that a case is an
integrated system, and thus “has a boundary and working parts” (Stake quoted in Yazan,
2015, p. 148), whilst Merriam tends to consider a case in a more unitary way. In terms of case
study, Yazan suggests that Marriam is less concerned about the interrelationship between the
case and its context than Yin and Stake; whilst Stake’s understanding of a case as a system

means that he places more emphasis on a consideration of the complexity of the case itself.

Possibly because of his more positivist epistemological commitment, Yin’s proposals for case
study design are relatively structured, following a logical sequence, and incorporating both
quantitative and qualitative elements. Stake, on the other hand, argues for a highly flexible
and responsive design, in which the researcher can effect major changes at any point. Both
State and Merriam favour a qualitative approach to case study research (Yazan, 2015). It is
thus fair to say that case study research is still a relatively contested research style.
Nevertheless, it remains a highly relevant and useful style for my own study — particularly the

more constructivist approach of Merriam and Stake — as I argue below.

The variety and flexibility of case study research means that it can be used for many different
purposes. Rule and John (2011) list five reasons why a researcher might choose a case study

research style:

Firstly, they can generate an understanding of and insight into a particular instance by
providing a thick, rich description of the case and illuminating its relations to its
broader contexts. Secondly, they can be used to explore a general problem or issue
within a limited and focused setting. Thirdly, they can be used to generate theoretical
insights, either in the form of grounded theory that arises from the case study itself or
in developing and testing existing theory with reference to the case. Fourthly, case
studies might also shed light on other, similar cases, thus providing a level of
generalisation or transferability... Fifthly, case studies can be used for teaching

purposes to illuminate broader theoretical and/or contextual points. (p. 7)

As can be seen, a case study approach is clearly appropriate to this study for a number of
reasons. I was interested in a particular case, CLP, within the context of post-apartheid South
Africa. I wanted to consider how and why this particular organisation shifted its praxis within
this context, and to examine the possibility that this shift had been influenced by particular
theory/theorists. I also wanted to consider the implications of CLP’s shift and its new praxis

more broadly.
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Not surprisingly, there are also multiple suggestions on how to classify case studies. One way

is to classify them according to their purpose:

A descriptive case study presents a complete description of a phenomenon within its
context. An exploratory case study often examines a phenomenon that has not been
investigated before and can lay the basis for further studies. An explanatory case
study attempts to explain what happens in a particular case or why it happens. This

kind of study often tests existing theory or generates new theory. (Rule & John, 2011,
p. 8)

There is no mutually exclusive categorisation of case study in terms of whether a case study
is descriptive, exploratory or explanatory. A case study might have some descriptive
elements, some explorative aspects and/or some explanatory elements, but what ultimately
classifies a case study is its predominant trait (Rule & John, 2011). Although my study
attempts to both describe and explain some elements of CLP’s activities, it is predominantly
explorative. I am not aware of any other study on the phenomenon of an NGO making a
conscious shift to an emancipatory praxis, particularly in the context of post-apartheid South

Africa.

Case studies can also be classified as intrinsic or instrumental (Rule & John, 2011).
Instrumental cases are when a researcher chooses a particular case not because of the intrinsic
interest in that case in particular, but in order to examine a broader issue. By contrast, the
intrinsic case study is interested in the case itself, as a particular or unique instance. An
intrinsic case is a unique situation worthy of understanding more fully. This study is focused
on CLP as a unique case, in its bold decision to shift from conventional NGO practice to one
that is emancipatory. This research seeks to understand the particular conditions which led

CLP to change its practice.

As discussed above, not all case study theorists place the same emphasis on context, or
understand the relationship between the case and its context in the same way; but it is
generally agreed that a case study cannot be divorced from its context, which includes both
spatial and temporal elements (Rule & John, 2011). Rule and John propose thinking
differently about the relationship between the case and its context, and the context and its
case. They suggest three ways in which the case might be related to its context. If a case
reflects the wider context in which it is located, in other words, it reflects and reproduces its

context, it is called a microcosm. A catalyst case study emphasises how the case influences or
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shapes its context or wider community. An outlier case is one that is an exception, as it stands
out of its context. From the background presented in Chapter One, it is clear that CLP, at least
after its shift, is an outlier rather than a microcosm or catalyst — it is different and exceptional.
It chose neither to reproduce its (hegemonic) context nor influence it, but rather to disrupt it.
Rule and John (2011) suggest analysing the relationship between the context and its case
using four different lenses, which they call background, foreground, liftground and

underground. I discuss this in more detail under data analysis below.

However cases studies are classified, almost all case study research uses the same series of
steps, although, as discussed, different writers allow for greater or lesser flexibility on case
study research design. The first step generally involves purposeful selection of the case to be
analysed (depending on the purpose of the study, e.g. descriptive/exploratory,
intrinsic/instrumental, etc.). The next step involves collecting data, generally using qualitative
data collection techniques such as observation, interviews and document analysis (Merriam &
Simpson, 2005; Rule & John, 2011; Yazan, 2015). Data collection in case study research
almost invariably intends to collect rich, thick data, because, as Bertram and Christiansen
(2014) argue, case studies aim to give a sense of ‘what it is like’ in this particular case. Data
collection is followed by data analysis, which is obviously usually qualitative in nature — I

discuss this further below.

As discussed, case study research is flexible and versatile, and thus has many advantages. It
can be used to study different particular instances, circumstances or situations using a variety
of methods and can be applied in many fields. Another benefit is that case study research can
be combined with other research approaches (Rule & John, 2011). For instance, this study
uses a case study in the form of a life history of a particular organisation (the case). The focus
on a particular situation enables the researcher to provide a rich description of the
phenomenon under study, offering large amounts of rich, detailed information about a unit or
phenomenon (Cohen, Manion, & Morrison, 2011). One key strength of case studies as that
the results are easily understood by a wide audience, because they are frequently written in

everyday non-professional language, making them immediately intelligible.

Limitations of case studies are that they can be time consuming and expensive, and they
demand expertise in observation and interviewing techniques. It can also be argued that case
study narratives can be lengthy documents demanding time to read and write (Merriam &

Simpson, 2005, p. 111). Cohen et al. (2011) point out that a weakness of case studies is that
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the results cannot be generalised (although this is disputed (Rule & John, 2011)). They are
also not easily open to crosschecking and so may be biased, personal and subjective (Cohen

etal., 2011).

I used a case study design because, as discussed in Chapter One, encountering CLP forced
me to rethink some of my assumptions and I wanted to focus on this actual ‘case’ of a civil
society organisation that had changed its practice to a more emancipatory one within the
context of post-apartheid South Africa. A case study approach allowed me to focus in detail
on this phenomenon, and to provide a rich, thick description of what happened in this case.
However, I also wanted to consider this case over time. I wanted to look at the shift which
CLP went through, so I had to look at what happened before the shift in order to understand
the processes which led to it and I had to look at what happened after this shift, in order to

understand its nature. It thus seemed appropriate to use a life history research style.
2.4.2 Life history

Rule and John (2011) argue that case studies can be presented in three forms (although they
may include elements of all three). The first and second forms are descriptive and
argumentative. The descriptive form presents a thick description, seeking to answer questions
such as: What are the key elements of the case? How do these elements relate within the
system? How does the system relate to the context? The argumentative form seeks to explain
the case by applying existing theory to the case. The third form presents a case study as a
story, adopting a narrative format. This narrative style has the elements of a story such as
characters, where and when things happened (setting), what it is about (themes), and how the
story is arranged (plot). Thus, it seeks to ask and answer questions: “What happened? Where
and when did it happen? Who was involved? How did it happen? What changed? What did it
mean?” (p. 117). A narrative case study “details an event as it unfolds, focusing on key
periods or critical moments. It is diachronic, in the sense that it examines changes within a
system over a period of time. It uses a chronological order — arranging events as they
happened” (p. 118). Clearly, this relates well to my study, as I wanted to understand a shift
that had happened to an organisation (system) over a period of time, and what key periods or
critical moments had influenced this shift. I wanted to know what happened, when, and how
and why it happened. I also wanted to explore what it meant for emancipatory change in

South Africa.
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Rule and John (2011) argue that narrative is the usual way in which case studies are
presented, since they usually tell a particular story of a person, programme, organisation or
event. Although a narrative case study is generally presented in chronological order, it might

be arranged thematically, or combine the chronological and the thematic.

Obviously, the narrative nature of case study research lends itself to a life history. As Bogden
and Biklen (1982, as cited in Rule & John, 2011) point out, a life history is really a kind of
case study. Indeed, some researchers use a life history research style to construct their case
study. Rule and John (2011) give as an example of this a researcher conducting life history
interviews with key members of an organisation in order to find out how their lives were
affected by the organisation, and how they influenced it. This study, however, does not focus
on the life history of CLP’s participants, but on the organisation itself. This is an unusual way
of applying this particular research style, but was clearly useful in this case, and allowed me

to explore this methodology and potentially extend it.

The narrative or life story method has become an increasingly popular one within qualitative
research since the mid-1980s (Elliott, 2005). According to Bertram and Christiansen (2014, p.
44), “a life history is an account of a person’s life or particular aspects of people’s lives”.

Obviously, therefore, a life history is a narrative. The three main features of narrative are:

1. Temporality (happens at a particular time or over time; it is time bound): In this case,
I focused on a particular, time bound context — that of the post-apartheid period, and
the lifetime of CLP up until the time I conducted the study.

2. Causality (what happened and what caused it to happen - this is often referred to as
the plot): In this case, I sought to understand the story of CLP’s shift in praxis and
what caused it.

3. Interpretation or evaluation of the event narrated by the teller and the listener: In this
case, I sought to understand CLP’s own understanding of their shift to an
emancipatory praxis and the theoretical influences underpinning it, from the
perspective of the organisation itself, and then to interpret this in the light of my

theoretical frame and the literature I reviewed.

Because of changes over time (temporality), life stories change. So a story may be told
differently immediately after an event, compared to many years later (Webster & Mertova,
2007). When life stories are told, not everything is said; there is a selection process in which

some events are exalted over others. The ordering of events can also emphasise certain
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events, or suggest causality. This selection and ordering is influenced by the political or
ideological position of the storyteller. In this sense, stories document the innermost
experience of individuals because they manifest people’s understanding and definition of the
world around them (Davis, 2002). Elliot (2005) argues that the critical feature of narratives is
that they impose meaning on events and experience. So, narratives becomes a means through
which information about lived experience and the meaning given to this experience by
participants can be gleaned by the researcher. Given this emphasis on events, Webster and
Mertova (2007) argue for a specific method of analysis for life history research, which they
call “critical event analysis’. I discuss this in more detail under analysis, below. As will be
discussed, I gathered CLP’s life history from a number of different sources of data, as is

recommended for case study research.

In my research of CLP’s life history, key research data were drawn from interviews with
people close to the organisation (especially those who had worked with the organisation from
its inception). Although the people that I interviewed talked about the life of the organisation,
they inevitably brought with them their worldview and ideological constructions — in other
words, their stories about CLP’s life were influenced by their own positionality. I thus had to
take the issue of the source of data — the storyteller — into account, because of the issue of
positionality. Whilst I made no attempt to shape the selection of events (or intellectual
influences they identified), I did attempt to shape the ordering of events (internal and external
to the organisation) and the influences through the use of a timeline in the interviews and
focus group discussions, as discussed in more detail below. This is recommended by Rule
and John (2011) as a useful tool in collecting data for a narrative case study, and it assisted
me to understand the chronological order of events and intellectual resources being drawn on

in order to construct CLP’s life history and also to compare different stories.

Rule and John (2011) argue that there are a variety of data collection methods that could be
used in case study research, and recommend that multiple methods be used in a single study.
The choice of methods is determined by the purpose of the study, the key research questions,
research ethics, and the question of resources. As will be shown in the following sections, the
research design influences not just the collection of data (2.5), but also how data will be

analysed (2.6).
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2.5 Data collection

The data collection methods used in a study need to be informed by the research paradigm,
approach and style. Since my study is framed within a critical paradigm, using methods that
presupposed an equality of intelligence and attempted to equalise power relations was crucial.
The qualitative approach meant that my methods needed to ensure that rich, qualitative data
was collected. Finally, my choice of using a case study and life history research style meant

that the emphasis was on collecting rich, thick data. As Rule and John (2011) state:

A case study approach allows you to examine a particular instance in a great deal of
depth, rather than looking at multiple instances superficially. While a survey would
reach conclusions by gathering data from a large sample, a case study design does so
by examining only one or a few. It focuses on the complex relations within the case
and the wider context around the case as it affects the case. It is therefore intensive

rather than extensive. (p. 7)

Thus, collecting a large quantity of data would not be useful — I needed rather to carefully
select data sources that could provide rich in-depth detail, and employ methods that would
allow me to collect the data in all its richness and depth. Because I wanted to examine the life
history of CLP, I needed to ensure that I was collecting data related to a period of time. As
Rule and John (2011) point out, “Chronological sequence is particularly important for
historical case studies and for case studies that have an event as their unit of analysis. Such
studies pay careful attention to continuity and change over time” (p. 122). My data sources

thus needed to provide an historic sweep of the organisation’s life; but in depth.

I thus used as data sources documents and key people who had been involved in the
organisation in some way over a period of time in order to construct CLP’s life history. The
process of selecting which documents and key people to include in a research study is called
sampling. For documentary sources, I used a form of snowball sampling to find relevant
ones. I discuss the different documentary sources and how they were sampled in detail below.
The purposive type of sampling that I used to select people I would interview was determined
by the qualitative approach and research styles this research adopted. I discuss the process in
detail below. In purposive sampling, a researcher specifically chooses the participants based
on their knowledge of the phenomenon under scrutiny: “In this way, they build up a sample

that is satisfactory to their specific needs” (Cohen et al., 2011, p. 156). I used four methods as
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part of my data collecting process: document analysis, interviews, focus group discussions,

and observation.
2.5.1 Document analysis

A document can be defined as a record of an event or process (Cohen et al., 2011). Creswell
(2009) points out that documents can include public documents such as minutes of meetings
or newspapers, and private documents that include journals, diaries, letters, and so on. Such
records may be produced by a group or an individual. Documents can be divided into primary
and secondary sources, where the primary sources include those which come into existence
during the period on which the research is focused (such as minutes of meetings), while
secondary sources are the interpretations of the events of that period, based on the primary
sources (such as evaluation reports). It can also be argued that primary sources can be divided
into two types: deliberate sources and inadvertent sources. Deliberate sources are produced
specifically for the attention of future research, while inadvertent sources are produced for

some other purpose, but could then be used for the purposes of research (Bell, 2005).

Bell (2005) suggests that when doing a study using documents, there are two different
approaches that can be taken. The first is the source-oriented approach that involves letting
the nature of the sources determine the project and help the researcher to generate questions
for the research. The second is the problem-oriented approach that involves formulating
questions, using other research methods as the primary way of generating data, as well as
reading secondary sources. The latter is the one that [ used in this study. This method assesses
what has already been discovered about the subject before establishing the focus of the study
and then researching the relevant primary sources (Bell, 2005). In this study, I used
secondary documents, such as the key occasional paper already discussed, from the moment I
started the enquiry. From these documents, I started looking for other relevant documents

such as evaluation reports.
Document analysis can be useful in all forms of qualitative research:

In practical terms, using documentary sources is in some way easier than doing
interviews or participant observation. This is because one does not have to ‘think on
one’s feet’ as in an interview, nor engage in the tedious process of transcribing

everything. (Terre Blanche, Durrheim, & Painter, 2014, p. 316)
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Documentary research can also help us understand “the past, patterns of continuity and
change over time, and the origin of current structures and relationships” (Cohen et al., 2011,
p. 254), something clearly relevant to this study. The advantage of using documents as
sources of data is that they enable a researcher to obtain the language and words of
participants, and they can be accessed at a time suited to the researcher. An additional
advantage is that documents represent data that are thoughtfully compiled with sufficient
attention. As already written material, they can save a researcher the time and expense of
transcribing (Creswell, 2009). The limitations of documents as data sources is that not all
people are equally articulate and perceptive in their writing; some documented information
may be protected and not available for public or private use; hardcopy documents may be
difficult to access and if they are available only in hardcopy, they may require transcribing or
optical scanning to create a digital copy; and documents may be incomplete or may not be

authentic or accurate (Creswell, 2009).

In the light of the advantages of using documents, CLP documents were considered as
potentially pivotal in assisting me to understand the organisation’s life history and its shift in
praxis. As I have discussed, the ‘story’ can change over time; and using documents allowed
me to assess what the story was at various points in time, and compare this with the ‘story’ as
told in the interviews and focus groups. I purposefully examined specific documents
produced by the organisation, or directly related to its work, in the period from its inception
until 2017, focusing on both primary (but inadvertent) and secondary sources. The four
categories of documents which I at first intended to examine (i.e. my sample) included: CLP
publications (newsletters, occasional papers, bible study series, and a special edition of the
Bulletin for Contextual Theology); general, annual and fieldwork reports; evaluation reports;
and Padkos Digest (a collection of some of the resources considered useful by CLP, and
circulated on their email list, discussed in more detail below). After an initial cursory
examination of these documents, according to what they conveyed about the life history of
the organisation and how it developed its praxis, I discovered that there was a great deal of
repetition on some issues, and some information contained in the documents was not relevant
to the objective of this study. As a result of this discovery, I decided to focus on occasional
papers, and in particular the one published in August 2007 (Butler et al., 2007); evaluation
reports; funding reports; documents created by CLP in relation to its ‘higher level thinking’,
concerning fundamental principles and beliefs (e.g. what are often referred to in

‘conventional’ NGOs as vision and mission statements, although they are rarely referred to as
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such by CLP itself); and Padkos Digest. To construct the early history of CLP, I also
consulted articles written by those involved in the creation of the organisation. Below, I

discuss these different kinds of documents in more detail.

Occasional papers: These are CLP documents that explore the experiences of CLP and relate
them to the broader context. As their name implies, they are produced irregularly and, at the
time of writing, CLP had produced only three. I focused in particular on the seminal August
2007 Occasional Paper, Learning to Walk (Butler et al., 2007), which explains the reason
why the organisation decided to change its practice, and gives a relatively detailed, reflective
and self-critical explanation of CLP’s journey as an organisation. As discussed in Chapter

One, this was one of the documents that inspired me to focus this study on CLP.

Evaluation reports: The evaluation reports incorporate the strategic plans of the organisation.
Evaluations are done by the organisation in three-year cycles. At the end of every three years,
CLP meets and reflects on their practice with the help of an external facilitator, who then
writes a report. This study used four detailed reports: i) the 2001 Report (Hallowes, 2001),
from 1997 to 2001; ii) the 2004 Report (Hallowes, 2004), from 2001 to 2004; iii) the 2007
Report (Hallowes, 2007), from 2004 to 2007; and iv) the 2010 Report (Hallowes, 2010) from
2007 to 2010. These reports gradually unfold the life of CLP as an organisation, highlighting
its successes and failures. They present a good account of the transitional process of the
organisation and were important in helping me to construct and understand CLP’s life

history.

Funding documents: 1 read a number of narrative reports written by CLP for their funders,

covering the period 2013-2017.

‘Higher level thinking’ documents related to fundamental principles and beliefs: 1 used a
2010 document called Finding Our Voice in the World (Butler et al., 2010). I also used a
2013 document entitled What CLP Believes (CLP, 2013b) which summarises three internal
‘notes’ which the organisation had produced (‘A CLP Confession of Faith’ (2011); ‘The
Land Question: A Statement of Belief” (2011); and ‘CLP: Summation of our Principles and
Politics’ (2013)), and includes summaries of CLP’s position on politics, state, civil society,
democracy, solidarity, agency, and so on. I also used two internal documents written in 2014,
Centres and peripheries (CLP, 2014a) and PAP [Praxis for Autonomous Politics] 2014 —
Local and in Season (CLP, 2014c¢). These are not publically available documents, and |

specifically requested them because 