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ABSTRACT

The purpose of this "ﬁu’dy 1570 'inv'e'sfiga‘c‘e“the‘u'ég of resources m-Outcomes Based
Education mainty at three FolweniPrimary School at Folwenitownship. After extensive
reading and hardworkmg, T'have discovered more mformation about the use of resources
m-Cutcomes Based Education, As a result of this study, which focuses on thease of

resources In OBE, my experience based on knowledge and skills has been developed.

»
Such experience has been developed 1n terms of concepts such as OBE, cutcomes,in

‘OBE, concept resource, Tearner-centered approach, types of resources, Tmportance of
using Tesources ‘and probiems resources solves m-Cutcomes Based Education. Al these

areas-are covered in-this report.

- Other areas which are aiso covered are presented as follows:
Chapter one coversthe statement of'the purpose, critical 'quesfi'ons; 'fafibn*arl;e ofthe 'éfudy
and moﬁyation ofthe study. |
‘Chapter two covers the deﬁnﬁion -§f concepts, fypes of resources, importance of using
resources in"OBE (and‘prob'}ems resources sofves I OBE.
“‘Chapter-three covers-the research methods.
'Cilh‘apf:er four covers research ﬁndin’gs—.

‘Chapter five coverstesearch data analysis.

Chapter stx covers conclusions on findings and recommendations.
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Therefore, using resources in‘OBE heighten motivation forleaming, which leads fearnimg
to become stimutating as well as miellectually rewardmg.

Resources eXpO‘sé Tearners to multiple contexts as well as stimulating avarety of
cognitive processes. Thus fearners become fully engaged in stimulating pro<active
discussions, which teads 1o active p’articipati%m in the 'I‘eamin'gl Therefore, I felt that
tesources mOBE needsto be tesearched ‘m order that stakeholders be aware 'of'th*e‘

relevance and 1mportance of using resources m ‘Cutcome Based Education.

»

-t



CHAPTER 1 PAGE NO
INTRODUCTION

j+1 Introduction i-4

1:Z Purpose of the study 5
1+3-Critical question 5 ,

1+4 Motivation 'for'ﬁ/‘re ‘stady 5 )
175 Rationaje for the study 6-8
1:6-Conciusion 8-G
CHAPTER Z |
LTITERATURE REVIEW AND THEORETICAL FRAMEWORK
2:1 Review of the fiterature 16-16

2:2 Definition 'of concepts 16

2:2:1 Concept “OBE” r6-17

2:2:2 Concept “Outcome” in OBE 18-22

2:2:3 Concept “Resources” in OBE 22-23

2:Z:4 Learner centered concept | 23-2-4

Z:3 Resources from ‘the new curricuium Z4-26

2:4 Different types of résource 27-31



7d-1 Resources irom the media 37

2:4:2 Using radio asa resources 32-35
2:4-3 {Using television as a resource : _ 35-37
244 Using coin‘put‘er ‘as TesouTce | 3741
245 Using newspaper and magazines as resources 4144
2-4:6 Using textbooks as resources 44-5%1
2-4:7 Resources from waste 51-55
2:4:8 Resources from the everyday environment 5661
2-4:9 Resources within the community 61
2Zr4r§e 1 -Using Tearners as Tesource 6264
2:4:9:Z UUsing people as a resource 64-65

2:4:9:3 Using commmnity members and specialists as resource 65-67

Z=5 mportance of using resources in OBE 67-71
26 Problems resource soives in OBE 71-72
2:7 Conciusion 72-73

- |

4

CHAPTER 3
RESEARCH METHODOLOGY
31 Introduction - 74
32 S‘a'm-p'ﬁng method ' T4-75
3:3 Research subject / participants 75-76



3:4 Study type '
3.5 Sites visit and-time frame

-5-1 Phase 1—-planning

W)

3-5-7 Phase Z-beginning data collection
353 Phase 3-basis data coiiection
354 Phase 4-closing data colfection

3:5:5 Phase S-Compietion

3:6 Pata Source and instruments of gathering data

3-6:1 Instrument of data gathering
3:7 Graphics-and tables

3.8-Concluston

CHAPTER 4

RESEARCH FINDINGS

4:1 Introduction

. ;4':2 ‘S‘hort:d'es-crip‘-ﬁ"?n of Folwem
4:3 Schools at Folweni

474 Resources and facilities schools
' "i-*r.S Case studies

4:6-Case study ome

427 Case study two

4:8 Case .‘s'fud-iy

82-85

85

85-86



4+9 Conciusion

CHAPTER'S

DATA ANALYSIS

5:1 Introduction

5:2 Questionnaires (appendix)

5:2:1 Summary of teachers demographic 'd‘e-faiis.

5:2:7 Questions about resources

5:2:3 Guestions about methods

5:2:4 Questions about tearning areas

5:2:5 Analysis data from teachers

5:3 Summary of iearﬁérs demographic details

5:3:1 Summary of fearners who (and those who did not)
participate in the study

5-3-2 Resources known and used by fearners in school
and at home

5:3:3 Anatysis of data from learners

54 Li\;nﬂitaﬁons m;d Constraints

5:5-Conclusion

Vil

109-116

111
111
112
112-113
113-115
115-116
116-117

117

121-122



CHAPTER 6

RECOMMENDATION AND CONCLUSION

6:1 Introduction _ 123
6:2 Recommendation 123125
6:3 Conclusion 125-126

BIBLIOGRAPH

APPENDICES



LIST OF PLATES

PAGE NO.
Plate 1: RESOURCES FROM THE MEDIA Z8
Plate Z: RESOURCES FROM WASTE 29
Plate 3- RESOURCES FROM EVERYDAY ENVIRONMENT 30
Plate 4: RADIO AS A RESOGURCE 31
Plate 5: TELEVISION AS RESOURCE 32
Plate 6 COMPUTER AS RESOURCES 35
Piate 7 NEWSPAPERS AND MAGAZINES AS RESOURES 37
Plate &: NEWSPAPERS AND MEGAZINES AS RESOURCES 41
Plate 9 TEXTBOOKS AS RESOURCES 44
Pate 10 PROMOTING THE IMPORTANCE OF READING 47
Plate 11: RESOURCES FROM WASTE 51
Plate 12: RESGURCES FROM EVERYDAY ENVIRONMENT 56
Plate 13- RESOGURCES FROM THE COMMUNITY 61
Plate 14 LEARNERS AS RESOURCES 62
Plate 15: PEOPLE AS RESOURCES 64
Plate 16 COMMUNITY MEMBERS AND SPECIALISTS AS RESOURCES 65
Plate 17: OLD WAYS OF COMMUNICATION 98
Plate 18" MODERN WAYS OF COMMUNICATION 98
Plate 19: MODELS OF TELEPHONE 99
Ptate 20: LETTERS AS RESOURCES FOR COMMUNICATION 99
Plate Z1: NEWSPAPERS AS RESOURCES OF COMMUNICATION 100



Plate 22:
Plate 23
Plate 24-

Plate 25

MODELS MADE FROM WASTE RESOURCES 101
MODELS MADE FROM WASTE RESOURCES 102
RESOURCES FROM WASTE AND FROM THE ENVIRONMENT 103

POSTERS, CHARTS AND CHALKBOARD 103



PAGE NO.

Tabie 1 Testing river water quality 60
Table 2 Teacher- learner population 75
Table 3 Research subjects / participants 76
Table 4 Time frame of sites visit 78
Table 5 Time frame of data coliection 81
Table 6 Number of grades, Tearners and teachers in school (Hlengisizwe) 96
Table 7 Number of grades, learners and teachers in schooi { Mkiomeio} 105
Table 8 Number of grades, fearners and teachers in school (Masuku) 108
Tabie 9 Teachers demographic details iti
Tabie 10 Resources used by teachers 1on schools 12
Tabie 11 Methods of teaching and ieaming 113
TabletZ Learning areas for foundation phase 114
Tabie 13 Learning areas for the intermediate phase 114
Table 14 Learners demographic details 117
Tabie 15 Resources know and used by learners in schools and at home 118

X11



LIST OF GRAPHS
PAGE NO.

GRAPH 1 : PIE GRAPH 117

Xitt



Appendix I
Appendix Z:
Appendix 3:
Appendix 4 :
Appendix 5:
Appendix 6:
Appendix 7:
Appendix 3:

Appendix 9:

Appendix 10:
Appendix 11:
Appendix 12
Appendix 13:
Appendix 14:
Appendix I5:
Appendix I6:
Appendix I7:
Appendix 18:

Appendix 19

LIST OF APPENDICES

A map of Folweni areas

Teachers questionnaire

Learners questionnaire

Teachers interview scheduie

I earners interview schedule

Seven critical outcomes

Learning area

Clockwork courage

In touch with the world by print

Reading for pieasure

Supporting education through technology
Radio education alive and kicking

The classroom of the mind reaches into every corner
Calli to action: KADER ASMAL 1999
KZN CIRCULAR NO. 94 ...OF 1999
KZN CIRCULAKR 2000-06-28

KZN CIRCULAR - SURVEY (LSEN)
KZN CIRCULAR —ELITS 15-08-2001

KZN CIRCULAR -ELET NO.195P.2 27-08-2000

X1V



—

CHAPTER 1
INTRODUCTION

1.1 INTRODUCTION

When the first South African democratically efected government was put in place
in 1994, it had a ciear mandate {o transform aii the spheres of fife in this country,
ridding them completely of the apartheid poficies and faws. in the reaim of
education and training, given the aiready iongstanding opposition {o the
discriminatory tendencies of apartheid education, transtformation was evideintly

fong overdue.

From its inception, the apartheid education system was severely criticized for its
huge disparities in the provision of resources, for being taitored aiong raciat lines,
and for yieiding an invariabty inferior quality of education to the majority of South

Africans. One of its greatest failings, however, was its inability to produce a

decently skilled workforce.

it produced & workforce with an inadequate skills-profile compared to that
workforce in the fate — industrafizing countries, and those of the successful,
mature industrial countries such as Germany and Sweden (NEPT, 1993: 175-
176). Observably, many schoof feavers seemed rather iii equipped to cope with

the demands of the job market, (Malan, t997: 2). And this contributed negatively

v



in the economic growth and general development of this country (Hughes, 1956:

57).

The White Paper on Education and Training (Depanment of Education, 1995a:
-15) states that, a new education system emerging from a process of
transformation wilt serve both the new democracy and the people of this country.
it wifl further produce weti-rounded aduits, abie to move fiexibly between

occupations. Such aduits will be independent criticai thinkers, capabie of
accompiishing greatiy in fife. Amongst the likely impiications of the White Paper is
the advancement of the country through the development of a better-qualified
workforce. Citizens wilt thus be empowered to partake meaningfully in wealth

generation and redistribution.

Transformation of education in South Africa was partly necessitated by the
country’s own transformation from an apartheid state which was autocratic to a
democratic and a free society. ft is important to point out those continuat debates
and discussions that took pface over many years aiso informed the direction and

devetopment of this process of change.

A document caiied A National Training Strategy initiative (1994) is one of the
products of such deliberations. tt emerged from & corcerted research
contribution by a task team from trade unions, organised business and the former

gepartments of fabour and education.

[



As a recommendation it suggested the establishment of a Nationai Quaiifications

Framework (NQF) (Lubisi, Parker and Wedekind, 1998: 65). The intended

furiction of this body was tay the foundation for the processes of transformation in

the spheres of education and training in this country. Subsequently to this, the

South African Qualifications Authority (SAQA) Act was passed on the 4™ of

October 1395. The SAQA Act makes provisions for the deveiopment and

imptementation of the NQF. The objectives of the NQF as detaiied in the Act

{1985b: 1) are: -

(a) to create an integrated nationat framework for leaming achieverments;

{b) to facititate access to, and mobility and progression within education, training
arid career paths;

~{cj to enhance the quality of education and training;

{d) to accelerate the redress of past unfair discrimination in education, trairing
and emptloyrmerit opportunities, and thereby;

(e) cortribute to the fult personal development of each leamer and the social and

economic devefopment of the nation at targe (FLT Document 1996).

tn the previous era, education and training in this country were anomatousty
regarded as two separate activities occurring in an aimost paraffet fashion.
Leamers mobility between the two was aimost impossible. The NQF sought to
efiminate this situation by proposing an integrated approach, where a good
measure of portability of knowledge, skilt and competencies between the two

reaims couid be guaranteed and rendered a norm.



Each sector wiff under WNQF recognize feamer’s prior leamning from the other
sector. Besides having a rofe in the human resource development, this will also
serve the objectives of the Reconstruction and Devefopmernt Programme and

perhiaps even contribute to the realization of fife fong feaming.

in 1997 the South African Ministry of Education, upon recommendations by the
South African Quatifications Authority and the NQF, introduced Outcomes Based
Education (OBE) as new model for education ana training in this country. Further
to this development, the Minister of education formally faunched the new
curmicuium (Curricuium 2005) designed aiong the principies of Oulcomes Based
Eaucation in rebruary 1987. Curmicutum 2005 effectively replaced the old
cummicuium that formed the basis of the apartheid education. it was envisaged
that its implementation would be graduai starting with grade one and seven in

1988 and being fuily phased-in and operationaf in aii grades by year 2005.

This move resutted in developing policies and programmes which encourage the
creative and efficient use of resources. Resources are essential in heiping
educators in all spheres to move away from a pre-occupation with delivering
content and in helping them develop their role as faciiitators of a variety of
tearning process (Teli Document 1996: 56). Using resources in Outcomes Based
Education wili make ieaming to be ieamercentred and leamers will take
responsibitity for their feaming and develop critical thinking skills, reasoning and
reftection skitis. For tfearners and educators, resources are an important part of

plarining mearingfut feaming activities.



i1.Z PURPOSE OF THE STUDY
The purpose of the study is to investigate the use of resources in Outcomes

Based Education at three Folweni Primary Schoois at Foiweni.

1.3 CRITICAL QUESTIONS

*
N4

% What is Cutcomes Based Education?

3

What are resources?

L)

<

Why do teachers use resources in Outcomes Based Education?

(4

< How do teachers use resources in Ouicomes Based Education?

L)

i.4 MOTIVATION FOR THE STUDY

This study was conceived on the backdrop of the fact that OBE was never
properly piloted in South African schools before its imptementation. Though there
are a number of scientific evaiuative studies on the implementation and success
of OBE and mastery teaming at the schoot and / or classroom level in other
countries, practically none have been conducied in the South African contexd.
There is very scanty evidence from fiterature to suggest an existerice of studies
where evaiuative studies on the use of resources in OBE and mastery tearning
have been done certainly, not in South Africa. The study aims to contribute by
exposing the dynamics of avaiiability of a resource rich feaming environment in

the successful implementation of OBE in this country.



1.5 RATIONALE FOR THE STUDY

The past apartheid education system was severely criticized for its huge
disparities aiong raciaf fines and for yieiding an invariabfy inferior quaiity of
education for the majority of South Africans. This fed to learmers with inadequate
skills compared to those who have at least better ieaming resources. Leamers
failed to cope with their leaming demands especially matric feamers. This
contributed negatively in the economic growth and -geﬁeraf deveiopment of this
country (Hughes — 1996: 57). To solve this problem of resources the department
has engaged itseff in a series of initiatives on delivering quaiity iife-fong learming

to alt citizens.

This move resulted in encouraging the creative and effective use of resources in
Outcomes Based Education by The Media in Education Trust (iET) which was
funded by United States Agericy for intermational Devetopment (USAID) in
deveioping more {earning resources. As one of the active participants in a
Materials Deveiopment Project sponsored by USAID. 1 felt a need for
investigating the use of resources in OBE especially in the Foundation and
Intermediate Phases which have already implementated the approach of

Outcomes Based Education, especially at three Folweni Primary Schoois.

As leaming is viewed differently, leamers stit need knowledge. Therefore, the

role of education is to heip fearners use that knowledge in a meaningful context



and to develop a range of skifis, vaiues and attitude towardstheir ieaming by
using resources effectively. This can be done in various ways, by buitding on
learmiers existing krnowledge and skilts through self-discovery and through active
involvement in the ieaming process. A great deai of attention must be focused on
developing a mentally approprigte curriculum for leamers wiich promote active
feaming, creativity, personal empowerment, fife fong i€aming and discovery

fearming.

Teachers need to engage themselves in the development of educationat
resources. They must invoive themseives in the provision of educational
resources so &s 1o Teaiize their educational potential. (Criticos 1899). To renew
and improve the art of teaching, teachers’ need to respond to it positively since
educational media of our time represents a challenge both to teachers and
iearners (Franizen 1995). Teachers’ experiences and skilis of using resources
will assist fearners to achieve the desired fearning outcomes in Qutcomes Based

Education.

Using resources in Outcomes Based Education exposes learners to context and
content as weft as stimuiating a variety of cognitive processes, as weii as
ercouraging active participation. teamers may teighten their sense of
involvement by engaging in stimutating provocative discussions. This feads
learmiers to develop a positive reinforcerment in their leamirig wher they find out
how welf they are doing and discover ways in which they can improve their

performance.



This widens the range of iearner's performance and increases their capabiiities
in their spheres of life. Using resources in OBE makes feaming areas clear and
appedating to feamers of diversified backgrounds and varying abilities. Therefore,
the designing of meaningful leaming activities will ensure that ieamers interact

with the resources for effective teaching and ieaming irt the ciassroom context.

Thus in this study, t want {o take an in-agepth ’Io_o'k into why teachers use
resources in Ouicomes Based Education and how teachers use resources.
Therefore, | felt that resources in Outcomes Based Education needed to be
researciied in order that afl stakeholders couid be aware of the relevance and

importance of using resources in Outcomes Based Education.

The findings of the study will be usefui to teachers who are eager to benefit more
in using resources in Ouicomes Based Education but who still fook upon them
with skepticism. The findings will aiso be usefut to Materiais Developers for future
use in various teaching and leaming contexts, and finally resources could

become more goais-oriented and purposeful in a learner’s fife.

1.6 CONCLUSION

This chapter gives a reader the background information on the reasons
motivating the conduct of this study. Most important, the main issues are
statement of purpose, criticat questions, motivation of the study and the rationale

for the study. Aff these main issues fall under the category of the research



proposal. The next chapter gives the reager the theoretical framework of the
study, the literature review, concepts such as OBE, resources, outcomes and

other main issues of this study.



CHAPTER 2
LITERATURE REVIEW AND THEORETICAL FRAMEWORK

2.1 AREVIEW OF THE LITERATURE

The literature review plays a vital role inany rescearch endeavor, Sinee the literature review

is 80 important it s usetul to begin by exploring the value and functions ol a literature

[CVICW,

¢ A literature review broadens and refines existing knowledge.

¢ A literature review helps clarify theoretically, methodological and analytical issucs.
¢ A literature review sharpens and clarifies research questions.

4 A literature review will identify current debates and controversies.

¢ A literaturc review can highlight gaps and under researched arcas.

¢ A literature review may be its own intrinsic merits (Mc Millan (1997).

A literature review must inform the overall research process. A good literature review will
be useful at various points in a study and be incorlporated at various stages in the final
written product. The selective use of a of a lite:rature review suggests that the literature
review can take a number of forms. A review the literature must be able to identify themes,
issues, topics and questions relevant to the particular research. The literature review ought

to represent a coherent argument not juét a list of facts. In this way, the researcher engages

10 i



in areflective dialogue with relevant materials collected via the literature search. Therefore,
as literature review should be ongoing.

,
Looking at the theoretical framework of this study ‘like many models of education, the use
of resources in Outcomes Based Education (OBE) is grounded on firm philosophical
thinking. From reading of this area, it emergéd that theories like socio-constructivism,
teaching to transgress, pragmagtism, behaviourism and critical theory {rom the theoretical

base of this paradigm of teaching and learning. (claassen, 1998: 35.)

Central to the philosophy of social constructivism is the concept ol social transformation.
Constructivist teaching practices help learners to internalize and reshape or transform new

understanding that result from the emergence of cognitive of cognitive structures.

The emphasis in a constructivists classroom is rot on transmitting information but on
promoting learning through learner intellectual activity such as questioning, investigating,
problem generating and problem solving. It is about constructing knowledge not receiving
it, understanding and applying, not repeating back, ihinking and analyzing not accumulating

and memorizing information and about being active not passive learning. (Marlowe 1998)

11



This theory ol constructive is on the leaner-centered approach. This conceplual paradigm
represents an epistemological shilt fromregarding scholars as the mere recipicents of data and
information, which is supposedly beginning to regard the actions of lcarners during

instructional episodes as the prime interior (or the selection and development of media.

Learners are viewed as thinkers with emerging (heorics about the world and cducators
penerally behave in an interactive manner, mediating the environment with fearners.
According to Branch (1995) , the notion of a-ljcarncr—ccnlrcd paradigm is intended lor
professionals interested in moving away from instructional media designs that encumber
limiting, didactic, passive singular models of teaching and move towards alternative

designs which facilitate active, multi-lunctional inspirational situated approaches (o learning.

Central to the philosophy of teaching to transgress is the concept of social transformation,
which challenges education as a liberatory practice, and with pedagogical strategies that
may be not jut for learners but for educators themselves. Hooks, (1994) strongly believe that
teachers as facilitators must transgress from the tfaditional approach which makes learners
to be passive in the classroom situation to an appyoach which allows learners to be critical
thinkers rather than passive participants. ‘
‘.
This theory argues for open learning, welcoming the effective use of resources in Outcomes

Based Education meaningfully and burposefully. It combines both the {ollowing, the



theory and practice strategies. This theory aiso argues for transformative and
criticat educators tather than tradgitional accommodative hegemonic and
autocratic educators. it chaltenges teachers to have a ciear undgerstanding of
what they teach, what resources they use, why they use resources i their
teaching and how they use resources in teaching and feaming contexts.
Therefore, Bel Hooks (1994) calls upon a criticat pedagogy and a fiberatary

sysiem in the classroom situation.

Through using resources in OBE a number of techniques in interactive feaming
helps in making the classroom g more hospitable environment for leamers of ait
backgrounds as we are teaching in a mutticultural context. Classrooms become a
ptace of ecstasy and pieasure, a place of promise and possibilities where -
leamers feam to raise critical questions and allows atso some critique. Learmers

fearn to share insight, strategies and have a critical reflection.

They team to be involved in a dialectical exchange of ideas in the classroom
context and make use of various resources in their research projects. Teaching
and fearning becomes sheer plegsure and meaningful for everyone involved.
Their involvement is stimulated and the schooi becomes a working community
with resources that provides opportunities of leamer empowerment. Leaming in
the ciassroom is truly engaged and aiso becomes dynamic and fiuid through

effective use of resources.

13



Centrai to ihe phiiosophy of pragmatism is aiso the concept of sociai
transformation. Pragmatism stresses the use of methods and approaches that
are practical and more suitable to the accomplishment of desired resuiis. Taking
a close jook at the systems approach, the system approach is unique in the
sense that it enables anaiysis of not isolated components but of the whole and

helps one to think in a Gestatt way rather than in a fragmented manner.

The systems approach is an educationai (ool deveioped {0 make the educational
adventure more successful, holistic, responsive, responsible, fogical, orderly,
seff-comectabie and flexibie rather than wholly intuctive, unordered, undefinabie
and doubtful (Kaufma 1976). According to Pervical and Eliington (1993), the
systems approach s a term used to describe the systematic appfication of
Educatiomat Technology to an educational or training problem starting with the
input {entry behaviourj and output (terminal behaviour) and determining how best

to progress from the former to the latter.

The systems approach fo instructional design enables the teaching-eaming
progress to be systematically planned, designed, camied out and evatuated in

order to accomplish the goal of student feaming.

Appfication of the systems approach to instructionat design produces a leaming
system, which arranges human and non-human resources in an efficient manner
for effective student tearning. The system approach to instruction explores to find
effective ways of talking about designing and organizing feaming situations in

4



praciice. it inciudes the progress of pianning the instructionai setting, the defivery
system and ali instructional hardware and software and aft components needed
for the system to operate as intended by the designers. The systems approach
thus represents a progress for solving an instructional problem (Mehra, 1885). it
can provide education with a useful iogic Tor improving what it does and how wel
it succeeds in meeting its own objectives. Through the systems approach
tearners wilt deveiop their level in skilis and competencies after igaming, and the

teaching and leaming process will become dynamic, fluid, and meaningful.

Central to the philosophy of criticai theory is the concept of criticai thinking. it is
crucial that criticat thinkers who warnt to change our teaching practices talk to one
another collaboratively in discussions that cross boundaries and creates space
for intervention. The foundations of critical theory lie in the empowerment of the
society and feamers to question things and to think critically (Lincoin, 1993). in
Outcomes Based Education leamers are given some research projects to be

researched.

They work in collaborative groups solving the research problem by using various
resources. Leamers practice their thinking skilis criticafly. This encourages
involvement in the interactive process of knowledge creation and leamers feamn
to organise and manage themselves and their research projects responsibly and

effectively. This helps in developing interpersonal and communication skills.

15



Therefore, the critical paradigm emphasises the democratisation process of
change and pfaces its emphasise on the emancipatory roie-empowering
individuals to trarscend the cortraints of socic-economic class and examine the
constraints on the process of acquiring power over {he cumculum working
towdrds an examination of the socio-historical political, economic variabte
constraining the development of miore emancipatory curmmicuta (Lincoin, 1993).
Therefore, the South African version of Outcomes Based Education affords

critical outcome & pivot rofe of importance.

2.2 DEFINITION | OF CONCEPTS

Z.2.1 OUTCOMES BASED EDUCATION (OBE)

Outcomes Based Education is interpreted differently in various parts of the world
where different OBE approaches are used. For the purpose of this study the
concept Cutcomes Based Education will be understood .‘ro mean the following: “a
process of teaching and ieaming which accepis as its premise that the definition
of outcomes forms the basis of ali educationat activity, including the description
of qusdifications, the devetopment of curmricula, the assessment of leamers, the
devetopment of educationat structures and institutions and even the planning of

finances, buildings and other resources” (Malan, 1997: 10

S

Spady (1996) argues that OBE can, as in the South African model be used as a
toot for a complete transformation of an educationat systen. He cafls this

Transformationat Outcomes Based Education. Outcomes Based Education in



South Africa tries to emphasize the need to connect theory to practice. The
definition of OBE does not deviate from the Foundation Phase South African
Policy Document (1997:20) which suggests that Ouicomes Based Education
makeas provision for the inclusion of children with disabilities, out of schoot

chiidren and other children with special education neeas.

Therefore, the Outcomes Based Education modet is so radically different from
the previous education approaches that it is referred to as & “paradigm shift”.
Principles fike equality, capacity building, qualily and redress of the inequalities of
the pa‘st are cieanly enshrined in this new system of education. There are {hree

major premises upon which Cutcomes Based Education is founded.

These are — afi students can learn and succeed not necessarily in the same way
or at the same rate, success results in further success and fastly schools controt
the conditions under which fearers succeed (Efiis and Fouts, 1983: 96, Boschee
and Baron, 1994 183). The first premise is based on the notion that every
fearner s capabie of ieamning and mastering the cumiculum. The iength of time

taken by leamers to accomplish a task should be a variable not a constant.

The second premise pre-supposes the importance of prior iearning. What the
leamer has mastered reinforces his or her determination and in terms of its
supportiveness it is aiso crucial for the learner fo succeed. This might, for
example include guestions of richness and exhaustiveness of information

resources provided o enabfe a fearner to achieve the criticat outcomes.
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2.2.2 CONCEPT ‘OUTCOMES’® IN OBE

The definition of outcomes is very importart because it helps us to uriderstand

our new system of education and training, (Outcomes Based Education) OBE.

Therefore Spady, and Marshatt wrote (1994)
QOutcomes are ciear, observable demonsirations of student ieaming
that occur after a significant set of learming experiences. They are
not values, attifudes, feelfings, beiiefs, activities, assignments,
goals, scores, grades or averages, as many people believe.
Typically, those demonstrations, or performances, reflect three: -
(1) What the students knows; (2) What the student can actually do
with what e or she knows; and (3) the student’s confidence and
motivatiori in caming out the demonstration. A well - defined
outcome will have ciearly defined content or concepis and be
demonstrated through & well - defined outcome process beginning
with a directive or request such as “expfain”, “organize”, or "produce”

(p, 20— 21}

tn Outcomes Based Education statements are made about what knowledge,
skilts, vaiues and attitudes leamers should acquire as a resuit of their fearning.
These staterents are called outcomes because they say what the results or
ouicome of iearning shouid be. Thus ‘Outcomes’ in OBE refer to the end product
of the process of teaching and leaming and Marshall (1994) identify three
groupings of these outcomes. These are — traditional outcomes, transformation
outcomes, and transitionat outcomes. Traditionai ou{comes can be equated to

18



specific aims expected o be accompiished after a specific unit has been
covered. in OBE terms, these will basically refer to things on competencies a
fearner wit be abfe to demonstrate. Transformationat outcomes are those
outcormes which epitomise qualities like problem-solving, information processing,
good communication and aff other such quaiities. Transitional outcomes are
those outcomes that gives prionty to high-levet competencies such as critical
thinking, effective communicaiion, technological applications and compiex
problem, solving rather than to particutar kinds of knowledge or information

(Fultan, 1983).

Spady (1994) sees outcomes as the knowledae, competencies and in the NQF
and SAQA Act these broadest outcomes are cafied the critical cross-fieid
outcomes. Therefore South African version of Outcomes Based Education places
much significance on criticai cross fieid outcomes. These ouicomes which are
generic in nature weave through atl of the eight leaming areas namely: -

* tanguage, titeracy and Communication (L L C)

o Mathematical Literacy, Mathematic and Mathematical Science (M L M M S)

e Human and Social Sciences {(H S S)

o Naturat Sciences (N Sj

e Technoiogy (TECH)

e Artand Culture (A C)

e Economics and Management Science (E M S)

(Adapted from South African Phase documents: Sunday Times, Read Right, 23 7
Life Orientation (L O) {01 /2000]
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Leaming area outcomes are defined for each of the iearning area. These are
skilis, values and abilities, in which a learner is expected to demonstrate for each

{eaming area (Bhengu, 1997).

These have replaced the traditional schools subjects. For each feaming area

there is a set of outcomes based on the criticat outcomes which give the most

important outcomes of fearmirg associated with the particular leaming area.

These outcomes are cafted specific outcomes because they are specific (o the

tearming area. They help make the critical outcomes applicable to the leaming

areas. Criticai outcomes are the broadest outcomes which are considered to be

the most important for all teaming. The Department of Education developed the

foliowing cnitical outcomes for aif education inciuding schoots, technikons and

universities where tearmers should be able tc demonstrate their abifity to: -

“ Communicate effectively using visual, mathematicat and 7 or language skifis in
the modes of oral and / or written presentation.

“ {dentify and solve problems and make decisions using critical and creative
thinking.

“+ Organise and manage themselves and their activities responsibly and
effectively.

 Work effectively with others as members of team, group, organisation or
community.

< Coltect, analyse, organise and critically evatuate information.

« Use science and technology effectively and criticaity showing responsibitity
towards the environment and health of others.
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& Demonstrate an understanding of the worid as a set of refated systems by
recognising that problem solving contexts do not exist in isolation.

< Reflect on and expiore a varfety of sirategies to leam more effectively.

& Participate as responsible citizens in the fife of tocal, natiorial and global
communities.

& Be culturally and aesthetically sensitive across a range of sociaf context.

% Expiore education and career opportunities

« Develop entrepreneurial skills.

(SAQA, 1998).

Therefore, alt leamirig whether at university, schools orin the work ptace should
be organised to help leamers achieve these outcomes. They refiect essential
quafities that alf South Africans will need if were are to build @ new democratic
society and create a thriving economy. {Adapted from South African Phase

document: Sunday Times, Read Right, 23 / 01 / 2000)

in order for the cross-fieid outcomes to be accompiished, ieamers need to
carefully process, analyse and synthesize information and knowledge and be
able to supply inherent skilis and competencies to other scenarios in iife. They
need a learmning environment in which they are valued and in which they are
required to respect and value others’ point of view, to engage in constructive
debates and to develop effective communication skifls. The devetopment of these
high order thinking skilis pre-supposes an existence of what Karrison (1988: 349)

“calfs “a resource rich teaming environment”. She maintains that such a context
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exposes feamers to a wide range of diverse sources of information,
representations of ideas and views in many forms and fanguages. She contends
that critical outcomes are more likely 10 be accompiished where eciectic ieaming
resources, that is those collected from a wide range of resources, are actively

used.

The criticat outcomes have a major influence on the kind of leaming environment
fearners need and the kinds of activities they must engage in if they are to
progress towards achieving the outcomes.

Knowledge, skiiis and values cannot be separated, because knowiedge is a

theory that guides a learmer to use skilfs effectively (SAQA Online, 2001).

2.2.3 CONCEPT RESOURCES

For effective implementation of Outcomes Based Education resources pfay a
criticat role in the teaching and feaming context. The concept "Resource” means
a source or aid as support, something resorted to in time of need. (Collins
Engfish Dictionary) (1965). Resources include a variety of things for exampie
objects, skills, or anything efse which satisfies a particutar need. Something can
be classified as a resource when centain conditions are met, namely: -

a When there is a demand or need for it or

o When specific knowledge, skii or technoiogy s necessary to obtain or access

it (Hall, Hofomisa, Sekete and Weber, 1999).
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Therefore, resources are means of doing something. According to Efiington,
Percival ‘and Race (1993), a resource in education is a set of material or
situations that is deliberately created or set up in order to enable an individua
learrier to leam. No resource on earth has a fixed or intrinsic value. The value of
a resource depends on how it is used. Resources are an important part of

plarning meaningful learming activities.

Z.2.4 LEARNER-CENTRED CONCEPT

The fearmers - centred approach to education presupposes that the curricutum is
developed around the peculiar needs of a learner. The ieamer - centred concept
is based on the need for educational practice which prepares individuals to
participate in society as contributors rather than only as consumers. The
contention is that a fearner centred paradigm provides a conceptual framework
for facifitative, inciusive, active and responsive iearning through media usage that
remains focused on feamer achievement (Branch, 1995). “The premise here is
that true ifearning is spontaneous emotionaily-invested and cannot be pre-
packed.” (Ellis and Fouts, 1993: 172) A teamer-centred paradigm is based on
mteractive feaming theories, participatory igaming theories, and communication

thieories and situated leaming theories.

According to (Branch, 1935) the notion of a ieamer-centred paradigm is intended

for professiorial designs that encumber fimiting, didactic, passive, singular modes



of teaching and move towards an aiternative designs which facilitate active,

mutti-functional, inspirationat situated approaches to tearning.

Therefore, the purpose of the paradigm is mereiy o promote creative thinking
~ about schemes for considering and re-considering the utilisation of media during
insiructional episodes within the South African coniext. Learner-cenired
approaches ptace emphases on constructivism. “Each of us constructs our own
meaning and feaming about issues, probiems and topics. Because none of us
has had exactly the same experiences as any other person. Our understandings,
| our interpretations, and our schemata (knowledge constructs, ieaming)

(Mariowe and Page, 1888 10).

2.3 RESOURCES AND THE NEW CURRICULUM

The new curriculum focuses ori kriowledge, skilils attitudes and values (the
outcomes) which teamers shouid deveiop rather than onty on the content that
leamers are given by the teacher. But this does not mean that teachers are no
tonger rieeded to present clearly organised and relevant information to their
feamers. {f they rely only on this, feamers would not develop the full range of
thinking, communication and probiem-soiving skiiis they need to deveiop their fult

potential.

tnt order to achieve these competencies, leamers rieed 16 be actively involved in
the leaming process. This means that they need to spend their time solving

problems, making models, designing plans, resolving confticts, working in
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groups, making posters, trying out ideas applying knowledge in different contexis
as wefll @s understanding the information that the teacher gives them (Educators

Guide, 1999).

Therefore, our task as teachers is to develop activities that wilt give teamers the
opportunity to gain new knowledge, deveiop new skiils and think about their
attitudes and values. Resources are an important part of planning meaningful
fearning activities. Teachers must make the besi use of resources that are
avaifable in schools as welf as in the community where they teach. Teachers
need first to identify which outcomes they want their iearners to work towards
and then choose the resources which will help them to achieve those outcomes.
For exampie, if you want your iearners to debate on sociai issues like HiV / AiDS,
Crime, Violence, and Cholera, the newspapers and the magazines are good

fesources.

Even ariicies on these issues carn be used effectively to start classroom
discussions under the phase organiser calied Life Orientation (L O). [See
appendix 1] Even Kader Asmal (1999) in his eleventh priority which underfines all
prionties aiso emphasize that we need to deat urgently and purposefuily with the
HiV f AIDS emergency in and through the education and training system (Asmal,

1999).

Resources do not have to be sophisticated, commercially produced or costly

creations fo be effective but taflor-made resources made to suit your own
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teaching and iearning situation are often the best (The Media in Education Trust
1999). Certain criteria must be taken into consideration in organising resources

(Poliard and Ton 1993).

Those criteria are: -
> Appropriateness. What resources are needed to support the leaming
processes which are expected o take piace.

Availability: What resources are avaifable? What is in the classroom, the

A4

schooi, the community, business, fibraries, museums, resource centre? Are
there cost time or transport factors to be considered.
> Storage: How classroom resources are stored? Which should be under
teacher controt? Which should be openly available to the teamers? Are they
ciearly labeled and safety stored?
(Pollard and Ton, 1993).
Educators should be involved in the provision of educational resources so as to
 reafise their educationat potential. {Criticos 1995) Resources should thus be seen
tb support a curriculum rather than as a means by which it is selected. Even
Mathews (MiE, 1999) strongly befieves that resources iike newspapers can be
used as a vaiuable leaming resources in classrooms as well as in disadvantaged
’schoois‘. Planning of using resources in the ieaching and ieaming situation must
be of vital importance in any teaching and tearning context. Gailian (1994) also
highlighted that “Any medium / resource must be pianned and construcied by

means of rationat, flexible, verifiable taxanomic criteria.”



2.4 DIFFERENT TYPES OF RESOURCES

The resources avaitable to schools in South Africa vary enormously. Therefore a
wide range of potential tearming resources exist even in the most disadvantaged
classrooms. Resources tange from textbooks and other print and electronic
media o the \_raﬁ'ety of objects occurming inside and outside the classroom in the
natural and manufactured environmernt. Resources include the contributions of
feamers, parents and communities, their experiences, knowledge, stores,
sourids, culture, languages, music careers, art, crafts, objects from the natural

environment and much much more (Educator's Guide, 1998).

Resources in the form of eguipment, apparatus, artifacts and media are a means
of deepening, enriching and proadening the curicufum through providing first
hand experiences. Resources may even be in the multimedia format. it s such
ma‘ten‘ais! that Karrisonn (1998: 349} refers to as forming the resource rich
envirormenit.

Resources are categorized as follows: -

o Resources from the media

a Resources from the waste

a Resources from the everyday environment

u Resources within the community

(Educator's Guide, 1999)



Resources from the media

Piate 1 Audio-visual media that assist fearners in almost alli the

tearning areas taught at schoot



Resources from the waste

Piate 2 Waste resources that encourages the development of hands on

experierices.
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Piate 3 Vital resources for environmental education



Resources within the community

Piate 4 Potential resources for teaching and iearning used in and out
the classroom situation
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Now we are going to fook at how these resources enhance tearmning and teaching

in outcomes based education

Z2.4.1 RESOURCES FROM THE MEDIA

These are electronic media. They are commonly known as hardware. The ferm
hardware denotes technicat equipments like computers. Hardware is the
“‘gadgetry” used in Audio -Visual media presentations. Examples of these
etectronic media are computers, radio’s, tetevisions, video camera and much
more. These resources are usually housed i resource centres. Resource
centres refers to the places where sources are stored, and that forms a fixed
point of references with regard to the users utitization of a source (Effington,

Percival and Race, 1993).

2.4.2 USING RADIO AS A RESOURCE

Prate 5 Radio as a resource
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I

Radio is a medium for aff peopie. it has been referred {o as the “Theatre of the
Mind” because it has a personal and unique character. According to “Krouse
{(1999)" if radio drama is calied the “Theatre of the Mind” then education radio
must certainly be the classroom of the mind. The “mind classroom” spans South
Africa, taking a muiti-faceted and mutii-cutiural approach to feaming through
radio, the most transportable of media. Even Mokadi of Marutana Primary School
in Tembisa who is teaching grade two uses radio lesson programmes {o involve
her leamers in the leaming expenence in d novel way (The Teacher, Puisano,

19997.

tn many South African schools, radio and tape recorders are more accessibfe
than tefevision. Even if your schoof does not have one, you couid use your own
tape recorder. 1t is easier to use a tape programme than live radio broadcasts in
the classroom because you are not bound to the five broadcast time and you are
abfe to fisten to the recordings before you use it. Leamers can listen to the tape

again if they did not understand something.

Using radio as a resource allows iearners to hear the fanguage spoken in a reat
context, most often by first language speakers. The ianguage they are teaming
could be isiZufu, isiXhosa, English, Afrikaans and so on. This is important since
feamers often find it difficuit to fotiow a conversation in a second fanguage
outside the classroom because.

« the fanguage in the classroom is often more slowly than that which is used in

normat conversation,
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< learners are not used to different peopie speaking the fanguage with different
accents,

< the language style n the classroom is often different to how people -s'-pea-k i
reat fife. in normat conversations people use contractions iike won't and
did not make false starts and say things which are not important to the
message. This can be confusing if you are not used to fistening t© this type of

speech (Educator's Guide, 1999).

The radio helps feamers to understand that fanguage s spoken in diiferent ways
in different situations. The way in which you speak (o the school teacher is
different from the way in which you speak o a friend. Different programmes on
the radio make this point. The news reader uses formal fanguage, whife the
person hosiing a talk show where peopie can phone in with their views, will be
more informal. Leamers can also practice their note taking skiits, choosing the

most important points as they are listening to short excerpts from the radio.

Using the radio as & resource actually boosts their egos and confidence uniike
tetevision. Radio also develops imagination because iearners must visualize
what they hear. Radio provides quality instruction and teacher capacity is
deveioping enormously. Radio programmes often have interviews with people
who are experts in their field and this can add to leamers knowledge on &
particufar topic. interviews are useful programmes to record. Leamers wili learn
more about the topic under discussion as well as be immersed in the language
they are learning. They could fisten to the types of questions which the
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interviewer asks, and then use those questions as a modei for when they do their

own interviews,

2.4.3 USING TELEVISION AS A RESOURCE

Pilate © Television as a resource

Children spend fots of their time watching television. American children watch on
average of 3-5 hours of television per day which is 24 hours per week. Even
Buckingham (1985) asserts that children today spend more time watching
television than they spend in schoot. it exerts a very -poWe-ﬁul influence on their

ways of thinking about the world.

Using television as a leaming resource develops new knowledge. There are
some very usefui and interesting programmes on television that can add a new
dimension to feaming. Some of those programmes are Yo.TV, Take §, and
Liberty Life t.eaming channel. Programmes show visuals of places that learners
may never have seen and things which may be completely new to them like the
magnified sofar system. Television devetops criticat skiits. Leamers need fo
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deveiop their criticai skitis {0 evaiuate what they are waiching and fo recognise
what messages are being sent by television programmes. it is a fun visuat way of
fearning which feamers enjoy. The key is not to allow leamers to waich passively
as they do at home bui to make them active and invoive them with the
programme. The iype of programme the (eacher shows depends on the

outcomes ne wants the teamers 0 achieve.

A number of educationai programmes are broadcast on teievision and have been
developea for all the different phases of leamers, that is the foundation,
intermediate and Senior Phases and for secondary schoot fevel. Many of the
prograimmes provide support for the implementation of Curriculum 2005. There
are aiso programmes on early chiidhood deveiopment. There are aiso ordinary
programmes which we watch on television everyday. Teachers can choose some
of these programmes as jeaming resources for feamers for exampie news
broadcasts, gocumentary programmes on animals and programmes on science

and technoiogy.

An example of a feaming area can be Language, Literacy and Communication
(LLC). it is important that feamers become media fiterate so that they can think
about the messages that the media send. There are a number of activities that
the teacher can do to develop learner's crfical skills. For exampie, the teacher
can tape a number of advertisements and get teamers to think about the

audience being targeted and how they can teif this. The teacher can aiso tape an
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advertisement for the same product from two different channeils and see how

these differ from each other.

According to the law, anyone is free to record SABC radio and television
programmes for his / her own personat use. This impﬁes that teachers may
record radio and tetevision programmes for educational purposes as fong as
teachers are not doing so for profit. it is easier to work with pre-recorded video
tapes than with live tefevision because you can pause or rewind the tape and you
are not bound to the broadcast time. Recorded programmes must be shown for

educationat purposes.

Research has affirmed the importance of television in the communication of
information, ideas, skitls and attitudes and it deserves serious consideration as a

resource which enhances teaching and teaming in Qutcomes Based Education.

2.4.4 USING COMPUTERS AS A RESOURCE

i

Plate 7 Compuier as a resource
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Computers and the internet offer many possibiiities for ieaming and teaching.
This is why the researcher thinks that it will be useful to deal with compuiters as a
resource. Computer skilis are becoming more and more essential in the job
market. 1t is vital that all teamers kriow at least how to use a word processor $0
that they can type and produce documents. CD-ROM’s present information in
interactive and exciting ways on the computer. You can print out information to
use in your fesson or if your school has erough computers, ieamers can find the
information for themselves. There is much educational softweare available that
assists feamers in aimost alt the leaming areas. You need to go to a computer

store to find out what is available.

One of the biggest sources of information accessible through a computer is the
intemet. Anyorie can find almost any information on amost any topic on the
intemet. Teachers can use that mformation i their lessons or they can get their
leamers to access the information. The internet is a world-wide coflection of
interconnected computer networks. If the computer is corinected to the Intemet,
you can communicate with any other computer, which is connecied, regardiess

of where itis in the world.

This means that you can find information and pictures about museums, libraries,
arnt gaiieries and much more. Anyone can put information onto the internet
provided he is connected. There are two ways of finding information on the
intemet. You can find information if you have the address of a particular website
Or you can use a search engine to find on a particular topic. The name of that
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unigue address is caffed Uniform Resource Locator (URL). An exampie of the

URL is htip: fwww.microsoft.com or fritp /fwww mwed.co.za where the first part of

URL is hitp, which is one of the standard protocols and then fotowed by the
rame of the server (Marcus, 1997). Useful Uniform Resource Locator (URL)
addresses for teachers are: -

hitp/fwww.eb.com — For encyclopedia Britannica ontine. The following sites give

reviews of the latest CD-ROMs in ihe subject, research database, discussion

groups with other teachers, lessor plan ideas arid other usefut hints

hitp:Hvwww historyteachsr.com

Nitp:Hfwww scienceteacher.com

hitpAwww, mathsteacher.com

hittp vy arttescher.com

hitip /iwww englishteacher.com

Many provinces also have a schools network which contain the home pages of
different schoois, information on educationai happenings, links with teachers, and

useful sites to visit. For exampte, hftp./fwww.kzn.school.co.za

Bitp . fwww. weape.schootl.co.za

nttp:ffwww.ihb.school.co.za

hitpAwww.pta.school.co.za

nitp:ffwww . f3.3chool.co.za




Although the computer as a resource can be used in many ways in educationat
programmes, there are some of the areas where it proves most effective in the
instructionat process. For exampie, in drilt and practice, tutoriat and diatogue,

simufation and games.

< Driit and Practice

The studerit sits at a specially desigried efectric typewriter which is cortnected to
a computer by teiephone fines. He identifies himseff by a code number and his
name. The machine types out the guestion and the student responds

{Sheily, Cashman and Waggoner, 1598).

< Tutorial and Diafogue

The subject matter is literally taught by the computer programme. Expiainations
are given oraity through audiotape and needed visuals presented in cathode ray
tubes as in television. The student responds on a typewriter keyboard or by
pointing on the screen with a fight pen. The computer reacts to studenis

response by talking to him (Shelly, Cashman and Waggoner, 1998).

+ Simuiation and Games

Simutations are condensed leaming exercises specifically designed to represent
vital real fife activities by providing tearners with the essence or essential
etements of the real situation without its hazard costs or time coristraints.

Simufations are realistic imitations. They are frequently pfanned in the form of
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competetive games to increase motivation and interest (Shefly, Cashman and

Waggoner, 1998).

Educational simulations and games, fike alt other well organised teaming
experiences, must have carefully designed and clearly specified objectives.
Simutation and gaming increases motivation and seif-confidence and can

accommodate students of different ages and tevels of maturity.

Although computers open the possibility of educating the students completely by
individualised programmes its chief fimitation lies in the fact that it is prohibitivety
costly. Computers may also inject a non-human quality into educationatl

programimes.

2.4.5 USING NEWSPAPERS AND MAGAZINES AS A RESOURCE

Piate 8 Newspapers and magazines as resources
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Newspapers and magazines have featured in classrooms for many, many years,
and they are excellent resources. Even Matthews (1999), a manager of the Print
Media in Education (PMIE), who promotes the use of newspapers and
rmagazines in the classroom, strongly believes that this is the ideal way to

ericourage teachers to adopt the outcomes based approach to their teaching.

Newspapers play an important role iri the teaching of values. The new education
system requires that we incuicate into our children values fike democracy, peace,
‘abunfu”, nation building and so on. But that is a bit difficult to teach without
references o contemporary materiais that ieamers can refate too. Lesson about
SUBUNTU" and Nation building can be concretised by using for exarmiple “The
Sowetan’s Nation building competition on annuai events that ceiebrates peopie
who are making a contribution towards the betterment of their commurities.
Newspapers and magazines can be used in the classroom fo reinforce those

values because they often talk strongly about issues that have to do with values.

Newspapers provide a valuable resource for fanguage teachers and fearmers
alike. tanguage fearners find newspapers motivating because they offer
information. Equaity importantly, for many they provide one of the more obvious
keys for opening up the foreign society, its pre-occupations, its habituat ways of
thought and its prejudices. Malay (1994) states that tanguage teachers tend to
use newspapers in three ways

¢ To develop various fanguage competence including reading, comprehension

and grammar / -vocébuiary work,



¢ To focus on aspects of the target socigty and its cuiture,

¢ To stimulate discussions of issues raised by articles. Many tanguage teachers
have used them to help their teamers develop media literacy skifis-being abte
to understand and criticise messages in magazines, newspapers, tetevision,
radio and advertisements. These skills are important because leamers are
exposed to media messages ever day. They need to know how to evaluate
what they see and hear. Newspapers offer a very wide range of highly
creative and original activities which could be appiied to aimost any articie or

extract.

& They pro-\%id'e teachers wiih vaiuabie resource for using the arlicle of their own
choice. Newspapers are used as stimulus for activities rather than as texts for
comprehension and exploitation. Therefore it is important to give leamers the
confidence to tackie newspapers and in particutar to help them find their way
around them and establish a working familiarity with their content. tn the
ciassroom, the aim of using newspapers is: -

¢ To get leamers first reading newspapers and then working with what they
have found in the reading. it deais with up-to date and refevant information

(Malay, 1994).

Newspapers and magazines bridge the gap between the outside world and the
classroom and can be used to encourage leamers to think criticafty and ask
questions about what is written and why. They contain a very wide variety of text
types, and an immense range of information. Learners who succeed with
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newspapers are those who accuiturate and therefore fearn more successfutly.
They can be used effectively not only in better endowed schools but also as an

inexpensive resource in many of the disadvantaged schoois.

Newspapers and magazines can also be used to achieve outcomes in
a rangé of Leaming Areas. For example, in Human and Sociai Science (HSS).
Newspapers report history as it is happening. The teacher can get teamers to
foltow the development of a particular story over a few days. They can cut out the
articles about the United Nations and this will help leamers to understand what
the organisation is doing in our world today. it helps them to fink leaming to the

real world.

tn Language, Literacy and Communication, newspapers and magazines are ideat
language learning resources that afiow learners to practise different language
skills for exampte skimming and scanning. They also contain examples of
different types of fanguage such as factuat information, opinions, stories and
advertisements. Leamers can analyse an editorial column and decide which are

facts and which are opinions.

2.4.6 USING TEXTBOOKS AS RESOURCES

Piate 9 Textbooks as resources
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Textbooks are basic resource found in most South African schoois. New
textbooks have been deveioped to help feamers achieve the outcomes of
cumicutum 2005, but this does not mean that teachers cannot use other
textbooks as well. Teachers can stilf use old textbooks in the outcomes-based
ciassroom but they might use them differently. Traditionally, teachers and
fearners read through the information presented and ther answer the questions.
Often ihese questions require iearners and teachers i{o remember the

irfommation.

Therefore, the new curmiculum demarids that learmers do more than simply tearm
information. Learners need to apply what they learn. One way of ensuring this is
to ask the questions that hielp teamers develop their thinking skills. Textbooks are
well known as resources that help in developing thinking skitls.

(Lorenzen, Oniine, 2001)

Textbooks usually form bases of stimulating class activities. For example, i
teachers want to give learmers some homework, they can easily refer them to the
textbook. The textbook provides teamers with different ideas, which are
sometimes different from that of teachers. With those new ideas they can
supplement the teacher's information and refer feamers to other sources.
Textbooks are also heipfui to those ieamers who want to work ahead of their
teachers because the textbook tends to become a more refiable source than
written notes. With the book, the tearners critique their notes from their teacher.
(Govender, 1998). Teachers need to start encouraging feamers to develop their
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thinking skills beyond remembering things. We need to ask ieamers to use
information to solve problems and ask them to apply their knowledge to their own

jives.

Therefore, listening, tooking and talking are the first vitat stages in children’s
reading development and fay the early foundation for good reading habits.
Talking about the pictures is the first step in involving feamers in the pages of a
book, especiafly if the subject or story can be refated to their own familiar world.
When teamers can refate the matter in the book o their own experience, this can
be used as a starting point for introducing new knowledge whether it is counting,
getting 16 know cofours or finding out how other people five.

Gradualiy iearners wiii deveiop their listening and conceniration skilis as weti as a
sense of what a book looks tike. Soon they will fearn how a book works, that you
tum the pages from right to left and read the story from ieft to right on a double

page.

They will start to realize that the mark on the page has a mearing and that it

refates to the pictures.

Once leamers have grasped these basic essentials, they will develop strategies
for decoding the text such as matching words and pictures and recognising the
rhythm of the tanguage in order to predict what comes next. Soon they will start
to take over the roie of an independent reader, handling and fooking at books
even if they cannot yet read the words.
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Most important of all, iearners shouid realize that books are a source of pieasure.
This stems from their reading sessions which are times of mutual enjoyment and
shared experiences. ltis then that ieamers find the key to becoming real readers.
Teachers must ensure that, they check and find out about the tatest information
in the textbooks, as most textbooks are incomplete. They must use textbooks as
teaching and feaming resource not as the teaching aid that replace teachers

(Lorenzen Online, 2001).

SACTSY MOFCIKEMG, Miss South Arca 1323, personnal c¢ongultant mow wenturing Into ivorenatian
tachrology: ‘ty philvseghy s that oes has o searcios onz's mind, bady anit spirt, Whet ¢ cormes to e oond, reading = the hast
we3f to ke anfive wmd alert, Readiag firovi2as you wth Sooat et aInrnet — @0 e Conale OUr Qe imaaes s sen meves beirg
piayed aut e gous head. s adsa wery impartend B9 seep ebaas acd keow what s Beppaniog in S sl aroend o, Ope of the best
ways b odo Wen i by gading NeGspapars e megasipes’

Piate 10 Promoting the importance of reading to the iearners



Teachers can use different ieveis of questioning with any type of printed material

that learmers use, for example newspapers and magazines articles as well as

with textbooks. Those different levels of questioning are: -

Q

Krowledge (remembering). - Leamers simply recalls or recognises
information as it was presented.

Comprehension (understanding). - Learners are abie to re-organise and
interpret information.

Application (solving): - Learmers uses information to solve a problem.

Analysis (analysing): - Leamers are able to identify reasons and make
imfererices based on several pieces of information.

Synthesis (creating): - Learners creates an originat ptan, proposaf, story or
designs.

Evaluation {judging): - Leamers offers an opinion based on evidence and

judges the merits of an idea {(Educators Guide 1999

As the new cumiculum states that feamers should be able to identify and solve

probtems by using creative and criticai thinking as well as to be able to coiiect

organise, analyse and critically evaluate information, ore way of helping leamers

to achieve the competencies is to ask open-ended questions. Teachers can also

develop extra activities to the ones given in a textbook to help develop leamers

thinking skifls.

Most important, teachers need to encourage feamers to think critically and to

question what they read rather than to simply accept what is presented to them.
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Conceming ideas on guestions and devefoping new activities for a texibook

teachers should consider the following points: -

o
oge

If people are presented in stereotypical ways, like only boys aoing scierice

experiments, teachers need to point out to their ieamers. He / she may ask
them why for instance, the book has not shown girls doing experiments.
Teachers can note the words which leamers may not know and heip them {o
understand those words.

{tis important to understand the context and the background of the feamers in
the classroom. This helps leamers (o refate what they are feaming to what
they already know arid have experienced.

Sometimes information is easier to understand if it is pictorial fike a picture, a
diagram, or & table. if it is not presented in the textbook, teachers can use
more than one textbook for a section of work. Having two or more books on
the same topic will help teachers to see different ways of presentirg the
inform.a‘tion.

Teachers can aiso supplement the textbook with other resources. For
exampte, a map will show tearmers the position of the place they are feaming
about. Newspapers and magazines can provide a local and cument

perspective on a topic {Educators Guide 1999).

As most of us have grown up with the idea that f something is in printed form, it

must De correct. We need to realise that peopfe who write textbooks cannot know

everything about a topic. Textbooks reflect the valfues and attitudes of the people

who wrote them as wedi as the sociaf vaiues of the time they were written in. We
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need to consider the content in the texibook and to question information that

discriminates against a particular group of peopie.

For example, some science textbooks show only boys rather than girls doing
experiments. Therefore, we need to encourage our feamers to think critically and
to question what they read, rather than to simply accept what is presents t© them.
Teachers must consider the following features as guidelines for recogrnising good

gducationai textbooks.

These are some features teachers could fook out for in good educational fexts.

They shouid: -

<+ build new knowledge on whiat learrers already understand and krow;

< use language that is easy for the feamers to understand;

& use examples which make the knowledge retevant to the tearmers lives’

< ask questions which promote critical thinking and probiem solving;

“ encourage @ “hand-on” approach o teaming;

< have activities which incorporate reading, writing, fistening and speaking;

* have activities which go beyond the boundaries of the classroom, for
example, activities which encourage community work, field work coliection of
data and research;

 encourage feamers to think about their own values and attitudes:

< acknowledge that there are diverse cuftures and befiefs in our society;

< avoid gender and racial stereotypes;
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% present different views on an issues where possible and encourage tearners
to make an informed choice,

< present information in interesting ways which will encourage a fove for
feaming;

s present information in the form of pictures, diagrams ard tables and not only

in text form (Educators Guide 1999).

Therefore, teachers and teamers in Outcomes Based Education must feam to
share books together no matter in which grade. Taking for example the
Foundation phase especially in grade one, leamers can ook at the pictures and

tatk about the subject or story.

2.4.7 RESOURCES FROM WASTE

Piate 11 Models made from waste materiais iike tins and old wire
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Everyday we throw away piles of rubbish. A jot of if, for example piastics and
glasses, bottles and atuminium cans, take years to decompose. This waste
cannot be bumed for it would poliute the atmosphere and so most of the time it is
dumped in targe hofes called fardfilts. These stowly poison the water and grournd
around them. Recycling is done and it means re-using some of that waste either
by collecting it before it is thrown away or by sifting through rubbish and finding
what can be re-used. Therefore, proteciing the environment is central to
Curricutum 2005. One of the Critical Outcomes states that learners wilf be able to
“‘use science and technology effectively and critically, showing responsibility

towaras the environment and health of others.”

Using waste as a resource in OBE promotes an awareness that the earth's
resources are scarce and should be carefully used and re-used. It is free and can
be cofiecied and soid. Waste as a resource encourages leamers to be creative
and imaginative in building new things. 1t can be used across all tevels and
Leaming Areas in almost any context and it encourages the deveiopment of
hands-on practical skilts. For example, in Language Literacy and Communication
(LLC) a fun language feaming activity can be performed where iearners have to
play the detectives using waste itemns and put these into pfastic bags. They can
find a variety of items and make sure they are ciean and dgry. Then ihe teacher
can give each group of feamers a bag and telf them that this is a pbag of rubbish

thrown out by a famity (Bertram and Johnstone, 1988).
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The groups task is to discover who is in the family and information about them,
such as what jobs they do. For exampfe, there may be a box of baby cereat in
the bag which tefis you there is a baby in the house. This task gives ieamers the
opportunity to practice speaking together and to leam new words. Teachers can
atso ask teamers to coffect a range of biscuit and cereal boxes, empty tins ana
discuss how the tanguage and design of these labels encourages people to buy

them (Bertram and Johnstone, 1588).

For grade one the letters of the alphabet can be cut out of old cardboard,
coioured or pasted with cotoured papers and piaced on the wails. Altematively,
the letters of the alphabet can be cut from newspaper headings. These can be
used to familiarise feamers with the shapes of the letters and to brighten up the

classroom.

i1 Technofogy, scrap motor engines arid other components can be collected from
old mechanicat workshops to show feamers the reality of how a motor vehicie
works. A range of different engines can be collected to show the different
principtes and working mechanisms or learmers can build a simpte mine shaft
headgear using wire, old cool drink cans, string and an old cotton reel or

something simiiar to wrap the string around.

In Mathematical Literacy, Mathematics and Mathematical Sciences (MLMMS)
bottie tops can be useful counters. Learners can cofiect them from a tea room,
bar, shebeen or restaurant. They can make a simple abacus by using wire and a
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shoe or tomato box. An abacus can be used to help iearners with addition and

subtraction skills, and to develop their numeracy skils.

For more senior levels, they can build modet bridges and structures such as the
Eifet Tower, to demonstrate the importance of geometry in engneering. They can
also use oid wood, matches, pieces of wire or tins 10 do so. Teachers need to
emphasise how important things like isosceles triangtes are to the strength of

structures and how important right angies are to the builging of these structures.

it Human and Social Sciences, learners can make papier mache models of
famous battle scenes, seftiements and urbanisation. They could build a modei of
the natural environment with flat tands, marshiands, water, transport and hills,
and then design a settiement out of it. Objects such as bottie tops, match boxes
and cans can be used to represent hiouses and factories. Different kinds of
houses can be buiit using cardboard, grass, mud, and wood. This will teach
youniger leamers about the different kinds of houses that people five in, and the

matenals that they are made from (Bertram and Johnstone, 1898).

In Natural Sciences papier méache modeis of a volcano or a range of mountains
can be built and painted. This wili help leamers to understand the scientific
principles behind these features much more effectively. In scientific experiments
it is not aiways necessary to have pipettes, burettes and measuring beakers. Oid
cardboard or polystyrene cups and straws can work just as well for some
experiments.
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Even a range of iaws of physics and chemistry can be demonsirated by buiiding
models out of waste. It is always most beneficiat if these models imitate real-iife
working objects, such as the torches, fans and houses. In many cases waste
rright need to be supplemented with materiats such as electrical wiring, switches

and batteries (Bertram and Johnstone, 1988

in Arts and Cufture, tearners can use old socks and paper bags to make puppets.
They can paint faces on them and place their hands inside and use their thumbo
as the lower jaw and their four finger as the upper jaw. A more complex puppet
can be made by taking an old paper bag, filling it with waste paper or plastic, and
placing an old cardboard toitet roit int the mouth of the bag. The bag shiould be
tied around the toifet roff to make a neck. Features. can be giued, drawn or
pointed onto the face. Leamers can make up dialogues and role play with their

puppets or use the puppets to act out the characters in & book.

Woaste can be used creatively to make fumniture and decorations for ptays. Ofd
cardboard boxes can be cui and coioured to make the shapes you need. For
example brick walls, trees or pfants. You could 'b';;!ﬂd' a whole set for a ptay or just
a few smaif props o heip the actors. Leamers can aiso use waste to make some
musicat instruments, rattles by filling cans or 'b-ottfe‘s with sand, seed or gravet.

Drums can be made out of point tins (Bertram and Johnstone, 1998).
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2.4.8 RESOURCES FROM THE EVERYDAY ENVIRONMENT

Prate 12 Resources from the everyday environment

Peopte usuatly think of the environment as the natural things around us, like
trees, grass, rivers, and mountains. But the environment can atso be the built

environment which surrounds us fike roads, houses, shops, butcheries and
factories. All schools are built in a particutar environment. This may be a rurat
environment with a river nearby and cattie and grass grazing or it may be a more
urban enviroriment with lots of buildings, cars and traffic. No matter what kind of
environment the school has teachers and tearners can make use of it as a

tearning resource (Hall, Holomisa, Sekete and Weber, 1+999).

Teéchers and leamers can use the environment as a resource because it is
easily accessible and a vital resource for environmentat education. Leamers
need to know how to take care of the natural environment and how the built
environment can impact on the natural environment. The new curmicutum has a
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strong emphasise on feamers demonstrating and understanding the inter-
refationship between people and the natural environment. Leamers can devetop
the skits of observing accurately, cofiecting data and writing up their

observations.

Learmers think about real-life problems like pottution and start to identily various
solutions. it is important that leamers deveiop an awareness of and a
commitment to play an active rofe in conservirg our ervironment (Hall, Holomisa,

Sekete and Weber, 1959].

Teachers and lgamers carn use the environmeni as a resource in various feaming
areas. For example, in Human and Sociai Science (HSS) fearners can use the
schoot buildirg to practise drawing maps to scale. They can pace out the length
of the buildings and draw & pian of the schoot in smail groups Discussions in
groups can foliow after completing an activity.

Leamers can interview people in the community about how the local environment
has changed over the last few decades. Interviewing skills are important for
teamers when they need to gather information from peopie. They could ask
questions like: -

“* Are the many more people are there in the community?

« Are there more houses, traffic, fitter, potfiution in the air, and enough water?

< What effects do these have on the natural environment? (Hall, Holomisa,

Sekete and Weber, 1999).
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i eamers can aiso go on a “treasure hunt® to find a fist of items such as a smooth
pebbies, rough stones, a co-m’pouhd leaf, a pine com and a weed. They can draw
a flist which is appropriate for their environment. This increases ieamers
awdreness of the environment. They can also demonstrate simple concepts such
as the displacement prncipie using an old container fited with water and adding
a stone. Even plarting a garden in the -s‘chobt grounds is an exceiferit way to
raise awareness about the environment. This aillows feamers to find out how
things grow under what conditions, what type of soil {s better and how much

water is needed (Hafi, Holomisa, Sekete and Weber, 1993).

Even in Language, Literacy and Communication (LLC) the naturat environment is
an excelient stimuius‘ for writing stories, rhymes and poems. tearners can fook at
nature fike flowers, fisten to the wind in the trees and write a poem or story in
response to these things. After finishing an activity, leamers couid discuss their
views and ideas in groups sharing information based on their activities. As
everyone has his 7 her own point of view about certain issues. To illustrate this,
teachers can ask leamers to think about how these people would see 4 forest: -

e an industnaiist who wants to build a sawmitt in the forest;

* & conservationist who 1s fooking after the forest;

e g community who live near the forest;

Leamers could discuss these ideas in their groups or work individuatly.
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The following is a sampie of an activity that can be used by grade four iearners in

Natural Sciences (Bertram and Johnstone, 1998J.

Leaming Area: - Naturai Sciences
Phase Levetl: - intermediate or Senior

Topic: - Testing nver water guality

Al -

1)y Leamers will develop the important scientific skilts of observing and recording
data.

2y Niake learmiers aware of the rneed to conserve the earth's resources.

3) Help them to develop an action pian to do so.

Resources: 1. A nearby river or stream
2. £xercise books or diaries {o record observations
Method: - 1. Leamers work in small groups of three to four

2. Use typed instructions to foliow an activity

tnstructions: - A. River quality observations

At the river fook for evidence of: -

= litter, dead animals, piastic, paper, cans, cartons
* Sewage and animal faeces

= Waste water from household washing

= factory effiuent (oi)
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= Soif erosion iike muddy water

B. Colour and smeilf test

Coiiect a giass jar of water from the river.

Note: the cotour and the odour

C. Group discussion

Discuss their observations i their groups and answer the foliowing questions: -

o s the water fit for human consumption?

o Is the river bank intact, with the natural vegetation firmiy rooted in it, to

provige fiood and erosion coniroi?

o s the river polluted and degraded? 7o what externt?

{(Bertram and Johinsione, 1888).

D. Judge the condition of the river and identify its quality, using the table below.

| 0% - 19%

| 20% - 39%

[40% - 59%

[ 60% - 79%

| 80% -100% |

o0

| Entire | Serious River { Minor ' Naot
| river pollution poliuted enrichment | poliuted
severely and but is stiit | problems SUppoits
| pofiuted and | degradation abie to identified | naturat piants
| degraded | identified clean and { and animal life |
sustain itself. '
Table 1 Testing river water quatlity




Once iearmers have decided on the quaiity of river water, they may decide to
make plans about how they could clean up the river, if necessary. in groups, they
could come up with the best ideas for tackiing the probiem and then share their

ideas with the rest of the class. (Wateris fite: A hand-book for teachers, 1999)

2.4.9 RESOURCES FROM THE COMMUNITY

Piate 13 Teacher as a resource
Education is about people. Leamers, parents and community members are ai

important potential resources for teaching and learning and sometimes are over

looked as resources for leaming.
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2.4.9.1 USING LEARNERS AS A RESOURCE

e e

Plate 14

Léfa-me--afs“:a résrce
The past education system often assumed that fearners had little or no
knowledge and believed that they went to schoot to be fited with knowledge from
the teacher or from the textbook. The new curricutum however recognizes that
fearners come to school with many skifts, and their own experience, ideas, and
knowiedge. Leamers from different backgrounds can share their knowledge, iife
-ex-per'reﬁces and feaming with their peers and the teacher. This is particularly
relevant when there are children from different backgrounds for example rurai
and urban or a variety of cultures. Leamers can role-ptay their life experiences
with their peers of different backgrounds. Role-play is a method where ieamers

play the role of another person in a situation (Bertram and Johnstone, 1998).

Rote-play deveiops leamer's imaginations and their ability to empathize or to see

a situation through someone else’s eyes. it is afso an exceflent way to develop
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fearner's confidence in speaking. it is the process of communication and acting
out that is most important. Role-ptay can be in the form of an interview where the
iearner plays the role of a famous person either from the past or the present. For
example, ore feamer can be the interviewer and one can pretend to be King
Shaka or King Cetshwayo tafking about their battie pians. King Shaka and King

Cetshwayo were Zulu Kings.

Using Technology as a leaming area for role-playing, leamers can role-play a
famous invention such as Alexander Arawam Beii's discovery of the telephone in
front of the class. In Language, Literacy and Communication (LLC) if feamers are
fearning a second {anguage they can rofe-ptay different situations to practice and
expand their vocabutary, for example an interaction between a shopkeepers and
a customer. Lteamers can aiso act out new words that they are iearming. For
example when leaming prepositions, they can all stand next to their desks or put
their chairs under their tables. When fteaming adverbs they can alt walk quietly or
noisily in the ctassroom or they can do this acilivity outside the classroom. in Life
Orientation (LO) teamers might also feel freer to discuss issues conceming
sexuality if they are rofe-piaying in groups. This could aiso be a useful format to

use in AfDS education (Bertram and Johnston, 1998).

Groups couid aiso be given the task of researching and role-piaying refigious
rites of the world’s major refigions. One feamer could be a narrator to explain the
important points. Even a useful fife skilt for oider learners who wilt soon be

entering the world of work, is to role-ptay job interviews. This could be done in
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groups with some feamers acting as a panei of interviewers and others as job

appflicants.

tn Economic and fManagement Science feamers can rofe-play a dispute between
workers and management at a factory. This can effectively bring economics
alive. They can also role-ptay an interview with the Minister of Finance or the
Depuiy of the Reserve Bank on certain issues. This will not onily encourage
feamers to folfow focal economic trends, but also to understand how and what

influences them (Bertram and Johnstone, 1998).

2.4.9.2 USING PEOPLE AS A RESOURCE

Pfate 15 People as a resource

Parents and community members can help to show how different leaming areas
Are refevant to fife after school. They can share their kriowtedge, skills, and life
experiences with feamers. This will help them to become actively involved in
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education. Teachers can ask a wide range of peopfe to come and taik about their
jobs. This wilf helps feamers to get a broad view of the different jobs they could
pursue after schootl. Teachers can atso ask peopte who have started their own
business to tak to leamers about the importance of creating their own jobs. Even
parenis of ieamers may be invited in schoot and share their interesting stories

which they know fike fairly tale stories.

Therefore, leamers can play an active part in their own teaming, through
methods such as role-ptay. They have a wealth of knowledge, ideas, opinions

and skilis, which can be drawn on and developed in their leaming.

2.4.9.3 USING COMMUNITY MEMBERS ANS SPECIALISTS AS

RESGURCES

Piate 16 Community members and specialists as resources
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Community members and specialisis aiso constitute as resources in the teaching
and feaming context. Therefore, feaming in the new curricutum should be closely
finked to the reai world. Thus it makes sense to draw on some of the knowledge
and experience of senior members of our commuriities and specialists in given
figlds. Teachers can consider the foliowing points when they want to collaborate
their teaching using comimunity members and specialists as resources.

{Beriram and Johnsione, 1’998).

= They could ask a wide range of people fike technicians, professionats,
entrepreneurs to come to schoot to tatk about their careers. This heips
ieamers to get a broad view of the different careers they could pursue after
schooi. Professionals like quantity surveyors, engineers, and accountants

couid tatk abyout how important mathematics is in their day-to-day lives.

= Leaders of refigions in the community could tatk about the different refigions

to promote understanding and respect for different beliefs.

¢ Invite older community members to recail important historical or social everits.
Community mempers can be vital to language fearning particutarly since
much of the traditional fanguage usage is being repiaced and forgotten. This
tink with the community helps bridge the gap between home and school and
promotes the involvement of parents and grandparents in a feamers
education. Community people are aiso essential {o maintaining an
understanding of traditionat cutturat practices.
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=  Health care workers and social workers can give learners important advice
about topics and issues such as child abuse, AIDS and hygiene. Even Asmal
{1999} in his eleventh priority which underfines aft priorities has a strong
emphasize that “ We need to deal urgently and purposefully with HIV / AIDS
emergency in and through the education and training system”. Guided
discussions can help to place these issues in perspectives (Bertram and

Johnsiorie, 1988j.

2.5 IMPORTANCE OF USING RESOURCES IN OBE

Schramn et ai (1967) asserts that, a pupii wiit leam from any medium that is
tetevision, radio, computer, newspapers, textbook, film or others. Therefore,
using resources in Ouicomes Based Education exposes iearners to context and
content as welt as stimulate a varigty of cognitive processes and encourages
active participation. Resources provide learners with leaming stimuius and evoke

fearrier's responses.

According to Masterman (1682) media are important shapers of our perception
and ideas. They are “Consciousness industries” which provide not simpiy
mformation about the world, but ways of seeing and understand it. Resources
provide feamers with meaningful messages emphasize vital issues and draw
learner's attention to important discriminations and generafisatioris. According to

Mehira (1985) resources are of much importance because they: -
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< Provide freshness and variety

This is amongst the most important contribution of resources to teaching and
feaming. Varsty and change are a must in any school or sphere of ife. When
these are facking, we may lose interest in a particular tearming ared, boredom
might overcomes our desire for ieaming. Monotony can be a powerfui detemrent
to learming. A change of style and pace refreshes leaming. Therefore, resources
expose ieamers to muitipie contexis and content as weli as stimuiates a variety

of cognitive processes (Mehra, 1885).

-

Y

% Encourage active participation

Leamers participation in the classroom may occur in various forms. Leamers
may heighten their sense of involvement by engaging in stimufating, provocative
discussions after watching televised programme or listening to an educationat
radio programme. This involvement enables ieamers to make immediate use of
their feaming as they apply it to meaningful ways to new situations and
unexpected events. Gage (1963) stated that “active response and feedback
procedures were needed by the less motivated, slower learmers in leaming the

more difficuft poriions of the material.”

“ Forimparting quality education

Because of advance planning and involvement of experts available in the area of
study, mediated teaching imports quaiity education to an uniimited number of
learners. Mediated education enabtes the use of the best teacher avaitable in the
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area. For exampie, computers are being used these days for various purposes,
such as teaching, leaming and analysis and interpretation of data, because data
analysis through computers is more reliable, dependable and time saving

(Mehra, 1985).

% Heighterr motivation for ieaming
Resources can do much to motivate learriers, ds well as a result of which
education becomes emotionally stimulating as weit as intelfiectually rewarding

(Mehra, 1985).

% Appeal to teamers of varied abiiity

A systematic use from varied resources can make learning areas clear and
appediing o ieamers from diversified backgrounds and varying abiiities. Thus
resources car mcrease feaming forr not only the leamer whio reaas and writes
gasily, but aiso for the iearmer who is not verbaily gified. Thus styles of varied
teaming experiences should be provided through a school feaming centre to

serve the needs for ait feamers (Mehra, 1985).

“ Give needed reinforcement

A well-known abiiity of resources is to provide reinforcement that is the
meaningtul rewards for iearning. The best reward is often the one that the iearner
finds within himseli. Leamers obtain such reinforcement in their fearning when
they find out how weil they are doing and discover ways in which they can
improve their performance (Mehra, 1985).
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% Widen the range of ieamers experiences

The feamer cannot increase his capacity untit he is called uporn to deal with a
wide range of new experiences. The more extensive the feamers experiences,
the broader and more meaningful wilt be his ability to generalize and his powers

for deveioping meaningfui concepts (Mehra, 1985).

“+ Assure orderand continuity of thought

Concept deveiopment is not a random accumuiation of diversified experience. An
order, a logic must be implicit in his process. A well prepared television
programme presents its leaming area in a logical, carefully structured tastion.
The clarity and concreteness of the best instructional resources carn increase a
iearner's sense of pattem in the experiences he observes and he develops an
awareness of an ordered system and meaningful combinations among the

elements that go on to make up this worid (Mehra, 1985).

< improve the effectiveness of other resources

Variation in methods of feaming may help to hold and stimulate the leamers
attention. A system of diversified approaches to instruction can often top fearners
tearning styles and preferences that are not brought to fight by a singie resource.
Multiple resources can provide a rich variety of sensory experience to amplify
and reinforce the concepts that have been presented in a texibook (Mehra,

1985),
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Resources promote a mood of mutual understanding and sympathy in the
classroom and bring about significant changes in lteamers behaviour. {{ makes
learning meaningfut over a wide range of teamers dabilities and provide needful

feedback that will help the leamer to discover how weli he has leamed.

2.6 PROBLEMS RESOURCES SOLVE IN OBE

Muitiple resources are being used {o do an exira-ordinary variety of educationat
and developmeritat tasks. They are being used to help improve instruction at
every fevel that is primary, secondary, higher education, and even in pre-schoots.
Resources are used o promote mastery and stimutate young children symbolic
piay. Even Bowman (1988) stated that "Chiidren can enjoy iearning about

technotogy and with technology through playful interaction.”

Resources increase thinking, reasoning and problem solving and provide a
dynamic landscape for tearmning. It facilitate language use, language development
and concept development. it enables leamers to progress at their own speed and
rmakes provision for review and revision. it also provides feamers with an ongoing

check on progress.

Media specialists in helping teachers to be resourceful in their teaching are using
resources. Resources are being used to help carry aduit education and

developmental activities into the community.



Nowadays, resources are being used to soive educational probiems nameiy,
resources from the media (television, computers, newspapers and radio),
resources from waste (plastic and glass, botties and aluminuim cans) resources
from everyday environment (trees, rivers, mountains, roads, houses) and

resources within the community (technicians, professionat and ertreprenaurs).

Today, resources play an important role in teaching and leaming by improving
education especiafy OBE and Curricutum 2005 and making our education
interesting. For exampile, computers are used for educational purposes both in

commercial fietds as welt as in schoois.

2.7 CONCLUSION

This chapter is devoted to the review of fiterature on the use of resources in
Cuicomes Based Education. It aiso expiores a discussion on the theories
'u'nd'e‘.rp'i‘nn'ing OBE such as social constructivism, pragmatism, criticat theory
paradigm, systems approach and the theory of teaching to transgress. Other
main ’issues are concepts such as OBE, resources, and outcomes in OBE,
learner-centred approach, how do teachers use resources in OBE and why do

they use resources in OBE.

Having discussed the main issues of this chapter, the implementation of OBE in
schoofs has led to the oft-repeated cry about the fack of leaming materials and

resources. This resulted in the backdrop of OBE in pitoted areas in South Africa.



As our new education paradigm, OBE requires teachers io use avaifable
resources; teachers need to involve themselves in the production and creation of
educational resources so as to realize their educationat potential. Therefore, tack
of resources in the teaching and leaming context ted both to teachers and

feamers demotivaied about their ieaching and ieaming.

There is essential need of adequate resources in education and training.

Resources must be seen as a means of deeping, enriching, and broadening the
curricutum through providing first hand experience. The availability of resources
makes it possible for ieachers io realize different leaming outcomes and
improving instructions in different leaming areas. Leamers become actively
involved in the leaming context as well as stimulation from a variety of cognitive
processes. Using resources in OBE help in developing interpersonal and

communication skiiis.

This feads fo leamers developing a positive reinforcement i teaming when they
find out how well they are doing and discover ways in which they can improve

their performarnces. it also increases learmer's capabilities in their spheres of fife.

Therefore, one may conclfude that we cannot afford to exciude resources in most
activities of education. The next chapter gives a detailed description of research
techniques and data sources and other main issues that the researcher wili use

for collecting the data for the study.
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CHAPTER 3
RESEARCH METHODOLOGY
3.1 INTRODUCTION
One of the most important steps in the research ptan is to select the sample. The
formulation of the research design entaiis the specification of the sampiing. The
sample actually represents the poputation and provides variables that wilf be

used as basics for answering the research question or tesiing hypothesis.

) 5 Grinnett (1993) refers to sampling as the sefection of some units to represent the

entire set from which the units were drawn. if the sefection is camied out in
accordance with the requirements of sampling theory, the data obtained from the

sampiing shouid quite accurately pertain to the entire set.

3.2 SAMPLING METHOD

For the purpose of this study, i_'_he_ researcher will use a.purposeful sampling by
targeting:three diﬁ‘eren:t Fo!wenii?ﬁnwéw Schoois, which impiemented Outcomes
\Bvas-ed Education i their teaching and leaming contexts. The reasons for
seiecting the purposeful sampiling is that, it increases the utility of information
obtained and that the sample chosen is fikely to be knowledgeable and
informative about the phenomena investigated, and it may yield much insight
about the topic. Therefore, purposefut sampling requires that information be
obtained about variations amongst the subunits before the sampie i$ chosen.
Some quafitative researchers view sampling processes as dynamic, ad hoc, and

phasic rather than static. Patton (1990) aiso highlighted that purposeful sampling
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in contrast to probabilistic sampling is selecting information — rich cases for study
in depth, when one wants to understand something about those cases without

needing or desiring to generalize for alt such cases.

3.3 RESEARCH SUBJECTS / PARTICIPANTS

The research subjects / participarnts are participants from three Folwern Primary
Schoois iocated in Folweni township. The targeted phases are: - Foundation
phase (grade one to grade three) and the Intermediate phase (specifically grade
four). These subjects are chosen from the entire teacher-iearner popuiation in
three different sites using purposefut sampling. The following table represents the

teacher — ieamer population from the three different sites.

| Sites / Schools | Learner [ Teacher | Grades
| population | population

| Hiengisizwe A 1449 i 38 : 1-4

| Masuku | 316 | 7 1-3

[ Miiomelo [853 22 [1-4

Tabie 2 Teacher-iearner popuiation




The foliowing tabie represents the research subjects for the entire study.

g
I

| Schools / Sites | Grade Learners | Teachers
| as participants | as participants
| Hiengisizwe 1-4 126 4
| Masuku 1-3 | 97 |3
[Mkiomele 1-4 20 4
Tabie 3 Research subject / participants for tihe study

.4 STUDY TYPE

. This study is conducted in the form of case study in each school. The reasons of

seifecting this form of a study are that: -

jw|

a

Case studies are appropriate for exploratory and discovery-oriented research.
They provide a detailed description and anaiysis of processes or themes
voiced by participants in a particuiar situation.

Case studies are used for its flexibility and adoptabiiity to a range of contexts,
and processes.

They provide some of the most useful methods avaitable in educational
research.

Case studies are appropriate in evatuation studies when the programme or
innovation must be in systematicaily studied before more structured design

can be deveioped.
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n They are appropriate in large-scaie research projects that involve a number of

research speciafists. (McMillan and Schumacher, 1997)

The researcher has selected this method of a case study in order 1o get a more
redlistic account of teachers and leamers experiences in using resources in
Cutcomes Based Education. Therefore, using this method, which is interactive,
oper and informal, will altow the participants feel more comfortable in sharing
their views and ideas about the research topic. Even Campbeli (1983) siates that
qualitative case study designs regulary contradict the process expectation
and are convincing and informative, have a probing and testing power and
vatidity for pick up unanticipated effects missed by those structured approaches.
Therefore, the ethical vaiues will also guarantee individual privacy of human

subjects. (Leedy, 1993)

3.5 SITES VISITS AND TIME FRAME

Three Folweni Primary Schools focated in the township of Folweni area are sites
chosen by the researcher to conduct the study. Limitation on these sites are due
to the geographical factors of Fofweni Township. For example, in 1980, the
Umbumbuiu Chiefs as their own properties owned Foiweni Township. This fed to
the late development of this township by Durban Metro. The following table

represents time frame of sites visit.
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| Sites / Schools | Grades [ Time - frame I
| Hiengisizwe 1-4 [Aprit2 =12

MViasuku 1-3 | Aprii 17 — 26
| Mklomelo 1-4 | May 7 —17

Table 4 Time frame of sites visit

The researcher will spend approximately twenty seven (27) days on sites {o
collect data for the study. Approximately nine (8) conservative days were spernit
on each site. Before conduciing this study on sites, the researcher will inform
participants about the purpose of the research study and give assurance of the
confidentiality of the data collected. The researcher wilt also establish a good
rapport and trust with the groups. This helps the researcher to become oriented

to the sites and gain a sense of totafity of the setting for purposeful sampiing.

Whiert coliecting this data from the different sites, the researcher will considered

the foflowing research phases, namely: -

3.5.1 PHASE 1: PLANNING

The researcher will locate and gain permission to use the sites. To plan for the
study, the researcher wiii analyze the probiem statements and the anticipated
research questiorns, which focus the data collection efforts (McMillan and

Schumacher, 1997).
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3.5.2 PHASE Z: BEGINNING DATA COLLECTION

The researcher develops a way of organizing, coding and retrieving data for
format data analysis. The researcher obtains data primarily to become orienied to
the field and gairi a sense of the “totality” of the setting of purposeful sampling.
This phasé includes the first days in the sites in which the researcher establishes
trust and good rapport with individuats and groups to be observed. The
researcher prepares transcripts of fieid notes for data gathering and adjustments
are made in the interviewers techniques for establishing rapport andg trust and
the order and phrasing of questions during the interviews (McMilian and

Schumacher, 1997).

3.5.3. PHASE 3: BASIC DATA COLLECTION

1 the basic data collection phase, the observer begins to “hear” “see” and “read”:
what is going on, rather than just fistening, fooking around or scanning
documents. The researcher coritinues 10 make choices of data collection
strategies and informants. Tentative data analysis begins as the researcher
mentally processes marly ideas and facts while coflecting data. initiat working
conceptualizations and descriptions are transformed and summarized. As initiat
patterns emerge, the researcher identifies ideas and facts, which needs

cofiaboration in the closing phase (iviciMitian and Schumacher, 1997).

3.5.4. PHASE 4: CLOSING DATA COLLECTION
Data coliection draws {0 a ciose as the researcher ieaves the field or conducts
the last interview. In qualitative research, there is no prior date for the end of data
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cofiection as one might have in quantitative studies when a certain percentage of
completed questionnaires are retumed. Therefore, ending data collection is
retated to the résearch probiem and the depth and richness of the data coliectea.
The researcher gives more attention to possible interpretations and verification of
the emergent findings with key informants, and the removing interviews. The
researcher senses that further data coffection will not yield any more data

retevant to the research probiem (McMilian and Schumacher, 1997).

3.5.5. PHASE 5: COMPLETION -

Completion of the active data collection phase blends info formal data analysis
and the construction of meaningtul ways to present the data. Data analysis
begins with & corstruction of the facts as found in the researcher-recorded data.
The researcher reconstructs initial diagrams, time charis network, diagrams,
frequency lists, process figures and others o synthesize a holistic serise of the

totatity, the refationship of the parts to the whole.

The researcher asks a range of questions of the recorded data as he or she
stowty induces conceptuat themes and possible interpretations. Data analysis
and diagrams are essential before the researcher can make interpretations

{(McMilian and Schumacher, 1987).
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3.6 DATA SOURCE AND INSTRUMENT OF GATHERING DATA
in order for the researcher to implement the research plan, the researcher has to
decide upon the methods / technigues which he / she is going to adopt in order to

gather data.

Data is cofiected from the documents such as books, journals, and teacher
guides, handouts from lectures and ithrough searching in the ntemet. in most
cases, the researcher collects data personally from the participants irvolved in
the study. Much of the researcher’s fime will be spent in locating documents with
specialized bibliographies and indexes an-& in analyzing the sources. The
researcher will spend approximately six months in cofiecting data from the

documerits. The following table represents time frame of data collection.

| Months | Year 1 REVIEW ]
| August 1 2000 | Literature  review and
| to [ ; data collection
| March | 2001 | Data  collection arﬁl
! ' analysis
L

Tabie 5 Time frame of data cofiection
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3.6.1 INSTRUMENTS OF DATA GATHERING

For critical question one, (What is Outcomes Based Education?) and for criticat
question two, (What are resources?), the researcher uses the record analysis
and observations to collect data. This includes prescribed books, joumials and
intemet information from computers. The information is easily accessibie o the

researcher because shie forms part of the study.

For critical question three, {How do feachers use resources in Cutcomes based
Educatiori?) and for critical question four, (Why do teachers use resources in
UBE?), the researcher use interviews and observations as she wiit be invoived
directly with participants. According to TUBBS and Moss (1984) “ interviewing is
often defined as a conversation with a purpose”. Interviewing is more targeted

towards accompiishing a speciic purpose.

The researcher focus on small group interviews. Which three or more members
of a group exchange verbal and ron-verbal messages define smalt group
communication as the process in an attempt to influence one another (TUBBS,
1992). Smait group communication creates a sociai environment in which group
members are stimufated by the perceptions and ideas of each other and one can
increase the quaiity and richness of data through a more efficient sirategy then

one on interviewing.

The reasons for using interviews is that, interview techniques are flexible and

adaptable and can be used with many different problems and types of persons
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such as those who are iiliterate or too young to read and write. Responses can
be probed, foflowed up, clarified and efaborated to achieve specific accurate
responses. inierviews aiso aftows the researcher to note a non-verbai as well as
verbal behavior in face to face interviews and the interviewer has an opportunity
o motivate the respondent. This resulis in a much higher response rate. 7o
mitigate the disadvantage of interviewing, the interviewer should thought of as a
neufral medium through which information is exchanged. This will have no effect
on the perception or answers of the respondent (McMiltan and Schumacher,

1697).

To increase accuracy of the interview, the researcher wilt attow the responderits
an opportunity {o check the interviewers’ perceptions. This wiil heip in building a
positive refationship between the interviewer and the respondent. Therefore the
researcher uses semi-structured questions to aliow flexibility on the respondentis’
response. These questions will be fairly specific in their intent As the
respondents respond to questions, the interviewer will record the answers using
a tape recorder. The reason for using a tape recorder is that, taped answers
ensures compieteness of the verbal interaction and provides materials for

refiability checks.

Information is coftected completely and objectively. As the respondents taking
time to co-operate, the interviewer will end the interview in a positive manner by
thanking the respondents and aliow time for the respondents to make comments

Or suggestions regarding the interview in generai.
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interview scheduie wili be determined in advance. Arrangements wili be made by

researcher with schoofs administration to interview teachers and leamers.

During the process of conducting the interviews, the researcher will piay the rote
of being a participant observer. Wolcott (1988) distinguishes three different
participant stytes, namely, active pariicipant, privileged observer and fimited
observer. The researcher will operate as an active participant observer to coftect
data for critical questions especially question three and four. If is possibie
because she has a job to do in the sefting in addition to the research.

For the triangutation of data that is coliected by other instruments, the researcher

will use questionnaires.

For mary good reasons, questionnaires are the most widely used technique for
cofiecting data from subjects. Questionnaires are given {0 each individuai who

participated in the study after the interview has been conducted.

The questionnaires are prepared in order {© measure facts, motivation and
knowledge. This means that the different types of questions that are being used

are factual, motivation and knowtedge questions.

Both the open and closed form of questions are used in order to ailow each and
every respondent to respond at feast to certain questions. The open types of
questions are included specificaffy to capiure the respondent’s ideas
spontarneously in his / her own words. On the other hand closed questions are
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included in order to focus immediatety on details. Fourie of Technikon South
Africa (TSA) (2000) observed that most of poputation has the intellectual abiiity to
answer the ciosed types of questions. Therefore, these guestions may even
accommoddate the respondents who are shy, who do not have much time and
those who do not express their opinions easily. They are less ime — consuming
and can capture idiosyncratic aiferences. Using questionnaires will assist
researchers fo elucidate teacher and leamer atfitudes, their views, biases,
opinions, interests and values based on the purpose of the study (Ely et at,

1991).

3.7 GRAPHICS AND TABLES

Graphics and tables are used for data anaiysis and presentation. The researcher
use a descriptive narration as the study is more on qualitative approach. The
reason for using & descriptive naration is that, it portrays events as a series of
incidents, a process from beginning to conclusion (McMitlan and Schumacher,

1997).

3.8 CONCLUSION

‘This chapter gives & detailed descriptiori of how the study is conducted. The
main issues are sampling method, type of the study, research subjects, time
frames arid site visits, data source, instruments of gathering data and anatysis
sirategies. The researcher used purposeful sampling as a sampting method of

choosing the research subjects for the study. Research techniques 7 instruments
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used to gather data are inierviews, observation and questionnaires. The
researcher used semi-structured interviews in order to aliow in depth cotiection of
data. In depth data is achieved because it provides an opportunity to probe and
expand the respondents responses and it allows the researcher to alter the

sequences in orger to probe more deepiy.

For ftriangulation of data, researcher uses the questionnaires. These
guestionnaires are used to assists the researcher to elucidate teacher and
tearner attitudes, their views, biases, opinions, interests and values based on the
purpose of the study. Both open and ciosed form questions are used in order {0
gliow each ang every respondent o respond at feast to certain aquestions.
Therefore data cottected by using the above mentioned research techniques /
instruments are useful to the researcher during the analyticat stage to answer the

~stated critical questions based on the purpose of the study.

Therefore, it is very important for the researcher to examine the technique used
in the study before coilecting the data for the research study. But this depends on
strengths and fimitations of each and other considerations. Therefore techniques
used must capture the richness and compiexity of behavior that occurs in natural
settings from the participant’s perspectives.

The next chapter discusses the detailed research findings of the study.
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CHAPTER 4
RESEARCH FINDINGS
4.1 INTRODUCTION
After the data has ‘b'e-e-n collected fromi the sample the riext step is to analyze the
data. Data analysis involves summarizing data into themes and categories using
procedures recommended by Miler and Huberman (1984) Goetz and LeCompte
{1984) and Patton (1980). The constructions of these categories was influenced

by Shulman’s (1987) theory of a knowledge base for teaching.

The goail of the analysis is to discover patterns, ideas, expianations, and
understandings. Specific data elements have to be organized and then
synthesized fo derive the pattern and ideas that wilt form the basis of ihe
conclusion. A thorough analysis requires three steps: - organization of the data;
summarizing the data, and the interpreting the data. Observations, interviews
and questionnaire analysis techniques result in a great amount of data that must
be summarized and interpreted. Therefore, it must be critically examined and

synthesized (Schulman’s, 1887).

The researcher will use a descriptive namation, as the study is more on the
quaiitative approach. The reason for using a descriptive namation is that, i
portrays everits as a series of incidents, a progress from beginning to conclusion
{McMilian and Schumacher, 1997). The study will be organized by seguence and

different participants perspectives of the entire process used in research study. ..
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4.2 SHORT DESCRIPTION OF FOLWENI
Folweri is located in KwaZulu Natal, in the Durban Metro area. It is divided into
four sections namely, section A, section B, section C and South Gate where

Toyota empioyees lived.(appendix 1)

Folweni started as an informai settlement under the King Makhanya of
Umbumbutu. This place was known as Umbumbulu Reserve where soldiers were
kept during the wars. It is welt known for its sugar-cane fields. inhabitants of this
area were people from Malukazi area. They live in tents and in mud houses. This
was caused by fack of physical infrastructures such as proper housing, road

access, sewerage, schools, telephones and others.

People feich water from the rivers. They spend most of their time on farming,
ploughing the farid and planting fruit and vegetables. They were farmers with

heard of caitie, goats, sheep and hens. This was their way of eaming their fiving.

tn 1990, Folweni was in a state of turmoil. This was caused by politicat, social
and economic factors. Peopte were Kitled in numbers due to poiiticai intolerance.
Even crime, poverty, violence and unempfoyment ruined the whole of Folweni

area. Majority of people migrate to other areas for security purposes.

tn 1994 Folweni was officially recognized as & township. The Durban Metro start
paving the way of establishing basic infrastructure requirements for the

community such as water supply, sewerage, electricity, proper housing, road
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access, telephone fines and others. The Durban Metro projects pave some
employment to the community. Community members are now enjoying some
privileges of having a community ciinic, community halfi sponsored by Red Cross
Company, a fearing cenfre for adutlts where they acquire skills such as baking,
sewing and others as well as churches, schoois and piaygrounds with soccer,

netball facilities, and other equipments.

cvern though, Foiweni needs a multipurpose centre withi recreational faciiities
such as shopping centres, gymnasium, resource centres, schiools offering
various skifts for feamers, computer centres o provide community members with
computer skills and other skills.. This multipurpose centre will serve the meeds of

the community members and pave the way of empioyment.

4.3 SCHOOLS AT FOLWENT
According to Brooks, G, and Brooks, M, G, (1393 it is universafly recognized that
the main objectives of any education system in a democratic society is to provide
quaiity education for all leamers so that they will be abie to reach their fuit
potential and meaningfully contribute and participate in their society throughout
their fives. For every school at Foiweni, the culture and ethos are conducive o
the delivery of quality education. But teachers overcome some barrers and
hardships in their teaching and feaming environment because of social and

ecoriomic factors.
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For effective and productive teaching and ieaming in schoois, workshops are
being run in schoofs which aim at buflding a positive perception of education by
focusing on findings, recognising and publicing exampies of best praciice. These
workshiops dre being run by various committees in schools in meeting the
schoois, teachers and ieamers needs. Exampies of these committees are; staif
development committee, COLTS commitiee, appraisal committee, psychological
and counselfing committees, fundraising committee, burial committees and
others. Teachers in other schools are provided with the support and iri-service
trainings, which enabfe them to develop a supportive environment for ieaming
and development. Schools are trying hard to provide a safe fearming environment
for feamers and a safe working place for teachers. The problem facing the
schools at Folweni is the lack of proper facilities and resources to enhance

teaching and eaming context.

But teachers are working hard {o provide a fertile teaming environment and
learmers are working effectively in groups and are taking responsibility for their
own learming. For exampte, teachers engage feamers in research projects and
learmers make use of avaitabie resources for their research projects. Therefore,
teamers are provided with the environment that encourages them to become
critical thinkers, problem soivers and effective communicators. i.earners are abie
to demonstrate their feaming achievemnent and competence in whatever manner

most appropriate to their abilities.



As the South African Schoofs Act (1996) states that, schools must be
democraticaily governed or managed, participation management in schools is
beginning to be democratic. For example, a decisior makirig is not orly based on
the principai’s witt of power, but that they all work hand in hand with the
managerment staff, teachers, parents and school's governing bodies. This aflows
a better information flow and creates an atmosphere in which alf members feef a

sense of owriership.

There is also a move towards a more flexible and tess hierarchical structure,
which means that responsibility i shared. Leadership in schools is about
developing participants not wielding power. Leadership i schools have become

a process of building and developing, pariicipation and coliaboration.

A culture of teamwork and brainstorming is taking place in schools. As schools
are teaching in an environment of outcomes based education, teachers pian their
tearning activities together, raise critical issues pertaining that phase organizer
and are invoived in a diajeclical exchange of ideas. Therefore, imagination and
creativity is much greater and learning in schools is tearmer-centred. There is an
imprdvement in teacher's pedagogicai skiils. For exampie, a growing awareness

of what is required in creating a leamer-centred learning and related activities.

As schoois have the potential o serve as means of heaith education, teachers
are valued and provided with the support and in-service training necessary to

enable them to devefop a supportive environment for feaming and development.



Schoois namely, Hiengisizwe, fasuku and Mkiomeio, serve as an entry point for
health intervention. Even the health officers visit schoofs to render and give
tectures based on personai hygiene, abuse, especially child and drugs abuse,

HV f AIDS as well as other health precautions are some of the topics expfained.

Schoois atso participate in an Environmental Awareness projects. Schoois coliect
used cans, bottle, tiris, old magazines and rnewspapers, and ensure keeping their
schoois clean and tidy. One of the schoois where the researcher conducted the
research, became one of Folweni Health promoting ceritres of learnirig, which is
a centre that is constantly strengthening its own capacity as a heailthy setting for
fiving, feaming and working. Healih officers faunched projects in this center to
uplift Foiweni community members about the imporiance of heaith hygiene and
correct measures of heaith diet at home and within the community members who

suifers from poverty.

Concerning security in schools, there is a tack about security in schoots. Majority
of schoois buildings are not fenced but painted and renovatied and made
conducive to teaching and leaming. Only Hiengisizwe Primary Schoot, which has
a tight security, monitored by Nathie Security and Company. This security
company runs and secure the schools buildings against thieves. The school is

responsibie for paying the company.

Looking at the teamting space in schools, there is a shortage of leaming spaces.
There are no enough classrooms to accommodate leamers. Leamers are
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overcrowded in the ciassrooms. Even other teachers share classrooms. There
are no enough feaming materials fike desks, chairs, tables and benches.
{eamers sits in three’s in desks even if they are doing their activities in class.
Others go to an extent of kneeling down on the floor and do their projects.
Therefore, there is a need of devetoping proper infrastructures for effective

teaching ard tearming in schoots.

4.4 RESOURCES AND FACILITIES IN SCHOOLS

The problem facing these schools are the fack of adequate educationat
technology equipment and facifities to enhance outcomes based education in
schools. There are no hardware like computers, televisions and photocopying
machines, no resources centers, etectricity, leaming materials such as desks,
tables, chairs and benches. Leamers sits in three's and in four's and share one
desk in the classroom. The only primary schoot that have at least some
educationaf technology equipment is Hiengisizwe Primary School. There is one

computer, a fax machine, a photocopying machine, television and a radio.

These resources are of no vafue to teachers and leamers because clfassrooms

have no eiectricity. Oniy the principai’s office, which have access (o eiectricity.

Teachers rely on prescribed textbooks provided by the Departmerit of Education
as well as the stationary, which includes packs of exercise books, pens, rulers,
crayons and rubbers. Some teachers reiy on library corners in their classrooms in
enhancing teaching and {eaming in classes. Even though there are no adequate
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educational technoiogy equipment, the researcher noticed that, teachers were
flexible and open to change in their classrooms. Teachers make use of available
resources in enhancing outcomes based education in schools and their methods

of teaching are teamer-centred than teacher-cernitred.

Teachers make use of print media fike newspapers, magazines, books, cartoons,
audio media like radios which uses batteries as well as non-projecting media like
posters, chalkboards, piciures and charis. Teachers aiso rely on resources fike
waste, environment and community. Ail these are means for relfating leaming to
iife and change ieamers expectations of what happens in ihe classroom.
teamers are at the center of the fearning process and teachers ensure that the

chosen resources for their aciivities serves their teaching and teaming goais.

4.5 CASE STUDIES

Case studies were conducted in three Folweni Primary Schools namely,
Hiengisizwe, Masuku and fMkiomeio for a period of one month, one week. Eight
conservative days were spent in each site by the researcher for in-depth data
coiiection. The targeted phases were the Foundation and intermediate Phiases.
Two days in each grade (grade one, two, three and grade four) were spent by

the researcher for in-depth datg coliection.

Case study one had one hundred and twenty six {126] fearmers and four (4]

teachers who were subjects / participants for the study. (Sixty-eight [68] African
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femate leamers, fifty eight [58] African male teamers and four [4] African femaie

teachers).

Case study two had one hundred and twenty {120] learners and four [4]
teachers who were subjects / participants for thé study. (Fifty-five {55} African
femate learmers, forty two [42] African mdle teamers and four [4] African female

teachers).

Case study three had ninety seven {977 tearmers and three {3] teachers who
were subjects / pariicipants for the study. (Fifty [50] African femaie ieamers, forty

two [471 African male leamers and three [3] Africari female teachers).

Case studies conducted were answering the criticai guestions for the study. The
critical questions are: - “Why do teachers use resources in Outcomes Based
Education? And “How do {eachers use resources in QOutcomes Based

Education?”

4.6 CASE STUDY ONE

Case study one was conducted at Hlengisizwe Primary Schoot at Folweni.
Hiengisizwe is one of the biggest primary schooi at Folweni with the enroiment of
one thousand, four hundred and forty nine (1449) leamers, thirty-eight (32)
teachers and six (6) management staff. There are twenty eight (28) classrooms,

a kitchen, and two offices for the principal and the management staff.
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The folfowing table represent the number of classrooms, teachers and feamers

per grage.
| GRADE | GradeR | Grade1 | Grade2 | Grade3 Grade 4
|'No. of grades |4 15 I'3 7 I'g
| No. of fearners | 199 294 | 203 304 | 499
| No. of teachers |8 |5 13 |7 19

Tabie 6 Nummbers of grades, teaciiers and iearners in sciooi
Hiengisizwe is situated at & section at Folwerni Towniship. The vision of the school
is to instil self-discipiine to their iearmers so that they can become creative,
skilted, corfident and responsibie cilizeris who can think critically and work
independently. The school's educational mission statement is to impiement the
culture of teaching and feaming by offering quality education, taking into
consideration jearners opinions, creating a good iearning atmosphere, and
involving alf stakeholders who have the best interest of education at heart.
Hiengisizwe is a resourced school. There are hardware like computer, tefevision,
radio, photocopying machine and a fax machine. These resources are housed in
the principal’s office. There is no resource centre for housing these resources.
The school has electricity but orly the principaf’s office that has access to

efectricity. Classrooms are not instaiied with etectricity.
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Therefore, hardware are of no use and value in the teaching and ieaming
environment. Teachers rely on textbooks, chatkboards, newspapers sporsored
by Daity News and Sunday Times. Teachers aiso use resources from waste,

community and environment to enhiance their teachirig 1 school.

in an interview session, one of the teachers highiighted that, they use community
members as part of their effeclive resource in school. For example, they invite
feaders of different refigion to visit the schoot in order to promote understanding
and respect of different beliefs like Reverend Khuzwayo of Ukhozi Radio Station
who is wetll known as "Chicken Peri-Peri. Even the heaith care workers from
Bhekimpito Ciinic do visits the school to give important advices about issues and
topics such as child abuse, drug abuse, personal hygiene and other heaith

precautions are some of the topics explained.

As resources are an important part of planning meaningfui fearning activities,
during the observationn session, the researcher noticed that, Hlengisizwe
teachers spent their time with their leamers making models, designing plans,
trying out ideas and applying knowledge in different contexts as well as
understanding what they actuafly do when practising their hands on skills. For
example, in the intermediate Phase, learners were abie o design modeis of
communication. The following plates represent different models of

communication.



Piate 17 Oid ways of communication

Leamers represents drums and wagons as old ways of communicating with one
another. Models of wagons are made from old wire, strings and bottte tops
(resources from waste). Models of drums are made from old tins, cardboard
boxes (resources from waste) and sticks wrapped by papers (resources from the

environment and resources from waste).

SRR Ry AF ST

Piate 18 Modern ways of communication



L eamers are showing models of computers and television. Computer modeis are
made from cardboard boxes and papers (resources from waste). Television
modeis are made from cardboard boxes, magazines and wood (resources from

waste and resource from the environment).

Plate 19 Modets of tefephones
Leamers are showing models of telephones. Telephone models are made from

egg-shelis contairners and ice-cream sticks (resources from waste).

Ptate 20 Letters as resources for communication



Leamers are showing the addressed envelopes with fetters and stamps as

means of modem communication.

Plate 21 Newspapers as resource of communication
L eamers are reading newspapers as means of familiarizing themselves with
outside happenings of the world. Leamers are practicing both skimming and

scanning skiffs.

In an interview session, one of the grade four teachers highlighted that, she uses
print media like newspapers for various projects and activities tike the weather
focus and tanguage devetopment and feamers find newspapers more interesting
becayse it offers interesting, retevant, topicat and varied information. She atso
stated that she uses newspapers to reinforce and teach values since our
education system requires that we incuicate into our learners vaiues like

democracy, peace, humane (ubuntu), nation building and so on.
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Even Ms Doncabe, who is the teacher in the Foundation Phase siated that (in the
interview) she used stones and sand (resources from the environment), bottle
tops and tins (resources from waste), to modet drums and to make cliking rattles.

Leamers use these models during dramatization session.

She atso stated that (interview), she used cardboard boxes as waste materials to
modef letters of the alphabets and teamers coloured them with different paints
and stick them on the walls. The alphabets plays a very important roie in
familiarizing feamers with the shapes of the fetters and to brighten up the

classroom.

The following plates represents different modefs and designs made by the

Foundation Phase tearners at Hiengisizwe Primary School.

- T

Plate 22 Models made from waste resources

The above plate (22) shows models of people made from toitet paper rolts, white

paper and coloured with paint. Plate (22) shows also the models of faces made
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from paper plates, beans seeds, egg-sheli containers, wool, magazines and a

chart paper. There are aiso models of houses drawn and coloured by paint. .

Plate 23 NModeis made from waste resources

Leamers are showing models of suitcases for carrying their funch boxes, pencits

and rubbers. These models are made from egg-shetls containers, and a strip of a

chart paper, and painted with different painting colours.
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Plate 24 Resources from waste and from the environment

Plate (24) represents stones and sands (resources from the environment} tins,
pairts and bottle tops (resource from waste) used by teamers to modef drums.
Tins are filed with stones and sand to make raitles. Bottle tops are fixed on a
strin-Q to make a clicking rattle. Leamers used these modefs in cuiturat dancing

and in story-tetling sessions.

Plate 25 Non-projecting media like posters, charts and chaikboard

163



Ptate (25) represents non-projecting media used Dy teachers and ieamers in

enhancing their teaching and learming in class.

Therefore, the researcher noticed that leamers at Hiengisizwe work
collaboratively with their teachers using the avaitable resources to enhance ther
teaching and leaming in the environmerit of outcomes-based education. This
exposes leamers to multiple contexts as well as stimulating a varety of cognitive
processes and vaned ieaming\ experiences centers o serve the needs of
tearmers and enrich feamers learming and makes teaming fur to all feamers.
Teachers highlighted the need and provision of resources and faciiities fo

enhance outcomes based enviroriment in school.

4:7 CASE STUDY TWO

Case study two was conducted at Mkomeio Primary school. Mkiomelo is situated
at Folweni in B section. it is the neighbouring schoof of Hiengisizwe Primary
school. Their enrolment in schoot is eight hundred and fifty three (853) learmiers,
twenty two (18) teachers and four (4) management staff. There are fourteen (14)
classrooms and one principals office. The following table represent number of

ctassrooms per grade and the number of leamers and teachers in each grade.

104



GRADES | Grade1 Grade 2 Grade3 | Graded |
| 'No of grades [ I3 3 4
Tﬁo. of tearners | 252 164 190 247
No. of teachers | 6 |3 |3 | 6
Tdbie 7T Rumiber of grades, teachers and learners in schiool

The vision and the educational mission statement of the school is to promote the
culture of teaming and teaching and to provide refevant and quality education to

fearners and ensures that they hold high morat vatues.

Mkiomiglo is an urider resourced school. There are no hardware like computers,
tefevision, radios, photocopying machines and others. Thiere are prescribed
textbooks and stationeries like exercise books, rulers, pen and pencits supptied
by the Depariment of Education. There is no eteciricily instaifled inside the
classroom. Onty the principals office which has access {o eleciricity. There is no
resources center. There is a shortage of iearning matenais such as desks and

chairs.

Even though there are no hardware in schools, like computers, the researcher
noticed that, teachers use availabie resources fike newspapers, magazines,
chatkboards, posters, cartoons, resources from the environment, waste and

resources from the community. In an interview session, teachers highlighted that,
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they use available resources in enhancing their teaching and leaming in
outcomes based environment. These resources assists them in designing
meaningful activities like research projects for the feamers and they encourage

their teamers to use avaitable resvurces in their research projects.

As the new curricuium has a strong emphasis on learmers demonstrating an
understanding of their interretationiship between people and the naturat
environment, Ms Miaba highlighted that (in an interview) they also use
excursions as part of meaningful resources ir outcomes based education in their
school. She pointed out that excursions broaden the horizons of the fearners,
and they are vital part of the cumiculum and of the leamers overall education at
school. Therefore excursions offer teamers a range of practical experiences,
which Fardouly (1994) states that leamers can use them {o move through to
greater heighis of fearning. Leaming through experiences ensures that leamers
observe, thirk, analyze, synthesize, evaluate and apply what they have feamit to
their lives i generat.

Evert Bonwell and Eison (1994) stress the point that educators should fook at
strategies where feamers are more engaged in doing things and thinking about

what they are doing than passively engaging in the classroom.

Ms Wiaba highlighted that on excursions learners are on a first hand basic,
engaging with what is before them that is different from what goes on in a
traditionaf setting fike school. Even Vaidez, Nowakowski and Rasmussen (1994)
also stress that the role of leamers is to explore and interact with their
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environment and their physicai world. Therefore, excursions enabie ieamers {o
become their own producers of knowledge which is refevant to their realities.
When leamers participate in out of the ciassroom programmes, they begin o
take responsibility for their own {eaming thus enrich their educationat

experiences and the researcher aiso believes is vital in this twenty-first century.

Teachers at Mklomelo Primary highlighted that, (interview) using resources in
outcomes based education provide a fertiie learning environment and teamers
are working effectively in groups and are taking responsibility for their own
ieaming. Learning becomes leamer-centred because feamers are engaging in
research tasks and involved in a dialectical exchange of ideas in the classroom
context. Teachers aiso hightighted that, provision of enough resources and
'fac:i-ﬁties in schoots should be taken into consideration and the development of
appropriate mfrastructural netwoks must be one of the first prionties the

government must atterid too in alt schoots.

4:8 CASE STUDY THREE

Case study three was conducted at Masuku Primary school. Masuku is situated
along the highway road of Umbumbulu at Foiweni in B section. The vision and
the mission statement of the school is the same as Hlergisizwe Primary school.
Their enrolment in school is three hundred and sixteen (316) feamers and seven
(7) teachers. There are four classrooms. There is a no staff-room, even the
principal does not have an office. The following table represent the number of
classrooms , feamers and teachers in each grade.
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- GRADES | Grade1 | Grade2 Grade3
No. of Grades 2 ] 1 | 1
No. of fearners | 123 — 103 30
No. of Teachers | 3 ' 2 | 2

L
Tabie 8 Numiber of grades, fearners and teachers in schoof

Masuku is an under-resourced school. Resources which are avaifable are in-
adequate except the prescrived textbooks and statioreries which are provided
every-year by the Department of Education even though it reaches school after
the first term of the year. There are no educational technoiogy equipment such
as television, radio, computers photocopying machines and others. Even the

schooi does not have a resources-centre.

The infrastructure of the schootis not conducive to teaching and leaming. There
is no eiectricity, not enough ieaming space for learners and ctassrooms are over-
crowded. Out of four classrooms, two classrooms have no doors. £ven the
windows are broken. The schoot faces burgtary. in an interview teachers stated
that, doors are stripped by community members, even the leaming materials
such as desks, chairs and tabie are stoien by the community members. i_earners
share desks and sits in three's and in four's in one desk. School buildings are

not fenced and facks security.




Teachers rely on texibooks and chalkboard as resources of enharicing their
teachirig and leaming. The researcher noficed that, (observation session)
teaching and ieaming is teacher-centred and less fearner-centred. Even teachers
hightighted that (in an interview) they struggle to teach under such conditions that
prevaits i schoot. Therefore, teaching and fearming in schoof is not effectively
resource- pased. Even leamers do not practise the hands-on skills like creating
differernt modeis based on the igaming aclivilies designed by teachers. Teachers
fack skills, confiderice, effective training of using other resources to enharnce

outcomes-based education in their teaching and feaming context.

4.9 CONCLUSTON
Chapter four summarizes the research findings of the study. The main issues
discussed a short description of Folweni township, schools at Folwer; resources

and facifities in schools, and three different cases studies.

The researcher noticed that the targeted schoots for the study namely
Hlengisizwe, Masuku and Mklomeio are under-resourced schools. Schools tack
various facilities of teaching and leaming in the environment of outcomes based
Education. Lack of education technology equipment, electricity, learming spaces,
leaming materiais, and resource centres are contributing factors which needs

urgent attenttion by the Department of Education.
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Teachers rely on resources like waste, environmeni, community, texibooks,
chalkboards, posters, and newspapers. But teachers are working hard to provide
a fertife fearning environment for their leamers. Teachers engage their ieamers in
excursions, which are resources from the environment, even i the educationat
research projects. They encourage their ieamers {0 use avaifable resources in
their activities as well as in their research projects. This helps leamers in
developing a positive attitude for their leaming and enabies them to discover
ways i which they can improve their performance. Teachers also highlighted
that (interview]) they use available resources in schoof in designing the ieaming
activities and in enhancing OBE. Therefore, resources are one of the pathways in
which teaching and teaming can become truly democratic, open and enjoyabie.
Learmers feam to be enquirng interested young feamers- setting out on the road
of fife-long ieaming. This re-emphasises the role of the leamer in education with

the teacher as @ mediator.

The foltowing chapter discusses the detaited analysis of the research study.
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CHAPTER 5
5 DATA ANALYSIS
5:1 INTRODUCTION
Data anatysis is based on the data collecied by means of questionnaires,
interviews and observations. Observations ang interviews were conducted first
before compieting the questionnaires. (Appendix 2 and 3). Questionnaires were
divided infto two sections. The first section had to do with the demographic details
of the respondents and the second section had to do with the answering of the

guestions refated to the study.

Out of eleven (11) teachers in three schools, only eight (8) teachers who
responded accurately by fiiling the guestionnaires cormrectly and out of three

hundred and forty three (343) learners, only three hundred and twenty seven

(327) responded accurately by filling in the questionnaire.

5:2 QUESTIONNAIRES (APPENDIX Z and 3)

5:2:1 SUMMARY OF TEACHERS DEMOGRAPHIC DETAILS

The following ftable represents the demographic details of teachers who

participated in the study.

[ Gender | Percentage | Age | Experience | Race | Language |
| Female 1 100%. : 30-55yrs. | B6-29years | Africans Zulu and Xhosa
L
Tabie 8 Teachers demographic detaiis
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5.2.2 QUESTION ABOUT RESOURCES

As resources aré one of the pathways by which teaching and learming can

become truly democratic, open, and enjoyabie, the foilowing tabie (lable 10j

represents different resources used by teachers in their teachirig arid feaming

coritexts.
"TYPES OF WASTE | ENVIRONMENT ‘ COMMUNITY T/IBOOK CHALKBOARD
| RESOURCES ‘
HLENGISIZWE 0% 85% 60% 70% 55%
MASUKU 45% 529% 40% 90% 100%
ﬁ‘WKLoMELo B5% 70% 55% 85% 80%
Tabie i

V] Types of resources used by teachiers in schoois

For effective teaching and leaming in schools, resources play an important rofe

as usefui toots for teaching and learning and helps leamers to get to the heart of

information, ideas, and concepts more quickly.

Tabte ten (10) indicates that ninety percent (90 % ) of teachers at Hiengisizwe

Primary Schoot rety on waste resources in enhancing their teaching and leaming

in schoots, eighty five percent (85%) on resources from the environment , Sixty

percent (60%) on community as a resource, seventy percent (70%) on textbooks

as resources from the media and fifty five percent (55%) on chaikboard as a

FESoUrce.
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At Masuku Primary, forty five percent (45%) of teachers rely on waste resources
in enhancing their teaching and fearning in schoof, fifty two percent (62%) on
resources from the environment, forty percent (40%) on community as a
resource, ninety percent (80%) on texibooks as resources from the media and
on hundred percent {100%]j on chaikboard as a resource.

At Mklomelo Primary, sixty five percent (65%) of {eachers rely on waste
resources in enhancing their teaching and tearning in schoof, sevénty percernt
{70%) on resources from the environment, fifty five percerit (66%) on community
as a resource, eighty Tive percent (85%) on textbooks as resources from the

media and eighty percent {(80%) on chalkboard as a resource.

5:2:3 QUESTIONS ABOUT METHODS
As there are many methods of education and ftraining, ranging from teacher-
centred, subject centred to leamer- centred, the following table (11) represents

different methiods of teaching and leaming used by teachers i schools.

| TEACHER CENTRED | GRADING | LEARNER CENTRED | GRADING

| Telling | FAIR , QuestionandAnsw_er GOQOD -

;Wextbook | FAIR | Brainstorming . GOOD

[Chaikboard TFAR | Discussion [GOOD -
i Discovery | GOOD |

] | Project Method GOOD-

Table 17 Methods of teaching and fearning
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According to Branch (1995]) the notion of a fearner- centred paradigm 1s intended for
professional design that encumber limiting , didactic, passive, singutar modes of teaching
and move towards an ai-témative designs which facilitate active, multi- functional,
inspirational situated approaches to learning. Therefore table eleven (11) indicates that
teachers rated learner- centred method good.  Learner — centred methods are good
because they challenge learners to think critically about what they do in groups, in their
research projects, as well as in their meaningfui aciivities. Learners get an oppotiunity to

apply whatever, theory given to them by the teacher into practice”.

Teachers also rated teacher- centred methods fair. “It is easier to accommodate increased
numbers of fearners as a teacher can attempt to provide a range of different learning
situations for the fearners all designed to match the type of material / resources bemg
covered and the level and sophistication of feamers. Many learning activities may
certainly involve a considerable proportion of individual or small group work, but the
teacher remains firmiy at the center and his or her experience with such learners is vitaily

mportant”

5:2:4 QUESTIONS ABOUT LEARNING AREAS
The teaming areas have replaced the traditional subjects. For each feaming area
there is a set of outcomes based on the critical outcomes, which give the most

important outcomes of leaming associated with the particular leaming area . The
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foliowing tabies (1Zandi3) represents the {eaming taught in the three schoois.

Table (12) represenis the leaming areas taught in the Foundation phase.

—

FOUNDATION PHASE

| 1. Literacy

. Numeracy

| fif. Life- skift

Tabfe 12 iLearning areas for the Foundation phase

The following tabie (13) represenis the ieaming areas taught in the intermediate
(19)

Phase.

E INTERMEDIATE PHASE

| L. Language, Literacy and Communication: LLC

’

f—

{ Il Mathematical Literacy, Mathematics and Mathematical Science: MLMMS

{ . Hurman and Social Science; HSS

{ IV. National Science: NS

: V. Technology. TECH

| V1. Art and Culture: AC

R
{ VIl Econamics and Management Science: EMS

t VI, Life Orentation: LO

Tabie 13 Learning areas for infermediate Phase
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5:2:5 ANALYSIS OF DATA FROM TEACHERS
The foliowing summaries the responses of feachiers on the use of resources in
oufcomes based education.
5:2:5:1 Teachers use \avaﬂ*a-b;e Tesources like newspapers, Magazines,
Chaikboard, Textbooks, Waste and others {0 assists fearers to see things

il different poirits of views.

5:2:5:2 Teachers stated that resources makes teaching and leaming fur,
and enjoyabie. Leaming becomes a sheer pieasure for everyone and

fearmiers tearm to share igeas and work on their own pace.

5:2:5:3 Teachers also stated that, resources heips them in drawing
attentiont to teamers, arouse their inferest, and o stimulate the humoristic
nature in leaming; Leamers become active participanis rather than

passive participants waiting to be filed with kniowledge and skills.

5:2:5:4 Teachers use resources in designing meaningful activities for
tearners. They engage their teamers in projects which leads feamers in
developing a positive attitude to their learning and enables them fio
discover ways in which they can improve their performance in schoot.
Therefore resources empower leamers who are capable of making

independent, analytical and creative judgment about their leaming.

Pl
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5:2:5:5 Using resources in OBE enables them to become Taciiitators of the
leaming process rather than dominating it and selecting what is to be
feamt and their teaching methods changed from teacher-centred (o
learrer-centred even though some of them are stifl dominating the
fgaming environmernt in their classrooms. They are no fonger authoritarian
figures in their classrooms but 'they work collaboratively with their feamers

in achieving the desire outcomes.

5:2:5:6 About 256% of teachers still believe that textbooks and chalkboard
are the effective and meaningful resource in eaching and leaming,
mearing that they lack skilts and confidence of integrating other resource
in their teaching and feaming context. Thus this feads to leamers not
dgeveloping the full rarige of thinking, communicatiorn, problem solving, and

hand on skilis practice.

5:3 SUMMARY OF LEARNERS DEMOGRAPHIC DETATLS
The following table represents the demographic details of ieamers who

participate in the study.

_'[ GENDER | PERCENTAGE | AGE | RACE | LANGUAGE
:} Females [63% %6—1031{5 ["Africans t Zulu
[ Males 37% B6-11yrs | Africans 1 Zulu

Tabie 14 Learners demographic detaiis
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Out of ninety five percent (95%) leamers, eighty five percent (85%) fearners
know their demographic details, six percent (6%) did not know their demographic
detaits and four percent (4%) missed out the columns and recorded their names

only.

5:3:1 SUMMARY OF LEARNER PARTICIPATTION.

Graph 1 Summary of fearner participation

95% are leamers who participated in the study.

5% are leamers who did not participate in the study.

5:3:2 RESOURCES KNOWN AND USED BY LEARNERS 1IN

SCHOOLS AND AT HOME.
The foliowing table (15) represents the percentage of resources knowrn and used

by ieamers in school and at home.
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| RESOURCES PERCENTAGE
Television | 65%

| Video Cameras : 45%

| Radio 100%
Nurses | 100%

i Priests | 160%

| Waste materials ﬁ 100%

| Magazines and Newspapers | 75%
Computers _ 25% -

[Resources from the environment | 100%

b I

Tabie 15 RESGURCES KNOWN AND USED BY LEARNERS IN
SCHOGLS AND AT HOME.

Table Fifteen (15) indicates that sixty five percent (65%) of feamers histen and watch
television at home, forty five percent (45%) know video cameras and watch video
cassettes, one hundred percent (100%) knows nurses at hospitals, clinics, homes, even at
school, one hundred percent (100 %) know various waste materials and also bring them
to school tike tins, magazines, cardboard boxes, and others, seventy five percent (75%)
use magazines and newspapers at home even at school in their research projecis, twenty
five percent (25%;) know but are not too famitiar with computers and one hundred percent
(100%) know resources from the environment like trees, animals, roads, houses and

others.
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5:3:3 ANALYSIS OF DATA FROM LEARNERS
The foftowing summarizes the responses of learners on the use of resources in

Outcomes Based Education.

5:3:3:1 Resources enables learners to tearn different things ranging from content
to skifls. Content is seen as means to an end, the being the critical autonomy.
Therefore there was a more wider and open course conient between teachers
and {earners. Both of them were invoived in diaiogue on ali aspects of course

cortent.

5:3:3:2 Resources empowered ieamers {0 be capable of making independert,

analytical and creative judgment about their leaming.

5:3:3:3 Using resources in outcomes based leaming encourages leamers to be
active participants rather than passive feamers waiting to be filled with

kriowtedge and skills.

5:3:3:4 Learmers were involved in research tasks and in meaningful activities.

This encourages them in developing research skifis, thinking, communication and

probiem solving skifls.
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5:3:3:5 Some fearmners did not develop their full range of thinking,
communication, and problem solving skilfs. The reason being the fack of skills
and confidence from teachers in integrating resources in their teaching and
learning contexts. especially those teachers who used textbooks and chatkboard

as resources of enhancing their teaching and ieéaming in schioois.

5:4 LIMITATIONS AND CONSTRAINTS

The fimitation ana constraints of this study are as foillows: -

5:4:1 Beirig the researcher, 1 have played a dual roie of being a researcher and
ar educator as the study aiso focused on my school. Therefore, the time factor

was also one of the limitations.

5:4:2 The study was limited to only three primary schools at Folwerii. The reason

being the geographical factors as welf as the duration of conducting the research.

5:4:3 Financial problems was also another contributing factor since money was

needed for the supply of questionnaire and interview scheduies. (Appendix).

5:4:4 Money for traveling and other equipments such &s video camera was

needed for conducting this study.
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5:4:5 Another major constraint was met during the interview sessions. Tea
and teamers gave the researcher some resporses they thought the researcner
wanted o krnow. This ied to socially desirabie answers which actuaily did not

form part of the study. Therefore, generalizability was a major probiem.

5:4:86 Some teachers felt uncomfortabie during the research study. The reason
being that some teachers feit that the researcher wilt display their skeptism about
change in their teaching and learning content. Gther reasons are kept a secret

by the researchersince they are very sensitive.

5:5 CONCLUSION

Based on the data collected arid analyzed by the researcher, the researcher
conciude by saying that, i@achers in schoois struggie with basic resources and
facilities. Lack of resources and proper facilities fike electricity, fearning spaces,

resources centers and others hinders the better progress in schoois.

Teachers use waste, community and environment as resources of enhancing
QOutcomes Based Education in schoois. Some teachers use textbooks and
chalkboard as effective and meaningful resources. This ted to some teachers not
developing effective skills and confidence of integrating resources in their

teaching and learning enviroriment.

The researcher also noticed that, some teachers were working hard to provide a
fertite leaming environment with few resources and their methods of teaching
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changed from teacher-centred to leamer-cenired approaches. Teachers engage
their leamer in many projects like collecting cans and encourage them fo use

avaitable resources in their educationat research projects.

Engaging tearmers in research projects opens up the doors 10 a rnew class of
capabilities and enables teachers to become facilitators rather than dominating it
and selecting what is to be fearnt. Using resources in outcome based
environment exposes fearmers to muitiple context as weil as stimuiating their

cogritive processes.

Therefore adequate resources are esseritial in education and training institutions.
Resources must bé seen as means of deepening, enriching and broadening the
curriculum. Teachers must not use resources to update their methods, to
entertain, o keep leamers occupied or because resources seems o apply 1© a
certain topic in a cuiriculum. Resources must provide feamiers with leaming
stimulus and evoke ieamers responses. The availability of resources and
facilities will make it possible for teachers to realize different teaming outcomes

and improving instructions in different leaming area.

To sum up, teachers, leamers, and other stakeholders must be involved in the

provision of educationai potential.



CHAPTER ©

RECOMMENDATION AND CONCLUSION

6.1 INTRODUCTION

At the heart of the transformation process fies a need for fechnology-enhanced
jeaming, Therefore, resource-based ieaming is of vital importance in any
education and training institution. Empowerng teachers, fearners, school
management teams, and schoot goveming bodies in using vanous resources in
any teaching and tearring context, wilt assist in improving the quality of feaming

process in a variety of leaming context.

This chapter evaluates the summary of the report in order to help readers who do
not have time to read the whoie repori. it also inciudes specific and practical
suggestions of what can be done to improve the use of resources in Qutcomes

Based Education.

- 0.2 RECOMMENDATIONS

6.2.1 TO THE DEPARTMENT OF EDUCATION

Provision of resources arid facifities in schools should be taken into consideration
in order to deliver quality life-long leaming to aft learners. A variety of resources
and facitities for basic education to all leamers within educationat institutions
should be made avaitable and accessibfe. Thé users of resources should be
-i'_r‘rvo-lved in the planning and allocation of resources and have ’rhé authority to

manage and re-aflocate resources. This wilt improve access to higher fevels of



education, facilitate job creation and will ensure that larger numbers of people

are skilted in refation to the development of the economy.

6.2.2 TO THE MAJOR PHYSICAL INFRASTRUCTURE PROVIDERS

As there is a need for the developmerit of appropriate infrastructurat networks in
schoofs such as tefecommunications systems, electricity, technological hardware
and others, the major physical infrastructure providers must ensure that every
teaching and feaming site should be abfe to enhance its work with the advantage
ade possibfe by electricity. Therefore electrification of alt schools by ron-
govemmental organizations such as Escom and Telkom must be met as a
prerequigite in education and trainirg, before technology-entance -i-e*a-r%‘ri-n'g can
ptay a useful role in solving the country’s educational probtems. Therefore,
structured refationship must be established betweeri the Department of
Education and major physical infrastructure providers in order to focus on

providing physical infrastructure to att site of fearming.

6.2.3 TO THE GOVERNMENT TRAINING INITIATIVES

They must ensure that workshops and seminars are organized to assists
teachers in accurate and relevants ways of using resources in outcomes
educations. This will stimulate both teachers, fearmers, 'school management
teams, and school government bodies in taking greater responsibiiities in
developing teaching and learning contexts which are fiuid and dynarmic changing

spheres of life.
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6.2.4 TO THE TEACHERS

Teachers must upgrade themselves in various educationat institutions suct as
colieges, universities and others with various skills necessary to maximize the
use of various resources in OBE. Teachers musty be able to respond flexible and
sensitively to the needs of their leamers and to deploy various resources which
are flexible in use in the classroom context. Teachers must not use resources to
update their method to entertain, to keep leamers occupied or because
resources seems 1o apply to a certain topic it the curricutum. Teachers shoutd
aim to understand the nature of their leamers experiences in using the sources

rather thar assume that they already know about it.

6.2.5 TO THE EDUCATIONAL INSTITUTIONS

Educationat institutions must help teachers devetop their own ability to teami. it
must help them devefop higher-order skills such as how to manage resources for
learming, how to pose questions to the learmers, and how to meet special learming
needs. Therefore teachers need intensive exposure to resource based leaming
and the integration of technology into the leaming process in various educationat
institutions. Teachers must have interest in using a wider range of resources {o
design leaming activities. They need to improve their pedagogical skills fro
example, they need to be aware of what is required in creating a leamer-centred

environment in terms of refated activities.
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6.2.6 TO THE PRINCIPALS, SCHOOLS GOVERNING BODIES AND THE
DEPARTMENT OF EDUCATION

As schools have a major problem of security like fencing the schoot to safeguard
their least resources, this makes things difficuit when this schoois go out to ask
for sponsors. Even the employed security in schoois are not fully armed, this
makes the conditions in schools to become worse. Therefore strong tinks
between the department of education principat and a school goveming bodies is
of vitai importance to ensure strong security in schoois. They must interact with
some non-govermmental organizations like Telkom for sponsors in paying the

security in schoois.

6.3 CONCLUSION
This study took about twelve (12) months. It involved three hundred and forty
three (343) learmers and eieven (11) teachers in three different schoois namely

Hiengisizwe, Masuku and Mklometo.

The resuits of the questionnaires, observations and interviews indicated that
schools lack basic resources and facilities. Teachers use available resources
such as waste, environment, community, textbooks and chalkboards as
resources to enhance Outcomes Based Education. This led to some teachers not
developing effective skills and confidence of integrating other resources in their
teaching and feaming contexts which feads to some teachers not developing

their fuli range of communication, thinking, and probiem soiving skifis.
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As resources piay a vital role in enhancing Outcomes Based Education in any .
teaching and teaming context, teachers must be equipped with the necessary
and retevant skifls of using various resources in ouicomes based education.
Now, it is possible to say that, using resources in OBE exposes leamers to
multiple context as well as stimulating a variety of cognitive processes.
Resources help leamers in developing a positive attitude for their leaming and

enabtes them to discover ways in which they can improve their performances.

As we have moved from the post-apartheid system of education to a process of
change which is democracy where education should be equal to all leaming
context, therefore equal education should mean equal resources, facilities, and

equat infrastructural networks to ait teamers of various or different backgrounds.
Therefore this topic is important for alt education and training institutions in order

to be in tine with the new system of using resources in Cutcomes Based

Education.
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Appendix 1

A map of Folweni area




Appendix Z
TEACHERS QUESTIONNAIRE
The purpose of this questionnaire is toﬂ-inv'estiga'te about the use of resources in
‘Outcomes Based Education. You ar:e :;sked' to honestly fill in this questionnaire.
All information obtained will be used for the research purposes. Please do not

‘write your name.

A:DEMOGRAPHIC DATA

Kindly make a tick in the appropriate space below: »
GENDER Male [ Female [

‘Home language Zulu [ Xhosa [

Age Group 25-35yrs[] Above T3
Qualifications Diplomal ] Degree L]

Name of school

SECTIiON B
Give your opinion in refation to each of the following statements.

1.What fearning areas do you teach in class?




}. What resources do you use in class? Mention briefly

AN M EE T K R EKENE RN KT PR A KRB Sk R N R E S NP N AN E XN NS RN NS R EE AR N U N KN K PN B EN G R PN KO R A RN N RN B NN F U KRN RN NI NP RO R AN R UURRNNER
KRN TEX PRSP NEA P AN EEU N RN S KA R BN NN E AU N BN BN NN U R UK A SR U A A A F A U I F Y Y PN NS NN AN KNSRV M NKT B R P U PR AU N U S X RN A AN T ENER X AN
I A RET KK RGN AN N KN NN NN Ry NG S N A NN T SN ATV BN R A E R BT E UK NN KRR KN E N RN NN KNG NEAN U BTN KRN RN AN A IS SR E T F XN AR T U N SRR KNY
KRR N r R NN RN U PRI NN KKK RN I N B A N R W AN AN A U A B I NN RN N NS P A R AN S PN I RN B XN YU KA F RN O N AT AP X I E AR T UK G NN NN N RRERY
AR KRN KER RN R BN R U N Y CE SN N K CC E P N E XN Y I N RS NN ENE RS AN EN KB XU F NN X XN R E N NS U KX SRR E N RN FEN SN XU NP CFE AR EACFXX NP A NREREN NEN

A YR BV R AR SR AT AR AN AL N D U AN AU R N U R K AN AN N E N Ay NN R BN N R F RN E N N T ¥ I N NS E R RGN RN RN R ER U N S MU KSRV FUK NG RO ERT pus

3. How do you use resoutces in an OBE context? Explain how.
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4. Do resources intergrate with other learning areas? Explain how,

AN KR BB KNSR NS A RN R P E R E ANy AN NN B RNV E NS NN E RN U XN KU N B HE AR NN KR S E KN XU E R RN KNE NN N AN KU XA WA KR AR R KRN AN KRN
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5. Why are resources important in your teaching context? Explain briefly.
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6. Do your learners enjoy using resources in OBE?

A NS E B r AT BN N E TR IR TR RN A RN AN OO T B PN R T AN N XD N SRR RS AN WA D AN AR KT R AN S F A SN G PR G AN U S N U U R N K N E N NN R RS T U U T KR C N N KN KA BN N K AT

7. What activities do your learners enjoy best? List some
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8. Has your teaching methods changed because of OBE. If so, how?
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RESEARCH INSTRUMENTS

QUESTIONNAIRES

LEARNERS QUESTIONNAIRE

A: DEMOGRAPHIC DATA

Kindly make a tick in the appropriate space below:-

i
Gender : Male ] Female [ |
Home Language : Zulu D Xhosa D
Age Group : 7-9Yrs D ; 10-12 YrsD

Grade : 1 [ 2[ ] | 3]

Sotho D
Above D
4[]

Name of School T MmmeneNeseararNASEaAEREERASR AR ARES RN AR NSEOARARO SRR REA RN RS AR AR AR RS
SECTION B:

Give your opinion in relation to each of the following statements.

1. What learning areas do you learn in class?



2. What learning resources do you use in your learning areas?

YA NNEUEA NS AN AN EAS EAENNAEEEEKABSNANE NN ERAT NN AR AN AN R R AR SAN OISR AN RNV SR AN RN RS RARNANRSTYSIARRNARURNIARAAY
P AR YN ATANRS YEEAEE MRS AERA N U RENEI U S EN AN A IAR T DN RN A TN N RIS AN SR AR A AR EE N AR SN AN A NGO N AU NS SN AR NI N A A DN A AR TR ATEN N
NN AR AEE AN NN BN R ANNE AN R KR RSN AN RN SR AR AN AN A AN AN R TN F RN AN S RN A NN U AP R S TN R INN IR AN TN AN ARR N ARG U AAE ARSI RRERARR RS
H#EEIIRAEAEAENSEENENEAANANSESNSNEZANINENANDIANS NI AAZNE N AN NN NN SRR AN RN RN R I A AN R AN A RN NN NSRS UNARAS AR A I AN DARERIENR
AN AN S AI NI AN AR UM AN AR AN AT AN A RN SN NN G IR N AN N NS A NN R R AR N AR AN AN AR N U R AR QSRS URE AN NV B R BN OEERANNR

AN ABRNEERENA NN NN AMANAEE AR NS A NN N AN AN XA NN NN E N SO N E AN S NN S N A IS ARSI N E R R T NI R AR NSNS RSN AN S UN S AR XA NNE AR S SRR BN RN

3. Do you collect cans, bottles, newspapers, cardboard boxes and other
waste materials at school.

AR NAA N E AN R A A N A B EA N NN N F N NN B URA NS AR SV AN AN S SN R AN A NS N A AD NN NG NN N NN B RN AN AU EN A MU U RN ARG B RN U NA S AN N DU AR
AN RN RN EAN AN A SN AU AT N R AN RN A AN NN R AR A SN N AN AN A A S R A N AR S S NS P A N NN A AR N NN AR S AU RN RN S SN BN I A NN ARE QIR ANSE RN AN
AR AN EE AN R IS SRR E AN NN NN A UN NN NSNS E N AR R AP IE AR AN A RN AN VR DA SN AN RS N AR P NN N R KN NN AN N NN WD UNENNSARA TN
AN AN IR NN NN RN EUSAEC ARSI NAREAN SN RS E A AN S AN S IR NE R BN SN KA NS AEG NN B EEE S XU EAANGAAIMANN AN EER ARSI ANAITEEMAIANRTUSENT D
AR RSN AR AT AN I NI N R A IR AN AN NN R A A S AN S E NN AR A RN A AN N AN NN A AN R S A A NS NG AN AN SRR AN AN AN QSO N IO SO u A NN SN A O AT

NS B S A N AR AR NS R NN P I AR NS NV A AN AN S P AR NN A RN A A S RS NN NS R SN RGN NN AN UAN AN RN NN SR NAA RN NN A NN U NARRAE N

4. Do you enjoy your learning activities in your groups using various
resources in OBE. '

RN RS RN SN RN NN NS AN SRR MR AN A RN AN G ARG AN N AU N AN R A A AN S AR B NS AN A PN NN A ANS SN E AN NS N U RN RN NES NAA NN AN ANDERAR U

5. Do your teachers take you out on excursions?.

I RS N N NS R TN N R N B RN N N I E N R R PSR IR S A NS ST N E RN S N A NN NG A A NN AN NP S AN R AP A SR AN R A A NS NN RO A AR LU AN RSN NN R AR RRNERE AN
BN AN R RN A NN N ANA R S AN NI NS AN NN A KA A RN A RN S AN IS N AU NG AN NN S AAN R TN NN A S E NN NG A RN A AN NN AN NG AN NN U NS RAR RN RN
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6. How do you feel about being outside the school environment

AN EEEERAREA NN S SN S RN EEEEREIER IR O ASNA RN A NN AP E N AR A RS AN SARE NS U S AN KINSATATA AR RN TN DA NN SR I U RN UEA NN Sa AR E AR E A
AR IR RSN ANFANAE TN ZR SN PAD NI ER S AR NN AR AN AN NN A N A AR AN A A P A SN U AN NN E S AN NN SN I NS T N AASAE P RN RNV UNE RS USRS T AT
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7. Do you watch television at home

ERS AR RN E S A AN AN NN IN AN A NN AN EE I AN B AR NSNS VAR AY I RO E R DA S R A N AN NN AN S RO NS N NN NSNS AN RS R ASIEARARDARBRIAINED
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8. What educational programmes do you watch on television.
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9. Do you read comics in newspapers
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10. Do you listen to the radio’s educational programmes.




Appendix 4

INTERVIEW SCHEDULES

TEACHERS INTERVIEW SCHEDULE

How do you feel about your school.
What learning areas do you teach in class

How is your relationship with your learners in class

N L

What resources do you use when working with your learners during the )

teaching and learning context

5. Do your learners enjoy learning in school

6. Do you engage them on excursions

7. How do learners feel about using resources in Qutcomes Based Education

8. Do you think resources in Qutcomes Based Education can help learners
and teachers in teaching and learning context.

9. What do you think are the perceptions of your colleagues concerning the
use of resources in Outcomes Based Education

10. What resources do you think should be provided in school by the

Department Of Education to back up OBE in schools




St — e e w

LEARNERS INTERVIEW SCHEDULE

. Do you love your teachers?

How do you feel about your learning environment at school?

. What learning areas do you learn and do in class?

Do you enjoy your learning in school?

What learning resource do you use in class?

Why do you use them?

. Do priests, nurses, parents and other people visit your school?
8. Do your teachers take you out on excursions?

9. What kinds of models can you make using various resources in
‘school?

NOUTAWNH

1k you for participating
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1: Communicate effectively using visual,
mathematical and/or language skills in the

modes of oral and/or written presentation;.

2: Identify and solve problems by using creative

and critical thinking; '

3: Organise and manage themselves and their

activities responsibly and effectively;

4: Work-effectively with others in a group;

5: Collect/analyse, organise and critically evalu-

-ate information; : '

6: Jse science and technology effectively and

critically, showing responsibility towards the

environment and health of others;

7: Understand that the worid is a set of related

systems. This means that problem-solving

contexts do not exist in isolation.

COMMUNICATE EFFECTIVELY
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Appendix 8
Clockwork Courage!
C Criticos, UND

Infroduction

The peaceful demise of apartheid and the country’s first democratic elections is
regarded as one of the 20" century’s social miracles. Nelson Mandela or Madiba as
he is affectionately known - is the hero who is most strongly associated with this
miracle. Mandela is often called upon to cast his “ Madiba magic” - to resolve political
crises and to spur national sports teams to victory. One area where even the
“Madiba magic” has had no power is education - education is in a crisis, teachers are
dispirited and pupils are disillusioned as the revolutionary fervour of Peoples
Education has evaporated. Evidence of parents’ impatience with the government’s
efforts to replace apartheid education can be seen in the record growth of private
‘schools and colleges.

In part, the slow pace of change in education is due to the monumental challenge of
dismantling the apartheid education system and repiacing it with a non-racial and
equitable system. To this end, enormous strides have been made in the constitution
and policy for a more equitable and appropriate education system. But implementing
the blueprint to resolve the “education crisis” and undo the apartheid legacy is
proving more difficult than formulating the plans.

Curriculm, resources and Jearning spaces can each be regarded as crucial
components in the implementation of the new post-apartheid education system. In
my report | will highlight some of the landmark developments and principal features
which characterise these components of education.

The common response o our crisis has been to abandon hope or look for some
outside intervention such as foreign aid or a wonder technology (like the intemet).
The courageous and less common response has been to find soluticns in the
teachers and pupils and in local everyday resources.

So, my report is a story about courage - it is about people who have declared war on
inappropriate education and who have relied on their wits and basic resources as
weapons. They have few allies and cannot afford sophisticated technological
weapons in the education battle.

The clockwork Paradigm of Technology

I have brought along an invention that is manufactured in South Africa to illustrate
the paradigm of educational technology that is taking root at home. This wind-up
radio is an ingenious combination of technologies which span many centuries and
now make it possible to use radio communication in areas without electricity or
where the people can not afford to purchase batteries. Sixty turns of the radio’s
handle will store enough energy to give you over one hour of listening. UNESCO and
other aid agencies have extensively used it for the last few years. Long after you
have forgotten the detailed argument of my presentation you will still remember the
clockwork radio and its illustration of the principles of technology which | have called
the clockwork paradigm of technology.

The clockwork radio offers us a tangible metaphor for technology, which we can
apply in most applications of development and technology transfer in education. A
few months ago we were engaged in a conference that attempted to envision
education in South Africa in the 21% century - a paper presented by development
consultant, Philip Christensen, in which he sketched the need for dual character
technology for our region. He described two different types of educational technology

-2 types to suit the wide diversity of need the country - a high tech and a low tech
technology



A Clockwork Solutions

Rather than wait for new textbooks a number of teacher organisations and non-governmental organisations
have helped teachers and learners develop their own materials and to use indigenous knowledge and local
communities as their laboratories. On such example is the School Water Action Project (SWAP) in which
children develop skills associated with ecology and environmental responsibility as they undertake an audit of
water reserves. SWAP co-ordinator Rob O’'Donoghue leads groups of young students on his bicycle that is
equipped with a laptop, GPS system and a cellular telephone to upload field data recorded by students from

the spreadsheet to the SWAP home page.
: - 5 {"7 AT

.

Folding mountain bike equipped with laptop, GPS, Cell
Phone and Radio with integral power generator.

In this project the students are starting to develop some of the skills of citizenship and iocal action at the same
time as they refine their biological skills.

St

Resources

The Challenge
With most provincial departments of education short of funds - schools books and other essential materials
have not been supplied to schools. The worst hit by these shortages is schools in rural and poor areas.

A Clockwork Solution

Using inexpensive items such as newspapers and household chemica! - students and their resourceful
teachers are able to develop valuable learning resources. In addition to the utility of these resources the
teachers and students learn additional development and creative skills. In the previous example, which | gave
about the SWAP project the pupils use, inexpensive microbiological fields kit for conducting water tests
normally reserved for the high tech laboratory. (O'Donoghue, 1998)

In the water audit notes students are reminded about iundigenous knowledge on water purity and this is
contrasted scientific knowledge.

Costas Criticos AECT Convention, St Louis, February 1998 Page 2
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CALL TO ACTION: NiOBILISING CITIZENS TO BUILD.A SOUTH AFRICAN -

+ . EDUCATION AND TRAINING SYSTEM FOR THE 21% CENTURY - =

Stétemeht by P‘rofessor. Kader Asmal, Mipister of Education,
— Tuesday 27 July 1999. -~

Priority 9: We must deal urgently and purposefully with the HIV/AIDS emergency
in and through the education and training ‘stem :

This is the priority that underlies all priorities, for unless we succeed, we face a

future full of suffering and loss, with untold consequences for our communities and
the education institutions that serve them.

The Ministry of Education will work alongside the Ministry of Health to ensure that
the national education system plays its part to stem the epidemic, and to ensure that
the rights of all persons infected with the HIV virus are fully protected.
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touch

Jeff Mathews is using newspapers and magazines to solve
the problem of a lack of materials while encouraging
learners’ imaginations and promoting their awareness |

of the world, reports Pat Dooms

ACK of textbooks {n
the past was sufficient
reason for hoth teach-
ers and vindenis to go

24 on sirike. Not any-

more, says Dr Jcfl Mathews,
manager of the Print Media in
Education (PMIE}, a division of
the Prinl Media Association ol
South Africa (PMA). The problem
can be solved. “Newspapers and
magazines can.be used as valu-
able materal in (he. classroom.

tions such as “Why is there a
major political problem in
Zaire?”, “Is it ideal for one man
to hold presidency for three
decades? If yes or no, why?",
"Why does South Alrica seem-
Ingly-have more interest in see-
ing peace and stabilily in Zaire?"
These kinds of quesiions can
unravel many issues that relate
to democracy and peace,
believes Mathews. Lessons
abgut ubuntu and natiffa-bulld-

“Even the current concern by
students anct teanhers about the
lack of materlals relating to the
envisaged outcomes-based edu-
catlon is somethins ncwspapers
and magazines can address,”
says Mathews, One-areain
which he believes the print
media can play a parliculagy

significant role is in the ng
oi values, *

“The new educalion system
requires that we incunlcate into
our children values like democ-
racy, peace, ubuni{u, nation-

bit di{ficull to teach without ref-
erence to contemponrary mitedal
that students can relate to.
“For example, one of the topi-
cal Issues in the nwdia today is
what's happening i Zalre. The
stories being vl ehoul Zaire
ferifi thervae o ta o ntnghle

ing can be concretised by usinig,
for example, the Sowelan's.
nation-building competiion —
an annual event that celebiates
people who are-making a contri-_

-bution towards {he belienment

of Thelr communilies.

U158 hard for a teacher to talic
about ubuntu or building a
nation because these are con-
cepts. But ‘when students veaq
an article about someone who is
providing shelter to former sireet
children and providing for thelr

- educalion - ubuntu and natton-
“bullding and so on. But thatisa

bullding ~~ then it will be easy
for them to relate to these con-
cepts. And this is how the print

! an be practic 1S

classroom '
%&se examples, it should

not be diflicult {o convinee scep-
tical people that using newspa-
ners and magazines in the class-

X e S
Read newspapers: Jeff
Mathiews  PHOTO: SIDDIQUE DAVIDS

zines, while providing a routded
educaiion — (n that they have
news and featines on politics,
sports. consumer issues, educa-
tion, business. and so0 on —
entertain and inform at the

same time.Thismnalkes leanung

b much more [un.”

" Only through [he print media
“can “learners receive detalls of
the 30-second announcemenis
heard on the evening news. Only
through newspapers: can they
get the local news of the schoal.
camumunity and nelghbourhood.
Only through newspapers can
‘they get (0 know in detail what is
! g in 1] ety i}

live in. Newspapers and maga

Tare "completely consiun-
ab"“i instnyctional tonls. They

: :'M.'

[ 3
5 @
o .;-

they will need for a lifetime. They

le m ahoutl
world in which they live and will
work as adults — to cultivatean
awareness of the changes going
them every. day.
“They need to lea
tudes and v

i3 i1

hews says he strongly
belleves in “values in education”.
“I think one of the problems with
our education system In the
past was that we put emphasls
on lmowledge and missed out on’
values and attitudes.
" “Ifyou look at our new Const-
tution, it Is very strong on demo-
- cratic values like tolerance, nan-
violence and respect for other

maga
ues because they oficn

by print

reading because it is'sucha
basic ingredicnt in the life of any
soclety. .

Himself a man of words and
leiters, Mathews has written
widely and his publications
include works on the Anglo-Zalu
War of 1879, histary methodolo-
gy books and many papers an.
the skills-hased approach to
teaching and leaming,

3 e staried his career as a
H high school teacher, lec-
tured at a college of edu-
cation, became a history subject
advisor and Lhen a superinten-
dent of education in charge of
humanities subjecta _He s
{~ .
&t ' yye I
azines in the classroom because
he belleves this is the ideal wa

10 encouraga teachers to adopt

people's rights. Newspapers and
agazines can be used ju the

the outcomes-based approach

to their teaching.
He says ncwapapers

talk strongly about
jssues that have to do
with values.”

| think one-of the
problems with our ;7

and magazines can be
used effectively “not

dowed

Apart from {lliteracy, educationgystem schools but also as an

one of Mathews's con- in the past was . urce
cerns is South Africa’s - i many of the disad-
level of A-literacy — that we Pm —xantaged schools”.

defined as the practice €rmphasis on Having heard of,
6f not reading by those knowledgeand — and vistted, couniries

who can read. There is
a tendency by literate

missed out on

people of only listening Va!“es and
Lo radio or watching aftitudes

where print medla in
¢ducation initiatives
are succeeding.
Mathews says stmilar
initiatives in (he

television for their

" They are the only textbooks.” news and never read-
thia

ing a newspaper. ‘Thal can have
adverse effects on a natlon’s

S P POV TG RURRTOY SO ORI SR

rountry have a great

futwe. This 13 mote 32 bemuss
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To become expert readers, Chifdreh need to spend time masten'ng the j';shills
involved, write MYRNA"MACHET and ROSEMARIE LINDNER

HILDREN become profi
L-Icient and fluent readers

by reading. The more time
ey spend reading, the better
1ey become at it.

Until they have developed 2
2rtain level of proficiency, it is
ifficult for children to find plea-
Jre in the activity. It is there.
re essential that they spenda
reat deal of time learning and
ractising reading,

Reading is still the foundation
or all the subjects taught at pri
1ary -and secondary schools.
or this reason it is importam
1at ‘children are good readers
nd understand what they are
eading.

If children enjoy and cam
hoose what they read, and #
eading is done in a non-threat
ning environment, it becomes
asier to tempt them to read.

Teachers can encourage read
ag by introducing a free volun
ary reading programme. Many
eachers are reluctant to pw
ime aside for free voluntary
eading because they do not feg
hat time spent juUst reading &
lass is as beneficial as time

e |

PROJECT
UTERACY

R2ADOT 13 A ARITZ

spent doing other activities
such as grammar or spelling.
However, research carried
out overseas as well as in South
Africa proves that a free volun-
tary reading programme can im-

prove children’s grammar, read-

Ing and comprehension more
than time spent on conventional
language lessons.

A free reading programme re-
quires teachers to have a set
time every day in which children
read. It doesn’t matter what they
read, as long as they do read —
and they should be allowed to
read whatever they like,\even
comic books.
=+ Th¥ time put aside for this ac-
tivity need not be more than 15
minutes a day, but it must be
done on a regular basis and chil-
dren must understand that this

“informal, *

time is specifically for reading
and not for catching up with oth-
er work.

In addition, it is a good idea for
the teacher to spend this time

reading too.
The reason for this is that very

often we say to children that|

reading is important but we do
not show them this by reading
ourselves. Reading time in the

class should be reading time ior |

everyone, including the teacher.
In this way, the teacher acts as a
role model.

This type of programme has 2
positive effect on children’s af-
fective development, as it is an
"stress-reduced” envi-
ronment in which storybooks
can be enjoyed and learners can
develop an enthusiasm for read-
ing and the written language.

‘Kesearch shows that younger
children may be more easily mo-
tivated to do free voluntary
reading and may benefit more
than older children. However,

| this does not preclude introduc-

ing reading programmes to old-
er children, who can become in-
volved in schemes such as Rea-

‘| dathons and paired reading, ei-

ther with younger children, as a
community project or in group
work with their peers.

Prizes may also be offered as
an extra incentive to encourage .

children to participate.

It is a good idea to have a
classroom collection of books
for children to read. The reasons

| for this are as follows: -
® The books have been pre--

selected so the teacher knows
they are of the right leve] for the
children;

® The books are easily avail-
able and there are always books
there for children to continue
with if they have finished the
book they were readmg,

@ Children enjoy reading
books that their peers recom-
mend or that their friends have
already read; and
"~ @®There is no excuse for a

child not to have a book to -

read. -

Many schools do not have the
luxury of a classroom collection.
This problem can be addressed
| M Lo
® Arranging for block loans
from a nearby library;

® Encouraging children to
bring books
friends;

@ Asking parents to donate a
book on the child’s birthday.
This can have the chlld’s name
and birthday date inscribed in it;
and

' who encourage a love of read-
‘ing. Fathers therefore need to

“read with and to their children.

:unless the important people in

 ents, caregivers and teachers —

to share with.

@ Cutting out children’s sto-;
ries and articles publish .y in?
newspapers ~and magizines. ;
These could be mounted ‘on §
cardboard and covered with
plastic to ensure that they re- i

main usable for a reasonable is

penod
Parents and caregnvers can

read at home as well. Irrespec- %
tive of the age of the -child, a: o

each day which is family reading ,g

certain time.should be set aside !
T

time.

er with the children.
Many boys regard reading as |

“unimportant or something that |

only girls do. The reason for this !
is that it is usually the mother !
who reads to them when theyl

. are small. Teachers in thé early

grades also tend to be women.

- A% a result young boys often do

[ not have any male role models |

take special care to make time to

.. 1tis vital to give children every
opporturuty to practise and im-
prove their reading skills. They
are not going to become readers

their lives — such as their par-

encourage them to find the time
and give them reading matter to
practise these skills.

If you want- your children to

- value reading you have to show |
them It is important by spending

money on books, spending time
reading to and with them, and
encouraging them to spend time
reading. = . -

Only by dolng these things
can we build ‘a reading nation
and a culture of reading.

T}y saw!Mepuns-MMN

3359NnS Ol Aiu.aan 1V sai 'E)_NI'.I..I.nd

Parents or caregivers a
- should also sit down and spend ==
the time reading quietly togeth- '€ O

'-&
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THE TEACHER

»WHO WE ARE %ﬁ i
»E-MAIL US % )7

» SUBSCRIBE fue”
»ADVERTISE M-WEB

Johannesburg, South Africa. July, 1999 EMAIN INDEX
»THE TEACHER

& BACKCHAT

Radio education alive and
Kicking

.z Popular radio lessons have reduced
» )

2o wrein absenteeism at school, reports NICOLE
i-’“ TURNER

RELATED ARTICLES
*The ciassroom of the

n— e e i o i e e e e = - - miind r@@ChES INtO EVErY
. cormer

S the sun begins to stream through the windows of
\Marulana Primary school in Tembisa, grade 2
teacher Patricia Mokadi winds up a Freeplay radio,
and the daily 9am English lesson begins. The pupils are
all intensely focused on the radio as famifiar music blares
into the classroom. Then suddenly they burst into song.
"Hello, how are you?" they sing, shaking hands with
their neighbours vigorously, bright smiles on their faces.

The lesson is being broadcast
from Tembisa Info -- the
community radio station -- to
over 300 classes in 42 schools
helping grade 1 and 2 pupils
learn through lively interaction
with English in Action lessons.

pl

The lessons are developed and
recorded by the Open Learning
Systems Trust (Olset) and are
designed to implement the
learner-centered,
outcomes-based goals of
Curriculum 2005. Besides

A medium for alt people:
Schools with hardly any

developing listening skills, resources -- not even
English in Action involves electricity — can still
both teachers and pupils in the acGess I fearning
learning experience in el potential of educational

g €Xp €inanove radio programmes
way.

photo: kenneth muller
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The classroom of the mind
“reaches into every corner

SABC radio sees

I education as an

*integral part of its -
service, writes

Matthew Krouse :

f radio drama is called the “theatre of the
nund" then educational radio must cer-
-tainly-be the classroom of the mind.

s ’Th,e “mind classroom’ spans South Africa,
" taking a multi-faceted and multi-cultural ap-
- proach to learning through radio—- the most

transportable of mediums. But however wide
the radio broadcast net.seems to span, and
however accessible it is, radlo is seen as tele-
vision’®country cousin.’ ;

- Yet no other medium has the ablhty to éom-
mumcate with people from remote areas about

- immediate issues affecting them, in their own

languages. Presently there are 10 public ser-
vice stations on fm, broadcasting in the fol-
lowing languages: isiXhosa, sePedi, chiVen-

da, xiTsonga, isiZulu, seSotho, seTswana, .

siSwati, siNdebele, and Afrikaans.

The educational content of these are con-

trolled by the SABC but, according to the cor-

poration’s head of educational radio Fakir -

Hassan, “education content has needed to be

 decentralised, and education must not be mar-
keted as a separate product. It must be seen. .

as an integral part of the public service”.
As a result, stations don’t break transmission

for special educational content. Indeed, research
has shown that where transmission was bro-

ken for specral educational content listeners
would switch off. The SABC has therefore in-

fused radio with education, appointing special -

produccrs in regions. responsxble for makmg_

content relevant to their targeted audiences. |
SABC radio’s central educational unit de- .

velops educational content with partners like
the Department of Education at provincial and
national levels. Scripts are written in English
and are then sent to the regional stations for

translation and production, On this basis pro-
_grammes have been produced in these eight
“key areas: civic education’ (including recént’
‘voter education and aspects of adult basic ed-
ucation); health and the environment; com-

ierce and finance; early childhood develop-

ent; curriculum support; science and tech-
‘nology; educator development and youth and

culture

" The cumculum support programmes run in
the afternoons are: directed ‘at senior primary
and junior high levels and are 15 minutes long.

-These are a lot more formal than youth cul-

tural awareness programmes that aim to draw
youngsters back to their cultural roots. Obvi-

_ ‘ously, cultural programming has the advan-
‘tagé of being able to use drawcards like mu-

sic to keep hstenprs transﬁxed oy
Like television, competitions provxde further

incentive for listeners to tune in, and the SABC

gives away wind-up radios on all stations.
With the divide growing between those who
have technology and those who don’t, the

'SABC is aware that people in outlying areas

are finding less access to the multimedia boom.

In their drive to meet these excluded people’s
_ needs, the' SABC tries to cater for everyone,

inclnding care-giving grandmothers.

RIS T
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sorting education through technology

theTeacher

Yaur Guide 1o Educatian

ot
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Education

~*Enrich your mind. Enrich youy life.

www,sabceducation.com

gte

The Sunday Times wishes to
thar_\k the Telkom Foundation
for its generous Sponsorship
of copies of readRIGHT into
100 under-resourced schools

Sunday Times
education project

www.sundayt imes.co.za/education
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ISIFUNDAZWE -

PROVINCE OF OVINS
PROVINS
KWAZULU - NATAL SAKWAZULU - NATAL KWAZULU - NAT:
DEPARTMENT OF EDUCATION & CULTURE
UMNYANGO WEMFUNDO NAMASIKO
) DEPARTEMENT VAN ONDERWYS & KULTUUR
Ikheli Locinge .
Telegraphic Address : f/’?“ di
" Telegrafiese Adres 38.13‘:.:1’z l
F. ax No. ImibY 0 2
Ucingo 035 87343659 " Enquiges : Mrs E. O’Riordan
Telephone N_gl:a g
MR RBEN =i
Usuku © - J"X '
Date 15 December 1999 \ S 5013?&?\/’%1?22‘; 10/4/1
Datum L E)E:E)f)/‘/ ’ Verwysing

All Heads of Section at Head Office
Regional Chief Directors
Chief Directors ‘
Chief Superintendents of Education

TO:

KZN Circular No. 94.... of 1999

INVITATION TO OBSERVE CO_MPUTER TRAINING

1. You may remember that the World Bank funded a project in KwaZulu-Natal
which supplied five schools and a training centre with computer laboratories.
We are now commencing the 2* part of the training for the teachers and wish to
invite you to visit the venue at any time that suits you . We feel that it would be
of great interest to you to gain some insights into the most advanced use of
Information and Communication Technologies in previously disadvantaged
schools. Similar training will be taking place early next year when we commence
the Telkom project in which 131 KZN schools will be involved.

2. The following details will help you to observe this training in action.
Date 10—14 January 2000
Yenue SACOL Pietermaritzburg Campus/ Computer Lab

(previously Natal College of Education)

Time 8h00-17h00 daily

-

3. We would really appreciate your visit as it would be of great motivation to both
our teachers and trainers. :

(M. JARVIS
NTENDENT- GENERAL: KZNDEC



PROVINCE OF ISIFUNDAZWE PROVINSIE

KWAZULU-NATAL SAKWAZULU-NATAL KWAZULU-NATAL
DEPARTMENT OF HEALTH UMNYANGO WEZEMPILO DEPARTMENT VAN
GESONDHEID

DURBAN DURBAN DURBAN
TEL : 9079079 ‘PRIVATE BAG : X 014

. ISIKHWANA SEPOST : MOBENI
FAX : 9071958 PRIVAATSAK 1 4060
ENQUIRIES : DATE : REFERENCE :
IMIBUZO : ZMMAKHANYA USUKU : 28/06/00 INKOMBA : 8/2/6
NAVRAE : DATUM : VERWYSING :

DEPARTMENT OF HEALSH

Rotary Club ' |  AMAWELE S8 OFFICE
107 Silveton Road _—
Berea 2000 -06- )8
DURBAN .

MOITENI 4060

' : UMNYANGO WEZEM®

FOR ATTENTION : MR P. THORNTON C? WEZEMPILO

Dear Sir,

UMBUMBULU ENVIRONMENTAL HEALTH AWARENLSS PROJECTS :
SCHOOL BEAUTIFICATION PRESENTATION : FOLWENI : 2000/66/19

Umbumbulu Environmental Health Services and on behalf of the Department of
Education & Culture express it’s gratitude for your being continually enthusiastic to

sustain the above-quoted project since the last five years.

Support in kind of the hereunder prizes was highly appreciated, i.e.

Mklomelo C.P. 1% prize Floating Trophy + R300
Hlengisizwe J.P. - 1* runner-up R200
Ntwenhle S.S. 2™ runner-up R100

We humble apologise for all the inconvinience caused hence this has taken so long to
come in place.

May we take this opportunity to wish you & your company to grow from strength to
strength to support health awareness projects.




Yours sincerely
ZM. MAKHANYA

.................................................................

F ENVIRONMENTAL HEALTH OFFICER

C.C. 1. The District Head Office : For Attention : Mr Van Reinsberg
~ 2. The Principal of schools : Mklomelo C.P.
: Ntwenhle S.S.
Hlengisizwe J.S.
3. The Chairperson : School Governing Body
4. The area councillor.



_____ PROVINCE OF KWAZULU-NATAL .~ & DEPARTMEN_T OF EDUCATION AND CULTURE
%% ISIFUNDAZWE SAKWAZULU-NATAL = \ghioss UMNYANGO WEMFUNDOC NAMASIKO
Z7 PROVINSIE KWAZULU-NATA G DEPARTEMENT VAN ONDERWYS EN KULTUUR

Address; 2™ Floor Private Bag: Private Bag XQ4 Telephone: 0358737523
lkhell.  Administration Building Isikhwama Seposi. Ulundi Ueingo:
Adres:  Kng Dinfzulu Highway Privaatsak: 3838 Telafoon:

' Fax: 035-8787522
Enquiries Reference: Date: 25/02/2001
imibuzo  Dr H.P.Gumede lnkomba: Usuku:
Navrae: Verwysing: ] Datum:

TO: REGIONAL CHIEF DIRECTOR
DIRECTOR: EDUCATION SUPPORT SERVICES
PGSES REGIONAL CO-ORDPINATOR
DISTRICT MANAGER
SUPERINTENDENTS OF EDUCATION MANAGEMENT
PRINCIPALS OF SCHOOLS

SURVEY:- LEARNERS WITH SPECIAL EDUCATION NEEDS (LSEN)

1. In order to redress past imbalances in the provision of LSEN programmes, the service delivery of
the Psychological, Guidance and Special Education Services has to be structured such that it
ensures equitable distribution of resources to all learners in the province.

2. The intention of the survey is to conduct a needs analysis of Learners with Special Education
Needs so that relevant and appropriate support systems can be estabhshed.

3. For the purposes of this survey, please indicatz ouly those learners who have learning difficulties
in the mainstream as indicated in FORM 1. ' .

4. Ensure that you indicate on FORM 2 names of specialist educators e.g educators with courses
and or qualifications in remedial education, special education, etc.

5. The following forms are attached:

« Form 1: Survey of Learners with Special Education Nezds
» Form 2: Survey of Specialist Educators.

6. Please mail/fax completed forms by 15 March 2001 to: |

Psychological Services -
P/Bag 04

ULUNDI

“383%

Attention; Dr. H. P. Gumede

— PERINTENP&%A ENERAL



PROV!NCE OF KWAZULU-NATAL

>“ DEPARTMENT OF EDUCATION AND CULTURE

ISIFUNDAZWE SAKWAZULU-NATAL \M UMNYANGO WEMFUNDO NAMASIKO

PROVINSIE KWAZULU-NATAL F@ DEPARTEMENT VAN ONDERWYS EN KULTURE
- DURBAN SOUTH REGION®: 4o ISTFUNGA SRSENINGEAMU NETHEKUS S iR et DURBTAN SUID S TREEKSE
Address : Malgate Building Private Bag : . Private Bag X54330 Telephone : (031) 3270911
Ikheli: 72 Stanger Street Isikhwama Seposi : Durban Ucingo :
Adres:  Durban Privaatsak : - 4000 Telefoon :

4001 Fax : (031) 3270244 522

Enquiries : Reference : Date :
Imibuzo : M. MAGuRANE Inkomba : Usuku :
Navrae :. - Verwysing : Datum :

Dear sir/madam

ELITS ( Education library, Information and Technology Services) would like to invite 2
educators and 2 learners from your school to a training to be conducted by:

1. Umsinsi Press - Writing storybooks
2. SACTWU - Edu-Peg
For educators - 15 August 2001
For learners - 16 August 2001

VENUE - ADAM HOC RESOURCE CENTRE

TIME - 8H30

N.B. Please bring

1. apencil

2. A4 blank paper (abaut 10 sheets)

If possible also bring '

3. arubber

4. pencil sharpener

5. crayons

Your co-operation would be highly appreciated.
Yours faithfully T

L/ -
M. N(?GUBANE

4
v A=t

S. LOMBO ( CHIEF EDUCATION SPECIALIST)
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familiar mil:.

s Zikhulise BEducator s Guides with Liss that Lead Educators should
have recetved throngh the RAIN distribution system.
SECOND OF THAREE WORKSHODS
DATE. Moy, 3 September 2001
T‘Fv B 09000 — 14100
ENUE: Fnglish 1L anguage Hducational Trust (ses-ab Ve GO
TOPIC: Using and ném::g Zikhulise Materials
THINGS TO BR "N(:r
e Stanemery fo maks own nates.

¢ Zildhulize BEducator’s Guides with L8Ms that Lead Educators should
have received tht ovch the RAIN distribution systens

s Kold pens, pendls, rubbers and rulers
TEIRD OF THRER WORKEHOPS
DATE: Monday, 10 Septewber 2001
TIME: (9h00 — 14h00
VENUE: English Laaguags Edueatioual Trust {sse above details)
TOFIC: Malking your own LSMs

TENGS TO BRING:
¢ Stapionery to make own notes.
e Zikhulise Fducator's Guides with L8Ms that Lead Educators should
have reveived ttmu gh the RATN disiriburion system. - -
v Cardboard, some kind of glue or paste, scissors, Kokt pens, pencils,
rubverg and m«;gs.

It is essential for the suceess of the project that all Lead Educators atiend. Inthe
exceprionsd case where 3 Lead Educator caunot coms, please can someone else be
sent to reprosent hirn or her. The replacement DErsof mus ¢ be prepared to taks the
abgent Lf* vd Educator ﬂ_"uOU" , what was covered in the workc,ho‘p

me ?smw whether this traiming programme hag your support.

1 the Lead Hducators and their Principals of thess workshopa.
v-uld you wish to atiend please let me know.
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