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APPENDIX 1 INTERNATIONAL LETTER, REMINDER AND THANK YOU

P O Box 1031
HILLCREST, NATAL
SOUTH AFRICA
3650

Dear Sir/Madam:

As a registered Master of Education student at the University of
Natal, Durban, South Africa, under the supervision of Professor B.
F. Nel who is the Dean of the Education Department; I am currently
engaged in a bona fide study of Rudolf Steiner and Waldorf Schools.

part of my research towards a thesis in educational research
encompasses the international spread of Waldorf Schools and I would
be grateful if you could provide me with information concerning the
History/Development of your particular school. Some of the areas of
interest are:

1. The impulse behind and date of the founding of the school e.g.
the first school in Stuttgart was founded as a result of
requests from workers at the Waldorf-Astoria Factory in 1919.

2. Staff qualifications and training required.

3. The organizational structure of the school.

4. The architecture of the school.

5, The grades available at your school and the socio-economic
background of pupils.

6. The growth of the school and the demands of education
authorities in your country.

7. The nature of the curriculum.

8. Any other information you feel will be interesting/relevant.

These points 1-8 are used to facilitate speedy reading and indicate
areas of interest. If you are unable to respond to all points,
please consider replying to points 1, 6 and 7 only. Alternatively,
you could send printed information used to educate parents and
public.

There is little research in this area in South Africa and your
assistance in this matter will make a contribution to the debate
concerning alternatives in education. This is especially relevant
within the current climate of change in our country.



Please return the information to me in the enclosed envelope. Your
early response will facilitate the progress of this significant
research.

Thank you.

Carol Knox. BA, HDE (Unisa), BEd (Natal)

encl. 1.

Here follows the brief note which the researcher sent out as a
reminder to those who did not reply:

P. O. Box 1031
HILLCREST
SOUTH AFRICA
3650

1. 9. 91

Dear Sir/Madam,

Recently I sent you a letter requesting information concerning the
history/development of your particular Waldorf School. Your
response is important to me.

If you are unable to respond to all the areas in which I am
interested, please consider replying the points 1, 6 and 7 only.

I made use of these points, 1-8, to facilitate speedy reading and
to act as guidelines.

Thanking you in anticipation.

C.A. Knox BA, HDE (Unisa), BEd (Natal).



The following was the note of thanks sent to those who replied:

P. O. Box 1031
HILLCREST
NATAL

SOUTH AFRICA
3650

Dear ...,

Thank you for replying to my request for information concerning the
history/development of your particular Waldorf School. Your
response has been valuable to me.

Yours Sincerely,

C.A. Knox BA, HDE (Unisa), BEd (Natal).



Universily o Natal

Faculty of Education
Office of the Dean
King George V Avenue Durban 4001 South Africa

Telephone (031} 8162610 Fax (031) 8162214
Telegrams University Telex 62123|SA

To whom this may Concern

This is to state that Ms Carol Knox is a bona fide student of
this university. She is currently enrolled for a Masters' degree
in Education.

Prof B F Nel
Dean

28 May 1990

The University of Natal rejects apartheid.
It is an equal opportunitics,
affirmative action University.



APPENDIX 2

THE UNITED KINGDOM

RUDOLF STEINER SCHOOL SOUTH DEVON
Hood Manor, Dartington,

Totnes, Devon, TQ96AB,

England.

HEREFORD WALDORF SCHOOL
Much Dewchurch, Hereford
HR2 8DE. UNITED KINGDOM.

PERRY COURT RUDOLF STEINER SCHOOL
Garlinge Green, Chartham,

Near Caterbury, Kent,

CT4 5RU, England.

UNITED STATES OF AMERICA

THE WALDORF SCHOOL OF GARDEN CITY
Cambridge Avenue,
Garden City, New York, 11530.

GREEN MEADOW WALDORF SCHOOL
Hungry Hollow Road,
Chestnut Ridge,

New York, 10977.

THE DENVER WALDORF SCHOOL
735 East Florida,

Denver, Colorado,

U.S.A.

CANADA

THE TORONTO WALDORF SCHOOL

P.0. Box 220,

9100 Bathurst Street, Thornhill,
Ontario, L3T 3N3,

Canada.

EUROPEAN SCHOOLS

NORWAY

RUDOLF STEINERSKOLEN I BERGEN
Rieber Mohnsvei 15,

N-5040 Paradis,
Norge.

ADDRESSES OF SCHOOLS RESEARCHED AND NOVALIS COLLEGE

BOTTON VILLAGE SCHOOL
Danby, Whitby,

North Yorkshire.

YO21 2NJ.

MICHAEL HALL SCHOOL
Kidbrooke Park, Forest Row,
Sussex, RH18 5JB,
England.

HONOLULU WALDORF SCHOOL
350 Ulua Road,
Honolulu, Hawaii, 96821.

THE GREAT BARRINGTON RUDOLF
STEINER SCHOOL

Great Barrington,
Massachusetts, 01230.

RUDOLF STEINERSKOLEN
Postboks 25, Hovseter,
0705 Oslo 7, Flyveien 2,
Norway .
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SWITZERLAND

RUDOLF STEINER SCHULE
zZurich, Switzerland.

FRANCE

PERCEVAL SCHOOL
Rudolf Steiner Pedagogy
Chatou, Paris.

GERMANY

FREIE WALDORFSCHULE AM KRAHERWALD
Rudolf-Steiner-Weg 10,

7000 Stuttgart 1,

Germany .

SOUTHERN HEMISPHERE WALDORF SCHOOLS

AUSTRALIA

MELBOURNE RUDOLF STEINER SCHOOL
213 Wonga Road, Warranwood, Vic.,
3134,

Australia.

SOUTH AFRICA

MICHAEL OAK WALDORF
SCHOOL

4 Marlow Road,
Kenilworth 7700,
Cape Town ,

THE NETHERLANDS

DE ROTTERDAMSE VRIJE SCHOOL
Vandelweg 87,
3031 PT Rotterdam.

ITALY

SCUOLA RUDOLF STEINER
20133 Milano,

Via Celeste Clerichetti, 45
Milan.

SCUOLA RUDOLF STEINER
"I1 giardino deicedri"
00135 Roma - via delle
Benedettine, 10. Rome,
Italy.

NEW ZEALAND

MICHAEL PARK SCHOOL
P.0. Box 28-150,
Remuera,

Auckland, New Zealand.

MICHAEL MOUNT WALDORF
231 Bryanston Drive,
Bryanston,

South Africa.

Meadowsweet Farm School in the Drakensberg tries to run according
to Waldorf priciples, although it is not a recognised Waldorf
school and the researcher was unable to vigit the school at the

time of the research.
MEADOWSWEET FARM SCHOOL

P.0O. Box 193,
Winterton 3340,
Kwazulu-Natal.
South Africa.

INKANYEZI WALDORF SCHOOL
P.0O. BOX 2302,
RIVONIA, 2128.

ROSEWAY WATLDORF SCHOOL
P.O. BOX 503,
HILLCREST, 3650

THE NOVALIS COLLEGE FOR
ADULT EDUCATION

P.0O. Box 90,

Kenilworth,

Cape Town 7745.

MAX STIBBE WALDORF SCHOOL
P.O. BOX 11384, BROOKLYN, 0011

WALDORF SCHOOL.
SPAANSCHEMAT RIVER
RD., CONSTANTIA, 7800.
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APPENDIX 3 STAFF QUALIFICATIONS SOUTH DEVON

RUDOLF STEINER SCHOOL, SOUTH DEVON, Hood t1anor, Dartington, South Devon.

TEACHERS, September, 1990.

KINDERGARTEN  * JOSEPH SHEA: B.A. (New York) & Steiner Kindergarten Teaching Certificate. Born
in Buffalo, US.A. Took 2 degree in North American Indian history, mythology and poetry. Lived in Ireland, Denmark,
and Scotland before training, then moved to Devon in 1986.

* JOHN PLATT: National Diploma in Art and Design. Trained at Art School and had a varied career {n theatre

design before joining the Bristol Waldorf School as a Kindergarten teacher. He worked there for seven years before
moving to.Devon with his Tamily.

KATHRYN KELLY: Certificate inEducation. She trained for Kindergarten in a state colliege before marrying and
bringing up her four children Last year she took on a Kindergarten group after a one year intensive in-service
training.

CLASS T EALHEB& GILLIAN PEARCE, CLASS ONE: Steiner Kindergarten training (South Africa),
training in Curative work (New Zealand), Class Teacher Training (Canada). She has 14 years teaching experience in
Steiner schools, and has worked in Camphill communities, is particularly interested in music. She moved to Devon in
1990 with her family.

PAUL BRADFORD, CLASS TWO: B.Sc. Economics, London, 2nd Certificate in Education. Paul was born in
Exeter. After training he returned to a Devon village school, then worked extensively abroad in Costa Rica and Saudi
Arabia When he returned, he trained in Steiner education at Michael Hall School, and taught there for three years.
With his wife Edda, he was involved in the care of the handicapped at Nutley Hall and Peredur.

* BEVERLEY POWELL, CLASS THREE: Beverley joined the school in 1981 as a parent, and quickly became
involved in many areas: as classroom assistant, helping with music, cookery and games in the Imyer" classes, and
heiping in ceveloping the remedial work.  She became Class Teacher in January, 1990.

% JUDITH GREEN, CLASS FOUR: B.A(Hons), Certificate in (State) Education. Judith was educated at Michael
Hall School, and then took a degree in linguistics and English Literature. She spent some years teaching foreign
students, and later taught handwork at the Edinburgh Steiner School. She gained further experience in the Ringwood
Camphill Community before coming to the South Devon Schoo! to teach a class.

» TREVOR MEPHAM, CLASS FIVE: B.A. (Religious Studies). Certificate in Waldorf (Steiner) Education.

He graduated with a degree in International Politics, studied then in Bruges and Aberystwyth, and finally embarked on
the Wynstones training course. He moved to Devon with his family to take a class in 1986.

% STANN WHIPPLE, CLASS SiX: B.A. (Religious Studies. Certificate in Waldorf Educatton (US.A) Stann
was born 1n the US.A., took his degree, then worked in Europe with handicapped children and also developed his
interest in bio-dynamic gardening. He returned to Sacramento to take a class in a pioneering Steiner School. The
famlly later settled in Devon where Stann took on a new class. )

RICHARD KNAPP, CLASS SEVEN: Certificate in Waldorf (Steiner) Education, (Wynstones). In his eariier
years his versatility found good expression in several occupations as a carpenter, a printer, running a small
business and later working with the handicapped at a Camphill Community. After his Wynstones training, Richard
joined the school in its Sandwell days, as a c1ass teacher.

{AN POWELL, CLASS EIGHT: Certificate in waldorf Education (Michael Hall). A wide range of interests in
sport, in music, as well as working with socially deprived children, led him on his travels. An accident made him

g e . aa
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SPECIALIST AND UPPER SCHOOL TEACHERS

LISE PLATT, French and Upper School: Certificate of Education. Born in France and mainly educated there,
except for three years stat2 teacher training in London. Lise spent four years language teaching in Gloucestershire
and Bristol, then went tack to France to help start a new Steiner school there, and took a Class Three. She returned
to the Bristol school and took aKindergarten group. In 1687 she moved to Devon with her family to teach some
French and be co-guardian of Class Nine.

ANNIE HEALY, Remedial:  Certificate in (State) Education. Annie taught in the State system for three years
after her training, then moved to wales and set up a playgroup in @ Camphill village. She joined our school in 1984 as
a Kindergarten teacher, but since 1986 she has devoted herself to remedial work with some clay modelling.

MARTIN LEVIEN, Gymnastics, Sclence: Certificate in(State) Ecucation. Diploma in Bothmer Gymnastics.
Certificate n Science Tra:ning (Wynstones). Martin combines 2 deep interest in science with a love of movement,
and now works 1n the Upper School and takes games in Classes Three - Nine.

SUE FIELD, Handwork: B.Sc. (Psychology & Philosophy), Certificate in Waldorf Education (London). Mother
of three chilcren, Sue trained to be a Steiner teacher inLondon, then worked in the Brighton Kindergarten tefore
coming to Devon with her family.  Her main work is now as handwork teacher.

MARIA-PEDRO CASTELLA, Art, Physiology and Botany: Doctor IMed. (Lisbon). Certificate in Art
Education Tobias Art School {(Steiner). Portuguese by birth, Maria-Pecro studied medicine and practised as a
coctor before embarking on a new career in the Arts. After her three years training at Tobias, she brought her gifts
1n painting, ¢crawing and mocel}ing to our school. She also teaches physiology and botany in the Upper School.

AN TWIST, Sclence, Woodwork, Gardening, Upper School: B.Sc.(Biochemistry), Certificate in
Education (Stats), Certificate of Waidorf Ecucation (Wynstones). After quaiifying as a state school teacher, lan
taught science at Comprehensive schools inLondon and Bristol, ana had three years teaching in Malaysia. Following
the Wynstones training, Fe taught for five years at the Bristo! Steiner School. Now with his family in Devon, Ian
teaches scrence, woodwork, garcening, helps with building ma:ntenance, and 1s co-guardian of Upper School.

» ROB MARTIN, Upper School: Cegree in Humanities (5an Diego), Teacher Training (St. Jose, U.S.A).
waldorf Teacher Training (Los Angeles). Rob taugnht in the state system inCahfornia before his Steiner training. He
then moved to Ringwood in Hampshire, UK. where he took Class One. In 1981 he helped to set up the Village School
in Blancfora, Dorset, teaching there until 1986, when he moved to Devon to take Class Seven. He returns from his
sabbatical year to teach mainly in the Upper School.

ELISABETH BYRNES, Gérman: Diploma in Social Work (Luzern), Diploma in Curative Education (Eckwalden).
Swiss by birth, €lizabeth spe.CiaI ised in curative education and worked first in Germany and later with her husband at
the Garwald School near Ecinburgh. Since moving to Bevon with her family, she has taught German and contributed
mach to the remedial work of the school. :

THE COLLEGE OF TEACHERS 1sasmall group of teachers who carry responsibility for all aspects of
the school's life. It works cioseiy with the administration and the management groups, and l1aises with organisations
outside the school. The College meets every week; every third week the College meets with all the mandate holders
to share in an on-going assessment of all the aspects of the running of the school, and establishing guidelines for

individual action. )
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APPENDIX 4 QUOTE FROM PAST PUPIL MICHAEL HALL SCHOOL

Here follows a quote from a former pupil of Steiner Education in -
Rudolf Steiner Waldorf Education Financing Future Growth

" The curriculum is sensitively geared to the psychological needs
of any given age, producing a very healthy basis for learning, and
challenging the full potential of each child. The lack of early
cramming and the late specialisation encourage enthusiasm for
learning and the avoidance of stereotyped thinking and attitudes.
The picture of Man which lies behind the education affirms the
positive core of each human being, an awareness of which is so
essential both for education and healing. "

Dr Nicola Vassall - Adams, psychiatrist and psychotherapist,
experienced Steiner Education from Kindergarten to University
Entrance.
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FOUR EXAMPLES OF THE CURRICULUM IN ACTION

APPENDIX 5
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CHILDHOOD REFLECTIONS - GREAT BARRINGTON

Newsletier

Spring 1991, Volume 16

Editorial
‘The Waldorf Experience

"Our highest endeavor must be to develop free
human beings who, of themselves are able to give

purpose and direction to their lives."
Rudolf Steiner

Waldorf Education here at the Great Barrington
Rudolf Steiner School is alive with the colors, sounds and
textures which round out the adventure of learning for
each child. As you read these pages, you will have the
opportunity to learn of the Waldorf Education
Experience shared by authors of the articles.

Christina Williams comments on the rhythm of the
Early Childhood Program based on the seasons and
festivals of the year. Carol Kelly expresses, through the
eyes of a teacher, the exceptional qualities needed to
bring about a full experience of Waldorf Education.
Krista Palmer and Nick VanSant share insights of their
personal and family experience in the Steiner movement.
John Gardner’s article addresses the question, What is a
Waldorf School? We are encouraged to view the child’s
nature and that of the world today.

The authors will draw you into the life of the
Waldorf Experience and will encourage you to reflect on
your own perspectives and involvement.

The school is like a flower. The flower is not
complete without each of its components. The children,
parents, teachers, staff and friends together bring vitality
and growth to the plant. The governing bodies: faculty
council and board of trustees oversee the numerous
committees, sub-committees and organizations. As you
read, experience in these articles the unfolding of this
flower - our school community.

—
IN THIS ISSUE

Early Reflections

What is a Waldorf School?

Mrs. Zay

Memories and Musings

School Programs: Physical Education, Handwork

Reflections upon My Waldorf Schooling

Wiriting the School Biography

People: Behind the Pumpkin Hollow Store

Basket Ball Coach Kim Brady
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Bringing children into a-
peaceful relationship with rhythm

Early Childhood Reflections
By Christina Williams, teacher

Central in all we do in the Early Childhood Program
is Rhythm. It begins with daily rhythms of preparing
snack, playing, tidying, washing, eating, resting, singing,
listening to stories, and running, skipping and swinging
during outdoor playtime. In this rhythmic context, the
children feel secure and at the same time free to
participate in a wide range of learning and experiencing.
Rhythm is not rigid, and weekly rhythms: show this.
There is comfort in predictable patterns and yct an
element of something new and different to anticipate.
Onc day features baking, another painting, another
eurythmy, and so on. With our seasonal festivals, yet
another hue of rhythm reveals itself. With each festival,
we take time to prepare, to anticipate, to look forward,
sometimes for weeks ahead. The day of celebration
brings nourishment for soul and body--songs, verses,
beautiful colors, a special story or puppet play, and
finally, a festive sharing of food. Afterward one has the

Continued on Page §
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Eﬁl:ly Childhood Reflections Christina Williams has been our Kindergarten teach-
er since 1987. Before coming here, Christina taught in tl)e

Continued from page 1 Detroit and Ann Arbor Waldorf school,

memory, the looking back, incorporating the process
This is all part of bringing children into a peaceful rela-
tionship with rhythm,

Socially, also, we all need to interact or "breathe"
with one another. At Michaelmas, we weave songs and
verses of autumn and harvest in our combined circle. We
celebrate this offering by placing a golden harvest crown
on each child, made of woolen yarn dyed with our mari-
gold flowers and, finally by sharing harvest bread togeth-
er.

Halloween finds us in bright costumes watching a
humorous puppet play of Huggin and the Turnip and
then a walk to the darkened Kindergarten room to see all
our Jack O’Lanterns aglow, winking to us, inviting us to
have a snack by pumpkin light. As outer light decreases,
we kindle inner light. We make lanterns. We prepare.
Then one November evening, parents and children join
their light in a Lantern Walk across the big field. We be-
gin the evening with an enormous circle sharing songs,
verse and a story and end it, after the walk, with plenty
of popcorn and cider for all,

- The Advent Garden focuses us on the center again.
One by one, each child finds the center and then spirals
out to enhance the whole. Adults present quietly watch
this quest, and heavenly lyre tones accompany each step.
After the deepest darkness, the star of the New Year
shines. Underneath, unseen, Earth Mother actively pre-
pares for the glory of Spring growth. Sunlight increases
again. With nature so spectacular, does the human have
anything to do? We garden, we till the soil. We work with
rhythms of heaven and earth in our everyday Early
Childhood garden. And then we may experience one day
in Spring when we find light in yet another way. Hearts
of young and old quicken when, after a long search,
much hard work a treasure is found. Outside, it may be
any color of the rainbow, be plain or brightly decorated,
yet inside waits a golden sun! It makes us all realize how
central to all work is the rhythm of the sun and the cycle
of the year.

w

What is a Waldorf School?

Continued from page 2
If there is one criterion that is more decisive for these
parents than any other, it is the one that looks for evi-
dence of trust in truth, courage for truth, and humility in
waiting upon truth. Parents find the signature of spirit in
this authentic, patient, and valorous love for what is right
and true. They seek evidence that a school and its teach-
ers look sanely and soundly, always zow, to the highest.
Such teachers, they instinctively feel, are "Number One"
people. Only such people can show the chlldren what
they will be needing in the time ahead of them, whlch is
how to "stand and withstand;" how to maintain mtegnty,
serenity, and goodwill under all circumstances; how, in-
deed to fulfill the promise prescntly held out by. Waldorf
Schools to their parents. This promise, this ideal, was set
forth by Rudolf Steiner himself in the following words:
"Our highest endeavor must be to dcvclop free human
beings, who are able of themselves to impart purposc and
direction to their lives." i
Only the truly free teacher can set the cxamplc of
true self-determination, and light its path, for his: stu-
dents. All depends upon the direct relation bf the indis
vidual soul, in the 20w, to the living spirit. In the dealings -
of teachers with parents who have been attracted by the
promissory motto of so-called Waldorf Schools, let not
Philosophy or Movement or Method intervene. Th
but confuse those who, in the simplicity of deep concern :
for their children’s future in the troubled, hazardous
world they will have to face, are seekmg the kind of as-
surance that is rooted solely in the innermost, the etemal
"I AM " I
John Gardner was formerly Dlmctor of Waldorf
Education at Adelphi University, He founded the Coun-
cil for Education Freedom. This article is excerpted from
the Journal for Anthroposophy, No. 51, Fall 1990.

\
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APPENDIX 8 GREEN MEADOW ALUMNA, COLLEGE PLANS AND UTNE READER
GREEN MEADOW
WALDORF SCHOOL
June 6, 1991
Update on the Class of 1987

It is always with a combined sense
of great interest and caring that
Green Meadow regards its alumni.
The graduation of four years ago,
the class of 1987, and their parents
have recently shared with us some
of the milestones these graduates
have reached. ‘

Jennifer Booth received her BA in
studio art recently from Mills
College. Her work was featured in
a senior exhibit held in the college
art gallery. '

Darren Bosch will be a senior in
English honors at Oberlin College
in the fall. A varsity lacrosse .
player, he will captain the lacrosse
team next year.

Keith Brand worked in the fields
of construction and auto body
repair after graduation. He is now

enrolled as a student in human
College Plans ecology at the College of the
Our warmest congratualtions accompany this class of 1991 as they embark ~ Atlantic. This summer he will be
on a new stage of life. doing construction in Aspen, CO.

Jennifer Abbott - Smith College Kate Brennan graduates with -
Indira Barthelemy - Nova Scotia College of Art honors in psychology this June
Jennifer Bosch - Marywood College from Trinity College where she
Phillippe Brigouleix - Bucknell University was elected to Phi Beta Kappa,
Salina Briseno - University of Florida national academic honor society.
Niav Conty - Skidmore College She will be attending graduate
Ariana Daner - Haverford College school at Carnegie Mellon Univer-
Heidi Hanson - Mills College sity to do work in cognitive
Rachael Hemsi - Lesley College psychology.
Severin Hiller - Tufts University Maia Conty is a summa cum laude
Michele Lehtis - Macalester College graduate of Brandeis University
Jennifer Mankoff - Oberlin College, Oberlin Conservatory who was also elected to Phi Beta
Christopher Onderdonk- University of Notre Dame Kappa. She graduated with honors
Evan Palazzo - University of the Arts in sociology, with psychology as a
Peter Sciarretta - Earlham College 2nd major. She will work on the
Alexix Starkey - George Washington University. final draft of her senior thesis and

--Leah Henderson, Guidance Counselor  travel this coming year.
continued on next pag.



Sarah Derven attended Hamp-
shire College for two years. After
taking a year’s leave of absence to
do work in sculpture in San
Francisco, she marticulated at
Barnard College where sheis a
history major.

Fiona Glas trained at the Boston
Museum School of Fine Arts,
receiving a Bachelor of Fine Arts
degree from Tufts University. She
currently lives in the Boston area.

Lee Hiner will be a junior at Pace
University, Westchester, majoring
in finance. While attending
college, he has been working for
C.R. Bowker Publishing Co. Lee
was married in August 1990. His
wife, Kimberly, runs an insurance
business in Middletown, NY. They
will soon move to Cormwall, NY.

Ciril Hitz will receive a BFA from
Rhode Island School of Design this
weekend. His work has been
shown at the RISD gallery, as well
as at the Woods-Gary Gallery and
the Sol Kaffler Gallery, all in
Providence. It has also been seen
in the International Woodworkers
show in Altanta, GA. Ciril will
marry RISD classmate Kylee
Hunnibell at the end of the month.
The couple will then take up
residence in St. Gallen, Switzer-
land, where Ciril will first do
mandatory service in the Swiss
military for four months. After-
ward, he will become an apprentice
in confectionary baking, and Kylee
will be apprenticed as a florist.

Eric Johnson will be a senior at
Skidmore College where he is
studying to be a physical therapist.
He is captain of the Skidmore
lacrosse team.

Richard Kroth graduated from
Lebanon Valley College with a
Bachelor of Music degree majoring
in sound recording technology. He
will be working this summer as a
sound technician for Hershey Park
in Hershey, PA.

Tobias Logan graduated with a
BA in political science from SUNY
Albany this year. While a student,
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he rowed on the university's crew.

Niranjan (Niku) Mal graduates
this month from Earlham College
with a BA in political science with a
concentration in International
Studies (Africa). Niku spent seven
months in Nigeria and Botswana in
conjunction with his studies. He
plans to work in community
development with development
agencies.

Lisa Moore graduates this month
from William Smith College with a
BA in sociology. While in college
she studied for half a year in Great
Britian. After graduation she will
further pursue the area of her
minor concentration, studio art,
through working in a sculpture
studio in New York City.

Cherish Pratt, another June 1991
graduate of William Smith College,
will receive a BA in Asian Studies
with an emphasis on Japanese
culture and language. During her
third year of college, she spent six
months in Japan. After working
this summer as a hostess for
visiting foreign groups at the
college, Cherish will teach English
in Japan through the Princeton in
Asia program sponsored by
Princeton University.

Karin Schaefer attended the
Boston Museum School of Fine
Arts, receiving her BFA from Tufts
University. Last year she pursued
independent study in Egypt. A
painter, Karin will be living in
Boston and painting this fall after
running the art program at the
Nature Place day canip this sum-
mer.

Jessica Stobernock is a 1991

" graduate of Hamilton College with

a BS in psychology. During her
last year of college, she worked in
the House of the Good Shepherd
teaching emotionally disturbed
children and will continue that
work full time now. :

To all of you - congratulations
and our continued wishes for
success.

--Martha Bosch

Farewell

This year Green Meadow bids a
reluctant farewell to three very fine
teachers: John McManus, Mimi
Satriano, and Sheila Evans. John
McManus has taught eurythmy
and drama for 2 years in grades 7
through 12. His sensitivity,
patience, and artistry have added
much to eurythmy classes and
plays as well. John and his family
are moving to his native land
Australia.

Mimi Satriano has served as high
school secretary, first grade assis-
tant, and nursery/kindergarten
teacher during her ten years at
Green Meadow. We all have
benefited from her organizational
skills, her hard work, and her
loving care for the children.

Sheila Evans has taken a class for
two years. Anyone who has stood
in front of her breathtaking chalk-
board drawings can appreciate the
beauty she has brought to her class.
She has nurtured her class with
great care and now leaves to
nurture herself to good health.

We will miss them. We wish them

godspeed.
--Kay Hoffman

8th Gradé Graduation

The 8th grade graduation cere-
mony will take place Saturday,
June 8th, at 1:00pm in the gymna-
sium. The program will include
musical contributions as well as
addresses by students and teachers.
The reception, sponsored by the
9th grade, is open by invitation
only. )

On Sunday following the gradu-
ation, the class will leave for
Washington, D.C. to begin a 6-day
trip which will include a visit to
Gettysburg and three days of
horseback riding in Tioga State
Park, Pennsylvania. The class
worked hard to earn $4500 to
finance the class trip.

--Tony Cirone
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Utne Reader
Applauds

Waldorf
Education

Many of you have called our attention
to the September/October 1990 issue of

ne Reader which carries the timely
cover story, “Good Schools: Why We All
Need Thein and How to Get Them.”
Included in this issuc is a reprint of
Ronald E. Kotzch's article, "Waldorf
schools: Education for the head, hands,
and heart” which originally appeared in
the May 1989 issue of East West. It
turns out that Eric Utne is onc of us --
a Waldorf parent. We are reprinting
his "Editor's Notc" belowo.

The U.S. is becoming a nation of
badly educated, ill-informed
nincompoops. You’ve heard the
litany of alarming statistics already-
The falling test scores, the rising
drop-out rates, the increasing
illiteracy. That this should be of
concern to us all, not just to the
parents of school-aged kids, was
brought home when I attended a
seminar for magazine editors in
New York. We were teld that the
level of functional literacy of most

. Americans has sunk so low that
magazines are not only losing their
readers, they're finding it
increasingly difficult to hire people
qualified to join their staffs.

This issue’s cover section,"Good
Schools,” edited by managing editor

Continued on next page
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ROSE CEREMONY

Green Meadow Waldorf School opened September 5 for Lower and High
School students and September 6 for Nursery-Kindergarten students.

400 students have enrolled in the school. They come from 275 families
living in Rockland, Bergen, Orange, and Westchester counties. The Rose
Ceremony is Green Meadow’s annual opening assembly and is held the
first day of school each year. At this assembly each senior welcomes a first
grader into Green Meadow with the gift of a long-stemmed rose.

This year Green Meadow welcomes Bonnie Manacas as the class teacher
for the entering first grade class. Mrs. Manacas taught English at the Ecole
Rudolf Steiner de Montreal for ten years. She earned her Master of Arts
degree from Concordia University and graduated from the Teacher
Training Program of the Waldorf Institute this past May. Her son, Noah, is
in the tenth grade, and her daughter, Galilee, is in the eighth grade here at
Green Meadow. ‘

The entering first grade has 16 boys and 14 girls.
-- Candace Stern

September 13, 1990



UTNE READER continued

Lynette Lamb, examines how our
schools got so bad and what we can
do to create good ones. According
to Joe Nocera in our lead article,
"How the middle class helped ruin
the public schools,” our educational
problems may stem from the flight
of the white urban middle class in
the ‘70s and “80s to the suburbs and
to private schools. Others assert
that the desperate condition of our
schools may derive from the
breakdown of the family and the
overreaching, incompetent
interventions of the educational
bureaucracy.

Whatever the cause, it’s time for
fresh thinking and new approaches.
As we went to press the Brookings
Institution became the first liberal
organization to endorse the
voucher system, saying that the
state of U.S. education is
comparable to Eastern Europe’s
economy -- it needs a free market of
ideas and choices to restore it to
vitality.

According to New York City’s
Teacher of the Year, John Gatto,
author of "An award-winning
teacher speaks out," homeschooling
appears to be the surest way to
provide children with a good
education. But homeschooling is
not a practical option for most
parents.

My own preference is for Waldorf
education. My 18-year-old son,
Leif, attended a Waldorf school in
Lexington, Massachusetts, from
nursery school through eighth
grade. Waldorf schools emphasize
the arts, nature, and spritual values;
keep their students with the same
teacher for all of grammar school;
teach knitting, geometry, and the
recorder to six year olds; do nat
teach kids how to read or do math
until they’re at least seven years
old; and generally turn out young
people who get into the colleges of
their choice, but more importantly
are well prepared for life.
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Only my wife’s sense of decorum
prevents me from listing Leif's
musical, academic, dramatic, and
athletic accomplishments. But even
more gratifying than his specific
achievements are his ongoing
infatuation with learning and
absence of incapacitating cynicism.
I’d love to claim the credit is due to
his parenting and genes, but the
fact is that most Waldorf-educated
kids are equally accomplished and
open- hearted.

The Waldorf School movement is
rapidly expanding, with more than
500 schools across the globe. There
are public schools in Switzerland
that base their curriculums on
Waldorf School principles, and this

is beginning to happen in Sweden
as well. Waldorf schools are
opening this fall in Moscow,
Romania, and East Germany, and a
teacher training school will open
soon in Hungary, where the
movement is exploding. The board
of education in Milwaukee recently
passed a resolution to open a
Waldorf school within the
Milwaukee Public School system by
fall 1991. I hope Milwaukee
welcomes Waldorf into the public
school system, and I hope this form
of education becomes the basis of
public school curriculums
thoughout the United States. And |
hope it happens soon.

--Eric Utne

A TALE OF TWO FONTS

Late last spring a Green Meadow parent with a commitment to clear
communications gave the school an unusual gift -- two fonts. What, you
may ask, is a font? It is a complete set of type of one size and face. Now we
can use the full range of Futura and Zapf Calligraphic typefaces for a variety
of school publications. These elegant typefaces not only enhance the pages
of the Bulletin, but they represent a great savings to the school as they
enable us to do our own typesetting right here in the Development Office,
rather than hiring that work out. Over the course of the spring we learned
how to use these fonts by typesetting the text for such school publications
as the Yearbook and the Burning Bush. Now we are ready to put our
experience to thetest on a weekly basis. This week wé are pleased to
unveil the Bulletin in its new typeset format. Our heartfelt thanks go to the
Green Meadow parent who made it possible for us to acquire two fonts and
start producing visually exciting publications which will benefit the entire

community.
--Candace Stern
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Peter Van Qordt
A RETROSPECTIVE AND SALE

SATURDAY & SUNDAY, SEPTEMBER 15 & 16
11 AM - 5 PM, GREEN MEADOW ARTS BUILDING




An Alumna Writes . . .

For several weeks not I have tried
to write a short synopsis of the four
months I've just spent in Kenya.
Each time [ begin to write I ask
myself, "How does one fit Africa
into a page?" I've decided that this
report will have to suffice for the
moment until I write my book and
describe the wonders, beauties,
difficulties and rewards of African
living!

As [ sat atop a pyramid in Cairo
watching the sunset one evening
in September, [ wondered if
everything that was happening to
me was real (wouldn’t you). Could
it be, that having just galloped
across the desert here on a horse in
Egypt, in just twelve hours I would
be sitting in a Swahili class on a
coffee plantation outside of
Nairobi, Kenya? As]Isat dreaming,
my friend said, "Come on, we'll be
late for school.” Off we went to
catch out flight to Nairobi - and
school.

We arrived with ten minutes to
spare - just enough time to put
down our bags and get to class.
The first night I say in my hut
typing a letter by candlelight on
my manual typewriter. It all felt
like a movie. "I’'m a mere actor in
the filming of "Out of Africa1I," I
wrote. "The only difference is that
I'm not eating off linen and silver
and I don’t have Robert Redford to
wash my hair." It even looks like
the movies, I thought.

The first time I rode on a bus to
Nairobi I nearly jumped out the
window as I watched a giraffe race
along side the bus. The thirty
Africans in the bus laughed
hysterically as I gawked and
pointed. Looking back now on the
letters [ wrote to people, almost
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every one says, "Did I mention that
[ saw a giraffe?" Little did I know,
gazelle, baboon, and hippo would
become common sights.

In Nairobi my homestay family
became my family - not just the
house I went to to experience
urban family life. The tiny bed-
room I shared with my three
sisters, one brother, and cousin
didn’t even feel small after a while.

In Mombasa we were awakened
each morning at sunrise by colobus
monkeys playing tag on our roof.
We rolled out of bed, greeted by
the warm, sparkling Indian Ocean.
A five minute walk along the beach
brought us to our classroom.

The island of Lamu, an old Islamic
fishing village, became our next
home. Our own Muslim tutors
took us to weddings and on fishing
trips on ancient sailing vessels
called dhows. Walking through
the alley-like streets we were
greeted by, "Habari wanafunzi?"
(how are you students) instead of
the usual, "Wazungu, wazunga"
tourist, white person.

For me, and probably most of my
classmates, everything we had
been learning and experiencing in
Kenya came together at our rural
homestays. After three months I
had become used to asking myself
if what [ was doing was real. AsI
sat with my 21 year old mother,
milking the goats in the round,
clay, smoke-filled kitchen convers-
ing in Swahili and munching on
sugar cane, I finally realized that
yes, this was real. I felt, for one of
the first times there, completely
comfortable.

I can’t possibly write all that I
wish to. For the moment Ill have
to leave things up to you. Ask me
about the time when [, the only
white person in the bank, was told
to, "Go back to South Africa" when
I objected to someone cutting me in
line; or about the time [ told my
Swahili teacher that I had a furry,
black and white brother (paka-cat,

kaka-brother); or about the sailor
who rescued me from the scorpion
in my bed when [ screamed. He
told me, "Fear your god, not the
scorpion.” I could go on. . .the
invasion of the sausage bugs at
2am; the Swahili examiner asking
me.if Spring Valley was anywhere
near Nyack; picking coffee for six
hours and carrying the 50lb sack
for two miles while flies buzzed in
my face; standing on the summit of _
the highest mountain in Africa the
morning of Christmas Eve; paint-
ing henna on my hands and feet
for a Muslim wedding; being given
200 shillings ($8) my first weekend
in Kenya and being told, "Find the
town of Wamunyu, spend the
night there, tell me what you saw
there and bring back change.” But.
- Ican'tfititall in now. You'll just
have to wait to read my book, “Out
of Green Meadow’!

"Through my time in Kenya, short
as it was, I was able to see yet
another culture, a developing
nation, and how the people live
day to day. To me, this is what is
most special. Slowly but surely [
am fitting the pieces of the world
puzzle into perspective for myself.
I'have learned that patience and
understanding are my best friends
overseas . . . [ was forced to leave
Kenya early . .. I left, reluctantly,
feeling cheated and crying the
entire way. However, now that |
am back, and I know that as a
result of my time in Africa, I have
applied to nursing school. With
this skill, I will be able to return to
Kenya and finish the work I was
not able to finish this time around.

If I were given $1500 right now I
would be on the next plane to
Kenya despite the war, despite
everything. Not only do I miss the
friends I made there, but the
country itself, I think, has its own
umbilical cord which has attached
itself to my heart and won't seem
to let go."

--Maureen Satriano ‘88
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APPENDIX 9 HANDWORK - GREAT BARRINGTON

An area which has not been covered in the Case Study is that of
Handwork. Here follows the Curriculum which is from the Newsletter
from Great Barrington School:

Grade 1 Knitting

Grade 2 Crocheting

Grade 3 Simple embroidery and hand sewing
Grade 4 Cross stitch

Grade 5 Knitting with four needles

Grade 6 Stuffed animals

Grade 7 Hand sewing, embroidery

Grade 8 Sewing with sewing machine

This forms an essential part of the Waldorf Curriculum, the idea
being that children learn when they are young to make practical
things in an artistic way and that this will benefit others as well
as themselves. It is done in a non-sexist way and both boys and
girls are expected to participate.
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The Building of The Toronto Waldorf School

It was neither by accident nor by the solitary musings of a giited architect that
the school has its home in its unique building. Much thought, discussion and even
vigorous debate among the Faculty and major w& the school in 1969-72
added to Denis Bowman's understanding of the requirements, and his own visits to
schools in the U,S,A., U.K. and Eu;-ope and discussions with their architecis
added further dimensions.

Before any real design work was done, certain major decisions had to be taken,
The most important of these should be known to all now active in the school, because
their n

£ realization &f the design is the environment in which we now work. Itis worth
remembering a remark of Winston Churchill when he spokein favour of a
reconstruction of the Houses of Parliament as they had been before their partial
destruction in the war, rather than a revised and enlarged design. Mindful of the
marvelous development of parliamentary democracy in the old structure, he
remarked that "We shape our buildings, and afterwards our buildings shape us. iy
The major decisions relating to the design of our building were these:

First, the entire school ~ pre-school, grades and high school - should be in one
building, Some other schools have opted for separate buildings for each. Here
the decision was for the heightened sense of community and appreciation of the
phases of human development arising from having all children within the same
home,

Second, the school would have only one class in each grade. This would limit the
school to an absolute maximum of 430 pupils (20 in each of 2 pre-school classes,

and 30 in each of 13 grades), and to a likely population of 365 (40 pre-school plus:

13 grades of 25 each). Doubling of classes in the grades was seen as creating
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much too large a school to really permit a sense of community,

Third, the classrooms should not be box~like, bur rather should be of a shape
that encouraged a freeing of thought and imagination. And the rooms should be
also of a shape that allowed the teachers choice and flexibility in arrangement

of desks, black boards, displays and storage,and seating.

Fourth, the whole building, but especially the classroom level, should enhance

a sense of breathing ~ out to the world and in to the centre - rather than a sense
of channelling along corridors and through gates.

Fifth, whereever possible natural materials, especially wood, should be used,
and natural light, enhgnced if necessary by incandescent rather than flourescent
lamps.

Finally, and regretfully, was the decision that all of this must be achieved
within a low budget.

Were all of these demands met? Let's look at the result,

The building does provide a tremendous sense of community. The generally
circular plan leaves no remote corners; all classes relate equally to the centre, |
Yet the possible sterility of a pure circle has been avoided by the straight and
angled sections of the outer walls., The great conical roof shelters, and directs
to the centre. There the skylight brings the outside light. Even on the ground
level, all the rooms enter the circular corridor equally and harmoniously, The
building contains 2 pre~school rooms and 13 grade classrooms. In addition

3 science rooms, 1 woodwork room, 1 handwork room, | music room, 1 art rOom;
1 Faculty room, 1 Administration room, and many smaller rooms usable for
special purposes, plus kitchen, commons room and smali gymnasium. It is

sized properly for one class in each grade. The classrooms are not box-like.
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The 12 on the upper level aresplendidly irregular, yet are so in a disciplined
way. Wood ceilinged, multi~windowed, incandescent lighted, flexible, thev
required only their final cabinet work and carpets to be all that was asked.
The building bas the capability to breathe and to pulse. On the upper (classroom)
level, all rooms open outward onto the shaped earthen ramps that lead to the
through into
roads and playgrounds, and also open inward $o their cloakroom space amd=ts the
Forum. This replaces the corridor of conventional school buildings and, like
its namesake, is the place where all can meet and mingle, in the centre. It is
even more the centre for the festivals and other events when it is transformed
into the school's auditorium. On the lower level, most rooms are for special
subject teaching. The classrooms are for the very young - the pre-school
classes and Grade One ~ and for Grade Nine, who want to break out of the form
in which they have developed for eight years. Here again the rooms may exit
directly to the outside, or inward to the corridor. There is no way to avoid the
use of a corridor on this level, but this is a point of distinction from the real
classroom level, and the corridor will be anything but sterile when it is complete
with its inner wall of bright lockers, its outer wall éf col ourful art display and
its hung wood "ceiling,
Finally, the building is both beautiful and economical. Much wood has been used,
and more wood surfaces will be added. Flourescent lighting is used only where
it suits the environmeat ~ corridors, washrooms, kitchen etc. And the cost has
been kept low, by utilizing every corner, nook and cranny for storage, mechanical
equipment and the like, and by the materials of construction -~ poured concrete,

concrete block, precast concrete, and wood.
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The space resulting is unusual. It is not restrictive in its potential. But,
while large, its space is 1imited;. it cannot be enlarged by adding a wing on
or extending. It will cause us to be flexible and to break old patterns to use
it to its potential, and this will require thoughtiul and deliberate planning. It

will shape us, to some degree, but the shaping should be for the good.

Bob Routledge - Sept. "3, 1978
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TORONTO SCHOOIL FACULTY QUALIFICATIONS AND SCHEDULE

OF FEES
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APPENDIX 12 TORONTO SCHOOL WORKING TOGETHER AND HISTORICAL DATA

WORKING TOGETHER 1991

The primary task of the school is to provide the best possible education for the children.
Within this school community also live the ideals:

that this education be available to all children who seek it, at tuitional fees that parents
can reasonably afford,

that parents, students, teachers, and support staff who share in the destiny of the school
and work together towards its common goals, through entering into the social life of the
school,

that the education be undertaken by teachers who are paid sufficiently to free them to
do their work,

that the education be housed in a worthy building of sufficient space for the
demands of the education,

and finally, that Waldorf be taken into the world for all to know of it and its values.

These ideals come from, and are made possible by a community of faculty, staff, parents,
students alumni and friends of the school working together, through thoughts and
deeds. How do we work together? What are the organs of the school that develop and
support these ideals? '

Four different organs exist in the school. They are:

1. The Toronto Waldorf School Board - (The Board)

2. The Faculty of teachers and staff - (The Faculty)

3. The Toronto Waldorf School Parents’ Assoc. - (T.W.S.P.A.)
4. The Students

These organs have committees, sub-committees and associate groups, each working
towards these common ideals with mandates and current objectives.

Within the school community are two organizations which actively support the school
and work out of the same impulses. They are:

1. The Waldorf School Association of Ontario (W.5.A.O.)
2. The Rudolf Steiner Centre (R.S.C.)
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Other organizations which have an association with the school but are not directly part
of the school, who are referred to as friends of the school include:

. The Alumni of the Toronto Waldorf School (The Alumni)

. Hesperus Fellowship Community (Hesperus)

. The Third Stream Co-op (The Co-op)

. The Christian Community Church (Christian Community)

. Camphill Village Community (Camphill)

. The Bio-Dynamic Society

. The Anthroposopical Society

The school is also a member of the Ontario Association of Independent School (O.F.1L5)

DN =t

N0 W

The community is large and very active. A brief description by mandate and objective
of the main organs of the school and the supporting groups around them follows.

THE TORONTO WALDORF SCHOOL BOARD

Mandate: The Board assumes ultimate responsibility for the financial, pedagogical, and
social well being of the school.

Current Objectives:

- to continue to explore and support ways to supplement the fee structure to ensure
financial health withinthe school

- to continue to move toward healthier salaries for teachers and staff;

- to continue to make the bursary fund larger;

- to continue to foster an open, responsible forum for decision making.

Committees of the Board:

Finance Committee

Tuition Assistance & Bursary Committee
Fundraising Committee

Building and Aesthetics Committee

Site Comumittee

-reporting to the board are the Business Manager,and the Development Officer,
representatives from T.W.S.P.A. and the Faculty also attend the meetings.

Contact: Anne Greer at 482-9865.
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SUB-COMMITTEES OF THE BOARD

Finance Committee

Mandate: to advise the board on all financial matters concerning the school

Subcommittees:

Budget: to maintain an accurate, up-to-date budget for the upcoming year, based on
year-to-date figures for the current year, including proposed changes in enrollment,
staffing, tuition fees, and salaries

Mortgage: to co-ordinate the school’s mortgage financing so as to meet its existing and
planned capital requirements, and ensure a timely pay-down of the school’s long-term
debt. '

Planning: to produce a three-year financial plan that accurately reflects the priorities of
the school community and projects the school’s revenues,expenses, capital costs, salaries,
tuition fees, and bursary funds. This plan is to be updated quarterly, and overhauled
annually in accordance with changes in the school’s economic circumstances and
objectives.

Operations: to produce timely and accurate financial reports, incdluding a monthly
Balance Sheet, Profit and Loss Statement, and Accounts receivable aging, as well as
contracts, invoices, and statements to parents, and to co-ordinate the integrated use of
computer technology within the office.

New Sources of Funds: to investigate the viability of new sources of revenues for the
school and to identify and delegate working groups for these initiatives.

Contact: David McLachlen 884-7903

Tuition Assistance and the Bursary Fund

Mandate: to manage and promote the growth of a Bursary Fund at T.W.5.; to attract
endowments and gifts to the fund; to increase the amount of money available for Tuition
Assistance and thereby make the T.W.S. accessible to as many children as possible.

Current Objectives: production of a brouchure promoting the Bursary Fund to help
attract gifts and bequests; work with the finance committee to develop alternative
sources of money; compilation of data to project future needs for tuition assistance.



47

The Past Year: Last year was the first full year of operation for the Bursary committee
during which time the Bursary Fund has more than doubled. T.A. awarded this year
approximately 45% over last year, with final fiques yet to come in. The past year has
seen the Committee work out a number of operational procedures concerning T.A., and
an application form has been introduced to help the selection committee evaluate
requests. Recommendations have been made to the Board on widening the criteria
which define who is elgible for T.A.

Contact: Paul Hietala 222-2972

Building Committee

Mandate: to care for the school’s building

Current Objectives: to complete the building pending available capital funds

Sub-committee: Aesthetics

Contact : George Ivanoff 773-0631.

Site Committee

Mandate: to plan and oversee site developments and maintenance
-to meet with Hesperus on site issues of mutual concerns

Contact: George Ivanoff 773-0631
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THE FACULTY AND STAFF

The faculty of teachers divides itself into:

Kindergarten Faculty - Chairperson - Sylvia Richmond,

Lower School - Chairperson - Kathryn Humphrey & Kathy Brunetta
High School - Chairperson - Bob Pickering.

These groups meet once a week on Mondays to work on pedagogical and administrative
concerns of their areas.

On Thursday the Faculty meets as a whole. This time is spent in child study,
pedagogical work and finally a division of labour called mandate groups, followed by
a business meeting for sharing and reporting. The Faculty Chairperson is Edward
Edelstein.

The Mandate Groups and their concerns are:

Admissions & Outreach: publicity, admissions, community use of building, community
communication. Contact: Arlene Thorn

Care: Faculty health - emotional, financial, & social; Faculty and curriculum
enhancement, and meeting effectiveness. Contact: Desmaond Gross

Pedagogical: staffing, conferences, curriculum assessment and development, faculty
assessment, master teacher program, personnel questions, mentorship. Contact: Patricia
Luckey

Finance & Administration: planning and maintenance re: building, financial planning,
office procedures. Contact: Elena Murchison

Staffing: establishing needs, searching for teachers, hiring, assignment of duties,
substitution teachers - Gerhard Rudolon

PARENTS’ ASSOCIATION (T.W.S.P.A.)

Mandate: to provide a forum for the needs and concerns of the parents, and to support
them in the school.

Current Objectives:

- to organize festivals & celebrations such as Fall Picnic, Christmas Fair, Harvest
Suppers;

- to begin a new Health & Safety initiative;

- to study the position of the school in relationship to government funding;

- to expand membership, renew the executive and involve a larger number of new
people across the spectrum of the school.
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Sub-Committees of TW.S.P.A.:

- Christmas Fair & Mayfest

- Health & Safety

- Ombudsman Committee

- Curative Education Group

- Midwest Region Parent Teacher Conference

Contact: Donald Van Wyck 841-3845
Meetings: 1st Wednesday of every month

All parents are members of the Parents’ Association and classes are asked to have
representatives.

THE STUDENT COUNCIL (the Students)

Mandate: to establish harmonious coordination between the students and the faculty and
to bring to the attention and deal with any problems or suggestions that the high school
students have.

Members: Class Reps from each grade.

Contact: Robin Spick, 832-8822.

SUPPORTIVE ORGANIZATIONS ASSOCIATED WITH THE SCHOOL

RUDOLF STEINER CENTRE

Mandate: to make the work of Rudolf Steiner better known to the larger community and
to suggest how his insights point the way to possible solutions of contemporary
problems;

Current Objectives:

- to provide a range of programs (for adults) which meet the needs of the first enquirer
through to the serious student of Rudolf Steiner’s ideas;

- to provide the best Waldorf teacher training that is possible within only one year;

- to continue to raise funds to ensure completion of our new space adjacent to the new

gym.
Contact : Wendy Brown, 482-9734 , Diana Hughes, 884-6047
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WALDORF SCHOOL ASSOCIATION of ONTARIO (W.S.A.O.)

Mandate: to further the cause of Waldorf Education in Ontario by:

- providing information about Waldorf Education and Waldorf Schools;

- supporting the work of Waldorf Schools, particularly in areas of common concern;
- assisting new initiative and other interested groups.

Current Objectives:

-to support the Barrie initiative, the New School in Ottawa as well as the Ottawa
Waldorf School, as well as the recently approved Lakeshore School.

Contact : Margaret Bleek, 883-9346 Nelleke D’ Atri-Guiran 893-2152

ALUMNI COLLECTIVE

Mandate: to foster post-graduate contact with the school and community. Graduates and
former students, who wish to be kept up to date, informed and in contact, are welcome
to be members.

Current Objectives:

- to garner interest and support from members;

- to raise our profile in the community;

- to initiate projects to work for school publicity, etc.

Contact: Rhys Bowman, 833-3740 Lynne Dynes 604-3170

THIRD STREAM CO-OP (The Co-op)

Mandate: to access natural and organic foods at reasonable costs, serving the Waldorf
community
Current Objectives: to continue to attract new members and to serve the membership

Contact: Katharina Dannenberg 731-8038

ONTARIO FEDERATION OF INDEPENDENT SCHOOLS (O.F.LS.)

Mandate: to achieve greater recognition in public policy of parents’ rights in choosing
the education of their children

- to advocate for public financing for independent schools in Ontario, which is on par
with the Roman Catholic schools and by private schools in other provinces

Contact: James White 482-9865
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HISTORICAL DATA

T.W.S. founded with Kindergarten, Gr. 1 & 2
in rented space in church.

T.W.S. admitted as member of ASWNA (2ssociation
of Waldorf School of North America).

Laying foundation stone for our own building
on present site.

Moving into new building, oldest class 1is
Grade 7. Bulilding largely unfinished. Ever
since then annual fundraising and construction
to complete the building.

Graduation of first Grade 8;
T.W.S. is host to AWSNA Conference.

Centre for Waldorf Studies launched.
Graduation of first Grade 12.

All interior spaces of the building now
usable, including mezzanine.

Building main road up to the school, doubling
size of Bathurst Street parking lot, paving
road and parking lot; a massive piece of work.
Beginning of teacher training program.
Second major AWSNA Conference at T.W.S.
Third Stream Food Co-operative founded.
Purchase of additional 10 acres, from Walter
Mitchell (at $22,000/acre) and lease of 5.5

acres to Hesperus Community.

Opening of Hesperus Community, first seniors
moving in.

Launching capital campaign for the new

Sod turning Ceremony for Art & Sports Wing;
graduating the 12th Grade 12 class.
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APPENDIX 13 THE STEINER SCHOOL OF MILAN

Question: What are the origins and the present dimensions of your
educational system?

This goes into the beginnings with the industrialist Emil Molt in
Germany and has been adequately dealt with elsewhere. The reader is
referred here to the Case Study. One reference that is significant,
is the mention that the growth of the schools -

"_ .. a triplication in a decade, is surprising if one thinks
of the difficulties of every type which need to be overcome in
order to achieve Schools of this type and to difficulties
which the teaching personnel encounters in order to qualify in
this educative methodology."

Conti further mentions that in some countries the demand for
Steiner education is so great that parents have to book many
years in advance, this is occurring when enrolments in other
schools is steadily diminishing.

The first Italian school opened in the year 1946, on the day after
the end of the Second World War. This began with a Kindergarten
class and then Elementary classes were added year after year. From
1978 the study course was extended to the Primary and Secondary
School and then the Lyceum followed and now the school has reached
the top class, the 12th, which corresponds to the 4th year of
scientific Lyceum.

In 1983 the school moved to its present address referred to above.
The School presently includes two Sections of Kindergarten School
and 12 normal classes from Grade 1 to 12; with a total of 280

pupils.

Other Kindergartens and Italian Language Steiner Schools have
opened in Lugano, Rome, Mestre, in Trieste and in Turin. In other
cities parents associations have been formed with the intention of
preparing for the establishment of new schools; from the cultural
and economic points of view.

Question: What are the essential educative principles to which your
school refers?

Practical subjects are taught such as woodwork, painting, spinning
and weaving which not only awaken qualities which are purely
intellectual but also manual abilities and subjects such as...
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", ..painting, sculpture, eurhythmics, dramatic art, which make
the young man live in the 'central' sphere of man, that of the
rhythm and of the feelings, often so lacking in the young man
of today who is crushed between intellectualism and

competitive sport."

At the end of the 12 year cycle of studies the young man
..."reaches a level of sound development of his entire being and a
correct insertion of the animistic-spiritual (?) element in the

corporeal one."

Conti mentions two other points of note in Waldorf pedagogy, that
is that the Waldorf School in not a "confessional", in the sense
that there is no teaching of its world conception, nor of the
Anthroposophical one. Furthermore the schools are mixed, they are
not selective, (? the researcher is not sure if this refers to
allowing anyone access, since the local school studied certainly
does interview all prospective pupils and their parents, although
there is no testing of prospective pupils), and marks are not
given. Boys and girls are taught together, even in the
traditionally feminine subjects such as needlework, or masculine
subjects such as metalwork and woodwork. However, in the Case Study
school, boys may do handwork but girls do not do woodwork. In the
Italian school it is strongly felt that artificial divisions
between the sexes should be avoided, since life does not divide the
sexes - boys and girls grow together in a family; this growing
together leads to a balanced attitude towards subjects and life.

Since the evolutionary stages of development have great pedagogic
importance, children do not repeat classes - the pupil must go
through his/her schooling with her "school fellows". In exceptional
circumstances, it is known to the researcher that the local school
has held back pupils. Conti claims that even "tardy" pupils have
satisfactorily completed the study course.

Great care is taken to structure the teaching in a way which is
pedagogically "economic". Since it has been observed that the
intellectual forces are strongest in the mornings and those of
fantasy later in the day - "period teaching is employed". Subjects
which require intellectual effort such as mathematics, geometry,
Italian, history, science, are taught every day in the first two
hours of the morning for several weeks. Fragmentation of attention
is thus avoided which makes children nervous. The reader is
referred to the Kwazulu- Natal school where this is beautifully
illustrated. Thereafter normal teaching time is taken up with
subjects which require continuous rhythmic exercises such as
foreign languages and the various practical and artistic
activities.

Scholastic books are minimally used as mentioned élsewhere and in
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..-"fulfilling his 'quadernone' ('quadernone' means, in Italian,
'big or large exercise book' perhaps coined by Conti or peculiar to
the Steiner Schools not familiar to the translator) the pupil makes
use not only of intellectual forces but forces of will and artistic

capacities.

Conti goes on to mention the requirement that the teacher be free,
which allows for the full development of her pedagogic creativity.
In Italy, the Teacher's College has to supply the preparation of
the teachers, which is mnaturally insufficient. There is no
specialized institution where a teacher can obtain preparation for
her pedagogic task in the Italian language - training may be
obtained in France, Germany or England.
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APPENDIX 14 STUTTGART SCHOOL ARCHITECTURAL DETAILS AND SCHOOL
HALL

Blick vom Lauerbau nach Nordoste;
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APPENDIX 15 INTERCONNECTION OF TEACHER'S ACTIVITIES (Extracts

from Integrating Vocational and General Education:
A Rudolf Steiner School - Document ED 189 274).
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HIBERNIA SCHOOL BLOCK PERIOD LESSONS (best copy

APPENDIX 16
available, obtained from HSRC from microfiche)

concentrate tully Ineffective learning periods caused by
strain on one taculty or by working too long on one single skill
or subject had been (ult out. This arrangement provided a tran-
s1tion, adapted te the development of the adolescent, to the 8-
hour working day of the adult with which the 14 to 15 year old
school leaver nad until then been abruptly confronted.

An apprepraate oo C oo omore was developed.
[t profited tram the existence of relevant patterns in Waldorf
School educatron, 1n particular 1ts [0 sk .l 0 oppDeedslo

Mg was applred o the technical and artistic subJects in
thelr new context. Silock period means that a certain subject
15 taugnht, or an artistaic or craft activity engaged in, at the
same time every Jay (e.q. /.45 to 9.25 a.m.) for a certain
period {3-1 weexs . at the end of which it is discontinued for
several weeis ang then resumed, again in the form of block
period lessons. Thus a period of very intensive concentration
on a sublect s *oilowed by a neriod of “"forgetting™, in the
sense of 3 tert:le (reative hreak during which this controlled
forgetting nas o tene‘1.ial effect on the learning process.
New aspects, new 'nsights, grow "by themselves" - for the new
plock perioa sowever, such a block period must have an in-
ternal snape. °*>r example 3 beginning, 3 peak and an end. Ffor
academic lessors tnis wmrires that within the period the pupils
must get to know 3 specitic, structured and rounded field of
knowledge. Ffor tecnnica! and artistic education it means that
an object or werk of art must be completed and a certain tech-
nique be learnt in tnat neriod.

The development ‘rom merely adding academic and artistic
“ducation to tne practica’ training in the workshop, to a new
artistic instructior found its definitive expression in an in-
dependent educational organization. In view of the effect
these three curriculum areas had on the adolescents by reason
of their integration, a virtually equal number of hours was
allotted to each of them,

This new conception of education was worked out in the
years 1953-1956, and the training unit was given the name of
Hibernia tducat on and Trainino Centre.

29
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1.4.3 Educational experiemces in the Hibernia Education and
Tratning Centre :

Vocational training seen as Menscherbildung (education of
human beings) emerged ever more clearly as the basic idea under-
lying the whole conception of the Hibernia Education and Train-
ing Centre. Education of human beings was understood-to mean"
the generation of lifelomg learming processes - at that time
especially in the vocational field - rather than a cumulative
addition of pre-determined knowledge and skills. Thus the fun-
damenta) conception of Waldorf education, “How can the school
transmit skills and knowledge in a manner which will bring
about an all-round education of human beings®, was also applied
to craft, technical and vocational learning.

As even the Rudolf Steiner school movement offered vir-
tually no model for this concept, it was necessary to construct
adequate answers for this new educatio?al situation out of the
basic elements of Steiner's educational thecry. A degisive
factor in this endeavour was a willingness to learn from--the
Centre's own educational approach. Experiences were evaluated,
their implications for.further development were clarified, and
in this way little by little new, significant insights were won.

The application of the didactic principle of block. periods
may serve as an example. The question arose whether block .
periods have significance also for practical instruction. But
how many hours per day should be set aside for it, how many
weeks should a block peried last, how, long should be the inter-
val between periods? s there any significance in what other
subjects are studied in the intgrvals, whether other objects
are worked on, other techniques practised? All. this was tried
out, evaluated and modified. -

The-assumption that the block period principle is also’
valid for practical learning was confirmed by a surprising tn~ °
orease in learming intemsity. This results not only from the
<timulation of having many new starts and from the pleasure.
given by new objects produced within a relatively short time,
but pximarily from the “fruitfulness of a break™.. Ddring the
time a newly learnt discipline is not practised but is 3llowed
to "rest”, the ckills acquired in it grow, becoming freer, more
independent and innovative. At the beginning ‘of a new'block™

" pepiod ‘the pupils always possessed greater ability in a par-’ -

Yicular discipline than:they had had at the end of the previous
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This develooment took place under the very critical eyes

of the factory workers, the works council, the mapaaement and
the parents. All of them; though open to new ideas and methods

wanted to see realistic and demonstrable results. These were
achieved in considerable number and provided an impetus for
making even more far-reachirg changes. In weekly meetings the
ongoing experiments and intended changes were discussed, ana-
lyzed and developed. Through this common work the instructors,
the teachers of academic subjects and the art -teachers of this
training unit grew together into a unified teaching body.

The first one-week educational seminar was held at Easter
1957. It deepened the shared educational insights and worked
out new sets of problems to be investigatgd. At the same time
artistic exercises (painting, drawing, clay modelling) were in-
cluded - an element that had already played a major role-in
the education-of the apprentices themselves. This stimulation
of a common awareness proved so fruitful that an educational
seminar has been held at Easter every year since. An Zntenstve
learming process thus came into being which covered both the
task of educating apprentices and the new form of co-operative
work which it implied.

The new educational insights which were gradually acquired
and put into operatiaon had a decisive-influence.on the concep-
tion of the Hibernia School as an integcated comprehensive
school. They are therefore summarized in” the following sections

a) General practical education

In trying to design a practical tundamental education
which would not only equip the pupils with the abilities re-
quired for a specific future occupation, but would also prepare
them for learning it, the question arosg: Which future activi-
ties can be built on those learnt earlier? It was found that
versatile practical and manual skill, combined with agile think-
ing, can considerably reduce the period of specific training.
Although in the final school pattern approx. 70% of instruction
. time was devoted to “general learning" and only 30% to specific
vocational education, the results of Chamber of 'Comme¥ce and
Industry examinations in vocational knowledge and skills were
not inferior to thgse previously attained. On the contrary,
they were slightly better - an unexpected outcome (5). Practi-
“cal education was organized im two stages:

1) general practical education, Justified by the
resulting increase in learning ability in the
practical as well as in the academic domain.

Y
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trystallize into resolutions and decisions which, going beyond
any particular problem under review, are alwdys concerned with
the School as a whole. This joint work of all teachers creates
a fertile soil for the further development of curricula adapted
to changes in the society or in official educational policy.

2.1.3 C‘olleéiate self-admintetraticn

The particular responsibility structure of the Hibernia
School (as of all Waldorf schools) is built on the conviction
that all teaching activities are of equal value.- It would be
a.direct contradiction of this principle if a hierarchical
structure and bureaucratic rules were imposed from outside.

How a school should be organized and administered “is best de-
cided by those who have to- implement the decisions in the day-
by-day schoolsactivities. Only they are in a position to vali-
date or revise them in accordance with practical experience.

2.1.4 Overal!l goals

“duman dignity is.inviolable* (Basic Law of the Federal

. Republic of Germany; Article 1, paragraph 1), and “every indi-
vidual has the right. to free development of his personality”
(ibid.; Article 2,-Paragraph 1). This interpretation of man
fully applies to the thild from his earliest age and determines
the goals of Waldorf education. Educational and psychological
procedires centre around the child or adolescent as a human be-
ing in his own right. They aim to provide him with a free area
in which he.can experience his individual and social gifts and
the development of his cdrresponding abilities. In his thought,
feeling and will his ego-disposition should grow into an ego- |
identity through the processes of individualization and social-
jzation. Attention to body-mind interaction, and careful adap-
tation of learning contents and methods to his age, will help
him to develop healthily and, when adult, to have forces at his
disposal which will enable him to engage in a socially effec-
tive lifelong learning process.

2.1.5 Educatioral organization

~ The principal factor determining the organization of ‘edu=
cational provision is not the learning content but: the method.
of ‘education. There is a fundamental difference between the "

AL
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so-called block period lessons, in which one subject or area 1§
focussed on for several weeks and then left to rest for some
time, and the continuity of regular lessons. To give an ex-
ample: 1in gardening instruction in Grades 5 and 6 1t 1s con-
sidered specially important for the pupils to experience the
annual cycle. Instruction is therefore given in regular lesson
From Grade 7. when the pupils are able to do more intensive and
differentiated practical work, they have block period lessons
in which complete selected tasks are carried out.

Continuous practice is necessary for learning foreign
languages. They are, therefore, taught in regular lessons,
whereas subjects such as history, geography, and chemistry are
taught in block periods. In German and mathematics new themes
are dealt with in block periods and practised in reqular les-
sons. The rationale and practice of block periods have been
described in detail in Chapter 1 (pp. 14 and 15).

Great importance is attached to the right sequencing of

_ theoretical, artistic and practical lessons in the course of
the day. The central didactic principle is to give all lessons
an artistic design by emphasizing the How rather than the What.
Vivid, situation-related communication with the pupils takes
precedence over achievement-related learning goals. The varied
gifts of all pupils can thus be utilized for the benefit of the
whole class. This presupposes classes with a heterogeneous
achievement level. There is no repetition of grades; the pu-
pils remain together as a unit throughout their school life.

This organization of education has been worked out, and
is kept flexible, by the teachers' conferences and collegiate
celf-administration. Even the architectural design described
in Chapter 1 was developed by the architect in constant close
cooperation with the teachers.

2.).6 The curriculum

The curriculum is oriented by the development and abili-
ties of the child at every age. This is exemplified by Figure
2 (Distribution of Practical Activities over the School Years)
As an example of the vertical articulation of teaching subject
and method, the sequencing of woodwork instruction is shown in
Figure 3.

42
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2.3.2 Knlteing lessons in Cracde |

It needs a real effort to visualize the complicated pro-
cess involved in knitting: a theoretically endless thread must
be looped and relooped, fastened on the right, on the left, at
the top and at the bottom so as to produce a meshed fabric whic
could be undone by merely pulling on the thread. How can boys
and girls in Grade 1 learn to accomplish this ambitious task?

They look at their hands, and each finger gets a name,
such as “the little rascal®, or “the thick thumb". Then the
thread has to be wound correctly around the fingers of the left
hand, a process which takes a long time to learn. Once it is
mastered, the knitting needles are introduced. Now all ten fin~
gers are fully occupied, each having its own job to perform.

A song describing the process helps to remember every detail.
It is not easy for young children to acquire this manual skill,
the theoretical aspects of which are quite beyond their mental
grasp. But they experience with pride how something is being
created by their own hands - something that grows bigger and
bigger and would grow to the end of the world if they did not
stop working at it. Thus at the beginning they always want to
do something big, a scarf or a dress. But they soon see how
much hard work and concentration is required to finish even a
small item, such as a cover for a recorder. Gradually the dex-
terity, the “fingertip feel" the children's hands have acquired
in the process, 15 passed on to their heads, laying the founda-
tion for fluid thinking. It may enable them in later life to

08 :
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hold on to the thread- of events, to conpect one experience with
another and so to give a meaning to whatever happens.

Hildegard Rist
2.3.3 Neaedlework in the early grades

In Grade 2 crocheting is practised. While knitting makes
equal demands on both hands, the stress in crocheting is chief-
ly on one hand. Being an easier technique it does not rivet
the children's attention entirely to the technical process and

leaves more scope for artistic experiences.

In Grade 3, at nine years of age, the children undergo a
change of consciousness. Until then they felt at one with the
world, bound up with their environment; now they begin to con-
front the world in a more wakeful, concrete, objective manner.
That means more detachment and the first signs of critical
awareness. |

In needlework lessons the children are therefore given
tasks which demand \greater consciousness, and hence distance
from their manual activity and from the object they are making.
One such simple task is to embroider a napkin case with a '
pattern combining aesthetic and functional aspects. Along the
outer edges, where the case is touched when it is opened, darker
colours are used which do not get dirty so easily. Towards the
centre they are shaded off into lighter, more delicate colours.
Work of this kind in Grades 3 and 4 draws the children's atten-
tion<to the artistic designing of form, colour and structure,
while manual skill is also practised.

2.3.4.8aking bread in Grade 3

The children wash their hands, put on aprons and march
into the school kitchen where the cook has- already prepared the
yeast and set out big basins with flour and sugar. They are
very excited because they are going to bake "Sunday bread™. .
Each child fetches his ration of floor and sugar, and yeast and
flakes of butter are distributed. Covering these neatly with
the powdery flour needs care and concentration. Then:the knead-
ing starts, easy work which the children love doing, though..
some who did not sprinkle enough flour on the dough soon have
it sticking all over their hands and have to rub it off with
. "flour before they can continue. Others;, comparing their piece

of dough with those of their neighbours, notice that it isdry- -
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abstract and incomprehensible nature of the learning content.
Such failures frighten children. That is why the Waldorf.
School endeavours to provide them with experiences which will
enhance their self-confidence. If all the enthusiasm nine-year
olds are capable of is directed into an activity showing them
how a daily needed commodity, such as bread, is produced by
utilizing the.gifts of nature, their active interest is aroused
in a part of their environment to which they had until then

" given no thought.. And this active interest is essential for an
understanding of the economic, social, technological, nutrition-
al and other problems they will learn about 1n the course of
their—schooling.

2.2.6 Knitting a pair of socks in Grade 5 needlework lessons

The knitting practice the pupils have acquired in Grade 1
is.now put to use in knitting a pair of socks to fit their own
feet. To accomplish this, undivided attention and precise ob-
servation are needed, for the knitting must constantly be ad-
Justed to the shape and size of the foot by increasing and de-
creasing, continuing with a certain part of the sock and then
Joining it up with the other parts. The heel must enclose the
foot firmly but comfortably. Doing the middle part is compara-
tively easy, and this stretch of plain knitting is often ac-

' companied by gay conversation. But the toes are tricky again.
Over and over agaim~the. pupils have to try on the piece they
have already done to make sure that it fits exactly. Never be-
fore have they looked at their feet so closely. Looking at
their classmates' feet they also notice that there are many
different shapes. Some are broad, some pointed, some oval. To
produce a sock that will fit snugly across the toes they must
also be able to visualjze just how each stitch cast on or off
will change the whole shape. And all of this has to be re-
peated for the second sock.

This is a new level of practical learning and craftsman-
ship, where the form of the product to be made.must be carefully .
matched to.a natural object and constantly checked against it.
A preparation for the necessary perception and differentiation -
of individual body formations had been the Grade 4 block period =
“Study of the Human Body", in which the children were made aware '
of the differences of human heads, rumps and limbs, when they:
drew or described them in their block period diaries and com-:
pared them with those of animals. The difference between the
structure of, say, a lion's paw or a cow's hoof and a human
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foot thus became very clear to them. The concepts acquired in
this way are consolidated by the precise observation and repro-
duction of the shape of their own feet. ,Together with the power
of observation which has been trained in the practical work,
these deepened concepts are to serve as a foundation for a knowl-
edge of human nature and of the self. Frieda Beck

12.3.7 Clay modelling and wood carving in'lrade 5 ;

Each child is given a lump of clay of a size it can en-
close with its two hands. This lump has to be kneaded carefully
by rolling it repeatedly on the table with the palms and balls

" of the thumbs and by gathering it up again into a lump with the
whole hands. While they are doing this the pupils are told
about the origin of the clay, the various kinds of clay, and
how to make it durable. The kneaded clay is then made into a
ball by surrounding it with both hands and pressing from all
sides towards the centre. With fjngertips pressed together a
small dent is made all round the ball until it beqins to divide
in two. Now the whole hands work around the form until it be-
comes a twin-domed structure. How can this be turned into a
likeness of a living creature?

<Theztask..involves:recognising:the: posture: ofzan, awakenings:
sniffing, sitting, crouchtng. sllnking. runnung or butting ani-
mal, 1nternalizing¢1t and’ translating it intoiclay. Where fine
detail is concerned, the fingertips do most of the work; convex
curves are made with the whole palm, concave ones more with the
ball of the thumb and with the fingertips. Among the flngers
the thumb performs the special function of pushing and pressing.
During their work the pupils frequently turn the figure around
or walk round it, following each curve and each dent with their
own bodies. Soon the hands learn to do much of what the whole
body had to do at the beginning: groping around the form they
can convey a feeling of what is happening at the back or in a
.* ° the: 1 aggpoA *reconnoiterers seqsingﬁﬁﬁiﬁthg

§1H65ﬁ3ﬁ3§%ﬁhgxigns

movementyof. the" enttfeée

With their hands thus trained the children can start carv
ing with a sharp knife. The first piece they work on is:heldiin
the hand. A small piece of lime tree branch, its circumference
just big enough to be enclosed by the hand, and a knife fbr :

nd%vidual
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carving are all that is needed at this stage. Seeing the
children sitting on their stools, bent over their work in silent
concentration, one feels that this .is the right kind of activi-
ty for their age. They can follow with their eyes what their
hands are doing, and they are still closely connected with the
workpiece through holding it in their hands. Guiding the sharp
knife requires more concentration than all the tools they have
used before, and at the beginning there are lots of bleeding
fingers. But after a few lessons most children carve with sur-
prising assurance. First they carve the top end of their piece
into a-nice round dome. Then each child has to decide what he
wants to make. It should be a rounded form representing, if
possible, something living. In due course the twin-domed ball
becomes a hedgehog, an elephant, a polar bear, a rabbit or even
a calf. Some get no further than a ball or an egg. Others who
have got a thin branch carve an upright human figure. It takes
many hours for the children to see clearly to which shape their
piece of wood lends itself best. Some lose patience and have
to be encouraged to continue, others are fully immersed in
their work and make their own decisions. Only a few ask what
they should carve. In such cases the whole class gathers
around to find out the intrinsic possibilities of the piéce of
wood concerned. »

In the sixth school year the pupils start to use the vice
on the bench. When the thing they are 'making is no longer held
in the hand but by the vice, they are a little more detached
from it and have both hands free for the tools. The small ‘knife
is replaced by a bigger rasp, and soon after by a gouge. Not
only the hands, but the whole body is now involved. In Grades
7 and 8 the children practise carving with the gouge. Manipu-
lating it requires fingertip control, because it works into the
material and has to be consciously guided. Each cut can be
watched throughout, which was not possible in rasping. The
- curriculum thus-follows, in a manner suited to the pupils® de-.
velopmental phase, the traditional unity of art and craft which:
existed up to the era of industrial production. :

Maria Garbe -

2.3.8 Dolls and sort toy animals in Grade 6 needlework lessons

In Grade 5 the children's own feet served as a pattern -
when they were making socks, but the more highly developed: i
power of abstraction in the sixth year of school makes it poss~:
ible for them to design their own patterns. In the nature study:
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lessons of Grade 5 the specific shapes of animal bodies were
discussed, and the human body in its various functions was pre-
sented as a selected sumary of the diversity existing in the
animal -kingdom. The fact that the shapes and movements of
animals are determined by specific functions - in the case of
the dog, for instance, by his dominant sensg of smell - occupies
the children's minds intensely. They are deeply impressed by
the realization that all these dispositions and capabilities
are present in man in a harmonious combination and can be used

as he wishes. Now they are required to convert these inner
images into visible forms.

First the boys and girls sew a doll. Each child sits in
front of a huge heap of featherlight, fluffy wool, pressing it
little by little into a firm ball. A suitable piece of knit
wear fabric is then pulled over the ball, tightened and tied
up at the bottom to become a doll's head, with a little wool
hanging out for the neck. The finer shaping of the head is done
by tying threads. Each head turns out differently - big or
small, round or oval. Body and limbs are roughly made from the
remnants of material and are indicated by the form of clothing.

Next comes the sewing and stuffing of animals. Etach
child chooses an animal. .To reproduce it in a simplified form,
its main characteristics must be brought to mind: - soft mouth,
long or short neck, etc. Most children decide quickly which
animal they want to make, and draw a pattern of it in the chosen
size and posture. They also have to think of the technical as-
pects, such as the materials needed, and how to make the finish-
ed animal stand up. The pattern is first cut out of paper,
then transferred to the fabric and sewn together. The extreme-
ly varied and often comical results, particularly when the fab-
ric is being stuffed, are greeted by the class with laughter,
jeering or admiration, as the case may be. But since everyone
has himself experienced the diffilulties involved, and some
bright children who had underestimated the task have made a
mess of it, they readily accept other less successful creations
and take an unenvious delight in especially good ones. '

Frieda Beck
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APPENDIX 18 MICHAEL PARK SCHOOL - SPECIAL CHARACTER & DEED OF
AGREEMENT

THE SPECIAL CHARACTER PRESERVATION HANDBOOK

1 This Special Character Preservation Handbook:” includes a des-
cription of both the internal and external life of the school and
describes how the needs of both a Rudolf Steiner/Waldorf School
and the State Administrative Structure are met.

2 Anomalies exist between the structure and organisation of Rudolf
Steiner/Waldorf Schools and the form of government prescribed and

required through integration.

We need to ensure that these are consciously bridged informally in
the actual operation of the. school in order to ensure that the
Special Character is safeguarded.

The following document proposes the way that the School operates
under Integration, with regard to preserving and maintaining the
Special Character.

3  The lectures and writings of Rudol f Steiner describe comprehen-
sively the nature of Rudolf Steiner/Waldorf education. Any school
that by definition is a Rudolf Steiner/Waldorf school must clearly
provide an education based on Rudolf Steiner's model and consistent
with his teachings.

Integration was possible for Michael Park School because the
Conditional . Integration Act makes provision for the preservation of
special character. Our Integration Agreement specifies the preser-
vation of our Rudolf Steiner/Waldorf character. This character is
defined in the body of the Agreement, and, more adequately and in
our terms, in Schedule 4 appended-to the Agreement. It is again
defined in a letter dated 16 April, 1987, to the Minister.

The Proprietors of Michael Park School, the Rudolf Steiner School
Trust, retain legal responsibility for maintaining and preserving
the Special Character. They delegate ‘this day to day task to the
College of Teachers who ensure that the integrity and the Special
Character of the Education are maintained.

The College acts as a vessel in a spiritual sense through which
the spiritual beings may work .ifito the school. This bears directly
on all decisions on educational matters.

The teachers provide the Special Character education. The College
of Teachers monitor the standard of teaching to ensure that the
Special Character is maintained and protected.

The Staffing Group and the Section.Groups (Kindergarten, Primary
School, High School, Remedial and Curative) play an important role
in this monitoring process. The Federation provides an objective
annual monitor. (For details, see under separate headings.).
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The College of Teachers receives information from all the working
groups and takes responsibility te guide the Board of Trustees in
the decisions relating to all areas of the Special Character.

Michael Park has adopted a different form of government as pre-
scribed by the Education Act and the Conditional Integration Act.
The Board -of Trustees {(defined below) becomes the controlling
authority, but the Proprietors remain responsible for .the Special
Character of the education in the school.

Educational policies are governed by a Charter (described below)
which is drawn up by the Board~ of Trustees in consultation with
all interested parties. This Charter sets out the objectives and
guiding principles of the school, determined by the nature of
Rudolf Steiner/Waldorf education and guarded by the special
character clause of our Integration Agreement.

Board of Trustees

L4:1 Composition of the Board of Trustees:

4:2 Role of the Board of Trustees:

parents: elected by the parents
Proprietor répresentatives
principal

staff representative

- = e W0

elected student representative

2 co-opted members - one can be a teacher

governs in areas of:-

(a) Staffing

(i) Hiring: The Staffing Group, guided by the College of
Teachers, monitors and perceives staffing needs. They
conduct the staffing interviews and the College of
Teachers makes recommendations to.the Board of Trustees
on the person most suited to the position (determined
by the College of Teachers). Similarly, the College of
Teachers provides the wording for the advertisements.

((i) Firing: As a last resort this action.would be recom-
mended to the Board of Trustees if the College of
Teachers deemed someone to be jeopardising the special
character of the school.

(b) Disbursing Government Funds. This will be done in consul-

tation with a finance group, mandated by the College of Teachers.

By definition the Board of Trustees
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THIS DEED OF AGREEMENT is made the ->F day of Leplesb

1989

BETWEEN RUDOLF STEINER SCHOOLS TRUST a duly constituted Board pur-

suant to a certain Deed of Trust dated this 4th day of December
1962 (hereinafter with its successors referred to as 'the

Proprietor') of the first part

AND ~ HER MAJESTY THE QUEEN acting by and through the Minister of

Education (hereinafter referred to as 'the Minister') of the

second part

WHEREAS
A. The Proprietor 1is the owner of MICHAEL PARK SCHOOL

(hereinafter referred to as 'the School')

B. The School is a Rudolf Steiner Waldorf School and has
operated as a Rudolf Steiner Waldorf School with children
from its most junior pupils of four years to its most senior
pupils of nineteen years. For the purposés of this Agree-
ment the age of the pupils in the integrated school is from

five to nineteen years of age.

C. The Minister and the Proprietor have agreed to enter into
this Deed of Agreement pursuant to the Private Schools Con-

ditional Integration Act 1975; whereby the School is to be

=

VN0 AN



established as an Integrated School.

NOW THIS DEED OF AGREEMENT WITNESSES THAT IT IS HEREBY COVENANTED
AGREED AND DECLARED BY AND BETWEEN THE PARTIES HERETO AS FOLLOWS:-

1. THAT the Minister and the Proprietor HEREBY AGREE that the

School 1is to become an Integrated School pursuant to the Private
Schools Conditional Integration Act 1975.

2 THE School's Special Character as is hereinafter described,
shall incorporate the education with a Special Character as

provided in the School AND IT IS HEREBY AGREED AND DECLARED that

the School shall at all times in the future be conducted and
operated so as to maintain and preserve the School's Special
Character and these presents shall be interpreted so as to main-
tain and preserve the Special Character of the School.

Sy ON behalf of the Proprietor it is hereby agreed that:-

3.1 The Proprietor is the owner of all the land more par-
ticularly described in the First Schedule hereto
(hereinafter referred to as 'the Proprietor's land')
and the improvements thereon. The School premises
for the purposes of this Deed of Agreement are the
land and improvements more particularly described in
the First Schedule hereto, and are hereinafter
referred to as 'the School premises'.

3.2 The Proprietor shall set apart and appropriate as
owner all the School premises and all the chattels and

other assets of the Proprietor associated with the
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School exclusively for the purposes of the School as

an integrated School so that the Controlling Authority

of the School shall have the exclusive right to the

possession and use of the School premises and chattels

PROVIDED THAT -

3.2.1

3.2.2

At the request of the Proprietor, the Control-
ling Authority may grant the use of the School
premises and chattels to the Proprietor or other
person or persons at any time when the School
premises and chattels are not required for
school purposes and the Controlling Authority
shall not unreasonably or arbitrarily withhold
its consent. The Controlling Authority may
require any such person or persons to pay a
reasonable fee to the Proprietor as a condition
of such use.

With the consent of the Proprietor, the Control-
Ting Authority may grant the use of the School
premises and chattels to other person or persons
at any time when the School premises and chat-
tels are not required for School purposes and
the Proprietor shall not unreasonably- or ar-
bitrarily withhold its consent. The Control-
ling Authority may require any such person or
persons to pay a reasonable fee to the

Proprietor as a condition of such use.




3.2.3

3.2.4
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4

The Proprietor shall accept and meet the
liability for all mortgages, liens and other
charges upon the land and buildings comprising
the School premises.

The Proprietor shall plan, pay for, and execute
the improvements described in the Third Schedule
to the School premises, so as to bring the
School buildings and associated facilities form-
ing part of the School premises up to- the.mini-
mum standard for comparable State Schools
prevailing at the effective date of this Deed of
Agreement. Such improvements shall be carried
out 1in accordance with the dates specified
against such improvements in the Third Schedule.
The Proprietor shall upon completion of any im-
provements to electrical services described in
the Third Schedule arrange for the Tlocal
electrical supply authority to inspect the
School premises in terms of.Regulation 45 of the
Electrical Supply Regulations 1976 or such other
regulation as shall be in force in substitution
for the same.

The Proprietor shall plan, execute and pay for
such capital works and associated facilities at
the School as may be approved or required, from

time to time by the Minister pursuant to Section
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3.2.8
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40(2)(d) of the Private Schools Conditional In-
tegration Act 1975.

The Proprietor may own or hold upon trust, and
control and maintain any land, bui]dinés and as-
sociated facilities that, although not part of
the integrated School premises in terms of this
Deed of Agreement are regarded by the Proprietor.
as appropriate to maintain the Special Character
of the School.

The Proprietor shall insure all the buildings
forming part of the School premises and thé
Proprietor's chattels (if any) owned or held
upon trust for the purposes of the School and
the other assets owned by the Proprietor for the
purpose of the School against risks normally in-
sured against, in some responsible insurance of-
fice in New Zealand and further acknowledges the
obligation on it created by Section 40(2)(h) of
the Private Schools Conditional Integration Act
1975.

No person employed at the School and paid for
his or her services in whole or in part out of
monies appropriated by Parliament shall be paid
by the Proprietor or its servants or agents any
remuneration additional to that providéd for by

the Private Schools Conditional Integration Act
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1975 or shall be granted or permitted any condi-
tion of service more favourable than that per-
mitted in the case of a person employed in a
comparable position in a State School PROVIDED
'HOWEVER that a teacher to whom the provisions of
Section 71 of the Act apply shall continue to be
paid no less than the same salary and be ac-
corded the same status as he or she received or
was accorded on the day before the effective
date of the integration of the school.

4, NEITHER the Minister nor the Board of Trustees shall be 1li-

able for any damage or cost caused by or connected with the power
or the power cable easement described in the First Schedule hereto
unless such damage is due to the negligence of the Minister, the
Controlling Authority or their agents.

i THE Minister shall be responsible only for the normal main-
tenance of the retaining walls on the School premises and all
other expenditure in respect of the retaining walls on the School
premises shall be the responsibility of the Proprietor.

6. THE land and buildings constituting the School premises are
subject to the mortgages, debts, liens, encumbrances, easements,
licences, restrictions and other matters which affect the title to
or enjoyment of the land and have the appurtenances or benefits
attaching to the land more particularly described in the First

Schedule hereto.

7. THE School provides and shall continue to provide education
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with a Special Character the essential elements of which include:-

"The Special Character of the School is that it
is a Rudolf Steiner Waldorf School for boys and
girls established by Rudolf Steiner Schools
Trust for the community of parents who wish
their children to receive Rudolf Steiner Waldorf
education.

The Rudolf Steiner Schools Trust promotes and
supports the School in 1its provision of educa—
tion with a Special Character, that is to say:

The School 1is a Rudolf Steiner Waldorf School in
which Rudolf Steiner's Art of Education is prac—
ticed. Anthroposophy as a world conception,
its description of the universe and the human
being is the basis of the art of education and
of all endeavour in the School. The education
with a Special Character 1includes Festival ob-
servances and religious education which is
Christian in its deepest sense, free of dogma or
sectarianism. i

The College of Teachers which works collegially
in a spiritual way, shares responsibility for
maintaining the Special Character of the School
and the anthroposophical impulse which is in-
herent in all aspects of school Tife.
8. THE Proprietor of the School subject to the provisions of
this Deed of Agreement:-
8.1 Shall continue to have the responsibility to supervise
the maintenance and preservation of the education with
a Special Character provided by the School.
8.2 Shall continue to have the righf to determine from
time to time what 1is necessary to preserve and

safeguard the Special Character of the education

provided by the School and described in this Deed of
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8.4

9.1
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Agreement.

May invoke the powers conferred upon it by the Private
Schools Conditional Integration Act 1975, if in the
opinion of the Proprietor the Special Charac£er of the
School as defined and described in this Deed of Agree-
ment has been or is Tlikely to be jeopardised or the
education with a Special Character provided by the
School as defined and described in this Deed of Agree—
ment is no longer preserved and safeguarded.

Shall have the right to nominate a representative to
the Appointments Committee of the Controlling
Authority (as long as the Controlling Authority is the
Auckland Education Board) when it is dealing with ap-
pointments to the staff of the School and such repre-
sentative shall advise the Committee on the
suitability of applicants for positions in the school
in accordance with such regulations thereon as shall
be in force from time to time.

ON integration the Controlling Authority of the School

9.2

shall be the Education Board of the Auckland Education
District as constituted pursuant to Sectibn 15 of the
Education Act 1964.

The School shall be managed by a Board of Trustees.
The Board of Trustees which shall be constituted in
accordance with the provisions of The School Trustees

Act 1989 will have the powers of a Committee of
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Management until appropriate legislation is passed by
Parliament giving the powers of a Controlling
Authority to the Board of Trustees. The Board of
Trustees shall be constituted in accordance with the
provisions of the School Trustees Act 1989,
9.3 The control and management of the School shall be ex-
ercised subject to the provisions of Section 25(6) of
the Private Schools Conditional Integration Act 1975
as long as that section remains in force.
10. THE school having 342 pupils at the date of integration
shall have a maximum roll of 400 pupils. Any dincrease in roll
shall be subject to a supplementary agreement.
11. THE Proprietor agrees that pursuant to Paragraphs‘3.2.4 and
3.2.5 of Clause 3 of this Deed of Agreement it will bring the
School up to the minimum standard of accommodation laid down from
time to time by the Director—-General for a comparable State
School.
12.  PREFERENCE of enrolment at the School under Section 29(1) of

the Private Schools Conditional Integration Act 1975 shall be
given only to those children whose parents have established a par-
ticular or general connection with the Special Character of the’
School and the Controlling Authority shall not give preference of
enrolment to the parents of any child unless the Proprietor has
stated that those parents have established such a particular or

general connection with the Special Character of the School.

12.1 No child shall be enrolled at the School unless the
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Proprietor has stated that the parents of that child

have established a particular or general connection

with the Special Character of the School.
13. AS festival observances and religious instruction form part
of the education with a Special Character provided by the School,
festival observances and religious instruction in accordance with
the determination of the Proprietor after consultation with the
College of Teachers shall continue to form part of the School
programme in accordance with Sections 31 and 32 of the Private
Schools Conditional Integration Act 1975.
14. THE Proprietor, together with its servants, agents and
licensees, shall subject to the proviso of Section 40(2)(i) of the
Private Schools Conditional Integration Act 1975, have at all
reasonable times access to the School to ensure that the Special
Character of the School is being maintained pursuant to Section 3
of the Private Schools Conditional Integration Act 1975.
15. THE Proprietor, together with its servants, agents. and
licensees, shall have at all reasonable times access to the Tand
and buildings of the School constituting the School premises suf-
ficient to enable it to exercise the powers and carry out the
responsibilities vested in it and imposed on it by the Private
Schools Conditional Integration Act 1975 and by this Deed of
Agreement.
16. AN advertisement for the position of Principal of the School
shall in accordance with Section 65(1)(a) of the Private

Schools Conditional Integration Act 1975 state that a willingness
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and ability to take part 1in Religious dnstruction appropriate to
the Special Character of the School shall be a condition of ap-
pointment. Any person so appointed to the position of Principal
shall accept these requirements as a condition of appointment.
The Principal so appointed shall accept and recognise a respon-—
sibility to maintain and preserve the Special Character of the
School.

17. THE position of Deputy Principal at the School 1is agreed
pursuant to Section 66(1) of the Private Schools Conditional In-
tegration Act 1975 to be a special position that requires par-
ticular capabilities in the teacher appointed, namely to assist in
planning and organising the courses and programmes at the School
to ensure that they reflect the Special Character of the School
and an advertisement for the position of Deputy Principal shall
state that possession of these capabilities shall be a condition
of appointment. Any person so appointed to the position of
Deputy Principal shall accept these requirements as a condition of
appointment. The Deputy Principal so appointed shall also accept
and recognise a responsibility to maintain and preserve the Spe-
cial Character of the School.

18. THE two teaching positions known as Junior School positions
at Michael Park School shall be agreed to be special positions in
accordance with Section 66(1) of the Private Schools Conditional
Integration Act 1975 requiring specific capabilities in the
teacher appointed, namely to teach and to organise programmes for

the children of this age in accordance with the curriculum indica-
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for these positions shall state that possession of these
capabilities shall be a condition of appointment.

19. THE teaching position known as Class One Teacher at Michael
Park School shall be agreed to be a special position in accordance
with Section 66(1) of the Private Schools Conditional Integration
Act 1975 requiring specific capabilities in the teacher appointed
namely to teach and to organise programmes in accordance with the
curriculum indications and Special Character of the  School. An
advertisement for this position shall state that possession of
these capabilities shall be a condition of appointment.

20. THE positions of Eurythmy Teacher, Bothmer Gymnastics
Teacher and Waldorf Handwork Teacher at the School are agreed pur-
suant to Section 66(1) of the Private Schools Conditional Act 1975
to be specific positions that require particular capabilities in
the teacher appointed, namely to teach and to assist and direct
the planning and organisation of Eurythmy, Bothmer Gymnastics and
Handwork respectively at the School to ensure that they reflect
the Special Character of the School, and an advertisement for the
position of Eurythmy Teacher, Bothmer Gymnastics Teacher and Wal-
dorf Handwork Teacher shall state that possession of these
capabilities shall be a condition of appointment. Any person so
appointed to the positions of Eurythmy Teacher, Bothmer Gymnastics
Teacher or Waldorf Handwork Teacher shall accept these require-
ments as a condition of appointment.

gl THE Proprietor may with the consent of the Controlling

Authority in accordance with Section 69(1) of the Private Schools




88

Conditional Integration Act 1975 arrange for any retired teacher
to undertake voluntary tasks to assist in the School with the
teaching appropriate to the Special Character of the School.

22. THE Proprietor in accordance with Section 69(25 of the
Private Schools Conditional Integration Act 1975 may employ one
person whether as a chaplain or otherwise to assist in the School
with the teaching of festival observances and religious instruc-
tion appropriate to the Special Character of the School.

23. THE Proprietor may arrange for any person to undertake
voluntary tasks to assist in the school with the teaching of fes-
tival observances and religious instruction appropriate to the
special character of the School.

24. THE Proprietor of the School shall have the right to enter
into an Agreement with the parents or other persons accepting
responsibility for the education of a child, providing that: as a
condition of enrolment and attendance of that child at the School,
the parents or other persons shall pay attendance dues established
in respect of the School, at such rates and subject to such condi-
tions, as may be approved from time to time by the Minister, by
notice in the New Zealand Gazette in accordance with Section 36 of
the Private Schools Conditional Integration Act 1975.

25. AT the date of Integration the School shall be classified as
an Area School for boys and girls from five to nineteen years of
age and shall remain so until such time as an agreement to change
in this organisation of the School is reached‘between the

Proprietor and the Minister and the parties hereto entering into a
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Proprietor and the Minister and the parties hereto entering into a
supplementary Deed of Agreement to give effect thereto.

26. THE Proprietor shall not engage any teachers between the
date of execution of this Deed of Agreement and the effective date
of integration other than those whose names have already been
notified by the Proprietor to the Director-General of Education
without first obtaining the consent of the Director-General.

27.  THE staffing entitlement of the school as at the 31st day of
August One Thousand Nine Hundred & Eighty Nine (1989) was 17.27
positions excluding the Principal, the middle management allowance
of 0.66 and the Careers Guidance entitlement of 0.42. In total
the entitlement for an area school of 192 new entrants to Standard
IV pupils (25 x 5 year olds) (198 dncluding 5 year old
calculations) and 151 Form I-VII pupils is 19.35 teachers.

28.  THE Proprietor shall reimburse the Minister for the payment
of salary, wages and proportion of School holiday pay due and paid
by the Minister in respect of the 1989 School year to any person
employed at the School up to the effective date of integration.
29. SUBJECT to Clause 3.2.4 and 3.2.5 and any requirements

placed on the Proprietor to carry out deferred maintenance and
fire protection measures set out in the attached schedules, the
Minister after the effective date of this Agreement, shall main-
tain the land, buildings, chattels and associated facilities com-
prising the -integrated premises as shown on the plan attached
hereto as though the school were a State School, but the Miﬁister

will not accept responsibility for deferred maintenance (as
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detailed in the Third Schedule) or any future maintenance for
Blocks I, II, III, X and XIII. The Proprietor shall maintain
these areas in a condition that provides for the health and safety
of staff and students as long as they are in use. The school
shall be entitled to such furniture and equipment as the Control-
ling Authority supplies from time to time to comparable State
Schools.

30. AS at the effective date of Integration Michaels Avenue
Reserve and YMCA gymnasium are available to the School by the El-
lerslie Borough Council for the purposes of sports and physical
education and it is hereby agreed to by and between the parties
hereto that should Michaels Avenue Reserve and the gymnasium cease
to be available to the School the Minister will not be responsible
for the provision of playing fields.

31. THE effective date of this Deed of Agreement shall be the
11th September 1989.

32. ON and after the effective date specified in this Deed of
Agreement the School shall be an integrated School in terms of the

Private Schools Conditional Integration Act 1975.




IN WITNESS WHEREQF these presents have been executed the day and

year first hereinbefore written.

THE COMMON SEAL of RUDOLF STEINER )
SCHOOLS TRUST was hereunto )
- . . )

. The

S~
/O 1
![Q Comman

SIGNED by PETER ALLAN ATKfNsoN
Assistant Secretary Administration
pursuant to authority delegated by
The Minister of Education acting
on behalf of HER MAJESTY THE QUEEN
in the presence of:

N N N S N o

290889
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APPENDIX 19 MICHAEL PARK SCHOOL PRIMARY SCHOOL CURRICULUM

CLASS ONE TERM ONE

MAIN LESSON ONE WATN LESSONTWO MAIN, LESSON THREE
FAIRY TALES NAMING NUMBERS AUTUMN, FESTIVAL

‘ Np practise lessons J ' Np praciise lessons. J [ Np practise [essons. l

CLASS ONE TERM TWO

MAIN, LESSON, FOUR. MAIN, LESSON FIVE MAIN LESSON. SIX
FAIRY TALES RIPTHMIC COUNTING WINTER, FESTIVAL
PRACIISE BLOCK. 1 PRACTISE BLOCK, 2 PRACTISE BLOCK 3
Two lessons per week. Two lessons per week, Two lesseons per week,
Matching one to oie. More sequences: monthis,days, colowrs. SKkipping to aid counting.
Meaningful sequencing. Different ways of representing Counting in twos and threes.
Writing numbers to 50. numbers.(Dots, pictures, slasfies etc.) Comparisons of quantities - more;
Recognising numbers to 100. Counting to "100. less; equal.
Witing in fines and columns. Writing numbers to 100. Ordinal valise of number.
“LASS ONE TERM THREE
MAIN LESSON, SEVEN MAIN LESSON EIGHT MAIN LESSON NINE
FAIRY TALES 3 TEMPERAMENTAL SUMMER FESTIVAL
FOUR PROCESSES
PRACTIISE BLOCK 4 PRACTISE BLOCK 5 - PRACTISE BLOCK 6
Two lessons per week, Two lessons per week. Two lessons per week,
Learn the 3 X able. Leamn the 5X table.
Lear the 2X able. Use of objects in counting in different Transforming oral stalements o
More work on canﬁna[va[z o number groups. " number.
Work on counting starting from Writing numbers in columnns wiilst Recognition of the basic signs of

e, J | ; .
numbers othier than o recognising place values - tens; ones. arithmetic.




CLASS TWO TERM ONE

MAIN LESSON ONE

IRJSH ENCHANTMENT

PRACTISE BLOCK SEVEN
(" Two lessons per week.
Compare division/multiplication.
Complete open sentences in + -
Regrouping of ruunbers -
S5aq+l=3+2.

CLASS TWO TERM TWO

MAIN, LESSON, FOUR.
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MAIN, LESSON. TWO

MAIN, LESSON THREE

SYMMETRY

PACITIC ANGMAL FABLES

PRACTISE BLOCK EIGHT
(" Two lessons per week,
Complete open sentences in
division ¢ multiplication.
Conwvert r{ingmuu to mumber
scnlences.

IRJSH ENCHANTMENIS 2

MAIN, LESSON, FIVE

PRACTISE BLOCK 10
Thiree lessons per week. h
Learn 4 x table.

Free ordering of factors.
Useof hungreds board.

NUMBER SEQUENCES

PRACITSE BLOCK 11

e Thiree lessons per week,

)

CLASS TWO TERM THREE

MAIN LESSON. SEVEN,

IRISH EZIC

PRACIISE BLOCK 13

Three lessons per week,
Comnpare addition fmultiplication.
Compare subtraction/division.
Multiplying by one.

Odd & even numbers.
Praclise with all 4 processes.

PRACTISE BLOCK NINE

Two lessons per week,

Learn 10 x table.

Change between forizonial &
vertical set-oult.

MATN, LESSON SIX

CELTIC SAINIS

PRACTISE BLOCK 12

Three lessons per week
Learn 6 x table.
Strict order in division.

J
MAIN LESSON EIGHT MAIN LESSON NINE
DECOMPOSITION. AND ANIMAL FABLES
CARRYING
PRACIISE BLOCK 14 PRACTISE BLOCK 15
Three lessons per week, Thiree [essons per week,
Muliiplication & division by 1. Oral problems in 4 processes.

Converting thousands wumerals
into words.

Place value Lo 1000,
Carrying/decomposition.
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MAIN LESSON ONE MAIN LESSON. TWO MATN LESSON THREE
OLD TESTAMENT ONE LENGTH AND TIME HOUSES
PRACTISE BLOCK 16 PRACIISE BLOCK 17 PRACTISE BLOCK 1
Four lessons per week, Three lessons per week, Four lessons per week,
Revise all C. 2 work, Factors.

Learn 7 x table.
X as lots of.’

CLASS THREE TERM TWO

MAIN LESSON. FOUR.

OLD TESTAMENT TWO

PRACTISE BLOCK 18

Four lessons per week,
Calculations with length & time.
Roman numerals.

Compare successive addition with
multiplication.

Verbal statements written
as number sentences in all
4 processes.

MAIN LESSON FIVE

Division - all forms.
Place value to 1000'.
Carrying.

MAIN LESSON SIX

WEIGHT & CAPACITY

PRACTISE BLOCK 20

Three lessons per week,
Lear 8x table.

CLASS THREE TERM THREE

MAIN LESSON SEVEN,

OLD TESTAMENT THREE
Spelling and dictionaries.

FARMING & FORESTRY

PRACIISE BLOCK 21

Four lessons per week,

PRACTISE BLOCK 22

Four lessons per week_

4 rules to 1000,
Calculations in capacily &
weigth.

an: 8% 4 Use of 0 in X.
Division wilh fundreds. Njunbers in different forms eg.
Compare multiplication 8 =2+6=2X4.
with division.
MAIN LESSON EIGHT MAIN, LESSON NINE
MONEY FISHING & HORTICULTURE
Report writing.
PRACTISE BLOCK 23 PRACTISE BLOCK 24
( Thiee lessons per week, Four lessons per week,
Naume numbers to millions. Learn 9 X table.
Decomposilion. ‘Long' multiplication o
division.
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MAIN LESSON ONE

NORSE MY TH ONE
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PRACIISE BLOCK 25

Four lessons per week.
Revise all C. 3 work,
Learn 11 X table.

“LASS FOUR. TERM TWO
MAIN, LESSON, FOUR.

NORSE MYTH TWO

PRACTISE BLOCK 28

Four lessons per week.
Revise all C 3 work,
Learn 12 X table.

Use of ruler.

4 Rules practise.

CLASS FOUR. TERM THREE

MAIN LESSON SEVE

TEUTONIC EPIC

PRACTISE BLOCK 31

MAIN LESSON, TWO MAIN LESSON THREE
GEOMETRIC PATTERN ANIMAL FORMS
PRACTISE BLOCK 26 PRACTISE BLOCK 27
)
liree lessons per week Four lessons per week,
Lowg multiplication & X and dividing by 10.
division of money and weight. Further work or time.
! J
MAIN LESSON. FIVE MAIN, LESSON SIX
PRACIISE BLOCK 29 PRACTISE BLOCK 30
Thiree lessons per week_ Four lessons per week,
Addition & subtraction of Estimating in division.
money to thousands. Remainders as fractions.
MAIN LESSON EIGHT MAIN LESSON NINE
DECIMALS FOUR GENERATIONS OF
AUCKLANDERS
PRACTISE BLOCK 32 PRACTISE BLOCK 33

Improper fractions.
Cancefling,

Fractions in lowest terms.

Three lessons per week, Four lessons per week,
+ - of fractions. Fractions as division & scores.
‘Equivalent fractions. Problems with words in fractions.

Three lessons per week,
X of fractions.
+ - of mixed numbers.
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CLASS FIVE TERM ONE
MAIN, LESSON ONE MATIN, LESSON TWO-
THE RAMAYANA BOTANY
PRACIISE BLOCK 34 PRACIISE BLOCK 35

Four lessons per week,

Revise & extend all of C. 3 work,

Naming decimals,
Compare fractions with decimals.

Four lessons per week,
Naning maumnbers to millions.

Multiplying & dividing by 10 i

decimal numbers.
+ o - mixed numbers.

CLASS FIVE TERM TWO

MAIN LESSON, FOUR.

MAIN, LESSON. FIVE

MAITN LESSON THREE

THE ZEND AVESTA

PRACTISE BLOCK 36

Four lessons per week,
Subtraction/decomposition in
decimal numbers. )
Explore 1 in fractions.

X by 1 in fractions.

CLASS FIVE TERM THREE

MAIN LESSON. EIGHT

GREEX. MOTHOLOGY

MATN LESSON NINE

GREEX ARJTHMETIC

PRACTISE BLOCK, 40

Four fessons per week,
Fractions ¢ ratio
Problems with percentages.
LLHM. HC. F.

PRACTISE BLOCK 41

(" Three lessons per week,
Compare fractions and
percentages.

4 processes with metric measures,
rounding off decimals.

MAIN LESSON SIX MAIN LESSON SEVEN,
GILGAMESH EPIC NEW ZEALAND OSIRIS MyYTH o
GEOMORPHOLOGY GREEK GEOMETRY
PRACTISE BLOCK, 37 PRACTISE BLOCK. 38 PRACTISE BLOCK. 39
(El ) ( )
Three lessons per week, ( Thirec lessons per week, Three lessons per week,
X decimals. Dividing by 1 in fractions. Division of decimal mumbers.
Converting fractions into Decimals compared to percentages. X of a mixed number by a fraction.
decimals.
Problems in words with
fractions.
_/ [ . J

MAIN LESSON, TEN,
GREEK LEGENDS

TRACTISE BLOCK 42

il Four lessons per week,
dividing whole umbers by

Sfractions.
Problens which involve a mixture
L of skills.
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CLASS SIX TERM ONE

MATN, LESSON. ONE MAIN_LESSON TWo AAIN LESSON TIHREE MAIN LESSON FOUR.
ROCKS & MINERALS ROMAN, LEGEND ACOUSTICS & OPTICS GEOGRATHY OF S.W.
PACIFIC.

PRACIISE BLOCK. 43

PRACTISE BLOCK 44

Three lessons per week,
Revise o extend all of C 5
Rounding off numbers o
different levels.

Thiree lessons per week,
More LCM. & HC.F.
Four processes with mixed

TRACIISE BLOCK 45

Three lessons per week,
Measuements of angles and
basic geometrical terms.

)L

decimal fractions.

X of afraction by a fraction.

CLASS SIX TERM TWO

MAIN LESSON. FIVE MATN, LESSON SIX MAIN LESSON SEVEN. MAIN, LESSON EIGHT
STATIC ELECTRICITY ROMAN, CONQUESTS COMMERCIAL MATHS GEOGRALHY OF THE
. e
& MAGNEIISM S.W. PACIFIC 2.
PRACTISE BLOCK 46 PRACTISE BLOCKX 47 PRACITSE BLOCK 48
~
Thiree lessons per week, Thiree lessons per week, Thiree lessons per week,
Substitution in simple ﬂl}uftipﬁkalionpg‘ division of Division of a fraction by a
Sformulae. complex. decimals. frtu:'tion. .
Simple graphs. Ratio and proportion.
\_

CLASS SIX TERM THREE

MAIN LESSON, 9

MAIN LESSON, 10

MAIN LESSON, 11

RISE OF CHRISTIANITY &
ISLAM.

PRACTISE BLOCK 49

Three lessons per week,
Money - interest; H.P.
percentages.

Balance sheets.

EUCLIDEAN GEOMETRY THE CRUSADES
Formal proof.
PRACTISE BLOCK 50 PRACTISE BLOCK 51

Thiree lessons per week,
Problems with speed, distance
and time.

Othier simple formulae.

Three lessons per week,
Computation and estimation
with measures.

Averages.
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CLASS SEVEN, TERM ONE

MAIN LESSON, 4

AREA & VOLUME

PRACIISE BLOCK 54

MAIN LESSON. 1 MAIN LESSON, 2 MAIN LESSON, 3
THE AGE OF MECHANICS NUTRITION &
DISCOVERY HYGIENE
PRACTISE BLOCK 52 PRACTISE BLOCK 53

Three lessons per week, Three lessons per week,
Revise & extend C 6. work, Squaring & rooting numbers.
More multiplication of fractions. Extend division of fractions.

Two lessons per week,
division of a 3 place decimal by
a 2 place decimal.

Estimating quotients.

CLASS SEVEN, TERM TWO

MAIN LESSON, 5

MAIN. LESSON. 6

MAIN, LESSON, 7

CHEMISTRY: COMBUSTION, ASTRONOMY ALGEBRA
Ist order linear equations.
PRACTISE BLOCK 55 TRACIISE BLOCK 56 PRACTISE BLOCK 57
7 f
Thiree lessons per week, Three essons per week, w Two lessons per week,
Re-expressing numbers as powers More grophis. Addition & subtraction of
of 10. Simple functions. complex, decimals,
area,volumc,capacity & 24 fiour clock - timetables.
L temerature caleulations. ) \_
CLASS SEVEN TERM THREE
MAIN LESSON. 8 MAIN LESSON 9 MAIN, LESSON, 10 MAIN LESSON 11
PACIFIC EXPLORATION, POSITIVE & NEGATIVE PERSPECTIVE WORLD GEOGRAPHY
INTEGERS. DRAWING
PRACTISE BLOCK. 58 PRACTISE BLOCK 59 PRACTISE BLOCK 60
Three lessons per week, Two lessons per week, Thiree lessons per week,
More division of fractions. Simplification of ratio. More substitution.
Work with averages to decimal Ratio expressed as percentages. Algebraic equations.

places.
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CLASS EIGHT TERM ONE

MATN LESSON, 1 MATN LESSON, 2 MATN LESSON, 3 MAIN LESSON, 4
LITERATURE: THE ANTHROPOLOGY POWERS & ROOTS CHEMISTRY:
NOVEL THE DEVELOPMENT OF GASES & SALTS.
SOCIETY
PRACIISE BLOCK 61 PRACTISE BLOCK 62 PRACTISE BLOCK 63
Tliree lessons per week, Two lessons per week. Thirec lessons per week,
Revise & extend all C 7 work, ‘Enlargements. Proof geometry.
Adding and subtracting directed Formulae work with area and Euler'’s law.
numbers. volunte.,
CLASS EIGHT TERM TWO
MAIN LESSON, 5 MAIN, LESSON, 6 MAIN LESSON, 7 MAINLESSON. 8
HISTORY 18TH CENTURY LITERATURE: ALGEBRA PHYSICS:
BIOGRAPHY: THE DAMN POETIC STYLES OF , : EXPANSION, &
OF THE TECHNOLOGICAL 18T & 1973 C. Simultancous linear equations. CONTRACTION,
AGE.
PRACTISE BLOCK. 64 PRACTISE BLOCK 65 PRACTISE BLOCK 66
Thres lessons per week, Two lessons per week, Thiree lessons per week,

Work on algebra; esp. in
Sractional forms.
Multiplying brackets.

More on powers and roots. Calculations with Pythagoras's |

theorem.
More ratio and proportion.

CLASS EIGHT TERM THREE

MAIN LESSON 9 MAIN LESSON 10 MAUIN LESSON, 11 MAIN LESSON 12
HISTORY: LITERATURE: GEOMETRY PHYSIOLO
INDUSTRIAL & DRAMA. i
AGRARJAN, Laci and circle curves -
REVOLUTIONS. including conics - through
dransing.
PRACTIISE BLOCK 67 PRACTISE BLOCK 68 PRACTISE BLOCK, 60
(" Three lessons per week, Three lessons per week, " Three lessons per week,
Simultaneous equations. More work. with Pi. Revision papers.

Simple factorising. Problems with decimals.
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APPENDIX 20 DAILY PROGRAMMES AND OBSERVATIONS OF PLAYROOMS &
OUTDOORS OF KINDERGARTENS A & B

CONTEXTUAL EVIDENCE/OBSERVATIONS

KINDERGARTEN A - DAY 1 - 14-8-90

AT B

7-45 a.m Story

8-00 a.m Fantasy play indoors, activities leading to a
Festival or small projects

9-00 a.m Tidy up and setting of table

9-30 a.m Tea, snack, juice/milk and fruit

10-00 a.m Outdoor play

11-00 a.m WORKING TIME:
Mon. - Drawing
Tues. - Baking
Wed. - Collage with paper/material and glue,

handwork

Thurs. - Painting
Fri. - Modelling - clay, beeswax.

11-45 a.m Ring, theatre play - intercommunication the primary

focus, listening and speaking, singing goodbye.

In the kindergarten situation my research role was very much that
of participant observer; this was in order to blend with the
environment as much as possible so that the youngsters would become
accustomed to my presence and behave in a relaxed way around me. NoO
writing or recording was done during this period, everything was
recorded afterwards.

This group is comprised of 20 children ranging in age from 4 to 6
years. There are 10 older children, 9 of whom will be going up to
Class 1 next year; the tenth child will be 6 in February 1991 and
teacher A (TA) wishes to observe her further before reaching a
decision, in collaboration with the child's parents. (Put in
drawing of playroom layout in Appendix 21.) TA explains that
although this is a good balance, there are 2 children who are very
emotionally young and demand a great deal of time and energy - one
child is perceptually handicapped, he has a problem with his eyes
and is easily distressed. She goes on to say that in the
Netherlands, a group of 20 young children would be assigned 2
teachers, since young children demand a great deal of a teacher's

ego strength.
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Description of the Playroom

Shelves - 1. Contents: Puppets, wool and cloth, feathers, baskets
with carpet off-cuts, stones and crystals, wood off-cuts.
For an example of the puppets the reader is referred to

the Appendix.

2. Contents: Woollen farm animals, books, fairy cloaks,
silk cloth, animal hats with ears, soft felt toys simply
decorated e.g. a family and gnomes. FOr an example see
Appendix.

3. Contents: Baskets with shells and driftwood, crystals,
wooden farm animals with stable and large soft woollen

toys.

Dolls Area - Soft dolls similar to the puppet referred to above
with clothes that have a variety of ties i.e. apron

ties, buttons, press studs.

For the indoor and outdoor layout the reader is referred to the
Appendix 21.

Arrival 7-45 a.m.

TA sits in her chair, before her is a table covered in a coloured
cloth. The table has a vase with flowers and a burning candle in a
holder surrounded by tiny gnomes. TA explains that the candle forms
a focal point for the children. The children are seated in a semi-
circle around her. I am welcomed and it is explained that I will
visit until Friday. A beautiful rhyme is said for the secret which
I carry within, and my unborn child ig also welcomed. The children
are restless. All the missing children are acknowledged since they
may be ill. Each child tells me their name. Then begins the story
of Briar Rose, (Sleeping Beauty), narrated by the teacher. My
unfamiliar presence seems to send ripples of disturbance through
the group and TA feels unsettled too.

8-15 a.m.

The story is completed and a child blows out the candle. The group
return their chairs to the tables and go off in various directions
for free indoor play activity. Two of the youngest boys move of £
into the dolls area and busy themselves cooking and ironing. One
youngster and one older child get together and build a house using
the tables and chairs draped in cloth. Two girls go off into the
block corner and using the wooden frames proceed with house
building. A small group varying between 6-8 children seat
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themselves at the tables, some taking out weaving in various stages
of progress and others drawing with brilliantly coloured wax
crayons,  (imported from Germany). I am surprised at the size of
them, they are large, and wonder how the older children manage to
incorporate detail in their drawings. One older girl has advanced
in her weaving and is using a wooden weaving frame and a large
blunt needle - she is not yet 6. Another group has asked TA if they
can ready the snack and they are using the bread cutter very
expertly - each slice is carefully buttered and flavoured with jam
or peanut butter. TA moves about constantly, responding to the
needs and requests of the children. This happy and harmonious
activity continues until tidy up time at + 9-15 a.m. A tune is sung
to signal this.

9-35 a.m.

TA has a lyre on which she plays a tune, the children wash their
hands and sit as she sings. As the children take a while to settle,
she repeats her song and stresses the need for quiet at this time.

All the children respond and the atmosphere is quiet - the tables
have vases containing flowers. A prayer igs said. Two girls
volunteer to hand out the sliced bread and apple and TA pours the
juice; liquifruit. The group eat quietly and each child is required
to finish eating before they may proceed outdoors. They place their
plates and cups on the trolley.

9-50 a.m.

I go outdoors with the first children. A group of boys rush out and
head directly for the wooden swords - they tell me they're
"turtles", (the Ninja variety from T.V.) (See Appendix 21 for

outdoor layout). The sand pit contains the following equipment -
spades, sieves, shells which the children use to build castles, one
has a shop with containers of sand and sells me ice-cream. Others
are sifting the sand for "treasure"; the tiny coloured stones which
remain. A group of young boys congregate around the woodwork bench
and hammer at the pieces; some sand down wooden blocks with sand-
paper. Another .group play fantasy games and kick about balls. The
jungle gym and antics thereon is especially favoured by the older
boys.

Children are swinging wearing golden crowns and princess cloaks in
fantasy play. One of the older children has made a house beneath
the table where she plays upon a miniature lyre - she has also
though, managed to find TA's matches and has lit a candle. TA
speaks to her very seriously, since she could have started a fire -
the cloth draped over the table could have caught alight. A
volunteer Mom is about helping to establish the garden, she digs
and plants, and the older children love to help. The child who lit
the candle plants a shrub and seeks approval for a job well done.
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One of the younger children is helping indoors to wash up the
dishes. It is a beautiful warm day and all the children are fully
and constructively active for an uninterrupted period.

11 a.m.

Today is bread baking day. TA brings out a table and chairs and the
necessary ingredients, and a group of children offer to make these

ready. Hands are washed and quantities counted out and the word
ndissolved" is discussed since one child used it. Sugar and yeast
are dissolved in warm water and left in the sun to activate. The

children take turns to knead the dough, the "yucky" stuff is loved

by all.

One ingenious boy has used a plank to turn the 2 tyre swings into
a communal bus upon which seven children sit and swing gently. TA
comments on the social co-operation achieved in this activity, and
explains how good it is to foster this quality in the young
children, and how it will serve them in later life. As the others
leave and he is left alone he stands and begins to swing higher on
the plank - our teacher intervenes and explains that she is
exercising her better judgement and will remove the plank since she
considers the current activity dangerous - this is after two
warnings to the child that he must sit down.

11-25 a.m.

The bread ingredients are ready and the children are called indoors
to bake the bread. Most children are washed and seated and ready to
bake; one defiant chap refuses to wash and teacher withholds his
dough until he complies. All recite the baking rhyme and receive
their dough - the children shape it and decorate the mini-loaves
with raisins. The bread is baked in a small oven in the playroom.
Hands are washed and it is time for Ring. They participate in a
Ring Game called the "River King's Daughter." All finish with the

following prayer:

"From my head to my feet

I am the image of God
From my heart to my hands
I feel the breath of God
When I speak with my mouth
I follow God's will

When I behold God
Everywhere, in Mother, Father
In all dear people

In beast and flower

In tree and stone

Nothing brings fear

But love to all

That is around me."
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The children all collect their things and wait outdoors for their
parents. It is 12-15 D.m.

DAY 2 - WEDNESDAY 15-8-90
ival 7-

The arrangement of the chairs is as before with the teacher as
focal point and the children seated around her. The candle is
burning on the table. Everyone is settled today and we begin by
acknowledging absent children. I am called upon to recall the names
of the children - much to their delight most were remembered,
although some filled in with their surnames also. TA begins with
her story of Briar Rose, adding amusing details of the process of
going to sleep as the spell takes affect i.e. the pricking of the
finger on the spindle. The children laugh but settle quickly and
attend to the story.

8-15 a.m.

All disperse for free play. One child sets up a puppet stage using
chairs and cloths and proceeds with a puppet show. A group of three
girls descend on the dolls corner and proceed with housekeeping.
Another group of 4 children build an elaborate house with cloth
using the tables - the wooden frames are placed on top of the table
and this becomes a cage for cats, where a girl and a boy play
happily meowing their identity. Another group empty the blocks and
create another house using frames and baskets. Five children seat
themselves and begin to draw. At another table TA is setting up an
area to make the crown for Briar Rose - this is to be used later to
enact the story. TA shows me how to make roses from tissue paper.
The snack is made ready - oranges, bread from the day before, honey
and peanut butter and liquifruit juice.

9-30 a.m.

Once again the snack period requires sitting quietly while teacher
sings and plays upon the lyre. A prayer is said before beginning.

9-50 a.m.

I go outdoors with the first children for outdoor play. Some help
to water the garden, others hammer away at the woodwork bench.
Today the table for washing up goes outdoors where teacher and
children assist one another with this chore, the sun is shining and
the day warm. Communal swinging is again popular; children are
dressed up and running about in fantasy play; children are
clambering on the jungle gym; there is fantasy play using blankets,
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tree stumps, cloth etc. An older boy helps plant an asparagus fern,
digging a hole in the hard ground which has been softened with
water - he is proud of his achievement.

11 a.m.

At this time we get ready for a Nature walk, the children put on
their shoes and we're off. The children collect pine cones, wild
flowers and peer at huge ant heaps in a section of burnt veld. A
group of boys get together and bang stones looking for gold. TA
organises several games of Hide and Seek and supervises a child
with occasional verbal support as he tries to climb a tree.

11-45 a.m.

We return to the playroom, those who are thirsty drink and all
ready themselves for the enactment of Briar Rose. There is a King,
Queen, Good Fairy, Thirteenth Fairy, Prince and Briar Rose - all
the others are the hedge which grows up around the Castle. King and
Queen have crowns, Briar Rose has her special crown, Prince has a
sword and shield. The play is sung and the children enact it with
much mirth. At the completion of this activity all say a prayer,
The children disperse to await their parents.

DAY 3 THURSDAY 16-8-90
Arrival 7-45 a.m.

All the children gather in a circle and settle quickly to the
morning routine. TA commences with her story of Briar Rose - the
children are responsive and the atmosphere happy and relaxed. A
child volunteers to blow out the candle and all move off. This
morning everyone is playing very intently. There are a row of
mountaineers climbing a rope fastened above the door, there is a
loop for the foot and space for a good swing. Those who have built
houses today continue to play even after the teacher has sung that
it is time to tidy up : "Oh no, we want to play!" Even those in the
dolls corner wear expressions of intense concentration - all are
reluctant to tidy up. Others have been drawing - one older boy
draws a tree depicting the roots growing into the soil and TA
explains that this seldom occurs in pre-school drawings. Another
girl draws and draws, no picture meeting with her satisfaction;
finally at her third attempt she is pleased with the result and
produces a happy picture with a smiling girl and brilliant
sunshine. One group of children dress as princesses and are chased
about for a while by boys only too ready to transform themselves
into foxes. Teacher intervenes as the noise level rises and
requests that they reserve this play for outdoors.
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Snack today consists of sliced carrots, home-made brown bread and
butter with honey and liquifruit.

It is a warm morning and the garden is filled with the sounds of
adventurous play, with fairies, ballerinas and turtles gadding
about. One inventive young boy hoists a slatted wooden frame onto
the top of the jungle gym and there he ensconces himself as King,
monarch of all he surveys. He figured out for himself how to tie
and hoist it up using a rope as a pulley. He spends almost all his
time up here. The communal swing is still enjoying popularity,
sporting a row of shiny beaming faces. I do the washing up outdoors
today, in the sunshine.

1l a.m.

Today is painting day and the routine is very specific. All the
children dress themselves in aprons and sit down at the tables.
Each child has a board before her/him, and waits for a brush which
is handed out by a volunteer. These are long-handled number 16 oOr
10 pure bristle brushes. Before each group of 10 children there are
pots containing yellow, red and blue paint and two pots of water.
As their name is called each child goes up for their paper which is
wet in a tub of water and applied to the board with a sponge. TA
begins by demonstrating the brush strokes on her own paper, and she
relates the story of Briar Rose - she allows a picture to develop
in this way. She then recalls the little man (the brush), whose
beard requires cleaning in cool water before he may be dipped into
a new paint colour. The atmosphere is quiet, each child commences
painting - the resulting pictures are ones in which the shapes are
coft without clear outlines, and the colours frequently run
together. The result is a delightful water-colour picture. Each is
returned to the special painting rack into which the board fits
like a drawer, but allowing space between each to dry.

11-40 a.m.

New children are chosen to enact the various characters in the
Briar Rose story - yet today there are additional roles - there are
two roses, a rabbit and a farmer. The Prince runs to Kindergarten
B to obtain the wooden horse that she may ride bravely out to
rescue the beauty who is sleeping.

We sing goodbye and the children go outdoors to eat their snack (if
any remains), while waiting for their parents.

DAY 4 FRIDAY 17-8-90

The researcher would like, in this account to pick up on the
highlights of this day which make it different.
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7-45 a.m.

Arrival - This morning there is very much a sense of something
different, as I looked I saw a table set up with a scene prepared
for a play. The table is covered with green silk cloth, there is a
stall with a pig inside, a wooden figure of a woman, a stick, a
fire, a pond, another stall with a cow and a butcher. The story

concerns an old woman who wishes to go out to a wedding, she asks
the pig to remain behind so that she may go. The sequence of events
progresses in a chain until she asks the butcher to slaughter the
cow; the cow then proceeds to do as the woman requested and the
story ends happily. The children are awed by this story and listen
intently. Afterwards the group play with the characters during free

play.
11 a.m.

Today working time is used for modelling. As before our teacher
demonstrates the craft by modelling a small animal herself. She
explains that if ome adds on shapes, when the form dries and the
moisture goes out into the air, the pieces will fall off. She shows
how the figure will have strength if one shapes the forms required
from one piece. The younger children like to bang the clay and our
teacher gently discourages this. Most of the older children have
got the idea of making ornaments using cookie cutters, some hearts,
others stars, yet others flowers. Most decide to make a hole in the
centre in order later to make a necklace. The last day of the week
ends happily after an enactment of Briar Rose and singing goodbye.
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KINDERGARTEN B

DAY 1 - WEDNESDAY 22-8-90

T R B

7-45 a.m. FREE PLAY indoors - consists of building, dolls
play, reading corner, fantasy play, decorating
playroom.

8-30 a.m. TIDY UP TIME

8-45 a.m. OUTSIDE PLAY - consists of sand play, climbing,
swinging, water play, fantasy play, gardening.

9-30 a.m. RING - good morning verse, seasonal verses, games,
news, games to guide social behaviour.

10-00 a.m. TOILET ROUTINE

Setting tables, decorating with flowers.
MID-MORNING TEA - consists of milk or juice, or hot
chocolate, or soup; bread; fruit, dried £fruit, or
popcorn, peanuts, baked potatoes.

TIDY UP - washing up cups and plates.

10-30 a.m.

10-45 a.m. OUTSIDE PLAY

11-00 a.m. ACTIVITY - painting, sewing, drawing, modelling,
music ring and baking.

11-45 a.m. STORY .

This group consists of 15 children, 12 of whom fall within the
younger group i.e. 4-5 years. The routine in Kindergarten B is
quite different to that of Kindergarten A. Teacher B (TB) explains
that she feels the little ones should be free to arrive at leisure
during the morning and hence there is no structured activity
arranged for this time. She goes on to say that she likes to have
a gentle introduction to the days activities. Today there are 5
absent children and they are taken note of and thought of by those

present.
L e £t :

As one enters the front door you come upon a passage - on the left
is a row of pegs and a shallow shelf for storage. On the right is
a room for Ring activity, and a small two plate cooker. All the
many windows are curtained. In the activity area there is a reading
table and chairs with books available for the children. There is a
display of the children's work in both these areas. There are two
corner units, one for cups etc., another for cones and wood. Above
this unit the wall is covered in blue cloth, and in the centre is
a gold framed painting of Mary and the baby Jesus. There is a small
dolls house peopled by soft gnomes and felt people.

The block room contains two large boxes of blocks, a wooden castle
and windmill with canvas sails. An entire wall is obscured by a
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shelf containing wooden toys, horses and cows, trains, boats and a
variety of wooden animals. The dolls area contains house building
frames, baskets, cloths, dressing tables and chairs etc.

The reader is referred to Appendix 21 for the layout of the indoor
area of Kindergarten B.

7-45 a.m. Arrival

This group was recently begun and TB is trying to build up
equipment. This morning TB has brought along flowers from her
garden for flower arranging. There are a variety of vases some of
which are glass jars which have been painted in primary colours.
The children set about emptying out the old flowers and cut the
stems of the new at varying heights as suggested by their teacher;
in order to make the arrangements interesting. As the vases are
filled, she suggests that some variety incorporated in the form of
green leaves from the garden, would make for a good arrangement.
The children go outdoors and return with scented rose geranium
leaves. Other children engage themselves with dusting the selves
and window sills. TB shows how the things need to be removed first
to make dusting really effective. This task is well executed by
those participating. After four days of cold and rainy weather the
children are eager for the garden, and they move freely between
indoors and out. Teacher moves freely between the 2 areas and is
also able to see the children from the large windows.

A small group are playing in the housekeeping/dolls area - there
are wooden frames which have been covered in coloured cloth to make
a hide-away house. Two boys are having great fun playing with the
swords and shields, one is concurrently the horse and the horseman.
Another plays now the xylophone, then the lyre. During these
activities the snack is prepared. Children take turns mastering the
skill of carrot scraping - last week, one young child was so
efficient and enthusiastic that she scraped away the entire carrot,
being left with nothing but scrapings. The youngsters assist with
clearing the tables after all this activity and go in search of the
"magic cloth". Teacher plays a recorder to signal the group indoors
for ring time. We all move indoors and participate in a number of
ring games and songs. All move off to wash their hands. When they
return everyone begins setting the tables with flowers. Each child
collects a cup and plate.

10 a.m.

When everyone is seated quietly, we all join hands and say a prayer
before beginning with the gnack. Volunteers hand out the carrots
and naartjies, TB pours the Liquifruit. All the peels are carefully
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collected for the newly created compost heap. There is relaxed
guiet talk between teacher and children. One child mentions a story
she had heard about a dark, dark house. Teacher says: "Yes! I have
heard that one too." She is immediately questioned and so she
begins to relate the story. Three boys have particularly rapt
expressions and their mouths are slightly parted as they listen. At
the end of snack time TB says: "All those with brown eyes may go
outside; all those with blue"...etc. Teacher tells me how she likes
to plant something for each child when they have a birthday, either
flowers or shrubs - one boy requested a tree, so they planted an
indigenous flat-crown tree.

Washing up occurs outdoors and there is a hive of watering activity
happening. Teacher is planting, with the assistance of the
children, a selection of herbs. She is particularly fond of herbs
and roses. One youngster discovers a tiny frog and instantly the

children are drawn to it like shavings to a magnet. There is much
discussion about what would be best for the frog; a decision is
reached that it would be best to move him to a safer cooler spot.
This usually timid child picks up the frog and moves it away.

11 a.m.

The recorder is played and the children filter indoors. We all wash
hands since today is bread baking day. The yeast ingredients have
been standing in the sun to activate. When all are seated the
tables are checked to ensure they are clean and then given the once
over with the "magic cloth". TB demonstrates how to mix the dry
ingredients and everyone takes turns, they clap their hands over
the bowl to dust off excess flour before taking out their hands.
Turns are taken to knead the dough. Cinnamon is added today to give
the bread a slightly different flavour. Each child kneads their
piece thoroughly - all the pieces are joined together to make two
large breads which become plaited loaves. We have enjoyed outdoors
so much today that there is no time for story, so we all sing
goodbye. The children collect their things and go outdoors to wait
for their parents.

DAY 2 - THURSDAY 23-8-90
7-45 a.m.

Today thirteen children are present. TB has brought along vegetable
ingredients, lentils, stock and noodles to make soup. The children
are seated and have their chopping boards and small knives before
them. Teacher demonstrates how to wash the ingredients and
volunteers set about doing this. We all discuss the ingredients and
each child is busy peeling and chopping. Considering the age of
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these children, it is amazing to see how an accurately demonstrated
technique such as chopping, is imitated by these small children,
and just how expertly they manage this. The stock is prepared in
the pot and the ingredients are added. Children take turns to stir
with a wooden spoon. We all move outdoors for a short while before
ring; everyone is actively engaged outdoors.

9-30 a.m.

TB plays the recorder to summon the children to ring. We sing good
morning and have a ring game to introduce the children to me. The
routine is as before and we join hands to say a prayer. Today there
is a huge feast, a great pot of soup and bread baked the day
before. TA pops in with a message and comments on the lovely aroma;
she is offered a helping of soup which contains "no chopped
fingers". We wait until everyone is finished and teacher says:
n...all those with older brothers may go outdoors ..." etc. until
everyone has left. It is at this time that Kindergarten A and B
mingle outdoors. Two great "delicious monsters" have been planted
today - they give the new garden a lush look.

1l a.m.

The recorder is played and the children move indoors. Hands are
washed in preparation for gewing today. Teacher has a coloured box
filled with the children's work. They are making small felt mats
for their Moms - there is also a selection of gnomes prepared for
those who have completed their mats. These circular mats are
decorated by means of straight stitches with embroidery thread of

various colours:

All the children, boys and girls participate using blunt needles.
Some are capable of sewing around as illustrated, in particular the
older children, others decorate more at random. At this point after
helping for a while, the researcher left at 11-30 to meet with a
member of the College of Teachers to discuss the Primary School

time table.
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APPENDIX 22 MICHAELMAS FESTIVAL & ADVENT AT GREEN MEADOW

THE MICHAELMAS FESTIVAL
The teachers are preparing for the Michaelmas festival. This

information was given to me by teacher B. This is the central event
in the Springtime in the Southern Hemisphere. Sprouting and budding
and life being released, as it were, from the Earth. Nursery School
children hear how after Winter, seeds that were sleeping beneath
the mantle of Mother Earth, looked after by the gnomes, are called
to awaken by Father Sun and the Light, Water and Air Fairies.
Spring is the time of celebration for the miracle of life and
growth, and wonder for the invisible forces which work in the
COSmOoSs .

The Festival of Michaelmas, celebrated in Spring draws us out into
the world - the conquering of the Dragon by Saint Michael. He has
a sword of IRON, a metal which we carry in fine distribution in our
bodies. We can, through inner development, transform the crude
aspect of iron (materialism), into the Spiritual quality of iron
(courage), and that picture may be found in the story of the Kite
and Saint Michael. The dragon represents fear, anxiety, hatred and
mistrust. Saint Michael faces the dragon courageously, and does not
do it for self-glory.

Family Activities for Michaelmas

Bread baking, planting seeds and sprouts, make a knight's crown and
a hat for his lady.

It can be seen how this links with the activity in Kindergarten B
during the outdoor play time.
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The knight requires a sword - cardboard or wood and painted gold.
Horse to ride away on - stick or bamboo - stuff a sock ang, sew it

Make a simple kite to fly on gusty days. Butter making.



¥ B I ST B
‘P' , i ¥ Gl

— B ‘ﬁv‘é‘# =5 < il

. (45 1 1 TN
REENMEADOW &\ i Rl R
= g . § i) ‘e BN 5 3

\I_DORF SCHOOL s TP »;ﬁ.,‘.fj‘ PETT S I s I:u.c::.. e A “

Hungry Hollow Road, Spring Valley, New York 10977 December 21, 1990

*All the earth is dark now and all
the trees are bare; from evil we were
guarded by brave St. Michael." So
begins one of Green Meadow’s
Advent songs. It reminds us of the
gradual waning of summer’s golden

light and the arrival of the "darkest,
blackest night" in our year, Decem-
ber 21. At Michaelmas time we
celebrated the courage of Michael
and, emboldened, we resolved to
stand firm against the gathering
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darkness of winter, ;Hallovireen’_ §
gave us the opportunity to play- -
fully challenge the forces of
darkness. But now we are firmly in
the grip.of Winter’s cold and !
barrenness and darkness has @ °

-continued on next page



settled upon us in earnest.

Advent, which comes from the
Latin ‘to come’ is the period which
includes the four Sundays just
before Christmas. While in the
commercial world Advent has come
to mean Christmas with all the
trimmings -- from decorated
Christmas trees to all manner of
holiday celebrations - the tradi-
tional Advent celebration is far
simpler and more profound. For
here we have the opportunity to
truly anticipate and prepare
ourselves for the birth of the Christ
child. Itis important to note here,
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however, that Advent and even
Christmas have a broader tradi-
tional context. Throughout
Europe, in northern Asia and in
ancient Egypt this holiday has had
festival connotations of light and
the sun. The Jewish festival of
light - Chanukah -- springs from
these same origins, although of
course it has its roots in historical
events dated as having occurred
about 167 B.C.

The spirit of light and hope, ata
time when, in our hemisphere, the
sun is most darkened by night,
animates the Advent time at Green

Meadow. Beginning with the
Advent Garden on the first Sunday
in Advent, the school builds the
spirit of anticipation, mystery, and
hope through weekly assemblies, a
visit with St. Nicholas and Rupre-
cht, and a visit to all the classrooms
from the Second Grade and Santa
Lucia. The photo essay prepared
by Lukas Schwartz, a tenth grader
in the High School, has captured
not only the celebration of these
events, but their spirit as well.
Candace Stern and Festivals, Family
and Food by Diana Carey and
. Judy Large
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APPENDIX 23 DESCRIPTION OF A BIRTHDAY RING - TB

TB:

(@]

TB:

N

Today we had a birthday ring, so when you have a birthday
child, then the ring has a slightly different quality. I, the
children are reminded the day before, to perhaps bring a
flower, or a pretty stone, or a shell, or a seed-pod, or

something pretty, something precious...for the next day. ...Or
pretty feathers...You know what children find pretty. Many of
them forget but I have things... We have flowers now in our

garden so, the next morning the birthday child stays outside
while we do the birthday ring in one room.

In preparation?

In preparation. We make one table, um chair, very beautiful,
you know with a veil over... or... and then we all sit there,
each clutching a little present. And then an angel has to go
out, or a star. A star and an angel, go out and then we sing:
"In heaven shines a golden star, an angel brought me from
afar, from heaven high down to the earth, it brought me to my
house of birth".

That's lovely!

And then leads the child, the birthday child to the chair, and
then each child, in turn, brings its gift and then, I have
either a little verse, which I say for the child or a little
song. Like for instance we sing, um: "I greet my friend, whose
hand I take, I give her these for friendships sake". Or
somebody else says: "This gift I bring with joy and love and
blessings too from heaven above". And I remind the children
that they have to, look in the birthday child's eyes, because
there you can see five stars or six stars... (They) 1look
carefully because thy want to see those six stars...

Do they see them?

Yes. Well they are quite convinced they can see them...then of
course I have the birthday cake there as well on a little
table...and with six candles, and you can see the six stars...

They are reflecting back!

...So each child, gives the little present and the birthday
child receives it and puts it in a basket. And then I tell a
story, a birthday story about, how the child, was on a star
and looked down on earth and said: "I would like to be born
now because it is springtime...or Autumn", whatever time their
birthday is...and the angel said: "Well you can go now. I go
with you, but first lets go and get the star gifts". So the
child goes, to the yellow star and says: "Yellow star, shining
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bright and far, have you got a gift for the little child?" And
the yellow star says: "Yes I give the little child the ability
to hop, skip and jump, and climb and be nimble with its
fingers...or whatever". You know, sort of whatever I know of
the child...so each star gives the different gifts. And then
it goes to the blue star. And the blue star says: "My gift
will be, that the child remembers where it came from". And so
then the angel takes the child down, on the rainbow bridge,
and there her mother and father are waiting. And said: "A
little girl how precious, or a little boy, we name it..." And
the other children can't wait for that moment...

For the name.

Because they know...It must be the birthday child...Then I
usually talk about what babies do in the first year...then I
light one candle... (until all the candles are 1it). Then we go
into the room where the tables are laid with table cloth and
special flowers and the child then has again a special seat
and I invite the parents to come... And that of course makes
the day quite short...Then we have our birthday tea...
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PRIMARY SCHOOL TIME TABLE

APPENDIX 24
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APPENDIX 25 DESCRIPTIONS OF LESSONS

SECTION A : CONTEXTUAL EVIDENCE/OBSERVATIONS
CLASS 1 - MAIN LESSON - ARITHMETIC

Class 1 - Wednesday morning 29-8-90
Main Lesson 7.45 - 9.40
- " - £t o]

This Class has 18 pupils. The classroom has pink walls - there is
wool draped across the windows which holds the children's weaving

in colourful wool thus:

They hang like so many gay spider webs before the windows. There is
an abacus on the window ledge, it's counting beads in red and blue.
A wooden shelf with glass shelves carries coloured beeswax models
of angels inside - each as different and unique as the youngster
who fashioned it. Teacher's editing will be placed in brackets, and
in bold, with an *. (... * Symbolising the letter A from an
earlier lesson block.) (Quite different to what passes for artistic
work in "other" schools.) Beside this shelf are pictures of the
flower fairies - one for each month of the year. On the floor next
to this there is an arrangement of palm leaves and bottles
containing flowers. There is a water-colour painting of lilies on
a pond and a frog is seen - this is beside the blackboard.

One wall is covered in water colour paintings depicting a castle.
(... * This is also from the writing Main Lesson block "Jack and
the Beanstalk"™ for the letter J.) Above the Nature Table, there
are colour exercise paintings. The table is covered in a cloth and
holds many interesting objects which the pupils may see and touch.
There is a detailed nature scene affixed to the edge of the table.
The door to the storeroom is between this table and TF's desk,
which is rarely sat at and serves mainly as a reception area for
books and paintings and tissue boxes. Behind this desk is a framed
painting of Mary and Baby Jesus. (* Raphael's Madonna and Child -
symbol of Class 1.) The desk is situated at the back of the
classroom. Covering this wall at the back are angel water colour
paintings in delicate shades, each revealing a clear perception of
angel qualities. (* One of the activities and also from M.L. Block
writing.) Above these are the following letters:

Aa; Ee; Ii; 0Oo; Uu.
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There is a basin in the corner and a basket containing recorders in
colourful recorder bags knitted by the pupils. A flower press
stands on the floor filled with pressing flowers.

The Main Lesson

The morning lesson begins as the pupils enter, each one receives a
handshake from TF. (* An opportunity for teacher to examine each
pupil's attitude, alertness, mood, appearance - make a one to one
contact physically and spiritually. I encourage them to look
directly at me - one can tell an awful lot at a glance. One hopes
to gauge each child's need for the day.) At the beginning of the

day there is a prayer. (* Echoed world-wide in other Waldorf
Schools.) TF explains that the lesson will be structured in such a
way that all three elements of willing, (* movement and rhythm),
feeling, (* story), and thinking, (* dintellectual) are
incorporated. One begins with willing, and moves then to the realm

of feeling, culminating in the intellectual aspect. (* Gov. schoolL
Waldorf school ) %T

Eurhythmy begins the lesson - it is an art, composed of gesture,
which have meaning as precise as the consonant or vowel which they
portray. (The reader can be referred to an article in Bilbiography
on this aspect, refer also the Curriculum Chapter 5.) The
youngsters articulate the vowels in sound and gesture - at first
the movements are large and the sound loud, (* Temperaments
incorporated) as the pitch varies and becomes lower and softer, so
the extent of the gestures diminish, until finally only the hands
are involved.

The group stand in a semi-circle around teacher and recite the
following rhymes: (* Speech Exercises.)

"gr" - "green, grass, growing"
"grim, granite, gruesome"
"kn" - "knock, knock, hammer on the rock"
nje - "lovely lady, leading, lipping light laughter."

TF expects effort from her charges and requires the clear and
accurate articulation of the sounds. The rhymes (* exercises) are
rehearsed (* practised) by all and then each individual is required
to express the sound to the best of their ability. She encourages
those who experience difficulty and praises those who have improved
or have done well. {(Steiner placed a great deal of emphasis on
rhyme and correct enunciation; it was important that people should
speak well.) (* Up to this point teacher has set a mood for the
lesson - calmmess, clearing of thoughts etc. Steiner emphasises the
importance of articulation and pronunciation in 1'st 3 years of
school - before pupils become fixed.)
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Mai [ Beai
(* This is a conclusion of 2 arithmetic main lessons - 6 weeks.)

All the pupils are standing on the carpet, TF begins this
arithmetic lesson with a story that goes something like this:

The King said to his gnomes that they must go out into the

land and search far and wide: for gold, since the people of his
Kingdom are extremely poor. Teacher (* briefly) narrates this story
and the gnomes prepare themselves for a long and arduous journey.
(* Willing part of lesson rhythm and movement + feeling.) As they
are about to set off they feel happy to be leaving, their sacks are
empty and light and they feel excited about the adventure ahead. TF
plays the recorder to indicate the type of movement which (¥
relates to one of the 4 temperaments) and the children enact the
story, moving about the classroom in step. The group reaches the
Magic Wood where a troll lurks, everyone is afraid and they try not
to disturb the creature - (* 4 temperaments) the recorder tune is
altered and all tiptoe carefully about, (* 1. sad and melancholic.)
Once out of the wood all the gnomes are happy and relieved, they
see the Magic Mountains ahead, (* 2. sanguine) the recorder sounds
are happy and the gnomes move about happily, their spacing as they
move is good. When they reach the mountain all the sacks are filled
with gold, the music becomes slow and heavy as they return with
slow, weighty and measured steps, (* 3. phlegmatic.) The King's
castle shines in the distance and welcomes them home, although
their sacks are laden their tread becomes quicker and lighter, (*
4. strong/bold choleric.) Once at the King's palace they make a
circle on the carpet. TF asks the gnomes what numbers they will use
to count the gold?

(* "Quality of Numbers revised".)

- "Is the Sun that shines above." O
- "Is the Prince that found his love.™" 3

- "The King and Queen and their Child make three." 2\
- m"Are the Angels that watch over me." [J

"Is the Star that I see from my bed." 7&%—

- * Ig the honeycomb sweetening bread.

- * Dwarves where Snow White hides.

- * Spider who always tries; 8 legs. &}

* Lordly cock, friends and foe.

10 - "Are my fingers and my toes."

WOV WN R
1

The above are recited and the youngsters stamp and clap in time.
The King selects five gnomes to do the necessary sums.

The first gnome ig Mr. = "Mr. equals is my name, everything must be
the same. One step right and one step left, if both sides are equal
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the sum must be right". Each gnome marches around in a circle as
he/she chants the identifying rhyme.

Mr. + (This I did not get.)

Mr. - "Mr. Minus says good - day, then gives everything away."

Mr. X "Mr. X is such fun, crosses his arms, skips and runs.
counts in 2's and 3's and more, 12 he says is 3 X 4."

King = "King : is big and bold, uses his axe to share his
gold."

Mr. Times says that the King can count in 2's, (the King wears a
crown,) the pupils begin, clapping and stamping the rhythm as they
count. Mr X calls out again for counting in 3's. Everyone
participates. This part of the lesson has taken 30 minutes.

(* Thinking.)

All the pupils sit on the carpet before their teacher, she uses
flash cards to which the pupils are required to respond. I do not
recall accurately this part of the lesson i.e. what did the flash
cards indicate? (* Number recognition, practise.)

It is the usual practice for the pupils and teacher to make a star
when a child has had a birthday. They do it thus: the child lies
down on the carpet with his arms and legs outstretched. A piece of
wool is taken and passed around the points made in this way, until
the youngsters are able to see that as a human being, they have 5
physical points from which a star may be created. (* This is how I
introduced no. 5 - pupils enjoy it so much that I repeat it from
time to time; wonderful base for future geometry: pentagrams,
pentagon, triangle; Class 6. The diagram goes head to foot; foot to
arm; arm to arm; arm to foot; foot to head.)

It is time to be seated. At this point TF relates the story of Mr.
= and how he does his sums. He arrives at the King's storeroom to
find six gold pieces lying on the table. He lays down his sticks
and when he looks across at the other table, he gets a fright, for
there are only four pieces lying there. He realises the elves have
sneaked in during the night and spirited some away. Teacher
illustrates the sum on the blackboard thus:
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ways work from the whole to parts e.g. 6 =4 + ?;
X?2; 6 =12 - ?.) A
P < 2

/A WY B U =

Mr. + comes to help and gives Mr = two more pieces of gold. The
pupils use their fingers to work out the answer, they see that they
will require two more pieces from the bank.

(* Introducing al
6 =7 -?2; 6 =3
© =

360
.0

Mr. = went back to the King's room the following day; there were 5
amethysts lying on the table. "Eek!" cries Mr = when he looks
across at the other table which holds only 2 stones. "The elves
have stolen the amethysts!"

ST AR

Mr. + comes along and says ..."that's no problem, I can fix this!"
The pupils use their fingers to check how many stones make 5. TF
hands out sheets of paper folded in half lengthwise, her pupils
rest their heads on their desks as she completes this task. "We
will now work for the King," she says, holding up the green crayon.
"Mr. + will be green and will be drawn on your paper like this."

4 = 143

= 3+3 . s

5 = 4+ The pupils colour softly inside the

_ circle in green. TF explains that

=2 = IF Mr. = will always work with the four

4 =2+ other gnomes. Each child receives a
number of small round stones.

S =2 Teacher works through the first two

G VA problems thus: "Mr. = comes in and
sees 4 golden nuggets on 1 table, he
lays down his

sticks. On the other table is only 1!" The pupils write down the
problem up to this point. "Put 4 stones under number four and 1
stone under number one. Mr + says I'll fetch what you need! Put up
your hand if you know the answer. How many stones will Mr. + need
to fetch from the bank to make both sides equal?" Each child who
knows puts up their hand and whispers in her ear. "The answer is 3,
now write it down". Teacher demonstrates another problem in the
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same way and her pupils then begin to solve their own. She moves
about constantly helping the children find the answers tO their
sums, demonstration of each problem using the stones as concrete
examples is paramount. The pupils write down their numbers without
the guidance of ruled lines. When complete, the work reveals well
formed, level numbers, neatly written. One youngster made up his
own sums when he completed those set by his teacher. As the work is
completed and checked, TF indicates that they may now hang their
work from the woollen line at the window - (* giving a sense of
accomplishment) the same line which holds the weaving - they use
pegs to put up their work. Those who have finished sit on the
carpet and build castles with blocks; others "read" books, mostly
Fairy Tales and stories by the Brothers Grimm. Before beginning the
morning snack a prayer is said.

This teacher incorporated a whole page of comments for me, these
will follow.
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** This lesson contained a lot more than I would normally do - I
would not spend as much time on the WILLING but to give you an
overall picture I telescoped the M. L. work we have done this term.
In the beginning of the "Gnome Work" I would have done the
following:

Intro. to the day: Greeting and verse S min
Eurhythmy

Speech exercises

M. L. Willin Stamping and clapping - rhythms
T counting to 20
+ 10 min. Xx
= verses in rhythm
Feeling Story of King needing gold - trials and

tribulations and eventual success of gnomes.
(Pupils seated.)

+10 min.
Thinking A. "Mr. +" oral activities stones, pupils to
QA0 rmin. A demonstrate.
FAEEETCT Fow 3% +
children sticks children

+ phlegmatic (green) T wil) help yeu

- melancholic (blue) Me =

X sanguine (yellow /orange)

- choleric (red) child (pupils - Mr. +
fetches more
children to make the
sum =)

mixture, no definite marked
temperament

B. Written Remainder of lesson.
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CLASS 1 - PAINTING LESSON

Tuesday 28-8-90. Time: 10.40 - 11.20

Everyone sits on the carpet. The painting lesson begins as TF
narrates the story of The Crystal Ball. It is a story by the
Brothers Grimm. Her pupils are familiar with the story and she
calls upon them to volunteer detail as the story progresses. The
lesson is to be a colour exercise and the youngsters interpret the
qualities of the story characters in terms of colour. For example:

The Witch - red (* choleric)

Princess - blue (she was sad) (*melancholic)

Prince - yellow (he was happy when he freed the
princess) (* sanguine)

Giants - green (these are lazy giants) (* phlegmatic)

Much of this lesson is taken up with the organisation of the
materials. (* Timetable problems - we are working to change this as
too much time is taken up with organisation. However, the routine
and the discipline is good for pupils and each lesson follows a
definite preparation routine - requires a great deal of self-
discipline and listening) . There are 2 rows of desks, TF instructs
her pupils by rows - she requires this process to be orderly and to
be achieved with the minimum of noise and fuss. They need to
collect the paints, jars of red, blue and yellow; the water and
brushes, and the painting boards. Finally, the pupils come up to
the basin at the back one row at a time to collect their paper,
which is dipped into water and sponged onto the painting boards. TF
calls out that the children should remember that the red is
powerful and inclined to want to occupy the whole page - they begin
with this colour. The pupils already know how to achieve green by
mixing together the blue and the yellow. Some youngsters are
wearing aprons; as they begin working the bell rings and I need to
leave to attend an Extra Main lesson with Class 6. The class
continues to work into the next period and I leave quietly.

(* The purpose of these lessons is for the children to experience
the qualities of the colours and a feeling for the paint moving
over the paper - the process of painting is paramount and the end
result secondary. It is what the child is feeling as he paints that
is important - food for the soul. The follow up to the lesson in
the next week is to examine the paintings and discuss e.g. "what a
cheeky red - he's taken over the page" and "can you see the shy
blue peeping out here?" and "what do you think the happy yellow is
saying?" etc. That is why quiet and peace is a very important
element in the lesson. Once the pupils begin painting there should
be silence - ideally. This is what I'm training them towards) .
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CLASS 1 RECORDER AND FORM DRAWING LESSON

Wednesday 29-8-90 Time - 10.40-11.20 (The Zulu teacher is absent
so this lesson is extended until 12.15).

(* Always very short as a lot of concentration and effort is needed
- also keep up pupils enthusiasm and interest).

TF explains that the pupils learn to play the recorder purely by
imitating her. The basket containing the instruments in colourful
recorder bags is placed on the carpet. We all sit cross-legged in
a circle facing teacher. I am given a recorder to play - this I
take very gingerly since I am unable to play one. Everyone is keen
to see if I can play and await the first note expectantly. The
pupils practice each of the notes in turn, naming them as they do
so. My first note is a veritable blast! All laugh and say : "No,
that's too loud!" There is firm teacher control throughout this
exercise. As I improve she remarks that I have learnt quickly since
I am an adult ..."see how quickly adults learn!" The pupils are
proud that they can play Hot Cross Buns and Over the Sea. (* 4
music notes B; A; G; C.). The lesson concludes and instruments are
returned to the basket.

TF asks her pupils to fetch their crayons and form drawing books -
large sheets of paper stapled together.

Form Drawing

This lesson begins with finger exercises. These firstly involve the
whole hand, then the fingers, then individual fingers, and
concludes with the flicking of the fingers. TF holds up a piece of
yellow chalk and illustrates the activity on the black board thus:

She instructs her pupils to draw a line down the centre of their
pages as straight as they possibly can. "Do a pretend one with your
finger first," she says. "Now watch very carefully; lift your left
hand and place it on the left; lift your right hand and place it on
the right side of your page! Work on the left side first. When I
see your bright eyes looking at me I will know you are ready. (*
laterality; reinforcing left, right; symmetry). Yesterday we made

a picture that looked like this ... (see diagram above). We said it
was a spider making his web. Well, Brother Wind comes along, blows
the thread, and stretches it; 1look, we get this..." TF points to

the diagram above. The group begins to draw the form, firstly using
yellow wax crayons, then orange, then red. The whole page is filled
with colour. All pupils work quickly and with concentration.
Towards the end of this lesson the pupils exhibit their work at the
front of the classroom - "Let's see whose is closest?" remarks TF.
Some pupils make scathing comments which are modified by the
teacher as she tries to give each pupil positive feedback. Quite a
few youngsters have achieved a well balanced form, their left/right
symmetry is well developed. (* laying the foundation for Geometry
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too) . TF says that the Class 1 writing of number is very good in
comparison to groups she has taught in the past. She attributes
this to form drawing. The children write straight without the

guidance of ruled lines.

The lesson is concluded with Show and Tell. (* Confidence building,
development of listening skills, general relaxation; the pupils
love this time and woe is me if we run out of time!) TF sits on the
floor with her charges seated on the floor before her - quite a few
have either brought things to show, or would like to tell something
which they would like to share with their peers. All pupils collect
their cases and wait at their desks... A rhyme is said by all and
everyone disperses once they have greeted their teacher.

(Pupils update files etc. until the extra time is up).
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CLASS 2 - MAIN LESSON - READING

Monday morning - 27-8-90 at 7.45-9.40 a.m.

- : the C1

This morning the whole school has assembled in the hall from 7.45-
8.05 a.m. The first lesson will be the long main lesson, which this
morning will be shorter because of assembly. The walls of this
classroom are a peach colour. Displayed on the walls are colour
exercise water colour paintings, short stroke pictures depict the
legend of Saint Rogue and his dog - they contain a great deal of
detail and are hence rich full drawings. There are water colour
paintings of the story of the Acorn - this is the rhyme beside
these paintings:

"Little by little the Acorn said
as it slowly sank on its mossy bed,
I am improving every day,

hidden deep in the Earth away."

Other paintings are illustrative of the Dog in the Manger, and The
Cock and the Jewel. Further short-stroke wax crayon drawings depict
St. Christopher and Saint Frances and the Birds. There is a basin
in the corner and an entire side of the classroom has windows. The
group have wooden desks which have a place to store their work.
There are 17 children and one is absent today. TC says they are
seated according to their temperaments; there are 2 main broad
groups - choleric and sanguine. There are, though, mixtures, a few
phlegmatic and one tends to be a little melancholic. The following
rhyme is also on the wall:

"The sun says: I glow,
The wind says: I blow,
The stream says: I flow,
The plant says: I grow,
And Man says: I know."

TC has a gold framed picture of Saint Frances on the wall behind
his desk, there are three vases filled with flowers.

The ILesson

The day begins with a greeting and a prayer, we all stand in a
circle on the carpet with arms folded across our chests. Thereafter
there is a series of dynamic rhythmic movement and sound exercises
e.g. "L"; "Kn"; "B"; "F". The actions are precise and the sounds
clearly articulated. TC requires the children to "give" him the
actions and sounds. There is a balance between group work and
individual effort - each pupil is required to express the sounds
individually. All give maximum effort. Teacher intersperses this
with sudden requests to "stop!" The emphasis is on sequencing, co-
ordination, spatial relationships, attention and laterality, to
name a few. Spelling and rhythmic movement are combined

e.g. "rock" 2, 3, 4, (X 2)
llr" "oll "cll llkn rOCk, 2’ 3' 4.
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Spatial relationships are important here, as the children move
rhythmically in a circle. Some of the others covered are: "ruck";
"duck"; "lick" etc.

TC asks his pupils if they would make 2 lines. The one begins
clapping a rhyme and the others echo, the pitch and tempo are
varied. This is followed by a rhythmic sequence for the feet which
is finally combined with clapping. Auditory memory is stimulated as
the pupils are called upon to recall the rhythmic beats and to clap
only on the last one. All the pupils sit on the carpet and
dramatise a number of Fables for me. All the children are
uninhibited and greatly enjoy this activity.

The writing for this morning is written on the board:

We are straight

We are strong

We are valiant

We are bold.

For the sun fills

our hearts

With it's life-giving
gold.

TC guides the reading out loud with a wooden pointer - they turn
around and recite from memory. All move off to their desks to copy
off the board, their pages have no ruled lines and the pupils are
required to find their own level. The books are flip files into
which each new piece of work is placed, it has a hard cover which
has been decorated with a short stroke pencil crayon picture.
Inside are stories of Fables and Legends of Saints - TC explains
that it provides the pupils with two anti-pathic elements; human
foibles on the one hand and on the .other images of what they may
aspire to in their humanity. He has a gold sheet pressed between
perspex, which, when held up to the sunlight reveals an aquamarine
colour. There is a crystal containing flecks of genuine gold and a
gold coin which the students may see and handle. The atmosphere is
quiet as all sit and write - they print and will be introduced to
cursive writing later in the year.

While they are writing TC shows me a reader of selected fables and
legends, which has been a collaboration between him and TF. The
pupils will read these stories themselves, they have been
illustrated by these two teachers with ink drawings. (Aside: it was
my observation that there were insufficient bridging readers i.e.
between the very simple and the aesthetically "correct" readers
onto which the pupils move at a later stage. This is not
necessarily an observation of this teachers class, but I felt that
it was an important point to note. These readers have been
translated and frequently the language is "strange" in its

syntax and meaning as a result. Although the illustrations are
beautiful, the text is difficult for fledgling readers to manage.
Also, children who are keen to read before they are "meant" to, are
discouraged by some teachers who may suggest that they should not
be reading yet). They have incorporated a story for two specific
children as a curative influence. TC exercises firm control of his
charges, there is a balance between expectations of attentiveness,
humour and affection - as the youngsters bring up their writing
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there are frequent hugs and chats. They return to their desks to
decorate their pages. My observation is that their letters are well
formed and the writing surprisingly level.

A prayer is said before commencing with the tea time snack at 9.40
- 10.00 a.m.



136

CLASS THREE - FORM DRAWING LESSON
rni -8- Time: 11.20-12.

The lesson this morning begins with a recitation of The Tweetle-
Beetle Battle.

This incredible tongue-twister is recited with joy and excitement,
until the pupils reach the climax - a prodigious feat. Everyone
moves to sit on the carpet before the black board. Illustrated on

the board is the following figure:

There are two colours, blue and yellow. What begins as blue on the
outside, at the point of crossing is transformed to blue on the
inside. What begins as yellow on the inside becomes yellow on the
outside. TC begins by identifying the figure as a figure-eight or
lemniscate. He explains that what these youngsters see will prove
to be very important for them throughout their lives. They will
encounter this principle in Botany and Physiology in the future.
"let's think of digestion as an example - who knows what digestion
is?" One pupil responds correctly. TC continues with illustrations:

"We go out into the world and see an apple - we eat it! We dig into
the ground and find salt! We see a chicken and think how good it
would be to eat! These things are incorporated within us; we can't
incorporate these things by mixing in a mixer and injecting them
into our veins."

The above illustrations are accompanied by sound effects from our
teacher, his audience is fascinated and everyone laughs at the
idea. TC goes on:

" ... Something has to happen where the outer world of apple becomes
the inner Lauren apple - when it is no longer an apple and not yet
Lauren - this is the intermediate point about which I won't say
much more at the moment.™

TC takes the example of breathing in the air which is around us.
There is an exchange between the plant world and the human world -
they give us what we need for breathing and we give them what they
require for life. This portion concerning breathing is illustrated
very humorously and I feel I am unable to do justice to the full
atmosphere of this communication.

"There is a point when the outside air meets with the blood - when
the outer air is breathed in it moves to tiny sacks inside our
lungs, these are called (???222?2??). The tiny veins around these
sacks is the point where the air meets the blood."

TC gives further examples. He uses the image of the pendulum within
an old grandfather clock. He asks what the point is in the swing
when the pendulum is neither up nor down, what is the moment when
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a scale is balanced? The pupils suggest "between", our teacher
mentions again that this point will frequently be met. Further
examples are: a kettle beginning to boil, the moment just before
boiling is the in-between moment the pupils must think of. He asks
about the moment when the youngsters are neither Class 3 nor Class

4?

The group is divided into pairs of boys and girls, the pupils
create a game and TC places his ruler down loudly on his desk - all
become attentive except 1 child who continues to fool about.
Everyone crosses their hands over their chests and engage in a
series of finger exercises. The group moves with outstretched arms
to indicate the outside of the lemniscate and cross their arms over
their chests to illustrate the movement to the inside of the
figure. Two individuals practice walking this complicated figure -
all walk in a figure-eight. The cross-over point proves difficult.
This is practised a number of times.

Everyone moves off to collect chairs and sit before teacher in a
semi-circle, I am invited to participate. The child who earlier did
not settle continues to unsettle the group. TC goes to the board
and picks up a piece of chalk, he takes the child by the hand - a
dot is drawn on the floor and a circle around it, the child is
instructed to stand within this circle with his arms folded. We
begin by tapping rhythmic patterns with our feet - we follow TC.
There is a build up of rhythmic movement until the hands and feet
are moving to differing rhythms - the level of body awareness,
auditory sequencing and consciousness of body levels is high in
this activity. There is a balance between group participation and
individual effort. The pupils greet us and make ready to go home.

TC explains to me about the child who has stood within the chalk
circle. He says that the child concerned has no ego control, that
he gets away with "murder", since most people take a sympathetic
stance when confronted by the child's brimming eyes and pouting
expression. In order to encourage the child to take ego control by
means of this exercise, he will benefit by developing ego strength
- if the activity is repeated for a period of approximately three
weeks. I thanked TC for this explanation and with this my
observation was concluded.

(No actual drawing took place in this lesson.)
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CLASS 3 - MUSIC LESSON

There are 16 pupils in this class and they have three music lessons
per week with TD. The class sings songs in 2 and 3 part harmony,
accompanied by their teacher on the recorder. The class uses the
syllabus originated by John Curwen, in representing the rhythm of
different note combinations. The following are used:

King wearing a crown: |TAA or TAA <
Soldiers: | TAAITAA\TAA or TAAJTAAJTAAS
Knave who stole the tarts:[1 Taa-TailTAA
Semibreve: o TAA - AR - AA - AA.

Meter and accent are practised - TD writes the following time
signatures on the board thus:

2 3 4
4 4 4 Teacher and pupils conduct the beats in the bar as

indicated. Teacher demonstrates, pupils echo.

1 ) 2 2 Conducting patterns

3

There is a warm up when everyone plays all the recorder notes. This
is followed by the following songs, the music for which the pupils
read from their own files: The Frog; The Snail. Today the pupils
learn a new song; The performing Seals. They point to the following
notes: C sharp and F. All the notes of the song are first pointed
to and then the rhythm is patted on the desk. This is followed by
patting and calling the notes out loud. Everyone progresses then to
slowly trying out the song on their recorders. TD expects no
"tootling" in between playing. The song is repeated several times.
The note F sharp proves difficult for these young fingers to
achieve. Our teacher praises her pupils for trying hard.

Today's lesson is concluded with a round dance. The group divides
into an inner and outer circle facing one another. This activity is
greatly enjoyed as the youngsters dance and clap hands together.
The bell rings and TD and I greet the pupils. Teacher explains that
there are some pupils who will not be able to read music this year.
This is not important, since they will go on again next year. The
song sheets have been decorated by the children and incorporated in
their music flip - files.

(This teacher did not respond at all to my requests for an
interview; she never gave an explanation nor did she respond in any
way at all. I did not press her, but rather regarded it as her
democratic right to refuse to be interviewed. It would, however,
have been courteous to respond in some way to my request. She did
however, provide me with the following information concerning the
Waldorf approach to Music when my observations were returned to
me) .
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Singing Pitch Instruments | Formal Creative | Themes
Rhythm Dancing | Dancing
Theory
Cl 1 move, recorder simple Free Nature
unison, clap - pupils copy | folk movement | Gnomes
penta- French teacher - dances Fairies
tonic time Carl Orff
names instr
Time -
move clap
Cl 2 as above as above as above | ags above | as above
pitch -
should
use tonic
solfa? I
don't
Cl 3 start to read music as above | Bible
intro. ?? time Crafts
of accident- Farming
rounds als
and
partner
songs
Cl 4 start to as in col. as above | Nature
intro. 2 | read and 2 Animals
part play Norse
harmony harmonies S.A.
or 2
parts
Cl 5 -3 as above | History
part India
harmony Greek
Egypt
Nature k
S.A. |
Cl. 6 as above | Mediev.
Roman
Geog.
Contemp.
Europe
Cl. 7 - as above | Geog. of
4 part the
harmony World
| Renaiss.

(* Avoid taped music because not all the senses are involved.

Encourage the "real thing".

compared to other schools, the standard will be very high).

If the whole school can read music,
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CLASS 4 & 5 - MAIN LESSON - EXTENDED ENGLISH COMBINED WITH BOTANY

: o f the C1

There are 17 children in this combined class 4 and 5 group. TD
explains that the Class 4 teacher left to get married - the Class
4 is a small group comprised of only 6 pupils. The College of
Teachers felt that the group was too small for comfort; the peer
relationships became too intense. Hence it was decided not to
replace the teacher, but rather to combine the two classes. In her
teaching TD strives for a balance between the requirements of the
two groups, generally gearing lessons at the higher level. However,
she accommodates the class 4 in the level of testing, marking,
projects and homework set for this group.

At the back of this classroom is an enormously fascinating Botany
table; it is laden with mushrooms, algae, sea weed, moss, various
fern species, fungi, air plants, lichens. There are even "mad"
mushrooms, poisonous and non - poisonous seeds - clearly marked -
seed pods, seed collages, flowering bulbs, potted flowers and
numerous pine cones. Amongst this profusion of colourful life, the
tables are replete with informative books, posters, seed and pod
mobiles, branches and a selection of bark - these tables fill the
whole back wall of the classroom.

The walls are painted green. All the children have a name on the
back and side walls where their paintings are displayed, there are
at least three paintings per child. There are pencil crayon
drawings of orchids, aloes, roses, palms and bamboo. The window
ledge is filled with clay models; there are gnomes, elephants, oxen
yoked to wagons and clay houses with straw roofs. A book of birds
is open and available for perusal by the pupils. TD has displayed
a selection of owls - they will form part of the modelling lesson
later in the week. There are ceramic, wooden and seed owls. The
self behind the blackboard carries a selection of books, the top is
covered with potted plants. Teacher explains that the predominant
temperament of this group is melancholic and sanguine, they love
acting fairies.

The day begins with a greeting, all the pupils stand on the carpet
and revise their tables, accompanying this with rhythmic clapping
activity. This activity blends into a revision of punctuation, this
comprises songs with appropriate actions. Today's lesson is an
extended English lesson combined with Botany. The parts of speech
covered so far are nouns and adjectives, verbs and adverbs. Some of

the rhymes used are:
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"Father Sun a noun will be. He'll give a name to all he
sees..."

"There is a little gnome who lives underground. An action
man is he it is said around. Verbs like digging, chopped

and works."

The dramatization of these is accompanied by singing in 2 part
harmony. Today the following new parts of speech are covered;
pronouns and prepositions.

Pronoun Fairy

"The pronoun fairies task will be,

To change the nouns and mean the same to me.
He and She and Their and One.

His and Hers and Yours and Mine.

With the pronoun fairy, changes you will see."

P s bixi

"The preposition pixie near a fairy ring will be,

In different spots on mushrooms this pixie you'll see.
On, in next to, in front and behind.

Under, over, along and on top

The preposition pixie all these places will mind."

These are sung and finally dramatised. All the pupils have parts to
play, which require acting and narration. There are numerous
amusing moments. TD writes the following sentences on the black
board. She narrates the story as she does so:

"Matthew brought a blanket.

Karley brought a picnic basket.

The Sun is shining.

Claire and Micah brought a ball.
The mushrooms formed a fairy ring."

Teacher demonstrates how these sentences can be changed and the
pupils act out the story. The class sits at their desks and take
out their books which have no guiding ruled lines. They write down
their sentences. The detail of this part of the lesson is difficult
for me to recall - did they write down the original sentence and
then the altered one - perhaps you could help me here? (* Class
then move to the "intellectual" stage of the lesson and write an
exercise where pronouns and prepositions must be substituted.)
After completing their work it is brought for correction. As they
finish the pupils are required to read their library books, these
contain cards which the pupils use to monitor their own reading
progress. A prayer is said prior to beginning the mid-morning snack
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at 9.40 - 10.00 a.m.

TD explains to me that there are two pupils in her class who were
recommended for placement within specialized education. She
stresses that a positive self - concept is paramount in teaching,
it enables individuals to achieve their peotential in their work.
Within the Waldorf system, these 2 pupils are above-average
students today - an indication of what belief in the self enables
students to attain. TD provided me with a set of Botany books and
I was struck by how artistically appealing they were, and yet
impressed by the botanical accuracy of the diagrams/illustrations.
(There are several instances where children have been removed from
mainstream schools with major psychological/emotional problems;
many of these pupils thrive when the "pressure to perform" is taken
off them in a Waldorf school.)



143
CLASS 4 AND 5 - CLAY MODELLING LESSON

ri -8- im -11

The Botany table has examples from earlier modelling classes -
there are models of gnomes and mushrooms. TD explains that when
using clay they make use of the coiling as well as the pull out
method. Today, the pull out will be used. Clay modelling can begin
in class 3 or 4, depending on the teacher, beeswax is also used.
One week this period will involve form drawing, the next week
modelling occupies their time.

Today owls will be modelled, teacher expects the students to work
quietly so that they may transfer their feelings to the clay. Each
pupil receives a board on which to model - I participate fully in
this lesson. Once one has a ball of clay it is not rolled in the
hands, rather it 1is passed from hand to hand to achieve a
roundness. All the students sing a song about an owl, this song
incorporates elements they have learnt from their punctuation
lessons. The clay is placed on the board in readiness. TD begins to
talk about owls; their nocturnal habits, feeding preferences,
habitat and other qualities. There are examples of owls which
pupils have contributed; seed, clay, ceramic and wooden owls. The
qualities of owls are discussed in detail and the teacher also
illustrated the figure on the board - there are also photographs
from a book of birds. TD says that she is most interested in seeing
whether her pupils have captured the shape and feel of an owl; the
flatness of the head, the large cavernous eyes. The clay is shaped

thus: (::> and then,

this is achieved by squeezing the clay in the space between the
thumb and forefinger. The teacher demonstrates this. She stresses
that water must not be used until the end when all the detail is
complete. The classroom is hushed as everyone works with quiet
concentration. One child produces a lovely likeness of an owl,
capturing the essence of the hunched inward appearance of an owl.
TD says that when this pupil came at the beginning of the year he
was unable to model at all - his temperament is very melancholic.
She compliments him on his best effort yet. As far as I am able to
Observe, quite a number of the pupils, in their own unique
representations, capture something of these owl qualities. Some
have wings outstretched in preparation for flight, others are
hunched with claws gripping a piece of bark and yet others are less
representative and yet still clearly owls.

TD moves amongst her pupils constantly, making suggestions, or
discussing qualities, seldom though, needing to intervene as far as
the interpretation of the "feel" of an owl is concerned. Once
completed all the models are placed on boards at the front of the
classroom to dry. Each pupil cleans and returns their own board,
and wipes their desk to prepare for the lesson to follow. The new
classroom curtains arrive, they are a pale green. No greeting
concludes this lesson since we proceed directly to the following,
which is an extra main lesson dealing with measurement and

decimals.
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CLASS 4 & 5 - EXTRA MAIN LESSON - MEASUREMENT & DECIMALS

1-8- ime - 12

TD explains that she would have used this lesson to revise
fractions, but this would provide nothing for me to observe. So
today they will begin Monday's lessons which are concerned with
decimals. These lessons will continue for the next three weeks.
Teacher asks: what does deci mean?" Pupils volunteer, "small,
length;" and teacher replies "no! deci means 10's. If you look at
measuring tapes they are divided into groups of 10's. A meter
equals a 100 c.m." Teacher uses a tape to illustrate - "1l m = 10
decimeters. Each deci has how many centimetres? Ten centimetres.
Each centimetre = ten millimetres. The decimal system is used for
measuring weights, distance, counting money in tens. When you
measure for the Botany Olympic Games, if you want the answer in

centimetres you look for the following:" - this is illustrated on
the board. 7o)

i

2
"Say you measure something and it is 2,3 c.m. You start at 0 and
you will write it like this 2,3 ; the , tells you, you are no

longer talking about c¢.m., but are going on to millimetres. Don't
worry about the detail now since some of you have never done this

before."

TD divides the class into groups with 4 pupils per group. They all
have pencils, decimal books and tape measures which they have
brought from home. The groups sit in a circle on the carpet. The
first "Olympic Game" is called Piddly Pips, (using pumpkin pips.)
Teacher explains the rules. The pip is shot with a coin from a line
decided on by the group. Each youngster has 3 opportunities to
shoot the pip into the saucer provided. They then move to shooting
from the line and are required to measure the distance shot in
millimetres and centimetres. The groups move onto the floor to
shoot the pips and record the distance. The atmosphere is intent,
all are deeply involved and the chatter level is low despite the
excitement; there is no noise or necessity for disciplinary
intervention. When they have finished all move back to the carpet
in their groups. Teacher calls out names and the youngsters relate
their scores; we listen to all the scores some of which are: 2,3
c.m; 7 ¢.m; 11 c.m; and one pupil attained an Olympic Gold of 25
c.m. There is a continual balance between humour and listening
between teacher and pupils.

The next game is Seed Blowing; there are blue tubes and pine cone
seeds. Teacher demonstrates how this game should be conducted. The
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tube is placed at a line with the seed directly before the opening
at the end, one's cheek must touch the ground. You blow the seed
and then measure. The pupils are very enthusiastic and sustain this
to the end. We all listen to the distances achieved in this
activity: 60 c.m; 50 c.m; 88,9 c.m; and the all time great of 1 m

and 3 c.m.

The following Olympic Game is Pea Shooting which everyone has been
waiting for. This is played by placing a pea on the lips, which is
then blown. All pupils must begin from a point specified at the
start of the game. Teacher says she wants the answers in
centimetres and not metres. Some of the scores are: 250,1 c.m; 320
c.m; 301 c.m. TD explains that the syllabus content has been
adapted from Standard 5 text books. This class is able to tackle
work at this level since the approach allows for a thorough
understanding of the process of measurement. This links with the
arithmetic experiment conducted by TC with Class 2 pupils. (This is
not included with my observations, but I can report on this briefly

here in order to clarify this?)

Once all the scores have been recorded teacher reminds her class to
bring their pods on Monday for the "Flamboyant Competition." The
lesson concludes with singing is 2 part harmony. We greet the
pupils and all disperse.
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CLASS 4 AND 5 - AFRIKAANS LESSON

Wednesday 29-8-90 Time 10.00-10.40

TF and I greet the class. The lesson begins with an Afrikaans (*
verse/prayer - calming). This is followed by the ABC in Afrikaans;
as it is recited the voices gain momentum. Everyone is standing in
a circle on the carpet and a series of rhymes begins, accompanied
by rhythmic movement and clapping. The group is divided into two -
they sing several songs in two part harmony. Thereafter the group
divides thus:

(* Willing)

in order to perform a series or ring and folk dances with and
without partners. Those in the outer circle face inwards and those
in the inner face outwards. This activity is immensely enjoyed be
all - Afrikaans is spoken as far as possible, except where an
English explanation is the only way to clarify something for the
pupils.

(* Feeling)

All sit on the carpet and recap on the new story from yesterday.
The story is Racheltjie De Beer, a story with a factual origin
which emerged form the History of South Africa. (* In this age
group I have chosen an extended theme of self - sacrifice; thinking
of others). TF call upon her pupils to recall detail from the story
and to fill in missing Afrikaans words.

(* Thinking)

Everyone stands in a row before their teacher; she gives them a
sentence which they are required to transform into the past tense,
as they do so they all step backwards. The first part of this
lesson is completed in 30 minutes. It is time to move and sit at
their desks. All the pupils take out their Afrikaans reading books
- these are blank books into which each new story is written. (* We
made them ourselves - pupils are only given the typed story to
paste in. They have to do their own title and accompanying
illustration). (It is my observation during several lessons that
the "thinking" aspect is perhaps given insufficient time - balance
between active section and time allocated to written work?) TF
calls upon individual pupils to read aloud, when they stumble over
a word they are required to underline it. The following words are
underlined: verdwaalde: paadjie: donkerder: inkruip; troos -
teacher explains that this means comfort. There are other words
which I will not record. The bell rings to signal the end of the
lesson. TF says her pupils must complete reading the story for
homework; they may also add the finishing touches to their book
covers, but must take their time and do it well.

Tomorrow they will write a poem; (* based on the story), and on
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Friday they will write down the story. (* Which will be an exercise
which will incorporate grammar and vocabulary). We greet the class

to conclude the lesson.
(* In Afrikaans we have three books:

Reading - I select suitable stories from
anywhere and everywhere.

Main Lesson - First book - (?) en die Diere.
Second book - Dapperheid - just begun

Taal _en Toets - General exercises.)
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CLASS 6 & 7 - MAIN LESSON - ORALS & ASTRONOMY
-8- i . - a.m.
" F t] o

This combined group comprises 23 pupils - the Class 7 teacher is
absent due to a back injury. There is a table along the length of
the wall beneath the numerous windows. It is filled with crystals
which have been labelled, stones and semi-precious stones. There is
a model of the stars in the night sky - all the names are visible.
A large model of the planets occupies most of the table space. An
encyclopedia lies open revealing information on the stars. The
class has recently worked on projects concerned with the solar
system, these are placed neatly at the end of the table. The walls
of this classroom are blue and the table is covered in a blue
cloth. Posters which are the creation of the pupils are displayed
on the walls, they are concerned with the theme of Ecology. Some of
the slogans accompanying these posters are:

"We can save our Earth it's not too late!"

"Don't kill the World!™"

"A tree is green, a tree is red.

A tree is black, a tree is dead!"

"Look, think and stay alive,

"Cause if you kill all our trees you may not
survivel!l"

There are several water colour paintings of trees. Paintings of the
planets are pasted on the windows above the astronomy table. One is
of the night sky with numerous glitter stars - there is a slit in
the paper through which the planet Saturn projects, it is attached
to a stick which enables it to move through the night sky:

There is a shelf behind TE's desk, it contains files and pupils
exercise books. There is a display of several pieces of coral and
numerous shells. There are vases filled with flowers on the top
shelf.

The Lesgson

Today's lesson begins with a greeting followed by a prayer. All sit
and sing accompanied by their teacher playing the recorder. The
group is divided into 2 and they sing in 2 part harmony. The class
is currently occupied with the Historical Period of the Middle
Ages, they sing a song which is appropriate and fits well with this
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theme.

It is time for recitation of the morning verses. TE explains these
thus: each year she writes a verse for each pupil on their report,
it is carefully thought out and is intended as an individual
affirmation of who they are, incorporating strengths they may have
or need to acquire or aspire to. The following year the youngsters
say these verses in the morning, the idea is that these verses
become their own as they internalize them. The first verse, which
teacher stresses should be clearly articulated, is "The Night Will
Never Stay." A few more pupils stand and relate their verses, they
speak clearly with well modulated voices.

This is followed by rhythmic chanting of the following tables:

7 to 84
8 to 96.

The pupils move forward and backward with ease. Also covered is 80
and 800. (* Tension in this instance excites thinking and improves
alertness - which is required in maths.) This is followed by a
random selection of pairs of pupils who are required to stand and
answer questions. TE has flash cards which she shows requiring the
answer as quickly as possible. I overhear 1 pupil say: "I'm scared
of this!." For example:- 9 X 5; 8 X 9; 8 X 12; 9 X 6 - are some of
the problems written on these cards. Two boys stand and fire their
answers very rapidly; they are excited. Despite the testing
environment the teacher's attitude is light and smiling - it is
akin to a game.

This is followed by what I perceive to be a very unusual exercise;
a combination of movement, astronomy and arithmetic. The pupils are
to demonstrate how the Earth and Moon revolve around each other
with the sun in the centre if 1 step = 1 day? (* When comparing all
planets 1 step = 10 days, therefore, + 36 steps for Earth - aim to
get relative speed of the movements of the Planets.) There are 365
steps then in one year ... "how many steps will a quarter be?
Ninety! Position yourselves!" One pupil is the Sun, another the
Earth and a third the Moon. They position themselves, the moon
moves 7 steps to move a quarter of the way around the Earth. The
Earth moves 90 steps and the pupils are required to move in the
correct tempo in order to arrive at an accurate position. TE poses
the following problem: "What kind of Moon will people on the Earth
see at this moment?" The pupils provide the answer: "They will see
the first quarter!"™ "In the Southern Hemisphere, what Season will
it be?" The reply is: " Winter!" "Move another 7 steps - what will
the phase of the Moon be now?" The pupils volunteer - "Full Moon!"

The pupils are requested to represent the various planets in their
positions around the Sun, they are required to figure out how many



150

steps will be required for each of the planets.

Steps

Mercury - 9

Venus - 22

Earth - 36 (* 1 step = 10 days.)
Mars - 72

Jupiter - 380

Saturn - 1080

Uranus - 1800

Neptune - 4700

Pluto - 7600

Teacher says: "Are you cold and lonely out there Pluto? Do you
cross the orbit of other planets? Yes, the only 2 that do are Pluto
and Neptune!" The pupils move thus for a while and the others
watch, the atmosphere is hushed; they conduct this exercise
unselfconsciously and accurately. All disperse and move to their
desks, it is time foe the presentation of the orals prepared by the
Class 7's. There is some talking and teacher requests silence. The
pupils are not usually marked, but they have requested a symbol and
feedback from their teacher on this occasion. TE explains how she
will mark the content of the presentation: content; presentation;
delivery; clarity; diction; £fluency; audibility; vocabulary;
creativity; audio-visual aids; general.

The Fi Pupil

Has 2 assistants to help her present her illustrations, she stands
in the front of the class. She explains that she will speak about
Saturn and begins by relating factual information concerning the
planet. The pupil speaks well but softly, she appears nervous and
hesitates. There is a poem which has been written in rhyming verse.
Teacher requests that she repeat this louder and more clearly. An
encyclopedia is used to show the class an illustration of Saturn.
Oon the board behind her she indicates the symbol she has drawn for
Saturn as well as her painting of Saturn and its satellites. The
pupil explains what she will be doing now - she calls upon a number
of her peers to depict the personalities of the planets with the
paint she provides - it is a water colour exercise. She has a paint
board and the following paints ready; orange, red, blue, yellow.
They select their own individual colours for the following planets:
Mercury; Saturn; Jupiter; Venus; Mars; Pluto; Uranus. She requests
that her classmates select the colour which depicts their feelings
about the planet concerned. The class is quiet throughout this
activity. This ends the presentation and the pupil holds up the
completed painting for the class to see.
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i i 's F

"The creativity of this oral is excellent, of a very high standard.
It is an oral though, and you speak too quietly and a little too
quickly, so that sometimes we cannot hear. You prepared very well,
but your information was scant though." The student admits that she
left out a great deal. "Because you have done so much excellent
work I will give you another chance on Monday. Please practise
speaking out with confidence and clarity. Make use of this
opportunity to improve. You must put your will into your speech!"
Second Pupil

She stands and explains that she has left her painting at home. "Do
your oral today and you may show your painting on Monday." This
pupil uses three assistants who put up three pictures of Jupiter on
the board - they are the students own illustrations. She speaks
with clarity explaining that this planet is like a god, it is the
largest in the Solar System. The candy - stripe formation of the
planet is illustrated by means of a pencil crayon drawing. The
pupil makes use of a photograph to draw attention to the red spot
visible on the surface. Galileo Galilei detected the moons in 1669.
She indicates the symbol for Jupiter which was invented by the
ancient astronomers. My observation is that the theoretical content
of this oral is of a high standard. The oral is concluded with a
poem which she has written herself; she had planned to do a play as
well but requlres an absent student, so requests to present it on
Monday. This is granted by TE. She dramatises her poem with the
assistance of three classmates, it incorporates the movements of
Venus, Jupiter and Saturn around the Sun. As they each narrate
their part, Saturn slows down since she dizzy. All laugh!

Teacher's Feedback

"Your research and understanding of the subject was excellent! You
referred to no notes - excellent way to speak - although I said you
may refer you worked hard on your memory. From your drawings I can
see the extent of work you put in, I really appreciate it. How you
speak, presentation and creativity was excellent. Delivery was very
clear and we could understand all about Jupiter. I appreciate the
very high standard you have set with this work. The assistance
which you gave one another was commendable. You get an A+."

Third {1

She is given time to prepare her presentation. She places her
illustrations on the board and has flash cards to utilize. Mars is
her selected topic and she introduces the class to the origin of
the name. She shows us an artist's impression of the dust storms on
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Mars. Her speech is clear and she points to and incorporates the
relevant illustrations very well, without interruption to the
continuity of her oral. The student smiles confidently throughout.

Teacher's Feedback

"What is interesting about this project is that her pictures were
very creative, and she was able to refer to them while speaking;
this makes it easier for the audience to understand. The research
is excellent and I can see you have worked hard. You can all see
that she has probably practised in front of a mirror - her delivery
is very confident. In certain parts you refer to cards, but these
were well organised and did not detract from your oral - you made
good use of your cards. Your mark is an A!"

Fourth Pupil
The topic of this oral is Mercury. This pupil uses illustrations

from books. The talk is short and he flashes his illustrations
rather quickly at his audience.

Teacher's Feedback

"This oral was good. Your research was excellent and you used no
notes, the information was interesting. You have greatly improved
since joining us in Class 3. When he first came we were unable to
understand him; he has overcome a tremendous hurdle. You would have
got a much better mark if you had displayed you creativity; you are
a very talented artist and you should make use of this talent. You
showed your illustrations very quickly. This was a very good oral -
you get a B, however, you are capable of an A. You need other
information to make the difference between a good and an excellent

oral."
Fifth Pupil

Her oral concerns Mercury and Venus. She has two hand-painted
illustrations on the board and also refers to other pictorial
material selected form a set of books. She has a poem about the 2
planets which is delivered without faltering. Her speech is very
clear and she relies totally on recall; she has no memory lapses.

Teacher's Feedback

"You had an excellent delivery; you have a quality of dignity which
is rare. You are a very controlled speaker, eye contact is good and
you stand very still. The information is interesting and you paced
your speech in such a way that it was neither too slow, nor too
fast - an oral should be a little slower than normal speech,
therefore one is able to absorb the information. You had very good
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reference to pictures. Although you showed the same picture twice
with the same information, you handled it well and we did not mind
seeing it twice. The vocabulary was good, you have a good command
of the English language. When you use your own creative work it
lifts the whole oral and makes the difference between good and
excellent work. You have an A+."

sixth Pupil

This pupil is new to the school, she comes from an exclusive
Private School. She has selected Venus as her topic. She speaks
clearly form memory. It is a very short presentation.

Teacher's Feedback

"You have the potential to speak very well, your manner is
confident and your speech clear. The content was too little. Also,
use the pictures you have drawn and painted - think about the
creativity of it - give something from yourself, not only what you
can get from books. If you only give me a snippet, I am able only
to give a snippet back. You are not producing your potential - if
picture accompanied your work and you had done more research and
perhaps had a poem. Think about what I have said and come to me at
the end of the day and tell me if you would like to guestion it,
and whether you would like a chance to produce a better oral -
remember you potential; would you like an opportunity to improve?
come later and speak to me, if you like I will give you a mark."

(I have left out one of the orals done on this day, since I feel I
have managed to present a representative picture of this lesson, as

it is.)

"Those who are doing their orals on Monday are at an advantage, you
have heard the criticism of the others. Of course, those who have
done theirs can relax on the weekend!"

TE goes on to discuss the official opening of the school, which is
to take place on the 29 September. "Each class will be on display;
each class will present something they have done during the year.
We could do a play on the planets and stars with songs etc. I have
started but would like input from you. We could dress up as either
signs of the Zodiac or Planets - with songs and movement. We will
present an Astronomy Main Lesson. Imagine if we could get the Hall
dark -could start with a speech exercise and then go into movement
and song. An idea - soft voices with a song put to Lara's Theme or
the God of War; Mars, it would be appropriate to use a marching

tune."

The teacher and pupils have a good rapport with one another, the
atmosphere is responsive and relaxed, yet TE is always in control.
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Further ideas are Pluto, alone and cold; would require a sad song.
Mercury who is sanguine and moves about, lively music. Jupiter is
big, heavy and slow. could use musical instruments. "In our Extra-
Main lesson today, some can finish their work/play for Monday. The
rest of us can compose the play for the opening of the school, you
now all have the information at your fingertips."

The lesson concludes with a song sung in two part harmony and a
greeting.
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APPENDIX 26 LETTER FROM MICHAEL OAK SCHOOL

MICHAEL

OAKk
SCHOOL

Ms Carol Knox

P 0 Box 1031

HILLCREST

3650 22 August 1990

Dear Ms Knox

Thank you very much for your letter of 27 July 1990. I am
particularly interested in your work as I too am_currently |
engaged on the writing-up of my Masters in Education thesis
through the University of the Western Cape. The. specific
focus of my studies is the relationship between Waldorf -
Education and Peoples® Education. I am in the process of
finalising my thesis which I intend submitting towards the
end of this year. -
My approach in my thesis was not to provide a descriptive
exposition of Waldorf education but to critically evaluate
its role in the changing conditions of South Africa today.

As I know of only one other formal academic thesis on the ...
subject of Waldorf education written in South Africa, I was; -
particularly interested to hear of your work. I would, there-:
fore, be very keen to keep in touch with you and. certainly to
read your complete thesis. I would be very interested to know
if you intend to include any of this element in your approach.:

In answer to your specific questions:

1. The impulse behind and date of founding of school: Micﬁ§§1f2&~

Oak started early in 1962 when a group of parents, wanting.

this form of education, asked Mr H Schotte and Mrs L. Gabler, o
both experienced Waldorf teachers from Germany, to startia. |.!
school in Cape Town for their children. While looking foriaj .|:|.
bl
Grange* in Rosmead Avenue, Kenilworth, was used. At  theitime, |
property prices were very low as a.result of-Sharpevi]1e§$Mhen;'

suitable property, the home of one of these parents,!:'Easit::

No 4 Marlow Road was bought by this group. 'Ihe,moveiwa$ﬁMadeT
with

2. Staff qualifications and training required: Here we areicoming:
increasingly under the burden of Departmental control. jUnder..;
the regulations governing the registration of private schoolsyil
we are obliged to appoint only those teachers who have qualifi-|:
cations which are recognised by the State. ;Natura1]y‘w¢&wou1d;§

~ favour those teachers who %have a Waldorf background andgpraininb

over the long weekend of 31 May 1962, and school startedy
12 pupils in the first 4 classes. : LR

H
-y

A
i
'
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Recently we have begun to subsidise the training of
prospective employees through the Novalis College in Cape
Town, which is a Waldorf training college.

The organisational structure of the school: This follows the
traditional form of organisation in Waldorf schools - the
College of Teachers which consists of experienced teachers who
consciously and willingly take on the responsibility for the
pedagogical and spiritual development of the school; the weekily
general teachers' meeting in which study towards the deepening
of Waldorf education occurs; child discussion, general policy;
preparation for festivals; visiting speakers etc. In addition
we have each week separate Nursery, Primary and High School
meetings, each with their own study usually in the direction of
curriculum and pedagogical deepening. Due to the fact that we
are expanding into a high school, several other organisational
structures have emerged in our school - the overall financial
and developmental responsibility of the school lies with the
Board of Trustees, made up of parents and teachers., We have
developed a system of mandate groups consisting of parents and
teachers in the following areas: finance, fundraising, accommo-
dation and equipment, publicity, community building and outreach.

Further to this, the ongoing running of the school is carried by
various sub-committees - administrative, salaries, staffing, the
study-steering group and so on. Decisions are taken by consensus
in all of these groups.

The architecture of the school: the school is presently housed
in domestic buildings which have been modified over the years to
accommodate our needs. We are at present engaged in work with’
our architects in drawing up a master plan for the development ' of
our site. This involves the construction of 3 major buildings: -
a primary block, a high school block and a whole arts complex.

We envisage that these buildings will architecturally reflect
both the Waldorf impulse and the indigenous culture of Cape Town.

The grades available at our school and the socio-economic back-
round of pupils: As of 1990 we expand from Nursery to Class 9
?Std 7) and intend to add a class each year until we reach

Class 13. The socio-economic background centres on the lower -

middle income group but within this we have a variety of children
of domestic workers to some higher income group families. '

Growth of the school and the demands of education authorities in
our Province: We are experiencing not only expansion up into the
high school but a very rapid demand for all classes. Nursery to
Cl1 6 (Std 4) are entirely full with waiting lists and we expect
the enrolment to grow in future years. We envisage that our full
school of Nursery to Class 13 will consist approximately of 450
pupils. The demands of the education authorities have in recent
times become stricter with regard to the registration and
subsidisation of our high school compoment. This generally 5
revolves around stricter control of the qualification of teachers.
A point of interest is that. during the next 6 months Minister :
Clase®’s two models for the privatisation of schools will become
clearer. It is expected that relations with the authorities will
change radically for both independent and state schools when these
new provisos become effective.
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In addition you are no doubt aware that a new examining board
is in the process of being formed to meet the needs of
independent schools.

The nature of the curriculum: the curriculum of Michael Oak
School follows as closely that of the original Stuttgart school
as possible. However, there is constant work at the moment,
especially in the direction of developing this curriculum to
meet the challenges of our specific historic and geographic
context. Accordingly we have opened up some interesting areas
of active research with regard to the South African history and
lTiterature compoment as well as indications which Rudolf Steiner
made with regard to applying "Lebenskunde" (roughly translated
as life skills) to our present situation. This involves social
jssues classes which are both outward and inward-looking. The
general shape of the curriculum to the end of Class 9 is well-
balanced with regard to academic, artistic and practical
activities. We are at present planning very carefully how to
incorporate within this the academic demands of the Matric without
forfeiting the Waldorf element.

Another aspect which you might find interesting is that we are

in the process of instituting a staff development programme
involving mentorship and partnership along the lines of Action
Research. This involves the systematic observation of each other's
classes, reflection, planning and ensuing action to enrich and
deepen the quality of our teaching. We intend conducting a -
formal evaluation and documentation of this process in due course
with an outside consultant who is working on this project with us.

Perhaps it would be better to arrange a visit to the school, if this
is at all possible. I would be most glad to meet you and have a more

comprehensive conversation.

Yours sincerely

GE

SUBOTZ

CHAIRMAN: COLLEGE OF TEACHERS
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APPENDIX 27 PERSONAL HISTORIES KINDERGARTEN

TEACHER TRAINING

i)

ii)

Teacher A:

This teacher went to a Teacher's Training College in Holland
and while training, was a babysitter to a family whose
children attended a Waldorf School. In this way she became
intrigued and eventually attended a Waldorf Training Course.
Since jobs in Holland were rare she also felt drawn to the
fact that after this training she would be guaranteed a
position in a Waldorf School. In this way she obtained a
placement in a school in Wwindhoek and finally came to Natal to
teach.

Teacher B:

Training for TB occurred in Austria where she took a course in
nursery school education. In Gauteng she initially worked in
an after-care situation where she was appalled by the very
strict discipline of the youngsters. TB noticed this unusual
school opposite where she worked and resolved to investigate.
When she finally did she initially stayed for 6 weeks during
which time she was allowed to decide if this approach suited
her. She was "bowled over" by the deep understanding which the
teachers had of their pupils. After this she was an assistant
for a year and stayed on in the school, training as she went
along. This teacher is not an Anthroposophist.
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THE FREEDOM OF CHILDREN
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following, the second part of a two
tarticle, is an interview with Henry
nes and Margaret Flinsch by

raine Kisly.

he Freedom
f Children

: Every tradition says that the
i not of this world, that its

me is elsewhere. If it is totally
bedded in the material things of
s world, if its attention is taken
ly in those things, then this soul
I turn in on itself, even destroy

|diFeforicliildEen; oraretiiey
reathome:inithe world?¥Do
2y have to be fed?
3: I would agree wholeheartedly
1t the Ehi ST OMEANOEREL,
5l TRsAId
ai ; fs ioryd Thereis
question about it. BUEREY
tighEofEdratioitisttoelpithe ¥
totincthiorherselfingthisy
yridgEor the very small child, the
'ments of nature are much more
an just physical material. There is
ife, there is a soul in fatuigitself
atsspeakstoielchildidirectlysso
wlepfeducationistohelpghat;
yisiblerintangibleelementinthe 7
ildoyenwhichgyeeally:havéno’
ol It is not up to me as either
sarent or a teacher to determine
ho or what this individual ought
be. I can only try to read who
is individual in front of me is, and
7 to help that individual find his

u"j@g_lthealp

continued on next page

~Education in Movement — Movement in Education.

How do we meet the needs of the growing developing human being through
the physical education curriculum in the Waldorf School? 1live with this i
question every day and strive with every class to come closer to a full picture.

It is important to broaden the concept of "physical® education to encompass |
what (together with Eurythmy) we could term as "movement" education. For;
in movement, much more is called upon and involved than the physical:body;
alone. It has been widely recognized by therapists and educators,‘particularly

in the remedial field, that there is a direct connection between certain move- |

ment skills and neurological functions. Children having difficulty with S
language skills and reading are often led through steps, such as rollingover : {
and crawling, that they perhaps had missed during their-early childhood': | {;
development. (This method is also fairly common for-elderly patients that, | 1}
have suffered a loss of speech due to a stroke.) Some remediation experts have
stated that the lack of childhood culture and the disappearance of the arche- |
typal children’s games that were still played in our youth and our parents’ and
grandparents’ youth have a direct relationship to learning difficulties later on.
The normal activity of the young child is play. Young childreniin:the first |
. - . e o D A cie e laFil i}
seven years need very little prodding and interference in their play - th!ey:a,re :
quite active and imaginative on their own! When we observe tht;}chxld}'en’ﬁ g
play - climbing up and sliding down (or jumping down,) swinging up and | ‘|
down, teeter-tottering, skipping and hopping, a basic theme of "above-below"
can be observed as an element of movement. ‘Games have a strong imaginative
quality in them and most often involve everyone in a circle. Rhymes or: ¥ L
rhythmic songs are often spoken or sung in the early childhood games, What .
is the child really developing as he or she plays these games? Rhythm, imagi-
nation, orientation in space - each of these essential capacities was fostered in|
the schoolyard in Grandma's day. The ways we are seeking to develop, these;:
capacities through the games program in the early grades will be the topic-of :

the next article.

it
|
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—-Will Crane



r her way into this world into

vhich they have been born and
eally wanted to be born. We don’t
ome here for nothing, we come
were for.a purpose. ?leiiéféﬂ,eﬂ’ﬁ
nofivationZHUMan beINFREnter..
j{fm%yiygglﬁamunconsﬁbusf{ ¥
ﬂ%@%&@d they find that the
world doesn’t live up to that
expectation.- In a deep, unconscious
disappointment, they turn away.
They go to drugs, or they go to one

or another alternative, or just give
up.
I feel that %o;‘é'gﬁféé’?é?i's: TneArHstics

E@Ess}:@"n thatitis th
Gdicators an artist to try to fieey

cinnggepeatationgf AEEnidt
whatever level of conscious devel-
opment the child is, imsebaway)
canfin Ahelexpeniences LOrHim O
‘herse f?’ There are also great devel-
opmental processes that are based
in the organism, and if one can read
that org}anic development, one also
has keys to what it is inwardly that
the child is expecting.

ME:*For me, it is the question of
the development of the individual.
Each child isifEyiiig to'be fimseltod
. elfsfrom the very beginning, It
is this process that we need to
allow. eeing process? I
agree that the children come from a
freedom, in'a sense. Soit'’sa
question of keeping something
open, of allowing that freedom to
search and to make efforts, to try, to
struggle towards something. We
come into the world with a
struggle, and now even that is
being interfered with, because of an
overuse of Caesarean operations.
We prevent the child from tasting
struggle, tasting what it means to
enter into a process of growth, of
development. This struggle is what
is necessary. for the development of
an individual, which can be for his
life in this world, but also for
producing a soul.

RS am thinking of the very
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cliche image of the butterfly. The}
Qg@terflyﬂ;gg{ormatiﬁﬁ however |
ig&_{njdgdfbygnatu:al faw#The human
being’s potential can easily be
crushed by life. Is it due to our
abnormal society, or is it one of the
lawful factors of struggle in life?
{IB: T would say that it is both. 1
think we have [gst sight of the 7
fwda_mg"ﬁtal;deﬁelopméntél -
,;gcess_g;.g.;;Mrs. Flinsch mentioned
the fact that until you have teeth
you can’t chew solid food - that's an
obvious natural phenomenon. And
there are other organic milestones.

‘Forinsianeereallyyanta child

toginderstandsthe inner relation=+
"B beryigenta Cause aridian eftect
I have to recognize that they need
also to have passed through a
certain moment of orgaric develdpsd
mentiwhen their muscles and ttﬁzfr?
tendong takea iew hold'on theld)”
é}gglefbﬁggBecaﬁse itis in the actual
exercise or movement of the skele-
ton that we experience the laws of
mechanical cause and effect. So, for
instance in the teaching ofihistory;1
would keep my teaching of history
in the early years in a much more
pictorial, imaginative, biographical,
dramatic, narrative form, dnitil such?
(e asihis e, capaci by (o el LTV
historicalicaiis€and efféctis ackuallyF
f;}iysip_la“giésllgrfaavai|a'blaait‘|{e‘§s’~‘=’
child. 3
4I'K:JFrom the outside, for someone
with no experience in education, it
seems to me that the feeling about
freedom for the child has been
completely forgotten. Ihear that
nine-year-olds are getting courses
in money management, and televi-
sion is coming into the kindergar-
ten. Do you feel that somewhere
there is a little germ of hopeifor:a
new sensitiyit ty;towards children} or/
{t there beon a magsiscale? il
#HB:; I'm afraid that disaster is
going to be our best educator in.
that sense. Mrs. Flinsch mentioned
the experience of the business
community. They know now the
failure of mass education. They-

don’t have the simplest tools.
{LK: And a true %c’:_r&n}xipﬂ@;y}
‘_;intelligertge"has many more ele-

i TR it s H
‘ments, ' o
$HB: iThat is an intelligence that
‘develops over a long period of time.

It starts in the very young child ata

- deeply unconscious but tremen-

quaggzh_%elf .
is pragticing;this otentialidis
‘patorjzinfelligentes. - |

|"LK= Twonder if people realjf,y |

dously active level of experience.
The four-orifive:Veariol j

e

.t
S

20

1

appreciate this. They notice that
: children imitate, but beyond that1

' happening in the child. | - | |

' mechanical device, let’s say
: a

wonder if they appreciate what is
HI ﬁ think _tha:t is one of the
disaster areas. To substitute a
1o Y

computer, in the%kﬁhderga(ten,z
because it always gives the child the

_ same answer to the same question -

which is one of the arguments that

s used, that it is absolutely reliable -

~achild. Thereisii
- child, a three to six yearold, 2 |
- tremendous ability to lose them-
| selves in the experiénce of the | -

i
i
!
1
]
!
1

Gestife /e ONERE ACHTIOHE

. enormously. ’}hat’,ﬂ&f"ﬂnfés,j

to me this goes against tlié?nz;iture of
\ a healthy:small

world around; tHaESWhaliitnitation™

s 1Y gL H O RNTREIRIIiG

world around youy And if you

present just a mgchariicalima

they slip'into thatalso." Bu,tf]hjét !
7 § ! .

*doesn't nurture the child. 1|
¥ MEY It in fact limits him, i1} *

on:liberationy |

K:¥Children imitate noto?l)'r
. e g ft 4 tefery b AEEe
externally, but they seem to grasp
the situation wholly. 11 i)
o * .3 H;“.,i '-.~|-L 3
MEBBecause they are much more
connected, in the sense of the: body
and the mind: Theif mind hasi. -
‘many, fewer assqciations in it than
outs, and that partof their mind is

related to the body-much more

- correctly. Not consciously so, butit

is related, and therefore they are :

' much more whole,"When y_cl)uiare



n the presence C of a very small child,
oud don’t feel:! ‘that he is divided. So§
a gﬂgaws jdea of Ilber_’g‘tion
loesnt: appjy,because actually,
hlldren .are;more: liberated; ‘more;
vhole : ith.;What we are
eally domg in education is to try to
llow that freedom to be there, in
pite of all the dividing elements
hat come in, usually through this
orcing of the mental process.
Children are related to their
xperience. But when one tries to
ndoctrinate them from very early
hildhood by telling them what to
ay and do, oneis teaching them to
mitate a completely mechanical
rrocess, rather than allowing them
o discover and work for what they
eceive. Only then will there be
omething independentin the
hild. They need this rgiifishment

[ L =L
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7HB: The very small child absorbs;
his envxronment ‘primarily through
his :gense ‘perceptions. But that
sense perception perceives much
more than just the physical. It also
perceives the moral environment, it
perceives the emotional environ-
ment. And that all works through
the powerful

imitation, which goes dxrect]y
back into his physical organism.
The kmggga:ten teachergitell me
we are beginning to see children
who do not come into the kinder-
garten with the ability to imitate$
that fas:already been losty and the
teachers are having to help the
children to rediscover this ability,
which is a fundamental learning
capamty

BK T What do you attribute this to?
}’{I,E iTo many things. In a certain

What we as adults need are the muscles of imagination,
the muscles of emotional response, the muscles of
intellectual response.

or:their différent parts that cories”
l;rough theiown’efforf.
‘m looking at the adult

»ehmd the child. He comes into the
vorld with an enormous imitative
apacity. But, as he imitates every-
hing around him, he is also losing
imself, isn’t he? Isn’t that an
nevitable process of life? For the
eal liberation, the great awakening
vhich we're also taking aboutin
he issue, all the great traditions
ay," you are born, you sleep, and
rou have to awaken." But perhaps
he child has to have material so
hat when the time comes for him to
nake another ‘s_tn'nggle- :
L0 e mategialiyes?

epx‘;s‘t}g;hfgs‘been igiven
althatigalgeady completed, it=
an,t:bworked‘on‘J

J

way, Sensory bombardmentiis
sensory stimuli, have been so
powerful that they have really
knocked the child back into, or out
of, him or herself.
MBS think television is absolutely
lethal.
B Yes, I don't think there is any
question about that. It's not the
content, primarily, it’s the actual
medium itself. The content is bad
enough - for a small child to experi-
ence violence for I don’t know how
many hours a day, is of course
destructive. Bugchildren need: also}"
ﬁ, tggﬁq_pportumty fodevelop.
fihe

emsensgs‘. What does

.teleylswn do?fIt" iSiprimarily the

f sight.7
iZvAnd sense of sight in a most
abnormal way, because it’s con-

stricted to the screen, and there’s no
possibility of other im pressions
coming from the outside. So they
are funneled into, this, with abso-
lutely no other assocxahons to
compare with them. Itisallan
extraordinary attack on the sensory
system - =

. In the Waldorf school system,I .
understand that you only accept
parents whowill agree not to have
television i inthe home. | ~;
“{IB:iWe are not ab]e to eIxmmate
it, but we do our utmost The
younger the children are, the tnore
we try to explam to the parents how
destructlve the effect of telev1smn

X Losmtnee m"yﬁoferssfsﬁf”
,xvhy‘hPeople are told that telew—
sion is not good for chlldren, but I
think it is really ml\portant to'!
understand as clearly as p0551ble
why. A it ;
EJgIB Mrs. F]msch mentxoned that a
child ‘eeds somethmg thatis, | .
ﬁmsi@'ﬁmethmg that: they can
work on. What comes through the
television screen is a ;i'gﬁgg;*
it's complete, there s, .nothing more
that the child can do with it.: He [
takes it in,as a, fmlshed prodpﬁt e
into his’ 1magmatlonl and 1t haﬁ ag
Killing Eefegomtieehild sinael
f" n. Whereas if a child is "de-|
pnved -as we would say, and ha
nothmg but nature to play w1th, ]
mud and- SthkS and stones, thmki
what they can do w1th that' X eﬁe
their 1magmatnon is actxve they i-
have to make somethmg of what is
available. What about the tactile |
sense? What about the sounds'that
come through the telev151on? ] hat
does that do to thexr physxcal ‘ o
orgamsm? What is, the flxckenng
doing to their, eyes7 Tt works: ngh
into the organism as, well as the i)
whole inner psychlc.conﬁgura on.
- EK: And what state Is: thexr

Laad

tentioniin, while they are wat h
ing televnslon? i P ;r;
Mf Utterly Bﬁgs' : ; 'zd

!

iRt te
gile, o Rl
e oo ,!
P [



hildren. Itis the most horrible
hing. And yet so many parents
annot be convinced that television
; a poison for their child.

LK:3And you feel that this is true
specmlly in thatimitative young
reriod?

MFE:¥Particularly.

HB;::I'would say that even

nrough the elementary years I
vould do everything I could to at
zast limit television. I'm so happy
shen a family will say, "No televi-
ion during the week."

n the laterpart of the.last

iy, there was a great interest
1.har dworkgn the schools. One
ducator said that the main reason
ney wanted children to work with
lay was to help them develop what
hey called a wled atterifion,” an
ttention that would be able to
sllow things through.~He felt that
ne body was involved, in three
'imensions, and that this was
ritical. Is that why you have
andwork here?,

HB? Absolutely [ think of a ninth
rader - you know how all over the
lace a ninth grader can be, they’re
ourteen going on fifteen - they
\ave just come into adolescence,
berty. Butif they work with a
orge, and they are working with
ot iron, that’s a very dangerous
rocess. But the concentration, the
elf-discipline, the attention, that is
leveloped when you are working

n a forge, is incomparable. To get
hat same attention to work with an
quation - the consequences are not
iearly as immediate as if you take
10ld of a hotiron.

IK¥ And yet that attention is what
an be transferred later, to any
ubject.

HEBEBWhat we as adults need are
he muscles of imagination, the
auscles of emotional response, the
auscles of intellectual response. It's
he muscles that are needed. We
lon’t know in detail what those
hildren are going to face thirty or -
orty years later. But we know that

¥
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they are going to need certain
capacities, certain muscles.
LK::Whatis the one quahty that
you are happiest to see in‘a child?, ]
 MF# What really brings joy is to
see the whole attention engaged
That bnngs the greatest joy. If, for
instance, one is tellmg astorytoa
group of children, there is a kind of
absorptlonjthat they have, which is

" not the absorption they have in

front of a TV. It is active and not
passive. That relatxonshlp is what
binds the teacher with the class. In
that kind of ambience of active
attention, it is possible for.the
children to grow. Thatis when the
questions come, and that's when
the teacher has to be so enormously
sensitive, not to impose at that
moment, not to tell them. I once
asked an adolescent boy, "What is it
that bothers you tne most about
grown-ups?” And he said, "They
always tell me things." They wish
to be able to find out for them-
selves. They want to be able to ask
you, that's different, but not to have
the adult impose it first. Isn’t it
something like that?

HB:: .That's rxght. Of course that is
thie art, ogteac%g‘ There.is a
cong:pt that 0 be communi-
cated but'the lies inwhether
ygg can commumcate itin'sucha
way. thatithe student feels that he‘or
sh -has discovered it.

jDo either of you think that
there was at any time a sort of
golden age in the raising of the
young?

HB:“The relationship with the
child has been so different in
different ages. 1 don’t think we
could set up an Egyptian school-
room in the twenty-first century.
But we have to find what is the
golden age for today, in the midst
of our complex, technologxcal
world. ButIdo think that the
enyxronmenhs’teachmg usa'greaty
deal, b¢cause ecologlcal thmkmg is
a thmkmg thatsees thingsasa - ¥

Ewhole ; And thisis a faculty.of -

imagination v which was exculded] .
from the I Q of the multlple chmce

: LK e can apprecmte that quahty

only when we begin to see people
who don’t have it.: I was talking to
a college professor who said that
books are opaque to the students
who are coming to him. They can
read the words, but no images come
to them. Maybe the ways of the
earth w111 lead to another way :
{HB:'I think so. We are waking up.
There is a tremendous awakening.
But of course there is so much that
is built in and that has become: a:
vested mterest Wthh has tobe .
overcome. Mrs. thsch spoke of:
telling a storyto a group of chil-’
dren. If the teacher tells a real story,
let’s say, the story of Perseus, and
with the conviction that heis .
communicating human experiénce,
then the children are actually in the
story itself. When Perseus goes to
slay the Medusa with Athena’s -
shicld, the children are there in that
moment, they are ]ust hanging on
the question, will he forget and wxll
he look around and be turned into
stone? Will he really: only look mto
that shield? And thls is an exercise
of muscles, these are muscles of :
learmng, muscles of 1magmat|on
That is why the great literature of
the past needs to be brought alive
in the teacher; the'teacher has to
love it, has to know it. And then
that commumcates to the cluldren
That feeds, that’ nounshes And
then when they. come to college,
they don't just read the words, :
because the words have been !
bedded in a whole expenence
:K: ‘This speaks t toa questxon L
had about qdiy -
tsacherga;g%at‘ te % M
HB: (I think you hg¥eto 16
cbxldremgaYou have to care about
them, not in a sentimental way, but
you hayEiaIeare; ab'ﬁf&h"rﬁiﬁﬁw
Being 1 gnenuonedm' beforedd. | |
KMF:' There are many adults, maybe
most adults, I don’t-know, who
have forgotten what it was like to



achild. One puts oneself back at
ir age, in a certain way. It's a

d of a double thing. Oneis
re as an adult and yet one is

ling the way the children are
ponding. I feel that one of the
difficulties is to find teachers

o feel that education of the

ldren is important.

G§l've felt that the teacher

ans something special to the

ld

"My teacher, a child will Il say.

1eans the_steR’th?xt‘- they'are?
ing:Qilt Giit into;themext phaseiof

ir livess aﬁrm that cl%e
tionship of gtherand-mothers

/ tea"hec’"xs}he fext one. They
R that more than anything, they
h to grow; then they wish to

w more, then they wish to grow
re. The teacher is their stepping
1e to that. And it's a step not

y into the world, but it’s a step

y into the possibility of being
wed to search further.

3:7You talk'about liberation.

» teacher needs to be liberated, as
I as the child. And one way that
teacher can be liberated is really
'e given the possibility of
inistering the school, his or her
ool, with his or her colleagues,

i not have it administered by
eaucracy.

I was thinking about this

stion of liberation, I realized

tin every situation in life,

ather it's gichildiwho is develop-
towards adulthood ofwhether
ana adult of;%atever age;we.
ay S40; th,e_,pogslbmty of a =i
SIZENCE. tw&» a formalismy-as
nw_gthen_* Scommes really sy
:len_gl*nanbg‘mted .and, Unfree,

T8

E,at.ggltéx“typ allows nossr
wth;, Ionegjisin the situationy”
’re.augestraxgg are removed, %

o ld‘,y,v ere,one justloses:
indsofiescape from: “f
] o, it seems to

XTI

Tiesim the education of th
acitytokeep:thisinner dyniamic

ch leads eventually.toa. death in#
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. balance. One needs the element of
“form, one needs the element of
freedom.. It's rhythmlc -- funda-
mentally, all life is rhythmic. Thlb
ability to hve with.a rhythmic

:‘;movement innerrhythms as well as:
o -biological ones, is one of the ‘
5 fundamental goals of educatxon

‘Rhythm involves an element which
I think is overlooked, and that is the
ability,to let:go. :This is essential to
all creative action. A creative/act is
always a risk, ] always have to let go
“of what I have had or what I have
been in order to go toward the next
step. And rhythm requires that. 1f
keep contracting, I'll die. I have to
let go, and risk that it is going to
swing back. When I expand, I have
to let go of that expansion, which
may be blissful, in order to come
back. That rhythmic element is
fundamental to all life. Every
organism exists through the grace
of rhythm.

FLK::iLkremember that Rabbi Adin
Steinsaltz once said, "In order to
move, [ have to become unstable."

If I sit still, I am stable. 1f [ begin to
walk I'm already becoming a little
unstable. If I begin to run, I become
even more unstable. Any move-
ment requires that2I thinkthe'
question of freedom;and liberation
begms 10 make much more sense
now in terms of édiication than it
did at the beginning, because you
can see how a certain kind of
education will make a child rigid at
a very young age, never mind rigid
at forty or rigid at sixty or rigid at
seventy-five, but rigid at six or at
ten.

ME,Not only rigid, but also only
partially: developed STherejsalack
of.equlhbn ) because nothmg is
educated e&;ept the head.jSo to say
the head is stuffed with informa-
tion. It would be better, in my
opinion, to have no education at all,
than to have the kind of public
education we have at the present
time.

HB +There is also the question of

Riih o

death

LK 1ts exactly what I was think-
ing of when you were talking about
the concept of the need to let go
and expand -- it doesn’t stop. It
goes on through old age, the
demand is even greater, and the
greatest demand, maybe, is at the
end.

HB: I don't think that we will
really be able to answer the ques-
tions of education of children today
until we can also answer some of .
the questions about death. If death
is the end, then it’s no liberation.
Our eleventh grade goes down fora
week to a wonderful old people’s
home in Spring Valley in Rockland
County. Itis such an experience for
these sixteen-year-olds, when they
come back and tell us about their
experience; even after just aweek,
their whole perspective on life has .
changed. They realize then that the
other end of life has dimensions
that are entirely different from any
most of them have ever-experi- -
enced. The family today no longer
includes thef€lde ;;,'geh‘éi‘ano""ﬁ
agidally. Thig gigireallysuch Qg
parflof educatxmhﬁ?t}:\? ll‘fﬂgﬁw
child sholildalso experience’ both
ends of lifé¥in our American j :
culture, we live in fear of death. © |
Our whole idea is "Stay young, stay
healthy, stay physically fit* .
ME:*And we put the old people, ,
away. I had a three-year-old come.
up to me, and say: "You're very old ‘
aren’t you?" And I said, "Yes, I'm!
very old." He said, "How did you
get that way?" i
B:iWhat did you say? Loos i
71 said, "Well you know, I’ve |
been through Christmas, and: : i
another Christmas, and another ‘
Christmas, so many Chrlstmases, | ;
until finally, I got that way." :
HB:: That's a wonderful answer. A
wise answer, perfect fora child. | |

Reprinted from PARABOLA Maga-
zine, Vol. XV, No. 3 (Fall, 1990).
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APPENDIX 29 CHANGE AT AGE NINE

TC:

TC:

il iy B

"Of course they do. Um, if you would like me to give an
example I can give (it) to you. For instance, the age 9 child.
An interesting thing takes place at age 9. His inner world is
suddenly exposed to a consciousness of an outer world...For
instance, up to the age of 9 he has lived very subjectively,
he has been protected by his home 1ife, his father, his
mother, his environment. He believes in Father Christmas,
perhaps that stopped a bit earlier, it doesn't matter, he
still wants to."

"Yeg, he'd really like to."

nwhatever, so everything is related in a very comfortable sort
of way and he is the subject of that thing. At the age of 9
and 10 that changes, he begins to step outside that subjective
1ife he is in and he views it now from outside a little bit,
he takes a small step and he sees, that his father and mother
are not perfect, they are making mistakes, and he feels a bit
uncertain, because they have been his security, crutch, his
parameters if you like. They have said: so far and no further;
if they have been "good" parents, and now you get doubts that
begin to creep into his mind, he can become a little bit
precocious. Now his consciousness changes more to an objective
consciousness, he begins to view things objectively, the
beginnings of objectivity."

"Um... round about Class 6, um. . .there are two changes again
for girls, boys, a pre-puberty change where their bones are
undergoing...a certain change. And one can see how awkward
these girls get and boys too. They are actually incarnating
into the limbs. (I should have ... explored the concept of
incarnation further to gain teachers perspectives on this and
greater clarity for this material. How do the teachers see
incarnation as opposed to reincarnation? One can Cross-
reference to 1.4 The Four-Fold Man, also Childs.) Their

balance is all haywire..."



167

APPENDIX 30 ADVANTAGES AND DISADVANTAGES OF A WALDORF SCHOOL FOR
THE TEACHER

This researcher followed up on a point mentioned earlier by this
teacher. TE had mentioned that one disadvantage of a Waldorf system
may be a lazy teacher. If a College is strong this need not be of
great significance and she mentions that in a Government School,
it's performance is only as good as the leadership provided by the
Headmaster. A weak College would be characterized by weak teachers,
individuals who are lazy and don't pull their weight, or
individuals who cannot make or carry out decisions.

TE: "We've had incidents where we have had a teacher who either
can't cope or won't cope Or whatever, and it's taken a while
because one always wants to help your colleague, you know, you
don't want to just kick them out, but at the same time it's
the child that's suffering and if the parent knows that and I
had a child in that particular class, my first reaction was to
remove my child, you see. Parents are not so interested in the
problems of teachers...But the teachers are. And sometimes you
have to protect that teacher up to a point."

CE "Do you find sometimes they can't work it out?"

TE: "Yes. Then they must resign, and then they actually are forced
to resign."

C: "Why do you feel that you have to protect a teacher if they
are not delivering the goods?"

TE: "For a while. To...to... it's a human thing, if the teacher is
really battling then you must help that teacher. And you might
find that there is a growth process within that teacher, but
it can't take too long you know - some people might say: well,
give him a year, I'll say give him two weeks! So that not too
much damage is done. But often you'll find that a teacher who
is being introspective and is floundering, you might find that
through that whole process, they become a very good teacher."

(I will refer the reader to the letter from the Michael Oak School
in Kenilworth Cape Town where teacher development and
professionalism is discussed. This is an extremely important area,
since the teachers in the Waldorf School have a great deal of
autonomy, and it would bode well for the schools to introduce
structures whereby this aspect could be monitored) .

C: "Right, they have the opportunity through the meetings, to
work those things out. Do you find, on the whole, you're
pretty up front with each other about, what's happening? There
in the classroom?"
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TE: "Eventually, eventually!"

C: "Yes, it takes time."

TE: "It takes time. Because, you know you don't want to spy on
your fellow teachers, but you start to... it usually comes

back via the parents, and the children complain, and then you
start to hear about it and you have a feeling and all this
kind of thing. With a Headmaster he can just say: deliver the
goods or out! But a College, it's ... we have a mentor system,
and the mentor then works with that teacher...and now if your
mentor is soft, you might...I'm just saying that this is an

area ..."
C: "An area, a possible ..."

TE: "A grey area."

This interview was continued with TE on another day and we again
pursued the issue of both advantages and disadvantages of the
Waldorf system for the teacher. This teacher had taught in Private
and Government Schools, and felt that a school was only as good as
it's teachers, but said that if you have a "good" Waldorf School
that there is nowhere else that she would like to teach. She felt
that this was because although the teachers have a great deal of
responsibility, they also enjoy enormous freedom, the atmosphere is
very welcoming and this for a teacher is "heartening".

In order to found such a school things need to be carefully
considered, it is not unheard of that schools with the best
intentions, started with enthusiasm, may still fail if not "thought
about properly". TE suggests caution and thorough research by
parents before enroling their offspring in such a schocl, because
of the enormous freedom which teachers have, which can be either

revivifying, or negative.
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APPENDIX 31 PERSONAI, HISTORIES PRIMARY SCHOOL TEACHERS

(i)

Teacher F

This researcher was discussing with teacher TF the issue of
the seven year commitment and in the discussion the topic of
previous training emerged. This teacher did four years of
Junior Primary training at the Johannesburg College of
Education. She mentioned that she broke away from the
Government System, "a long time ago", since she felt
"restricted and too smothered...And I felt I was devoting too
much time to all the red tape. And I was too enclosed by
having to put reports up, not that I'm afraid for people to
look at what I do, but I don't like people breathing down my
neck." She explained that she likes to have the freedom to do
what appeals to her. TF mentioned that she had majored in Art
and had done Biblical Studies for 2 years. This was one of the
reasons why Waldorf Education appealed so much to her, her
exposure to an artistic frame of reference. This made it
possible for her to express herself without being rigidly
confined to a syllabus. We went on to discuss the rigidity of
the syllabus requirements in Government Schools and we
discussed the disillusionment experienced by many young
teachers, who felt in many  instances that their
professionalisnIand.accountability'were'minimized.and removed.

TF goes on to say that you are like a "child teacher" in a
way, and suggests oOr alludes to teachers doing a kind of
apprenticeship in a Government school first, before coming to
a waldorf School; because then one is able to really
appreciate the Waldorf system so much more.

(ii) Teacher C

TC does not have a formal teacher training background and

discovered Waldorf education in this way. He began teaching
late in life and had a commercial background to begin with,
having been a Broker at Lloyds. He mentioned that ever since
he was at school he had always wanted to teach or work "in
that realm." TC did not want to go into details as to how the
opportunity arose exactly, but mentioned that he saw
advertised a school "of a difference". Although he was living
in Namibia at the time, he took leave, and went off to see the
school, which happened to be a Waldorf School in the beginning
stages of development. There were not many pupils then and the
teacher happened to be ill, and so it came about that he was
asked to take a class. After that moment it was simply a
matter of course for TC who stayed on. He trained primarily in
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Cape Town, since there was a teacher trainer who had come to
South Africa with the express purpose of training prospective
teachers. This was a 2 year course and also training was
ongoing in the classes too. TC has travelled overseas on many
occasions, and studied in Germany, Holland and England. This
teacher has now been involved in Waldorf Education for many
years from the moment he visited the "school of a difference, "
he turned his life right around and began in an entirely new

direction.
(iii) Teacher H

TH on the other hand has been involved in Waldorf Education
all her life. Her original teacher training was in
Switzerland, where she trained to be a Kindergarten teacher;
she is also an Anthroposophist. This teacher had taught at the
Waldorf School in Cape Town for almost twenty years, and is
one of the principal foundation teachers of the Waldorf School
in Natal.

(iv) Teacher G

TG received formal College training as a Primary School
teacher, at Natal Training College. It was here that he first
wrote an essay on Waldorf Education. He spent a year at Natal
University doing a course in Speech and Drama and here he
joined an Anthroposophical group and began painting. This
stimulated his interest and he began exploring Steiner
readings and visited the school in Johannesburg, where he
witnessed the teaching of TC. He was so impressed by the
participatory nature of the lesson with it's active and
musical aspects, that he hoped to one day teach at such a
school. At this point in his 1life he did not have the
confidence to teach in such a school and anyway felt that they
didn't want inexperienced 19 year olds.

TG: "And, so I taught in the Government Schools, for the
course of 2 years. Then I'd had enough, I was fed up,
La i ehiinice g ="

C: *"I'm not surprised."

TG: "...incorrectly so, because, if one understands Rudolf
Steiner correctly, It doesn't matter what work you do on
Earth, or you, you sort of find your way into..."

TG: "...you should do it your very best."

He then went to work with retarded adults at the Camphill
Village, spent time working as a Remedial Teacher at a private
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Study Centre, then Clifton and King's Schools in Natal, befor
pecoming involved in the Waldorf School in Natal. :

(v) Teacher E

TE is the only teacher in this group to have been educated at
University. She trained a Rhodes University, where she did a
Bachelor of Arts degree. At the University of Cape Town she
completed a post-graduate diploma in Primary Education (Senior
Primary). She then taught in many schools from Class 1 to
Standard 8. The in-service training at Waldorf was done with
TH who acted as a mentor, you then get to know what is
expected of you, Waldorf conferences are held every year, and
then you "train yourself", as she put it.

TE: "And you, you use each other. And now we have TC, who is
an experienced Waldorf teacher, we pick his brain."
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APPENDIX 32 LEARNING CO-OPERATION

TE:

TE:

TE:

"Look, you know, you can lead them into that, but it's really
a Republican thing, where the teacher is actually the one
who... Initially you select the children whom you know will
work, with a particular group very well... Until they can work
together properly as a group. But, it wasn't easy, right from
the beginning you have to go through that initial stage
where..."

"Real agony!"

"There's a lot of agony, because they won't do things and
there's a lack of co-operation and so on, and you have to use
quite a hard line, until they get the experience that: gee,
we're working nicely together - it's a good feeling...It's
also a learning experience for them socially, that's the whole
point of doing group work, besides the intrinsic educational
value of the subject matter, but you know, they have to sort
out the, you know, the... Who's going to co-operate and
eventually they set their own rules too: Look, you know, if
you're not going to work with us then you are just excluded
from the group."

"Do you encourage that, the setting of their own rules?
Because I noticed that your control was very firm but you had
such a rapport with the group, there seemed to be an inherent
respect for your opinion... Just the atmosphere, there was a
lightness but a responsiveness at the same time."

"You must remember that we've worked on this for many years.
So they know... But they know that I won't tolerate
misbehaviour, so by now they know...but they want to do well,
and the whole thing is the discipline comes out of their
willingness and their wanting to do well. And the rules that
come about are natural rules which, would evolve in Society

anyway."

"Courtesy, yes!"
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APPENDIX 33 CURATIVE ASPECT AN EXAMPLE

TE:

TE:

TE:

"We had a little boy, who...was hitting his mother all the
time...so...TH...really just giving his mother a hard time,
the mother didn't know what to do about it - asked the school
for help - so TH told them a story, and she used Saint John
the Baptist, but she varied it a little bit..."

"What class is this in?"

"This is in Class 3...And she said how John the Baptist was
walking down the road, and he met this little boy and
what...this little boy had claws on his hand and he was
attacking his...all his friends and his mother... and how sad
John the Baptist was, and how he felt about this and she built
this whole story about him, and eventually at the end of the
lesson - and she had said nothing about this child -
...eventually at the end he leapt up and said: I'll never hit
my mother again!"

"Ha, ha! Well, after that, you couldn't fail to be moved. Oh!
that's delightful!"

"So she really reached him and he began to associate what he
was doing with the boy in the story, but he still saved
face... And he felt so ashamed, that he had a catharsis in the

classroom..."
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APPENDIX 34 EXAMPLES OF REPORTS
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APPENDIX 35

THE CURRICULUM

The information below was provided to the researcher by the
librarian of the Waldorf School in Natal and although it is a
condensed curriculum, it is helpful at this point to include this
material here. For quotations elaborating on this the reader may
refer to Childs in the References.

Class 1 Ade 6-7

i)

ii)

iii)

iv)

English: Traditional fairy tales from world literature told,
retold and dramatized by the class. For reference to these
tales the reader may refer to The Heroes of the Young Child.
These stories together with poems, provide the main material
for writing, development of memory and imagination. Writing is
developed out of movement, painting and drawing, and reading
out of writing and sounds. Each child writes her/his own first
reading books. Awareness of sounds. Speech formation.
Reference to Fairy Tales may be found in Chapter 5, Section A.

Arithmetic: Rhythmic counting through movement, up to 100.
Simple application of the four rules, from the whole to the
parts - the reader may refer to the Class 1 lesson under
Appendix 25. This rhythmical activity provides for a process
called intuition by Bruner. Intuition for him is "the act of
grasping the meaning or significance or structure of a problem
without explicit reliance on the analytic apparatus of one's
craft" (1). In this way a child experiences or grasps numbers
without being aware that she has done so. For Allport "the
perception of meaning is incomplete without full manipulation
and bodily movement" (2), or as Piaget put it, "learning is
possible only when there is active assimilation" (3). In this
way learning is not passive absorbtion but rather an active
response. In this way explain Ogletree, Rackauskas and
Buergin, the motor activity of the child not only "plays a
pivotal role in learning, but also serves as a transitional
vehicle for the development of higher mental faculties" (4).

Environment Study: Nature stories and seasonal festivals
awaken the child to a more conscious interest in the world
around him, see Appendix 22.

Languages: Afrikaans and Zulu. The child learns through the
spoken word in a conversational way. Games, songs and poems
bring to the ear of the child the rhythm, melody and sound of
the language. Simple conversation stimulated.
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vi)
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Arts and Crafts: Singing and playing the recorder in the
pentatonic scale. Drawing of rhythmical forms and balanced
patterns to develop judgement, accuracy and harmony. For an
interesting correlation between Piaget's stages of cognitive
development and geometric patterns as used by Steiner and
Waldorf Schools, the researcher has made reference to an
article by Ogletree and has reproduced the table below. The
reader may refer to this article by Ogletree for further
details, see References. It may be seen from this table how
the material of the curriculum is tied in with the stage of
development of the individual, for Steiner the Kindergarten,
the Middle School and the Upper School child, which relates to
the incarnation of the various "bodies"; the Etheric at 7 when
the teeth come out and the Astral at puberty.

Water colour painting. The reader may refer to Appendix 25 for
an example of a painting lesson. Boys and girls learn to knit,
for well-knit thinking in later years. It is refreshing to see
the lack of sexism in these lessons. Beeswax modelling. For
the significance of handwork see Appendices 9, 17 & 50.

Ex i S aining: Games in the round for
social awareness. Exercises and games tO develop skills,
balance and bodily control.

i)

English: Fables, animal stories and legends of saints from
world literature told, re-told and acted, written and read.
Nature lore. The child is lead over to small letters, then to
cursive writing. Children's own writing provides most of the
reading. First readers introduced. However, during informal
discussions with teachers it emerged that they had access to
few bridging readers i.e. those between simple reading and
that which is more difficult. The primary reason for this is
that the standard expected of readers in the school excludes
much of what is available. This means, from the perspective of
the researcher, that children are required to read approved
material which is often translated, hence the sentence
structure and sense of the content makes for difficult reading
for those who are still in this early reading stage. Hence,
although the readers may be beautiful, they are difficult to
understand. For a Class 2 reading lesson refer to Appendix 25.

Awareness of sounds. Speech formation. Poetry. For an example
of rhythmic speech in a Class 2 lesson, the reader may consult
Appendix 25. Further, there is interview material concerning
Saints and Fables in Chapter 5.
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STAGES OF COGNITION AND GEOMETRIC PATTERNS -

From Ogletree, =E.J.., Geometric Form Drawing: A Perceptual-Motor
Approach. . ., 239 . (Find full reference in References) .

Age level Piaget's Learning Level of Suggested
cognitive style awareness sequence
style of of

conscious- geometric

ness of patterns

activity
P—————__—T—_.—__,_——————’————1

0-7 Pre- Psycho- Physical- Circular
operational | motoric movements forms

sub- or
sleep-
conscious-
ness
7-14 Concrete Affective- Affective Wavy forms
thinking, or
pictorial emotional
(but still life;
physically unconscious
active) or dream-
like
conscious-
ness
14+ Formal Cognitive- Cognitive- Metric
intellect- thinking; forms
ual conscious-
fully aware
of process
or activity
ii) Arithmetic: The four rules lead into a wider realm of numbers.

Tables learnt by heart. Much mental arithmetic done to develop

facility and strengthen memory. Environment study, languages,

arts and crafts, physical exercises, sense training: Class 1

work continued.

Clags 3 (Standard 1) Age 8-9
i) Ehglish: 01d Testament stories. Simple composition and




ii)

iii)

iv)

v)

vi)
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dictation. The child writes down what he has seen, heard or
read. Reading related to main lesson. Introduction of grammar:
the sentence, punctuation marks, verb, noun, adjectivey
Reference to 0ld Testament stories may be found in Chapter 5.
For a Class 4 & 5 extended English and Botany lesson refer to
the observations, in Appendix 25. Speech formation. Poetry.

Arithmetic: The four rules applied to simple problems of
practical life. Linear measurement, money, time, mass.

Environment Study: Study of farming and house building through
stories, outings and practical activities. Experience of
practical life fostered through learning about and performing
basic human occupations.

Languages: Afrikaans and the third language continued. First
writing and reading. Poetry, speech, rhymes and singing.

Arts and Crafts: Writing of music begun. Recorder playing.
Singing, painting and drawing. Varied crafts, crochet, simple
sewing. For a music lesson see Appendix 25.

Gymnastics: Children begin gymnastics: rhythmical ring games
and round dances included. This school did not offer
gymnastics at this stage, although simple eurhythmy was

offered.

Eurhythmy is "an art of movement that expresses and makes
visible the sounds of speech and the tones and intervals of
music" (5). For further information refer to Ogletree -
Eurhythmy: A Therapeutic Art of Movement in the References.

Class 4 ( Standard 2) Age 9-10

i)

ii)

iii)

iv)

English: Deepening and enrichment of feeling through Norse and
Celtic myths and hero tales from world 1literature. These
provide material for writing, reading and dramatizing.
Descriptive writing and stories. Letter writing. Verb tenses,
parts of speech, study of sentence formation. Poetry.

Arithmetic: Simple fractions. Mass; capacity, sStory sums.

Environment Study: Study of the child's immediate environment
leads over to history and geography of the neighbourhood.

Nature Study: Transition from the imaginative treatment of the
kingdom of nature to more objective study. Elementary study of
man. Characteristic animals discussed in relation to man.
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v) Languages: Afrikaans and the third language continued. Writing
and reading of simple prose. Refer to Appendix? for a Class 4
& 5 Afrikaans lesson.

vi) Arts and Craftg: Painting and drawing. Embroidery, including
cross-stitch and design. Clay modelling. For a clay modelling

lesson with Classes 4 & 5 see Appendix 25. Theory of music,
recorder playing, singing in rounds .

vii) Gymnastics: To continue with and without apparatus.

Class 5 (Standard Three) Age 10-11

i) English: Myths and epics of Greece provide the subject matter
for telling, reading, writing and drama. Active and passive
voice. Direct and indirect speech. All parts of speech.
Sentience building. Speech formation.

ii) Arithmetic: Measurement. For a Class 4 and 5 Decimal Main
Lesson refer to the observations in Appendix 25. Fractions,
common and decimal. For reference toO fractions the reader may
peruse Chapter 5. Artistic introduction to geometry.

iii) History & Geography: History introduced out of mythology.
Ancient civilizations: India, Persia, Mesopotamia, Egypt,
Greece. Inter-dependence of the earth and man. South Africa
before colonisation and first contacts between different

cultures.

iv) Nature Study: Elementary plant study. Animal study continued.
Gardening.

v) Languages: Afrikaans and the third language continued. Study
of the development of writing through the ages. The Greek
alphabet, simple Greek sayings.

vi) Arts & Crafts: Painting. Soft toys, made to children's
patterns developed from their own drawings. Music, singing.
Woodwork: introduction to handling basic tools in carving
simple practical objects.

vii) Gymnastics: With and without apparatus.

Class 6 (Standard 4) Age 11-12

i) English: Roman myths and legends. Stories from the Middle
Ages. Descriptions of different peoples and how they live.
Letter writing continued. Description. Phrases and clauses.
Speech formation. Poetry.
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Arithmetic: Interest and percentage. Geometry developed out of
drawing practised in previous years.

History: Roman history. Influence of the Greco-Roman cultural
epoch up to the beginning of the fifteenth century. South
Africa: British occupation.

Geography: Southern hemisphere: Africa compared with Australia
and South America. The night sky. Climate. For an oral and
Astronomy lesson see Appendix 25. '

Science: Elementary phenomena in acoustics, light and colour.

Nature Study: Introduction to rocks and minerals. Animal and
plant study continued. Gardening.

Languages: As before. Origin of English words in Latin.

Arts & Crafts: Painting and drawing related to main lesson
subjects. Theory of music. Recorder playing in parts. Sewing
and knitting small articles of clothing.

Gymnastics: Exercises become more precise and conscious.
7 -

English: Stories of races and folklore provide material for
reading and telling. Reported speech. Forms to express wish,
wonder and surprise develop understanding for style and
literary expression. Differentiating between one's own and
someone else's opinion. Composition and business letters.
Speech formation.

Mathematics: Discount, profit and loss, area, volume, powers
(ratio and proportion). Introduction to algebra. Geometry up
to the Theorem of Pythagoras. Introduction to formulae.
Perspective drawing.

History: Epoch of discovery and invention. The beginning of
modern science from the fifteenth century and with it the
beginning of modern civilisation. The great discoverers. South
Africa: implication of discovery of gold and diamonds.

Geography: Northern hemisphere: Europe, North America, Asia.
Economic aspects, cultural conditions. The night sky.

Mechanics: levers, pulleys, machines. Heat,
magnetism, electricity.
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vi) Chemistry: Combustion - elementary examples. Crystallization.
Introduction to acid, base, salt. Comparison of sulphur,
carbon, phosphorus. Some familiar metals.

vii) Nature Study: Main physiological functions of the human body.
Nutrition, health, hygiene. Ecology and conservation.
Gardening.

viii Languages: As before. Developing a feeling for the character
of the language.

ix) Arts & Crafts: Painting in layer technique. Perspective in
drawing. Music and singing. Needlework - a simple garment made
by hand. Woodcarving - bowls and toys with moving parts.

x) Gymnastics: As before except more advanced.

For information from international documentation on the
Freedom of Children see Appendix 28; Herces of the Young Child
see Chapter 5, Section A and Handwork and Intellectual
Development see Appendices 9, 17 & 50. Also see Childs in the
References, for his explication of the curriculum.
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The Third Term :
Writing and reading practice continues together with form
drawings.
Writing styles and their effect.
Exercises for “sleepy” children, nervously awake children,
poor speech movement co-ordination.

Class Three : Printing introduced.
The writing of business letters provides for the teaching of
spacing and layout. Each letter should be presented as 2
“picture” in itself.
Practise it in Classes 4 and 5, ready for neat labelling on maps
and in science books.

Class Four : Writing in ink.
Consult books on handwriting for correct angle of pen to
paper, type of nib for chosen style of writing, ctc. (See
bibliography)

NOTE on the Ninth Year Crisis. Rudolf Steiner, Basel Course
1920. Lecture 8.

“In the ninth year the child experiences what is really a
complete transformation in his soul, indicating a significant
change in his bodily-physical experience. From then on, the
child begins to experience himself as separate from his sur-
roundings. He learns to distinguish between the world and self.
When we are 2ble to observe rightly, we must say that before
this revolution in human consciousness, world and self flow
more or less together. From the ninth year {this is, of course,
meant approximately) man distinguishes between himself and
the world. This must be thoroughly taken into account in the
teaching material and educational life that we bring to the
child from the ninth year on. It will be well, up to this time,
not to confuse the child with description or characterization
of things that are separated from man or can be regarded sep-
arately from man. You see, if we tell the child fables or fairy
tales, we speak about animals or perhaps plants in the same
way as we speak of people. Animals and plants are personified
and quite rightly, because the child does not yet distinguish
between self and the world, because everywhere in the world
the child sees something that he experiences in hirmself.”

60
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APPENDIX 37 SOME THOUGHTS CONCERNING THE SIGNIFICANCE OF WALDORF
EDUCATION

TB expresses that the Wwaldorf Schools provide their pupils
with a "roundedness" which they don't get in another school.
Pupils don't have to be musicians to enjoy music and she felt
that this appreciation added to the quality of one's life. She
felt that pupils as adults were able to create opportunities
for themselves given the background of their education. Many
parents that she encountered who had been past pupils were
self-employed and TB felt that individuals were given the gift
of self-reliance. The feeling was that this self-reliance
translated to entrepreneurial skills which are imperative
today with job opportunities shrinking daily. This perspective
may link with the question concerning what the significance of
Waldorf Education may be for a "new South Africa".
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APPENDIX 38 GROWTH OF WALDORF SCHOOLS IN GERMANY

According to both teachers TH and TC the Waldorf School movement
has grown so much in Germany, that it is difficult to keep up with
the demand, both in terms of the training of suitable teachers and
in terms of funding. The State has supported the schools well and
now feels that the schools are a kind of competition, with the
result that the availability of funds has diminished.
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APPENDIX 39 VERBATIM REFERENCE TO GRAMMAR

TC:

TC:

"Yes. And the whole of grammar lies within Man. In actual fact
if you want to study physiology or the bone system, you can
actually see grammar (???). You can see how one thing leads on
to another, in like a sentence, how the bones are connected
from the rounded form which can also be related to the
language. There is a rounded part, there is an extended part
of the language. There is a breaking apart and all these join
like..."

"Have to fit together".

"T mean one can use one's imagination for that and you have
to, of course..."
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APPENDIX 40 FORMING LETTERS IN A BEAUTIFUL WAY

FRE:

n .. and you should see it... You see the hands become nimble
at doing these things in a beautiful way, patterns, and now
when they suddenly find the cursive 'e' is that pattern they
were doing anyway ...and it was filled with a picture behind
it. Because you see when we get the patterns we don't put the
pattern on the blackboard and say: children just do it! You
would tell the story about something or other, you know, where

it is brought into the form."
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APPENDIX 41 FORM DRAWING AND PHYSIOLOGY

b N 8o

TES

" . .You used - let me just pick up here; the lemniscate and
you used two particular colours. Was there any significance to
the choice of blue and yellow and does this have implications
for a kind of er... examples you used, seemed to imply a sort
of metamorphoses? Or to pick up your term that you used,
'nodal points'. Did you introduce the lemniscate for that
particular reason? That it signifies a kind of metamorphoses
which happens within the child at certain points, that they
change to such an extent that they become something completely

different?"

nyes, that is correct. The figure eight in (itself) is a very

fascinating figure ... When you draw it in two colours as I
did then, what is on the outside at the top, becomes the
inside ... And the children are so used to seeing pictures or

symbols put on the board, that they instinctively know: Aha!
there is something on here; you don't quite understand it, but
obviously the teacher knows somehow, and they have trust in
the teacher... So what is one trying to do? One is laying
seeds the whole time, that you have an inner world and an
outer world and that as you prepare them for the subject which
follows. I'll give you just one example... When they start to
do Physiology in Class 7 ... then that whole subject will
rekindle itself again. They will find: Yes, in fact there is
an inner and an outer world; and they will see how they
connect. And that nodal point, that crossing point is a most
important one, because in Physiology you are meeting that the
whole time. There is a nodal point where you breath the
outside air in ... it goes into your blood but it just doesn't
go into your blood, it has got to go through a metamorphoses -
be warmed, and becomes that nodal point where it is no longer
outside it is now inside... You can give the example of
injecting a vein with a syringe needle full of air, you do
that you die! So there must be some Y

nTransformation?"

v ... magic point where that whole outer becomes inner and
vice versa. Likewise with digestion, you inject yourself with
churned up carrot juice into your veins, you die! So there has
got to be a point where the outer apple becomes the inner

you."
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EURYTHMY (From

Education, Vol. 10, No. 3,

of the person practicing it. The major
difference between eurythmy and other
methods (e.g.. acupuncture) of stimulat-
ing the etheric forces is the source or
origin of the stimuli. Eurythmy, which
derives from the effort, initiative, and will
power of the person, is internal stimula-
tion, while acupuncture, massage, etc.,
are external. Tiller (1973), of Stanford
University, described the various
methods of externally stimulating the
etheric force flow in the body:

There are several ways in which one can produce
an acupuncture stimulation. It appears all one
needs to do is stimulate, sufficiently, the acupunc-
ture points. This can be done by chemical stimula-
tion, manual massage ... electrical curmrent ...
laser beam. . . .{p. 19}

However, in eurythmy the etheric forces
are stirred into action and controlied by
the individual. In this sense, eurythmy
appears to be a more natural form of
etheric force stimulation.

As mentioned, there are three types of
eurythmy—speech, music, and curative
or therapeutic. Speech and music (tone)
eurythmy are also called artistic
eurythmy. Therapeutic eurythmy, which
is based on artistic eurythmy, requires
the assistance of a physician to diagnose
the malady and, with the eurythmist,
recommend specific eurythmic move-
ments. Artistic eurythmy is performed by
a group or an individual to music, poetry,
or drama in a class or on the stage.
However, it is also used therapeutically
to improve speech, posture, coordina-
tion, breathing, nervous and personality
disorders, and the general health of
children and adults.

Eurythmy is an integral part of the
Waldorf Schools’ curriculum. Here the
eurythmist, with the advice and counsel
of the class teacher and the school phy-
sician, determines the necessary move-

ments for each child and class. In reality,

all forms of eurythmy are therapeutic,
but there are specific eurythmic exer-

Ogletree,

Therapeutic Art of Movement, T
1976) .

E.J., Eurythmy : . A
he Journal of Special

cises for each age level. The following
sections examine some specific gestures
and discuss the application of eurythmy
in the Waldorf Schools.

EURYTHMIC MOVEMENTS

In eurythmy the formative laws un-
derlying speech and music are carried
over into the larger expressive move-
ments of the arms and body. For
example, in the pronunciation of con-
sonant and vowel sounds there is “a dis-
tinctly different type of activity of the
entire vocal organism in each sound”
(Wallace, 1971, p. 38). Thus when we
pronounce a "'k asin “king" or “cut”, an
“I" asin "life” or “lily.” a “b" as in “"bud”
or '‘baby,” there is not only the
difference between these sounds, but
each has its own innate character and
formative power. The "k as a firm, cut-
ting, and piercing character; the “I” has
a lifting, fluid, and flowing character;
whereas the “b” has a formative, en-
veloping, and building character. The “r”
for example, has a revolving, rolling, run-
ning, rushing character. One can feel
that the consonants relate to the outer
world, an external expression of man. It
is these characteristic expressions that
the eurythmist emphasizes in his move-
ments. The eurythmic movements for
“k,”” “L” "b,” and “r" are illustrated in
Figures 1-4. '

Each of the eurythmic consonant
movements has a different therapeutic
affec:t. The “k exercise increases and
stimulates the rhythms of the digestive
system (Glas. 1971). The “I” exercise
stimulates sluggish circulation, which
affects the digestive system and
improves the breathing. “The firmness of
the ‘b’ reacts strongly on over-active or
uncontrolled secretions” [e.g., bed-wet-
ting of children] (Wallace, 1971, p.40).
The “r" exercise is for stimulation of the
sluggish lower digestive tract (Glas,
1971). Each of these movements, when
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Figure 1. The consonant “k" movement is a
downward, cutting gesture with one
or both arms fully extended.

Figure 2. The consonant “I move-
ment is a vertical, upward
gesture using hoth arms in
unison. The motion is simi-
lar to the cascading of a
water fountain, beginning
at a single source at the
base and dispersing at the
crest in manifold arcs.

4

Figure 3. The consonant “p" movement is an
embracing or cradling gesture, similar
to cradling a small infant.
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O

Figure 4. The consanant “r'’ movement is a forward rolling, rotating, or cartwheel

motion of 360° with both arms.

used in curative eurythmy, needs to be
performed not only with accuracy but
with intensity. Wallace (1971)
explained:

Curative Eurythmy ... gestures ... are intensified.
repeated and modified in such a way that, instead
of being creative in outer artistic expression, they
react strongly back into the bodily organism itself
stimulating the up-building, recreative forces in a
more specific way than has hitherto been possible
through more general physical exercise. (p.39)

It is very difficult to represent eurythmic
gestures through static drawings be-
cause they are dynamic movements. The.
gestures for each consonant and vowel
are done with the arms at various posi-
tions in relation to the body—for
example, above the head, at chest level,
towards the feet, and even behind the
back. Each position has a significant
meaning and effect.

Figure 5. The vowel “a” movement is a crossing gesture of
the arms. It can also be done with the legs.
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Figure 6. The vowel “e” movement is a thrusting (pointing)
gesture with one arm pointing upward, the other

downward.

The vowels are an expression of
man’s inner being, his moods and emo-
tions. For example, the vowel “a” as in
““aim,”” “‘blaze,”” and ‘‘hale’ is an
expression of self-awareness, “the feel-
ing of confronting and resisting some-
thing” (Steiner, 1955, p. 18). The vowel
“e” is an expression of self-assertion, a

“feeling of stretching outward, and up-
ward; the “u” (“00"”) is an expression of
coldness, holding back, contraction, and

a_ e

introversion. The movements for “a,
“e.,” and "u” are illustrated in Figures
5-7.

Each of these eurythrriic gestures is

used to treat different physical and

Figure 7. The vowel “u’ movement is an upward
and/or downward gesturing of both arms

aa_re

held parallel, forming a “u”.
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- psychological weaknesses. The "a”
exercise, which employs crossing and
touching gestures of arms and legs.
gives strength, self-direction, confidence
to a shy or depressed person. Steiner
(1955) claimed that it helps to strength-
en the sense of self. The “e” exercise, a
stretching gesture, “is for persons who
lack self-assertion, are insecure, have
poor posture and even sefious curva-
tures of the spine ... caused by the
absence of this typical human quality”
(Glas, 1971, p. 14). The “u” exercise, a
parallel movement of the arms, is used
to improve coordination, blood circula-
tion, and awareness of the limbs. Glas
(1971) stated: “The ‘u’ exercise is for
those who cannot stand properly [lack
balance ] or who get tired when they
walk ... [for] those who do not really
penetrate the legs and feet with their
conscious personality” (p. 12).

Through revitalizing the etheric forces,
a regeneration of the person’s physical
and psychological constitution takes
place. Wallace (1971) explained that
one eurythmic gesture “wakes up the
stolid type of person both physically and
mentally, while another builds more
physical substance and stamina in the
body of the oversensitive type” (p. 9).

Tone eurythmy is also used thera-
peutically. Music has always been
thought to have a healing effect, in a
general fashion. Beat, rhythm, tone and
intervals—the bases of tone euryth-
my—are related therapeutically to the
respiratory, nervous, and metabolic sys-
tems, rebalancing the vital forces of
growth and development.

As indicated, there is a fine line
between curative eurythmy, which is
used in medical practices, nursing
homes, clinics, and schools for mentally
and socially maladjusted children and
adults, and the artistic eurythmy used in
the Waldorf Schools for normal children.
Both have a therapeutic effect and their

gestures are similar. It is the emphasis
and intensity of the movement that dis-
tinguish the application of curative from
artistic eurythmy.

EURYTHMY IN THE WALDORF SCHOOLS

Eurythmy as taught in the Waldorf
Schools! has both a therapeutic and an
academic purpose. Therapeutically it is
used for treating certain developmental,
personality, and physical disturbances in
the maturing child, while artistic
eurythmy enhances and supports a wide
range of academic and artistic skills and
experiences. Both are integrally related
and interchangeably applied in the Wal-
dorf curriculum through the media of
rhythm and movement in music, spgech,
and poetry.

Therapeutic application of eurythmy

Therapeutic eurythmy is also con-
cerned with supporting and enhancing
the child’s total development and well-
being through the various stages of
maturation. To accomplish this the cur-
riculum is adjusted to the developmental
stages ““to help bring harmony between
the child and his own body so that he
develops his best faculties” (Harwood,
1958, p. 147). Eurythmy exercises are
prescribed to integrate what Steiner
(1965) calls the threefold nature of
man—thinking, feeling, and willing.

Another goal of Waldorf education is
to keep the child young for as long as
possible. Both the integration of the
child's threefold nature and the
maintenance of youthfulness can be
facilitated through revitalization of the
etheric forces by means of eurythmy.
Kari Van Oordt (1955-56) explained:

If we keep alive this stream of natural etheric
forces through our body and let it enliven us again
and again, we would be able to stand more firmly

'There are over 110 Waldorf Schools established
in 18 countries. They are comprehensive, including
K-12th grade.
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APPENDIX 43 MARKING AND THE SELF-CONCEPT AND SELF-ESTEEM OF

TE :

TE:

PUPILS

"And so I said: well then you've ended up with nothing. So
what are you going to do about that? Alright, they're going to
work on it again, you see."

"I notice that you give them the opportunity to do that, so
you don't evaluate them immediately on the spot."

"Well you see, because we're not restricted by having a mark
at the end of the year, for the oral, and we have smaller
classes, and the whole sort of thinking behind the whole
Waldorf system. I want them to be successful and to have a
sense of self-worth. If they are a good student and they have
not produced the goods, then I will tell them that, or
otherwise I will ask them what do they think of their own oral
and it usually comes out - I think that it might have happened
during that oral. And then I will give them another
opportunity, after they have heard ... what my reasons are -
and sometimes they will come to me and say: can they do it
again? - and because it comes from them and they want to do
it, then I think that it is educationally valuable, to let
them do it again." The reader may refer to the Appendix for
the evaluation details of an oral presentation.
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APPENDIX 44 EVALUATION DETAILS OF ORAL PRESENTATIONS

CONTENT

PRES enTATION

Deuvery

cLArTY

DicnoN

FLLe™NCY

AUD&BJLI'\I'\I

VOC—“GUL&QV

cReamnuty

AUD\O - visuAL

AIDS

GeNvenAal
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APPENDIX 45 SELF-ESTEEM AND TRUSTING THE JUDGEMENT OF THE

TE:

TE:

TEACHER

"They can also see you know, they can see that that child
battles more than they do. And they can learn twice as
quickly, and we discuss it too, but not with specific children
2 we discuss it on a general level, and no, they're very fair
and they're very understanding as for as that is concerned."

"Right, so you don't feel anxious about doing that kind of
thing?"

"Not at all, not at all. I must be confident that I know what
I am doing, and you have to impart that, you know."
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APPENDIX 46 VERBATIM DIALOGUE - REPORTS

TE:

TE:

TE:

@]

"Do you find that they respond to that?"

"I don't know ... It's hard to tell because it's a subtle kind
of thing. But they love their reports, they can't wait for
their reports. (These reports are written annually, rather
than bi-annually as in other schools.) They love their
stories, they identify with their stories, they learn their
verses, but you never know when you're working on a
subconscious level with the children, you just know over in
the next few years, that each child has changed and you're not
quite (sure) what aspect has ..."

"And now how do parents feel about reports like that?"

"They love them!"

"Do they? So how do they know what their children are doing?"

"Oh! You tell it, You give them ... you do the subjects ... if
it's maths, it's no good saying: you didn't do well in your
maths ... You've got to tell the parent what they don't do
well in, how they don't do well, what it is. Is it their
tables, which tables are the ones that are ... are difficult
for them? Do they have difficulty with addition, subtraction,
multiplication?"

"You're very specific ..."

", .. You're writing a page on ... on their work."
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APPENDIX 47 VERBATIM QUOTES - RHYTHM AND DIET - THE PARENTAL
ROLE

TG: "I think that there are a lot of areas where the modern child
loges out. And the one is, that they don't ... the parent's
don't structure it enough. And, and that they spoil them on
all sorts of wonderful things ... And that the parents
themselves can't stick to any rhythm, they go to bed all
different hours any night ... It's the choice of modern Man to
do that ... the worst for me, is the ... I think fathers are,
perhaps a bit too dogmatic on the one side ... But I think,
too often mothers think: the way I was brought up, was totally
wrong, it was much too harsh, authoritarian as such - and they
go to the other extreme where it's all now so diplomatic
It's the children are pushing the parents around and
manipulating them, and wearing them down. And the children are
becoming spoilt brats."

C: "A spoilt brat then, is an, an uh ... I find this in Waldorf
teaching too, that perhaps people misunderstand. There is a
lot of, of uh authority, but not controlling authority.
There's a distinct difference and TE was saying: freedom is

only freedom with responsibility. So in other words, this uh
"

TG: "It's guiding."

"Yes, it's guidance. So socially what's happening out there is
that the boudaries are all falling away and the children are
suffering?"

!

TG: "They are."

C: "Because, children, in fact TH said, you need to have
authority of a certain type at a particular stage. And that
middle childhood area ... requires, someone to, admire or to
look up to."

TG suggests that if parents could work with the teachers in giving
their children a certain routine, not allowing tantrums and
allowing children to get their own way, that it would make a
difference. He was reticent to suggest that he could simply
influence parents, but agreed that it was possible to reach
parents. The great events or "real landmarks", are the outings
which he arranges for his pupils, which parent's also attend. These
provide opportunities for parents and teachers to get to know one
another e.g. camping trips to the Berg.

TG: "It makes a, it makes a world of difference for the teacher,
to know both parents well!"
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APPENDIX 48 THE FOUR TEMPERAMENTS - SUPPLIED BY THE ROSEWAY
WALDORF SCHOOL

THE FOUR TENPERPBNMENTS
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CHOLERIC MELANCHOLIC SANGUINE PHLECG MATIC.
Physical Short, stocky TLarge, bony, Slender Big,fleshy
/. Appearance bull-necked, heavy linbed elegant rotund
upright. “with beowed viell-
head balanced
2. Wallc Firn,digsing Slow with Lizht, Rolling,
heels in drooping, Lripping anbling
ground sliding pgait. on the toes (Steam-
rollcr)
3. Eyes Energetic, Tragic, Dancing, Sleepy,
active nournful lively. often
half-closed.
Manner of =~ Sharp, Hesitating, Floquent, Ponderous,
4. Speaking enphatic, halting, not with flowery logical,
deliberate, conpleting language. clear.

- to the point. -sentences.

Relation- Friendly as Poor, has Friendly to Friendly
5 ships long as syipathy only all, fickle, but reserved,
with recognised with fellow- changeable. inpassive
peers - leader. sufferers. ’
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¢ Disposition. Doasling, Z1f-absorbed, Changeable, Faithful,
enthusiastic, easily depressed. superficial, stable,
£encerous, Searful,moody, unreliable, ncthodical
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' trustworthy,
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conplete it done. bear. interesting plans and has
. but gives difficulty in
up easily finishing in
when limited time.

novelty wears
-
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APPENDIX 49 TEMPERAMENTS - PEDAGOGICAL ASPECTS (From: Childs,
G., (1991), Steiner Education in Theory and
Practice, Great Britain, Floris Books) .

overcome the heaviness of their body, being weighed down as well by
inner worries and anxieties. They are usually quiet and withdrawn, and
of serious mien; they think deeply, spending much time brooding and
pondering over real or imagined problems, and therefore appear moody
and reserved. They walk with measured, steady steps which, however,
lack the firmness characteristic of choleric people, and very often stoop,
finding it difficult to keep the head erect. This is not helped by the fact
that melancholics often have narrow or sloping shoulders, unlike, the
phlegmatics who are often round-shouldered. The facial features usually
reflect the body build, being long and narrow, and the eyes often carry a
sad and dejected look.

Pedagogical aspects

Steiner warned teachers that children with extremely one-sided tempe-
raments could present problems on the soul and spiritual levels, and these
he characterized as follows:

Main temperament ~ Lesser danger Greater danger
Choleric Uncontrollable temper  Fanaticism, mania
Sanguine Character instability Lunacy, insanity
Phlegmatic Extreme disinterest Imbecility, idiocy
Melancholic Extreme depression Delusions, melancholia

However, he advised teachers that when they were faced with children who
exhibited exaggerated temperamental characteristics, there were certain
lines of approach that would work therapeutically. The excessively choleric
child, for instance, should be guided by respect and esteem for authority.
This does not mean that teachers should be domineering or authoritarian,
but rather show the choleric child that they are, so to speak, on top of
their job and are never at a loss for what to say or do. They must, at
all costs, maintain their authority and semblance of value as a person
in ways that are altogether genuine, so as to ensure the esteem and
respect of the pupil. Furthermore, they should, tactfully and perhaps even:
surreptitiously, place obstacles and difficulties in the path of a choleric
child; by following its temperamental inclinations to overcome such
hindrances, the child expends its excessive force and energy, at the same
time gaining respect for the hard facts of life which will inevitably come up.

Advising on how to deal with excessively sanguine children; Steiner
contended that there is always one real and sincere interest for them, and
that it is the teacher’s duty to help discover what this is. It is important that
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sanguine children be led towards developing love for and dependence on a:
particular personality, and if this can be their teacher, so much the better::
In addition, they should be introduced to many and diverse topics and
activities in which a merely fleeting, transitory interest is justified. Not only
does this practice assist in finding out a deep and lasting hobby or interest,’
it makes use of their temperamental characteristics in a therapeutic way, '
In the case of the excessively phlegmatic child, Steiner warned that such’
a pupil is not easy to manage because of lethargy and indifference. The:
teacher should see to it, therefore, that such a child has constant social:
intercourse with other children, so that it may experience their interests;
and enthusiasms, and .thereby learn and take notice of what goes on
outside itself. Objects in themselves leave a phlegmatic quite indifferent
— provided of course they are not edible objects — but the interests of;.
others often communicate themselves strongly and lead to gradual
awakening and enhanced consciousness of the outer world. :
The extremely melancholic child often lives in a curious state of self-
deception, in-that it is usually of the opinion that its experiences are;
peculiar to itself. Such a child is apt to go out of its way to look for;
obstacles, difficulties, and things to worry about, and the teacher should
never attempt to talk it out of its inner sorrows and affiictions, whether real
or imaginary. By fostering the melancholic’s natural tendency to shut 1tself
up with its suffering, the teacher should make the child realize that there
is indeed dreadful suffering in the outer world as well. It should be shown,’’
by example or in literature, how steadfastly human beings experience and -
endure pain and dejection; on no account should the child be forced into”
merriment, or coaxed and cajoled by means of amusement. If teache(s_"’
can show, seriously and solémnly, that they themselves have been put :
to the test in life, that they themselves have triumphed over adversity,
so much the better. By learning of the pain and suffering present in the,
outside world, the melancholic child comes gradually to sympathize more.
with the sorrows and afflictions of others than with its own inner mlscry
and unhappiness. 16
As with the tradition of the temperaments, much has been written over.!
the centuries about the so-called somatotypes, whereby attempts have
been made to categorize human beings according to body build, and much
energy and speculation have been expended. The literature is extenswe,
and the psychologxst Eysenck, who has made a good job of reviewing it and
collating the main findings, concluded that it is quite clear that body bulld
is far from having simple and clearcut connections with temperament 17
There seems to be wide agreement that there are three main soma-A
totypes, which predictably correspond to people who are short and fat,
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tall and thin, and those whose build comes somewhere between the
two extremes. Rudolf Steiner had no doubts that there are actually
four somatotypes which, moreover, match quite nicely with the four
temperaments. During a discussion with the teachers of the original
Waldorf School in Stuttgart he characterized these four somatotypes as
follows:

The melancholic children are as a rule tall and slender; the .
sanguine are the most normal; those with the more protruding
shoulders are the phlegmatic children, and those with a short,
stout build so that the head almost sinks down into the body
are the cholerics.!8

He then drew caricatures of the four types on a blackboard, and these
are now reproduced:

Melancholic Sanguine Phlegmatic Choleric

With such infinite variety as is to be found in human beings, it should not
be surprising that there exist confusion and misconceptions. Eysenck’s
conclusion should not really be surprising, according to Steiner’s indi-
cations, as any given person is usually a mixture of at least two main
temperaments, and this would render secondary considerations liable
to mask any rule of thumb application of somatotype theories. There
might, for instance, be a tendency to confuse the square, stocky build of
the typical choleric with the heavy but rounded build of the phlegmatic;
similarly, the two lighter builds of the sanguine and melancholic could
easily be confused. Other clues and pointers as were given earlier are
helpful in these respects. There could be no mistaking the purposeful
stride of the choleric, whose characteristic gait can be recognized from
a distance; a person of similar build with a shambling, indeterminate
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gait would almost certainly be a phlegmatic. As for the basic similarity
between the sanguine and melancholic types: again the light, springy step
of the former would contrast strongly with the steady plod of the latter;
furthermore, the build of the sanguine person is usually well-proportioned
and harmonious, whereas the melancholic is generally thin and wiry, with
lanky limbs and narrow shoulders and hips. '

Steiner gave many indications as to how to “read” the physiognomy of
a person, especially that of the school-age child. For instance, the size
and shape of the chin, and the degree of lower jaw underhang are.worth
noting in terms of determination and persistence towards whatever task is
undertaken. The evenness or otherwise of the teeth as they grow through
the jaws can often provide further clues: if the teeth of the upper jaw tend
to grow crosswise or are grossly irregular, this often points to an inclination
for the child to be confused in its thought processes; and if the teeth of the
lower jaw are irregular this may well indicate confusion in the child’s life of
will. The texture of the skin and hair often provides clues as to personality:
children with fine hair and thin, delicate ‘and transparent skin are often
over-sensitive, and can be petulant and tyrannical. On the other hand,
children who have coarse hair and thick, tough skin are often insensitive '
and uncaring for people or property, and are inclined to be despotic.

The teacher’s own temperament

As mentioned earlier a child is, in a manner of speaking, a victim of its
own temperament; it is powerless to change it, and that is why Steiner
emphasized that the teacher should work with temperament and not
against it. However, it must not be overlooked that teachers, too, possess
a basic temperament, and how they conduct themselves in front of the !
children is certainly not a matter of indifference. Teachers, said Steiner, .
should take pains to educate themselves to strive after self-knowledge, .
and to suppress any tendency to eXpress extremes of temperament while
they are with their pupils. Failure to do so can only result in harm to the ;
children; not that this harm may become immediately apparent, but that :
it is likely to manifest in later life as disease and disorder. As discussed’
in an earlier chapter, errors in parental and pedagogical influences and:
treatments are almost certain to bear unwelcome fruit in later life, and:
the same principle applies if teachers mishandle their charges by giving:
way to their own temperament. S
If, for instance, a choleric teacher behaves impetuously or violently
towards the children, not only are they likely to suffer immediate fright
and terror, but in later life they may well contract digestive and other
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APPENDIX 50 KNITTING AND INTELLECTUAL DEVELOPMENT

This area was mentioned when the Great Barrington Rudolf Steiner
School was discussed. Since this area is not covered in the Case
Study this will be further supplementary to that omission.

Many ancient peoples connected weaving, braiding and knot-tying
with wisdom and intellect.

"Isis, the female goddess of Egypt who exemplified wisdom, became
known on earth after she taught a princess ... to braid her hair.
Athene, who was born out of the head of Zeus and ruled over the
world of thoughts, was also the patron of weaving. The pre-
ponderance of braid-like and woven strands in temple paintings and
ritual sites in New Mexico, Northern and Southern Africa, Peru and
Central Asia confirms the 1link between the weaving/braiding
activity and humanity's aspirations to the wvery highest inner
activities".

According to this article, during the Middle Ages a third form
arose to take its place alongside weaving and braiding - knitting.
Although the origins of knitting are obscure old woodcuts and
medieval illuminations place its emergence in Europe at about the
same time as the game of chess and the mathematical approach to
algebra became known to the Western World. "It was as though a new
degree of adeptness in the hand had to go side by side with newly
discovered capacities in the head".

Reference is made to recent neurological research, (no reference is
made to sources however,) tends to confirm that fine motor
dexterity, especially in the hands, may stimulate cellular
development in the brain, thus strengthening the "physical
instrument of thinking". In this regard, the work done for the past
70 years in hundreds of Waldorf Schools, where first graders learn
to knit before learning to write or manipulate numbers, has proven

successful.

What occurs when a child begins knitting? Needles are held in both
hands, with each hand having its own activity, laterality is
immediately established, as well as visual control over the hand.
(The reader is referred to the Case Study interview with the Class
1 teacher, where the follow through was discussed in the knitting
of the recorder bags) . The power of concentration is aroused as the
young child places the right needle into the tightly wound loop of
varn on the 1left needle; weaves through it and pulls away
simultaneously tying a knot. No other activity performed by 7 or 8
year olds can evoke such attentiveness. This concentration can go
far towards aiding problem solving skills in later years.
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The number of stitches and rows must be counted and by using
different colours and different lengths of row (as in a pattern of
an animal with legs) the teacher encourages attentiveness to number
and flexibility in thinking. Numerical skills are therefore
reinforced in a challenging and enjoyable way, since as their
skills improve the teacher may call for differing rows in varying
colours.

Lastly, the self-esteem and joy experienced as a result of making
something not only practical, but also beautiful should not be
underestimated. "In an age where children are too often passive
consumers, who, as Oscar Wilde once said, 'know the price of
everything and the value of nothing,' learning to knit can be a
powerful way of bringing meaning to a child's life". By Eugene
Schwartz in Bulletin September 27, 1990.
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DAILY NEWS ARTICLES

ANIMALS are the focus of the Standard 2 cla'ﬁyand each child has chosen a specific one to
study.
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Waldorf School

lion, a sense of trulh
and a fecling of respon-
sibility arc (lie Lhree

forces which make up |,

the care of cducation.

This is founder of (he

Waldorf School sysiem §
-- Dr Rudolph Steiner's §
philosophy on educa- §

tion.

in South Africa Dr
Steiner’s philosophy has
found new meaning
since education has be-
come a central issue in
the transformation pro-
cess and Lhe fulure
well-being of South
Alrican children. The
health of the counlry's
sociely will also be
greatly influenced by
these

Dr Steiner's philoso-
phy is reflected in the
more than 350 indepen-
dent Waldorf Schools
which have been eslab-
lished to date.

A common miscon-
ception associated with
Waldorf Scheols is that
because they arc inde-
pendent and privately
run, they are clitist.
‘This couldn’t be further
from the truth.

An essenlial feature
of these schools is their
commitment to respect
cach and every child,
affording them an cqual
opportunily for growlh
and development.

The Roscway Wal-
dor{ School situated in
the picturesque farning
district of Alverstone,
celebrates its 10th anni-
versary (his year.

The late Jamine
flurner opened the
school in 1985 with
ihree pupils and now
ten ycars later has 180
pupils.

The school elfers
pre-primary and prina-

HLTIIT 3

ry educalion, bul a date
for a high school section
will be lormalised by
the end of this year.

The Waldor! pre-pri-
mary method of school-
ing recognises that
young children live in a
world of play and disco-
very — Lhal Lhey are
comnlelel{y open and
deeply influenced by
their surroundings,
often using imitation
which is the natural
made of learning for the
pre-school child.

In the secure and inti-

In the secure and inlima

-

-5,

and

e environment of the Wa

mate environment of
the Walderf School chil-
dren lcarn about them-
selves and their world.

Their days are filled
with artistic and practi
cal work — imaginalive
play, fairy tales, pup-
petry, music, circie
games and healthy out-
door play.

Formal intetlectual
training is purposely
excluded (rom the nur-
sery. With an aclive
imagination, energelic
physical development,
and a lrue reverence

for Lthe world, children
are best prepared for
the challenges of prima-
ry school and later life.

A unique and ex-
tremely beneficial as-
pect of the Waldoef pri-
mary school system is
that class teachers
move with their class
right through the pri-
mary school years, pro-
viding continuity which
enhances learning. A
deep undersianding
evolves naturally be-
tween pupils, teachers
and parents.

“ounder envisioned education becoming an art

RUDOLPH Steiner
wanted teachers to
work as artists, by
winging colour, poelry
ind creative imagery
nto the classroom, Ie

envisioned educalion
becoming an arl.
Dr Steiner recom-

mended that each class = yeal

in primary school
should have a class

teacher who moved
wilth (he children
through the first seven

Another cardinal
principle of the Waldorf
education system is the
ation belween

rs, spending at least
the first two hours of
each day with them.

parents and leacher.
R r class meetings
to discuss child develop-
ment and a pupil’s
work, open-days, per-
sona! contacts at home
and social functians en-
courage a close rela-

tionship with the school.
The ru of a Wal-
dor{ School involves a

| concerned college of

teachers working to-
gether as partners wilh-
out the overiding influ-
cnce of a headmaster.

They therefore {ake
responsibility for the
cducational principles

The school day begins
with a lively {wo-hour
main lesson which con-
centrates on one subject
for a period of three lo
four woeks.

This economical
melhod of teaching
allows for an uninter-
rupled focus on a
theme, cnabling the
children to immerse
h r4 Ynted

lessons creatively, in-
corporaling a variety of
actlivities such as music
to enhance the teaching
of geography, and the
use of drama and slory-
Lelling to expand the
history programme.
Main lessons include
mathemalics, geco-
metry, ancient civilisa-
tions, mythology and
Linglish literature.

comp Y
in the subject matter at
hand.

It aiso allows the
class teacher the (ree-
dom te structure the

The child's fecling of
wonder for form is en-

develop

The child develops
(he experience of inner
harmeny which can be
applicd in practical
tasks and in cxact
thinking later in life.

Waldor! Schools ad-
here to (he belief that
the stress facler asso-
ciated with exams can
do real harm to young
pupils.

Creative involve-
ment in work is the key
Lo wotivation, nol ‘com-
petilive accomplish-
menl which separates
winners from losers.

Very rarely will a
child have to repeal a
class. The decision
would only be made
after evaluatling the
psychological, physical,
artistie, social, pracli-
cal and academic devel-
opment of the child —
never the academic
limitations alone.

In primary school an
in-depth wrillen report
is given to the parents
at the end of the year.

Waldorf Schools re-
spect all creeds and
pravide a supportive
base for children of
cvery faith,

The schools are
Cliristian in the univer-
sal sense and therefore
non-denominational,

The development and
maintenance of a
heaithy body is as im-
portant in the Waldorf
concept as Lhat of the
intellect or feelings.

Sporting activilies
are conducted in a non-
competitive manner
and games that develop
[ k and co-oper-

C ged and stimul
ed in Lhe earilest
classes.

= W

Pupils taking part in a school aclivily.

ation are encouraged at
Waldorf Schools.

Talk to
be held

TO find out more
about the Waldor!
School system, visit
the Roseway Wal-
dor{ School on Sep-
{ember § at 11.00am.

‘The school is sign-
posted from the N3
and MI3 at Assagay,
Shongwenl and Hill-
crest,

Babysitlers will
be available and ap-
plications will be
open for the 1996
Class 1. year. Teles
phone 765-5309 for

[ detalls., |

Pupils are regarded as individuals

RUDOLPH Steiner and later Piaget

duced when

the child has reached the

and the day to day run-
ning of the school.

At weekly meetings
look afller the ed«':::
tional needs of the
pupils, appoint new
teachers and deal with

and olhers, recognized that a chiid
passes through specific develor
lal stages both physically and psy-

B! Y
Differenl facultics, interests and
problems arise at dilferent ages.
Every new phase is importaal and
needs special care. The curriculum at
a Waldorf School is based upon this

particular stage where undersianding
and assintilation can take place.

A versalile, creative personalily is
formed though harmonlous interact-
ion of intellect, emotions and volilion.

Waldorf education stimulates and
nurtures these three aspects of man's
being — in a manner suited to each

S

ER A pupu_. cher relati b
2 = . understanding, specific slage of a child’s develop-
he teachers of Waldorl Schoots work together as parl as well as pupil-parent- T4 subject is therefore only intro- s

THE ROSEWAY WALDORF SCHOOL

Qaturdav 3rd Sentember 1995, 11am . .
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