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ABSTRACT

Textbooks are regarded as one of the major resources that are needed in order for teaching
and learning to proceed effectively without hindrances. These textbooks are prescribed and
deemed proper for teaching by the Department of Basic Education and the department
requires teachers to use a minimum of three textbooks for preparation of the lesson and
teaching. Teachers have less voice when it comes to approving textbooks that are to be used
for teaching and this also applies to Accounting teachers. Hence this study focused on

teachers’ views on the quality of grade 12 Accounting textbooks that are prescribed by

CAPS.

The purpose of the study was to explore teachers’ views on the quality of Grade 12
Accounting textbooks that are prescribed by CAPS. This study employed a qualitative case
study design to get an in-depth understanding of teachers’ view on the quality of Accounting
textbooks and it is located within the interpretive paradigm. Six Accounting teachers from
Hibiscus District in the Southcoast of KwaZulu-Natal were sampled for this study. These
teachers were sampled purposively and convenience and the data was generated through the

use of structured interviews.

The findings revealed that textbooks that are used to teach Accounting in grade 12 are
aligned with the curriculum, the content this relevant to the grade, insufficient for new topics
and out-dated. The incomplete content makes teachers use other support material with the
intention to cover the insufficient content. Another finding, teachers revealed that the
assessment activities that are found on these textbooks are not enough, they do not match the
standard of the external examination in terms of questioning style and levels of cognitive
demand. Moreover, teachers revealed that some of the textbooks have a shortage of visual
supports that are expected to support and guide them during their teaching.

The study recommended that the upcoming editions of textbooks should be an all in one in

order for teachers to rely fully on the textbooks that they are using for teaching.
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CHAPTER ONE
INTRODUCTION AND ORIENTATION TO THE STUDY

1.1. INTRODUCTION

This introductory chapter serves to orientate the reader to the study and provides the
background and the overview of the study. The rationale of conducting this study, the
statement of purpose and research question guiding this study are outlined. It further goes on
to provide a detailed overview of the research design and the methodology, ethical
considerations and limitations of the study. The chapter concludes by providing an outline of

the structure of the chapters to follow for the entire thesis.

1.2. BACKGROUND OF THE STUDY

A research that has been conducted in Pakistan, discovered that the textbook is an important
material used for teaching and learning (Mahmood, 2009). Additionally, the study that was
conducted in Canada revealed that textbooks are naturally the key source of learning material
for learners and the root of knowledge on a precise subject or field (Starko, 2013).
Furthermore, the research done in China discovered that all levels of schooling textbooks are
often used as the primary organiser of the subject matter that learners are expected to master
and provide detailed explanations of topics to be taught (Chiappetta & Fillman, 2007).
Another study that was conducted in Sweden discovered that in order for teaching and
learning to be successful, there should be the use of a good quality textbook in the teaching
and learning (Johansoon, 2003). The implication is that teachers use textbooks as the most
dominant source of their teaching activities. Textbooks are used not only as a resource by
teachers but in schools in many countries, they have become the curriculum on which
teachers rely. Thus what is taught in the classroom is predominantly guided, organised and

restricted to what is contained in the textbook.

In South Africa, the Minister of Basic Education, Angie Motshekga, argued for the essential
role of textbooks in schools as a vital and strong resource to support the implementation of
Curriculum and Assessment Policy Statement (CAPS). The Department of Education (DoE)
which now is the Department of Basic Education (DBE) implemented the CAPS in an

attempt to improve the quality of education in South Africa. This change in curriculum



resulted in textbooks being reintroduced in classrooms as a crucial resource for learners and
teachers as one of the ways of improving teaching and learning. She stressed that textbooks
are the prime source for the subject knowledge and understanding which pupils need to
develop during their schooling. Consequently, textbooks are regarded by the DBE as an
“effective tool that is being used to ensure consistency, curriculum and assessment coverage,
appropriate pacing and better quality in terms of instruction in implementing a curriculum”
(DoE, 2009, p. 9). This, therefore, means that DBE values the importance of textbooks in the
teaching and learning process thus why it has invested in textbooks.

The South African government through the DBE has invested greatly in textbooks and their
goal is to provide textbooks to every learner, in every subject (Motshekga, 2010). Moreover,
the DBE has developed a plan that will be used in ensuring that textbooks are preserved and
remain accessible. Concurring with the statement of the Minister of DBE, Ngubeni (2009)
states that textbooks should be protected at all times as they play an integral role in teaching
and learning. Motshekga (2010) further states that teachers should choose textbooks they will
use to support their teaching in the classroom and use the selected textbooks to plan their
lessons. With the cognisance to the above, one can, therefore, conclude that the DBE values
the use of textbooks in teaching and learning. This strengthens the argument that textbooks in
South Africa are considered to be a source that is rich in knowledge and skills. This further
shows that textbooks are highly promoted in South Africa and they should be in line with the
Curriculum and Assessment Policy Statement. However, it is noted that teachers choose
textbooks from the list of textbooks that have been prescribed by the DBE. Maphosa (2015)
supports the above by stating that in South Africa, the DBE reserves the right to approve
textbooks that fit their criteria. This, therefore, means it is only the DBE who approve the

textbooks and the teachers are expected to use these DBE approved textbooks.

The importance of textbooks is also evident in Accounting. Accounting is a discipline that
requires consistent practice due to its practical nature (Barac and du Plessis, 2014; Jackson
and Chapman, 2012). As the subject requires frequent application exercises, textbooks are
expected to support teachers and learners in the learning process with suitable activities and a
wide range of examples and applications that support learner’s reflection. Furthermore,
CAPS requires learners to engage in active and critical learning, high knowledge and high
skills, identify and solve problems and make decisions using critical and creative thinking
(DBE, 2011). Additionally, learners should collect, analyse, organise and critically evaluate

2



information. These skills are expected to be delivered by the textbooks that are being used in

schools.

Accounting as a subject contains many scientific terms and much abstract knowledge. In
order to encourage learners to understand Accounting concepts, prevent memorisation and
increase their knowledge, textbooks must contain relevant Accounting concepts, information
and activities to stimulate critical thinking skills (DBE, 2011). Textbooks are expected to
provide the foundation for the content of the lesson and represent what is important on a
particular topic. In this regard, textbooks are expected to reflect the reform of the curriculum
and align with the curriculum requirements (Mahmood, 2009). Textbooks must also include
accurate content aligned with the curriculum requirements because many teachers use them
as the curriculum. Content, structure, support and guidance must be provided by the
textbooks (Swanepoel, 2010). The presence and absence of these characteristics determine
the quality of textbooks. These characteristics are expected to support the teachers and
learners during their teaching and learning process. This is the reason why it is important to
explore teachers’ views on the quality of Grade 12 Accounting textbooks as they are the users
of these textbooks and they are expected to produce good results through the usage of these

textbooks.

In the teaching and learning process Accounting teachers and teachers, in general, are
expected to teach learners using the recommended or prescribed textbooks. In this case,
teachers are expected to teach using CAPS prescribed textbooks. They are instructed by the
DBE to use a minimum of three textbooks in their planning and teaching (DBE, 2011). It is
important to note that these textbooks are prescribed by the DBE and therefore are deemed
useful by the DBE. This is supported by Schools Act section 5A by saying the National
Minister of Basic Education prescribes norms and standards for the provision of learning and
teaching support material. Concurring with the above, Maphosa (2015), states that the DBE
reserves the right to approve textbooks that fit their criteria. Accounting teachers are,
therefore, expected to take these prescribed textbooks and teach in class. They are in line
with the content, well-structured, activities that consist of all cognitive demand and well
updated, hence why they are prescribed. Therefore, this study explores teachers’ views on the
quality of Grade 12 Accounting textbooks that are prescribed by CAPS. It is noted that there
are few Accounting studies that have been conducted before but most of the conducted
studies that have been conducted are focusing more at the tertiary level and not at the high

3



school level. This is another reason why this study is important as it seeks to minimise the

paucity of Accounting research and contribute to the existing literature on Accounting.

1.3. RATIONALE

The desire to pursue this study emanates from my reflections on various experiences through
observation when | was a learner in high school and an Accounting teacher. What | noticed
while | was a learner is that the teacher was using different textbooks when she was teaching
us. I and the majority of the learners in my class were very good when it comes to classwork,
homework and monthly tests that were set by her, we were passing but when we were writing
external papers we were failing as we were never taught this content. The external question
papers were coming with adjustments that we have never seen before. We were very good at
calculation but we were struggling analyse, interpret and solve problems that are based in
Accounting. Even today some of the learners from my high school still have the same
challenge that | experienced. However, during the school visit for teaching practice, | have
noticed that now my former teacher only uses textbooks during the introduction of a new
chapter after which she uses previous question papers. This left me wondering what made her
change her teaching strategy and what made her use previous question papers more. This then
made me want to explore teachers’ views regarding the quality of the textbooks that they

used to teach Accounting.

Accounting is a subject that has changed significantly over the years. According to Clayton
(2012), the changes in Accounting as a subject are influenced by the changes in Accounting
as a profession globally. These changes are expected to reflect in the textbooks that are being
used to teach Accounting in schools. It is also important to note that in Grade 12, learners are
being prepared to write external examination papers which are most likely to have these
changes that happen in Accounting as a profession. Moreover, in Grade 12 learners are being
prepared for a variety of careers that they will pursue in university where they are dealing
with these changes that have happened in Accounting. This is the major reason why the
textbooks need to reflect these changes. The textbooks that are used by teachers in their
teaching are expected to have a great range of activities, in line with the content and well

updated. Textbooks are also expected to support teachers and learners and be well structured.

During my teaching practice, | have observed that most teachers who are teaching
Accounting do not incorporate the changes that have happened in Accounting in their
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teaching. Most of the teachers are still using the term income statement instead of a statement
of comprehensive income. It is important for Accounting teachers to revise Accounting
curricula to stay current with the profession and provide quality education for learners
(Clayton, 2012). There many factors that may cause teachers not to have updated
information. One of the reasons could be the textbooks that they are using in their teaching
which is another important reason why the teachers’ views on the CAPS prescribed need to

be explored.

As a novice Accounting teacher who started in 2018 to teach Accounting at the high school
level in Grade 11, | have noticed a few things about fellow colleagues who are teaching
Accounting in Grade 12. Some of the fellow colleagues | have met through Accounting
workshops. Some of these colleagues are senior teachers in the subject and some are
commerce Head of Department (HOD) who are now called Departmental Head. Most of
them are using different textbooks for teaching but they use study guides that consist of
previous question papers more than they use their textbooks. As a novice teacher, they
recommended | should buy their study guides as they have mentioned that they are good
when it comes to activities and formal tasks. This then left me wondering what makes them
trust study guides more than the textbooks that are prescribed to be used to teach Accounting.
From the confidence that they had in their study guide, it was obvious that there are things
that they are not happy with regarding their textbooks. However, some teachers
recommended some textbooks to assist me in my teaching as a novice teacher in the subject.
Their textbooks recommendations were coupled with some of the study guides and previous
external examination papers. This then made me to be interested in finding out what is it
exactly that they do not like in their CAPS prescribed textbooks. This is another reason that
inspired me to explore teachers’ view on the quality of CAPS prescribed textbooks that they

are using to teach Accounting.

Through examining literature (Baldwin, Anderson, Nutt, Bandelow, Bond, Davidson, &
Wittchen, 2005; Gujarathi, 2012; Black, 2012), revealed that in South Africa there is a dearth
of studies in Accounting Education in general. Majority of the research that has been
conducted is focusing more on Accounting in the Higher Education only, they do not explore
the Accounting textbooks in the Basic Education. Since the implementation of the National
Curriculum Statement (NCS) in the Further Education and Training (FET) phase in 2006 and
the revised curriculum (CAPS) in 2012 in South Africa, few studies have been undertaken in
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Accounting Education in general and on teachers’ views on the quality of Accounting
textbooks that are used by teachers, especially because Accounting curriculum has been
plagued by the recurring changes. It is against this backdrop that my study focuses on
exploring teachers’ views on the quality of Accounting Grade 12 textbooks that are
prescribed by the CAPS. Therefore, the study will contribute to knowledge by addressing the

gap in the existing literature in Accounting Education.

14. PROBLEM STATEMENT

Firstly, it is important to note that teachers are one of the important stakeholders in the DBE
as they are the ones who are interpreting the curriculum to their learners. Teachers are the
most influential factor in the educational sector (Van Driel, Beijaard, & Verloop, 2001).
Teachers are expected to understand the curriculum fully in order to teach learners a relevant
curriculum. In order for teachers to interpret the curriculum correctly, they need to be
supported in their teaching and learning. One of the fundamental factors that are meant to
support the teachers is the textbook, as teachers, teach only what is in the textbook. It is,
therefore, important to explore the views of the teachers based on the textbook that they are
using for teaching as some teachers use textbooks as the curriculum itself (Mohammad &
Kumari, 2007). The use of a textbook is also important in the teaching and learning of

Accounting as it is a practical subject.

1.5. SIGNIFICANCE OF THE STUDY

The essence of research is to find more new knowledge and add to the existing body of
knowledge (Woodwall 2012). Cryer (2006) and Al-Ani (2013) noted various ways in which
research can contribute to knowledge which include the formulation of a new theory,
insightful knowledge, and new methodology and by means of improving practice. This study
seeks to extend the frontier of knowledge by providing insightful information and supplement
existing literature. This is informed by the paucity of literature on the quality of Grade 12
Accounting textbooks in terms of content, structure, assessment task, guidance and support.
Due to the limited literature on Accounting teachers’ voices regarding the quality of
textbooks they use to teach Accounting, the findings of this study can contribute to the
current literature on quality of textbooks nationally and internationally. It is hoped that this
study will be of value to teachers teaching Accounting when selecting prescribed textbooks
and to other stakeholders who are interested in promoting the subject and who are committed

to its improvement.



1.6. LOCATION OF THE STUDY

The study explored teacher’s views on the quality of textbooks that they use in teaching
accounting in Grade 12. The participants that form part of this study were selected from
Hibiscus Coast District in Port Shepstone. The location of the schools where participants are
coming from is in the semi-rural areas where they have running water, electricity and they are
exposed to the internet and other facilities such as a community library and internet shops.
The schools have good pass record for all grades thus it is dominated by learners who are

coming out of the community surroundings.

1.7. OBJECTIVES OF THE STUDY
e To explore Accounting teachers’ views on the quality of Grade 12 CAPS Accounting
prescribed textbooks.
e To determine why Accounting teachers, view the quality of Grade 12 CAPS
Accounting prescribed textbooks the way they do.

1.8. QUESTIONS TO BE ASKED
e What are the Accounting teachers’ views on the quality of Grade 12 CAPS
Accounting prescribed textbooks?
e Why do Accounting teachers view the quality of Grade 12 CAPS Accounting
prescribed textbooks the way they do?

1.9. OVERVIEW OF THE RESEARCH DESIGN AND METHODOLOGY
This section provides an overview of what is going to shape this study and a more detailed
discussion of the research design and the rationale for the choice of methodology is presented

in Chapter three.

1.9.1 Qualitative research

This study was located within the qualitative research approach. According to Creswell
(2007), qualitative research is an approach used for exploring and understanding the meaning
of individuals or groups ascribe to a social or human problem. Some relevance or values of
qualitative research describes an understanding of the actual human interactions, meanings,
and the processes which constitute real-life settings (Cohen, Manion, & Morrison 2011). In

this study, I intended to explore teacher’s views on the quality of the Grade 12 Accounting



textbooks that are prescribed by CAPS in terms of content, vocabulary, structure, assessment
task, guidance and support and any other factor that may be raised by teachers. Through a
qualitative approach, it was possible to understand the quality of the textbooks as perceived

from the teachers’ point of view.

1.9.2 Research Paradigm

A paradigm is a model or framework for observation or understanding. It shapes how people
see and understand their life-world (Babbie, 2007). In this research, the interpretivist
paradigm was adopted to get a deeper understanding of teachers’ views on the quality of the
Grade 12 Accounting textbooks that are prescribed by CAPS in terms of content, vocabulary,
structure, assessment task, guidance and support. In the interpretivist paradigm, researchers
believe that the truth consists of people’s subjective experiences of the external world, thus,
they may adopt it as inter-subjective (Creswell, 2007). When using this paradigm, researchers
do not predict but they use this method to understand how people make sense in their world
and are creating their own truth. The rationale behind the use of the interpretivist paradigm is
to get a sense of how teachers find the use of these textbooks and explore if these textbooks

assist teachers to achieve the objectives of the curriculum.

1.9.3 Research strategy

The study adopted a case study as a research strategy. A case study is an in-depth
examination of a particular example of a phenomenon. Moreover, a case study provides both
the researcher and reader of the research report a unique example of real people in a real
situation (Denzin & Lincoln, 2011). Creswell (2007), states that a case study is a good
method to study rare phenomena. Therefore, a case study was deemed an appropriate strategy
that can be utilised to explore the views of the teachers regarding the textbooks that they are

using during the teaching of Accounting.

19.4 Sampling

Sampling involves making decisions about which people, settings and events that need to be
included in a study (Bertram & Christiansen, 2014). There are different forms of sampling
but for this study, purposive and convenience sampling was adopted. In the purposive
sampling, the researcher makes specific choices about which people to include and objects to

include as a sample in the study. According to Remler and Ryzin (2014), convenience



sampling is a sampling method in which people are sampled simply because they are

convenient sources of data for researchers.

A total of six Grade 12 Accounting teachers from different schools located in one district
were selected as participants for this study. The selection of the district is convenient, as it is
close to my home meaning there would be less travelling expenses and accommodation. The
selected schools were convenient as they are nearby my home and there would be fewer
expenses during the data generation process. The selected teachers were purposive as the
study was focusing directly on Grade 12 Accounting teachers. The rationale behind choosing
Grade 12 Accounting teachers is because they are expected to prepare learners for external

examination papers and to face challenges that are brought by the external examination paper.

1.9.5 Data collection method

Data collection methods refer to the methods employed by the researcher on collecting or
generating data to find answers from the research questions. In this study, individual
interviews were used to gather data. An interview is a conversation between two people or
more (Bertram & Christiansen, 2014). Interviews were divided into two parts. There were
initial interviews and follow-up interviews. Follow-up interviews were conducted to
complement the initial interviews. After the initial interviews, teachers were given the
opportunity to analyse the textbooks using a tool of analysing textbooks that were shaped by
the conceptual framework. Follow up interviews were conducted after teachers had analysed
the textbooks. The results of their analysis were used to stimulate follow-up interviews. The
selected method is on par with interpretivism as it greatly assisted in getting a deeper
understanding of the research topic.

1.9.6 Data analysis

Thematic analysis was adopted to analyse the interviews. Braun and Clark (2006) describe
thematic analysis as a qualitative analytic method for identifying, analysing and identifying
patterns (within) the data. The thematic analysis also helps in analysing some aspects of the
data collected. Thematic analysis suits my study as it is qualitative in nature. Interviews were
transcribed and interview transcripts were read several times to establish recurring codes and
themes. A process of open coding was initially used followed by clustering of specific

themes.



1.9. OVERVIEW OF THE CHAPTERS

This study consists of six chapters which comprise different aspects of the study which are as

follows:

Chapter one outlines a brief overview of this research study. It introduces the study by
describing in detail the background of this study, the rationale behind the conducting
of this study. It further states the objectives of the study and the research question that

guides the study. Lastly, it unpacks the methodology that guides this study.

Chapter two presents the literature that has been reviewed that involves research on
textbooks analysis and the research based on how teachers use Accounting textbooks.
The chapter illustrates both international and national literature that speaks to
textbooks analysis and the usage of textbooks during teaching and learning. Lastly, it

discusses the theoretical framework that shapes this study.

Chapter three clarifies the methodological positioning that has been adopted in this
study. It gives the explanation of the research design and methodology, the sampling
processes used to choose participants for interviewing, and the procedure followed for
data generation and data analysis. It further explains the ethical considerations used

and a model of ensuring the trustworthiness of this study

Chapter four deals with the presentation of data that was generated through data
generation method that has been adopted by this study. The data is presented in the
form of themes that emerged from the process of analysing the data.

Chapter five discusses the research findings of the study presented in Chapter four.

Chapter six presents the summary, recommendations for the future and conclusion.
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CHAPTER TWO

LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK

2.1. INTRODUCTION

The previous chapter presented the background and introduction to the study. In this chapter,
the review of related literature is provided in relation to teacher views in the quality of
textbooks and it outlines a theoretical framework that guides this study. The chapter starts by
explaining the importance of textbooks. Subsequently, it explains Accounting and the nature
of Accounting as a subject. It further goes on to discuss the changes that have happened in
Accounting as a subject, then it explains the importance of textbooks in Accounting and
reviews the literature on teachers’ views on the quality of textbooks. Lastly, it outlines the

theoretical framework that is guiding this study.

A literature review is a search and evaluation of the available literature in a given subject or
chosen topic area. A literature review allows the researcher to find out what has been done in
terms of the problem being investigated to ensure that duplication does not occur (Kothari,
2004). A literature review allows the researcher to familiarize himself or herself with the
latest developments in the area of research (Creswell, 2007). Therefore, in this section, I will
review the literature that is related to the teachers’ views on the quality of Grade 12

Accounting textbooks that are prescribed by CAPS.

2.2. IMPORTANCE OF TEXTBOOKS
This section describes the term textbooks in detail and the importance of textbooks in

teaching and learning in general.

2.2.1 Defining a textbook

According to Swanepoel (2010), it is very difficult to define the concept “textbook,” because
of the variation in literary or pedagogic styles, the way they are used and their philosophical,
cultural and historical frameworks. He further states that the definition varies from books that
are specially written and published for educational purposes. However, different scholars
describe a textbook in different ways. Clark (2001) describes a textbook as a mere vehicle
that delivers content without influencing learning. Mikk (2000), states that a textbook can be

defined as a book that can be divided into a set of study aids, consisting of a workbook and
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teachers’ handbook. Swanepoel (2010) defines a textbook as a written curriculum that links
the intended curriculum. The UNESCO Regional Bureau for Education in Africa (2003)
describes textbooks as the cornerstone for meeting the goals of education. Although different
scholars describe it differently, Veriava (2002) defines textbook as a publication of
systematically organised activities and information and background on the content to be

taught.

The South African Department of Basic Education has its own definition. DBE (2011)
classifies textbooks as the Learning and Teaching Support Material (LTSM). LTSMs mean a
variety of learning and teaching materials used in the classroom (DBE, 2014). There are
different types of resources that are being used by teachers and learners in the process of
teaching and learning, with the intention of enhancing their lesson (Onuoha-Chidiebere,
2011). These resources are commonly used to assist teachers to accomplish their lessons’
objectives (Riet, 2015). This means that textbooks are regarded as a resource that supports

teachers and learners in order to understand the content that needs to be covered in class.

2.2.2 Importance of textbooks in teaching and learning

Textbooks have a crucial role in the teaching and learning process in many classrooms (Gok,
2012). They play an integral part in every teaching and learning process and they are the most
essential tools used to transmit knowledge, skills and values to the learners (Ngubeni, 2009).
Furthermore, studies worldwide show that textbooks are still widely used and are considered
as an essential tool for effective teaching (Taylor, 2008). Most teachers use textbooks in their
planning and presentation of instruction (Swanepoel, 2010). With reference to the above
scholars, one can, therefore, state that textbooks are mostly used by teachers globally.
Moreover, they are recognized as a useful tool that is being used in classrooms for teaching

and learning purposes.

As they are used to transmit knowledge to learners, they are used by all types of teachers,
from unqualified, qualified, novice and experienced teachers. Textbooks are used to address
the problem of under-qualified and inexperienced educators (Swanepoel, 2010). They provide
confidence and security for an inexperienced teacher who finds adapting existing textbooks
challenging especially for tailored work-related courses (Gak, 2011). Concurring with the

above inexperienced or unqualified teachers use and overuse the textbook because it provides
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a feeling of safety (Henson, 2004). This means that textbooks are of good use for all types of

teachers, especially unqualified and novice teachers.

Research that has been conducted over the years agrees that textbooks are efficient teaching
materials which save both time and money (O’Neil, 1982; Sheldon, 1988 & Penny, 1996).
They save time, give direction to lessons, guide the discussion, facilitate in giving homework,
make teaching easier, be better organized and more convenient (DBE, 2018). Teachers are
required to use more than three textbooks to prepare for their lesson (DBE, 2011). Concurring
with the above, the study that has been conducted on teachers who are teaching English
revealed the following: textbooks help teachers by saving time in teaching preparation
because textbooks provided detailed activities and exercises. (Chirwa & Naidoo, 2006).
Additionally, research further revealed that teachers can devote more time to teaching instead
of spending time with creating in- house materials (O’Neil, 1982; Sheldon, 1988 & Penny,
1996). This, therefore, means that the availability of textbooks helps teachers to focus on
exactly what is in their textbooks. By doing so, it saves them time during the preparation as
they have everything that they need at their disposal as they have more than three textbooks

that can be used to prepare for their lesson.

Textbooks are valued as a useful tool for teaching and learning, and teachers use textbooks
differently however with the intention of achieving curriculum objectives. They use
textbooks as a curriculum guide and a resource for preparing lessons and the quality of
textbooks will have a great impact on the quality of their instruction (Swanepoel, 2010).
Some teachers even use a variety of textbooks to provide their learners with examples of
strategies, activities and assessment tasks (Newton and Newton, 2006). The use of a variety
of textbooks is expected to assist the teacher in shaping his or her teaching and gain vast
knowledge about the subject content. According to Klassen (2006), some teachers go through
the textbooks with the learners explaining what is important in each topic. Some teachers
introduce learners to a topic by asking them to open to a relevant chapter and scan the pages
(Grussendorff, Booyse, & Burroughs, 2014). Some teachers according to Weishart (2015) use
textbooks for lesson-planning purposes, as a source of exercises and examples, and also as a
measure of curriculum coverage. These acts indicate that teachers see the importance of
textbooks in their teaching and they also see the need for using the textbooks during the
preparation of their lessons.
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Textbooks are not only important to teachers but are also important to learners as they are
also the users of the textbooks. “It provides security for the students because they have a kind
of a road map of the course: they know what to expect and they know what is expected from
them” (Gak, 2011, p. 79). According to the DBE (2018) textbooks assist learners in
organizing their learning both inside and outside the classroom. It further states that it enables
learners to learn better, faster and easier during teaching and learning in the classroom.
Textbooks are written for a diverse audience across South Africa and therefore, ensure that a
learner receives similar content while they are in different locations and ensures that they are
tested in the same way. This, therefore, means that the use of textbooks in teaching and
learning allows learners an equal opportunity when it comes to testing that is done by the

DBE across South Africa as they use the same textbooks that are prescribed by CAPS.

Additionally, a mathematics study revealed that the textbook is amongst the most powerful
influences in the teaching of new content and plays a significant role in the learners’
performance (Lepik, 2015). Textbooks provide both the core knowledge and the activities
needed to be understood and applied (Swanepoel, 2010). Subsequently, the textbook is
expected to have sufficient knowledge that covers the outlined objectives that are in the
curriculum (Mahmood, 2011). This, therefore, means that for a teaching and learning process
to proceed well in class, a textbook needs to be utilized. The use of textbooks assists in the
implementation of curriculum reforms (Chirwa & Naidoo, 2006). This implies that through
the utilization of the textbook in teaching and learning will ensure that the objectives of the

curriculum are reached and the learners understand the content of the subject.

It is important to note that not all textbooks play an important role in teaching and learning.
Appropriate and effective instructional materials, particularly textbooks, play a central role in
many educational efforts. (Chirwa & Naidoo, 2006). Additionally, they further claim that any
teaching and learning situation will not be complete unless a relevant textbook is being used
during teaching and learning. This, means, not all the textbooks play an integral part in the
teaching and learning in the classroom, however, good quality textbooks have relevant and
appropriate content. However, there are some studies that have revealed that some textbooks
have been found to be irrelevant or contain uninteresting information that causes boredom

and paucity of learning motivation (Penny, 1996)
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The South African government through the DBE has invested greatly in textbooks and their
goal is to provide textbooks to every learner, in every subject (Motshekga, 2010). Moreover,
the DBE has developed a plan that will be used in ensuring that textbooks are kept safe and
remain accessible. Concurring with the statement of the Minister of DBE, Ngubeni (2009)
states that textbooks should be protected at all times as they play an integral role in teaching
and learning. Motshekga (2010) further states that teachers should choose textbooks they will
use to support their teaching in the classroom and use the selected textbooks to plan their
lessons. Subsequently, one can, therefore, conclude that the DBE values the use of textbooks
in teaching and learning. This strengthens the argument that textbooks in South Africa are
considered to be a source that is rich in knowledge and skills which further shows that
textbooks are highly promoted in South Africa and they should be in line with the curriculum
as the use of textbooks is encouraged through this curriculum. However, it is noted that
teachers choose textbooks from the textbooks that have been prescribed by the DBE. This is
the reason why this study seeks to explore the teachers’ views about the quality of textbooks

that are prescribed by CAPS

2.3.  NATURE OF ACCOUNTING AS A SUBJECT

Accounting is the systematic recording of financial transactions and the presentation of the
related information of the appropriate business (Mohamed & Lashine, 2003). According to
the DBE (2011), Accounting as a subject deals with the logical, systematic and accurate
selection and recording of financial information and transactions. It further states that
Accounting entails the compilation, analysis, interpretation and communication of financial
statements and managerial reports for use by interested parties. Accounting is slightly
different and unique from other commercial subjects as some of the commercial subjects like
Economics and Business studies are focusing on production, consumption and distribution of
resources (Economics) while Business Studies is focusing on to develop a productive
business (Ainsworth, & Deines, 2019). At the high school level, the content of Accounting
should equip learners with Accounting knowledge, skills and values that focus on the
Financial Accounting, Managerial Accounting and Auditing fields (DBE, 2011). These skills
prepare learners for a variety of career opportunities namely: Auditing, Financial Manager,
Bookkeepers and Accountant (Mohamed & Lashine, 2003). This means that Accounting
trains or equips learners with skills that are needed when one intends to be an Auditor,
Financial Manager, Bookkeeper and Accountant. Additionally, Accounting at the high school
level is expected to prepare learners for university.
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Accounting as a subject is divided into three fields. It consists of Financial Accounting,
Managerial Accounting and Managing resources. The weight of content to be addressed and
assessed in the Grade 10-12 curriculum consists of Financial Accounting 50 — 60% and
Managerial Accounting and Managing resources must be 40 - 50% combined (DBE, 2014).
These three fields are interrelated and should be integrated to strengthen the development of
theoretical understanding (DoE, 2008). There are new topics that need to be covered in Grade
12 under Financial Accounting and those new topics also form part of the external
examinations that are written in Grade 12. These new topics include Buying back of shares
and Issuing of shares at issue price with no par value and no share premium (DBE, 2014).
These new topics are expected to be covered in the textbooks that are prescribed by CAPS to
teach Accounting in Grade 12. It is for this reason why the teachers’ views regarding the

quality of these textbooks need to be explored.

Additionally, Accounting is a practical subject with a unique language. The practical nature
of Accounting requires frequent practice in different skills to give learners an opportunity to
apply their knowledge of analysing and interpreting financial information within a given
context (Ngwenya, 2014). She further states that some teachers acknowledge the importance
of consistent practice using a variety of teaching and assessment strategies to assist learners
in mastering different accounting skills (Ngwenya, 2014). Tempone and Martin (2003), state
that the practicality of Accounting allows learners to combine theory and practice when
working on a practical accounting assignment. This means that Accounting as a practical

subject promotes the analytical skills for learners during the execution of practical activities.

Accounting is a subject that is affected greatly by the changes that happen in the profession
globally. In fact, the Accounting structure has been called an ever-changing collection of
rules and regulations (Koen, 2015). This occurs because a study of the evolution of
Accounting suggests that Accounting processes have developed primarily in response to
business needs hence why it changes if there are changes in the profession. Economic
progress has also affected the development of Accounting processes (Edwards, Hermanson,
& lIvancevich, 2013). Additionally, Koen (2015) states that when there is a change in the
profession that changes forces Accounting as a subject to consider the change that has
happened. This means that when there is a change in the business needs and economic
progress, there will be a change in the Accounting profession and there will be a change in
Accounting as a subject. Subsequently, the authors of Accounting textbooks will need to
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update their textbooks and incorporate the changes that have happened. Therefore,
Accounting textbooks that are being used in schools are expected to be updated as per

changes in the profession.

2.4.  CHANGES IN THE ACCOUNTING CURRICULUM

The growing market globalization and the increasing importance of international Accounting
standards have a wide-ranging impact on the requirements in respect of Accounting
education. These changes are evident in the Accounting curriculum as a subject from the
Natted 550, to NCS and to the CAPS. In response to these changes, new formats of
subsidiary books were introduced in 1993. New Accounting textbooks had to be written to
effect these changes. In 1995, the Interim Core Syllabus was introduced in the Further
Education and Training (FET) phase to lay the foundations for a single core syllabus
(Umalusi, 2009). The main reason for this interim syllabus was to cleanse the syllabus in
preparation for Curriculum 2005 (C2005). In Accounting, only terminology adjustments were

made. The subject was still divided into Standard Grade and Higher Grade.

C2005 was phased in at schools from 1998. One of the features of C2005 was an integrated
knowledge system. In an integrated curriculum, boundaries between the Accounting,
Business Studies and Economics disciplines were broken down into one learning area called
Economic and Management Sciences (EMS). EMS was included as one of the new learning
areas in the senior phase in the General Education and Training (GET) band. In the old
primary school curriculum, commerce- related subjects were non-existent while in Grade 8
and 9 Accounting was a stand-alone subject. Curriculum 2005 allowed teachers to evaluate
and select their own teaching material (Mahlaba, 2006). The introduction of Outcome Based
Education (OBE) led to the view that teachers and learners do not need textbooks (Taylor,
2008).

The content in each of the three above grades was organised into three learning outcomes
(LOs) i.e. Financial Accounting (recording and reporting through Financial Statements),
Managerial Accounting (costing, budgeting and projections) and Managing Resources (asset
validations, internal control and ethics in the Accounting context) (DoE, 2008a). The
organisation of Accounting into three LOs gave rise to the introduction of new topics.
Therefore the new Accounting curriculum provided learners with varied experience of the

major Accounting disciplines and content which was particularly pertinent to the evolving
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nature of the Accounting disciplines at tertiary level. One of the biggest concerns was the
lack of adequate resources such as textbooks (De Waal, 2004). On this curriculum, textbooks
were supplied but there was less emphasis on the use of textbooks. This led to the distribution
of textbooks that had insufficient information and were therefore not suitable for teaching
(Badugela, 2012).

The shortcomings and the continuing implementation challenges of the NCS brought forth
another curriculum review in 2009. The Minister of Basic Education, Minister Motshekga,
appointed a task team to conduct an investigation into the nature of the difficulties and
problems experienced in implementing the NCS. The task team findings led to the amended
NCS Grades R - 12 called the CAPS (DBE, 2011) which was implemented in January 2012,
starting from Grade 10 in the FET phase. The first Grade 12 examination of CAPS was
written in 2014,

The findings of the review committee further revealed that the transition from EMS to
Accounting in Grade 10 is rendered particularly problematic, especially given that Financial
Accounting serves as the point of departure for the Grade 10 curriculum (DoE, 2009). It was
argued to be too extensive, at times unclear and limited in the extent to which progression
was shown. Although the introduction of new content is believed to be a very positive step in
broadening the subject and making it more relevant for learners, it increased the breadth of
content under the NCS, therefore, adding to content overload, especially in Grades 10 and 12
(Motshekga, 2009). Besides content overload, two shortcomings were identified in the NCS
(Grussendorff, et. al., 2014). What was evident in the NCS was that the concept of
depreciation is introduced in Grade 11 with the concept of Asset disposal. Basic depreciation
should be introduced in Grade 10 before embarking on the concept of asset disposal in Grade
11. Another shortcoming is that the interpretation of financial statements of sole traders is
omitted in Grade 10.

Upon the introduction of CAPS, it was noted that in the Grade 12 curriculum there was an
increase of topics. Four new topics were introduced, i.e. basic cost concepts, specific
identification valuation of inventory, a theory topic on the differences in financial statements
of companies and close corporations, and the interpretation of a cash budget and a projected

income statement of a company. This is compensated for by the exclusion of the preparation
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and interpretation of ledger accounts and financial statements of close corporations and the

preparation of an age-analysis.

The above significant changes in companies are largely due to the fact that companies are
now controlled by a new Companies Act. A fair amount of the theory has changed,
specifically dealing with no share premium (shares of no par value) and the buyback of
shares using the weighted average price of the shares has changed. There is a slight change
in the registration of the company. These changes did not add to a number of topics because
they affect the specifics of content within certain topics and in most cases are just updates to
keep in line with present trends. The findings revealed that the skill of Problem-Solving in the
context of Accounting is clearly explained in the CAPS. There is a clear reference to new and
unfamiliar scenarios which require creative solutions. It is also stated in the CAPS that
“...problem-solving should be integrated into all aspects of the curriculum so that learners
develop the skills to apply the knowledge acquired.” (DBE, 2011, p 44). Textbooks that are
used in Accounting are then expected to reflect these changes that have happened in the

subject.

2.5. IMPORTANCE OF TEXTBOOKS IN ACCOUNTING.

Textbooks play a significant role in the teaching and learning process for both learners and
teachers in Accounting. They offer a framework of guidance, orientation and most
importantly they improve learning if learners use them (Sunday, 2014). Additionally, Lepik
(2015), states that the availability of textbooks produces a gain in the learners’ learning and
increases knowledge sharing. Moreover, they provide learners with access to the entire
curriculum in an integrated form to which they can refer at any time (Taylor, 2008). For one
to do well in Accounting, firstly one needs to understand the principles and concepts of
Accounting. Those principles are found in the textbook, which is also another reason why
textbooks are important in Accounting. This means that textbooks are the main source of
knowledge as they contain Accounting concepts and practical activities play an important
role in ensuring that learners do their practice. However, textbooks do not only influence
what and how learners learn, but also what and how teachers teach (Mahmood, 2011). This

means that the textbook is useful not only for learners but also for teachers.

Secondly, Accounting is a practical subject that can be compared with mathematics and any
other practical subject. The research states that the nature of Accounting as a discipline needs
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learners to practice more by doing concrete exercises (Eskola, 2011; Tempone & Martin,
2003). In agreement with the above, Ngwenya and Maistry (2012) state that as Accounting is
a practical subject, learners need to work practically in class, at home and every day for them
to see whether they understand. They further state that written work is important in
Accounting because if you are doing Accounting it means you have to do a lot of practice and
many exercises. Moreover, textbooks in Accounting ensure that learners are on par with the
curriculum requirements and they can also work on their own, at their own pace. It is
important to note that these practical activities are found in the textbooks that are used to
teach Accounting. Through the activities that are found in these textbooks, Accounting
teachers are able to give feedback to their learners as feedback is essential in enhancing
future learning (Ngwenya & Maistry, 2012). This further shows the importance of the
textbook in Accounting as a subject.

Accounting teachers are expected to benefit greatly from the use of textbooks in their
teaching. Teachers need to use the textbooks as they are expected to interpret the curriculum
for learners to understand what is expected of them by the curriculum (Swanepoel, 2010).
Accounting teachers regard written work and independent practice as important aspects of
formative assessment (Ngwenya & Maistry, 2012). This means they are expected to use the
textbook to their advantage as it consists of activities that form part of formative assessments.
The DBE (2011) requires teachers to have several formative assessments which are expected
to further assist teachers to check the progress of their learners. Through the use of textbooks,
teachers are expected to find it easy to meet the demands of the curriculum (Swanepoel,
2010). This further proves the importance of the textbook in Accounting on the teachers’
perspectives. Additionally, textbooks are further expected to assist teachers in promoting
their teaching. According to Maistry and Pillay (2014) textbooks enhance teachers’ teaching
in the classrooms. Concurring with the above, Johansson (2005), states that textbooks are
designed for the purpose of helping teachers to organize their teaching. This means that
through the use of the textbook, teachers are expected to structure their lesson properly, in

order to make their teaching fruitful.

The absence of the textbook may hinder the process of teaching and learning. When there is a
shortage of Accounting textbooks, teaching and learning become very difficult (Van
Romburgh, 2014). Ngwenya (2012) concurs with the above by saying the lack of textbooks
brings immense challenges for learners and teachers during teaching and learning. This
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proves textbooks play an important role in teaching and learning of Accounting. That is why
most under-qualified and qualified teachers consider textbooks as the only teaching resource
(Mahmood, 2011) because it can be used to address the problem of under-qualified and
inexperienced teachers in many ways. According to Swanepoel (2010) in schools where
teachers often have limited content knowledge and planning skills, textbooks serve as sources
of knowledge, curriculum planning and teaching ideas for teachers. Textbooks further assist
these teachers to translate specific curriculum ideas into classroom practice and planning their
day- to- day professional development (Taylor, 2008; Mahmmod, 2009).

Lastly, textbooks are especially valuable to poorer communities where the school and
textbooks are the only resources that most learners can access (Reddy, 2005). They become
the heart of educational activities, as they provide a rich array of new and potentially
interesting facts and open the door to a world of fantastic experience (Mahmood, 2011). The
above mentioned are the importance of textbook in Accounting as a subject and the
importance of textbooks in general. However, the views of teachers using the CAPS

prescribed textbook have not been considered hence why this seeks to explore their views.

2.6. TEACHERS’ VIEWS ON THE QUALITY OF TEXTBOOKS

Over the years, much research has been conducted both internationally and nationally
regarding textbooks. However, there is very minimal research that has been in done on
teachers’ views on the quality of Accounting Grade 12 CAPS prescribed textbooks. One of
the studies that have been conducted on Accounting teachers is based on teachers’
understandings of the shifts in the Accounting curriculum and its implications in the teaching,
learning and assessment of the subject (Ngwenya, 2012). Another study that has been
conducted on Accounting teachers is based on exploring teachers’ experiences in teaching
and assessment in Accounting in rural KwaZulu-Natal schools (Ngwenya & Maistry, 2012).
Moreover, Ngwenya (2016) further conducted a study that examines teachers’ understandings
of shifts in the teaching and assessment approaches used in Accounting. This shows that there
is a scarcity of research that has been conducted on teachers’ views on the quality of

textbooks.

There are other studies that have been conducted in different fields that are out of the
commerce discipline. One of those studies is the study that was conducted by Maphosa

(2015) that speaks of thoughts of selected novice history teachers regarding moral judgments
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in the history classroom. Another study that was conducted in mathematics exploring
teachers’ practices in teaching mathematics and statistics in KwaZulu-Natal schools
(Umugiraneza, Bansilal, & North, 2017). The above mentioned is proving that there is still a
paucity of research that has been conducted in Accounting especially at the high school level.

However, there is an Art study that was conducted in Malawi which explored teachers’
perceptions of the quality of the new expressive Arts textbooks. This study is not within the
commerce stream, however, its findings may be applicable to Accounting. They revealed that
teachers regarded textbooks as an important or valuable instructional framework because
textbooks assisted them in preparing lessons (Chirwa & Naidoo, 2006). The study further
revealed that teachers indicated that textbooks helped them save time in teaching preparation
because textbooks provided detailed activities and exercises. Given that Accounting also
relies on activities as it is a practical subject, the findings of this study may also be applicable
in the teaching of Accounting. According to Chirwa and Naidoo (2016) teachers pointed out
those textbooks were reliable and effective teaching materials because they have been tried,
tested and developed by curriculum specialists and experts. Maphosa (2014) argues that the
trustworthiness with which textbooks are treated implies that most textbook users view the
authors to be experts. This, therefore, means that these teachers who are the users of these
textbooks trust their textbooks that they are using to teach. Given that the above study was
conducted in Art further proves that there is a scarcity of Accounting research that is based on

the teachers’ views on the quality of textbooks that are prescribed by CAPS.

2.7. CONCEPTUAL FRAMEWORK

A conceptual framework is defined as a network, or “a plane,” of interlinked concepts that
together provide a comprehensive understanding of a phenomenon or phenomena (Jabareen,
2009). The concepts that constitute a conceptual framework support one another, articulate
their respective phenomena and establish a framework-specific philosophy (Bertram and
Christiansen, 2014). The conceptual framework for this study was developed by combining
Aggarwal (2001), the South African Department of Basic Education framework for analysing
textbooks and basic attributes of quality textbooks as postulated by Abadzi (2006). These
authors have suggested a yardstick for evaluating the quality of textbooks. A selection of the
most practical features of a quality textbook was included in my conceptual framework.
There are numerous factors that describe the quality of the textbook. These factors include

vocabulary, curriculum alignment, learning and assessment, cognitive development and
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creative thinking, structuring, textbook layout, bias-free in terms of gender and race (Abadzi,
2006; Aggarwal, 2001; Mahmood, 2009; Mahood, 2011; Razzak, 2011; Wellington, 2000).
Therefore, in this study, quality means the following: Content of Accounting, Structure of the
textbook, self-evaluation, Assessment and activities, Vocabulary and Guidance and support.

2.7.1. Content

This factor refers to the content that is expected in the textbooks that are used by teachers to
teach Accounting. A good quality textbook is expected to have content that is aligned with
the curriculum requirement as most teachers use them as the curriculum (Gok, 2012). The
alignment means that the content must match the expectations of the curriculum (Bhatti,
Jumani & Bilal 2015). Moreover, the curriculum aligned textbook is expected to influence
content delivered by the teacher and the content learnt by the learners (Schmidt, Houang, &
Cogan, 2002). Gok (2012) further argues that the textbook should be compatible with
instructional objectives, scope and learning outcomes of the related curriculum. This means
that the content of the textbooks that are used to teach Accounting is expected to be in line

with the curriculum and ensure that the curriculum objectives are achieved.

The CAPS prescribed textbooks are expected to have accurate content. According to Seguin
(1989), the content should be accurate and be based on scientific facts, on exact, verified
information and free from errors. Odun (2013) supports the above by stating that the accuracy
of content is important to support learners' conceptual understandings. Additionally, a good
quality textbook is expected to have accurate content (Go
k, 2012). With reference to the above, the textbooks that are used to teach Accounting are
expected to have relevant content that is accurate to that specific grade. The content should

contain verified information that does not have any error be it a spelling or scientific error.

Moreover, the content should not be presented in an incomplete fashion (Seguin, 1989).
Incomplete content may produce a distance between users and textbooks (Pacurar & Ciascali,
2010). This means that the textbooks that are used to teach Accounting are expected to have
content that is complete and covers all the topics that are stipulated in the curriculum. The

content must not reflect ambiguous information as it may confuse the user.

Textbooks need to be updated as per curriculum changes and have recent subject knowledge
(Seguin, 1989). In agreement with the above, Mahmood (2011) states that data that is found
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on the textbooks should be updated as per changes that happen in the subject. Maphosa
(2015) further states that textbooks are published within a time-period are bound to be
influenced by the discourses and practices of the time. This means that Accounting textbooks
are expected to be updated whenever there are changes that affect Accounting in a profession,
and should incorporate the changes. The content must be updated and the terminology that is

used in Accounting needs to be updated as per changes.

The content of the textbook is expected to develop learners gradually from one step to
another (Seguin, 1989). While developing learners gradually, the content needs to relate to
real-life situations and focus on understanding and thinking rather than on memorisation
(Swanepoel, 2010). Additionally, prior knowledge must be established before engaging in
Accounting applications in each topic (DBE, 2019). This means that textbooks should create
links of the content with one grade below and above, build upon prerequisite skills and ideas
and connect to everyday experiences and prior learning (Campbell & Campbell, 2008;
Mahmood, 2009). Textbooks should offer a background for the content of the lesson and
present what is important on a particular topic. DBE (2019, p. 10) requires that “Every topic
should commence by revising or introducing the basic concepts and terminology pertaining to
that topic”. This means that the content that is found in the Accounting textbooks is expected
to develop learners gradually, allow them to relate to their experiences and relate to the

knowledge they have previously acquired.

2.7.2. Assessment activities

This factor refers to the nature of activities that are expected to be found in the textbooks.
Accounting textbooks are expected to have enough activities that will allow learners to work
in class, at home and every day for them to see whether they understand (Ngwenya &
Maistry, 2012). There should be ample space for practice and elaboration that enables graded
upward progression for learners (Chirwa & Naidoo, 2006). Enough activities allow learners
to practice self-assessment as learners learn from and reflect on their own performance (DBE,
2011). The textbooks that are used to teach Accounting are expected to have enough
activities and give learners the opportunity to assess themselves and check if they understand

what is taught in class.

The activities must be appropriate for the skills and knowledge described in the curriculum or
learning expectations (Mahmood, 2009). He further states that assessments should provide
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opportunities for learners to engage in higher-order thinking and problem-solving. Swanepoel
(2010) concurs with the above by stating that assessments tasks should have a range of tasks
that are, open-ended, teacher-directed and tasks for students to do independently. The