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ABSTRACT

The South African education system has undergone changes since 1994, the introduction of
Outcomes Based Education (OBE) approach in 1997 and also the Revised National
Curriculum Statement (RNCS). These changes require collective support of all the
stakeholders within the school. Hence, the present literature has highlighted the role of
Professional Learning Communities (PLCs) as a way that can lead to overall school
improvement. Central to the PLCs concept, is the collaboration from all the individuals
within and among the schools. The concept of working together for a common goal is
essential in terms of how the schools function. This study sought to demonstrate how
teachers’ enacted the concept of PLCs in the two selected schools and the way they enacted

the PLC concept.

The study was conducted in two secondary schools and two teachers and one HOD were
selected in each school. The total number of participants was six and the methods of
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Therefore, the importance of PLCs is that professional people come together to share their
experiences about various aspects of their professional lives. These include knowledge,
subject content, ideas and values about the work that they do as professionals. This
interaction could in return improve their subject knowledge in their respective subjects in
term of school context. The results of Annual National Assessment (ANA), 2010 in primary
schools, have indicated poor performance in Numeracy. In secondary schools, between 2008
and 2010, there has been poor performance in Grade 12 results in Physical Sciences and
Mathematics (DBE Report, 2011). Perhaps, through active teacher participation in some form
of professional learning communities, ideas of how to solve the problems of poor

achievement in these subjects can be shared and learner may benefit.

The other importance of PLCs is its contribution in providing a suitable platform to improve
the fundamental aspects of the schools, that is, teaching and learning through collective
learning (Gerlak & Heikkila, 2011). It is therefore imperative for teachers to be
knowledgeable about subject content so that they can teach with confidence. My personal
experiences about collaborative teaching are that it assists teachers in understanding subject
content better. In some areas that [ am familiar with, teachers work together and share ideas
to enhance subject knowledge through the forming of clusters and subject committees in their
respective subjects. The aim for these clusters and subject committees, among other things, is
to share subject knowledge and assist each other so that they can improve their teaching.
These subject clusters and subject committees can be termed PLCs or communities of

practice which is the area of focus for this study.

My initial contention is that if teachers work as a collective, there is a likelihood that their
subject knowledge in their respective subjects will be enhanced (DBE, Strategic Planning
Document 2011). Norms and Standards for Educators (2000) emphasises that educators are
expected to work with other practitioners in team teaching. It is based on the above
background that, [ think, it is important to research about the role of PLCs and the extent to
which they influence quality teaching in the selected schools and, perhaps, even communities.
Given that this was a small qualitative research, it is highly unlikely to yield the results that
can be used throughout the country or KwaZulu-Natal province. Therefore, the purpose of
conducting this study, amongst other things, is to explore the concept of PLC through
teachers’ perspectives and experiences of how they have enacted the role of PLC in the

selected schools.









situations, enabling readers to understand ideas clearly than simply by presenting them with
abstract theories or principles. In each school there were three (3) teachers selected as
participants that is two (2) science teachers and a Head of Department (HOD). This means
that there were six (6) participants in total. The data generating instruments were semi-
structured interviews, document review, informal observations and a reflective journal. The
semi-structured interviews were used to generate data by interviewing individual teachers.
The document review entails checking all relevant documents that teachers have in their
possession as long as the documents contain relevant information related to subject content.
During the period of the study it is always important to be observant, hence I decided to use
observation technique as a data generating instrument. In addition, the reflective journal was
also used to record daily activities, my reflections about what I saw and thought about while

on the field of study.
1.6 Conceptual framework

The conceptual framework that was used in this study includes collaborative learning theory,
distributed leadership theory, democratic theory and research framework of constructivism
theory. Collective learning, shared practice, shared vision and supportive conditions are some
of the concepts constituting the framework of this study. The reason is that the study is
informed by different theories which [ think are essential in understanding the concept of
PLCs within the South African context. The dynamic and diverse context of South African
education system emanate from different social economic, political and cultural contexts.
Hence it is imperative that I use more than one theory to broaden the horizon in terms of

understanding these concepts and their application.

Firstly collaborative learning theory emphasises the notion of working together in
collaboration with others in order to improve teaching and learning (Gerlak & Heikkila
2011). Hence, 1 thought this particular construct was essential in analysing the concept of
PLCs. Secondly, distributed leadership theory is fundamentally important in making sense of
the concept of PLCs because teachers within the school context are arguably leaders in their
own right (Harris & Chapman, 2002). For instance, this can be witnessed in various setting
such as different school committees, teacher union structures, subject associations, subject
clusters and subject committees. Thirdly, democratic theory was also deemed important
because people these days are generally viewed as wanting to play more participatory roles in
the decision-making processes (Woods & Gronn, 2009). Such decisions may include a

broader range of issues such as when, how with whom they want to meet and discuss what






Chapter Two

This chapter provides a detailed discussion of the literature that was reviewed and the

conceptual framework that illuminates the key issues that were studied.

Chapter Three

Chapter Three focuses on the research design and methodology that was used in generating
data that would address the key research questions. The justification for both the

methodology and methods that were used is provided.

Chapter Four

This chapter deals with presentation and discussion of data that was produced through

individual interviews, document review, observation and reflective journals.

Chapter Five

This chapter presents the findings and concludes by making recommendations that can be

considered for further research and practice.



CHAPTER TWO
CONCEPTUAL FRAMEWORK AND LITERATURE REVIEW
2.1 Introduction

This chapter discusses in detail the conceptual framework that informed the study, as well, as
the literature reviewed. It also discusses the landscape of Professional Learning Communities
(PLCs) in terms of current thinking and debates, including the research projects pertaining
PLCs. The literature review includes the definitions of PLCs, possible benefits of PLCs in
South African schools, some challenges of PLCs, and it ends with a conclusion. The aim of

the literature review was to get insight about issues relating to the focus of the study.

The concept of PLCs has come into prominence recently in most countries because of its role
in school improvement and change (Foskett & Lumby, 2003). The literature I have reviewed,
discusses the enactment of PLCs in different countries and the characterisation of this concept
by different practitioners in the United States of America (USA), Australia, Austria and South
Africa. In these three countries (USA, Australia and Austria), a lot of research has been done
in the area of PLCs. Current debates that are captured in the literature are important in
understanding the enactment of the PLCs within South African context and, perhaps to the
African continent as well. As part of my discussion of the conceptual framework and
literature review, I think it is imperative to shed some light on the context in which the

concept of PLCs manifests itself in South African rural schools.

In South Africa, teachers have formed what can be described in literature as PLCs. However,
teachers use various names and configurations te characterise the concept of PLCs. They
have Subject Clusters and Subject Committees in their respective schools and the aim of these
Subject Clusters and Subject Committees were, among other things, for teachers to share
ideas about their school work. According to Sergiovanni (1994), PLCs are meant to do things
differently, that is, develop new kinds of relationship, create new ties and make new
commitments. This can be attributed to the fact that in PLCs, teachers engage each other and
from one another in order to learn from one another. This requires a lot of understanding and
commitment from teachers themselves. Teachers, therefore use PLCs as a platform for them
to engage each other about subject content. These Subject Clusters and Subject Committees
existed in all subjects in most schools but most emphasis was on Science subjects. Science
subject teachers are faced with challenging content that they have to teach, and therefore, it

was important for them to collaborate with other teachers so that they become better Science












were able to develop themselves in terms of teaching strategies and assessment techniques
hence improve their teaching. The schools benefited in the sense that teachers began to
understand the notion of accountability and leadership better as a result of the interaction

within the PLCs.
2.3.2 Distributed Leadership Theory

Distributed leadership is essentially about the notion of leadership as being a shared activity
through teacher leadership in schools (Grant, 2010). Grant (2009) argues that without teacher
leadership, the transformation of South African schools into PLCs is unlikely to occur. For
Gunter (2005, p 51) “distributed leadership is characterised as authorised, dispersed and
democratic”. The principal by virtue of his or her formal position authorises teachers to do
certain tasks. teachers as subordinates were therefore required to comply with his or her
request. According to Gunter (2005), teachers accepted this leadership distribution as being
legitimate because of the formal position of the principal. Distributed leadership was
therefore deemed essential in terms of understanding the effectiveness of PLCs. Usually
teachers in the PLCs choose leaders who lead them in their respective communities of

practice.

The notion of distributed leadership is relevant for PLCs because it emphasises the idea of
teachers taking leadership positions by virtue of being in the community of practice. The
issue of leadership is critical in terms of the effectiveness of the PLCs. Hence, distributed
leadership theory was employed in this study as a means of examining the concept of PLCs.
Harris, Busher and Wise (2001) point to a shift from autocratic style of leadership to greater
focus on teams and distributed leadership as the schools improve. Distributed leadership is
important in explaining the manner in which individual teachers, within the PLCs, are willing
to share power among themselves and also with those in positions of power and authority. In
South Africa, teacher leadership has unfolded in many different forms such as formal position
or informal position. The formal position of leadership has been associated with the position
the person holds, for example, being a principal or Head of Department (HOD). The principal
by virtue of his formal position in a hierarchical system distributed tasks and responsibilities

to other teachers (Spillane, 2006).
2.3.3 Democratic Learning Theory

The democratic learning theory involves leadership or participative leadership which can be

defined as a type of leadership style in which members of a group take a more participative
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role in decision-making process. A Professional Learning Community involves participative
leadership which could emerge at any time where there are groups of people within a learning
environment (Cherry, 2010). For example, when teachers make decistons on the leadership in
their respective PLCs, it involved a lot of democratic principles, and that is why the
democratic theory was deemed important in understanding this concept of PLCs. Democratic

theory emphasis the collective participation through interaction of individuals.

In terms of democratic theory, individual rights are accorded high priority (Wallace, 2001). 1
think that, inherently, PLCs encourage teamwork and collaboration among stakeholders
within a broader institutional arrangement like in a school situation. Teamwork experiences
have been widespread in schools and colleges in many countries (Katzen-bach & Smith,
1998). It could be argued that teams outperformed individuals acting alone or in larger
groupings, especially when performance requires multiple skills, judgements, and experiences
(Lashway, 2003). The democratic theory emphasises openness and participatory approach in
decision-making processes, and such an approach is related to the concept of PLCs which is
about group interaction and participation to improve performance. Democratic theory was

therefore used as part of the conceptual framework in understanding the PLC.
2.3.4 Constructivist Learning Theory

Constructivism learning theory is a psychological and philosophical perspective which
contends that it is individuals that form or construct much of what they learn and understand
(Bruning, Schraw, & Ronning, 1995). Geary (1995) argues that constructivism learning
theory emphasises that people are active learners and must construct knowledge for
themselves. Vygosky (1978) stresses social influences and suggests that group learning and
peer collaboration are useful. As students learn from each other models teach not only skills

but also raise students’ sense of efficacy for learning (Schunk 1985).

The concept of PLCs emanates from the premise of social interaction in a group. Lambert
(2003) notes that, professional development designs that attend to both teacher and student
learning might use what he refers to as the reciprocal processes of constructivist learning. By
this he meant that learning is mutual and interactive, thereby investing in the growth of all the
participants. Constructivism views learning as a process of making sense of information and
experiences. In other words, learning was most productive in a social context. The study was
about collective learning within a social context and where teachers are learning from one

another. Hence I think this theory was appropriate for this particular study.
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encompassed people from different organisations who work on different activities and
projects but shared space and time to support each other’s work (Wenger, 1998). The
literature reviews indicates that there are almost two main arguments about the composition
of PLCs. One group of practitioners argue that PLCs were originally meant for teachers to
facilitate their professional development and support. The other group argues that the PLCs
were not individually specific; in fact, they were meant for everyone even the doctors as
medical people can form a PLC. Therefore this concept should not be confined to teachers

or education.

Although different characterisations of PLCs were evident in the US and other countries like
Austria, Australia and South Africa, however, everyone seems to agree that it involves groups
of people working together for a common goal. There are three arguments that have been
raised in the US about the promotion of PLCs. One argument related to the PLCs’ effect on
students; a second one relates to the outcome they produce to teachers, and the third one
focuses on, their effects and functions in relation to school improvement. In the US, there
have been debates about who the members of the PLCs really are. Many people assumed that
it was about teachers working together, but some authors in the US (Martin-Kniep, 2008;
Brandt, 2004; Shulman, 2004) argue that even the principal in the district can form a PLC.
These authors argue that most people confined the PLCs to groups of teachers whereas
learning communities were groups of people who shared common goals in any sector. The
argument was that PLCs were critical in terms of school improvement and change. Hence
there has been a need for the promotion of PLCs in schools around the world with the aim of

improving education (Wenger, 1998).

In Australia, literature reveals that there have been lots of debates and research projects that
sought to promote the notion of learning communities; one of those research projects is
discussed later on in this chapter. Most of the schools in Australia have engaged in
Professional Learning Projects (Maloney & Konza, 2011). The aim of these PL projects was
to research and debate about the role of PLCs in relation to school improvement. Early
findings of these PL projects have indicated that most schools performed better when there
was collaboration within the school, and that teachers acquired new knowledge and skills.
There was evidence from the literature (Jianhua & Kedong, 2001; Gerlak & Heikkila, 2011)
that the success of any organisation required collaboration and team work. Professional
learning communities are about using the experience and expertise of practitioners as

precious resources for individuals, social and organisational learning (Sergiovanni, 1994).
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The indication from the literature was that PLCs could assist individual teachers who are
challenged by the subject content that needs to be taught. This could be done by sharing ideas
with other colleagues on that particular content. For example, Munro (2005) argues that PLCs
enhance teacher practice and improved student learning. One of the reasons for doing a study
that focuses on PLCs, was to find out from teachers their own understanding of this concept,
and (if at all) they found this concept to be relevant for their daily practices of teaching. The
literature reviewed was aimed at understanding, and then painting a picture of what was
happening in other countries as well, pertaining to the concept of PLCs and to relate that to
South African context. The discussion below deals with the landscape and the current debates

relating to PLCs in the South African context.

South African education has embarked on reform initiatives that are somehow similar to that
of the rest of the world. These changes tend to rest on the assumption that participation of
educators can enhance the achievements of the desired transformation in education (Mosoge
& van der Westhuizen, 1998). In South Africa, transformation has been outlined mainly in the
South African Schools Act (No 84 of 1996) and the other policy documents like the Norms
and Standard for Educators. Through this Act, schools are encouraged to involve all the
stakeholders in terms of decision-making processes. Processes of shared decision-making and
suitable structures where that can happen are related. The success within the system can be
acquired by the devolution of authority and the sharing of leadership at school level (Mosoge
& van der Westhuizen, 1998). The South African education system has gone through
numerous transformation initiatives as highlighted above and one of those changes, were
about curriculum changes. However, the burning issue has been the lack of skills and
implementation of these changes. This has engendered the promulgation and introduction of
Skill Development Act of 1998 by the South African Government. The aim of this Act was to
make sure that employers in different sectors provide workers with opportunities to

development themselves within the workforce.

Skills shortages were highlighted in the three large scale national studies on skills
development issues associated with South Africa’s Sustainable Development Pathway
(SASDP) undertaken by the Department of Environmental Affairs (DEA, 2010), the
Biodiversity sector (HSRC, 2010); and the Department of Science and Technology’s Global
Change Grand Challenge National Research Plan (DST, 2010). All these three studies on
skills development pointed to the need to improve: knowledge and pedagogical content

knowledge (capacity to teach); environmental and sustainable development content, as well
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2.7 Empirical perspectives on Professional Learning Community

This section discusses two research projects that were conducted in South Africa and
Australia respectively. I now discuss the research project entitled “Networks Brings Result

for teachers”.

o This research project was outlined and discussed by Barbara Dale Jones 05 April 2012
in Johannesburg, in South Africa.

e The main objective of the study was to investigate the role of Professional Learning
Communities through the use of network for teachers and to establish the
effectiveness of teacher networks, as well as how these teacher networks can be
sustained.

e The methodology that was used was a case study. The participants were teachers who
were asked questions pertaining to the effectiveness of teacher networks and to what
extent it has helped them.

e The findings of the study indicated that teachers’ network were very useful in sharing
ideas with other educational practitioners through network for teachers. The findings
suggested that most teachers relied heavily on the support and ideas that they got from
other teachers, peers, educational practitioners and other educational experts.

e The implications of these findings to this particular study are that teachers learned a
lot from each other and from one another; and therefore, this has impetus for the PLCs
and the need to establish them. The findings also further revealed that PLCs could also
be formed or promoted through the use of social networks, for example, the Twitter
and Facebook where teachers could share ideas without being physical in a meeting
with other teachers as normal happens in most of the rural schools where there are no

computers with internet.

The aims and objectives of this research project were discussed during the seminar that was
held at the University of Johannesburg in South Africa in April 2012. The seminar was
attended by different educational practitioners who shared their experiences about existing
projects in their respective institutions. It was highlighted that this seminar was the sixth and
last in the first series of Teachers Upfront seminars, convened jointly by Wits University’s
School of Education, the University of Johannesburg’s Education Faculty, the Bridge
Education Network and the Mail & Guardian.
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According to Venkat words Professor of umeracy at the University of Witwatersrand it was
important to start with pilots, “we have no option but to start with pilots...we should start
small and think medium term”’. She was referring to a Maths-support projects she leads that
involves 10 primary schools. She indicated that the aim of the project was to create a platform
where teachers can share ideas and interact with experts and peers through networking,
especially Maths teachers so that they can improve their teaching. This was supported by
Alexandria Cock, who teaches Maths at Parktown Girls High in Johannesburg; spoke about
how valuable she found colleagues discussions of Maths teaching. She indicated that the
experience prompted her and fellow teacher to set up a similar network involving teachers of
all subjects at her school. The implications for this are that teachers do benefit through the

sharing of ideas with other teachers which eventually improved their teaching.

The fundamental implications that emanated from these projects are imperative in terms of
improving teaching and teacher networking. This indicates that there are various ways in
which teachers can improve their teaching. For example, teacher networks, communicating
through internet and use of cell phones. According to Venkat’s “Maths Connect” project
offered the lessons learned not only from establishing teacher networks, but also from
sustaining teachers’ interest and participation in them. She argued that some of their work
looked at Maths content, some focused on teaching and some emphasised Mathematical
leadership. Some practitioners for example Robyn Clark emphasised the importance of
Socio-media networks as it could serve similar purposes. She is a Maths teacher at Sekolo sa
Borokgo School established in 1993 to fill the large equality gaps between rural township
and then Model-C Schools. Describing how these networks supported her, Clark said Twitter
was her preferred medium: Math-chat allowed her to keep abreast of issues in Maths
education and that gave her access to other teachers in South Africa. In other words, PLCs are
not confined to school physical structure which is a place for teachers to meet and discuss
pedagogical issues but can also be extended to social networks. Vause (2009) argue that PLCs
can exist in any place and at any time, hence it is not confined in the school context like other

practitioners are claiming.

Professor Karin Brodie from Wits University School of Education described a PLC as “a
group working with a facilitator, learning together and sustaining the practice of learning and
of understanding learners. Learners needs inform what teachers need to do in order to
improve teaching as well as their needs and the role of data is important in a PL.C, including

data from tests, learners’ interviews, learners’ work and classroom observations. She argued
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guidelines for implementation at various ages and stages of Early Childhood Education. The
background that informed this project was the researches that have been done previously by
different authors concerning teachers working together in professional learning communities.
These findings had indicated that teachers learned a lot from one another or through working
in groups. Hence, the implication is that it is imperative for schools to formulate and promote
professional learning communities with the aim of improving teachers’ knowledge and

learner performance.

This body of literature included (Hord, 1997; DuFour & Eaker, 1998; 2004; Tarnoczi, 2006)
espouses that collaboration and teamwork practices within supportive learning communities
have positive outcomes for teachers’ professional learning. In reality, however, teachers in
many schools still work in relative isolation. Even when collaboration is promoted as a
significant feature in a school, it often centres on operational procedures such as examining
curriculum, participating in staff meetings and contributing to decisions about areas such as
student welfare, discipline homework and supervision of children. Although these team
planning activities are an important part of joint decision-making, group cohesion and the
smooth running of a school, they do not necessarily lead to the kind of professional reflection
and debate integral to professional learning communities (Tarnoczi, 2006). In most cases this
type of collaboration endorses operational decisions, rather than facilitates educational

Inquiry.

This research project therefore was based on the importance of PLCs and emphasised
collaboration. Collaboration is widely promoted as being critical to the development of
schools as the PLCs (Leonard & Leonard, 2003). Whereas the phenomenon of professional
learning communities has been endorsed extensively in the educational research literature on
school improvement (Reynolds & Teddlie, 2000; Preedy, 2003) and accountability (Evers &
Walberg, 2002), opportunities for teachers to interact either within or outside school have
been mostly sporadic and random. Dadds (1998) suggests that the need for practitioners to
work together becomes stronger when they strive to guard against conflicting government
views of professional work. In planning the professional development sessions, the school
executive supported the idea of like-minded colleagues joining forces. The outline of the
findings of this research project are summarise below including the positive and the negative

of the concept of PLCs.
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The goal of the Professional Learning Project at Berrivale Primary School was to provide a
forum for Early Childhood teachers to develop a shared vision of Early Childhood Education
within a culture of collaboration, and for the discussions to be a springboard for further
teacher action research. The degree to which the professional learning community was
nurtured and became an effective support structure for teachers” professional learning is not
entirely clear. For some teachers the process facilitated the exploration of individual
perspectives, and was a springboard for further self-examination and reflection in the form of

action research.

For others, participating in a team, collaborating and speaking out about contentious issues
was problematic. Nevertheless, the ultimate goal of the project was met: an information
booklet describing effective early childhood practice at Berrivale was developed and
distributed to families. This study indicated the impact and the role of PLCs in Australia
together with challenges that people of Australia faced pertaining to their education system.
Wenger (1998) argues that the success of any institution or organisation or country for that

matter, lies with the collective engagements that make up the institution or the country.

This report has identified various factors that may have influenced the teachers’ level of
engagement and contribution, and impacted on their capacity for self-examination and
reflection. One factor is the personal and professional investment individual teachers are
willing and able to make, based on their perceptions of the relevance of the professional
learning task. Another factor is the value put on professional development both individually
and in terms of the shared culture of the school. They have proposed that professional
learning within a professional learning community has a better chance of succeeding if
teachers contribute as equals to setting the agenda, bringing about change, and ultimately
improving their own practice. The research project through its findings showed that there was

a need of exploring turther research on the concept of PLCs.

Through the literature reviewed it was clear that education systems around the world require a
revamp and transformation. This revamp and transformation should be informed by the
promotion of PLCs especially at the school levels and outside school levels, through the use
of social networks and networking. Sergiovanni (1994), talks about PLC as a collection of
individuals who share ideas and beliefs. The comfort of knowing that other teachers face

classroom challenges similar to your own is only one of the basic supports that all teachers
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CHAPTER FIVE
ANALYSIS, FINDINGS AND RECOMMENDATIONS
S.1 Introduction

The main focus of this study was to investigate teachers’ experiences and perspectives of the
concept of PLC. The previous chapter has presented and discussed the data analysis and this
chapter provides the summary of the findings. The findings are informed by the research

questions that this study was trying to respond to.
5.2 Summary of finding.

To arrive at the findings drawing from the data presented in Chapter Four, this study is using

the research questions to summarise the findings.
5.3 Research questions restated

The findings are presented and summarised under each research questions that were posed in
Chapter One. As part of presenting the findings, the extent to which each research question

has been addressed is discussed

5.3.1 What are the perspectives and experiences of rural teachers regarding the
relationship between PLCs and the teaching of science subjects in Vulindlela

Circuit?

This study has shown that teachers in these two secondary schools formed communities of
practice. It is through these communities of practice that teachers were able to share ideas
about the subjects that they teach. As a result, teachers were able to interact with one another
with the aim of improving teaching in their respective schools. The findings indicated that
teachers held PLC in high esteem such that they relied on the support that they got from each
other and one another in order to improve their teaching. This was confirmed indicated by
BGB-A from School-A, who said “You learn from other people and people also learn from
you, you are nol only there to gain but also to share ideas with them in order to improve
teaching”. The findings revealed that science teachers were collaborating with the aim of
helping each other improve learning and acquire new knowledge that would make them better
teachers. Opfer and Pedder (2011) suggest that if student learning is to be improved, then

professional learning of teachers also need to be improved.
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which these communities of practice was based, was mainly, collaborative learning. The
findings demonstrated that the new knowledge and skills that teachers gained were obtained
from one another, and that it assisted them to improve teaching. For instance, a teacher from
School-B said that “A teacher gets developed through interacting with other, gain more
insight on the subject matter as a result become a better teacher”. This finding pointed to the
importance of collective learning of teachers so that they could improve their teaching

through collective engagement.

A teacher from School-B indicated that “Working in a group helps you get the understanding
from other educators of & particular topic or chapter”. The findings also revealed that
teachers were working through collegiality to improve their teaching and also improve
learners’ outcomes in the process. According to Hopkins and Jackson (2002), collegiality
relationships and collective engagement practices are at the core of building the capacity for
school improvement. The findings revealed that these two schools functioned well as a unit
because of collegiality that existed within the school. The different committees that they
operated within contributed to the team spirit and taking responsibility of the ownership of
the school. The findings demonstrated that collegiality was important in providing support for
teachers in community of practice; hence collegiate is an integral part of the effectiveness of
PLCs. As the recent literature suggests that an effective professional community has the
capacity to promote and sustain the learning of all professional in the school community with

the collective purpose of enhancing pupil learning (Siguroardottir, 2010).

The study revealed that teachers were leaders in community of practice and that it was
fundamental for teachers to take leadership roles in these groups in order to make sure that
they functioned effectively. The study also revealed that teachers took different leadership
positions, that is, formal and informal leadership. According to Leithwood et al (1999),
teachers exercise informal leadership by sharing their expertise, volunteering for new projects
and bringing new ideas to the school and helping their colleagues to carry out their classroom
duties. The study revealed that in PLCs teachers were leaders who assumed leadership

positions by virtue of being in community of practice.

For instance, SMS-B indicated that “It is teachers who lead Subject Committees and Subject
Clusters”. As a result, teachers assumed formal leadership position where a principal or HOD
delegated a particular teacher to lead a group of teachers or committee of teachers. Gronn
(2000) describes distributed leadership as an emergent property of a group or network of

individual in which group members pool their expertise together. The study further revealed
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