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ABSTRACT 

 

This research study was undertaken with the aim of identifying discoveries and possibilities for teaching 

sexuality education in the Further Education and Training Phase (Grades 10-12) of school education. I 

adopted a personal history self-study approach because I wanted to explore my lived experiences and my 

teaching experiences to establish how my past experiences could have moulded me and shaped me to 

become the sexuality education teacher that I became. I also wanted to recognise any significant events and 

experiences in my past personal and professional history to reveal any discoveries and possibilities of 

teaching sexuality education that will contribute to the improvement of my practice.  My two research 

questions were: What can I learn from my personal history about how I learned about sexuality 

education? What new discoveries and possibilities can I learn for my practice when teaching 

sexuality education? I was the main participant in this research study and I elicited the contribution of my 

two colleagues who I described as my critical friends because they provided encouragement and support 

during my research study. They also contributed to my study my helping me to view my study from different 

perspectives. I also invited my closest friend and my former learner as well as my sister into my research 

process to help me rekindle some of my past personal and professional experiences. This research study was 

situated with the sociocultural theoretical framework within an interpretive paradigm.  To generate data for 

my research study I made use of artefacts, visual images, photographs, collage and memory drawings. My 

learnings from this research study were: Understanding the impact of my religious influences when 

teaching sexuality education; Importance of learner-centred teaching to allow for learner voices to 

be heard during my teaching; Working with external experts to facilitate learning and Creating a 

supportive relationship with learners. 

Key words 

Sexuality education, Life Orientation, personal history, sociocultural perspectives, enacted 

curriculum. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE STUDY 

 

1.1. Introduction 

Sexuality education is not an easy topic to talk about for most cultures, religions, classes and for 

both males and females in the South African context. Different cultures and religions have varying 

beliefs and attitudes toward sexuality, which can make discussions on the topic sensitive or taboo. 

Some religions believe that CSE defiles children. In addition, it is construed as taboo to talk about, 

especially to children who have not yet attained adolescence (Gudyanga et al., 2019; Mugweni et 

al., 2013), hence inappropriate for young children. Consequently, most Zimbabweans resisted 

attempts to teach the CSE content. 

 

According to Alford (2016) this is because individuals may have deeply held beliefs and values 

about sexuality that make it difficult for them to discuss openly or accept differing viewpoints. 

This viewpoint is supported by (Shefer et al., 2015), who noted that teachers are not comfortable 

talking openly with learners about the ‘taboo’ or ‘controversial’ aspects of sex, sexuality, and 

reproduction.  According to Ashcraft and Murray (2017) parents and teachers have a significant 

influence on children’s decisions about sex, and however to Venketsamy (2018) argued that both 

teachers and parents are anxious about young children learning sexuality education (SE) content at 

school. There exist tensions between the sexual moralities forged during the colonial and apartheid 

era and the move to have more tolerant, open and sexually diverse cultures and experiences under 

democracy (Bhana, Crewe, & Aggleton, 2019). 

 In South Africa today, sexuality education remains constrained, with the emphasis currently being 

placed on disease, sexual danger, and rigid categorisations of gender–all preventing the 

understanding and elaboration of gender and sexual identities (Shefer & Macleod2015). 

 As difficult as it may be, it is very important that we teach our learners at school about sexuality 

education. Statistics have revealed that in South Africa, 42% of females and 63% of males are 

sexually active by the age of 18 (Berry, 2009). Premature sexual activity has the potential of 

increasing teenage pregnancy and sexually transmitted diseases. For such reasons and more, we 

have a task at hand to actively teach sexuality education to our learners as this will help them make 

better informed sexuality choices in life. 
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In an effort to make a positive contribution to the teaching of sexuality education and thereby 

improve my teaching practice, I have embarked on this self-study to identify the discoveries and 

possibilities of teaching sexuality education by reflecting on my teaching and learning experiences 

as a Life Orientation teacher at a deep rural school, in the province of KwaZulu-Natal, South 

Africa. Sexuality education was introduced in the year 2000 in the Life Orientation and Life Skills 

schools’ curriculum.  This was done to ensure that learners are not influenced by confusing and 

misleading information about issues of sex, sexuality, gender and relationships (DBE, 2021). 

 

The South African education system has, through the years, undergone a serious transformation that 

is very important to our present education. In particular, Sexuality education has had a serious 

transformation in South Africa. During the apartheid period from 1948 to 1994 the education 

system in South Africa focused much on racial segregation. The education system was in favour of 

the whites and Africans were not given much attention. Critical topics like sexuality education were 

not given attention they deserve (Prinsloo, 2007).  

 

Sexuality education in South Africa underwent significant changes around the turn of the 

millennium, particularly with the introduction of the Life Orientation curriculum in schools in 2000. 

Transformation led to the development of an innovative new learning area called Life Orientation.  

Life Orientation was a new learning area in C2005 (DoE, 1997), a learning area with new content 

and with new challenges to all stake holders that are involved in implementing the learning area.  

 

Life Orientation was introduced with Curriculum 2005 (C2005).  The implementation of 

Curriculum 2005 was regarded as the master plan to eradicate the inequalities of the apartheid 

education system. LO was set to bring together Civics, Guidance, Physical Education, and religious 

Education which were taught separately in South Africa (Van Deventer, 2009). Life Orientation 

was a relevant response to urgent concerns such as the health, environmental and safety issues to 

which learners were exposed to, the HIV and AIDS pandemic and youth risk behavior (Ngwena, 

2003). 

 

In 2000, C2005 was reviewed and changed and referred to as the National Curriculum Statement 

(NCS) (Jansen, 1998). This curriculum aimed to address various aspects of personal, social, and 

health education, including sexuality education. When Life Orientation (LO) curriculum was 

introduced in 2000 it was set to equip learners with the skills, knowledge, attitudes and values to 

face life’s challenges in an informed, confident, and responsible way.  Other researchers felt like 
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this Learning area was not going to achieve what it was intended for. A study by Prinsloo (2007) 

which was aimed to determine and understand the experiences and perspectives of LO teachers. In 

the study, teachers indicated that there were not fully trained to effectively implement this Learning 

area in schools Prinsloo (2007). 

 

LO aims at equipping learners to engage on personal, psychological, neuro-cognitive, motor, 

physical, moral, spiritual, cultural, socio-economic and constitutional levels, to respond positively 

to the demands of the world and to make the most of life’s opportunities (South African Department 

of Education, 2003:3). The LO curriculum is also aimed to provide learners with knowledge and 

skills to make informed decisions about their health and well-being, including issues related to 

sexuality, HIV/AIDS, gender equality, and personal development (South African Department of 

Education, 2003:3). Given the high prevalence of HIV/AIDS in South Africa, particularly among 

young people, sexuality education was seen as crucial for HIV prevention efforts. The inclusion of 

sexuality education in the LO curriculum aimed to address misconceptions about HIV/AIDS, 

promote safer sexual practices, and reduce stigma and discrimination associated with the disease. 

 

In South Africa, sexuality education is taught as part of the Life Orientation (LO) learning in 

schools, with the goal of empowering learners with knowledge and life skills in diverse areas of 

human development including health promotion, human rights, culture, physical and psychological 

well-being, gender equality, sexual health and sexuality diversity (Rooth, 2005). Government policy 

describes LO as a learning area that adopts a ‘holistic approach to the development of learners’ 

(Department of Basic Education 2011, 8). Its significance is reflected in the subject being a 

compulsory learning area for all learners in South African schools. 

 

LO sexuality education is viewed as a vital mechanism for responding to a myriad of social issues 

faced by many young people in South Africa, which include a high rate of HIV, gender violence 

and homophobia, unwanted early pregnancies, rape, and drug and alcohol abuse (Mvune, Bhana, 

and Mayeza 2018; Shefer et al. 2015). LO sexuality education is aimed at developing responsible, 

informed and health-conscious young people (Department of Basic Education (South Africa) 2011). 

The development and implementation of the LO curriculum involved collaboration between 

government agencies, non-governmental organizations (NGOs), educators, health professionals, and 

community members. This multi-sectoral approach aimed to ensure that the curriculum was 

relevant, culturally sensitive, and responsive to the needs of learners and their communities. 
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As a Life Orientation teacher at a rural school, I wanted to recognise any discoveries and 

possibilities that may exist in teaching sexuality education. In order to procure these findings, I had 

to reflect on my lived experiences and my teaching experiences that may have shaped me and 

contributed to my understanding of teaching sexuality education. Also, Khoza (2018), states that 

when teachers reflect on their teaching experiences, they might be able to correct some of the 

mistakes they made in the past. Moreover, undertaking a personal history self-study, I wanted to 

explore and identify certain events and experiences from my life history that could have influenced 

my development as a teacher of Life Orientation (LO). 

 

In this chapter, I outline the background of this study and I explain the focus and purpose of my 

self-study research. I further discuss why I decided to conduct this research study and what I was 

hoping to achieve out of the study.  Moreover, I unpacked key concepts and the theoretical 

framework underpinning this study. In addition, I explain the methodological approach that I 

adopted in this study and I highlight the research questions that guided my study and how I 

addressed them.   

 

1.2 Focus, purpose and rationale of the study 

The focus of this personal history self-study was to identify opportunities and prospects for 

effectively teaching sexuality education as part of the Life Sciences curriculum. As indicated by 

Samaras (2011), self-study research is purposely conducted with the aim of improving teaching and 

learning. Hence, I intended to discover what I can learn from my personal history that can best 

assist me in improving my teaching and learning of sexuality content in my classes.  Fentahun et al. 

(2012) define sexuality education as education about the human sexual anatomy, sexual 

reproduction, sexual intercourse, reproductive health, sexual pleasures and birth control methods. 

Some of these topics are also covered in the LO curriculum in schools. 

 

According to the Department of Education (2011), Life Orientation is the study of the self in 

relation to others and society.  The objectives of the LO programme as stipulated in the Curriculum 

and Assessment Policy Statements CAPS)
1
 are that learners learn how to make informed decisions 

                                                           
1 In South Africa, the National Curriculum and Assessment Policy Statement (CAPS) is a single, comprehensive, and concise policy 

document introduced by the Department of Basic Education for all the subjects listed in the National Curriculum Statement for 

Grades R - 12. (DBE, 2011). 
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and make the correct choices with regard to their sexuality in this ever-changing world (Department 

of Education, 2011). The policy also states that the aim of LO is to: 

Equip learners to interact optimally on a personal, psychological, cognitive, 

cultural and socio-economic level. All of these elements contribute in building 

responsible citizens that are independent thinkers when it comes to their 

sexuality and other choices of life (Department of Education, 2011, p. 8). 

This was a result of high levels of social problems that exist in the country such as teenage 

pregnancy and HIV/AIDS. Thus, the Department of Basic Education developed a plan to integrate 

Sexuality Education into the LO curriculum in schools. According to Helleve et al. (2009), 

teachers’ cultural perceptions often mean that basic education content such as safe sex, is not 

delivered effectively in the classroom environment as teachers tend to be more concerned about the 

fact that learners are sexually active rather than that they are practising unsafe sex.  

 

Furthermore, the HIV and AIDS epidemic has affected many African countries since the early 90s 

(World Health Organisation [WHO], 2013; The Joint United Nations Programme on HIV/AIDS 

[UNAIDS], 2014). It has been reported that at least one-third of all 19-year-olds, have been 

pregnant at some point in their lives (WHO, 2013; UNAIDS, 2014). Also, these factors have 

contributed to the government’s decision to introduce sexuality education in the LO curriculum, to 

address issues of unplanned pregnancy, abortion, HIV and AIDS infections amongst the youth in 

South Africa.  The subject, according to the CAPS Policy documents for LO (DBE, 2011), is 

compulsory for learners from grade seven to grade 12.  

 

I have taught Life Orientation for three years in the Further Education and Training (FET) (Grades 

10-12)
2
 phase. I teach learners in the 13 to 17-year age group and sometimes even older. My school 

which caters to black learners only, is located in one of the most disadvantaged rural areas outside 

Durban. It is a non-fee-paying school, meaning that learners do not pay school fees and depends on 

government funding for its resources, maintenance, and daily functioning. As a male teacher 

Teaching Life Orientation which incorporates sexuality education in the Further Education and 

Training, I find myself interacting with sexuality related issues that I believe I did not have a social 

experience and education experience. These experiences could assist me in understanding how to 

positively speak on these matters making sure that I provide educative moments for my learners. I 

                                                           
2 In South Africa, the schooling education system is divided into 4 different phase namely Foundation Phase (Grades R-3, 

Intermediate Phase (Grades 4-7), Senior Phase (Grades 7-9), Further Education and Training Phase (Grades 10 -12) (DBE, 2011) 
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have taught Life Orientation for three years in the Further Education and Training (FET) (Grades 

10-12)
3
 phase. I teach learners in the 13 to 17-year age group and sometimes even older. My school 

which caters to black learners only, is located in one of the most disadvantaged rural areas outside 

Durban. It is a non-fee-paying school, meaning that learners do not pay school fees and depends on 

government funding for its resources, maintenance, and daily functioning. 

  

The medium of instruction is English even though the learners are IsiZulu-speaking. Most learners 

come from single-parent families with that parent being the only one employed in the family while 

other learners come from homes where both parents are unemployed. The area in which the school 

is situated is exposed to a high crime rate, teenage pregnancy and drug abuse.  Parents play a crucial 

role in the development of learners at the school and work closely with teachers to further improve 

the education of learners. Parents attend meetings scheduled by the school at least once every three 

months, to check on the progress of their children. These meetings offer teachers an opportunity to 

interact with parents and share responsibilities. While some parents diligently attend these meetings, 

there are others who rarely make time to attend.  

 

I share the view by Robinson (2008), that great teachers should have the understanding that their 

real responsibility is not only to teach content but to teach and empower learners with skills that 

will help them make better informed and sound life choices when it comes to their sexuality and 

other critical life decisions. According to the Department of Education (2011), the LO teacher must 

guide learners to achieve their full physical, intellectual, personal, emotional and social potential, a 

task I deem difficult to achieve, more so as I am a novice teacher who entered the teaching 

fraternity fairly recently. As Helleve et al. (2009) found out, some teachers tend to avoid teaching 

difficult topics of the LO curriculum such as sexuality education, although the problems of teenage 

pregnancy, abortion, and high HIV/AIDS infections, are still a source of concern affecting the youth 

in South Africa.  

 

The area in which my school is located has a high rate of teenage pregnancy partly due to parents 

who shy away from educating their children and other young people about sexuality. This can be 

attributed mostly to the fact that sexuality education is still viewed as a taboo topic by parents and 

some teachers at school, as it is believed that anyone who publicly addresses issues of sexuality is 

regarded as disrespectful and young people are not permitted to openly discuss issues of sexuality.  

                                                           
3 In South Africa, the schooling education system is divided into 4 different phase namely Foundation Phase (Grades R-3, 

Intermediate Phase (Grades 4-7), Senior Phase (Grades 7-9), Further Education and Training Phase (Grades 10 -12) (DBE, 2011) 
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The media and more recently, social media, has contributed to the youth engaging in sexual 

activities. These factors adversely contribute to the manner in which young people view sexuality 

and eventually make wrong sexual choices.  

 

Social media is the platform on the internet that facilitates the sharing of content that is generated 

by users (Godwin, 2024). These platforms allow friends to connect and share ideas, pictures and 

files.  Social media platforms include Facebook, Twitter, WhatsApp and many other sites that 

people use to communicate.  The impact of social media on youth engagement in sexual activities is 

a complex and multifaceted issue that has been explored in various studies and discussions.  

Risky sexual behavior by young people especially learners is increasing and social media use has 

been implicated as a measure contributing factor because of exposure of young people to sexual 

content online (Ajagunna, 2017).  Social media allows anyone to upload content on these sites 

without placing proper control on the kind of information shared on social media (Godwin, 2024).. 

This content is consumed by young people to do wrong sexual decisions. Researchers debates about 

the impact of social media and its influence to young people. Online sexual activities have strong 

negative impact on young people (Doring, 2009). Social media are consequently regarded mainly as 

a risk factor in adolescent sexual socialization (e.g., Cookingham & Ryan, 2015; Randall & 

Langlais, 2020) 

 

Social media platforms, particularly dating apps and websites, have transformed the landscape of 

dating and sexual relationships among young people. Studies have shown that adolescents and 

young adults use these platforms to meet potential partners and engage in casual sexual encounters, 

sometimes without adequate knowledge or protection (Sales & Fivush, 2017; Manigo et al., 2020).  

 

Risky behaviors such us smoking, substance abuse, alcohol use and illicit sexual interactions carried 

out by adolescents may have a life-long effect on their entire health and social status. Since there is 

a rapid increase in the number of internet users, there is a possibility that these adolescents might 

engage in online events that could increase the likelihood of them involving themselves in sexual 

relations with the opposite sex. Media and internet access allow adolescents to obtain information 

about their sexuality and that of the people around them. In addition, the internet can also be used 

by them to find out various informational content about a wide range of topics and subjects that 

they may or may not be interested in. They open internet sites that offer pornography because they 

are driven by their curiosity to know certain things. 
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The community in which the school is found is made up of diverse religious groupings which have 

different understandings and beliefs when it comes to sexuality and sexuality education. 

Christianity is one religion dominating the area as most families are Christians. Their belief is to 

encourage young people to abstain from sex until they get married. Young people are reprimanded 

for talking freely about sexuality during church services, family gatherings and social events that 

take place in the community. Addressing issues of sexuality is regarded as going against the norms 

and cultural beliefs of Christianity. During Christian gatherings, young people who openly talk 

about sexuality and sexuality education are viewed as being possessed by demons or other evil 

spirits. These views and other beliefs, leave young people without a proper understanding of 

sexuality, which in the long-term, results in the young people engaging in sexual activities that 

eventually destroy their lives. 

 

Teaching sexuality education has many opportunities and benefits for both the teacher and the 

learner in the classroom, as highlighted in the following studies. Studies in several European 

countries have shown that the introduction of long-term national sexuality education programmes 

has led to a reduction in teenage pregnancy and abortions (World Health Organization, 2013).  

However, teaching sexuality education in South African schools remains the most controversial 

phenomenon for many teachers. According to Chaka (2017), when it comes to sexuality education, 

teachers do not hold the same beliefs as to what exactly needs to be taught in the classroom. Chaka 

(2017) argues further, that there is still the unresolved predicament of the age at which learners 

should be introduced to sexuality education. Accordingly, the World Health Organization (1994) 

suggests that in order to prevent the spread of HIV and AIDS, it is essential to teach children about 

sexuality education before they are sexually active. Rocheron and Whyld (1983) state that children 

are naturally curious and sexual curiosity is awakened very early in the child’s life.  

 

While it has been claimed that some teachers are not comfortable with teaching sexuality education 

in schools, sexuality education plays a very important role in the development of a learner.  Ahmed 

et al. (2009) state that the discomfort is caused by a conflict between content that teachers are 

expected to teach and the influence of a learner’s personal beliefs and values as human beings. 

Chaka (2017) states that some teachers have a fear of losing their learners’ respect when they teach 

sexuality education in their classrooms.  Therefore, sexuality education has become a complex topic 

and difficult to explain in classrooms. Not all role players at school level agree with the topic being 

explained in detail as some feel the details of sexuality will influence learners to engage in sexual 

activities as viewed by Appalsamy (2015), who states that these beliefs can be imposed on learners 
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in their classrooms. However, this study helped me to identify my own beliefs about sexuality 

education and interrogate these beliefs to establish what led me to have these beliefs.   

 

1.3 Context of the study 

Due to the nature of the study, the location/s of this study was not pre-determined and restricted to 

one specific location as the study took place during the Covid-19 pandemic.  This forced us to use 

different online meeting platforms to conduct our meetings. Since I worked with my participants 

and critical friends in my study, it was important that they had an input in deciding where we met.  

Hence, the location was jointly decided with them for our meetings, where I ensured the safety and 

comfort of my participants. I also made sure that the venue for our meetings was suitable for 

discussions to allow participants to have the freedom to express their views and opinions. With the 

help of my participants and critical friends, we met at different locations that were convenient for 

them. At times, we met at my school in different classrooms and offices. Meeting in the classroom 

assisted my participants to recall some of the experiences that we shared. We also met at coffee 

shops for our meetings. These places were easily accessible for my participants and the atmosphere 

allowed them to speak out about the events that happened in the past.                                                                                                           

 

Every research study needs to have clear directions on what the researcher is trying to achieve and 

why you are pursuing it. Hence, I will do this next, by outlining the objectives of this study. 

 

1.4 Objectives of the study 

The objectives of this study are to: 

 Explore my personal history to identify how I learned about sexuality education. 

 Identify new discoveries and possibilities for my practice when teaching sexuality 

education. 

 

1.5 Research questions 

My first research question was: 

What can I learn from my personal history about how I learned about sexuality education? 

My second research question was: 

What new discoveries and possibilities can I learn for my practice when teaching sexuality 

education? 
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1.6 Theoretical framework 

A theoretical framework according to Huff (2009) are philosophical assumptions that underpin a 

research study and guide the formulation of the research questions and how data is sought to 

address these research questions. Every research study must be viewed through a particular 

philosophical assumption that draws its knowledge and understanding from a relevant research 

paradigm. The theoretical framework that will be adopted in this study is Vygotsky’s sociocultural 

theory which is situated within the interpretive paradigm. The socio cultural theory was developed 

by a Soviet psychologist Lev Vygotsky who believed that a person’s learning is a social process and 

that a child’s learning ability and development is “guided and mediated by their social interactions” 

(Vygotsky (1978, p. 57).  Furthermore, this theoretical framework views knowledge development as 

a social process where social interaction is a critical element for knowledge to be acquired and thus 

for learning to take place (Taber, 2017).  Hence, this theory supports the assumption that an 

individual’s development stems from several sources such as interactions with others as well as the 

culture they grew up in, better known as their social context. The social context is therefore seen as 

a significant aspect that will shape a person’s knowledge and understandings. This means that the 

knowledge that researchers have is largely influenced by their social context and lived experiences. 

This theoretical framework fits in well with my study as I am trying to uncover how my lived 

experiences, my social context and my culture have shaped my beliefs and understandings of 

sexuality education. Pritchard & Woollard (2010) also believe that a person construct their own 

understandings of the world they live in, through observation or experiences within their social 

context and the culture they were inculcated into. Vygotsky (1978) reinforces this theoretical 

underpinning by stipulating that human development is a socially mediated process whereby 

children get their beliefs, cultural values and problem-solving strategies through constant interaction 

with other members of their society. Thus, the philosophical assumptions of the sociocultural theory 

align well with this research study because I am exploring my lived experiences to identify what 

may have influenced my beliefs and values concerning sexuality education. I am also exploring my 

personal history to unearth the possibilities and discoveries that may surface about the teaching of 

sexuality education. 

 

1.7 Methodology 

In an attempt to learn more about my understandings of sexuality education and what could have 

moulded and shaped my understandings, I explored my personal history. Studying my personal 

history by going back to my lived experiences, may give me an idea of why I have certain views 

about sexuality education. Through this study, I wanted to find out which experiences have 
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influenced my knowledge and perspective of sexuality education and how these experiences 

impacted on the way I teach sexuality education. Personal history self-study gave me an opportunity 

to journey back into my past personal and teaching experiences with the assistance of my 

participants to discover what I can learn from my past experiences to assist me to improve my 

practice by identifying the discoveries and possibilities of teaching sexuality education and thereby 

utilising this information to strive towards becoming an effective teacher of sexuality education.  

 

Samaras, Hicks and Berger (2004) define personal history self-study as an essential methodology 

that helps the development and the growth of teachers in their teaching practice. In my study, I 

aimed to put together certain significant events and occurrences from my lived experiences and 

review them in order to give meaning to these events and experiences that may allow me the 

opportunity to view them from a different perspective. In so doing, I might be able to make certain 

new discoveries and pinpoint new innovative opportunities for teaching sexuality education. 

Samaras, Hicks & Berger (2004) also contends that personal history self-study enhances the manner 

in which teachers teach as they become more aware of how they teach in their classroom. This is so 

because self-study research is different from other research methodologies as it focuses on the 

investigator as the researcher and the researched where the investigator takes a more critical view of 

their teacher practice with the intention of improving that practice.   

 

In addition, personal history self-study is referred to as those formative, contextualised experiences 

that have shaped teachers’ thinking about their teaching practice. Personal history self-study 

research is aimed at the production of knowledge in order to improve education and the way in 

which teachers teach. Personal history self-study is increasingly becoming an essential methodology 

towards teachers’ personal and professional growth and especially in improving the way in which 

they practice and impact their learners’ learning (Samaras 2004).  

 

Samaras (2011) explains that personal history self-study allows researchers like myself, to engage 

in soul-searching truth about who they are while also trying to understand the views and the beliefs 

of others.  It places me at the center of my research study, where I reflect on my own professional 

practice as a LO teacher thus providing me with a chance to identify the gaps and limitations in my 

practice, addressing these gaps and limitations and emerging as a more productive teacher and 

thereby improving my practice and inspiring others to do the same (Samaras, 2011).  

 

So , Eisner (1991), suggests that personal history self-study research makes it possible for 

individuals to experience and interpret the world from different perspectives. This helped me 
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understand meanings that were hidden in my lived experiences. Cole and Knowles (1996) view 

personal history self-study as a way to self-understanding and professional development which is 

useful to the improvement of the teaching practice. Likewise, this study may contribute to the way 

in which I understand myself as a teacher of sexuality education. This will happen as I interpret my 

lived experiences and try to make sense of these experiences.  

 

 

Krall (1988) argues that thoughtful recovery of one’s self through self-study research can be an 

effective method for identifying and understanding curriculum issues. When I fully understand 

myself through studying my experiences, I may be able to teach sexuality education as a better 

teacher by improving the manner in which I enact the sexuality education curriculum. In agreement 

is Magubane (2014), who indicates that self-study as a research methodology requires an individual 

to have deep introspection focusing on a particular area which in this study, is sexuality education. 

As a researcher, I wanted to understand the experiences that shaped the way I view sexuality 

education and learn from those experiences.  This introspection will be done with the intention of 

growth in my practice as a Life Orientation teacher, teaching sexuality education. 

  

Samaras (2011) indicated that self-study research seeks out new innovative and responsive ways of 

seeing and doing things in the teaching practice. With self-study research, I will be able to critically 

examine the way I teach sexuality education with the help of critical friends.  This will help me 

understand where I need help in my teaching practice and develop ways of working on those areas. 

LaBoskey (2004) explained that self-study research allows teachers to learn from their experiences 

and formulate new experiences for themselves and learners.  Personal history self-study will help 

me understand my identity better as I will go back to my past to make sense of what happened in 

my life which may have shaped the way I perceive the different components of the sexuality 

education curriculum. I will do this because Samaras (2011) advised that personal history self-study 

is useful to examine who you are as a teacher, your teacher identity, the motivation behind your 

teacher goals and the challenges that you have been through.  

 

In this research study, I have used certain concepts that I believe needs to be explained, which is 

what follows next. 
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1.8 KEY CONCEPTS 

The key concepts that this study paid attention to are sexuality education, curriculum policy, 

enacted curriculum and teacher learning. These concepts play a very crucial role in shaping how 

individuals view sexuality education. 

 

1.8.1 Sexuality education 

This study works on the definition by the Planned Parenthood Association of South Africa (1998) 

that defines sexuality as: 

 

“…Part of the total person, including his or her sexual thoughts, emotions, experiences, 

relationships, learning, ideas, values and imaginings. There is the ethical component of sexuality 

which involves ideas, values and moral opinions about sex, gender and sexuality. The other is the 

biological including human reproduction fertility control, sexual arousal and response physiological 

cycles and changes in physical appearances. The third aspect in the psychological which involves 

emotions, experiences, self-concepts, motivation, learned attitudes and learned behaviour”. 

 

Hence, in this study, when working with my participants, we based our discussions and our 

understandings on what is covered within this definition.  As I was conducting personal-history 

self-study study, it was important that I understood the concept of sexuality education as it relates to 

this study. 

 

1.8.2 Curriculum Policy  

Curriculum is a term that has many different definitions that convey different messages and is a 

very complex phenomenon. This term is, in most cases influenced by thoughts and philosophies of 

individuals. Many decades ago, education theorist, John Kerr (1968) defined curriculum as all 

learning which is planned and guided by the school. These teachings can be carried out in groups or 

individually, inside or outside school premises (Kerr, 1968).   Much later, Shao-Wen Su (2012) said 

that curriculum can be explained as what teachers are going to teach and what learners are going to 

learn.  This concept can also be defined in a broader term as the total learning experience of 

individuals. This learning and experiences do not only take place within the school premises, but 

also involves the learning experiences that happen at home and in society at large.  However, the 

latest definition of curriculum according to the Oxford Dictionary of Education (2023), the 

curriculum is defined as the total learning opportunities available in an institution. 
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Since I was studying the self in practice (LaBoskey, 2004) as one of the tenets of self-study 

research, it was of critical importance that I understood the meaning of the term ‘curriculum’. This 

was so I could have a better understanding of the current Curriculum and Assessment Policy 

Statements (CAPS) because the CAPS policy document, requires teachers to implement sexuality 

education in schools in South Africa (DBE, 2011). 

 

1.8.3 Enacted curriculum  

According to Porter & Smithson (2001), enacted curriculum refers to the actual curricular content 

that learners engage with in the classroom. Bouck (2008) states that curriculum is comprised of 

three components, the written (intended), enacted and received curriculum.  Bouck (2008) further 

states that the enacted curriculum is the operationalisation of the intended curriculum. It also 

encompasses the formal and informal lessons and activities, as well as behaviours of teachers and 

their beliefs. Most learning is expected to take place within the enacted curriculum. In this study, I 

was looking at the enactment of the curriculum of sexuality education in the classroom. Teachers 

play a very critical role in deciding which content learners will learn in the classroom setting.  

Enacted curriculum plays a very important role as it determines the content that learners will 

receive. The way in which learners engage with the curriculum of sexuality education in the 

classroom setting will have an influence on the manner in which they perceive sexuality education 

hence it was crucial for me to have a comprehensive understanding of the enacted curriculum. 

 

1.8.4 Teacher learning  

The concept of teacher learning refers to the development and empowerment of a teacher in order to 

successfully implement curriculum in the classroom context. Skerrett (2010, p. 648) defines teacher 

learning as the “process where teachers continually inquire into their practice and, as a result, 

discover, create, and negotiate new meanings that improve their practice”. Teacher learning assisted 

me to learn many things about myself and sexuality education. During this study, I had a chance to 

learn about the way I have been teaching sexuality education and how I can improve myself when 

teaching sexuality education in the classroom.  Lieberman (2009) indicated that teacher learning 

provides space to address issues of the teaching practice.  He further highlights that it happens in 

different forms and it is not only intended for new teachers but for different stages in the teaching 

practice. 

 

Lieberman (2009) further explains that the goal of teacher learning is for teachers at all stages of 

their careers to learn from one another. This research study will contribute to my learning as I was 

investigating my past experiences regarding sexuality education. While I study these experiences, 
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there will be lessons that will be of benefit to better improve my practice as a teacher. Samaras 

(2004) further explains that this self-knowing is a form of teacher learning and it happens when you 

have conversations with yourself and by getting critique from other scholars. In addition, the study 

certainly helped me learn things that I was not aware about myself and my practice. As teachers, we 

are lifelong learners, this learning will never end but will contribute to helping others in the same 

type of practice.    

 

1.9 Overview of the thesis 

Chapter One 

In chapter one, I introduce my research study which is a self-study of my practice as a sexuality 

education teacher, to identify possible discoveries and opportunities of teaching sexuality education. 

I also provide a background to this study and the focus, purpose and rationale for the study. A brief 

introduction to the participants and the location of the study is also provided. I introduce the 

objectives of the study and my two research questions:  

What can I learn from my personal history about how I learned about sexuality education? 

What can I learn as new possibilities for my practice when teaching sexuality education? 

 

I then explain how a socio-cultural theoretical framework underpinned this study. I provide a brief 

description of the research methodology adopted in this research study and the participants. I also 

clarify all the key concepts included in this study. I introduce all my participants in this research 

study. The chapter concludes with an overview of the entire thesis and a brief summary of the 

whole chapter. 

Chapter Two 

I commence chapter two with an introduction and then proceed to discuss the research design which 

included amongst other aspects, the research methodology adopted in this study. I also include 

under research design, a detailed description of the research setting and the participants in this 

study. Next, I provide a data generation table which outlines the data sources and methods that I 

will use to generate data for my study. Ethical considerations will be discussed next and I will 

explain how I established trustworthiness in this study. This will be followed by a description of the 

challenges I encountered in this study and how I overcame these challenges. I conclude this chapter 

with a summary of the chapter. 

Chapter Three 

In chapter three, I will respond to my first research question: What can I learn from my personal 

history about opportunities and discoveries of teaching sexuality education in Senior and Further 
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Education and Training Phase? I will begin this chapter with an introduction to lessons from my 

life and I will present my educational journey during the different stages in my life. I will first 

discuss my family life, then my life with my father and mother. I will then speak about life with my 

siblings and then describe my experiences with the church and then my friends. I will explain how 

these different people that I interacted with in my life’s journey, will play a pivotal role in shaping 

my learning of sexuality education. I will narrate pleasant and unpleasant incidents that unfolded in 

my life growing up in the rural areas. I will use visuals such us memory drawings, photographs and 

collage to tell an evocative story about my life. Looking back at my lived experiences, will help me 

to get a better sense of why I taught sexuality education the way I do. 

Chapter Four 

In this chapter, I will respond to my second research question: What can I learn from exploring my 

lived experiences to improve my practice? In order to address this question, I have to plan and 

arrange meetings and discussions with my participants. To help me recall some of my teaching 

experiences, I will use artefacts, memory drawings, journal entries and discussions. These tools will 

help my participants and I to remember and share some of our experiences. Next, I will explain how 

I engaged my research participants throughout this research study. I will first describe how I met 

with all my participants together where I explained about my research study. Next, I will describe 

my meeting with my long-time friend Smangele and then I will narrate my experiences from my 

meeting with my colleague, Mr Zaca. I will describe how I used a chalkboard duster as an artefact 

to help Mr Zaca remember some of our experiences as teachers. I will follow this up with a 

narration of my meeting with my former learner Nothando, where I use the class register as an 

artefact to help her recall some of our classroom experiences. I will then discuss my meeting with 

my sister which did not make much of a contribution to my learnings about sexuality education 

when I was younger despite using a memory drawing to trigger her recollections of the past. I found 

that our upbringing and our religious and family beliefs still influenced any discussion about 

sexuality education. I conclude this chapter with a brief summary of the entire chapter. 

Chapter Five 

In this concluding chapter, I will discuss my reflections and learnings from my past experiences. I 

commence the chapter with a brief introduction then I provide an overview of the entire thesis. I 

next provide a reflection on my learnings from undertaking this study. I follow this up with a 

collage to express my learnings. 

  

 



17 
 

1.10 Summary of the chapter 

In this chapter, I clarified in more detail, my reasons for embarking on this study. I clarified the 

focus together with the purpose of this self-study and the background of the research study. 

Moreover, I described the two research questions guiding this research study. In the end, I outlined 

the methodological approach and the theoretical framework used in this research study. 
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CHAPTER TWO 

RESEARCH PROCESS 

 

2.1 Introduction 

The purpose of this research study is to recognise discoveries and possibilities of teaching sexuality 

education in the FET phase in an attempt to improve my teaching practice by reflecting on my past 

lived experiences through a personal history journey. In the preceding chapter, I clarified in more 

detail, the motives for embarking on this study. I explained the focus together with the purpose and 

rationale for this self-study and outlined the background of the research study. I briefly mentioned 

the context of this study and gave an introductory description of my participants. I highlighted the 

two research questions that guided this study. I introduced the methodological approach adopted in 

this study and the theoretical framework that framed this study. Lastly, I defined the key concepts 

included in this thesis and concluded with a brief summary of the chapter. 

 

In this chapter, I explain in detail, the self-study research methodology adopted for this study and 

provide a detailed description of the research setting and my self-history. I also share detailed 

descriptions of my research participants. I talk about some of the challenges I experienced during 

the research process and the limitations of the study. I also look at how trustworthiness was 

established during my research process and I discuss the ethical considerations of this study.  I 

conclude with a brief summary of this chapter. 

 

2.2 Research design 

2.2.1 Research methodology 

This research study was guided by the personal history self-study methodological approach to 

explore my experiences from my past. Samaras (2011) maintains that self-study research largely 

assists teachers to reflect on and analyse their past teaching experiences with the intention of 

viewing these experiences from a different perspective and addressing challenges experienced in the 

past to make effective changes. The ultimate aim of addressing these challenges is to improve how I 

teach sexuality education and thereby improve my practice. Pithouse (2011) claimed that this 

methodological approach will allow me as the researcher and the researched, to go back to my past 

and critically examine my lived experiences. In the process of examining my past lived experiences, 

I may gain a better understanding of how I became the teacher I was prior to embarking on this self-

study. 
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Samaras (2011) further explains that this approach is helpful in effectively questioning who you are 

as a teacher and further helps you understand the contributing factors that moulded and shaped you 

into the person you have become. In interpreting these lived experiences using the personal history 

self-study approach, I understood that I am the result of my past experiences. Posing such questions 

to myself gave me insight into concluding that all my past experiences are interconnected so that 

significant events that occurred in my past have had a multi-fold impact on my development, for 

example, prior to embarking on this research study, I would bring my church personality into my 

classroom. My church personality did not accommodate open discussions about sexuality education 

so that when I was teaching sexuality education, I was very guarded and I would avoid using any 

words and terms with a sexual connotation. I did not realise it at that time but this type of action in 

my teaching actually disadvantaged my learners in their learning of sexuality education. But 

undertaking this study using a self-study methodology, I was able to identify this gap and address it 

to improve my practice. 

  

As Pithouse and Samaras (2015) suggested, when using a self-study methodology, professionals 

look for innovative and better ways of seeing and doing things. Likewise, studying my professional 

practice and trying to identify new opportunities in teaching sexuality education, I came to know 

that there is a great need to start engaging children about sexuality at a young age because, had I 

been exposed to sexuality education at a young age, I would not have had such difficulty in teaching 

the sensitive aspects of sexuality education. I would have had a broader perspective on sexuality 

and not a narrow view that if I talk about sexuality, then I am possessed by an evil spirit, a view that 

was adopted in my community and therefore also in my home. This is also true for other teachers of 

sexuality education who find it difficult to touch on the very intimate topics of sexuality in schools. 

This is because of the sociocultural influences of their communities and families. 

 

Conversations with my critical friends, which the self-study methodology promotes, awakened my 

memories of my past school experiences.  I was reminded of how as children, we were chastised 

and punished for speaking about sexuality because our teachers were also of the belief that talking 

about sexuality was a forbidden practice. This could have been the result of their sociocultural 

influences in their communities and their families because according to Vygotsky (1978), we 

internalise the knowledge that we observe, see and interact with. The more we’re exposed to a 

certain way of thinking, the more we internalise those thought patterns. 
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Pithouse-Morgan, Deer-Standup and Ndaleni (2019) believe that people learn through their lived 

experiences such as I did when undertaking this personal history self-study because my interactions 

between my thinking and beliefs and my actions became more visible to me and thus created an 

avenue for me to change my beliefs and my thinking which influenced my actions in the classroom 

when teaching sexuality education. Personal history self-study made me more aware that my social 

relationships from my lived history with my family, my community and my church which is 

collectively termed my sociocultural influences contributed to the development of my identity and 

my beliefs and values. In this way, I acquired the knowledge and capacity to respond to and reshape 

my ideological perspectives about sexuality education and thereby improve my practice.  

 

2.2.2 Research Setting  

The data collection process for this study took place during the Covid-19 pandemic and subsequent 

lockdown therefore no fixed location for this study could be adhered to. The school where I teach 

was identified as one of the safest and most convenient locations to conduct my data collection 

process because it was where I spent most of my time. My critical friends and my other participants 

also found it a suitable venue hence a detailed description of my school will be provided. The 

school is located in the deep rural area of Ndwedwe, north of Durban, KwaZulu-Natal, South 

Africa. This is a quintile one rural school which means that learners do not pay school fees. and the 

Department of Basic Education subsidises the school to pay for essential expenses such as 

electricity and water, maintenance and other costs for the effective functioning of the school. 

Overall, the school is not well-resourced and has poor infrastructure. Although the language of 

Learning and Teaching (LOLT) is English, most of the learners and teachers are IsiZulu-speaking 

and all the staff are black African and there are more female than male teachers. Most of the female 

teachers have been teaching for more than 15 years at this school, in different phases. 

Learners at the school come from very disadvantaged homes and some parents cannot  afford to 

purchase school uniforms for their children. Most of the parents are unemployed and depend on the 

government social grant for their survival. Families around the area are mostly headed by single 

parents. Some children come from child-headed households and also rely on the government social 

grant for their survival. There have been reports of high crime rates around the school and also on 

the school property. There have been incidents where government officials visiting the school were 

hijacked and had their cars stolen. Also, at this school and other schools in the surrounding area, 

there have been reports of high incidents of teenage pregnancy. Most of these teenagers are 

impregnated by older men who promise them money as most of these young girls come from poor 
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homes. In some instances, children are forced to take over the roles of adults where both parents 

have passed on. 

2.2.3 Research participants 

In this self-study research, I am the main participant of the study as I am studying my own 

educational experiences. However, as Samaras, Hicks and Berger (2004) point out, the self-studier 

does not travel the road alone. Personal history self-study is interactive and requires other people to 

participate as you study your lived experiences. I also learned that through working with others, a 

researcher adopts socially shared experiences and associated effects and acquires useful strategies 

and knowledge (Scott & Palincsar, 2013). Therefore, I had 4 participants in this study. My sister 

and my close friend of 10 years who helped me recall some of the events that happened in my life, 

one educator that I worked very close with at school, the forth participant was a learner whom I 

taught sexuality education to. 

 There are two colleagues who were also completing their master’s degrees whom I met during the 

course work component of our qualification. I referred to my two colleagues as my critical friends. 

According to Samaras (2011), a critical friend is someone who not only supports a researcher 

during the study, but also provides constructive criticism to the researcher and asks the researcher 

provocative questions which encourages them to view their study from various perspectives.  

 

2.2.3.1 My sister 

I invited my sister to participate in my study. My sister took care of me from the age of five-years 

old. She was given this task by my mother, to look after me as my mother had two more children 

after me. My sister knows most of my childhood experiences and knows me better than anyone else. 

Conversations with her assisted me in reminiscing  on some of my childhood incidents that shaped 

my identity. My sister is married with three children and although she lives at her own home, she 

still comes home when there are special family events. She still treats me as the child she had to 

care for and we keep in contact regularly. Bringing her into my study, helped me to understand and 

make sense of my past lived experiences at home.  

 

2.2.3.2 My friend of 10 years 

My friend Smangele (pseudonym) has been my very close friend for 10 years. We did a lot of 

things together and she understands me.  We have attended church events, funeral services and 

community events together. Our friendship has strengthened over the years. She helped me recall 

some of the past experiences that we shared and we relived some of these experiences in our 
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discussions. Some of our shared experiences have shaped my identity and most of the 

characteristics I have as an individual. 

 

 

2.2.3.3 My diligent learner 

During my self-study research process, I also worked closely with Nothando (pseudonym). She was 

one of the learners that I taught Life Orientation and sexuality education to. She was one of the 

brightest learners in my class. Nothando was also my helper with most of my class activities as she 

understood how I function as a teacher. Also, Nothando easily understood all the sexuality 

education concepts. I did not only teach her, but there are some things that I also learned from her. 

There are lived experiences and memories that we created during my lessons.  I taught Nothando 

for three years. She came from the local community and was a very diligent young person. 

 

2.2.3.4 Critical friends  

Throughout my self-study research process, I worked with my two critical friends to help me along 

my journey of self-study.  Samaras (2011) points out that a critical friend is a trusted person who 

asks deep and provocative questions and views the data that is being analysed, through different 

lens.  Costa and Kallick (1993) state that critical friends are people that a researcher can feel 

comfortable with when they bring new ideas to the research process.  They also give positive and 

constructive feedback for the study. Critical friends offer much needed support throughout the 

journey of self-study. This is done with good intentions of helping the researcher make progress. 

Likewise, in this study, my critical friends helped me to rethink, reframe and view my experiences 

from different angles. Critical friends listen to the researcher while the ideas related to the study is 

being presented and they also learn in the process. They can also direct the researcher’s thoughts 

and perspectives to ideas that were not suggested or imagined before. This can lead to better ideas 

that can assist both critical friends and the researcher.  

 

My critical friends were Zama and Bongani (pseudonyms). I met Zama when we were completing 

the modules focusing on Curriculum Development and Curriculum Studies which was part of the 

course work for our master’s qualification.  Zama is an African teacher in one of the schools in 

Durban, KwaZulu-Natal South Africa. She has been teaching for more than five years. Zama is a 

Zulu-speaking teacher as me and is in her early 30’s. I met Zama several times during this research 

study. We had intense and rigorous conversations about my research study. We used to agree and 

also disagree on issues relating to the study. Those conversations helped in positively shaping my 
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research study on sexuality education. I recall an incident once when I could not decide on the 

proper artefact that I was supposed to use to stir the memory of my former learner, so that she could 

contribute to my data collection process. Zama came to my aid with a brilliant idea when she 

suggested that I use something familiar that will help the learner recall some of the experiences we 

shared in class. Zama asked me to think of one item that I used more frequently in class that 

involved my learners and I came up with the class register which I used every morning. I used to 

call out the names of all learners in my class to ascertain who was present or absent. Thereafter, I 

used to have conversations with learners regarding their names because in the African culture, it is 

believed that when a child is born and named, that child will have to fulfil their destiny based on the 

meaning of the name they carry (Mkhize & Muthuki, 2019a, p. 87). Therefore, I read out the names 

of the learners who were in the same class as my former learner to help her recall some of the class 

experiences. By reading out those names, many memories were triggered and she excitedly shared 

many of the experiences we had in our class. Hence, the presence of my critical friend was very 

significant in gathering much needed rich data for this study. 

 

Bongani my other critical friend was completing his PhD in Education. We met when we were still 

doing our junior degrees and we have been friends ever since. We have walked the academic 

journey for the longest time. We have many things in common even outside our academic lives. 

Bongani is in his early 30’s and is a Zulu speaking individual based in Durban, KwaZulu-Natal, 

South Africa. We have had very critical conversations in relation to my self-study and his 

comments and suggestions have immensely assisted me with the study. 

 

Also, over the course of my study process, we have had group meetings with my critical friends 

together with our supervisors. The aim of these groups meetings was to share our work-in-progress 

and also provide feedback to each other on our work. These meetings provided a platform for us to 

share our thoughts in a safe comfortable space. These sessions helped in improving my research 

study in a positive manner. The groups meetings provided me with a better understanding of how to 

interpret my data for my study which posed a problem to me prior to engaging with my critical 

friends. This reinforces the view of Samaras (2011) who points out that critical friends can be useful 

in sharing different perspectives on the data collection and interpretation process to improve data 

validity for your study. 

 

Samaras (2011) states that self-study requires working together for the exchange of ideas and new 

concepts throughout the study. This exchanging of ideas happened through interactive and critical 
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discussions with my critical friend Bongani, who gave me ideas and strategies to effectively work 

with my other participants. I remember a profound incident when I wanted to interview my former 

learner. The plan was to interview her at a restaurant. My critical friend suggested that I do the 

interview at my school and be in the very same classroom where I taught my former learner. This 

helped her to easily recall some of the classroom experiences after being in the familiar 

environment. The classroom environment triggered memories of some experiences that I had 

forgotten. 

 

My critical friends did not only contribute to critical discussions, but they also offered emotional 

and moral support during the course of this study. There were instances where things did not go 

according to plan and they were constantly providing guidance and moral support such as when, in 

the midst of my research study, two of my close family members passed away within a space of 

three months of each other. The experiences were traumatic and really affected me emotionally. I 

could not cope with the study and wanted to abandon my studies. But, my critical friend provided 

me with a shoulder to cry on during the hard times. He offered me emotional support and pastoral 

care that helped me cope during my lowest times.  He did not only comfort me emotionally, but 

there were incidents when he gave me ideas for my study, for example, I had a challenge with 

finding appropriate photographs to represent ideas that I wanted to share for my study. All my 

photographs as a child were burned in a fire at our home when I was still very young. My critical 

friend advised me that I can use memory drawings instead for my study. That is when I sat down 

and used my drawing skills that were not really great. He also gave me few basic tips that I needed 

to draw acceptable images. With his help, I eventually drew a small baby playing with toys under a 

tree. This memory drawing helped my sister and I recall some of our lived experiences. 

  

My experiences of working with my critical friends unveiled lived experiences that I had not 

thought of previously as I was reminded by Samaras (2011), that personal history self-study 

provides an opportunity to critically engage with yourself and critical friends. These critical 

conversations help us in discovering some things about ourselves and our experiences that are 

sometimes hidden in the deep crevices of our memories. When unearthing these memories, new 

discoveries about ourselves emerge which help in our growth as individuals and thereby help us 

improve as professionals. 
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Throughout my self-study research process, I have worked with my two critical friends to help me 

along my journey. Samaras (2009) points out that a critical friend is a trusted person who asks deep 

and provocative questions about the data that is being analysed. They also will give positive and 

constructive feedback on the study. In this study, my critical friends helped me to rethink, reframe 

and view my experiences from different angles.  

                         

  2.3 Data generation 

My data generation process is outlined in Table 2.1 

 

Table 2.1 Data generation  

Research Question Data generation activities Data Sources 

 

What can I learn from 

my personal history 

about sexuality 

education? 

I wrote about my personal history of sexuality 

education. 

 

 

  

Reflective journal entries 

 

I created memory drawings that reminded me 

of my lived experiences of sexuality education 

during my childhood 

Memory drawings 

 

I collected objects that brought back memories 

of my childhood and reminded me of sexuality 

education experiences 

Artefacts, objects and journal 

entries. 

 

I held conversations with my long-time friend, 

my sister, my colleagues and an ex-learner to 

whom I taught sexuality education. 

Audio recordings and reflective 

journal. 

 

What can I learn from 

exploring my 

teaching of sexuality 

education to improve 

my practice? 

Collage making Collage 

Audio recorded discussions with critical 

friends 

Audio recordings 

 

2.4 Ethical considerations 

To ensure the ethical approval of my research study, I applied to the university ethical clearance 

committee for ethical clearance to conduct this study. The university ethical clearance committee 

granted me full ethical clearance (Appendix A). Samaras (2011) points out that the researcher must 

ensure that the privacy and confidentiality of the participants are maintained throughout the 
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research process. This means that all the participants in the study should be protected at all costs 

and must also be informed of their rights as participants. I made sure that all my participants were 

told of their rights and I assured them that any information they provided during the study, will be 

protected and treated with the strictest confidentiality. 

 

I wrote to the Department of Education in the province of KwaZulu-Natal to obtain permission to 

conduct the study within the province. Permission was granted and I was able to conduct the study 

within the province. I also had to write to my principal to get permission to meet with my other 

participants at my school. I wrote informed consent letters for participants and letters asking 

participants to be part of the study (Appendix B and C). The letters outlined details about what will 

be required from the participants and stated their rights during the study and after the study is 

completed. I also indicated that it was not compulsory for them to participate in this study and they 

were free to withdraw from the study at any time without any consequences. My critical friends 

were asked to sign a letter giving me permission to use comments and any discussions for my study 

(Appendix C)  

2.5 Trustworthiness 

Trustworthiness is a very critical element of personal history self-study research, since this research 

is mainly about the researcher trying to understand and make meaning of their past experiences. 

Mishler (1990) points out that self-study research must be sufficiently trustworthy and meaningful. 

This can be done by ensuring that data is clearly presented and the method of transforming data into 

findings is set out properly. In this study, I reflected on and re-examined my perspective and 

understanding of sexuality education. Nieuwenhuis (2010) highlights that trustworthiness is one of 

the most important requirements in the qualitative research study especially for personal history 

self-study, therefore I ensured that the data I collected from participants was a true rendition of their 

own responses and was not influenced by any bias on my part as the researcher. Also, when 

interpreting my data, my personal perspectives and my own viewpoints were not forced in the 

interpretation so that my own beliefs were represented but the responses were directly from the lips 

of the participants. Moreover, I can provide an audit trail that highlights every step of the data 

collection and interpretation process. 

Also, Feldman (2003) indicated that to ensure trustworthiness of a research study, researchers must 

ensure that they use multiple data sources to get different views. In this research study, I used 

multiple data sources such as artefacts, journal entries, audio recording, collage and memory 

drawings. In addition, Fieldman (2003) posits that the self-study researcher must produce evidence 

of the value of the change in their ways of teaching and viewing certain things. The change will 
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convince the reader that indeed, the study has made a difference and can be trusted. In this regard, 

my critical friends were part of every step of the research study especially during the data collection 

and analysis and they can vouch for the dependability of my study results. Also, my critical friends 

were beside me when I decided that I was going to make a change in my teaching of sexuality 

education and adopt a more open, adult perspective and not let my sociocultural influences cloud 

my judgement. In fact, my critical friends suggested that I make this change. In conclusion, I have 

provided sufficient evidence to claim that this research study is indeed trustworthy. 

2.6 Research challenges    

I experienced several challenges during my study process which delayed some of the processes. The 

first challenge was when I had to apply for my ethical clearance with the research office at the 

university. When I commenced my study, the university had just adopted a new process of applying 

for ethical clearance. The process was done online which was frustrating as I was not familiar with 

the whole process. I did not know how to edit my proposal online or to communicate with the 

research office on their website. I had to wait longer than I expected for my ethical clearance. To 

resolve this matter, I went to the research office personally with the help of my supervisor. They 

gave me proper step-by-step guidance and I was able to finally get my ethical clearance. 

During my study, face-to-face meetings were stopped by the university due to the outbreak of the 

Covid-19 pandemic. I had to conduct most of my meetings with my critical friends and my 

supervisor online. This was something very new to me and I had no proper experience of using 

online platforms for meetings. I had to rapidly learn different ways of using Zoom for meetings and 

other applications such as Microsoft Teams. It was difficult at the beginning, but as time went on, I 

got used to all the new technology. I gave myself enough time to read about these new platforms 

with the help of my supervisor.  These are some of the main challenges I faced during my study. 

However, these challenges came with lessons at the end. I was able to learn and use online 

platforms effectively thereafter which benefitted me tremendously as we have moved into the 

digital world very rapidly. 

 

2.7 Summary of the chapter 

I introduced this chapter by looking at the research methodology that I applied throughout this 

study.  I further outlined the setting in which this study took place. I described my school and its 

surroundings as I met some of my participants at school. Furthermore, I described the participants 

involved in this study. I further outlined ethical issues of this study and narrated how I established 
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trustworthiness for my research study. Finally, I explained some of the challenges I encountered 

during the study and how I managed to overcome some of the challenges. 

In the next chapter, I will describe my experiences when meeting with all my participants together 

and then individually. I will also address me first research question: What can I learn from my 

personal history about opportunities and discoveries of teaching sexuality education in Senior and 

Further Education Phase 
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CHAPTER THREE 

Learning from my personal history to improve my teaching practice 

 

3.1 Introduction 

The focus of this personal history self-study is to identify opportunities and discoveries of teaching 

sexuality education in the Senior and Further Education and Training Phases of schooling. Personal 

history self-study, the methodological approach I adopted for this study, requires a person to go 

back and study their past experiences and look at their teaching practice with the intention of 

improving their practice. Samaras (2011) states that, self-study needs a researcher to develop 

questions that will examine their past experiences. Therefore, my study also seeks to examine my 

past experiences to   maybe recognise opportunities and discoveries of teaching sexuality education. 

Understanding these opportunities and identifying discoveries that may exist, will contribute 

immensely to improving the different ways in which I teach sexuality education.  

 

In the previous chapter, I focused on the research design and methodology used for this study. The 

chapter also outlined in detail, the strategies used in the study to generate data. The methods used to 

generate data included the use of reflective journals that were helpful before and after discussions 

with participants. I also detailed how I found the use of a collage helpful and how artefacts helped 

in triggering very important memories from the past. This chapter addresses the first research 

question for the study: What can I learn from my personal history about opportunities and 

discoveries of teaching sexuality education in Senior and Further Education Phase? 

 

To answer this question appropriately, I visited my past experiences of growing up in a big family 

and I also studied how I have been teaching sexuality education. By going back to my past, I was 

able to explore my learning and teaching experiences. Studying my past teaching experiences 

allowed me to critically analyse my teaching practice and identify opportunities that exist for 

teaching sexuality education. While studying my past lived experiences, I used a collage and a book 

as an artefact to trigger some of my past experiences. LaBoskey (2004) maintains that using 

different strategies and metaphors to study past experiences, will allow you to study your lived 

experiences from different perspectives. 

 

The purpose of my research study was to get a better understanding of my past experiences together 

with my current teaching practice in order to look for ways to improve my practice. As part of the 
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study, I intended to unearth more opportunities and discoveries that may exist in teaching sexuality 

education and some of the underlying aspects that have contributed to the way I viewed sexuality 

and how I teach sexuality education to my learners.  

 

Sexuality education is one of the topics that are rarely discussed in black families. When you come 

from a poor background, in the rural areas, it is difficult to speak about such topics. What makes 

matters even worse, is when your parents are both not well-educated and one of them is 

unemployed. In this chapter, I go deep into my past and try to understand some of the experiences I 

went through in my childhood in relation to sexuality education. I unpack the experiences I had 

with my mother and siblings at home using a collage and the blank book as a medium to narrate my 

experiences. These are the experiences that contributed to the person that I am today and this 

teacher of sexuality education.  

3.2 Lessons from the past 

My family played a very important role in shaping the person that I am today in relation to sexuality 

education. The events that took place during my childhood also contributed significantly to the 

perceptions and views that I hold of sexuality education.   To engage my past experiences, I 

journeyed back to my past and drew lessons from the past to improve my practice of teaching 

sexuality education. Samaras (2004) states that personal history study is the process of learning 

about yourself. and during this process, teachers make meaning of the experiences they went 

through to improve their way of teaching.  

 

To respond to my first research question: "What can I learn from my personal history about 

opportunities and discoveries of teaching sexuality education in the Senior and Further Education 

Phase?", I developed a collage. The process of putting together the collage helped me recall some 

of my past experiences of learning about sexuality in my childhood. It also assisted me in 

remembering some of my lived experiences of teaching sexuality education. According to Butler-

Kisber and Poldma (2010), creating a collage is “the process of using fragments of found images or 

materials and gluing them to a flat surface to portray phenomena.”   Hence, I decided to get 

different pictures and glue them on a flat surface to enable me to recall my personal history of how I 

experienced learning and teaching sexuality education. Van Schalkwyk (2010) maintains that 

collage can be useful in telling personal history as it allows an individual to look back at their past 

learning and teaching experiences. In gathering these pictures, I had to engage with myself and ask 



31 
 

questions to recall some of the experiences and events from my past. These past experiences shaped 

the way I view and understand sexuality education.  

 

This method helped me in creating accurate, helpful, and visually powerful representations of my 

past childhood memories. In creating my collage, I used my creative skills to put together existing 

materials to communicate my experiences regarding how I might have learned about sexuality 

education. Masinga (2012) states that stories are integral to our existence as they give meaning to 

our past. I collected different pictures that were a good representation of my past and put them 

together to make meaning of them. Collage provides an opportunity to produce an "internalized 

memory" of the world based on our experience of it (Butler-Kisber, 1999). One of the roles of the 

collage is that it provides a sense of deeper engagement while producing the message that will be 

communicated (Mitchell, 2011).  It can force the viewer of the collage to think deeper than the 

representation presented at hand and at the same time push the creator to send a deeper message 

beyond the boundaries of what can be seen in general. Butler-Kisber (2008) further added that a 

collage is an important way to enhance analysis and representation in pursuing educational research. 

Figure 2.1 below is the collage that I created representing my childhood experiences and its relation 

to sexuality education. 
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3.2.1 Family Life 

My family played a profound role in how I view sexuality education today because according to the 

sociocultural theory, cultural groups dictate by their values and behaviour how one should act, 

learn, and participate with others. Individuals from different cultures will view behaviour differently 

based on their environment. For example, if someone is from a culture that is very religious such as 

my cultural community, they may not participate in premarital sex because the culture they belong 

to has values they learned as an individual living in that culture (Francis, 2010). Thus, I spent most 

of my time at home and I came to believe that our families shape our values, beliefs and views on 

many topics in life. In my reflective journal, I made the following entry:  

 Today I am the person that I am because of the contributions made by different people in 

my school, home and the society in general. They shaped the person that I am today. Their 

teachings and guidance are visible in my life. (Personal journal entry, 25 January, 2020) 

 

In my collage, I used a blank book as a metaphor for my growing up and adapting to changes that 

occurred around me pertaining to sexuality education. With the process, I wanted to show how I 

situated my study within the sociocultural theoretical perspective. The blank book represents me 

when I was born. I came into the world as a blank book, untouched by any happenings of the 

outside world. However, as I journeyed through life, I interacted with different people and 

experiences, and then the writing in the pages of my life began. Along this journey of life, different 

writings became visible on the pages of my life. Different pages represent the different phases of 

my life for example, the home page, school page, society page and work page as I traversed through 

life interacting with the different experiences as explained by the sociocultural theoretical 

assumptions. Figure 3.2 below is a photograph of the blank book representing the start of my life. 
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3.2.2 My Father 

My father was the only child at his home and he grew up without any siblings. He spent most of his 

time with his grandfather. His mother never got married to his father and he was forced to stay with 

his grandmother when his mother went away to marry another man. He was raised by an old lady. 

When he got married, he had nine children because during his childhood, he was very lonely as he 

had no other siblings to play with and he did not wish the same for his children. As the only son at 

home, he had to take on the responsibility of working hard and look after his grandmother. He 

dropped out of school when he was in grade 3, to work in the gold mines in Johannesburg, one of 

the busiest cities in South Africa and where the majority of gold mines are located that provide 

lucrative job opportunities. 

 

As was the practice in most black communities in South Africa, males around the age of 17 to 20 

years-old, would leave school and move to Johannesburg to look for job opportunities to feed their 

families leaving the women at home to care for the children. These young men would work in 

mines and save money for their families after a few months. My father was also influenced by his 

community and did the same and came back to get married to my mother. They got married and 

started building their own family. He did not spend much time with us since he had to work very 

hard to feed his big family. He would come home once a month and go back to the mines. As 

children, we did not spend quality time with him and never had a chance to learn many things 

during our childhood. We never had a chance to sit around him and learn about life and other 

important things. There was never a time where he taught us about sexuality. This was a topic never 

spoken about at home. Growing up, we did not see anything wrong with that because it was 

accepted as part of our Christian way of life.   

 

3.2.3 My Mother, our shield  

My mother was a strong, hardworking woman who was a homekeeper. She did not work but looked 

after us and did everything in her power to ensure that we were well taken care of all the time. My 

mother ensured that there was enough food on the table every day and that we were protected. That 

is why I referred to my mother as our shield. My mother, Fundephi Nkwanyana, born in 1954, 

meant everything to us as her children. She was not a well-educated woman but managed to raise all 

of us. She was the only female of four males in her family. Growing up, she spent most of her time 

doing household chores for her brothers. My mother’s life experiences were also in keeping with 

the sociocultural perspective of her community because when she was in grade three, her parents 
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and encourage us to pray. These prayers kept the family together as everyone was allowed to pray. 

At times, we were given a chance to preach to family members about the bible. This shaped me into 

becoming a preacher due to her spiritual teachings. I still use some bible stories she shared with us 

even today when I am preaching. During these prayer sessions, nothing was ever said regarding 

sexuality education. This was due to my mother's belief and perceptions and the views in the 

community, that talking about sexuality education would encourage children to engage in sexual 

acts at an early age. During my childhood, I have never had a moment with my mother, to discuss 

issues of sexuality. This led to everyone at home having their own perception of sexuality since 

there was no formal education of sexuality by parents. My mother had a belief, one that was 

practised by the entire community, that talking about sexuality education was a responsibility of 

teachers. The only chance I had to talk about sexuality, was when I was with my brothers and the 

discussion were very shallow and did not last long. Even those discussions had no solid content and 

some of what we spoke about was not true because none of us had much experience on issues of 

sexuality and made up stories that we heard from other children in our community. Below is a 

photograph in Figure 3.5, of my mother in blue, at my graduation for my first degree. 

 

Figure 3.5 Photograph of my mother (in blue) at my graduation for my first degree 

 

3.2.4 My siblings: my support structure 

As indicated earlier, I come from a big family of nine children.  Life was not easy for us due to so 

many of us at home. Despite this challenge, we learned to support each other and always looked out 

for each other from a young age.  My older siblings ensured that the younger siblings were well 

taken care of all the time, in terms of food and other necessities. My mother delegated house duties 

to each child and we all knew and understood our daily duties and responsibilities. If we failed to 

carry out our responsibilities, there were consequences. My mother specified every duty that one 

had to do on a daily basis. Boys had to make sure that the yard was spotlessly clean and tidy all the 

time. It was also the boys’ responsibility to look after our cattle. If one could not perform their 

duties, there were always other siblings who were willing to offer support and guidance throughout 

the day. All of this equipped us to be responsible and independent. I remember one incident, when I 

could not push the wheelbarrow with the containers when I went to fetch water and my older 

brother always came to my rescue. This was the environment at home and we managed to support 

each other most of the time. This support was visible even at school. There was a time when boys 

would bully me at school. When I could not take it anymore, I told my brother the whole story. 
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After sharing the story with him, he went to look for the boys that were bullying me. He punished 

them severely. This demonstrated that we supported and took care of each other while growing up. 

 

Throughout my childhood, the females in my family seemed to be more in authority than males. 

This is due to the fact that the females in my family were older than the males. Each female was 

tasked to take care of the younger siblings. They prepared food for us when we were in the field 

looking after cattle. When we came back, there was always food readily prepared for us. My family 

was divided the into two groups, the females and males. There were things that were only done by 

females but never done by males. This made us males feel more superior than females. When my 

mother reprimanded the male children, she would let them do females duties. That used to make the 

male siblings feel humiliated and less of a man. This view was also applied even when my mother 

was giving advice to my siblings. The female siblings were always advised that they should never 

start dating. However, nothing was ever said to boys that they must not start dating and engage in 

sexual activities at a tender age. My mother feared that if my sister fell pregnant, she will be a 

disappointment to the family and the community since she would be accused of not raising her 

children properly. On the other hand, the male siblings could go out and meet girls anytime. As 

much as my mother provided guidance and mentorship to everyone, nothing much was said at home 

to teach us about sexuality and sexuality education. She had the view that it was the teachers’ 

responsibility to teach us about sexuality and sexuality education. It is only now that I realise, that 

this should not have been the case as education should start at home because that is where children 

spent most of their time before going to school. When children go to school, they should go with 

the background knowledge that they must acquire at home. School education should enhance and 

add to what they have already been taught at home. This will make it easier for both the children 

and the teachers at school. 

 

My family was intensely grounded in the teachings and philosophies of Christianity. Everything 

had to be done according to the scriptures of the bible. Everything that we did, was supposed to be 

in line with biblical doctrines. My mother, as an ardent believer in the bible, sought to make sure 

that everybody had a Christian background so they could grow up to become better individuals in 

the years yet to come. I recollect that at some point, we would meet at night before going to bed, 

and sing hymns and pray. I had a very good relationship with my siblings. After school we would 

help each other with homework and teach each other. There were days where would have 

disagreements and fights sometimes.  But everything that happened, was built on the foundation of 

love, care and support for each other. As much as we had a very good bond as siblings, it was very 
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rare that we would deliberate on matters of sexuality. In case one of us mistakenly made a remark 

about sexually, they were severely reprimanded. This led to us having a phobia of talking about 

sexuality education. It was more challenging to speak about sexuality with my sisters or my mother 

than to talk about it with my brothers. There were occurrences where, as boys we would make jokes 

about sexuality but there were no serious educational conversations around the matter.  

 

As my sisters grew up, they began dating boys and getting boyfriends, but my mother never knew 

anything about this. As children, we knew about their relationship with their boyfriends. This is 

because their boyfriends sometimes would come by our home and ask us young boys to call our 

sisters. In return, they would give us sweets. We called their boyfriends ‘Osbari' loosely translated 

mean a brother-in-law. ‘Osbari’ would compensate us for calling our sisters every afternoon and we 

started to like them because of the gifts and money they gave us when they were around.  

3.2.5 My community life 

Growing up in a rural area in Empangeni, there was nothing much to do on weekends beside small 

community gatherings that brought our small community together. Most people in my community 

were unemployed and depended much on growing crops and cattle farming. They spent most of 

their time in their small gardens. Women collected firewood and prepared food for the whole 

family. Males spent most of their time away from home working in the mines or looking after 

family cattle. Children assisted their mothers with collecting water and other gardening activities 

when they came back from school or on weekends. People around my community were not very 

educated as education was not a priority for most of them. Children were sent to school only as this 

was a way of keeping children busy while their mothers worked in their gardens. As a small 

community, we all knew each other and understood each other's struggles. This helped to bring 

unity amongst the community members. Every elder was responsible for children in the community. 

The community had the belief that every child in this area is their child and they are responsible for 

their growth and development at different stages of their lives. This practice was based on the 

African belief that "It takes a village to raise a child" (Mugumbate & Chereni, 2019, p. 28) and, 

"your neighbour's child is your own [child]" (Mugumbate & Nyanguru, 2013, p. 86). This centres 

around the relationships between people in a community. This principle of relatedness is strongly 

embedded in the sociocultural beliefs that as human beings we are all embedded in societies and our 

behaviour and actions are the result of our social interactions within our communities. This 

reinforces my viewpoint that my behaviour and teaching actions regarding sexuality education are 

the result of my social interactions in my community. 
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As children, we also had that understanding that every father is my father around my community 

and every mother is my mother. This greatly helped in promoting respect and honour for every 

elder we came across. At social gatherings, adults were given respect. They had authority during 

these social events and young people followed their instructions. At social gatherings, it was easy 

for other parents to unpack issues of sexuality education and yet it was a very difficult task to 

address the matter with their biological children. During these social gatherings we did learn a few 

things about sexuality education, but it was not really in-depth and educational. They still held the 

view that teachers are paid at school to carry out that responsibility. As much as we appreciated the 

little knowledge about sexuality they shared with us, it was never enough. 

At times, boys will be taken to the bush where they would be trained about manhood. We would 

have fighting competitions and the winner will be given a special piece of meat. We called the fight 

competition "Iphaphu". After the fight competition, the older men would seat us down and take us 

though the journey of adulthood. Their teachings gave us a sense of understanding of what is 

expected of us as men. We were told that we are the leaders and in charge of our families. As men, 

when life knocks us down, we have to press on and never give up easily because a man never gives 

up. We were told that giving up is a sign of weakness and of being a coward. Issues of sexuality 

was also touched on but there was no emphasis on sexuality education.  

Growing up, I also spent time with my friends, playing soccer on weekends and after school. These 

were some of the activities that brought us together as young boys. I was not really good at soccer 

but I had to go out and play as the boy who stayed at home was ridiculed by others. He was called 

'Umnqola ochoba izintwala zikanani'. This is loosely translated as the ‘Mamas’ boy who never went 

out to play with other boys. I feared being called names so I would also go and join other boys and 

play soccer. This is where I was free to discuss many topics of sexuality education. It was easy to 

have conversation of sexuality education with my peers and yet the information shared during those 

conversations were not legitimate. It is during these conversations that we got to freely discuss 

about girls without fear of being punished. This was a very good platform for us as young boys.  

3.2.6 Life at Church 

During my childhood, we spent most of our Sundays attending church services since my mother 

was very into the Christian faith. We went to church even if we did not feel like going to church. 

My mother made us believe that if you do not go to church, nothing will ever go well in your life. 

We had to go to church since no one wanted to lead a bad life when they grow up. There were 

clothes that we wore only on Sundays. Even food that we had on Sundays was special. If you did 
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not go to church on a Sunday, that will mean you will not get a mouth-watering meal that was 

always prepared for lunch on Sundays. 

We spent most of the time singing and preaching at church with our pastor reading the word of 

God. He would tell the congregants to always keep their faith with God even if things were not 

going well in their lives. Talking about sexuality or sexuality education was never mentioned about 

during Sunday services. The Pastor preached that homosexuality and lesbianism was not according 

to the will of God and anyone practising homosexuality will one day go to hell to burn forever. He 

insisted that gays and lesbians had a special kind of demon and they should not be allowed to 

participate in church activities until they were delivered from the spirit of homosexuality. I believed 

everything he claimed because I felt it was not him speaking but God was speaking through him. 

This was a typical example of my sociocultural influences because I learned that the main focus of 

sociocultural psychology is the influence of culture and groups on individual behaviour. Religious 

groups influence an individual's behaviour, as well as their thoughts about their behaviour (Francis, 

2010). Learning religious norms and values helps the individual to make behaviour choices that will 

be acceptable to the culture because after the sermons against gays and lesbians, I developed a 

distaste for homosexuals and lesbians because I believed they were possessed by evil spirits 

according to my pastor. 

The church also insisted that young people must avoid at all costs, to be sexually active because that 

is regarded as a sin and God does not approve of it. We were trained that we need to first get 

married before becoming sexually active. No one was allowed to even have a relationship with the 

opposite gender at church. The church had the rule that you need propose to a girl and get married 

to her in less than six months. This they assumed will prevent fornication amongst the youth. The 

youth was never taught about understanding their sexuality and how they should behave when they 

are sexually active. Consequently, my perspective on sexuality education was influenced by the 

perspective of my community and the church because I learned that one's culture refers to shared 

values, beliefs, norms, and more importantly, these shared ways of life, also dictates what behaviour 

is appropriate and inappropriate.  

3.2.7 Life with my friends 

As a young boy, I did not have many people I called my friends, rather I had a number of other boys 

that I knew and spent most of my time with. They were my neighbours and we went to the same 

school. This essentially led me to spend most of my time with them when I was not at home. Being 

around them was a  good feeling since we could speak about anything without judging each other. 

We shared our hopes and aspirations for the future. Being around these boys was fulfilling because 
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I got to be myself without being mindful of what I would say. I remember one incident when we 

were talking about girls and how we were going to treat our wives when we grow up. Although we 

each had a different viewpoint, all of these were influenced by what happens in the community and 

what was said at church. My friends started their conversations by referring to what the pastor said 

in church and at that time it did not mean that much to me. But now, after embarking on this 

research study, I think back and realise that I was not the only one influenced by the community and 

the church. My friends were also behaving in accordance with our religious and cultural values and 

norms because I learned from reading about the sociocultural theory that individuals are social 

beings, and they do not behave without the influence of their environment (Vygotsky, 1973). Such 

conversations helped and encouraged us to grow up and become better individuals that will 

contribute positively to our communities. I am still close with some of the friends that I grew up 

with.  

3.2.8 Summary of the chapter 

In this chapter, I shared memories of my childhood growing up in a home with nine children. I 

explained how we were never talked about sexuality education and anyone found to have any kind 

of conversation in relation to sexuality was regarded as evil.  I discussed my lived experiences at 

home, church and in my community.  

In sharing my personal history, I used artefacts, collage and photographs to trigger memories from 

the past. The use of my photographs made me aware of the significant role that my mother played 

in raising me as a child. Studying my past experiences also made me realise that not talking about 

sexuality to children does not help them at all. All these experiences made me realise that I have a 

great task ahead to become a better teacher and use every platform to develop learners when it 

comes to sexuality education. I also learned in this chapter, that the sociocultural perspective 

proposes that individuals will behave and even learn differently based on their culture or way of 

life. In the next chapter, I discuss how I engaged my participants in helping me respond to my 

second research question: What can I learn as new discoveries and opportunities when teaching 

sexuality education? 
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CHAPTER FOUR 

LEARNING FROM MY JOURNEY OF SELF DISCOVERY 

4.1 Introduction 

The aim of this study was to uncover discoveries and opportunities that may exist in teaching 

sexuality education through a personal history self-study. In the previous chapter, I responded to my 

first research question: “What can I learn from my personal history about sexuality education?”.  In 

so doing, I revisited my past experiences in the hope of drawing some lessons from my experiences 

about teaching sexuality education more effectively. I studied my life experiences at home, at 

primary school and the church. I came to the realisation that all these lived experiences influenced 

the way I view the world and the way I have been teaching sexuality education. In order to recall 

and remember all these different life experiences, I had to use different tools such as a collage, 

artefacts, my reflective journal and audiotaped discussions with my participants. I analysed these 

experiences and drew certain lessons from them.  

 

In this chapter, I explain how I responded to my second research question: What can I learn from 

exploring my lived experiences to improve my practice? In order to address this question, I had to 

plan and arrange meetings and discussions with my participants, especially, because in accordance 

with the sociocultural theory, learning is mostly a social process whereby an individual can grow 

and develop through interactions with people who possess more knowledge or insight than them 

(Vygotsky, 1973). Therefore, I was hoping that my participants may have more insight into my 

teaching experiences and will remind me about these significant occurrences. I used artefacts, 

memory drawings, journal entries and discussions as mechanisms to rekindle their memories. These 

tools helped my participants and I to remember and share some of our experiences. The first 

meeting with all the participants was arranged and since my study was conducted when South 

Africa was in the midst of the Covid-19 pandemic, face-to-face meetings were limited and we were 

forced to conduct online meetings. Other meetings took place at the school where I teach and at 

selected restaurants. The meetings took place at times that were convenient to my participants and 

places that ensured their safety. During these discussions, I used an audio recorder to record all our 

discussions. All my participants signed a consent form where they agreed that I could record them 

during the discussions and they agreed that I could use the content of the discussions as data for this 

study. One of my participants was a minor and required the permission of a parent. The parent 

agreed to sign the consent form and allowed the learner to be part of the study. I also used a 

reflective journal to record my thoughts. This journal helped me to reflect on new ideas and 
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perspectives and I recorded my reflections in my journal. I also explained the expectations that I 

had before the discussions and also narrated my feelings and thoughts after the meetings. During the 

meetings, I presented some images to some of my participants which were aimed at triggering some 

memories of the participants. The images also helped to start some conversations with my 

participants. To protect the identity of my participants, I used pseudonyms instead of their actual 

names.  

4.2 Umuntu ngumuntu ngabantu: “A person is a person through other people” 

Samaras (2011) points out that researchers conducting self-study personal history, cannot travel the 

journey of the study alone. There are people that the researcher travels the journey with. The Zulu 

proverb which says “Umuntu ngumuntu ngabantu,” translated to mean “A person is a person 

through other people”, emphasises that we need each other in this life. This proverb when viewed in 

terms of the sociocultural perspective relates to the idea that a human being achieves humanity 

through his or her relations with other human beings in their society (Doma, 2021). In terms of this 

study, my personal history is inextricably entwined with other people in my life. Samaras (2004) is 

of the same view when she says that personal history self-study suggests that the main participant 

engage others who they are familiar with, when reflecting and reminiscing about their lived 

experiences. In this study. my participants contributed to experiences I lived through, during 

different phases of my life. Their role and presence in my life positively influenced the sexuality 

education teacher that I became.   

4.3 My first meeting with participants 

Prior to our first meeting, I had written in my reflective journal some of my expectations of the 

meetings as well as the feelings I had at the time, my fears and my trepidations regarding our first 

meeting as indicated below: 

I am excited and nervous at the same time, this is because my first meeting with all my 

participants will eventually take place. I have not seen all my participants at the same 

time. I don’t know if they will be able to accept each other since they all come from 

different backgrounds and they contributed to my lived experiences that I shared with 

them. I am excited that the meeting that I had postponed several times will finally take 

place.. Since we have decided to use Zoom as our platform of communication, I am not 

sure if all of my participants will be able to join the meeting at the stipulated time. Some 

of my participants are from the deep rural areas where network connection is poor. 

However, I gave all them basic knowledge of using this platform (Personal reflective 

journal entry, July 2021). 
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be too formal. I explained that the agenda should not scare them, as we were just going to have a 

conversation. The agenda, as shown above, indicated specific points that were supposed to be 

covered. I also allocated specific times for each point. I did not want the meeting to end up 

uncontrollable. Drafting an agenda helped to minimise wasting time during the meeting. 

 

The first meeting was conducted both in English and IsiZulu. All my participants are IsiZulu- 

speakers, but they also understand English. As the researcher, I wanted my participants to be 

comfortable to use a language suitable for them. Any phrases that were said in IsiZulu were 

documented and translated into English. When the meeting began, I greeted all the participants and 

formally introduced myself as a Life Orientation teacher who is currently doing research on 

discoveries and opportunities for teaching sexuality education. I explained how I became a teacher 

of sexuality education and explained what I admired the most about the subject. I further explained 

the background to the study and what inspired me to conduct this study. I clarified to my 

participants, that over the years of teaching sexuality education, there are concepts and terms that I 

had become familiar with and some other content that I learned from other teachers of sexuality 

education. I told my participants that some teachers find it difficult to teach or explain in detail, 

some of the intimate content of sexuality education which in the long run could have a negative 

impact on the life of a learner. I also said I felt the same as those educators because of our cultural 

background, religious teaching and lack of proper teacher professional development. I added that 

some teachers including myself are embarrassed to mention certain body parts when we teach 

sexuality education. Furthermore, I explained that teachers were worried about how learners would 

perceive them after the lesson. This is because educators have certain beliefs  perspectives and 

respect they want to maintain at school and they feared that addressing such topics might end up 

giving learners a negative perception of them as teachers. I realised when saying this which I had 

not realised earlier, that the other teachers who are embarrassed about mentioning body parts were 

also acting in accordance with their beliefs and values of their socio-cultural influences. 

 

After the formal introduction and the background to my research study, I asked if they had any 

questions. One participant asked if they would be getting any money for participating in the study. I 

explained that no money would be provided and participation in my study was totally voluntary and 

if they were not comfortable with my study, they could choose to excuse themselves from the study 

without any consequences. I reassured them that they do have rights as they had signed the consent 

form and as the researcher, I will protect their confidentiality. While reminding them about the 
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consent form, I also explained that in the study, I would not use their real names. This is done to 

protect their identities. My participants were then sufficiently reassured and began to relax. 

 

I explained to participants that we will not always have our meetings with all participants together. 

Each participant was allocated a meeting time that suited their schedule. I mentioned that not all of 

our meetings will be online, but some will be face-to-face at different locations that will be 

convenient for each participant. I also encouraged my participants to seek clarity on any issue they 

were not clear about.  

 

4.4 Meeting my first participant, Smangele 

I scheduled a meeting with my participant Smangele, who had been my friend, for a long time 

Smangele selected the time and location of the meeting that was convenient for her. Smangele 

agreed to meet at a restaurant in Durban. We had to reschedule several times since she was always 

busy with work commitments, and she lived in another province.  

 

We finally met for our meeting after a very long time of planning and preparation. I was not really 

nervous about this meeting, since Smangele was my old friend and we spent lots of time together at 

university. I reflected in my journal as indicated below, that this was one of the meetings I was 

really looking forward to without feeling any anxiety. 

 

Today is actually the day where I will be meeting Smangele. This is the first participant that I 

will meet alone. I am excited and looking forward to this meeting. This is more than just a 

meeting as the participant is my old friend from varsity. I see this meeting as another 

opportunity to recall and relive some of the things that we did back at varsity and at church. 

Smangele is also excited and looking forward to the meeting. I believe I have prepared all my 

pointers and artefacts. I’m expecting my friend to be open about most of the things as she is a 

very outspoken individual (Personal journal entry, July, 2020). 

 

Smangele requested that we have our meeting in the afternoon as she had another commitment 

during the day. I agreed on the meeting time as during the day, I was at school as well. We went to 

the restaurant of her choice but unfortunately, the place that she had selected was not convenient for 

our meeting. We moved to another restaurant that did not have much noise and was safer. The 



50 
 

environment in the second restaurant was more calm, relaxed and conducive for our meeting. 

Before we started our discussion, I wanted to create an atmosphere of relaxation for the participants 

to ensure that we could have effective engagement. I made her comfortable by asking her about her 

travel to our meeting. This conversation made her comfortable, and she relaxed. 

 

In order to start our engagement, I showed her a photograph when we were still at university. I 

asked Smangele to look at the picture and tell me anything she remembers about the picture. She 

said, “When I look at this picture, it just reminds me how you used to be uncomfortable around 

females. Even if it was females that you knew from church, but you tried by all means to distance 

yourself from being associated to any females. When we took this photograph, I even tried to 

convince you to come a bit closer to me as there was a huge gap between us. You were even afraid 

of putting your hand around my waist when we took the photograph. You had the view that as a 

young born-again Christian male, you are not allowed to be at such close proximity with the 

opposite sex. You viewed such an act as a sign of committing sin or as the act of disrespecting your 

belief. This is because at church they preached much about the message of not associating yourself 

with the opposite sex as it will somehow lead to committing sin.” 

 

Listening to Smangele, I realised that my sociocultural influences from my childhood had crept into 

my adulthood without me actually realising it. Despite the fact that Smangele was like a sister to 

me, I found it difficult to even stand close to her let alone place my hand around her waist. This 

shook my resolve as I contemplated how I must have appeared to my learners in class when 

teaching sexuality education. This topic required a teacher who was not influenced by religious 

ideals because it can be a challenging topic because it’s a subject that touches on our privacy and 

our vulnerability. The teacher should be prepared to have open conversations and let learners 

express opinions and exchange information safely within the classroom.  

The learners should be taught to have respect for other people’s feelings, asking questions when 

they feel vulnerable, or sharing their views. However, I realised my that most of my actions in the 

classroom were counter productive when teaching sexuality education as my actions and behaviour 

were mostly influenced by my teachings from my church. I unconsciously enacted these teachings 

in my classroom and also imposed them on my learners by not allowing them to express themselves 

freely but insisting that I would provide the knowledge. 

The conversation was flowing as more memories kept on coming back while her eyes locked on the 

photograph. The photograph brought back many memories of the past just as Dhlula-Moruri, 
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the very first time. We were with a group of members of drama ministry and we all had a very good 

connection with each other. However, as time went by, we got to have more conversations with 

each other. From those conversations we used to have after our drama sessions, thats where our 

friendship was birthed. I remember after every drama rehearsal we used to accompany some of our 

members to their residential areas. During those trips, we would unintentionally single ourselves 

out and end up having very interesting conversations about our drama sessions and other life 

issues. Amongst other topics, we talked about our families and shared some of the bible stories. 

These conversations created the bond between us and they become the true basic pillars of our 

friendship.”  

 

Our conversation proved to be very fruitful as we went down memory lane recalling some of the 

experiences we went through at church. My friend reminded me of one incident when the 

committee called a disciplinary meeting for us. They thought we were dating since we were always 

spotted together. The chairperson of the committee reprimanded us and indicated that what we were 

doing was wrong and that we were tainting the church's image. We were innocent friends and had 

no intention of dating. My friend reminded me that this incident made our friendship even stronger. 

During the years of our friendship, we never discussed issues of sexuality or sex education. We both 

knew that it was against the church regulations to have any conversations that were about sexuality.  

 

During our conversation, my friend also indicated that even my sermons at church were totally 

against people who engaged in talks and acts related to sexuality and sex. This was deeply 

entrenched in my mind and heart, because of my sociocultural influences. that sexuality topics were 

the talk of the devil.  

This comment from Smangele really affected me adversely because I wondered if I was saying the 

same things to my learners unconsciously. I realised that my ways of teaching sexuality totally went 

against the requirements for a teacher of sexuality education according to the CAPS document. As 

the teacher, I should have been developing a positive classroom climate which would have led to 

my learners taking a keener interest in their sexual health which would have made them feel more 

positive about themselves and the learning environment. I should have made learners feel that 

changes in their bodies are a natural occurrence (DBE, 2011). Instead, I was preaching to them that 

if they talk about sexuality, then they are possessed by the devil. I realised right there that I was 

going to change my attitude when teaching sexuality education. 

 

Smangele added further, “In our more than 10 years friendship, I cannot recall any moment where 

we both intentionally spoke about sexuality or sex. This was something that never popped up even 
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by mistake in our conversations. This is due to the fact that you did not view me as person that you 

could open up to and freely speak about any sexually related matters. As much as we were friends, 

you treated me more like your very own sister. When it comes to your sisters, there are some of the 

matters that you cannot freely discuss. They make you uncomfortable and at times you resolve to 

just never engage them on such topics. Another contributing factor that made you not have any 

discussions that are in relation to sexuality is because you viewed yourself as this holy man of God. 

You also wanted other people to view you as this man of God that does not talk about worldly topics 

which include sexuality. All of this prevented you from openly addressing any issues which are 

related to sexuality.” 

 

This made me realise that some of the things I say when I teach sexuality education in the 

classroom are influenced by my religious background. There are things that I cannot say or address 

because of my religion. This has the possibility of compromising the education of my learners in 

class.  I realised that as a teacher, I must try to put aside my personal interests when I come into 

class and fully engage with the curriculum that has been set out for the subject. Some of the learners 

I teach are not Christians and they do not hold the same views as me when it comes to sexuality. I 

will have to teach all the topics in future, even if they make me feel uncomfortable.  

 

After the meeting I reflected on some of the discussions that unfolded during the meeting. 

This was a very fruitful meeting and it helped me realise some of the things that I did not take 

note about my life and my Christian faith. When I was preparing for this meeting, I only 

thought it was going to be more of a catch-up session with my old friend. But it ended up 

revealing some of the things I did not pay attention to. I came to a point of realising that there 

are certain words that I do not say in my teaching sessions because in my church it is not 

allowed to talk about these terms. This has robbed my learners of this knowledge (Personal 

journal entry, July 2021). 

I came to the point of realisation that I have to separate my church self and my education self. This 

will help me to be effective when I teach sexuality education. For the past years, I have been 

allowing my church self to dominate all the spheres of my life. This has limited me from thinking 

critically and engaging productively with the sexuality education content.   

4.5 Meeting Mr Zaca, 

After several attempts to meet up with Mr Zaca who is my colleague, I was finally able to have a 

meeting with him. I decided to invite him to my classroom where we normally sit and talk about our 
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schoolwork. We met after school because I wanted to make sure that the classroom was quite and 

there was no one around to disturb our session. The place was safe and he felt comfortable to talk 

about anything since it was a space he was used to. I made the environment friendly and greeted 

him to start off our conversation. 

 

He had been in my classroom during my sexuality education lessons. During my lessons, I allowed 

him to say a few words in case there were any points that he would have wanted to add. He has also 

attended my sexuality education classes just to observe. When we started our conversation, I gave 

him a duster and asked him to share what the duster means to us as teachers and any memories that 

could have been triggered when he looked at the duster. Mr Zaca spent a few minutes observing and 

analysing the duster which was on the table. He started smiling and said, “Whenever I look at this 

duster, I see something that corrects mistakes. It can be mistakes done intentionally or 

unintentionally but the duster is associated with fixing and correcting mistakes.”   

 

He said this also applies in our lives when we have past mistakes, we must have a duster to correct 

our past mistakes. He recalled an incident when I nearly hit a learner with the duster because he was 

saying words that I thought were not appropriate during our sexuality education class. The aim of 

using the duster was to help him recall some of our experiences as teachers. His comments about 

rectifying mistakes made me realise that there are also mistakes I made when teaching sexuality 

education and I needed to rectify them. There are words that I did not want learners to talk about 

because they were not in line with my beliefs. Figure 4.3 below is a photograph of the duster. 
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Figure 4.3 Photograph of the duster shared with Mr Zaca during our meeting 

 

During our conversation, Mr Zaca indicated that “our school is deeply located in the rural areas 

and community members are still rooted into their cultural beliefs and practice. They still believe in 

practices of the past that are no longer practiced in some areas. They still believe in practices of 

educating young girls to keep them pure until they get married. There are other cultural practices 

that they still believe that needs to be done. This strong cultural values instilled by the community is 

also transferred to their children. These children come to school with these beliefs and as teachers 

we will have to teach learners to understand other concepts that culture failed to appropriately 

teach them.” 

 

All of this made me realise that learners come to school with this prior knowledge from home, the 

community, and even from their friends. It happens that some of the knowledge is not correct and 

they need to be taught the correct content. When I prepare my sexuality education lessons in the 

future,  I will take cognisance of the cultural beliefs that are entrenched in the minds of the learners. 

My teaching methodology must also touch on other aspects of culture as the community priorities 

cultural beliefs and customs. 

 

Mr Zaca also reminded me of the incident when we had parents coming to school complaining 

about the marks of their children. Mr Zaca said parents of learners that were not performing well, 

were invited to monitor the work of their children but did not show up to the meeting. Teachers 
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could not communicate with parents about the methods learners could use to improve their school 

performance. He said parents only came to school when there were serious problems and never 

came to check on the progress of their children. This had a negative impact on the way we are 

teaching. We are afraid that parents will come and storm the school if we ever say anything they did 

not like. Mr Zaca mentioned that parents believe that the teaching of their children is solely the 

responsibility of teachers and they have no role to play. They say teachers are paid to do this job so 

parents must not be involved. This applies even to teaching sexuality education.  

Most parents do not talk about sexuality education to their children. They believe it’s the duty of 

teachers at school to start the conversation. The only time parents start to converse with their 

children about sexuality education is when their child is already pregnant. On the other hand, as a 

teacher, I believed that the conversation on sexuality should start at home so learners come to 

school with prior knowledge from their parents. Mr Zaca said, “There is something that you need to 

understand, some parents are really afraid to talk about issues of sexuality education with their 

children. They have the view that it is the responsibility of teachers to start the conversation. Most 

of the times when parents are asked if they do have engagements on this topic, they make statements 

that teachers are paid monthly to teach our children. On the other hand, teachers at school they are 

of the view that learning about such topics should start at home. Teachers should be confirming and 

putting a stamp on what learners already know from their parents It’s unfortunate that most of 

these learners start to learn about sexuality education from people who do not have adequate 

information. They start to learn about sexuality education from their friends.  

 

During the meeting with Mr Zaca, I came to realise that in actual fact, parents are afraid to start 

conversations around this topic. When nothing is done by parents to address issues of sexuality 

education, matters get very difficult for teachers. Parents should be working with teachers to also 

educate children about sexuality education.  

During our meeting, we spoke about how we have technological devices at school but some older 

teachers find it difficult to use these technological facilities. These devices such as computers and 

tablets are available at school but some of teachers cannot use them. Mr Zaca recalled one incident 

when I was struggling with the tablet and one learner effortlessly was able to diagnose the problem 

and fixed it. Mr Zaca indicated that technology must be used by teachers to teach sexuality. He said, 

“Most of our learners are already ahead when it comes to using technological devices. They were 

born with all these devices readily accessible, and they do not have any problem with working with 

them. Some of us used computers at varsity and others started using computers at work. Since they 
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are already using technology, let us come up with innovative ways to teach them using 

technological tools.” 

 

From this meeting, I realised that I hardly use tablets or computers to teach my lessons. I write or 

print notes. One time, when I brought tablets in the classroom to do research on a particular topic, 

the whole class was over the moon. They even begged me to come back with the same topic that 

required tablets. Reflecting on these conversations, I realised that we have to come up with 

innovative and creative ways of teaching about sexuality. We use traditional teaching methods and 

yet these learners are technological savvy compared to older teachers. In my conversation with Mr 

Zaca mentioned that external stakeholders in the education sector like the Circuit and the district 

need to make sure that they suppo 

 

After my meeting with Mr Zaca, I was curious to find out more about how I could use technology to 

teach sexuality education to my learners. I consulted some literature and found out that Jolly et al 

(2020) conducted a number of small studies on using technology for teaching sexuality education in 

classrooms that showed a positive effect on attitudes, skills, knowledge, and the creation of 

engaging learning environments. The combination of traditional classroom teaching and digital 

media encouraged learners and teachers to engage in discussions about sexuality. In a study by 

Decker et al. (2022), it was found despite a few implementation challenges, learners tended to be 

more involved when they actively interacted with the sexuality education content using technology. 

I thought about this very seriously and I decided that I would explore the use of technology in 

teaching some of the sexuality education content that I felt uncomfortable with. This must be done 

with the contribution of external stakeholders like subject advisors to empower teachers in school. 

Subject advisors have a huge role to bring innovative and creative technological methodologies of 

teaching sexuality education. 

 

4.6 Meeting my former learner, Nothando 

After days of planning the meeting with Nothando, we were able to meet for the first time face-to- 

face. Our last meeting was when I invited all the participants to the online meeting. I had been 

communicating with her parents to ensure that the meeting takes place and to make the parents 

aware of the meeting. I did not want to take my learner to the restaurant for our meeting. There is a 

perception at my school that male educators have love affairs with learners. I decided to have our 

meeting at school and I also invited her mother to be with us. I did not want the parent to be in the 
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meeting as the participant said she was not comfortable to speak in the presence of her mother. We 

had to have a private meeting and the parent waited outside. I reflected in my journal about this 

meeting before it started as indicated below: 

 

I am a bit nervous about this meeting. I explained everything to the parent about the study, but I 

feel the parent does not trust me. This is not only her who does not trust male educators. Over 

the years I had invited some learners to come to school to assist with other schoolwork when it 

was not their time to be at school and my request was not accepted by parents. During the 

Covid 19 pandemic there was a rotation of grades and classes to make space for social 

distancing. Other grades would come twice a week and allow other grades to use the same 

space. This was government’s attempt to fight the virus. This meant that other learners would 

stay at home. I requested learners that were at home to come to school and assist me with my 

other schoolwork. Parents came guns blazing that I had invited their children. They even said 

they suspect I have an affair with them. I ended up telling learners not to come and assist me. 

Going to this meeting, I had that in mind, however the parent was very understanding and 

agreed to stay outside while our meeting was in progress (Personal journal entry, July 2021). 

 

I requested that we meet in one of the classrooms that I used to teach Life Orientation. I wanted her 

to recall some of the memories that happened in the classroom. When she got into the class she 

started smiling and said, “It feels like I was here yesterday. I remember all the things that we did in 

this class and how we would make noise while the class was in progress. It is so sad that some of 

the learners we were with here are no more.” 

 

When she said that, I jumped up to start the conversation and told her that I had the register for her 

class and I would like to read out some of the names as it would happen when we began our 

lessons. After reading out the names from the class register, I wanted her to share some of the 

memories when the names of her former classmates are called out from her class. I started reading 

out names and she started laughing when I called out some of her friends’ names. I used the class 

register as my artefact to trigger some of the memories when the names of her classmates were 

called out. Samaras (2011) points out that artefacts are very helpful to trigger and bring back some 

memories of the past. The exercise brought back some memories. She started shouting out names of 

the learners that were disrespectful in class.  
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As the meeting progressed, Nothando said at times they did not take Life Orientation seriously. She 

said, “We really thought Life Orientation was that subject that anyone can pass and it was very 

easy as it mostly touched on general life issues such as health, society, education and sexuality. We 

thought this subject was wasting our time. There were other subjects that we really took seriously. 

You also did not take this subject very serious Sir. There are times that you would come and teach 

other subjects during the Life Orientation period. All of this really confirmed to us that LO was a no 

big deal subject. I remember one day you came into our class for L.O, but you started to motivate 

us to be serious about life and start to have life goals. We spent about 45 minutes of the period 

listening to you preaching to the whole class. Some learners ended up shouting amen. All these 

incidents were just a confirmation that this subject is easy and it is not really important. We were so 

sure that no one will fail the subject.” 

When the meeting began, Nothando was very tense, but as the meeting progressed, she became 

calmer and opened up about some of the issues that we were talking about. The classroom that we 

used contributed to making her feel free to speak openly. The idea of allowing her parent to wait 

outside during the meeting was also a good move. There are other memories that were triggered by 

the environment we were in. 

 

This meeting opened my eyes in very different ways that I was not even expecting, It brought in the 

idea of an unplanned curriculum. Beside the intended curriculum, there is also another curriculum 

that we are not intentional about but learners will pick up along the way. I had no idea that these 

learners were noticing when I began motivating them during my LO lessons. I had no idea that they 

were noticing even when I taught other subjects during the LO lesson. All these things they learnt 

from me when I was not aware that I was actually teaching them something. They even concluded 

that LO was not really important if the teacher of the subject sometimes used the lesson to teach 

other subject content. I came to realise that teachers need to be careful about the unplanned 

curriculum, it can lead to a negative perception for the learners. After the meeting, I reflected on 

some of the things that happened during the meeting as provided below. 

The meeting took another direction that I was not expecting at all. My participant touched on 

very serious matters that I did not pay much attention to. I was shocked to learn that learners 

learn from us even if we are not aware that we are teaching them. They learn things that we did 

not plan to teach. The meeting was an eye-opener for me forcing me to review the way I do 

things going forward. I need to try, by all means, to separate my church self from my teaching 

practice self. In the past, I could not separate my two identities and they have been making my 
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learners uncomfortable and that will have a long-term negative impact on my leaners (Personal 

journal entry, July 2021) 

 

My meeting with Nothando made me realise that teaching Life Orientation to learners the way I was 

teaching, especially the sexuality education lessons was not contributing to my learners’ knowledge 

advancement of their own sexuality. Apart from using the LO lesson to teach other subjects, 

learners were mindful of being open about sexuality issues as they saw me as this holy man who 

preached to them about the church. Learners are perceptive and associated me with the church and 

even reported learners who were speaking about sexuality to me. Literature has assured me that 

young people benefit from comprehensive, inclusive sexual education in school and sexuality 

education doesn’t make children more likely to have sex, but it increases the odds of having safer 

sex (Boskey, 2023). I also realised that parents were not shying away from their responsibility of 

teaching their children about sexual issues. When they don’t feel comfortable or confident about 

discussing sexuality education with their children, knowing this information will be provided in a 

safe space at school can be a relief. I also came to realise that I was influenced by my sociocultural 

environment, I am an influential adult in my learners’ lives therefore I must support them and 

promote their sexual health and well-being. This should happen even if the learner does not 

conform to my standards of behaviour for example discussing sexuality issues at school. I also came 

to realise that teaching comprehensive sexuality education at school will not deter me from 

maintaining my own personal beliefs, moral views, and values provided I do not impose them on 

my learners. 

 

4.7 Meeting with my sister 

Meeting with my sister was not a problem. I called her to arrange our meeting and she indicated that 

I should come home for our face-to-face meeting. I am currently staying in Durban and my sister is 

in Empangeni in KwaZulu-Natal. Empangeni is located on the northern part of KwaZulu-Natal and 

it is more than 157 km away from Durban. When you are travelling to Empangeni, you must give 

yourself one and a half hour to get there. This small town is in the hilly countryside overlooking the 

flat coastal plain and is part of the major harbour town of Richards Bay. My home is situated in 

eMatshana, a rural area that is very close to Ngwelezane Township. We moved to eMatshana in the 

year 1999 from Mevamhlophe where I was born.  

I reflected on the meeting with my sister as included below.  
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When my sister had looked at the picture that I presented, I asked her to share any experiences of 

me growing up as a child. She started by laughing and narrated some of the events she remembers, 

“Growing you were very shy and reserved. You spent much of your time sitting and playing alone in 

your corner. You did not like talking much with other kids and we even thought you struggled to 

speak. We did not have much when we were growing up because our parents could not afford to 

buy us toys. We ended up using whatever was available to play with. You would take bricks and 

play with them as if they were toy cars. You spent all your childhood at home till you went to grade 

one. We did not have day care facilities like how it is now. You were my responsibility, and I had to 

make sure that you had your breakfast early in the morning, I changed your nappies and I made 

sure you were well fed throughout the day”.  

 

As the conversation progressed, my sister could not touch on any topics or points that were in 

relation to sexuality education. I had explained my study to her but she did not feel comfortable to 

share any comments that are in line with sexuality or sex education. I was also not comfortable 

posing any questions. This is due to the fact that growing up at home, there was no time when we 

could openly talk about sexuality education or sex for that matter. Growing up, I would prefer to 

talk to my peers. I couldn’t speak about any topics of sexuality with my brothers let alone my sisters 

and my parents. Even to this very day, I have never heard my father giving any of my siblings 

advice with regard to sexuality education. This was one topic that was never discussed. There was 

no reasons or any rule that was set down which prevented us from talking about sexuality 

education, it was just given that. it was wrong to talk about these issues but nobody explained why 

it was wrong.  So strong were our sociocultural influences that it was an accepted fact that even in 

the privacy of our home, we did not break the rules and discuss matters of sexuality.  

 

My sister continued to explain that while growing up, I spent most of my time going to church. She 

narrated my journey with church, “Our family is grounded in a religious background and we spent 

most of our time going to church. Our upbringing was mostly inspired by church values. On 

Sundays, everyone would dress up and get ready to go to church. A proper meal was prepared and 

we would eat that special meal after church. On Sundays, we would dress in our formal clothes that 

were for Sundays only. This was one aspect that was really respected by everyone. Parents would 

always teach us that going to church is very important and we would be given lessons about why we 

should always pray and keep our trust in God. The preacher would tell us to stay away from 

anything that was against the will of God”. 
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Listening to my sister sharing stories about how church was regarded as a crucial part of our lives 

and how the religious teachings were inculcated into our lives, made me realise that everything I did 

then and presently, was influenced by the teachings I got from church. At times I would be 

unconsciously say things that I heard from a preacher or any member of the church. That is how 

deep these teachings have been rooted in my mind and heart. They have shaped my view of the 

world and they control most of my decisions. As a result, these teachings infiltrate my lessons. I felt 

that if a person did not have the same view as mine, that person was wrong. At times, I wanted to 

impose my reality onto others and forgot that we have different realities and we interpret our 

realities differently. After the meeting with my sister, I reflected on some of the things that 

happened during the meeting. 

 

This was a very different meeting from all the meetings I had with my participants. I did not 

expect it to be the way it unfolded. I was very uncomfortable to ask certain questions, I ended 

up appearing as if I was not fully prepared for the meeting. All of this was due to the fact that I 

was not comfortable to talk about sexuality issues with my sister. My background at home did 

not fully prepare me to be open about issues of sexuality. When I analysed our meeting I could 

tell that my sister was not comfortable to talk about sexuality education. I noticed this when I 

was explaining the research study topic. (Personal journal entry, August 2021). 

 

During this meeting I came to the realisation that the issue of sexuality is still a problem to me and 

my family members. As much as we are all grown up, we still cannot have a proper conversation 

about these issues. My sister has three children and there is a  high chance that she still cannot talk 

about sexuality education with them. I still find it hard as well to talk about these topics. Reflecting 

on my past lived experiences made me realise that I still need to work on myself and be able to open 

up on these issues. Moreover, church teachings have immensely contributed to how I view sexuality 

and sexuality education. I have certain beliefs about sexuality which I sometimes pass on to my 

learners during the lessons. At times, I do not fully explain those beliefs about sexuality education 

but I am working on that. Hopefully, I will be more open-minded about sexuality education in order 

to be a more effective teacher and improve my practice. 
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4.8 Summary of the chapter  

In this chapter, I provided the detailed process that I followed to engage with all my participants for 

this study. The chapter was aimed at responding to my second question for this study. “What can I 

learn from exploring my lived experiences to improve my practice?  

Looking back at all the engagements, I was able to draw some learnings from studying my past 

lived experiences. These engagements made me realise that there are things that I can learn from 

my past to improve my practice and also contribute positively to the teaching sector. Studying and 

reviewing their comments made me conscious about the discoveries and opportunities that exist in 

teaching sexuality education. I discovered facts that made me sad and also other elements that 

required me to work on myself to become a better and empowered educator. 

In the next chapter, which is the last chapter of the study, I provide a detailed explanation of some 

of my learnings by engaging in this self-study.  In conclusion, I narrate some of the aspects that I 

would like to investigate further in the future.  
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CHAPTER FIVE 

REFLECTING AND LEARNING FROM MY JOURNEY 

 

5.1 Introduction  

The purpose of my personal history self-study was to explore discoveries and opportunities of 

teaching sexuality education. I was of the view that exploring discoveries and opportunities that 

may exist in teaching sexuality education can assist me to improve my practice as a sexuality 

education teacher. In the previous chapter, I responded to my second research question: What can I 

learn from exploring my lived experiences to improve my practice? I narrated how I engaged my 

friend, colleague, sister and my former learner as my participants in this study. As I was conducting 

this research study, I had meetings and discussions with my participants. The aim of these 

engagements was to get ideas and suggestions of teaching sexuality education to improve how I 

teach. 

In this chapter, I explain in detail some of my learning that emerged from this study. But first, I 

provide an overview of the thesis. 

 

5.2 Overview of the thesis 

Chapter One 

In chapter one, I introduced my research study which is a self-study of my practice as a sexuality 

education teacher to identify possible discoveries and opportunities of teaching sexuality education. 

I also provided a background to this study and the focus, purpose and rationale for the study. A brief 

introduction to the participants and the location of the study was also provided. I introduced the 

objectives of this research study and my two research questions: What can I learn from my personal 

history about how I learned about sexuality education? What can I learn as new possibilities for my 

practice when teaching sexuality education? I then explained how a socio-cultural theoretical 

framework underpinned this study. I provided a brief description of the research methodology 

adopted in this research study and the participants. I also clarified all the key concepts included in 

this study and I introduced all my participants in this research study. The chapter concluded with an 

overview of the entire thesis and a brief summary of the whole chapter. 
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Chapter Two 

I commenced chapter two with an introduction and then proceeded to discuss the research design 

which included amongst other aspects, the research methodology adopted in this study. I also 

included under research design, a detailed description of the research setting and the participants in 

this study. Next, I provided a data generation table which outlined the data sources and methods that 

I used to generate data for my study. Ethical considerations were discussed next and I explained 

how I established trustworthiness in this study. This was followed by a description of the challenges 

I encountered in this study and how I overcame these challenges. I concluded this chapter with a 

summary of the chapter. 

 

Chapter Three 

In chapter three, I responded to my first research question: What can I learn from my personal 

history about opportunities and discoveries of teaching sexuality education in Senior and Further 

Education and Training Phase? I began this chapter with an introduction to lessons from my life 

and I presented my educational journey during the different stages in my life. I first discussed my 

family life, then I went on to discuss my life with my father and mother. I then speak about life with 

my siblings and then describe my experiences with the church and then my friends. I explained how 

these different people that I interacted with in my life’s journey, played a pivotal role in shaping my 

teaching of sexuality education. I narrated pleasant and  unpleasant incidents that unfolded in my 

life growing up in the rural areas. I used visuals such us memory drawings, photographs and collage 

to tell a story about my life. Looking back at my lived experiences, helped me to get a better 

understanding why I taught sexuality education the way I did.  

 

Chapter Four 

In this chapter, I respond to my second research question: What can I learn from exploring my lived 

experiences to improve my practice? To address this question, I planned and arranged meetings and 

discussions with my participants. To help me recall some of my teaching experiences, I used 

artefacts, memory drawings, journal entries and discussions. These tools helped my participants and 

I to remember and share some of our experiences. Next, I explained how I engaged my research 

participants throughout this research study. I first describe how I met with all my participants 

together where I explained about my research study. Next, I describe my meeting with my long-

time friend Smangele and then I narrate my experiences with my meeting with my colleague, Mr 

Zaca. I describe how I used a chalkboard duster as an artefact to help Mr Zaca remember some of 
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our experiences as teachers. I follow this up with a narration of my meeting with my learner 

Nothando where I used the class register as an artefact to help her recall some of our classroom 

experiences. I then discuss my meeting with my sister which did not make much of a contribution to 

learnings about sexuality education when I was younger despite using a memory drawing to trigger 

her recollections of the past. I found that our upbringing and our religious and family beliefs still 

influenced any discussion about sexuality education. I concluded this chapter with a brief summary 

of the entire chapter. 

 

Chapter Five 

In this concluding chapter, I discuss my reflections and learnings from my past experiences. I 

commenced the chapter with a brief introduction then I provided an overview of the entire thesis. I 

next provided a reflection on my learnings from undertaking this study. I follow this up with a 

collage to communicate my learnings. 

 

5.3 Reflection of my self-study journey 

In order to make sense of my learning from this research study, I developed a collage that helped 

me communicate my learnings. Creating a college, helped me identify the following learnings from 

my past lived experiences.  

1. Understanding the impact of my religious influences when teaching sexuality education. 

2. Importance of learner-centred teaching to allow for learner voices to be heard during my 

teaching. 

3. Working with external experts to facilitate learning. 

4. Creating a supportive relationship with learners. 

Putting together this college helped me to respond to my research questions: What can I learn from 

my personal history about opportunities and discoveries of teaching sexuality education in Senior 

and Further Education and Training Phase. What can I learn from my personal history about how I 

learned about sexuality education? 

 

In order to create this collage, I had to analyse all the responses from my research participants and 

critical friends. All the images that are included in the collage represent very significant learnings 

from my research study. After going through all the participants’ responses, I had to think of images 
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past lived experiences during my research study, I realised that my exposure to church activities and 

being active in the church contributed a lot to the person I have become. I spent most of my time 

studying and analysing the photographs of my church activities and I recalled sermons and 

teachings that were presented to us. Most of them were discouraging us from having any kind of 

conversation about sexuality education. As shared in chapter three, during sermons preachers were 

totally in disagreement with sexuality education and anything that was in relations to sex.   The 

church insisted that young people must avoid at all costs, to be sexually active because that is 

regarded as a sin and God does not approve of it.  

 It was instilled in me that talking about sexuality education was against God and my family values. 

My view and thoughts about sexuality were deeply rooted in the teachings from church. This 

influenced me to view anyone discussing or talking freely about sexuality education as someone 

possessed by the evil spirit. These influences become evident during my lessons as I could not 

allow learners to openly ask or converse around issues of sexuality education. This led me to even 

leave out some of the topics that I felt were uncomfortable at times as pointed out by Alldred, David 

and Smith (2003, p. 95), “The sensitive nature of discussing sex and sexuality in the classroom is an 

issue amongst most educators”.   

This revelation helped me to be consciously aware of these habits which have the potential to 

disturb the culture of teaching and learning. During a conversation with the participant who was my 

former learner (see chapter four), she reminded me of how in one class, I forced a boy to leave the 

classroom because he brought condoms to school. During our engagement, the participant reminded 

me how I started to preach to them when the condom was discovered. Sex and sexuality topics 

seemed to be very difficult and challenging topics for me. Teachers are a very important link when 

it comes to delivering content and when they are in the position of not being comfortable to freely 

share the content of the curriculum, they might compromise the right of learners to education. This 

study made me realise that, as a teacher, I need to ensure that my religion, culture, and beliefs do 

not infringe on and impede the proper delivery of the curriculum. I now believe that my teaching 

must be driven by the curriculum requirements. Teachers must not allow and or impose their beliefs 

and values on their learners. Sometimes, these beliefs might stand in the way of good rapport 

between a teacher and the learner. 

After conducting the study, I become aware that I might have not covered certain important topics 

under the Life Orientation curriculum due to me not being comfortable with certain elements of the 

curriculum. I was taking away the opportunity for learners to gain new content knowledge and help 

them to develop their understating when it comes to sexuality education and thus contributing to 
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learners not making correct decisions about their sexual behaviours. This could more than likely, 

lead to actions that could destroy the rest of their lives. 

5.4.2 Importance of learner-centred teaching to allow for learner voices to be heard 

My former learner, Nothando, expressed during our meeting, that I did not allow learners to speak 

without me pointing at them first. She also reminded me of how I always told learners that they 

need to listen to me during the lesson and not their friends (see chapter four). This made me the 

only voice heard in the classroom and all other voices had to be silenced. She indicated that I 

always reminded the learners that I have the knowledge so they need to always come to school and 

receive proper knowledge from me. She shared that they had many things they wanted to share, but 

they were afraid of my judgement  and how I discouraged them from sharing their ideas and even 

discussing issues of sexuality. In chapter three I alluded that I came to realise I was influenced by 

my sociocultural environment, I am the influential adult in my learners’ life therefore I must support 

them and promote their sexual health and well-being. This should happen even if the learner does 

not conform to my standards of behaviour for example discussing sexuality issues at school. 

 

After engaging in this research study, I came to realise  that I was behaving like “a sage on the stage 

and not the guide on the side (King, 2013) because I wanted them to be passive recipients of my 

knowledge. I treated them as empty vessels to be filled with my knowledge and my perspectives of 

sexuality education. This teaching methodology is characteristic of a teacher-centred approach 

where the teacher is the only one who has the power to share information and is at the centre of the 

learning process in the classroom. 

 

After this analysis, I made a conscious decision to allow my learners to be active participants during 

my lessons by adopting a learner-centred teaching approach in my teaching where I view learners as 

active participants in the learning process and co-contributors of the knowledge. I realised that these 

learners come from homes that I have never lived in and they have parents that are different from 

mine. This means they may have experiences that I did not have and should be allowed to share 

their experiences. According to Meyers (2017), teaching actions that push the agenda of the learner-

centred approach include allowing learners to exhibit their own knowledge, past lived experiences, 

ideas and thoughts. It allows everyone to be actively learning– even the teacher gets a chance to 

learn from learners. With this approach, the teacher serves as the facilitator of learning instead of 

being the instructor of everything in the classroom. Figure 5.3 is an image extracted from the 

collage in Figure 5.1 and represents a learner-centred approach to teaching. 
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5.4.3 Working with external experts to facilitate learning 

The culture of teaching and learning is not only the responsibility of a subject teacher; it is the role 

of different stake holders that have interest to see the positive development of the school. These 

stakeholders can be internal and even external. Internal stake holders include teachers and the 

school management team that controls and monitors the daily functioning of the school. There are 

also external stakeholders such as parents, DBE, traditional leaders and religious leaders. 

At my school, I observed a trend that parents do not seem too interested in the daily operations of 

the school. Some indicate that teachers are paid monthly to carry out their responsibilities of 

teaching and complain about the extensive amount of homework given to learners daily. They view 

all schoolwork as the function of the teacher. My participant Mr Zaca  also mentioned in chapter 

four that parents are not involved in the work of their children. Mr Zaca mentioned that parents 

believe that the teaching of their children is solely the responsibility of teachers and they have no 

role to play. They say teachers are paid to do this job so parents must not be involved. This applies 

even to teaching sexuality education. Most parents do not talk about sexuality education to their 

children. They believe it’s the duty of teachers at school to start the conversation. The only time 

parents start to converse with their children about sexuality education is when their child is already 

pregnant. 

However, parents have a huge responsibility to closely work with educators for the betterment of 

learners’ performance but there is a gap that exist in the parent- teacher relationship. If this gap can 

be properly addressed, the culture of teaching and learning would be better managed.  

In this personal history self-study of discoveries and opportunities of teaching sexuality education, I 

came to understand that teachers of sexuality education require ongoing professional development. 

This is because teachers come from different backgrounds with different sociocultural beliefs which 

may compromise the delivery of the curriculum. Sadly, the DBE does not play a significant role in 

the professional development of teachers that are teaching sexuality education at my school. The 

DBE should be conducting workshops with teachers on how to teach sexuality education effectively 

since it is a fairly new component of the LO curriculum, The Subject Advisors from the DBE 

should be taking an active role in enhancing sexuality education teaching skills to keep teachers up 

to date with new teaching methodologies that will help in improving the process of teaching and 

learning in schools. In chapter four indicated that subject advisors have huge responsibility to come 

up with more creative and technological methods of teaching.  In a study by Decker et al. (2022), it 

was found despite a few implementation challenges, learners tended to be more involved when they 
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Figure 5.5 An image depicting creating a supportive environment 

During this study I learnt that I have to take note of the learners’ behaviour during the lesson. Some 

learners, because of the painful experiences at home, when it comes to sexuality, might not want to 

engage on any issues of sexuality. Some may try to withdraw from the entire lesson simply because 

they do not want to engage on the content presented in class. I learnt that these learners must be 

counselled in private to better understand the reason for their uncommon behaviour during the 

lesson. Some show this behaviour because they have concerns or challenges that require additional 

urgent support. Therefore, I have created a program where every Wednesday, I sit down with boys 

and talk about challenges they are facing. This helps them to share all their worries and problems. 

Female learners are sent to female educators to share their concerns as well. 

 

5.5 Personal and professional learning 

I embarked on this research study to identify discoveries and possibilities for teaching sexuality 

education in the FET phase of schooling. In doing so, I have become more aware of who I am as a 

teacher of sexuality education so that I was able to move out of my comfort zone by thinking my 

own religious beliefs and morals were what my learners desperately needed. I have identified the 

discoveries and possibilities that my learners are their own people with their individual ideas and 

values and just tolerate me as their teacher but in actuality, as stated by Nothando, my former 

learner, they are not impressed with my religious preachings. Shulman (1991, 394) enlightened me 

that engaging in a self-study research project, “sheds light on the reality that is being examined”. 

The reality in my study is my teaching practice and personally I have come to see through my 

participants, the reality of learners’ true feelings about me and my religious viewpoints. 

Furthermore, Dewey (1966) said as teachers, we should not be afraid of making mistakes because 

making mistakes creates an avenue for learning and acquiring new knowledge. Likewise, I was 

terrified of being seen by my learners as someone lesser than the expert in the classroom. But now, I 

have been reassured by Dewey that it is okay to make mistakes as teachers and from making 

mistakes about enforcing my religious beliefs on my learners, I have now embarked on “something 

that is not there yet” (Engeström and Sannino, 2010, p.2) which is new ways of teaching my 

learners sexuality education without diluting the knowledge provided, with my lessons from the 

bible.  
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My professional development as a teacher of sexuality education, although not being fully realised 

as an effective teacher of sexuality education, is on the threshold of being improved because this 

research study has encouraged me to be more open and accept constructive criticism from others 

about my pedagogical practices. I am learning to put myself out there, be vulnerable and accept 

critical comments from others, namely, my colleagues and my learners and in this way, try out new 

ways of teaching sexuality education. Having the courage to put myself out there, is a sign that I am 

putting my personal ideologies under the microscope for scrutiny with the aim of improving my 

practice by taking a more reflective look at my own truths. This will ultimately contribute to my 

professional standing as a teacher of sexuality education.  

5.5 Methodological learning 

The methodological approach of self-study adopted in this research study helped me to intentionally 

and systematically explore and analyse my practice so that I could get a better understanding of my 

practice as a sexuality education teacher with the intention of improving myself and thus my 

practice. Hauge (2021, p. 2) posited that self-study research helps the research “identify the gap and 

contradictions between personal theory, own beliefs, thoughts, ideas and how own teaching is 

actually conducted”. This was exactly what occurred with my self-study which illuminated the 

difference between my normative religious beliefs which impeded my effective teaching of 

sexuality education and the actual proper way of teaching sexuality education. Using a self-study 

methodological approach increased my knowledge and understanding of teaching sexuality 

education and helped me to identify the challenges in my teaching by developing a reflective 

attitude to my teaching of sexuality education. Hauge (2021) state that through self-study, teachers 

can critically examine their own personal values and bring about positive changes in their practice 

by acknowledging that their personal values do not aways bring about positive results in their 

teaching. This was so true for me because I was bringing my personal religious beliefs and morals 

into the classroom without realising the impact it had on my learners. It took a meeting with my 

former learner to open my eyes that my own religious beliefs and norms was being imposed on my 

learners. Through this self-study, I will in future be consciously aware not to impose my religious 

beliefs on my learners and teach sexuality education without letting my personal morals and values 

cloud my judgement. 

 

Self-study also introduced me to not work in a silo but to interact with others in my context such as 

my colleagues and my learners. Previously, I was teaching as the expert provider of the knowledge 

on sexuality education. However, my self-study research study has encouraged me to engage with 
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others around me who may be more knowledgeable and therefore broaden my knowledge base. My 

research study also made me realise that I was treating my learners as if they came to my classroom 

without any prior knowledge of sexuality education. Engaging with my ex-learner widened my 

perspective into hearing that my learners may know more than I do. I may know the theoretical 

knowledge but I was too closed-minded because of being grounded in my religious teachings to 

accept the realities of the world such as the incident when I asked a learner to leave my classroom 

because he brought condoms into school. I now realise how contradictory my teaching was because 

I should have applauded that learner for having condoms which is practising safe sexual activity. 

Instead of just reminding the learner not to expose the condoms at school and respect the other 

learners, I chastised and humiliated him by removing him from my classroom. Self-study made me 

reflect on my actions and question myself on what message I was sending to the learner. On the one 

hand I was preaching about learners practising safe sexual activity and on the other hand, I was 

reprimanding a learner for having condoms. 

 

Zeichner (1999) informed me that learners “mirror” (p. 37) their teachers and if I was behaving that 

discussions about sexuality education and sexual activity was a taboo topic and those who engage in 

such dialogue are possessed by an evil spirit, then learners will get the idea that sexuality education 

was a topic not to be discussed. Whilst I may have not been doing this explicitly, my behaviour and 

my religious preaching in the classroom to learners, implicitly gave my learners that idea. 

Teenagers are impressionable and I was teaching teenagers about a topic that almost all teenagers 

are curious about. My self-study research methodology encouraged me to be more mindful of how I 

behave in the classroom and what I say and more importantly, how I say it. 

 

Hence, adopting a self-study methodological approach as had multiple benefits for me as a 

researcher  because of the opportunities provided by self-study which other conventional research 

methodologies may not provide which was to look at myself critically. As Mc Niff (2007, p. 328) 

illuminated that self-study is about taking a “meta-perspective” about your teaching in that we need 

to take “a step back from personal experiences and examine our teaching in a free and detached 

way”. 
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5.6 Conceptual and theoretical learning 

In this study, I have clarified certain concepts namely sexuality education, curriculum policy, 

enacted curriculum and teacher learning. These concepts play a very crucial role in shaping how 

individuals view sexuality. Clarifying these concepts allowed me to acquire an integrated 

understanding of these concepts and how to apply them in the various situations that arose during 

my research study. Having a conceptual understanding of these concepts gave me the opportunity to 

actively engage with my research study. This was possible because I had a deep understanding of 

these concepts and was able to interact with my participants effectively and explain to them about 

my study and gather data from them. Also, having a conceptual understanding of these significant 

concepts, reduced the possibility of misconceptions in my data gathering and analysis. Knowing 

exactly what I needed to complete my study also saved time and effort as when writing up my 

thesis, I did not focus on information that was irrelevant to my study. 

 

Apart from my conceptual understanding of the significant concepts used in my study, I also 

situated my study within the theoretical framings of the socio-cultural theory. Through the 

theoretical assumptions of this theory, I learned that society, parents, family and others that a person 

interacts with, has a significant influence on their development into adulthood. Prior to embarking 

on this study, my knowledge of the socio-cultural theory was limited and now I learnt a very 

important fact that a person’s cognitive development and functioning is greatly impacted by their 

interactions socially. I was initially confused about why I always wanted to preach about my 

religion and inculcate Christian lessons from the bible into everyone I meet. My friend Smangele 

also told me that growing up, I had very little interest in girls, parting and socialising. I used to 

think that I was weird but now I realise that my mother and her devotion to the church influenced 

how I grew up. Without much interaction with my father, my mother and older siblings were the 

dominant people in my life who influenced my development. Also, growing up in a tight-knit rural 

community steeped in Christian principles and bible teachings. I learnt that all these influences 

impacted on my development. 

 

Another important learning that emerged from using the socio-cultural theory was Vygotsky’s Zone 

of Proximal Development (ZPD). I heard about it and had a brief introduction to ZPD but never 

implemented its principles. But now that I have a deeper understanding of ZPD, I can take 

advantage of the ZPD by providing guidance and support to my learners to reach their goals. I have 

also come to realise through the socio-cultural theory that emphasise the importance of culture in 
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the learners’ development, I will try to inform learners that their traditions and traditional customs 

play a very big role in their development without enforcing my own religious beliefs onto them. 

 

5.7 Recommendations for future study 

Although I have undertaken this self-study which has resulted in some positive learnings, there still 

exists room for further study on how to teach sexuality education effectively. Further study has 

become necessary on issues of teaching strategies that are relevant and engage learners in the 

classroom. Also, issues that have been avoided previously for example, identifying learners as gay, 

bisexual, lesbian, transgender and queer (LGBTQ) require more extensive investigation. Sexual 

health education and an age-appropriate curriculum with issues of sexually transmitted diseases and 

unintended pregnancy is another area that needs more investigation. Importantly, teacher reflection 

and collective conversations must be promoted. It is only when we start to look within, to find what 

it is that is preventing us from engaging fully with the LO content, can we start to see new 

possibilities for change.  

 

5.8 Conclusion 

This self-study of practice to identify the possibilities and discoveries of teaching sexuality 

education has allowed me to not only reflect on my own practice but has also given me the 

opportunity to develop both personally and professionally. In this research, I found that it was 

important for me to look back at my teaching to evaluate why and how I taught sexuality education 

in the FET Phase, the way I did, with the aim of improving my practice. I also narrated in this 

chapter five, my conceptual and theoretical learning and my methodological learning. I also gained 

in-depth understanding of the socio-cultural theoretical framework. I conclude this study by stating 

all these different learnings will contribute in their own way to improvement of my practice.  
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Appendix B: Informed Consent 

 

UKZN HUMANITIES AND SOCIAL SCIENCES RESEARCH ETHICS 

COMMITTEE (HSSREC) 

INFORMED CONSENT  
 

Informed Consent to Participate in Research 

 

Date: 

My name is Emmanuel Phumlani Nkwanyana, from the Department of Curriculum Studies, , 

University of KwaZulu-Natal. Cell number  e-mail epzikode@gmail.com 

You are being invited to consider participating in a study that involves research where I study 

discoveries and opportunities of teaching sexuality education. The aim and purpose of this 

research is to understand what I can learn from my personal history of how I learnt sexuality 

education. It is also to understand what I can learn from experiences that can improve my 

teaching practice. The study is expected to involve five participants in total. It will involve the 

following procedures, discussions, reflective journals, memory drawings, and audio recordings. 

The duration of your participation, if you choose to participate in this study, is expected to be 

Three Months. There are no known physical, economic, social or psychological risks associated 

with participation in this research study. There are no monetary benefits offered for your 

participation, however you will have the opportunity to reflect on your own involvement in 

sharing information required by this study. This study has been ethically reviewed and approved 

by the UKZN Humanities and Social Sciences Research Ethics Committee (approval 

number_____). In the event of any problems or concerns/questions you may contact the 

researcher at ( ) or the UKZN Humanities & Social Sciences Research Ethics 

Committee, contact details as follows:  
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HUMANITIES & SOCIAL SCIENCES RESEARCH ETHICS ADMINISTRATION 
 

Research Office, Westville Campus  

Govan Mbeki Building 

Private Bag X 54001  

Durban  

4000 

KwaZulu-Natal, SOUTH AFRICA 

Tel: 27 31 2604557- Fax: 27 31 2604609 

Email: HSSREC@ukzn.ac.za    

 

Participation in this research is voluntary and you may withdraw your participation at any point. 

In the event of refusal/withdrawal of participation you will not incur penalty or loss of 

treatment or other benefit to which they are normally entitled. 

The information gathered from this will be kept as confidential as possible. The participants’ 

real name or any identifiable information will not be used in the reports and all files, but 

information will be used for academic research reports 

 

------------------------------------------------------------------------------------------------------------------ 

DECLARATION 

 

CONSENT  

 

I………………………………………………………………………………………………………………………… (Full Name of 

participant) have been informed about the study entitled Discoveries and possibilities for 

teaching sexuality education in the Further Education Training phase: A personal history self-

study by Emmanuel Phumlani Nkwanyana. 

I understand the purpose and procedures of the study (add these again if appropriate). 
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I have been given an opportunity to answer questions about the study and have had answers to 

my satisfaction. 

I declare that my participation in this study is entirely voluntary and that I may withdraw at any 

time without affecting any of the benefits that I usually am entitled to. 

I have been informed about any available compensation or medical treatment if injury occurs to 

me as a result of study-related procedures. 

If I have any further questions/concerns or queries related to the study I understand that I may 

contact the researcher at ( ). 

 

If I have any questions or concerns about my rights as a study participant, or if I am concerned 

about an aspect of the study or the researchers then I may contact: 

HUMANITIES & SOCIAL SCIENCES RESEARCH ETHICS ADMINISTRATION 

Research Office, Westville Campus 

Govan Mbeki Building 

Private Bag X 54001  
Durban  
4000 

KwaZulu-Natal, SOUTH AFRICA 

Tel: 27 31 2604557 - Fax: 27 31 2604609 

Email: HSSREC@ukzn.ac.za  

 

I hereby provide consent to: 

 

Audio-record my interview / focus group discussion YES / NO 

Video-record my interview / focus group discussion YES / NO 

Use of my photographs for research purposes  YES / NO 
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____________________      ____________________ 

Signature of Participant                            Date 

 

 

____________________   _____________________ 

Signature of Witness                                Date 

(Where applicable)      

 

 

____________________   _____________________ 

Signature of Translator                            Date 

(Where applicable) 

 

  

 

 

 

 

 

 

 

 

 

 



94 
 

Appendix C: Letter to Critical Friends 

 

03 Midgreen Close 

Phoenix 

4068  

 

Tel: 031 8333 000 

Cell:  

Email: epzikode@gmail.com 

23 August 2021 

 

Dear Critical friend 

 

REQUEST FOR CONSENT TO USE FINDINGS FROM DISUCSIONS IN CRITICAL 

FRIENDS’ MEETING. 
 

Discoveries and possibilities for teaching sexuality education in the Further Education Training 

phase: A personal history self-study.  

The purpose of this study is to explore how I can learn from my lived experiences the discoveries 

and possibilities for teaching sexuality education in the Further Education Training phase. I reflect 

on my experiences since my primary school years, high school, and tertiary and as a post level one 

teacher. These memory journey experiences are very important for this study as they contribute in 

the data production process for this study.  My data generation methods include reflective journal 

writing, my memory drawings and artifact retrieval of photographs. 

By observing and re-examining my lived experiences I will explore how I can use this information 

and understanding to improve my teaching of sexuality education.  

This study is supervised by Dr Lungile Masinga who is a Senior lecturer at the school of Education, 

UKZN. Dr Masinga can be contacted telephonically at 031 260 3439. 

I hereby request permission from you to refer to our discussions in my study. I will only use this 

data if I receive written consent from you.  If I receive consent, I will use this data in a way that 

respects your dignity and privacy. My notes on your input to the study will be securely stored and 

disposed of if no longer required for research purposes. Your name or information that might 

identify you will not be used in any presentation or publication that might come out of the study.  
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There are no direct benefits to you from this study. However, I hope that this study will make a 

significant contribution to research on teacher development. 

I also wish to notify you that you have no binding commitment to the study and may withdraw your 

consent at any time if you feel the need to. If you withdraw your consent, you will not be prejudices 

in any way. 

If you have any questions relating to the rights of research participants, you can contact the 

University of KwaZulu-Natal Humanities and Social Sciences Research Ethics office. 

Thank you for your assistance. 

Yours sincerely  

Emmanuel Phumlani Nkwanyana 

______________________________________________________________________________ 

INFORMED CONSENT DOCUMENT FOR PARTICIPANTS 

TITLE OF THE STUDY: Discoveries and possibilities for teaching sexuality education in the 

Further Education Training phase: A personal history self-study. 

I, ----------------------------------------------------------- 

Hereby confirm that I understand the contents of this document and the nature of this study, and do 

consent to participate in the study.  

I understand that I am free to leave/withdraw from the study at any time if I want to without any 

negative or undesirable consequences to myself. 

I consent to the following data collection activities (Please tick) 

 YES NO 

Critical friend’s discussions   

I consent to the following data collection activities (Please tick) 

 YES NO 

Audio recording    

 

………………………………………………………………………… 

SIGNATURE OF PARTICIPANT                  DATE 



96 
 

Appendix D: Turnitin Report 

 

Masters Thesis 

by Phumlani Nkwanyana 

ORIGINALITY REPORT 

5% % 5% % 

SIMILARITY INDEX               INTERNET SOURCES                 PUBLICATIONS                               STUDENT PAPERS      

 

 

 

 

Submission date: 24-Sep-2023 02:05AM (UTC+0200 
File name: Phumlani_Thesis.docx (5.25M) 

Word count: 29074 

Character count: 144688 






