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Abstract



Issues of place and belonging are major themes in the play, Sophiatown, and are issues that
play a significant role in the lives of grade 11 learners. The history-based play, Sophiatown, is
studied across many South African secondary schools and was found to be suitable for this
study which aimed to explore grade 11 learners’ understandings and reflections of place and
belonging in the play, Sophiatown, and in their own lives. The theoretical framework
underpinning this study is two-pronged, using the theories of Place Attachment and Place-
Belongingness. This study used a qualitative case study within an interpretivist paradigm and
employed thematic analysis. The sample consisted of 102 grade 11 learners from a secondary
school in KwaZulu-Natal, South Africa. In analysing the text and learners’ responses from a
diary entry, Venn diagram, an open-ended questionnaire and focus group interviews, six
findings emerged. The overall findings may be categorised as follows: grade 11 learners’deep
reflections and understandings of place and belonging; the importance of place and belonging
for grade 11 learners; grade 11 learners’ astute reflections of their communities; recognition of
Sophiatown as a paradox; recognition of Sophiatown as a place of belonging; insightful
comparisons between place and belonging in learners’ communities and Sophiatown. Although
place and belonging remain wellresearched in the field of psychology, it was found to be
lacking in the field of education. There is a great deal of literature focusing on Sophiatown, the
place, and its history, but there appears to be limited literature available regarding the play,
Sophiatown, and even less literature available exploring issues of place and belonging in the
play. Thus, this study aimed to addressthese gaps. Seeing that issues of place and belonging
play a significant role in the lives of learners and remain major themes in the play, Sophiatown,
it is important that these areas are focused on while studyingthe text and that learners are given
the chance to draw on their own lives as this will allow valuable information to be

communicated in the literature classroom.
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Chapter 1
Introduction

1.1.Introduction

A deep sense of love and belonging is an irreducible need of all people. We are
biologically, cognitively, physically and spiritually wired to love, to be loved and
to belong. When those needs are not met, we do not function as we were meant to.
We break. We fall apart. We numb. We ache. We hurt others. We get sick. (Brown,
2019, p. 1).

Such sentiments, as conveyed by Brown (2019), are shared by Escalera-Reyes (2020), who
states that peopletend to have a desire to belong and to be an important part of something greater
thanthemselves. Taking the idea further Peter, Peter and Catapan (2015) highlight that a

disruption in our everyday environment can negatively affect our sense of belonging.

This study explores Grade 11 learners’ understandings of place and belonging as reflected in
the play, Sophiatown, and as experienced in their lives. While the play is situated within the
Apartheid era, the learners’ lives are not. There is a clear understanding that learners’ lives can
never be compared to life under Apartheid, as reflected in Sophiatown. However, the study
considers only aspects of place and belonging in both contexts, that of the play and of learners’

lives. This study works within a classroom of English First Additional Language learners.

The Department of Basic Education (2011) states that ‘Home Language’ is the language first
acquired by learners, whilst ‘First Additional Language’ is the language learnt in addition to
one’s Home Language. Lenyai (2011) points out that in a diverse and multilingual country like
South Africa, it is important for learners to become proficient in at least two languages.
Language learning in South African schools may include any of the official languages, namely,
Afrikaans, English, isiZulu, isiNdebele, isiXhosa, Sepedi, Sesotho, Setswana, Siswati,
Tshivenda, Xitsonga and other Non-Official languages (Department of Basic Education, 2011).
These languages are offered at different levels in a school setting. The First Additional Language
level assumes that learners do not have knowledge of the language when they begin school, but

it is developed as they progress through the different grades (Department of Basic Education,



2011). In the context of this study, the First Additional Language which learners have opted to
study is English.

This chapter introduces the study and outlines the rationale and purpose of the study. It also
provides background information regarding place and belonging; Sophiatown, the place, and
the Department of Basic Education’s requirements for grade 11 English First Additional
Language. This is followed by the inclusion of some of the key studies which have informed
this study and the objectives and research questions guiding this study are also highlighted. The
chapter provides an overview of the research process and delimitations of the study and

concludes with an outline of the structure of the dissertation.

1.2. Rationale/Motivation

| conducted this study due to personal and professional interests. Personally, being an educator
of History and English, the historical background in Sophiatown, a South African play which
explores issues of place and belonging, had piqued my interest. | became interested in exploring
learners’ understandings of place and belonging as reflected in the play, Sophiatown, and how
they, as the youth of South Africa, respond to the historical events affecting place and belonging

in this play.

Professionally, many learners attending the school at which | teach reside in informal
settlements. During conversations with the learners, | discovered that some learners and their
families are often stressed due to limited personal space, lack of resources available to them,
and the high rates of crime and violence. This leaves learners questioning whether or not they
really belong in their communities. Through these conversations and the teaching of the play,
Sophiatown, I made a connection between learners’ personal lives and the issues of place and
belonging in the play. Due to recognising the connection, | became interested in how learners
understand concepts of place and belonging in their own lives and what their reflective
comparisons reveal about place and belonging in their own lives and in the play being studied
in the English First Additional Language classroom, Sophiatown.

1.3. Purpose of the study
The purpose of this study is to gain a greater understanding of place and belonging, as reflected
in the play, Sophiatown, and how this reflects secondary school learners’ lives. Although place

and belonging remain well researched topics in the field of psychology (Bowlby, 1969;



Bronfenbrenner, 1979; Baumeister & Leary, 1995) and education (more especially belonging
of learners in a school setting) (Lee & Robins, 1998; Juvonen, 2006; Allen & Bowles, 2012), it

may be considered under-researched in terms of learners and their personal lives.

1.4. Background and context

1.4.1. Background

Place attachment and belonging are considered interrelated concepts (Njwambe, Cocks &
Vetter, 2019). Njwambe, Cocks and Vetter (2019) state that ‘place’ is a space where meaning
is created through personal, group and cultural activity. Place attachment can thus be understood
as a positive bond that people form with a place in which they feel comfortable and safe and
have formed a connection (Njwambe, Cocks & Venter, 2019). Booker (2016) states that a sense
of belonging comes from a feeling of relatedness or connection. A sense of belonging plays an
important role in connecting the person to the society and comes from a feeling of being attached
to a certain place (Antonsich, 2010). Any disruption in one’s usual environment can make one

feel uprooted (Williams, 2017), as was evident in South Africa’s history.

Williams (2017) explains how the lives of many South Africans were disrupted and they felt
uprooted following the Native Resettlement Act, No. 19 of 1954. This Act was implemented by
the National Party’s Apartheid system, which forcefully separated the different race groups
living in South Africa. The Natives Resettlement Act, No. 19 of 1954 allowed the National Party
to remove people of colour from any area within the district of Johannesburg (South African
History Online, 2019). This Act also affected areas such as District Six in Cape Town and Cato
Manor in Durban (Williams, 2017). With very little warning and no opportunity to oppose this
Act, many African, Coloured and Indian South Africans witnessed their homes being violently
destroyed (Williams, 2017). South African History Online (2019) reports that on 9™ February
1955, 2000 policemen, armed with guns and rifles, destroyed Sophiatown and removed 60 000
occupants of Sophiatown. This incident affected many individuals’ attachment to their
environment and sense of belonging (Williams, 2017). This historical fact serves as the catalyst
for the play, Sophiatown, which is the literary text being studied by grade 11 learners and which

is the focus of this study.

Studying South Africa’s history remains a key aim in South African education. The Department
of Basic Education’s (2011) Curriculum, Assessment and Policy Statement (CAPS) is a

document which outlines the curriculum and assessment policy for every approved school



subject. The CAPS document stipulates that in the Further Education and Training (FET) Phase,
which is grade 10 to grade 12, learners are required to study a minimum of seven subjects, four
of which are compulsory and three or more electives which may be chosen from approved
subjects offered by the school (Department of Basic Education, 2011). Of the four compulsory
subjects, two of these subjects must include Home Language and First Additional Language
(Department of Basic Education, 2011). According to the Department of Basic Education (2011)
at English First Additional Language level, literature should include any of the following two
genres: poetry, drama and a novel. Sophiatown, which focuses on individuals’ experiences of
forced removals and resultant identity crises during Apartheid, instigated by the Natives

Resettlements Act of 1954, is one of the prescribed dramas.

The play, Sophiatown, was first performed in 1988 and was written by Malcolm Purkey.
Malcolm Purkey, a director, facilitator and author, is one of the founding members of the
Junction Avenue Theatre Company, which has created politically conscious plays, and had a
great influence on theatre in South Africa (Theatre Lives, 2021). Purkey (as cited in National
Education Collaboration Trust, 2015, p.15) proudly made the following statement with regards
to his play, Sophiatown:

It is important for people to understand that the narrative for black people does not

begin and end in oppression. The issues surrounding the identity politics of

Apartheid form the backdrop — the play is about human beings first. It’s about

relationships, and it’s an entry into the wide canon of African literature that is out

there.

Sophiatown is a play which focuses on South Africa’s history and the lives of different
individuals living in Sophiatown in the 1950s, just before the forced removals caused by the
Natives Resettlement Act, No. 19 of 1954. This play relates the story of Ruth, a white Jewish
girl, who leaves the comfort of Yeoville to experience a different kind of life in Sophiatown.
She responds to an advertisement in which she finds herself living in 65 Gerty Street owned by
Mamariti, a shebeen owner. Other individuals residing in this house include Mingus, Mamriti’s
son, who is also a gang member; Lulu, Mamariti’s daughter who is of school-going age; Jakes,
a journalist; and Princess, Mingus’s girlfriend, who is also a prostitute. Charlie, Mingus’s good
friend, and Fahfee, a political activist, are also important characters in this play. This play can

be seen as paradoxical in nature as it outlines the diversity and vibrancy, as well as the violence



and difficulty of life in Sophiatown. The play focuses on how the lives of residents were

disrupted due to the forced removals during Apartheid.

Some of the key aims the Department of Basic Education (2011) hopes to achieve through the

teaching of literary texts, such as Sophiatown, are as follows:

e to ensure that learners acquire skills and knowledge in ways which are meaningful to
their own lives

e promote knowledge in local contexts

e equip learners with knowledge, skills and values required for meaningful participation
as citizens of a free country

e encourage an active and critical approach to learning, acknowledging the rich history

and heritage of the country

My teaching endeavours to achieve these aims by helping learners understand, through the text
Sophiatown, the importance of place and belonging and the role it plays in creating one’s
identity. My study, via the engagement with the text, promotes knowledge of local contexts and
acknowledges South Africa’s rich history as the text being studied and reflected upon is a South
African text which focuses on South Africa’s history. The engagement with the text, via the
teaching and the study, also helps learners to understand their roles as South African citizens in

creating a place where there is equality and belonging.

1.4.2. Context

This study took place at a secondary school in the Umgungundlovu District of Pietermaritzburg,
KwaZulu-Natal, for a period of one year. All South African schools are categorised into five
groups, ranging from quintile 1 (poor, under-resourced, no fee-paying schools) to quintile 5
(well-resourced, fee paying schools). This particular school is categorised as a quintile 5 school
due to its infrastructure and the toilet facilities available. The school contains basic facilities and
resources for teaching and learning, including a chalkboard and textbooks (which are often in
short supply, damaged and shared amongst learners). The school has a single playground but no

sports facilities or equipment available.



Although considered a quintile 5 school, this school serves learners who come from low-income
contexts, wherein crime, poverty and drug abuse are rife. Many learners apply for fee
concessions, due to the difficult financial circumstances in which learners’ parents/guardians
find themselves. The majority of learners come from surrounding informal settlements,
including Ezinketheni, Swapo and Haniville, as well as the Copesville suburb, wherein crime
and poverty are also rife. This school also has several orphaned children who come from Lily
of the Valley (an orphanage in Pietermaritzburg). Fifty-three learners at this school are classified
as orphaned and vulnerable. The school currently consists of 868 learners and 28 members of
staff. The school’s mission and vision statement highlight the school’s intention to provide a

holistic education, which allows learners to become active and positive contributors to society.

1.5. Key studies
This study draws on various research studies. However, the following studies were found to be

key in shaping this study.

There is a plethora of literary texts such as Don Mattera’s poem, The Day They Came For Our
House (Mattera, 1987b) and Williams’s (2015) poem, sophiatown, amongst many others. There
is also a great deal of research on Sophiatown’s history (Hannerz, 1994; Goodhew, 2005;
Naidoo, 2011; Erlank& Morgan, 2015), but there is limited research on the aspects of place and
belonging in the play, Sophiatown. This study serves to help towards filling this gap in
academia. The Sophiatown community of the 1940s and 1950s is often portrayed as a well-knit
community (Leta, 2020). Leta (2020, p.3) explains how participants in her study state that
Sophiatown “was one big family”, and this big communal family consisted mostly of African,
Indian and Asian families. Although not biologically related, they lived and treated members of
the community with care regardless of race, class and religious affiliations (Leta, 2020). After
the Native Resettlement Act, No. 19 of 1954, the Apartheid government destroyed this
multicultural community and thousands of residents witnessed their homes being destroyed
(Williams, 2017). Leta (2020) and Williams (2017) provide an understanding of the atmosphere
in Sophiatown and the context in which the play, Sophiatown, was written. Leta’s (2020)

research shows the impact that place and a sense of belonging has on one’s life.

In understanding concepts of place and belonging is Sophiatown and in learners’ lives, it is also
important to gain an understanding of learners’ sense of belonging in their own lives. Child and

Youth Wellbeing (2021) state that it is important for children and young people to develop a



sense of belonging as this aids their self-confidence and sense of identity. Wilson and Milne
(2013) found that participants in their study tried to create their own personal spaces, such as
their bedrooms. The participants in the Wilson and Milne (2013) study also pointed out the
significance of personal items in building and maintaining self-identity and a sense of belonging,
to make spaces feel safer. Feelings of belonging, whether positive or negative, affect everyone

in different contexts.

Not only does the environment from which learners come play an important role in their lives,
but schools also play a pivotal role in young people’s lives. Longaretti (2020) states that the
school as a community offers young people a place where they feel an emotional bond and sense
of security that comes from being a member and feeling valued by the community and valuing
the community in return. In Steyn, Badenhorst and Kamper’s (2010) study, which focused on
grade 11 learners in 13 South African schools, it was found that although many participants in
the study came from challenging social contexts, there was a spirit of patriotism, belongingness

and optimism amongst South African adolescents.

While these studies are explored in detail in the Literature Review, the studies are mentioned at

this point to contextualise the research related to the topic of this dissertation.

1.6. Objectives

The objectives of this study are to explore learners’ understandings of place and belonging as
reflected in the play, Sophiatown. Secondly, this study aims to learn how learners understand
concepts of place and belonging within their own lives. Thirdly, this study seeks to understand
what learners’ reflective comparisons reveal about place and belonging in their own lives and
in Sophiatown. Lastly, this study endeavours to assess the importance of learners’

understandings and reflections of place and belonging.

This dissertation seeks to address the following questions:
1. What are learners’ understandings of place and belonging as reflected in the play,
Sophiatown?
2. How do learners understand concepts of place and belonging within their own lives?
3. What do learners’ reflective comparisons reveal about place and belonging in their own
lives and in Sophiatown?

4. Why are learners’ understandings and reflections of place and belonging important?



1.7. Overview of methods and ethics

In order to answer the four research questions guiding this study, this study is guided by two
theories, namely, the Place Attachment Theory proposed by Relph (1976) and further developed
by Cross (2015), as well as the Sense of Belonging theory proposed by Antonsich (2010), which
can be traced to Maslow’s (1954) model of the hierarchy of needs and Bauemeister and Leary’s
(1995) Belonging Hypothesis. These theories are discussed in the Theoretical Framework
chapter. This study was located within an interpretive research paradigm, using a single case
study and a qualitative research approach. A purposive sample of 102 grade 11 English First
Additional Language learners was involved in this study and engaged in the following methods
of data generation: document analysis in the form of a diary entry; visual analysis in the form
of a Venn diagram; an open-ended questionnaire and focus group interviews. This methodology
was found to be the most suitable as it allowed me to gain an in-depth understanding of learners’
views on place and belonging as they apply to the text and their own lives. These aspects will

be discussed in greater detail in the Methodology chapter.

Gatekeeper permission was sought from the principal of the school in order to allow research to
be conducted with the learners of the school (See Appendix A: Gatekeeper’s Permission).
Ethical clearance from The Humanities and Social Sciences Ethics Committee of the University
of KwaZulu-Natal was also sought (See Appendix D: Ethical Clearance Letter). As participants
are below the age of 18, consent forms were presented to the parents of participants (See
Appendix B: Informed Consent Form) and assent forms (See Appendix C: Informed Assent

Form) were presented to participants in the study, which outlined all ethical issues.

1.8. Researcher’s stance

As the years have progressed, | have developed a very close relationship with my learners. Our
conversations include various topics. However, | have noticed that quite often, be it during
discussions in class or personal conversations with them, learners always speak about their sense
of belonging in their community. Some are very unhappy with their circumstances due to the
poverty, crime and violence which they face, whilst others appear to experience a sense of
belonging in their homes. Many learners also described their ‘nomadic’ lifestyle, where they
were often forced to move from home to home due to personal circumstances, such as their
caregivers separating from their partners, their caregivers finding a new job, or having an

argument with their caregivers and seeking new residence.



Being an individual who had spent all her life growing up in the same community, which was
largely unaffected by issues that learners faced, being surrounded by the same individuals, and
only changing schools from primary school to high school, | became quite interested in the
stories that learners had to share. Due to the relative stability and safety in my community, | felt
a sense of belonging and even presently find myself comfortable in this community. For me,

home is my place of comfort, where | can be myself without any judgement.

As the play, Sophiatown, was being studied in the grade 11 English First Additional Language
classroom, there was a discussion about the living conditions in Sophiatown and Mingus’s
lifestyle as a gang member as well as his violent nature. In response, learners made comments
such as “Same like Ezinketheni”, among others. This intrigued me and persuaded to me draw a
connection between learners’ understandings of place and belonging and the issues of place and

belonging in the play, thus motivating me to consider research in this regard.

1.9. De-limitations

Firstly, only learners studying English First Additional were considered for this study as
opposed to the entire grade 11 population because the play, Sophiatown, is a prescribed text in
the English First Additional Language classroom. Secondly, only learners from one particular
school were considered for this study because of the unique context (described in the Context

section) and community from which these learners come.

The Literature Review in this study considers other literary texts based on Sophiatown in order
to gain an understanding of the atmosphere and context of Sophiatown, but it does not provide

a literary analysis of these other texts as the focus of this study is the play, Sophiatown.

An empirical study on learners’ communities has not been considered as I have no academic
data available in this regard, nor have | conducted any research in these communities.
1.10.0Organisation

This dissertation is divided into seven chapters in order to effectively interpret the findings and

answer the research questions.

The first chapter introduces the dissertation by providing background information on this study.
Chapter 2 begins by laying out the theoretical dimensions of the research and Chapter 3 explores



the scholarship that underpins this study. Chapter 4 describes the methodology employed in this
study where the research paradigm, research design and research approach are discussed along
with the reasons for their choices. The research methods, research site and sample, method of
data analysis and ethics are also described in this chapter. Chapter 5 provides a literary analysis
of issues of place and belonging in the play, Sophiatown and Chapter 6 presents and analyses
the data derived from the document analysis, visual analysis, questionnaire and focus group
interviews in order to answer the research questions. The last chapter discusses the main
findings, and the theoretical and methodological implications of the study. This chapter also

includes recommendations for further research.
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Chapter 2
Theoretical Framework

2.1. Introduction

The theoretical framework underpinning this study, which explored learners’ understandings
and reflections of place and belonging in Sophiatown, is two-pronged. This study was
underpinned by the Place Attachment theory proposed by Relph (1976) and further developed
by Cross (2015). This study was also underpinned by the Place-Belongingness theory proposed
by Antonsich (2010), which draws on Bauemeister and Leary’s (1995) Belonging hypothesis.
The Place-Belongingness theory and Belonging hypothesis can be traced to Maslow’s (1943)
model of hierarchy of needs. This chapter provides an exploration of these theories as well as a
critical evaluation of each theory. Links between the two theories and the current study will be

dealt with throughout the chapter by engaging with the main elements of the theories.

2.2. Place Attachment Theory

2.2.1. Definition of the terms ‘Space’, ‘Place’ and ‘Place Attachment’

Njwambe, Cocks and Vetter (2019) state that place is space that individuals consider important
as they have attached meaning to it. There is a distinction between space and place. Ujang and
Zakariya (2014, p. 709) state that ““A space is more properly conceived as abstract geometries
(distance, direction, size, shape, volume) detached from material form and cultural
interpretation” and place may be considered a space in which people have formed an attachment
through personal, group and cultural processes (Njwambe, Cocks& Vetter, 2019). Furthermore,
Baker (2012) states that ‘place’ is conceived by geographers as being created through emotional
attachment, familiarity, and everyday experience. For Baker (2012), space is abstract, and a
space can be transformed into place as it becomes more familiar, personal and valuable to a
person. Place attachment can be viewed as a positive bond people form with places where they
feel comfortable and safe (Njwambe, Cocks& Vetter, 2019).

Hussein, Stephens and Tiwari (2020) state that place attachment is expressed through the roles
of emotions; knowledge and beliefs; and behaviour and actions. Place attachment includes three
components, namely, active, cognitive, and practice (Kyle, Mowen & Tarrant, 2004; Hussein,
Stephens& Tiwari, 2020). The active component refers to individuals’ emotional attachments
to places, the cognitive component is concerned with one’s thoughts, knowledge and beliefs

related to places, and the practice component reflects one’s behaviour and activities that occur
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within a specific place (Kyle, Mowen& Tarrant, 2004). Each of these components will be
explored in greater detail in the play, Sophiatown, and how learners understand each of these
components in relation to the play and to their lives in terms of their attachment to their places

of living.

Attachment to a place is developed when the place fulfils one’s functional needs and supports
their behavioural goals better than any other known places (Hussein, Stephens& Tiwari, 2020).
Inalhan and Finch (2004) state that places have the power to stir emotions through memory.
This is referred to as an interactional past. This is seen in Sophiatown when characters share
their memories and experiences of living in Sophiatown. On the other hand, when one imagines
future experiences and has expectations of a place, this is referred to as interactional potential
(Inalhan& Finch, 2004). In Sophiatown, this is seen when characters share their hopes and

dreams for the future and development of Sophiatown.

This brings forth the concept of ‘place identity’. Lewicka (2008) defines place identity as the
set of features that ensures a place’s uniqueness and continuity in time. Relph (1976) explains
the difference between place attachment and place identity. Place attachment refers to the
manner in which a person becomes attached to a place for a variety of reasons, such as the
emotional bonds that people develop with places. Place identity depends on the individual or
group image of a place. This indicates that a loss of sense of place is also a loss of identity.
Hussein, Stephens and Tiwari (2020) state that without a sense of place, one may not have any
feelings of attachment or any desire to take care of a place. Relph (1976) refers to the loss of
attachment to a place as ‘placelessness’. A loss of place remains a major theme in the play,
Sophiatown, and by using Relph’s theory of Place and Placelessness, this study has highlighted

the impact of the characters losing their homes.

2.2.2. Relph’s Theory of Place and Placelessness

Edward Relph has explored the concept of place in his book entitled, Place and Placelessness.
In his book, Relph (1976) refers to the positive affective ties to a place as ‘topophilia’. Here,
Relph draws on the work of Tuan (1974). Relph (1976) also used the terms ‘insideness’ and

‘outsideness’ to describe people's feelings of being part of a place.

Relph (1976) describes ‘insideness’ as an emotion where one is present in that place, and feels

a sense of safety, rather than feelings of being threatened; and at ease, as opposed to being
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stressed. On the other hand, ‘outsideness’ refers to when a person feels separated or alienated
from a place (Relph, 1976). The strongest sense of place experience is what Relph (1976) calls
‘existential insideness’, which may be considered to be deep attachment to a place and takes
into accountthe feelings that most people experience when they are at home in their own
community. In contrast to existential insideness is what Relph (1976) calls ‘existential
outsideness’. Existential outsideness refers to a sense of strangeness and alienation to a place
(Relph, 1976).

In most of his book, Place and Placelessness, Relph (1976) discusses ways in which a place
may be experienced authentically or inauthentically. An authentic sense of place refers to “a
direct and genuine experience of the entire complex of the identity of places - not mediated and
distorted through a series of quite arbitrary social and intellectual fashions about how that

experience should be, nor following stereotyped conventions” (Relph 1976, p. 64).

Further to the discussion on place and placelessness, Giuliani (2003) states that place
attachment does not always relate to positivity but can also have negative consequences. To
highlight this, Giuliani (2003) foregrounds issues of the ethnic conflicts in Yugoslavia, and the
years-long conflict between Israelis and Palestinians. These conflicts stem from an equal
attachment to the same place, which creates a sense of competition between groups. Such
competition for place is evident in the play as the Apartheid government seeks to have full
control over Sophiatown. The characters in the play protest against this due to their attachment

to Sophiatown.

2.2.3. Criticism of Relph’s theory of Place and Placelessness

Seamon and Sowers (2008, p.5) highlight the criticisms of Relph’s (1976) theory of Place and
Placelessness, including “that it is essentialist; out of touch with what places really are today;
and structured around simplistic dualisms that misrepresent and limit the range of place
experience, particularly the possibility of a global sense of place.” Marxists such as Peet (1998)
and social constructivists such as Creswell (2004) have brought forward the essentialist claim
and argue that Relph (1976) claims a universal human condition that will be revealed only when
aspects such as historical, cultural, and personal qualities are stripped away, leaving behind a
form of human experience (Seamon& Sowers, 2008). These critics point out that in focusing

on the experience of place as an existential quality and structure, Relph (1976) ignores specific
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temporal, social, and individual circumstances that shape particular places and particular

individuals’ and groups’ experiences of them (Seamon &Sowers, 2008).

These criticisms may be supported to a certain extent. Relph’s (1976) is indeed essentialist and
structured around simplistic dualisms, ignoring individual circumstances that shape an
individual’s experience of place. However, with these criticisms in mind, Relph’s (1976) theory
of Place and Placelessness does hold some value in understanding an individual’s experiences
of place. For example, despite ignoring the ‘grey areas’, Relph’s (1976) theory provides an
understanding of the negative aspects of experiencing a place as well as the positive aspects.
Despite the criticisms of Relph’s (1976) theory, this study has made use of this theory in
conjunction with more recent theories, such as Cross’s (2015) seven processes of place

attachment, which fills the gaps in Relph’s theory.

2.2.4. Cross’s seven processes of Place Attachment

Drawing on the ideas of Relph’s theory of Place and Placelessness, Cross (2015) has proposed
seven distinct processes through which people form bonds with places. Her framework was
developed through the analysis of in-depth interviews conducted in California, newspaper and
magazine articles, memoirs and essays. Cross (2015) states that the framework suggests that
seven processes work together individually, culturally and as a group to mould place
attachment. The seven processes have distinctive qualities and advance in different ways over
time and space. Although many researchers (Low, 1992; Hay, 1998) have identified processes
through which place attachments are established, no author has provided a framework of the
individual and cultural process through which place attachments are formed. This framework
is aligned with this study as it has sought an understanding of place in the play, Sophiatown, as

well as learners’ understandings and reflections of place.

Cross’s (2015) framework includes sensory, narrative, historical, spiritual, ideological,
commodifying, and material dependence (Cross, 2015). According to Cross (2015), each of the
seven processes describes a series of actions and meaning-making and although these processes
are distinct, they are also co-occurring. All these processes collectively contribute to a person’s
place attachment (Cross, 2015). The seven processes highlighted are evident in the play being
studied and the research used those processes to explore learners’ understandings of place in the
play and in their own lives. This study has attempted to answer all four research questions using
the theory of Place Attachment.
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2.2.4.1. Sensory process of Place Attachment

Cross (2015) highlights that an individual relates to a place through their senses, that is, what
they see, smell, cuisines they eat, surfaces they touch, and sounds they hear unique to that place.
One’s experience of place is distinctive and informed by personal and cultural values. When
the sensory experience of a place changes, one alters the meaning of place, which may enhance
or threaten place attachment depending on the meaning associated with the changes (Cross,
2015). Furthermore, each place is unique and has unique sensory opportunities and as people
spend time in place, they begin to associate with that place and develop attachments, especially
when that place offers opportunity for desirable experiences (Cross, 2015). Cross (2015) found
that people often compare the sensory experience of one place with other places as they make
meaning of their experience. This study has considered the characters’ sensory attachment to

Sophiatown as well as how learners relate to their communities through their different senses.

2.2.4.2. Narrative process of Place Attachment

Fisher (as cited in Cross, 2015) argued that human beings are narrators or story tellers.
According to Cross (2015) storytelling is also a unique process of forming attachments to place
because as people learn about a place through hearing stories about that place, they develop
bonds to that place. The narrative process develops over time and the more that people spend
time in palace, the more stories they gather from others as well as create their own stories
(Cross, 2015). In addition, they begin to understand people and local culture in new ways
(Cross, 2015). As stories are told and retold, they either unite or separate people. The narrative
process of place attachment was explored by considering how the characters in the play talk
about and describe Sophiatown, as well as learners’ descriptions of their communities and

stories that they share about their communities.

2.2.4.3. Historical process of Place Attachment

Of all the processes of place attachment, the historical process takes the most time (Cross,
2015). It develops and expands over time as different events take place in a person’s life (Cross,
2015). Cross (2015, p. 14) describes historical attachment as “the process of accumulating
experience in a place and creating meaning about those experiences that tie both ordinary and
significant life events to a particular place as well as to the history of a place. “Cross (2015)
notes that the historical process of attachment has two components, that is, the experience of

life in a place and the stories that provide meaning about those experiences. An individual’s life
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story might be focused only on the individual’s history (biographical), or it may include family
history (genealogical), or even cultural (ancestral) history (Cross, 2015). This was explored in
the play by considering Sophiatown’s history, Sophiatown before the Apartheid regime and
Sophiatown after the Apartheid regime. Learners’ histories related to their communities were

also explored.

2.2.4.4. Spiritual process of Place Attachment
While a person can have historical attachment to a place, that person may or may not experience
a deep sense of belonging, which Cross (2015) refers to as spiritual attachment. In her study,
Cross (2015) found that most participants had difficulty in describing their spiritual attachment
to a place. Cross (2015, p.18) states that the spiritual process of place attachment refers to
the enduring sense of deep belonging in a particular place. This sense of deep
belonging is best understood as the connection our soul/spirit, the principle of
conscious life; the vital principle in humans, animating the body or mediating

between body and soul or our deepest self, feels to a place.

Cross (2015) highlights that this sense of attachment has no connection to religion but rather
relates to the spirit of the soul distinguishing itself from the physical world. Thus, the spiritual
sense of attachment refers to the experience of a deep sense of belonging to a place. According
to Cross (2015, p.18), a spiritual attachment appeared to be the most stable over time as none
of her participants described this experience as “fading or changing over time.” This study
sought to explore the characters’ deep attachment to Sophiatown and the impacts of their
displacement, as well as learners’ deep sense of attachment to their communities, which they

were asked to articulate.

2.2.4.5. ldeological process of Place Attachment

Ideological attachments are developed on an ethical code which dictates the good and bad
relationships between people and places. Cross (2015, p.18) states that the ideological process
of attachment is “about how to live in a place.” These ideologies of place can be formally
codified through a legal system, property ownership or informal codes such as a personal
commitment (Cross, 2015). The ideological process is an ethical code dictating how people
should engage with place (Cross, 2015). Cross (2015) indicates that although there are many
differences between people living in a spiritual community and people who have created their
own ethic of relationship to place, they all still share a self-conscious ethic that guides how they
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relate to place. Using the ideological process of Place Attachment, this study explored the
characters’ ethical codes in Sophiatown. Learners’ ethical relationships with members of their

communities were also considered.

2.2.4.6. Commodifying process of Place Attachment

The commodifying process of attachment is mainly an individual person-place experience
(Cross, 2015). The commodifying process of attachment declines over time especially as other
processes expand or develop (Cross, 2015). Cross (2015) states that the commodifying process
deals with choice- the ability to choose a place with the best possible desirable features. During
different life stages, the commodifying process is likely to be one of the first experiences to
shape one’s attachment to place (Cross, 2015). Commodifying attachments are based on the
comparison of one’s image of the ideal community with the tangible and aesthetic attributes of
a community (Cross, 2015). Cross (2015) believes that it is not surprising that this image of the
ideal community changes during one’s life course. This study explored the characters’ reasons
for choosing Sophiatown as their home as well as learners’ or their parents’/guardians’ reasons

for settling in their specific communities.

2.2.4.7. Material dependence process of Place Attachment

Cross (2015) draws on the works of Kyle, Graefe and Manning (2005), Stokols and Shumaker
(1981) and Williams, Michael, Joseph and Alan (1992), who state that place dependence refers
to the ability of a particular setting to satisfy the needs and goals of an individual. Cross (2015)
also draws on the work of recent scholars, Raymond, Brown and Weber (2010, p.426) who
defined place dependence as a “functional connection based specifically on the individual
physical connection to a setting; for example, it reflects the degree to which the physical setting
provides conditions to support an intended use.” Cross (2015, p. 21) expands on these ideas and
defines material dependence as “including reliance on material features of a place (e.g.,
housing, job market, geographic features) as well as the material or social reliance on others
(e.g., parents, partners, close friends) in a place needed for personal well-being”. Cross (2015)
highlights that children are socially and materially dependent on their parents and their parents’
choices. Adults, however, are dependent on job locations and labour markets to the degree that
they have limited choices of professions or employers (Cross, 2015). Thus, it is rare for
individuals to choose a place of residence free from all social and material considerations. Thus,
material dependence may be characterised by lack of freedom (Cross, 2015). This study has
explored in detail how characters in Sophiatown felt a sense of material dependence on the
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place, Sophiatown, as well as how learners and their families rely on their places of residence

for their material and personal wellbeing.

2.3. Place-Belongingness Theory

2.3.1. Belonging, Sense of Belonging and Place-Belongingness

In 2018, Halse noted that ‘belonging’ is seen as a new theoretical term. The theories of
belonging have become a subject of interest in many disciplines, such as political science,
gender studies, race relations, sociology, migration studies, social geography, psychology and
adolescent health, philosophy and cultural studies, and youth studies, amongst various other
disciplines (Yuval-Davis, 2006).

Yuval-Davis (2006), one of the most prominent scholars studying belonging, defines belonging
as an emotional need of individuals and involves an emotional attachment of feeling ‘at home’.
Allen, Gray, Bauemeister and Leary (2021) state that they consider belonging to be a need,
rather than a desire, because when people fail to satisfy it, they suffer various mental and
physical health issues. Halse (2018) emphasises that belonging can operate on multiple scales,
ranging from the home to the nation. Some of the leading scholars of the Belonging hypothesis
(Bauemeister& Leary, 1995) define a sense of belonging as the degree to which an individual
feels included, accepted, and supported by others in a variety of social settings. Escalera-Reyes
(2020, p. 3) further defines a sense of belonging, or belongingness, as “a human emotional need
to be an accepted member of a group to maintain close and safe ties that generate a sense of
security, care and affection.” It also entails a need for frequent and ongoing relational
interactions for one to feel himself or herself, a part of something greater and motivation
sufficient to drive behaviour (Baumeister & Leary, 1995). Escalera-Reyes (2020) concurs with
the findings of Baumeister and Leary (1995) and states that people have an inherent desire to
belong and to be an important part of something greater than themselves. Drawing on the work
of Baumeister and Leary (1995), Antonsich (2010) defines place-belongingness as an emotional

feeling wherein an individual becomes attached to a certain place.

2.3.2. Maslow’s hierarchy of needs

The Place-Belongingness theory draws on Maslow’s (1943) theory of human needs which is
widely known in psychology as Maslow’s hierarchy of needs in a human environment in
society. Maslow (1943) states that people are motivated to achieve certain needs and some
needs take precedence over others. The five levels of human needs include physiological needs,
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safety, love and belonging, esteem, and self-actualisation (Maslow, 1943). Mcleod (2018) states
that Maslow’s hierarchy of needs grew to include three additional levels, leading to eight levels
of hierarchical needs including physiological needs, safety, love and belonging, esteem needs,
cognitive needs, aesthetic needs, self actualisation and transcendence needs. Maslow’s (1943)
hierarchy of needs is often depicted in the form of a pyramid as shown in Figure 1(Maslow’s
revised 8 level hierarchy of needs) below. Prior to revisions made by Maslow (1943), it was
believed that needs at the base of the pyramid must be satisfied before individuals may attend
to needs higher up the pyramid. However, after revisions, Maslow (1954) pointed out that these

levels may overlap during different stages of one’s life.

In Maslow’s (1954) model of the hierarchy of needs, the need of belonging is placed at a high
level among the eight fundamental needs. Maslow (1954, p. 381) describes this level as a
“hunger for affectionate relations with people in general”. These affectionate relations may take
many forms, including family, heterosexual and homosexual friendships, romances, marriage
and work groups amongst other forms (Taormina & Gao, 2013). Commenting on Maslow’s
(1954) hierarchy of needs, Ryan and Deci (2004) state that the need to belong may be viewed
as a psychological sense of being in a state of communion with others or a safe unit. Sousa
(2010) affirms that human beings need to belong to a group and a sense of belonging is the
biggest reason to form groups, communities, and societies. Bauemeister and Leary (1995) have
criticised Maslow’s (1954) theory as they believe that the belongingness need was accompanied
by neither original data nor review of previous findings.
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Figure 1: Maslow’s revised 8 level hierarchy of needs
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2.3.3. Baumeister and Leary’s Belonging Hypothesis

Belonging is a major factor that contributes positively to an individual’s psychological
development. One needs to feel at home in order to maintain one’s mental health (Baumeister
& Leary, 1995). This feeling of being at home, as discussed by Baumeister and Leary (1995),

relates to a sense of place attachment, as discussed above.

Baumeister and Leary (1995) draw on the work of Bowlby (1969) who argued that belonging
is one of the strongest human motivational needs. His attachment theory emphasises the
importance of interactions between parents and their children in the early and formative years
which inform the nature and quality of their future relationships. Baumeister and Leary (1995,
p. 500) point out that their Belongingness hypothesis differs from the attachment theory in the

following two ways:
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Attachment theory has emphasized the task of elaborating individual differences in
attachment style, whereas we focus on the commonality of the overarching need to
belong. Second, attachment theory has emphasized certain emotional needs and
satisfactions implicit in certain kinds of relationships, whereas we regard it as at

least plausible that the need to belong could be satisfied in other ways.

In speaking about the Belongingness hypothesis, Baumeister and Leary (1995) state that human
beings have a drive to create and maintain lasting, positive and significant interpersonal
relationships. In order to satisfy this drive, two criteria need to be met, that is, firstly, there is a
need for frequent, affectively pleasant interactions with other people and secondly, these
interactions must occur within the context of a stable and enduring framework (Baumeister &
Leary, 1995). Here, Baumeister and Leary (1995) draw on John Donne’s (1975) widely used
quote that “No person is an island” (Donne as cited in Baumeister & Leary, 1995). This relates
to what Bolden (2014) refers to as Ubuntu, which is a South African philosophy. ‘Ubuntu’
translates to ‘humanness’ and the Nguni expression ‘umuntungumuntungabantu’, which means
‘a person is a person through other people’, and expresses humanity, unity, justice, mutual care
and compassion (Bolden, 2014). This highlights close-knit relationships, which cause

individuals to feel a sense of belonging and emphasises that ‘No person is an island’.

The feeling of belonging is an interpersonal relationship in which the emotional bond with the
other becomes significant and necessary for an individual’s overall development (Baumeister
& Leary, 1995). A lack of belonging results in stress, maladjustment and possible health
problems. These include negative emotions, including depression, anxiety, grief and loneliness
and are seen as important causes of mental and physical illness and behavioural issues
(Baumeister & Leary, 1995). On the other hand, high levels of belonging contribute to positive
emotions (Baumeister & Leary, 1995). A strong sense of belonging is also associated with lower
rates of emotional distress, thoughts of suicide, violence, substance abuse and reckless sexual
activity, as well as a positive outcome in all aspects of life (Baumeister & Leary, 1995). The
Belongingness hypothesis was found to be important in analysing the play, Sophiatown, to
understand how the characters felt about living in Sophiatown and the reasons for the emotions
felt during the forced removals. Moreover, the Belongingness hypothesis played an essential
role in gaining an understanding of learners’ reflections of place and belonging in the play,

Sophiatown, as well as belonging in their communities.
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2.3.4. Antonsich’s Five Factors of Place-Belongingness

In addition to drawing on Maslow’s (1954) hierarchy of needs and Baumeister and Leary’s
(1995) Belonging hypothesis, Antonsich (2010) also draws on Yuval-Davis’s (2006) three
levels of analysing how people belong in order to explicate the five factors of Place-
Belongingness. The first level examines the social location of an individual, such as one’s age
group, profession, gender, race, class, nationality or citizenship (Yuval-Davis, 2006). The
second level examines how an individual identifies with and is attached to social groups (Yuval-
Davis, 2006). The third level for understanding and analysing belonging is that understanding

that belonging always involves ethical and political values (Yuval-Davis, 2006).

Antonsich (2010) states that despite Yuval-Davis’s (2006) framework for the analysis of
belonging leaning toward the politics of belonging, she does not address belonging as emotional
attachment and feeling ‘at home’ and ‘safe’. Antonsich (2010) notes that although this tripartite
framework is useful, it does not take into consideration that belonging may also be an emotional
feeling towards place and may be more than just a concept related to citizenship. In fact,
Antonsich (2010) notes that belonging needs to be considered as feeling ‘at home’, attached to
and rooted in a place. Antonsich (2010) identifies five factors that contribute to one’s sense of
place-belongingness, that is, a person’s emotional attachment to a particular place. These
include auto-biographical, relational, cultural, economic and legal factors. These contributing
factors to belongingness reanalyzed in the play, Sophiatown, and in how learners understand

these factors in their lives.

Antonsich (2010) emphasises that all the above-mentioned factors cause an individual to lead a
life which is meaningful and worthwhile. The absence of place-belongingness is a sense of
loneliness, isolation, alienation, and displacement (Antonsich, 2010), as initially highlighted by
Baumeister and Leary (1995). The ideas in the Sense of Belonging theory underpinned learners’

understandings and reflections of belonging in Sophiatown and in their lives.

2.3.4.1. Auto-biographical factors of Place-Belongingness
According to Antonsich (2010), auto-biographical factors relate to one’s past history, including
their personal experiences, relations and memories which attach a particular person to a given

place. Childhood memories usually play a key role in this context because the place where a
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person was born and has grown up often remains a significant place in the life of that individual
for the rest of their lives (Antonsich, 2010). The continued presence of family members in that
place, as well as memories of one’s ancestors, also contributes to feelings of place-belongingness
(Antonsich, 2010). Together with Cross’s (2015) historical and narrative processes of place
attachment, this study has considered how the characters in Sophiatown and learners’ memories
and histories play a role in allowing them to feel a sense of place-belongingness in their

communities.

2.3.4.2. Relational factors of Place-Belongingness

Relational factors refer to the personal and social links which enrich the life of an individual in
a given place (Antonsich, 2010). These links vary from emotionally dense relations with friends
and family to ‘weak ties’ (Antonsich, 2010). These ‘weak ties’ include occasional interactions
with strangers with whom individuals may share a public space (Antonsich, 2010). Antonsich
(2010) draws on the work of Baumeister and Leary (1995) and states that in order to generate
a sense of group belonging, such relations must be long-lasting, positive, stable and significant
and they should also occur through frequent physical interaction. Together with Cross’s (2015)
ideological process of place attachment, this study has discussed how the characters of
Sophiatown formed bonds with those around them as well as learners’ personal and social links

in their communities.

2.3.4.3. Cultural factors of Place-Belongingness

Among cultural factors, language is usually considered as the most important (Antonsich,
2010). A particular language stands for a particular way of constructing and conveying
meaning. A certain way of interpreting and defining situations can also take the form of codes,
signs, and gestures, not actually uttered, yet still understood by those who share the same
semiotic universe (Antonisch, 2010). Antonsich (2010) believes that language has the ability to
evoke a sense of community among people who not only understand what one says, but also
what one means. In this sense, language may be seen as an element of intimacy which
contributes to generating a sense of feeling at home, one of the key foundations of the
Belongingness hypothesis. A similar feeling can also be generated by other cultural expressions,
traditions and habits, such as religion and the materiality of cultural practices, such as food
production and food consumption. Individuals develop a sense of place-belongingness through
cultural factors, which are shared through the narrative process of place-belongingness as
identified by Cross (2015). Using these two aspects, this study has explored how the characters
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in Sophiatown and learners have developed a sense of belongingness in their communities

through the various cultural expressions.

2.3.4.4. Economic factors of Place-Belongingness

Economic factors are considered important because they create a safe and stable setting for an
individual and her/his family. In citing an empirical study on Kosovan, Kurdish, and Somali
refugees in East London by Yuval-Davis and Katpani (2008), Antonsich (2010) states that
refugees created a sense of belonging in Britain after having built a professional life. Such
economic embeddedness matters as it allows one to feel that one has a chance of success in the
future of the place where one lives (Antonsich, 2010). Economic factors of place-belongingness
relate to Cross’s (2015) material dependence process of place attachment. Using these factors
and the material dependence process, this study has discussed how Sophiatown supported the
needs of the characters in the play as well as how learners’ sense of support and belongingness

to their communities are due to the economic factors present.

2.3.4.5. Legal factors of Place-Belongingness

Legal factors, such as citizenship and resident permits are important in producing security,
which is regarded by many as a vital dimension of belonging (Antonsich, 2010). Here,
Antonsich (2010) draws on Ignatieff (1994) who states that “where you belong is where you
are safe; and where you are safe is where you belong” (Ignatieff, 1994, p. 25). This comment
was made against a context of ethnic violence; therefore, it is believed that belonging is
protection against such violence. Thus, to be or not to be a citizen with rights, matters. This
legal status is also a pre-condition to participate in and actively shape one’s environment, which
is deemed important in generating feelings of belonging (Antonsich, 2010). Antonisch (2010)
further acknowledges the negative correlation between an individual’s insecure legal status and
his or her sense of place-belongingness. This study has explored how the rights of the residents
of Sophiatown were violated when they were forcefully removed and this is contrasted with the

rights which learners presently enjoy in their communities, to varying degrees.

2.4. The link between Cross’s (2015) seven processes of place attachment and Antonsich’s
(2010) five factors of place-belongingness

Cross’s (2015) seven processes of place attachment and Antonsich’s (2010) five factors of

place-belongingness may be considered to be interlinked. Figure 2(Link between Cross’s

processes of place attachment and Antonsich’s factors of place-belongingness) below
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highlights this link. Antonsich’s (2010) auto-biographical factors of place-belongingness is
linked to three of Cross’s (2015) processes of place attachment, that is, sensory, narrative and
historical. In order for one to share one’s personal experiences, relations and memories, one
would first need to experience these aspects. These aspects can only be experienced through an
individual’s senses. Thus, Antonsich’s (2015) auto-biographical relates to Cross’s sensory
process of place attachment. Personal experiences, relations and memories of a place, all of
which form Antonsich’s (2010) auto-biographical factors, may be shared through the process
of storytelling, which forms part Cross’s (2015) narrative process of place attachment. In
addition, one’s personal experiences, relations and memories about a place develop over time.
As these aspects develop, they form a historical process of place attachment. These aspects
together have been used to understand concepts of place and belonging as reflected in the play,

Sophiatown, and in learners’ own lives.

Cross’s (2015) ideological process of place attachment is developed by an ethical code which
dictates the good and bad relationships between people and places. This process of place
attachment relates to two of Antonisch’s (2010) factors of place-belongingness — relational
factors and legal factors. Relational factors of place-belongingness deal with the relationships
between family and friends in a specific place. Thus, Cross’s (2015) ideological attachment of
place attachment works together to understand one’s place attachment and place-belongingness,
which is a primary aim of this study. Both, Cross’s (2015) ideological process of place
attachment and Antonsich’s (2010) legal factors of place belongingness deal with legal issues
which allow an individual to feel a sense of attachment to a place and a sense of belonging, thus

these two aspects complement each other.

Language, traditions and habits form part of Antonsich’s (201) cultural factors. Over a period
of time, as highlighted by Cross’s (2015) historical process of place attachment, these factors
lead to the development of stories which may be shared through Cross’s (2015) narrative
process of place attachment. Thus, cultural factors and historical and narrative processes were
used together to understand concepts of place and belonging in the play and in learners’ lives.

Antonisch’s (2010) economic factors of place-belongingness complements Cross’s (2015)
process of material dependence. Both these aspects deal with the ability of a place to satisfy
one’s needs through stability in one’s profession or place of employment. If one’s needs are
satisfied through an economic factor and the process of material dependence, one could feel a
great sense of belongingness in this particular place. A combination of this factor and process
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has been used to explore learners’ understanding of place and belonging in their communities

as well as the manner in which place and belonging has been reflected in the play, Sophiatown.

Lastly, one’s choice of place, as indicated by Cross’s (2015) commodifying process of place
attachment, affects one’s citizenship, rights and legal status as these aspects differ from place
to place, which relates to Antonsich’s (2010) legal factors of place-belongingness. These two
aspects complement each other and have been used to gain an understanding of place and

belonging as reflected in the play and in learners’ lives.
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Figure 2: Link between Cross’s processes of place attachment and Antonsich’s factors of

place-belongingness

2.5. Conclusion

This chapter has unpacked the theoretical framework which works with Cross’s (2015) seven
process of place, informed by Relph’s theory of place and placelessness. It also works with
Antonsich’s (2010) five factors of place belongingness, informed by Maslow’s (1943)
hierarchy of needs and Baumeister and Leary’s (1995) Belonging Hypothesis. Both of these
frameworks complement each other and have provided a suitable framework to explore
learners’ understandings and reflections of place and belonging in Sophiatown, and in their own

lives.
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Chapter 3
Literature Review

3.1. Introduction

This chapter will review the literature related to aspects of place and belonging in Sophiatown,
the place; Sophiatown, the play; and learners” own lives. The research under review is guided
by the four research questions of this study. Firstly, this chapter will provide a historical
background on the place Sophiatown. Secondly, it will provide a background of Sophiatown,
the play. This chapter will then highlight literature based on Sophiatown, the place.
Furthermore, this chapter will consider literature which focuses on learners’ sense of place and

belonging in their communities and their school.

3.2. Historical background of Sophiatown

The Sophiatown Heritage and Cultural Centre (as cited in Knevel, 2010) describes Sophiatown
as a suburb in Johannesburg, rich in history, wherein families of all races and backgrounds
began to develop a community in the early 1900s. By 1950, Sophiatown was a “celebrated
freehold, non-racial area, and a hive of intellectual, artistic, religious and political activity” (The
Sophiatown Heritage and Cultural Centre as cited in Knevel, 2010, p. 1). Leta (2020, p.1)
supports this view as she highlights that many scholars who have written about the history of
Sophiatown often describe Sophiatown, the place, as “diverse”, “multicultural” and
“multiracial”. On the ruins of the old Sophiatown, however, a completely new neighbourhood
was built, firstly called Triomf and later, in 2006, renamed Sophiatown (Knevel, 2010). This
section of the Literature Review will focus on the historical background and community life in
Sophiatown, which is important in gaining an understanding of the context in which the play,

Sophiatown, was written.

Gready (1990); Hannerz (1994); Davids (2018); and Leta (2020) explain that in 1897, Herman
Tobiansky, an investor, bought 237 acres of land west of Johannesburg, with the intention of
developing a town strictly for the occupation of whites, who formed the minority of the
population in South Africa during the Apartheid era. The Apartheid era benefitted whites and
disadvantaged other race groups in South Africa through the forced separate development of
the different race groups in South Africa (University of Witwatersrand, as cited in Leta, 2020).
Tobiansky named the land he purchased ‘Sophiatown’ after his wife, Sophia, and many of the

streets were named after his children (Hart & Pirie, 1984).

28



Tobiansky’s plans, however, were not realised due to a sewage works and refuge dump built in
close proximity to Sophiatown and this was perceived to be unsanitary, discouraging a large
number of whites from living in Sophiatown (Samuelson, 2008; Davids, 2018). Nonetheless,
there were others who were enthusiastic to purchase land in Sophiatown (Leta, 2020). Because
of his failed plans, in 1905, freehold rights were made available, where Tobiansky began to sell
plots to whomever was willing to buy (Hannerz, 1994; Leta, 2020). This included Africans,
Indians, Chinese, Coloureds and a handful of whites from a variety of social-economic
backgrounds (Mattera, 1987a). At first, Tobiansky succeeded in securing a hundred white
purchasers, most of them considered the ‘poorer’ Afrikaners (Knevel, 2010). However,
according to Knevel (2010), following his lack of success in attracting a greater number of
white purchasers, Tobiansky sought more well-to-do Africans and Coloureds, who could afford
relocating from overcrowded municipal locations to Sophiatown. Knevel (2010, p. 6) describes
how Tobiansky presented a multilingual leaflet advertising plots in Sophiatown as “their chance
of a lifetime: Freeholds stands, practically given away”, changing Sophiatown’s population
drastically. There were 1694 small plots, approximately five square yards each (Hart & Pirie,
1984). In 1913, 700 Africans moved to Sophiatown and by 1953, the population was an
estimated 39 186, including 1971 Coloureds and 1845 Indians (Hart & Pirie, 1984).

As a result, Sophiatown, similar to District Six in Cape Town and Cato Manor in Durban,
became an example of a multicultural township during the South African Apartheid era.
Between the 1920s and 1940s, Sophiatown experienced population growth as a greater number
of people moved to the suburb (Leta, 2020). Mattera (1987a) states that as a result of diversity
and the growth of its population, Sophiatown became a freehold suburb, where people of all
races were allowed to acquire property. African people owned land in Sophiatown, but
persuaded by their challenges, sought tenants to live on their properties, further contributing to
the growth of the population in Sophiatown and the development of slums (Leta, 2020). Mattera
(1987a) notes that Sophiatown was inhabited by thousands of people who came from different
backgrounds but lived together and allowed for their cultures, traditions and superstitions to

mix.

Sophiatown became a racially diverse area (Davids, 2018) and Father Huddleston (1956, p.44)

described the richness and diversity in Sophiatown as follows:
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An American barbershop stands next to an African herbalist's store, with its dried
roots and dust laden animal hides hanging in the window. You can go into a store

to buy a packet of cigarettes and be served by a Chinaman, Indian or a Pakistani.

Sophiatown was surrounded by Martindale and Newclare, where freehold rights also became
available, resulting in racially mixed areas (Leta, 2020). All three of these areas, which were in
close proximity to each other and the sewage works, became known as the Western Areas
(Erlank & Morgan, 2015). Erlank and Morgan (2015) explain that in 1921, only 2643 people
occupied the Western Areas and they were exempt from the prohibition of Africans holding
freehold tenure contained in the 1923 Native Urban Areas Act, which prevented Africans from
owning property. In 1933 when Johannesburg was proclaimed under the Act, freehold tenure
was still allowed in the Western Areas due to the labour demands of the manufacturing industry
and this resulted in the rapid population growth of tenants and sub-tenants in the freehold areas
(Gready, 1990). Hart and Pirie (1984) highlight three reasons for a rise in the African population
in Sophiatown. Firstly, Africans who were unable to secure residence on company premises
fled to freehold Sophiatown which granted Africans, and others, freehold rights, thus allowing
them to become landlords and building owners (Hart & Pirie, 1984). Secondly, after 1933, there
was increased manufacturing activity, resulting in a demand for African working-class housing
(Hart & Pirie, 1984). Lastly, there were shortages of finance, material, and personnel for
construction of public housing, therefore many Africans, and others, became tenants in
Sophiatown (Hart & Pirie, 1984).

Sophiatown was known by various names by those who lived in it. Sophiatown was often
referred to as ‘Kofifi’ and ‘Softown’ and was described as paradoxical in nature (Leta, 2020).
Gready (1990, p. 141) states that the “social conditions created the potential for both resentment
and a dream world of inflated aspirations” in Sophiatown. On the one hand, Hannerz (1994)
states that the nature of Sophiatown was typical of most townships, where many illegal
activities such as the illicit selling of alcohol, prostitution and gambling was prevalent. The
shebeens in Sophiatown, which were illegal, were seen as a place of social entertainment and
were often raided, targeting women who brewed and sold alcohol illegally (Leta, 2020).
Residents of Sophiatown often visited the shebeens to discuss political and personal matters,
their daily worries, their fears, and their hopes (Hannerz, 1994). The owners of the alcohol
outlets were known as ‘shebeen queens’ and sold liquor and beer secretly in their shebeens,
which had exotic names like The Cabin in the Sky, The Thirty-Nine Steps, The House Back of
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the Moon, House of Truth, and House of Saints, amongst other names (Hart & Pirie, 1984).The
criminal activity and violence in Sophiatown are often compared with the criminal activity and
violence in Chicago, America (Leta, 2020) and earned Sophiatown the label “Chicago of South
Africa” (Hart & Pirie, 1984, p. 41). In Sophiatown, gangs such as the Berliners, Vultures and
Americans, amongst many others, were prevalent (Hart & Pirie, 1984). These gangs were
influenced by American films and the gangsters mimicked dressing, choice of weapons and
languages used by the actors they saw in these films (Leta, 2020). Hannerz (1994) describes
some of the gangsters as ‘Robin Hood’ because despite the violence and theft, they often stole
goods from wealthy white business owners and sold these goods at favourable prices to the less

fortunate in Sophiatown.

In contrast to the above, Leta (2020, p. 2) also highlights that Sophiatown was vibrant and often
“buzzed with tunes” from musicians such as Miriam Makeba and Hugh Masekela, amongst
many others. Davids (2018, p. 24) further emphasises the richness of diversity in Sophiatown
when he describes Sophiatown as “socially heterogenous” as it produced some of the greatest
artists, activists, politicians, musicians, scholars, doctors, lawyers, singers and clergymen.
Linked to Sophiatown are iconic names of writers such as Es’kia Mphahlele, Henry Masilela,
Can Themba, Nat Nakasa, Bloke Modisane, Lewis Nkosi, Nadine Gordimer and Don Mattera,
and musicians such as Dolly Rathebe and Miriam Makeba (Purkey, 1988). Many forms of
music and dance emerged from the diverse cultures in Sophiatown, such as traditional jazz,
kwela and phata-phata (South African History Online, 2021).

Further to the above, Father Huddleston (as cited in Hannerz, 1994), an English priest and anti-
Apartheid activist who relocated to Sophiatown, provided a positive, vivid description of
Sophiatown, as he stated:

In the evening light, across the blue-grey haze of smoke from braziers and

chimneys, against a saffron sky, you see close-packed, red-roofed little houses. You

see, on the furthest skyline, the tall and shapely blue-gum trees ... You see, moving

up and down the hilly street, people in groups: people with colourful clothes: people

who, when you come up to them, are children playing, dancing and standing around

the braziers.
In further highlighting the paradoxical nature of Sophiatown, Gready (1990, p. 140) states that

Sophiatown had many faces and was described as “a black heaven glowing with sparks of hell.”
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The paradoxical nature of Sophiatown is also evident in Don Mattera’s writings. Don Mattera
was a gangster-turned-writer, raised by his grandparents in Sophiatown (Hannerz, 1994).
Mattera (as cited in Hannerz, 1994, p. 186) describes Sophiatown as “double-storey mansions
and quaint cottages, with attractive, well-tended gardens, (standing) side by side with rusty
wood and iron shacks, locked in a fraternal embrace of filth and felony.” In his book, In
Township Tonight, Coplan (1985, p. 183) notes that “The communal water taps, toilets and
shower houses of Sophiatown, though insanitary and inadequate, are remembered today as

casual meeting places where the better-off and educated mixed with their humbler neighbours.”

Knevel (2010) explains that life in Sophiatown was not easy as Sophiatown lacked amenities
and was situated next to a municipal dump with a bad odour, waste and animal carcasses.
Although the Johannesburg City Council spent large sums of money on service delivery and
amenities in the city after 1903, Sophiatown continued to lack basic amenities. In most
instances, housing in Sophiatown was also a challenge (Knevel, 2010). Hart and Pirie (1984)
explain that although Sophiatown was home to middle-class professionals who lived there by
choice, their massive homes stood close to dilapidated tin shacks. Hannerz (1994) echoes these
sentiments as he emphasises that whilst the wealthy, such as Dr. Xuma (a doctor and politician),
owned an eight-bedroom mansion which included several separate rooms for various activities,
such as eating, sleeping and studying, Sophiatown's backyard shacks accommodated an average
of over eight families per stand, where half of all families lived in a single room. Leta (2020)
points out that in Sophiatown, no one chose their neighbours, therefore the wealthy lived
alongside those who were miserably poor. Relationships between tenants and landlords were
often strained due to ‘rack-renting’, which refers to paying an excessive amount of rent (Purkey,
1988). Further tension was caused between landlords and tenants due to the late payment of
rent, the lack of access to water for tenants and limited toilet facilities (Purkey, 1988). Despite
these challenges, Purkey (1988) concedes that Sophiatown is remembered with affection as a

home and a strong sense of community.

Hart and Pirie (1984) note that Sophiatown was regarded as a slum because of its overcrowding,
poverty and poor physical appearance. The landscape consisted of over-crowded backyards,
dirty streets, insanitary yards and small, squalid homes constructed from biscuit tins, wood and
sacks, which Hart and Pirie (1984, p.40) describe as being reminiscent of “ratholes” and

“kennels”.
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Author Nadine Gordimer (as cited in Hart & Pirie, 1984, p. 44), described a typical Friday
afternoon in Sophiatown as follows:
On Friday afternoons Sophiatown resembled an overturned beehive: the maddest,
craziest, noisiest bloody stew of people in the whole of world ... a human volcano

... ajostling, dusty, heaving mass.

For the ordinary residents, Sophiatown was first and foremost a place to live their lives (Knevel,
2010). The Western Areas was described as a community with nine registered schools, churches,
cinemas and shops (Knevel, 2010) and residents often made a living by selling sweet-potato,
maize, sweet-reeds, squash, shoe-laces, maize-cobs, dried morogo peanut cubes, and fruits (Hart
& Pirie, 1984). In addition, there were news vendors, washerwomen, beggars, coffee-cart

traders, loafers, and boys who ran errands for shopkeepers (Hart & Pirie, 1984).

In an interview conducted by Leta (2020, p.2) with former residents, she found that despite the
violence, crime and lack of amenities described above in Sophiatown, residents used words such
as “well-knit community” and “one big family” when discussing communal life in Sophiatown.
The interviewees did not refer to each other as neighbours, but rather as “family”, despite their
different race, class and religion (Leta, 2020, p. 2). One of the interviewees, Mr Subjee,
described how a shop owner in the community, who was very kind to him and his family and
offered them food on credit when they did not have enough money, would often remove the
credit because he said that Mr Subjee’s family was his family. Mr Subjee also explained that
despite the presence of gangs in Sophiatown, his childhood memories focused on frequent visits
to the cinemas in Sophiatown, children of diverse backgrounds playing together on the streets
of Sophiatown, receiving food at school and celebrating various festivals together with other
members of the community (Leta, 2020).

Hart and Pirie (1984) also highlight the pride that residents felt for Sophiatown. Hart and Pirie
(1984, p. 44) quote the following from a resident of Sophiatown:
We took the ugliness of life in a slum and wove a kind of beauty; we established
bonds of human relationships which set a pattern of communal living, far richer and
more satisfying—materially and spiritually—than any model housing could

substitute.
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The Group Areas Act, No. 41 of 1950 and the Natives Resettlement Act, Act No. 19 of 1954
were the main causes of the forced removals in Sophiatown and various other multiracial
districts in South Africa. The Group Areas Act is described as one of the four pillars of
Apartheid in South Africa along with the Prohibition of Mixed Marriages Act, the Immorality
Amendment Act, and the Population Registration Act (United Nations Centre against Apartheid
& Higgs, 1971). The Group Areas Act of 1950 sought to eliminate mixed neighbourhoods in
favour of racially segregated neighbourhoods, in order to ensure the separate and unequal
development of the different races (South African History Online, 2021). The Group Areas Act
demolished many homes and displaced many families, friends and destroyed communities
(South Africa History Online, 2021). This Act was further enforced by the introduction of the
Natives Resettlement Act, Act No. 19 of 1954 which “was to provide for the removal of natives
from any area in the magisterial district of Johannesburg or any adjoining magisterial district
and their settlement elsewhere” (Union of South Africa, 1954, p. 143).

Davids (2018) highlights that the destruction of Sophiatown not only represented loss of
property, but also represented the loss of culture expressed in many forms. The destruction of
Sophiatown and the removal of its residents occurred between 1955 and 1960 and was
organised by the Natives Resettlement Board (South African History Online, 2019). On the 9
February 1955, D. F. Malan (the head of the South African state) instructed 2000 policemen,
who were armed, to destroy Sophiatown and remove its occupants (South African History
Online, 2019). The slogan ‘Asihambi: Onsdaknie’ (We won’t go) was written on many walls
throughout Sophiatown as a sign of resistance (Purkey, 1988). Samuelson (2008) and United
Nations Centre against Apartheid and Higgs (1971) report that removals involved bulldozers
razing the homes of residents and the arrest of residents who resisted the move. Some were
given six days notice informing them of the move, whilst others were forced out of their homes
without any warning and witnessed their homes transform into piles of rubble (United Nations
Centre against Apartheid & Higgs, 1971). African residents of Sophiatown were relocated to
three parts of Soweto, including Meadowlands, Diepkloof and Dube, which were devoid of any
facilities (United Nations Centre against Apartheid& Higgs, 1971; Lodge, 1981). Indian
residents were sent to Lenasia, Coloureds to Eldorado Park and Chinese to Johannesburg
(United Nations Centre against Apartheid& Higgs, 1971; Lodge, 1981). The residents of
Sophiatown and the anti-Apartheid organisation, the African National Congress, tried their best
to protest against the forced removals but were unsuccessful (South African History Online,
2019). Sophiatown became a whites-only area and was renamed Triomf, which means
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‘Triumph’ in Afrikaans and was intended to prove the Apartheid state’s domination and victory
(Samuelson, 2008). However, in 2006, Triomf was officially renamed Sophiatown (Erlank&

Morgan, 2015).

Gutkind (1960) describes how the forced removals caused great trauma to the lives of the
residents of Sophiatown and caused stagnant growth to the social, economic and educational
development of the families being relocated. This is reinforced by Fabricius and de Wet (2002)
and Williams (2017), who state that the forced removals resulted in alienation and trauma as

well as damage to social, cultural and emotional ecosystems in Sophiatown.

Knevel (2010, p. 24) highlights how the Natives Affairs Department presented the move as a
success story.
It was 8 a.m. on the morning of the 9th of February, 1955, when the first convoy
of 22 lorries rumbled away from the squalor of Sophiatown to the modern new
township of Meadowlands. It was a dull grey rainy morning, but there was
sunshine in the hearts of the happy families who turned their faces towards a new

and happy future.

Such a rich history of Sophiatown has provided the foundation for a number of literary texts,
including the text under study, and will be explored further in the following sections of this

chapter.

3.3. Background of the play, Sophiatown

In order to understand the play, Sophiatown, which is the focal point of this study, it is necessary
to gain an understanding of the background to this play. Hlongwane (2006) describes
Sophiatown as a successful representation of the ruling class and the oppressed. Sophiatown
was written as a protest play (Purkey, 1988) which was created to criticise and comment on
political problems and help point out the problems in society (Hlongwane, 2006). The play,
Sophiatown, aimed at doing two things— protesting against oppression and remembering and
celebrating the rich history of Sophiatown (Purkey, 1988). The 1980s was a significant period
in South Africa: political activist, Nelson Mandela, was in prison, the anti-Apartheid
organisation, the African National Congress was banned, protests were prevalent, and the South

Africa government declared a State of Emergency in South Africa (South African History
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Online, 2019). There was censorship of the media and theatre became the only way to make

events known and protest against it (Purkey, 1988).

The play, Sophiatown was first performed in 1988 and written by Malcolm Purkey, who is a
director, facilitator, author and a founding member of the Junction Avenue Theatre Company
(Theatre Lives, 2021). The Junction Avenue Theatre Company focused on creating plays which
were politically inclined (Theatre Lives, 2021). Purkey (1988) states that the Junction Avenue
Theatre Company aimed at popularising the hidden history and struggles in South Africa and
one of the ways in which South Africans had their worlds and history interpreted was through
theatre. The play narrates the processes leading to the 1955 bulldozing of Sophiatown, which

was in the midst of white suburbs (Hlongwane, 2006).

The Junction Avenue Theatre Company began in 1976 by a group of white students from the
University of Witwatersrand but as the years went on, the Junction Avenue Theatre Company
became multiracial (Purkey, 1988). The topic of forced removals was not exhausted and the
destruction of Sophiatown intrigued Purkey and the Junction Avenue Theatre Company
(Purkey, 1988). Purkey (1988) explains that his interest in Sophiatown grew when he heard the
story of Nat Nakasa and Lewis Nkosi who advertised for a Jewish girl to live with them in
Sophiatown and despite the segregation in South Africa, a Jewish girl heeded the call. It was
this true story, and mystery surrounding this Jewish girl and her reasons for wanting to live in
Sophiatown, that inspired the play, Sophiatown, and Ruth Golden’s character in this play
(Purkey, 1988).

Hlongwane (2006) explains that each of the characters in the play was carefully thought of and
represented the various types of individuals living in Sophiatown, such as the gangsters,
intellectuals, shebeen queens, political activists and learners. The play explores various issues
pertinent to Sophiatown in the 1950s, such as the forced removals, diversity in South Africa,
segregation, violence, crime, prostitution, political activism, defiance and resistance against
Apartheid and Bantu Education (which was an inferior form of education for African learners)
(Hlongwane, 2006).

Purkey (1988) explains that remaining true to the spirit of the times in Sophiatown was a huge
responsibility and in order to live up to this responsibility, Purkey and members of the Junction

Avenue Theatre Company began a series of interviews with various individuals from
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Sophiatown. Individuals such as the writer Don Mattera, gang leader Kort Boy, school teacher
and property owner Jane Dakile, intellectuals such as Anthony Sampson and Nadine Gordimer,
were all interviewed in order to gain a better understanding of the place, Sophiatown, and to
represent Sophiatown, its diversity, communal life and destruction as accurately as possible
(Purkey, 1988).

3.4. Literature based on Sophiatown, the place

Much literature focuses on the history and life in Sophiatown, which is often considered to be
paradoxical in nature. Drum magazine was a popular monthly magazine and represented Black
literature in English (Gready, 1990; Hannerz, 1994). In making reference to the Harlem
Renaissance, wherein African Americans in Harlem, New York, began to take pride in their
culture, Gready (1990), Masilela (1990), and South African History Online (2019) state that the
Sophiatown Renaissance was characterised by numerous writers, including Can Themba, Lewis
Nksoi, Ezekiel Mphahlele, Bloke Modisane, Arthur Maimane, Henry Nxumalo, Peter
Magubane, Bob Gosani, Todd Matshikiza, Nat Nakasa, among many others, who often wrote
for the Drum magazine. The Sophiatown Renaissance refers to the abovementioned writers of
Sophiatown expressing their pride in being Black South Africans using the medium of literature
(Masilela, 1990), as well as recounting the experiences of each of the authors and their outrage
against the Apartheid regime (South African History Online, 2019). The writings of the above-
mentioned writers focused on gangsters, shebeens, music, boxing, stories of chiefs, tribal music,
tribal customs and other images of Sophiatown (Gready, 1990; Hannerz, 1994; South African
History Online, 2019). According to Gready (1990), the aim of the Drum magazine was to have
a Black style, including the language used, such as ‘tsotsitaal’ (a mixture of South African

languages), which was frequently used in Sophiatown.

Besides Drum magazine, there are many literary texts which focus on Sophiatown and its
paradoxical nature. On the one hand, much of the literature focuses on Sophiatown as a home,
wherein there was unity, diversity, co-existence, and devastation after the forced removals, such
as the memoir, Sophiatown by Huddleston (1956); Miriam Makeba’s (1987) autobiography,
The Cuban Brother And The Manhattan Brothers; and the poem sophiatown (Williams, 2015);
amongst many other literary texts. On the other hand, there are literary texts which focus on the
prostitution, gangsterism, poverty, contrast between mansions and poorly constructed houses,
racism, violence and police brutality, such as Can Themba’s (n/d) short story The Urchin; the
novel Cry The Beloved Country by Alan Paton (1948); The Prodigal, a short story by Ngwane
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(n/d); amongst a multitude of other texts. In Can Themba’s The Will to Die, (1972, p.5) the
paradoxical nature of Sophiatown is highlighted as follows:

It was the best of times, it was the worst of times; it was the age of wisdom, it was

the age of foolishness; - it was the spring of hope, it was the winter of despair; we

had everything before us, we had nothing.

Similarly, Mattera (1987a) explains the paradoxical nature of Sophiatown in his memoir, The
Other Faces of Kofifi, where he describes how mansions with attractive gardens were seen

alongside informal, filth-ridden iron shacks.

In unpacking the paradoxical nature of Sophiatown, a positive aspect of its representation of
home and family was found. In his memoir, Sophiatown, Huddleston (1956) states that from
the beginning of the development of Sophiatown, it had a homely and family feel about it as
Tobiansky named the town after his wife, Sophia, and the streets after his children. Foreigners
also felt a connection to Sophiatown, as discussed by Don Mattera (1987a, p.236) in The Faces
of Kofifi, where he states that “No foreigner ever visited Sophiatown and remained quite the
same.” This was alluded to by Father Trevor Huddleston (1956, p.49), who, although not native
to Sophiatown, elaborates that:

You will come back from Johannesburg, as | have done a thousand times, fed up

and sick with weariness from that soulless city, and immediately you are caught in

a rush and scurry of feet, in faces pressed against your car window, in arms

stretching up to reach yours whether you like it or not. You are home. Your children

are around you---ten of them, a hundred, a thousand; you belong to them and they

will never let you forget it. How, then, can you fail to love the place where such

things happen?

In her autobiography, The Cuban Brother And The Manhattan Brothers, Miriam Makeba (1987)
highlights her connection to Sophiatown and her sense of belonging, alluding to Huddleston’s
‘family feel’. Makeba (1987) describes her house in Sophiatown as truly being a home, where

she was able to spend much of her time watching her daughter grow up.

In his short story, The Urchin, Can Themba (n/d) also describes the diversity and co-existence
in Sophiatown. He describes the different peddlers of different races and cultural backgrounds
on the streets, selling a variety of goods. Williams (2015) also displays pride in living in

38



Sophiatown in the poem, sophiatown. Williams (2015, p.1) states that Sophiatown is a place
that he has “chosen to stay” and highlights the diversity in Sophiatown when he states that
Sophiatown is a place where “Apartheid escaped”. Williams (2015, p.1) also displays pride in

Sophiatown, when he states “the Sophiatown that inspires me.// is very triumphant.”

Mattera (1987a, p. 229) describes the diversity in Sophiatown in his memoir, The Other Faces
of Kofifi when he describes the “rich and the poor, the exploiters and exploited, all knitted
together in a colourful fabric that ignored race of class structures.” Similar to Leta’s (2020)
description of life in Sophiatown, Mattera (1987a, p. 229) highlights how the children of
Sophiatown “mixed freely” and there were no separate recreational facilities for the elite and
impoverished. Huddleston (1956, p.37) also speaks of the diversity in Sophiatown, when he
states that the “Xhosa and Mosotho, Shangaan and Motswana, Indian and Chinese, Coloured
and White have all contributed something to it.” In his autobiography, The South Africa I Know,
Magubane (1978) describes growing up, rubbing shoulders with Chinese, Whites, Indians, and
Coloureds, further emphasising the diverse nature of Sophiatown.

Due to the attachment of residents to Sophiatown, there was great devastation after the forced
removals. Many have expressed their grief and feelings of loss through literary texts. Residents
such as Modisane (1963) recall that something inside of him died with the death of Sophiatown
which was caused by the forced removals. In discussing his attachment to Sophiatown and
devastation after its destruction, Modisane (1963), who remained in Sophiatown until the last
minute before it was destroyed, stated that he could not distinguish between himself and
Sophiatown and both (Sophiatown and himself) felt spent. Huddleston (1956, p.52) also shares
his devastation of the forced removals in Sophiatown as follows:

And as we watch our people’s homes being reduced to heaps of rubble we watch

also the destruction of something which cannot be built again so easily or so fair.

When Sophiatown is finally obliterated and its people scattered, | believe that South

Africa will have lost, not only a place but an ideal.

In his poem, The Day They Came For Our House, Mattera (1987b) describes the violent nature
of the forced removals, wherein homes were bulldozed. In this poem, Mattera (1987b, p.1)
compares this act to an act of hiring “killers”. Mattera (1987b, p. 1) also highlights the
bitterness, sadness and pain felt by residents as their homes were destroyed- homes that were
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“built over the years” and “raised over generations and generations of children”. This also

highlights Sophiatown’s rich history.

Although there is literature which represents Sophiatown as ‘home’, where diverse individuals
felt a great sense of attachment and belonging, there is also literature which represents
Sophiatown as a slum with poverty, racism, violence, crime and a lack of amenities. Mattera
(19874, p. 228) highlights the immense poverty and lack of amenities that existed in Sophiatown
and provides a description of this as follows:
A hideous face belonged to squalor or poverty or sickness or death. There was no
real difference: the greater part of Sophiatown was a deplorable, sickening slum.
Blacks had freehold rights and some houses were comparable to those of whites
living in the adjoining suburbs, but Sophiatown was rotting at the core because the
Johannesburg City Council did not accept full responsibility for its maintenance.
Public amenities such as sports fields, recreational facilities? There wasn’t a single

football field in the whole township.

Mattera (1987a) compares Sophiatown’s amenities with the Western Natives Township. The
Western Native Township had an up-to-date library with vast reading and study space, a
community hall, a youth centre and a number of football fields and tennis courts, but none of
those amenities existed in Sophiatown. The lack of amenities in Sophiatown stemmed from
racism and racist laws during Apartheid. Although diverse in nature, Sophiatown did not escape
the racism in South Africa during Apartheid.

Hopkinson (1959), a journalist f