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ABSTRACT

The education system in South Africa is undergoing vast changes in the post apartheid
era. These include amalgamating the previously segregated departments, developing
disadvantaged schools, financial cut-backs and the implementation of the controversial
Right Sizing Document (1996). Kwa Zulu-Natal currently has a severe shortage of
education facilities. Many children are not attending school and there is a dire need for
qualified educators. Qutcomes Based Education is being phased in, concurrently with
the other changes. Despite this, the Right Sizing Document calls for a reduction in
teaching personnel. It is unclear how reorganisation and the prospects of redundancy

and redeployment have affected teachers.

The aims of this study were to determine teachers’ mental health status, stress levels
and incidence of burnout during a period of major transformation and to explore
teachers’ perceptions of the changes. The researcher used a descriptive cross-
sectional design. A sample of 217 teachers was used, from urban primary and

secondary government schools in the Pietermantzburg North region.

Data were collected using two standardised self-report measures, the General Health
Questionnaire (Best 30 item version) and the Maslach Burmout Inventory. Teachers
were also asked to respond to a list of statements on Redundancy and Reorganisation
Issues, designed by the researcher. The data were analysed by z-tests, analysis of
variance, Pearson’s correlation, Mann-Whitney tests and Kruskal-Wallis one way

analysis of variance. Responses to an open-ended question were analysed qualitatively.

The findings indicated extremely high distress levels for all the respondents,
irrespective of age, gender and post level, in comparison with published norms and the
findings of other studies. This distress did not appear to be associated with their own
professional role and competence as teachers but seemed to relate to the uncertainty of
their employment situation. The impact of the current changes on teachers’
psychological and physical well-being were reflected by their responses to statements

i



in the Redundancy and Reorganisation section of the questionnaire.

It is recommended that the education authorities should develop a recovery strategy to
address this urgent situation. Consultation and negotiation with teachers should be an
inherent aspect of reorganisation and change, to prevent a repetition of the current
situation. The role of professional organisations and various other issues that warrant

further investigation are specified.
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CHAPTER ONE

1.1 INTRODUCTION

South Africa is in a period that is characterised by rapid change and reorganisation in
the post- apartheid era. All sectors in South Africa are undergoing transformation to
bring about equity and to address the imbalances of the past. The cornerstones of

change are housing, economics, health and education.

The change in education means uplifting the previously disadvantaged schools,
amalgamating the previously segregated departments and the implementation of the
Right Sizing document, HMR Circular No. 14 (Appendix one). All of the above
changes would have a considerable impact on teachers, since change would involve

redistribution of staff, cut-backs and possible redundancies.

Stress among teachers has been extensively researched (Rigby, Bennett and Boshoff,
1996). Several studies have already revealed that teaching is a highly stressful career
and the incidence of burnout is high (Cooper, 1995, French, 1993 and Rigby, 1989).
According to Jackson et al (1986), increased stress levels in teachers often culminate
in strong negative feelings towards teaching, such as discouragement and frustration
and finally a desire to leave. While some teachers will leave the profession, others stay
but are plagued by a multitude of physical, emotional and behavioural stress - related
manifestations (Cooper, 1995). The negative impact of excessive teacher stress on the
school system is serious. According to French (1993) increase in teacher stress may
significantly impair a teacher’s ability to display effective instructional behaviours and
good working relationships with students, reduced tolerance for typical student
behaviour and withdrawal of commitment to profession. Rigby and Bennett (1996) say
that teacher stress affects not only the teacher but the students, the school, the

teaching profession and the educational system.

Any form of change is often characterised by increased stress levels. The added stress
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of change is likely to have an additional impact on teachers. According to Rigby
(1989), change in itself is inherently stressful. A report by the ex- Natal Education
Department (1991) on teacher workload, showed an escalation in teacher stress in the
previous three years. Teachers have also been working under more stressful conditions
in recent years, owing to the uncertainty with regard to what might happen to
education in the near future (de Haas, 1995). Teachers are feeling less secure, and find
themselves having to cope with pupils from groups (other racial and socio-economic)
with whom they may have had little contact and for many, this can be stressful. (de

Haas, 1995).

Moodley (1995), reported that stressed teachers may also exhibit a variety of
physiological, psychological and behavioural symptoms such as sleep disturbance,
migraine headaches, muscular pains, depression, irritability, boredom, aversion to
change, poor interpersonal relations, withdrawal, and frequent absenteeism. In support
of Moodley (1995), Pierce and Molloy (1990) associated high levels of burnout with

poorer physical health, higher rates of absenteeism and lower self confidence.

This study sets out to assess the mental health status, stress levels and the incidence of
burnout among teachers who are facing the possibility of redeployment, severance, and
redundancy, during this period of rapid reorganisation and changes in education in

schools in the Province of Kwa Zulu-Natal.
1.2 RIGHT-SIZING OF SCHOOLS IN SOUTH AFRICA

Change is vital to any organisation and it represents the struggle between what is and
what is desired. The process of Right Sizing is driven by the Provincial Task Team and
a Provincial Redeployment Agency. The former is a working group of the latter, but
has been established as a responsible committee in its own right, which sets out the
nationally-agreed procedures to be followed in the process of right-sizing. The aim of
the process is to redistribute posts and funding at educational institutions to give effect
to the policy of equity in education between the various races. The entire process is to

2.



be phased in over a five year period commencing on 1 April 1995 in accordance with a

decision by the Minister of Education.

The phasing in of equity in the funding of education across the newly amalgamated
provincial education departments will result in the number of educator personnel
increasing in the schools of some former departments and decreasing in others. In
order to manage the process of equity, excess educators in education departments or

components thereof will have to be redeployed or made redundant.

Educators in the service of public schools in Kwa Zulu-Natal, were given an option to
apply for a Voluntary Severance Package. This decision was taken by the Education
Labour relations Council (Resolution No. 3 of 1996).This was done to allow
educators who prefer to leave the service, to do so and to create room for the
absorption of educators who are in excess (Annexure One - Right-sizing document).
The best and most experienced educators were removed from the system. The
remaining teachers were forced to adjust over-night to an explosion in teacher: pupil
ratio. This threw the entire education system into chaos. Poor management and almost
non-existent communication with teachers, by the education authorities, are major
contributors to the current crisis in education. The process has thus far cost the

taxpayers more than R1 billion.

Media continually report the uncertainty in education, the lack of finance, severe
financial cut-backs, poor planning by the department and lack of communication with
all parties concerned. Just six weeks before the start of the 1998 school year the
Education Department is bent on retrenching 5000 temporary teacher in Kwa Zulu-
Natal. In the latter half of 1997 the Kwa Zulu-Natal Treasury proposed that 20 466
temporary teachers be sacked in an attempt to rescue the Education Department’s

strained budget. The department is expected to overspend by R800 million on its
1997/8 budget of R6,124 billion (Pillay, 1997).

Teachers, teacher unions and the parent community reacted to the proposed
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retrenchments with marches, placard demonstrations, mass meetings and the handing
over a memorandums to the education departments. The uncertainty around the
possible retrenchments interrupts the planning for the new year and creates anxiety in

the staffroom.

The writer personally experienced a taste of the lack of continuity in schools in 1997,
as new timetables had to be drawn up after 30 April, when many educators were
granted severance packages. The discontentment, high absenteeism and high anxiety
levels were evident in almost every school. The problem was compounded by high
pupil-teacher ratios, lack of resources, increased work load, and the proposed phasing

in of Qutcomes Based Education in schools from the beginning of 1998.

Competition and rivalry increased among teachers who were striving to fill many of
the vacant posts left after severance packages were granted. Friends and collegial
support were lost in the process and stress and burnout levels rose rapidly. This was
further compounded by schools being administered by educators who Jacked the
requisite skill and experience in administration. In some schools the entire management
was granted severance packages and the schools were left in the hands of
inexperienced teachers. Lack of planning and foresight on the part of the education
department, ignored the mental well-being of teachers during a period of high anxiety
and stress. Professional support or counselling programme were not integrated into the

reorganisation programme.

In a country that is striving for democracy after apartheid, education is a vital
comerstone to its future development and up-grading. To neglect education seems
short-sighted and its impact is far reaching. One of the most crucial aspect of
education is teachers. Their well-being, psychological, physical and emotional is of

utmost importance. To neglect this would be to fail education as a whole.



1.3 OBJECTIVES OF THIS STUDY

The aim of the study was to examine teacher’s mental health status, stress levels and
incidence of burnout during a period of major re-shuffling, reorganisation, cut-backs,
phasing in of Outcomes Based Education and possible retrenchments. This study
investigates whether differences in these health measures can be associated with
gender, age and post level of teachers. The perception of teachers on redundancy and

reorganisation issues were also gathered.

The results of this study could provide useful information for stress management,
stress reduction and peer-collaboration programmes which are necessary because of
the reports of increasing pressures discussed above. A major weakness at present is
the omission on the part of the education authorities to provide professional support,
intervention strategies and stress management programmes for teachers. Dunham
(1983) recommends the following in a stress reduction programme: more support from
all levels of the hierarchy, more consultation, more meetings to discuss, share feelings
and experiences with other teachers and positive moves to involve teachers in the
decision-making process. Basson (1988) in discussing stress among Educational
Psychologists suggested that a component of the training focuses on self-development,
stress-management and the equipping of students with the skills to prevent burnout.
There is no reason why such techniques cannot be incorporated as pro-active measures
into teacher training programmes. Having knowledge of the teacher’s stress and
burnout and their mental health status during a time of rapid change will be useful to
the education department. When planning for change, programmes could be

implemented to help teachers cope with the anticipated changes.

With this in mind, and noting that teachers are the major role-players in any change
process in education, this study examines aspects of teachers’ mental health at this
time. Particular attention will be paid to the possibility of redundancy occurring as a
result of the major reorganisation within the education department. The results of this

study could be used when planning



teacher support service. It would provide direction as to which teachers would need

the most support, in terms of age, gender and post-level.

In the following chapter the literature concerning the health status of teachers and the
issue of reorganisation will be reviewed. Theoretical matters and empirical findings
will be discussed in relation to the present reorganisation in Kwa Zulu-Natal. The third
chapter presents the design and specific objectives of this study. The research
questions are specified and the rationale for the selection of instruments given. In the
fourth chapter, the research findings are presented and analysed in terms of the
research questions. The fifth chapter discusses the findings in relation to the material
reviewed in chapter two. In the final chapter, the implication of these findings for
theory and practice are identified. Strengths and weaknesses of this study are
indicated. Recommendations for further research into these issues are given in the light

of the process and findings of this investigation.



CHAPTER TWO

LITERATURE REVIEW
2.1 INTRODUCTION

Any discussion about education in South Africa needs to be located within the
historical context of a country that has had to contend with over three hundred years
of colonialism and the system of apartheid. The consequences of this history for
education are enormous (Wedekind, 1995). The background to the study is provided
by a brief account of the historical development of education in South Africa and how

this has impacted on teachers.

The first formal school was reportedly established in 1658 at the Cape, specifically for
the newly arrived slaves (Molteno, 1984 ). Missionaries and the Dutch East India
Companies made attempts to educate the “African’ population. From the onset then,
education can be viewed as the ruling group exercising a form of social control over
other subordinate groups of people. Although education was seen as an important
means of social control, one cannot speak of state sponsored mass education having
been seriously undertaken until the Nationalist government started implementing its
apartheid policies in the 1950s (Wedekind, 1995). According to Wedekind (1995), it
was this infamous policy that sought forever to damn Black people to be *“ hewers of
wood and drawers of water”, which ironically gave large numbers of Black people
access to some form of schooling for the first time. Control came in the form of
Christian National Education and liberal thinkers came with the ideas of ¢ separate -
but-equal * education. Here schools were racially separated to suit current economic
and political thinking. With the release of Nelson Mandela and the induction of a
Government of National Unity in the first half of 1994 major changes began in South

Africa. Education was one of the primary foci of change.

The previously racially divided education departments in South Africa formally ceased
i



to exist and became part of the new provincial education authority on 1 April 1995.

This marked a symbolic end to a long history of a divided and divisive schooling
system. According to Wedekind (1995), the change in structure does not just signal
the end of a part of our history, rather it marks the beginning of a long process of

undoing, adjustment and rebuilding.

During this period of rapid change teachers will be facing a great many challenges.
Changes will be taking place in the administrative structures, composition of the pupil
body, curriculum, the methods used in the classroom and the relationship between
teachers and their pupils. During this period of change, teachers will require support

and ongoing training (Wedekind, 1995).

Change in any organisation is inevitable, however, the impact of change on stress-
levels, burnout and mental health status on the individual is often not considered. This
has considerable consequences for the individual, organisation and society. With this in
mind this chapter sets out to discuss changes in education, stress, burnout, mental
health, and redundancy. Information on various models, perspectives, current debates,
research findings and consequences of stress and burnout will be included. Relevant

South African studies will be reviewed.
2.2 CHANGE IN EDUCATIONAL ORGANISATIONS
2.2.1 What is change ?

There is widespread agreement in the literature that change and renewal are among the
most important aspects of an organisation. When an organisation fails to change, it
stagnates and eventually declines. Consequently, change and renewal can be regarded
as essential for the development of an organisation. An implication of this is that the
school as an organisation has to be seen as a dynamic entity (Theron, 1996).
Organisational change is perceived as an integral aspect of the functioning of an
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organisation. According to Theron (1996), the goal of organisational change must be
to improve the quality of working life of people involved in a school. But what is
change? Change represents the struggle between what is and what is desired. It is also
an unavoidable feature of human experience. Change is a process pursued for and by
people. Most important, according to Theron (1996), change begins and ends with

individuals acting in unison to make schools effective.

A distinction can be made between planned and unplanned change. Planned change
implies a deliberate alteration in the status quo. Planned change is always preferred ,
since change takes place according to specified goals and objectives. Change can take
many forms, for example, social, technocratic, interactive and transformational change.
The form of change that best describes the current changes in education is
“transformational change”. This involves radical change when the education system is
working poorly. External and internal forces insist on radical changes; the change is
dramatic in form and rapid in impact, and will ultimately change the entire culture of

the organisation radically (Theron, 1996).

The theories of Kurt Lewin (1935, cited in Theron, 1996) on organisational change
deal with the interaction between the various forces that bring about change and forces
that resist change. According to Lewin (1935), change 1s not a static but rather a
dynamic balance of opposing forces active within an organisation. Any existing
situation within a school is in equilibrium, that is, the result of driving forces and
resisting forces working against each other. Any change would involve a driving force

for change and forces of resistance. A balance or state of equilibrium has to be reached

between the two forces. This is depicted in Figure 1.

There are several models of change, e g. Havelock's two models of change, problem
solving model, and the linkage model of change (Theron,1996). Of the relevant
models, the two models that seemed most relevant are: the organisational development

model of change and the concerns-based adoption model of change. These will be
discussed further.
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Figure 1
Forces for change and resistance to change
{Lunenburg and Orstein, 1991, p 220)

2.2.1.1 The organisational development (OD) model of change.

A basic assumption of OD is that the nature of the group or organisation is the source
of many of the problems associated with changing schools. The focus of change for
OD is the group, not the individual. According to Hall and Hord (1987), schools are a
system of people working at tasks interdependently; eventually they begin
collaborating with other sets of individuals as they move from one task to another. The
ultimate goal of OD is the development of organisational adaptability, and improving
subsystem effectiveness. If one has to examine one aspect of the many changes that are
currently occurring in South Africa, one would see that the process is contrary to the
basic assumption of the OD model. In the implementation of Outcomes Based
Education and the implementation of Curriculum 2005, teachers were not invited to
participate in its development (The Educators’ Voice, 1997). Educators are the agents

10.



of change and it is their experience and expettise that should inform the development

of the curniculum.

For the change to be maintained, continuity in leadership personnel (the school
principal) is important (Theron, 1996). Clearly this aspect of continuity of leadership
was not followed in South Africa. Most of the Severance Packages that were granted
were to senior educators, many of whom were holding promotion posts (i.e.
leadership personnel). Ironically, disorganisation was also created by senior
department education personnel who began to implement the changes but
subsequently volunteered for the Severance Package and left at an advanced stage of

the change process (The Educators’ Voice, 1997).

A shortfall of this model is that the perceptions of the individual are not considered. In
South Africa many educators complained about lack of consultation by the education
authorities and of changes being imposed. The teachers’ union, SADTU, echoed this
view in their newspaper, The Educators’ Voice (1997), when they complained of lack
of transparency, democracy and participation on the part of the education department.
The perceptions of the individuals involved are very important, as the individuals
make up the group. The perceptions, attitude and commitment of the individual can

determine the extent of success or failure of the change.
2.2.1.2. The concerns-based adoption model of change.

Many models of change pay little or no attention to the impact of change on teachers
and their perceptions of change. According to the concerned-based adoption model of
change, the perceptions of the individual in the change process is important for
successful change (Hall and Hord, 1987). This model is based on the following seven
assumptions and assertions (Hall and Hord, 1987 ) :

Understanding the point of view of the participants in the change process is critical.,
For the change to be successful, the perceptions of the clients (teachers) must be

11.



understood by the change facilitators, and the clients must have insight into their own

perceptions as well.

Chamge is a process, not an event

Implementing educational innovations is a process: this process requires time. There

are steps and phases in the process that can be used to plan and pace change.

It is possible (o anticipate much that will occur during a change

In a change process there are many predictable events and happenings. Thus the
reactions to interventions can be anticipated. Consequently many aspects of the change
process can be planned . By planning for the expected, effective facilitators are better
able to handle unanticipated occurrences, and to utilise their limited time and resources

well.

Innovations come in all shapes and sizes
The process of innovation encompasses either a product innovation (example text

book or curriculum change) or process innovations, such as instructional procedures.

Innovation and implementation are two sides of the coin of the change process
In all cases, regardless of the type of change, developing the innovation and

implementing it requires parallel sets of steps and procedures.

1o change something, someone has to change first
The ultimate effectiveness of an innovation depends on whether teachers and others
change in order to incorporate the new practice. The first step, therefore, is to develop

a picture of how each staff member experiences the change process as an individual

Everyone can be a change facilitator

Often responsibility for change is assigned to one person. This view is limiting
according to this model. Change is seen in this model as a shared responsibility that
involves everyone at one time or another.

12.



According to the concerns-based model, change is a process for and by the people. It
has a technical and a human side. It starts and ends with individuals, who in
combination, make schools effective (Hall and Hord, 1987). In the current changes in
education, the human side was apparently ignored. Often teachers were blamed for the
current crists. The headlines in The Natal Witness (9 January [998) reads: “ Bengu
warns lazy teachers.” (Sibusiso Bengu is currently the Minister of National Education).
The article further reports that the Minister asked teachers to pull up their socks or be
fired. He recommended that teachers be evaluated on their teaching performance and
the provincial authorities should fire those who are not up to scratch. The
unacceptable nature of the cniticism of teachers by the government and the media is a
source of anxiety and anger. Teachers need to be supported and guided through this

period of rapid change and punitive comments should be avoided.
2.2.2 Resistance to change

Change becomes most meaningful when there is resistance to it and there will always
be resistance to change ( Theron, 1996). Resistance is the general response to
proposed change. This is related to the insecurity around the loss of the familiar and
reliable, loss of personal choice and values, understanding the reasons for change, fear
of change, mistaken perceptions in respect of change, and lack of skills (Van der
Westhuizen and Theron, 1996). Change can be a painful process yet the outcome can
be refreshing and rejuvenating for the teacher, pupil and the school as a whole. This is

clearly shown in the history of education in South Africa.

Historically, as far as black education was concerned, demand for change in education
was enormous. It took the form of boycotts, protest marches and strikes. The crux of
all these events in black education is the demand for change and renewal of the
existing system. The poor results and lack of facilities in black education elicited
demands for change from pupils, teachers and the parent community t;) make

education more productive (Van der Westhuizen and Theron, 1996).
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Change in education occurred rapidly over the past five years. After the elections and
the planning of the new non-racial educational system, there is now new resistance to
the process of change in education. Change often lead to financial restraints, which in
turn meant a decrease in personnel, text books and stationery. Teachers, teacher
unions and parents resisted such cutbacks. For the parents it meant greater financial
input by them. This gave rise to resistance from within and outside of the education

system.

Change in education in South Africa is intended not only to bring about equity of
provision. Changes in teaching methods, syllabi and modes of assessment are also
planned. Curriculum 2005 is already planned to be phased in over the next five years.
A new approach to teaching is called the Qutcomes Based Education. This approach
will be implemented in Grade one in 1998. Teachers are anxiously anticipating the
introduction of Curriculum 2005 and Qutcomes Based Education. It is expected to
create further confusion and to send teacher motivation and confidence plunging to
new depths. The new curriculum requires small classes and skilled and dedicated
teachers yet the new policy direction will entrench a system which provides exactly
the opposite. For the teachers in South Affica, it is the first time that they will be given
a comprehensive definition, outline and statement of how education should take place.
This change has not come without resistance. Educationists and Parents who have
criticised the Outcomes Based Education complain that this method of education had
failed in many overseas countries (Stielau 1997). Educators complained that they were
not sufficiently consulted in the planning of Curriculum 2005. They felt that their
professional self-esteem had been undermined. Educators were also critical of the
demand to implement a curriculurm which they had not constructed. Teachers were

not sufficiently trained to teach in this style and schools were not prepared for this

change.

Thus, any form of change or non-change is usually accompanied by resistance.
The important question is:"To what extent is change resisted in education?” Very
little information can be traced on this aspect. Theron ( 1996) discussed two studies,
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that of Trump(1987) and Perry (1993). From Trump’s study, carried out in secondary
schools in Ohio (USA), it appeared that resistance to new ideas was the second
greatest single factor experienced by school principals when implementing new
teaching programmes. The two problem areas were the time allocated for its
implementation and the teachers’ resistance to new ideas. Whatever the extent is to the

resistance of change, it is an important factor to consider when implementing change

For the purposes of the current study, an understanding of the teachers’ experiences
through all the changes and resistance, provides a backdrop to the study. The
contribution of these experiences to their current stress, burnout and mental health

status cannot be ignored.
2.3.2. Problems caused by organisational and curricular changes in education.

Dunham (1992), studied major changes in education in England. The teachers were
under pressure to use new and more rigorous methods of assessment and to maintain
high professional standards in the face of reduced financial supports in schools. These
changes and the experiences that teachers were experiencing are similar to the current
transformation in education in South Africa. Some teachers viewed the change as
positive and an opportunity for fresh patterns of teaching, new relationships,
opportunities for personal and professional growth. Other teachers perceived the
ehanges as a threat and with apprehension. Their apprehension included the following
important aspects (Dunham, 1992, p S) :

Leaving the security of a familiar environment in the previous school.

Working in larger and more complex schools.

Teaching pupils who had a much wider range of abilities, behaviour and attitude.
Adaptation to major organisational and curricular changes.

Coping with personal losses, of old friends, heads of departments and pupils.
The sources of stress were not staggered to allow for adjustment. Major changes

came too quickly.
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The situation was captured well in a staff report by a teacher : “ We felt that when this
school was opened we were thrown into far too much change. There were too many
ideas that we were trying to operate all at the same time and this gave us a great deal
of insecurity. We lacked stability. We had far too many things that we could not cope
with and this was the root cause of our trouble. We felt that it was not too late to
impose some stability, to stop the changes, to keep going as we are and build slowly
on what we have got. We want to improve the quality of life for the children in the
school but we cannot do this when we are developing too rapidly to give ourselves a

secure base from which to work.” (Dunham, 1992, p 8).

The teachers in Kwa Zulu-Natal may be going through similar experiences.
2.3. STRESS

2.3.1 Introduction

Dunham (1992, p 3) defines stress as, “ a process of behavioural, emotional, mental,
and physical reactions caused by prolonged, increasing or new pressures which are
significantly greater than coping resources.” A similar but longer definition is offered
by Kyriacou and Sutcliffe (1978) , tea;cher stress may be defined as a response of
negative affect (such as anger or depression) by a teacher usually accompanied by
potentially pathogenic physiological and bio-chemical changes (such as increased heart
rate or release of adrenocorticotrophic hormones into the bloodstream) resulting from
aspects of the teacher’s job and mediated by the perception that the demands made
upon the teachers constitute a threat to his self-esteem or well being and by coping
mechanisms activated to reduce the perceived threat. ” Both these definitions are

comprehensive and are considered relevant to this study

It is important to note that stress is difficult to measure and define. According to
Bernard, 1968, cited in Glowinkowski and Cooper (1985), a well recognised factor is
whether a certain amount of stress might be of benefit to the individual. Most studies,
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at least implicitly, require the individual to rate pressure negatively. They leave little
room to accommodate the individual who feels under pressure, but at the same time
derives satisfaction from that pressure. For some people a reduction in ‘job clarity’
may mean an increase in ‘autonomy’, yet for others it may represent a taxing burden of

ambiguity.

There is a myth that goes : “ I will be at my best under no stress at all.” However, it
has been shown that no pressure often leads to poor task performance and a lack of
motivation. The same applies when you are over stressed. The secret seems to lie in
achieving a balance between the two extremes - finding that level of pressure which
leads to good motivation and effective task performance. This optimum stress level
varies from individual to individual, so it is urgently necessary to discover that level of
stress beyond which your psychological and physical well-being is endangered (de
Haas, 1994).

Early studies on occupational stress focussed on industry and ignored the human
service sector, such as the teacher (Rigby, 1989). On the other hand ,Maslach and
Jackson, 1986) have shown that human service professionals are more likely than
others to experience job burnout. Since burnout is one of the reactions to high levels
of stress it seems that occupational stress for this sector is a serious problem which
needs to be addressed. In recent years teaching has steadily moved up the ‘league
table’ to become one of the most stressful occupations around (de Haas, 1994).
Research on teacher stress has tended to concentrate on defining the stressors which
lead to teacher stress. Few studies have paid attention to the impact of major

transformational change in education on teachers’ stress and burnout levels.

2.3.2 Perspectives on stress

Bennett (1989) understands stress as being ordinary and commonplace phenomenon
but its clearly definable properties are elusive. This view emphasizes some of the
difficulty around the conceptualization and definition of stress. Over the
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years attempts have been made to conceptualise and define stress. There are three
major approaches to understanding the nature of stress in teaching: The first
approach to understanding stress looks at the pressure exerted on teachers in schools.
This model suggests that people, too, have their limits. Up to a point, stress can be
tolerated. When it becomes intolerable, damage may result, either psychological or
physiological, or both (Dunham, 1992). From this perspective, stress is a set of causes,
not a set of symptoms. This view is often criticised since it does not take into account
individual differences in response to stress such as personality factors and previous

experience to similar demands (Dunham, 1992).

The second approach is concerned with the forms taken by teachers’ reaction to
these pressures. These may consist of emotional and bodily manifestations such as
headaches, anxiety, agitation, irritability, weepiness, depression, mounting tension,
frustration, and a general unpleasant emotional state. This view defines the concept of
stress in terms of the degree to which a person is experiencing persistent and high
levels of anxiety or tension. This perspective has a strong medical orientation in trying
to understand stress. This is also often seen as its major weakness. This view is
criticised in that it does not take into account other important manifestations of stress
which are not emotional or psychological, for example, ineffectiveness in the

performance of one’s role in school and loss of confidence (Dunham, 1992).

The third approach to stress is concerned with both the pressures, reactions and
coping resources. Stress from this perspective is concerned with an excess of pressures
over coping resources. It also is concerned with identifying the demands which
teachers perceive and experience as stressful and the behaviour they use to tackle these

demands. It is called the Tnteractional approach (Dunham, 1992).
In order to account for weaknesses in both response-based and stimulus-based
definitions of stress, an Interactional approach model is proposed by Sutherland and

Cooper (1990).
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2.3.2.1. The Sutherland and Cooper model.

According to this model, people are seen as continually interacting with their
environment. During this time they weigh up perceived demands and their perceived
capability to meet those demands. Stress is therefore seen as a result of the existence
of a relationship between the person and the environment (Louw and Edwards, 1993).
The problem is around defining this relationship. Sutherland and Cooper’s model is
comprehensive and is widely supported by researchers today ( Louw and Edwards,
1993). Sutherland and Cooper (1990), in their reformulation of the traditional
interactional models, considered five major issues (Figure 2 ).Icln the environment
there exists potential sources of stress, e.g. events, situations and objects. An
individual’s perception of the event or object depends on their familiarity with it or
previous experience or exposure to it. A cognitive appraisal (judgement) of the level
of threat arises from the potential stressors. This is influenced by the individual’s
previous experience. When there is a difference between the actual demand and
actual ability, on one hand, and perceived ability and perceived demand, on the other
hand, distress, pressure or strain may result. When this happens, successful coping may
restore the balance, while unsuccessful coping results in psychological, physiological
and behavioural problems, which may be short or long term. Feedback is built into the

system and this influences decisions/appraisals made by the individual.

To further illustrate the interactional model of stress, F igure 3 shows a number of
physiological and psychological factors interacting on one another, resulting in the
stress response. Figure 4 provides a workplace example of the interactional nature of

stress Symptoms.

2.3.3 Gender and stress

The findings on gender differences have been equivocal. Some studies report gender
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differences, while others do not. Kyriacou and Sutcliffe (1978) found female teachers
appeared to find several items regarding pupil misbehaviour a greater source of stress
than their male colleagues, whereas the latter reported greater stress for administrative

and paper work.

2.3.4 Age and stress

Kyriacou and Sutcliffe (1978) found younger (and less experienced) teachers reported
greater stress around issues of punishing pupils, difficult classes, maintaining

discipline and attitude of principal.

2.3.5 Post-level and stress

According to Kyriacou and Sutcliffe (1978) teachers listed a greater number of items
as stressful than heads of departments. Heads of departments found administration and

paperwork more stressful.

Cooper and Kelly (1993), in their study of occupational stress among head teachers,
found that male head teachers’ level of job satisfaction was higher and their mental
health was better than that of female head teachers. Female head teachers suffered

significantly greater job dissatisfaction than their male counterparts.
2.4 BURNOUT
2.4.1 Introduction

It should be recognised that stress and burnout are not the same thing. Burnout is
more a derivative of stress than a synonym (Van der Merwe, 1993). Black (1991)
points out that burnout is the result of unmediated, or unsuccessfully mediated stress,
that is, having no “buffer’ or support systems. Black (1991) also notes that stress can
lead to burnout, but not all individuals who are stressed are “burntout’ Burnout
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therefore is the final step in the progression of unsuccessful attempts at coping with a
number of stress conditions. Various studies cited in Friesen and Sarros (1989) have

shown that burnout and work stress are highly correlated.

The concept of burnout has developed empirically rather than theoretically. The
concept has been shaped by four somewhat overlapping perspectives. Bryne (1994)
cited four major perspectives of burnout and its development over time. Firstly,
Freudenberger’s model (1973) provided a clinical perspective of burnout. Here
burnout is seen as a state of exhaustion that resulted from working too intensely and
without concern for one’s own needs. The second perspective, a social-psychological
perspective of Maslach and Jackson (1981 b) took a more research-oriented approach
by trying to identify working conditions that are conducive to bumout. Freudenberger
{(1973) perceived burnout as precipitating even more effort on the part of the
professional worker. Maslach (1982) views burnout as a condition that leads to the
worker withdrawing and treating clients in a detached, dehumanised manner. The
third perspective, that of Cherniss (1980) provides an organisational perspective to
burnout. He sought links between burnout and particular features of the work
environment, but he did so from an organisational perspective. Finally, the social-
historical perspective (Sarason, 1983) emphasizes the impact of society at large on the
precipitation of burnout, rather than the individual or the organization. Sarason says
that societal values embracing the philosophy of individualism over sense of
community become the a catalysts to burnout. There is continuing debate around the
source of burnout in the work place. The conventional view is that burnout derives

from the presence of strain-making stressors. Other observers shift the focus to the

absence of positive motivators (Friesen and Sarros, 1989).

2.4.2 Definition and components of burnout.

Klarreich (1990) defined burnout as a process of progressive emotional deterioration,
with a four phase process essentially moving from idealism through disillusionment,
frustration and despair. The term “ burnout” evokes different responses from
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Individuals and is all too ofien used as a buzz word. Generally the burnout syndrome
has been linked with identifiable psychological and behavioural responses to

unmediated work stress in a variety of helping service professionals.

A widely accepted conceptualization of burnout is provided by Maslach and Jackson
(1986) ,who defined burnout as “ a syndrome of Emotional Exhaustion,
Depersonalization, and reduced Personal Accomplishment that can occur among
individuals who do * people work * of some kind (p 1). A key aspect of the burnout
syndrome is increased feelings of Emotional Exhaustion; as emotional resources are
depleted, workers feel they are no longer able to give of themselves at a psychological
level. The development of “Depersonalization” is yet another important aspect of the
burnout syndrome. This involves the negative or cynical attitudes and feelings about
one’s clients. The third aspect is reduced “Personal Accomplishment ” | i.e. the
tendency to evaluate oneself negatively, particularly with regards to one’s work with
clients. Teachers may feel unhappy about themselves and dissatisfied with their
accomplishments on the job (Maslach and Jackson, 1986). Maslach and Jackson
(1986) have provided an understanding of teacher burnout. However, it is suggested
that critical dimensions of this phenomenon rhay have been missed, perhaps as a result
of not including sufficient data from public school teachers in the original research and

formulation of the burnout concept ( Blase, 1982).

For the purposes of this study, the definition of burnout by Maslach and Jackson(
1986) will be used, including the three components as described above, i.e Emotional
Exhaustion, Depersonalization and feeling of low Personal Accomplishment. Thus,
burnout is used as an umbrella term referring to three related, but loosely coupled,

reactions to teaching.

Although most theories of burnout claim the sources of burnout to be either
environment or individual, few have attempted to integrate the two. Recent literature,
however, accepted that the source of burnout can be the result of individual,
environment and organisational factors. The ecological model acknowledges this and
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adopts a more systemic approach to burnout (Carroll and White, 1982).

2.4.3 The ecological perspective

According to Rutsch (1997) burnout is a work related concept, and the work
environment therefore receives considerable attention in the literature. However,
cognizance must be taken of the fact that other environments or ecosystems can and
do play an important role in determining whether or not, to what degree, and in what
fashion a person will experience burnout. The ecological perspective views burnout as
a form of ecological dysfunction (Carroll and White, 1982). According to this
perspective, ecology is concerned with the inter-relationship of organisms or
ecosystems. Carrol and White (1982) go on to discuss that the person, his/her
ecosystems, and the reciprocal impact each has on the other must be understood. By
using the work of Bronfrenbrenner(1979) one can depict the individual’s work
environment as containing the person and environment components (i.e. microsystems,

mesosystems, exosystems and macrosystems : Figure 5).

According to Bronfrenbrenner (1979), the microsystem pertains to the smallest
organised ecosystem within which the person performs most of his/her work(such as
the office, home, classroom). The mesosystem represents the next level of
organisation of the work environment. It encompasses all of the microsystems that
together form a larger whole(e.g. all of the offices that comprise the business; or all
the classrooms that make up the school.). The exosystem encompasses those elements
of the larger environment that impinge most directly and frequently on the
mesosystem. For example, a schools’ exosystem would include the school board, the
surrounding community, and the local legislative bodies. The macrosystem includes
elements that are larger, more impersonal, more distant and global than those of the
micro-meso-and exosystems. The influence of the macrosystem, moreover, is often
experienced more indirectly. Examples of macrosystem’s influences that may lead to
burnout include economic conditions impacting on retrenchments rates, high interest
rates, policy making and natural disasters (Carroll and White,1982). Teachers are not
24,



in the position to influence the above and feelings of frustratiqn and burnout easily
set in. The focus of this study is on the impact of change (at macrosystemic level) on

the individual teacher at the micro level.

,-/--’//Mﬁcaosvsféﬁ\m_

 EXOSYSTEM

Figure 5§
An ecoloeical model for the analysis of burnout (Bronfenbrenner, 1979)

2.5 SOURCES OF TEACHER STRESS AND BURNOUT

The literature on the sources of occupational stress, teacher stress, and burnout cover
similar areas and are often inter-linked. It is important for the purposes of this study to
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BROAD FRAMEWORK

EXAMPLES

Factors intrinsic to the job

*poor physical working conditions,
such as lack of teaching resources

*inadequate school buildings

*job overload -high teacher-pupil
ratios, time pressure

*too much administrative work

*physical danger, increased crime

and violence in schools .

Role in the organisation

*role ambiguity and role conflict
*responsibility for others and pupil’s

needs.

Career development

*poor promotion prospects
*poor status in society

*lack of job security

relationships at work

*poor relationships with pupils
*poor relationships with community
and parents

*lack of recognition of work done

organisational structure and climate

*lack of communication
*lack of participation in decision-
making

*poor salaries and service conditions

School interface with home and

society

*work-home interface : work
overload affects home life.
*home-work interface : life changes

affect work.

Table 1

Sources of'teacher stress and burnout (Rutsch, 1977, pp 29-30)
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locate it within the teaching profession. Table no.1. was compiled using the work of
Rutsch (1977). A broad framework to factors that may contribute to teacher stress and

burnout is provided with specific examples.
2.6 CONSEQUENCES OF STRESS AND BURNOUT

According to Cedoline (1982), stress becomes a problem when it ceases to be a
healthy stimulus and creates a burden that the individual cannot handle without
harmful effect. This harmful type of stress is often referred to as “distress”. Distress is
seen as any perceived threat or discomfort that alerts the person and activates
psychological and physiological responses (Cedoline, 1982). Stress could lead to
mental ill health, job dissatisfaction, mantal disharmony, coronary heart disease,
tardiness, absenteeism, slow output, increase in stress related diseases, depression,
apathy, high blood pressure, increased digestive acids, and faster breathing. Listed
above are the consequences to the individual only (Cooper, 1983). There are also
organisational consequences, such as cost due to absenteeism, lowered performance,
low morale, increased medical bills (Bennett, 1989). The consequences of burnout are
potentially very dangerous for the staff, the clients, and the larger institution.
According to Maslach and Jackson(1986), burnout can lead to a deterioration in the
quality, care or service provided by the staff. The correlation of particular interest in
this study is that of burnout and poor health. Burnout may result in a teacher desiring

to relinquish teaching.

Kyriacou and Sutcliffe investigated the association between self-reported teacher
stress and three responses related to job satisfaction, absenteeism and intention to
leave teaching. They found a negative association between stress and job satisfaction,
a positive association between stress and intention to leave. The association between
self-reported teacher stress and frequency failed to reach significance. They found that

23.5% of their respondents indicated an intention to leave the profession.

When on the job change events occur in large numbers to people already working
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under highly stressful conditions, the incidence of sick leave, accidents and inattention
to work increases rapidly. A study conducted by Marshall and Cooper (1981) on

stress, asked their subjects to select major sources of organisational stress. They found
that the similarity of selection, regardless of organisational type, was rather surprising.

They found that change events or episodes which occur on the job are most stressful.
2.7 CONCEPT OF MENTAL HEALTH

Tn this study the concept of mental health will refer to the broad idea of mental well-
being or psychological well-being. The concepts of mental health, mental well-being
and psychological well being are often used interchangeably . The definition put
forward by Gerdes (1992) is most suitable : “ mental health refers to the optimal
development of a person’s potential and the effective coping with life-tasks and roles
associated with a particular stage of life.” (p 41). Warr (1978) describes psychological
well-being as a concept which is to do with people’s feelings about their everyday-life
activities. Such feelings can range from negative mental states (dissatisfaction,
unhappiness, worry etc...) to a positive outlook or a state called positive mental health.
It is important to note at this stage that mental health in this context has no direct

connection with mental illness in a clinical sense (Banks et al, 1980).

The instrument chosen to measure mental health in this study is the General Health
Questionnaire (GHQ) (Goldberg, 1972) (3.4.1). This measures the inability to carry
out one’s normal healthy functions and appearance of new reactions. This is ideal for
the purposes of this study where one wants to determine the subjects’ mental health
status and their reactions to the current changes in education. The instrument
compromises a set of questions which form a * lowest common multiple ¢ of symptoms

which will be encountered in the various differentiated syndromes of mental disorder

(Banks and Jackson, 1982).
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2.8 THE ISSUE OF TEACHER REDUNDANCY

In order to understand the potential impact of redundancy on individuals and their
families one must first understand the meaning of work. Work not only provides one
with an income but it also has latent consequences such as imposing a time structure ,
regularity, contact with colleagues, shared experiences, and it defines aspects of
personal status and identity. Jenkins et al (1982), pointed out that it is these latent
consequences of work which help one to understand the motivation to work and to
understand why workers must be psychologically supported when these conditions

arise.

Previous studies on the impact of unemployment focussed on descriptive and
biographical accounts, with emphasis on the association between unemployment and
low self-esteem, humiliation and on damage done to the families . More recent studies
have shown that high rates of unemployment are shortly followed by high rates of
admission to psychiatric hospitals, suicide and mortality in general (Jenkins et al.

1982). Unfortunately these links have not been investigated by other researchers.

Banks and Jackson (1982) revealed that GHQ scores were consistently higher for
unemployed subjects and these subjects displayed an elevated probability of suffering
from minor psychiatric disorders. They concluded that the experience of
unemployment was more likely to create increased symptoms, rather than the other
way round. Cox et al (1983) in their study on the assessment of well-being, found no

fundamental gender differences in the experience and reporting of symptoms of ill-
health.

According to Lewis (1935), cited in Jenkins et. al (1982), unemployment is a cause of
poor mental health. Tt is also possible that those individuals with poor mental health
are more likely to be unemployed than individuals in normal mental health. Owens,
(1966) cited in Jenkins et. al. (1982) demonstrated that the rate of sickness absence is
consistently higher among men threatened by redundancy, especially in the period
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immediately prior to closure.

In another important pioneer study, Kasl et al (1975), monitored changes in health in
men whose jobs were lost through factory closure. The men were visited by a nurse
a month before the factory closed, and two months, six months, one year and two
years after closure. This study found that the anticipation period (of unemployment)
might be most stressful. It was during this period that physical and psychological
symptoms were most significant. By the time the discharged worker actually leaves a

job he may already have paid the price in terms of deteriorating mental health.

In an explorative study Jenkins et al (1982) examined the effect of the threat of
redundancy on the mental health of a group of professionals. They found a
considerable reduction in minor symptomatology after the withdrawal of redundancy
notices. The most common symptoms displayed were poor sleep, depression, fatigue,
anxiety, poor concentration and irritability. They also reported that alcohol

consumption levels were high, 25% of male journalists and 16% of female journalists.

Hepworth (1980), in her study on the psychological impact of unemployment, found
that the well-being of the men studied was low. The scores on the GHQ of 62% of the

sample indicated that they were at risk of suffering from non-psychotic disturbance.

Hepworth (1980) found that the 35-44 age group had the highest mean score on the
GHQ (suggesting poor mental health). The age group 55-65 felt bitter that they had
been ‘thrown on the scrap heap’ and were rather depressed, but others (who were

nearing retirement age) welcomed unemployment for all the free time it offered.

2.9 REVIEW OF SOUTH AFRICAN STUDIES.

The following studies have specifically focussed on teacher stress in South Africa.
All of these studies are in Kwa Zulu-Natal, mostly in the Pietermaritzbury region. The
diversity and contrast within this region is vast and is entrenched in the history of
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different education departments for the various races. All these studies are recent.

2.9.1 South African studies on teacher stress.

Rutsch (1997) used the Maslach Burnout Inventory (MBI) in an exploratory study of
the relationship of demographic and personality factors to burnout in high school
teachers in the Pietermaritzburg area. Rutsch (1997) used a predominantly white
sample. The current changes and restructuring in education might have impacted on
these teachers as well. Rutsch (1997) found that younger teachers were more prone to
burnout than older teachers; males and females did not appear to differ in their

experiences of burnout.

Moodley (1995), studied burnout among teachers in the period just prior to
circulation of the Right Sizing document(Appendix one). This study focussed on
Indian teachers in Kwa Zulu-Natal. Although changes in education had begun, major
changes came later. The primary aim of his study was to ascertain whether teacher
burnout is accompanied by physiological, psychological and behavioural symptoms.
Moodley (1995), as background to his study, presented two important points. Firstly
he pointed out a steady increase over the years in the number of teachers applying for
medical boarding, thus indicating a steady decline in the general health, both physically
and psychologically (Table 2.).

TABLE NUMBER OF APPLICANTS FOR | NUMBER OF MEDICAL
MEDICAL BOARDING BOARDINGS GRANTED
1990 52 41
1991 55 46
1992 102 93
1993 356 229
1994 277 130
Table2

Medical boarding statistics (Moodley, 1995 p 5).
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Secondly he noted that the education system in South Africa has as one of its pre-
employment requisites for teachers (like all other public and civil servants) the
completion of the Health Questionnaire, 81/97850 (Z 27), (Appendix three). Thus
teachers supposedly began teaching in most cases with a clean bill of health. It was the
impact of their job conditions which probably contributed to the current levels of
stress, burnout and mental health status. His study revealed interesting results: teacher
burnout is accompanied by distinct physiological, psychological and behavioural
symptoms. Fatigue, muscular pain, headaches, sleep disturbances, colds, leg cramps,
chest pains, not being appreciated in the job, tenseness, moodiness, anger, irritability,
boredom, depression, consumption of caffeine, cannot enjoy leisure, giving up the job,
fault finding, and isolation correlated significantly with burnout. Psychological
consequences tended to predominate over physiological and behavioural

consequences.

Rigby( 1989), as part of her study on stress inoculation training on teacher stress,
attempted to identify stressors. For this aspect of her study, she used teachers in the
Pietermaritzburg area. Rigby (1989) found that task overload was identified as a top
priority cause for teacher stress. The second primary cause was thwarted ambition and
teacher’s perception of the assessment method as being ‘unfair’. The third stressor
identified was the responsibility for others. This included the responsibility for
educating, disciplining and motivating pupils. Black teachers identified societal
pressure as affecting them. This included legislation, financial pressure, poor working
conditions, the political awareness of pupils, boycotts, riots and police intervention.

Many of the stressors identified may be difficult to change within the bureaucratic

organizational structure.

de Haas (1995 ) in her writings on the integration of schools in South Africa and the
increasing stress on teachers, also examined the sources of stress at this time of rapid
change. In particular she examined stress relating to class management, teaching
practice and structural issues within the school system. The aspect of structural issues
is of relevance to this study. According to de Haas (1995) structural issues may lead to
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teachers feeling angry and/or dis-empowered. At the core of these issues lies the
authoritarian and hierarchical system of educational administraticn. Teachers often feel
that they have been given far too little information, with little or no consuitation.

1

Depariments of Education pave very little in the way of guidance in the process of

change, and in many cases the schools themselves had to take the lead.

2.9.2 South African studies using the General Health Questionnaire (GHQ)

There arc a fow studics that have ecmployed the General Health Questionnaire (GHQ)
with South African sampies. Although none of these studies have used the GHQ on a

sample of teachers, Leeb’s study seemed most relevant

Leeb (1986) used the GLIQ to evaluate the psychological impact of unemployment.
She administered a Zulu translation of the 30-item versicn to a black working class

sample in Kwa Zuju-Natal. Leeb (1986) found that her scores were high, indicating

poor health status. She divided her sample into three groups on the basis of their total
GHO scores (Table 3 ).
Group one those scoring & - 10 ‘normal’
Group two those scoring 11 - 20 ‘moderately distressed’
Group three those coring 21 - 30 ‘severely distressed’

Table 3

Categorisanon of GHQG scores (Leeb. 1986 p 7

—

John (1996) translated the GHQ into Zulu. He used 257 bilingua! high school
students. The sample of this study scored much higher on the GHQ than foreign
sampies. John(1996) suggested raising the cut off score for South African samples.
About 75% of the sample scored over 5 on the English version and 72% scored over 5
on the Zulu version. Pillay et al (1992) did not report a mean GHQ score but state
that 94.4% of primary caregivers from a conflict-ridden area scored above 4. O’ Neil
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(1988) in her study with shop stewards found a mean GHQ score of 10.00 using the
30-item version. This is almost identical to the findings of John(1996).

2.10 Rationale for this study

Teachers are constantly exposed to reorganisation and change. The pace of this
change is accelerated in Kwa Zulu-Natal at the present time. The stress related to
change is a compounding factor to the other inherent stressors in teaching. An
assessment of teacher stress levels, burnout and mental health status during a period of
rapid change might be used to inform the education authorities of the concomitants of
this change and ultimately assist in developing effective stress-management
programmes. Results from this study could be used to prepare teachers more

effectively for future changes and enable administrators to anticipate the correlates of

change.
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CHAPTER THREE
METHODOLOGY

3.1 INTRODUCTION

The theoretical considerations in the previous chapter provided the base on which to
build the research design. In this chapter a description of the research methodology is
presented. This includes a description of the sample, procedure of the research,

psychometric instruments used and discussion on the self- administered questionnaire.
3.2 RESEARCH AIMS

The education system was and still is undergoing vast changes in the post apartheid
era. Redundancy, redeployment and reorganisation are the current buzz words. But
how has all this affected teachers ? The aim of this study was to determine teachers’
stress levels, incidence of burnout and mental health status during a period of major
transformational change. These issues will be examined in terms of teacher age,
gender and post-level. A further aim was to determine teachers’ perceptions of the
current changes and reorganisation in education. The research design is a descriptive
study with a cross-sectional design. A sample of teachers (3.3), were given a
questionnaire (3.4) to respond to, i.e self-reporting. The questionnaire included two
standardised psychometric instruments viz. the General Health Questionnaire (Best 30
item version) and the Maslach Burnout Inventory. The questionnaire also included a

section on Redundancy and Reorganisation Issues.

In the present study the General Health Questionnaire ( GHQ) (Goldberg, 1972) was
used to measure mental health status. The GHQ identifies a disturbance in normal
health rather than lifelong psychiatric disturbance. Its purpose is to show an inability to
continue to carry out one’s normal “healthy ” functions and the appearance of new
phenomena of a distressing nature. In this study the distressing factor could be the
current changes in education. The change involves the possibility of redundancy,
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redeployment, right-sizing and severance packages

Teachers have a limited ability to change, often because they feel threatened. Teachers
may feel that they have developed a stake in the status quo and then view change as a
motion of no confidence in their work (Theron, 1996). No change occurs without
sacrifice and adjustment; resistance to change forms an integral part to the whole
process of change. The purpose of the present study is to determine the mental health
status (psychological well being) of teachers during this time of change. A high score
would indicated poor psychological well being. In this study the poor mental health
(psychological well-being) could be caused by the reorganisation, change and
redeployment in education. The GHQ scores from this sample will be analysed using
Goldberg’s (1972) cut- off score of 3 - 4. The subjects used in the GHQ
standardisation study ranged from severely ill to normal. Subjects were classified into
three calibration groups, namely : “normals” , “mildly ill” and “severely ill”.

Demographic information of Goldberg’s sample are presented in Appendix 5.

The Maslach Burnout Inventory (MBI) (Maslach and Jackson, 1986) was used to
measure teachers’ stress and burnout levels during this time of change. The MBI uses
three subscales, Emotional Exhaustion (EE), Depersonalization (DP) and Personal
accomplishment (PA) to determine burnout levels. Chronic stress can be emotionally
draining and can lead to burnout.(Maslach and Jackson, 1986). The consequences of
burnout are potentially very dangerous for the pupils, teachers and the entire education
system, since burnout can lead to a deterioration in the quality of service provided by
the staff. The scores of the three subscales (Emotional Exhaustion, Depersonalization
and Personal Accomplishment ) of the MBI from this study are compared with the
norms reported in the standardization study (Maslach and Jackson, 1986).
Demographic information on the subjects used in the standardization study (Maslach

and Jackson, 1986) is supplied in Appendix 6.

Teachers’ perceptions of redundancy and reorganisation were obtained by asking
teachers to respond to nine items designed by the researcher. Eight of these were

36.



structured as statements while the ninth was an open ended question. Responses to

these will also be presented.

3.2.1 Research hypotheses and aims
1. The overall GHQ scores of this sample are expected to be higher than Goldberg’s
(1972) cut-off score of between 3 - 4 ( 5 indicates high distress level), in view of

the situation these respondents are facing.

2.1 The GHQ scores for this sample of females are expected to be higher than the
standardised norms of females (Goldberg, 1972).

2.2 The GHQ scores for this sample of males are expected to be higher than the
standardised norms for males (Goldberg, 1972).

2.3 To determine whether significant differences in mental health, as measured by the

GHQ (Goldberg, 1972) exist between males and females of this sample.

3.To determine whether significant differences in mental health as measured by the

GHQ (Goldberg, 1972) exist among the three age categories of this sample.

4. To determine whether significant differences in mental health as measured by the

GHQ (Goldberg, 1972) exist between those at post level one and those above post

level one.

3.1 To determine whether there would be significant differences between the
standardised norms for each of the three subscales of the MBI (Maslach and
Jackson, 1986) and the scores of this study.

5.2 To determine whether any significant correlations exist among the three subscales
of the MBI for this sample.

6.1 It was predicted that there would be a statistically significant difference between
the standardised norms of females, for each of the three subscales of the MBI
(Maslach and Jackson, 1986) and the scores of the females from this study.
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6.2 It was predicted that there would be a statistically significant difference between
the standardised norms of males, for each of the three subscales of the MBI (Maslach
and Jackson, 1986) and the scores of the males from this study.

6.3 To determine whether there would be significant difference in each of the three
subscales of the MBI(Maslach and Jackson,1986) exist between males and females

of this sample.

7. To determine if any significant differences are found for each of the three subscales
of the MBI (Maslach and Jackson, 1986) and among the age categories of this

sample.

8. To determine whether significant differences are found for each of the three
subscales of the MBI (Maslach and Jackson, 1986) for those at post- level one and

for those above that post level.
3.3 SAMPLE

The population from which the subjects of this study were taken, is teachers from
urban government primary and secondary schools in the Pietermaritzburg north region.
An intact sample from this population was chosen for reasons of convenience and
easy accessibility, since they were in close proximity to the researcher’s place of
residence. A total of 10 schools participated in the study with a total complement of
217 teachers. Teachers, principals, deputy principals and heads of departments were

mvited to participate by completing the questionnaire.

Since this study’s proposed subjects were teachers , permission had to be sought from
the principal of each school, the teaching staff and the relevant authorities to carry out
the research. A letter requesting permission from the Kwa Zulu-Natal Department of
education to proceed with this research is included as Appendix four. Once this
permission was granted by the relevant authorities, initial contact was made with the
schools. Appointments were set up with the principals and the staff representatives of
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twelve schools. During each meeting the aims and objectives of the project were
discussed, and the length of the questionnaire and the amount of time needed were
conveyed. Subsequently the staff representative approached the staff to obtain their
consent to participate as subjects in the research. Twelve schools were approached in
this manner. The teachers from two (secondary) schools declined to participate.
Additional demographic information on the teachers’ age, gender and post-level can

be found in Chapter 4.
3.4 PSYCHOMETRIC INSTRUMENTS

The data for this study were obtained exclusively by self-report questionnaires. Other
methods of data collection that were considered were, the interview, indirect
observation and reports from principals. One could have also examined teachers’
medical reports and absentee rates. These methods were not used as they would
intrude into the subjects’ personal and confidential domain and this could be
threatening to the subjects. Time constraint was also an issue and thus it was decided
that the best method of data collection for this study was the self-report questionnaire.
This method of data collection, is known to be one of the more reliable and valid
technique of data collection (McMillan and Schumacher, 1993). Advantages of self
report questionnaires are that they are relatively economical, have standardised
questions, questions can be written for specific purposes, can ensure anonymity, and

they are easy to administer and score .

There are many disadvantages regarding the use of self-report questionnaires.

The first criticism is about the structure and content of the questionnaire and the
second is around the respondents. A well structured questionnaire should be clear, free
of ambiguity, avoid double-barrel questions and the avoid of biased items or terms.
Thus a well structured questionnaire can reduce these problems. Fortunately in this
study the questionnaire consisted mainly of standardised questions. The second
criticism involves the respondents, who may want to please the researcher and will
provide responses they think the researcher wants. The subjects’ defensiveness can

39.



influence their responses. Goldberg (1972) argues that defensiveness is an intrapsychic
process, and individuals may be reluctant to reveal their inner experiences to other
people. Another disadvantage is that the respondents may be influenced by what they
feel is socially desirable. This may be particularly true in a study such as this where
teachers may want to give the impression that they are coping well and may not

admit to feeling burnt out (Rutsch, 1997).

Despite these disadvantages, self-report questionnaires were chosen as the method of
data collection for this study. These shortcomings can only be addressed and reduced
but not eliminated, by caretul briefing of the clients and proper administration of the
questionnaire. It was also decided that the researcher would administer and collect the

questionnaires personally. This ensured a high response rate.

The questionnaire that was designed for this study included two psychometric
instruments in order to investigate the mental health status and burnout levels.
(Appendix 2). The questionnaire consisted of . General Health Questionnaire (thirty
question version) by Goldberg (1972), Maslach Burnout Inventory ( Maslach &

Jackson 1986) and a section on Redundancy and Reorganisation isues.

What follows is a discussion on the three sections of the questionnaire. The discussion

will include the validity and reliability of each of the psychometric measures used.
3.4.1 The General Health Questionnaire (GHQ)

The GHQ is a mental health instrument developed by Goldberg and published in 1972.
It is a self-administered screening device designed for detecting diagnosable non-
psychotic psychiatric disorders. The GHQ is concerned with two major features, the
inability to carry out one’s normal healthy functions, and the appearance of new
reactions of a distressing nature. It thus measures two important aspects of mental
health which are relevant to this study. Where information is being sought on the
impact of current changes in education ( the appearance of new reactions of a
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distressing nature) on teachers mental health ( the inability to carry out one’s normal
healthy functions) status. In this study the GHQ was used to measure mental health

status (psychological well being) during a time of change in education.

Goldberg (1972) describes the context in which the GHQ was developed as one of
growing interest amongst psychiatric epidemiologists to measure the prevalence of
non-psychotic illness in the community. The period was also marked by a growing
interest in “community psychiatry”, a move towards providing clinical care to
individuals and population groups in a community setting rather than in psychiatric
institutions. Goldberg (1972) states that the aim of his project was to devise a self-
administered questionnaire that would identify respondents with non-psychotic

psychiatric illness, by assessing the severity of their psychiatric disturbance.
3.4.1.1 Scoring of the GHQ
To achieve its aim of detecting non-psychotic psychiatric illness at the time it 1s

completed, the GHQ assesses the way the respondent has felt, thought and behaved in

the time leading up to the occasion on which it is completed. Respondents arc asked to

—_

compare the extent of their current experience of each item with the extent to which it
is usually experienced. The item is scored as being present only if it is being
experienced “ more than usual” (Goldberg 1972). This means that the questionnaire
should give information only about the current mental state, so that a respondent
should score high if the questionnaire is completed during a period of illness, but low if

it is completed during a period of health (Goldberg, 1972).

This focuses the measurement away from long-term possession of neurotic traits. Thus
two phenomena are measured, one being the emergence of a new distressing.
phenomena and the other being the inability to continue one’s normal healthy functions
According to Goldberg (1972) the focus of the GHQ is on the present, at the expense
of the past and the future. The questionnaire thus differs from most existing scales,
which in the main aim to give information about their respondents which is fairly
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constant over time.

The GHQ can be scored in two possible ways as described by Goldberg (1972). The
first method involves each item having a four-point response scale ranging from * not
at all’ to ‘much more than usual’ | known as the Likert scoring method. The second
method is the binary method of each item being scored either O or 1, which is referred
to as the GHQ scoring method. For the purposes of this study, it was decided to use
the GHQ scoring system. Reliability and validity test (Goldberg ,1972) on the use of
the two methods of scoring revealed that of the five reliability and validity coefTicients,
two were slightly better and three were slightly worse it the Likert scoring method
isussed, Appendix 8. This study follows the procedure adopted by Leeb (1986),
O’Neil (1988), and John (1996)in using the GHQ as a binomial scale. Scoring is done
by allocating a score of 1 for an unhealthy response and a score of 0 for a healthy

response with a maximum score of 30. Thus a high score would indicate low (poor)

general health or iliness and zero represents the ‘normal’ end of the scale.
3.4.1.2 Reliability

The reliability and validity of the GHQ have been well established for the general
population (Goldberg, 1972). The GHQ in the 30 best item version has a reliability
coefficient of 0,92, when scoring according to the GHQ method used in this study.

Slight variations in reliability and validity are reported by Goldberg (1972) depending
on the method of scoring used.( See 3.4.1.1 and Appendix 8)

Since the development of the GHQ, studies have reported the successful use of the
GHQ in several occupational settings. Banks et al (1980) found the GHQ to be
psychometrically sound in three studies employing large samples of employees in an
engineering firm, recent school leavers, and unemployed men. Jenkins, MacDonald,
Murray and Strathdee (1982) used the GHQ in examining the mental health effects of

the threat of redundancy in a professional group.
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3.4.1.3 Validity

In general, the GHQ, in its original English version and in its various translated
versions has been shown to possess good validity as a first stage screening device
(John, 1996). Leeb (1986) stated that the GHQ is well suited to the South African
situation because it has been proven to be effective over most populations and not to

differ significantly when affected by variables such as race, age or sex.
The GHQ has been subsequently used in community and other psychological research.
3.4.2 The Maslach Burnout Inventory (MBI).

The MBI was chosen as a psychometric measurement for occupational stress and
burnout, since it measures burnout in human service workers. According to Belcasto,
Gold and Hays (1983), the MBI is a, “sound tool (psychometric) for measuring

burnout or occupational stress.” (p 364).

They also report that the inventory is not simply another index of job satisfaction but
measures an additional construct of stress that is particular to occupational stress.
The MBI is based on the concept of burnout as a syndrome, a progressive response
that occurs over time as a direct result of working in a helping relationship. Research
indicates that the inventory provides a psychometrically sound tool for measuring

burnout and particularly for measuring occupational stress(Belcastro,Gold and Hays,
1983)

The inventory is designed to measure three aspects of the burnout syndrome, each
measured on a separate subscale. They are Emotional Exhaustion, Depersonalization,
and lack of Personal Accomplishment. The first subscale, Emotional Exhaustion,(EE)
1s assessed in terms of the subjects’ subjective experiences of emotional over-
extension, and general work exhaustion. The second, Depersonalization, (DP) subscale
assesses the level of emotional detachment and impersonal response patterns of the
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subject in relation to her/his recipients ( in this case pupils). The third, Personal
Accomplishment, (PA) subscale measures the subjects’ feelings of competence and
success in their work with people. The MBI was presented in its original form

(Maslach, 1981).

The three sub-scales of the MBI, have been found to be highly reliable with good
attention to validation criteria. (Jones, 1981 cited in Arthur 1990). Developing valid
instruments to measure burnout is an important consideration in research. Perlman and
Hartman (1982) cited in Arthur (1990) suggested the use of the MBI in combination

with other instruments.
3.4.2.1 Scoring

The MBI takes about 10 to 15 minutes to fill out and contains 22 items. Respondents
are asked to rate each item according to the intensity and frequency of their
experience. The frequency that the respondent experiences feelings related to each
subscale is assessed using a seven point response format. (1.e. 0 = never; 1 = a few
times a year, 2 = once a month or less; 3 = a few times a month; 4 = once a week; 5 =
a few times a week; 6 = everyday), using an anchored response format( Maslach and

Jackson 1981 c), thus creating a more standardised response scale.

The Personal Accomplishment sub-scale is scored in the opposite direction: a high

score on personal accomplishment indicates a low level of burnout.

Scoring is done using a scoring key which indicates responses must be added to obtain
a score for each subscale. Numerical cut-off points are presented by Maslach and
Jackson (1981c) for subjects in teaching, post-secondary education, social services,
medicine, mental health, and others. Table 4 , categorises the MBI scores according to

low, average or high (used only for teachers):
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NUMBER

OF LOW MODERATE | HIGH

ITEMS
Emotional 9 0-16 17 -26 27 and over
exhaustion
Depersonalisation 5 0-6 7-12 13 and over
Personal 8 39 and over | 32-38 0-31
Accomplishment

Table 4

Categorisation of MBI Scores for teachers lach Jackson, 1981 3

For statistical analysis, the original numerical scores were used rather than the

categorisation of low, moderate and high.

Maslach and Jackson (1981¢) see burnout as a continuous variable ranging from low
to moderate to high degrees of burnout. As measured by the Maslach Burnout
Inventory, a high degree of burmout is reflected in high scores on the Emotional

Exhaustion and low scores in the Personal Accomplishment subscale.

3.4.2.2 Reliability

Reliability coefficients for the MBI were based on subjects who were not involved in
the item selection procedures. The various subscales were found to have the following
reliability coefficients: EE = 90; DP = . 79; and PA = .71, and are found to be
acceptable coeflicients ( 1.e above .65). In terms of test-retest reliability the findings,
based on a sample of 53 are as follows: EE = .82; DP = .60 and PA = .80. All of these
are significant beyond the .001 level (Maslach and Jackson 1981c).
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3.4.2.3 Validity

Maslach and Jackson (1981c) discuss both the convergent and discriminant validities
of the MBI. The former was demonstrated in three ways. The first involved a
correlaiion between subjects’ scores on the MBI and an independent behavioural
rating made by people who knew the subjects well. The second involved the
correlation of subjects’ MBI scores with a measure of the presence of specific
occupational characteristics that are believed to contribute to the burnout experience.
The third correlation was between MBI scores and “ measures of various outcomes
that have been hypothesized to be related to burnout” (Maslach and Jackson (1981c)
p. 10). Almost all of these correlations proved to be significant confirming the validity

of this test as a measure of burnout.

Discriminant validity was obtained by “ distinguishing it from measures of other
psychological constructs which might be presumed to be confounded with burnout”
{Maslach and Jackson, 1981c p 10). Low correlations between these burnout
subscales and other measures of job satisfaction were found when reviewing studies
conducted with lawyers, rehabilitation workers and mental health workers (Arthur,
1990},

In terms of the possible confounding effect of social desirability, it was found that
none of the MBI subscales correlated significantly with the Crowne-Marlowe Social

Desirability Scale at the 0.05 level ( Belcastro, et al, (1983) and Arthur, 1990).
3.4.3 Redundancy and Reorganisation Issues

This section was constructed by the researcher, and it consisted of three parts. The
first was designed to gather demographic data, where subjects were asked to supply
data concerning their age, gewder, and post level. The second part was designed to
gain information around the subjects’ perception of reorganisation, change and
possible redundancy in education. This section consisted of eight items. The subjects
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were asked to rate a given statement on a five point scale, ranging from Strongly agree
, Agree, Uncertain, Disagree and Strongly Disagree. The rating scale values are clearly
specified on the test form. The third part was an open ended question, " The
uncertainty about my career as a teacher has ......” . This item was included to elicit

information that the researcher might not have touched on or missed in the research.
3.5. PROCEDURE

Once permission from the Kwa Zulu- Natal Department of Education was obtained,

arrangements were made with each of the ten schools to administer the questionnaire
to the teachers. All work undertaken was outside of instruction time. Teachers were
asked to stay in after school for an approximately 30 minutes session to complete the

questionnaire.

Each session commenced with a brief presentation. This included an outline of the
nature of the study , assurances of confidentiality and all the necessary information to
complete the questionnaire. The subjects were informed that they would not have to
fill their names on the questionnaire (to ensure confidentiality), that participation was
voluntary and that the results would only be used for research purposes. Subjects were
asked not to discuss any of the items with their colleagues. They had to complete the
questionnaire in one sitting and no time limit was imposed, The questionnaire was to
be handed back to the researcher once completed. Minor administrative problems and
the practical details regarding the completion of the questionnaire were resolved
immediately as the researcher was present throughout the session. The researcher was
also available directly after each session for questions and comments. The researcher
offered subjects an opportunity to discuss any unresolved issues or anxiety after

completing the questionnaire. None of the subjects took up this offer. Finally, the

subjects were thanked for their participation in the study.

This chapter began with a discussion of the research design, the sample used and the
choice of Psychometric instruments. The validity and reliability of these instruments
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was described. This chapter ended with a report on the procedures of data collection.

Chapter four consists of the results obtained and a description of the statistical

procedures used for the analysis of the data.
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CHAPTER FOUR
RESULTS

4.1 INTRODUCTION

This chapter presents the results obtained and describes the statistical procedures used

in the analysis of these results.

The demographic data, MBI scores and GHQ scores were tabulated to facilitate
analysis. The responses from the Redundancy and Reorganisation section were
individually analysed to seek out issues that are causing stress and burnout in teaching.
This was also done to gather information on teachers’ perception of reorganisation and
change in education. The data will be analysed with regard to the issues identified in
Chapter Two and specifically with regard to the research questions, listed under 3.2 in
Chapter Three. All statistics were calculated using the Statistical Package for Social
Sciences (SPSS-X, 1997).

The interpretation is divided into the following sections:

4.2 Descriptive data

4.3. Presentation of the results of the GHQ in terms of the research questions 1-4
4.4. Presentation of the results of the MBI in terms of the research questions 5-10.
4.5. Responses to the Redundancy and Reorganisation questions.

4.6 Analysis of responses to the open ended question.

4.7 Summary of results.

The implications of the findings are discussed in Chapter Five.
4.2 DESCRIPTIVE DATA

4.2.1 Ages of respondents

The ages of the respondents ranged from 20 years to over 41 years. The data for ages

49.



of the respondents were collected according to three age categories. Of the total
sample 30.85% were between the ages of 20-30 years; 48.3% were between 31-40

years old and 20.9% were over 41 years old. Table 5 illustrates the above information:

Age Categories Percentage n

20 to 30 years 30.8 62
31 to 40 years 48.3 97
41 years and over 20.9 42

n =201 (missing cases 16)
Table S

e distribution total sample

4.2.2 Gender

The sample was characterised by an unequal proportion of 55.8% females and 44.2%

males. This i1s shown in Table 6.

GENDER PERCENTAGE n
MALES 44.2 95
FEMALES 55.8 120

n =215 missing cases = 2

Table 6

Gender distribution of total sample

4.2.3 Post -Level

All principals, senior deputy principals, deputy principals and heads of departments
were regarded as “Management” and were categorised as post level two and over, for
the purposes of this study. All post level one personnel were “Teachers”. Teachers at
post level one constituted 90.1% of the respondents, while 9.9% of the respondents
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were at Management level ( Table 7).

POST LEVEL PERCENTAGE n
POST LEVEL ONE 90.1 191
POST LEVEL TWO 9.9 21
AND OVER

n = 212 missing cases = 5
Table 7.
Post - Level distribution of total sample

4,3 GENERAL HEALTH QUESTIONNAIRE (GHQ)

The data pertaining to the GHQ were computed using the GHQ method of scoring
(see Chapter 3.4.1.1) in order to address Research Questions 1 to 4.

Research Question One
1.The overall GHQ scores of this sample are expected to be higher than
Goldberg’s (1972) cut off score of between 3-4 (a score above 4 indicates high

distress level.), in view of the situation these respondents are facing.

Of the 217 questionnaires administered, only 199 of the respondents completed this
section. The other 18 had no response for this section. The GHQ mean for this sample
was 22.7, the Standard Deviation was 1.4. A mean of 22.7 from this study indicates a
“severely distressed” sample (Table 8). The Standard deviation of 1.4 indicated the

sample was consistent in their responses with little variability.

MEAN =227 STANDARD DEVIATION = 1.4
n= 199

Table 8.
GHO m ndard deviation for this .
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In the development studies of the GHQ, Goldberg (1972) used a cut off score of 3 or
4 for the GHQ- 30. A person scoring above this was considered to be a ‘case’
(indicating high level of distress). If Goldberg’s (1972) cut-off score was employed for
the present study, all of the respondents would be classified as severely

distressed( Table 9). The lowest score 1s 19.5 and the highest score is 27. Thus the
GHQ scores of the present study are extremely high scores for teachers at that point in

time, indicating high distress levels and poor mental health status.

GHQ SCORE FREQUENCY
19.5 2
20 3
20.5 8
21 6
21.5 22
22 26
22.5 49
23 24
23.5 19
24 10
24.5 11
25 5
25.5 7
26 3
26.5 1
27 3

n=199  missing cases= 18
Table 9,

GHO scores and frequency.
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Research Question Two

2.1 The GHQ scores for this sample of females are expected to be higher than the
standardised norms of females (Goldberg, 1972).

2.2 The GHQ scores for this sample of males are expected to be higher than the
standardised norms for males (Goldberg, 1972).

GENDER MEANS - STANDARD | MEANS - STANDARD
NORMS DEVIATION | SAMPLE DEVIATION
NORMS SAMPLE
MALES 3.42 4.89 22.73 1.3791
FEMALES 4.73 5.94 22,76 1.4399
Z =60.062 p <0.001 (Males) Z =20.403 p <0.001 (Females)
Table 10,
mparison of Gender scores between the norm Idberg, 1976, p 141 h

scores of the current study.

In order to calculate significance, Z-tests were carried out. The scores for females of
this sample were significantly higher than the scores of the standardised norms for
females. Also the scores for males of this sample were significantly higher than the
standardised norms for males (Table 10). Scores for both genders indicated poor

mental health status and high levels of distress (p < 0.001).

Research question 2.3
2.3 To determine whether significant differences in mental health, as measured

by the GHQ (Goldberg, 1972) exist between males and females of this sample.

Analysis of variance was computed to determine whether significant differences
existed for research question 2.3. The value of f =0.560 indicates that there is no
significant difference in GHQ scores between males and females of this sample (p >

0.05).
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Research Question Three
3.To determine whether significant differences in mental health as measured by

the GHQ (Goldberg, 1972) exist among the three age categories of this sample.

The data for this question were analysed using a one way analysis of variance. The

results are tabulated below in Table 11.

AGE 20 - 30 YEARS MEAN SCORE 22.63 n=356
AGE 31 - 40 YEARS MEAN SCORE 22.57 n=90
AGE 41 YEARS AND MEAN SCORE 23.35 n=37
OVER

f =.011

Table 11.

Age differences in mean GHQ scores.

There was no significant difference among the three age categories at the 0.05 level.
The mean score for the age group over 41 years was slightly higher than those of the
other two age categories (Table 11).

Research Question Four
4.To determine whether significant differences in mental health as measured by

the GHQ (Goldberg, 1972) exist between those at post level one and those above

post level one.

When it came to post level and GHQ scores no significant differences were found

using analysis of variance. The scores are tabled below (Table 12).
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POST LEVEL MEANS STANDARD n
DEVIATION
POST LEVEL ONE 22.76 1.4381 166
POST LEVEL TWO 22.74 1.0936 17
AND ABOVE
f=.102
Table 12

Post level differences in GHO scores.

4.4 MASLACH BURNOUT INVENTORY ( MBI)

MBI scores were computed as discussed in Chapter Three section 3.4.2.1, and the

following results were noted.

MEANS STANDAR | RANGE | N MALES @ FEMALES | MISSING
D CASES
DEVIATIO
N
EE 23.139 12.829 53.000 192 81 111 25
DP 6.828 5.384 27.000 167 67 100 50
PA 36.446 8.320 35.000 193 82 111 24
Table 13.
Means and Standard Deviations for the MBI sybcales.
MEANS STANDARD DEVIATION
EE 21.25 11.01
DP 11.00 6.19
PA 33.54 6.89
n= 4163
Table 14,

MBI norms (Maslach and Jackson, 1986 p 9).
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Research Question Five

5.1 To determine whether there would be significant difference between the
standardised norms for each of the three subscales of the MBI ( Maslach and
Jackson, 1986) and the scores of this study.

Differences between the norms for each of the three subscales ( Maslach and Jackson,
1986) and the scores of the three subscales of this sample (Table 13 and Table 14)
were examined by using a Z - test at the level of significance indicated below. The

results are as follows:

* The scores Emotional Exhaustion of the respondents from this study are
significantly higher than the norms from the standardised study (Maslach and
Jackson, 1986) ( Z =2.007 and p < 0.05).

* The scores for Depersonalisation of the respondents from this study are significantly
lower than the norms from the standardisation study (Maslach and Jackson, 1986).
(Z2=9.7613 and p<0.01).

* The scores for Personal Accomplishment of the respondents from this study are
significantly higher than the norms from the standardisation study (Maslach and
Jackson, 1986) (Z =4.778 and p <0.01).

The means of the sample thus reflect a higher score (than the norms) in Personal
Accomplishment thus indicating a low level of burnout and a greater sense of personal
accomplishment. The significant higher score for Emotional Exhaustion of this sample
describes feelings of being emotionally overextended and exhausted by one’s work.
The significantly lower score (than the norms) for Depersonalisation suggests a

humane and positive relationship with the pupils.

Research Question 5.2

5.2 To determine whether any significant correlations exist among the three

subscales of the MBI for this sample.
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Pearson’s correlation was used in order to address this research question. Significant
correlations were found between EE and DP ( r = 6121) as well as DP and PA
( r= -.3039) at the p< 0.01 level. All other correlations were not significant.

Research Question Six

6.1 It was predicted that there would be a statistically significant difference
between the standardised norms of females, for each of the three subscales of the
MBI ( Maslach and Jackson, 1986) and the scores of the females from this study.
6.2 1t was predicted that there would be a statistically significant difference
between the standardised norms of males, for each of the three subscales of the
MBI (Maslach and Jackson, 1986) and the scores of the males from this study.

The mean scores for each of the three subscales for gender, for this study are
presented below in Table 15, followed by the standardised norms for the three
subscales of the MBI (Maslach and Jackson, 1986), (Table 16).

EE EE DP DP PA PA N
MEANS | SD MEANS | SD MEANS [ SD

MALES 19.65 | 12.0529 | 6.81 5.6018 | 38.03 | 8.1041 95

FEMALES | 2520 | 13.1869 | 6.59 |5.2889 |3575 |8.4899 120
SD = Standard Deviation = N=215 Missing cases = 2

Table 15,
Relationshin of Gond | MBI  this stud
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EE EE DP DP PA PA N

MEANS | SD MEANS | SD MEANS |(SD

MALES 19.86 10.47 | 7.43 599 |36.29 6.76 2247
FEMALES | 20.99 10.66 | 7.02 6.34 | 36.50 6.56 3421
Table 16,

MBI norms for gender (Maslach and Jackson, 1986)

Significant difference between the norms for each of the three subscales for gender
(Maslach and Jackson,1986) and the scores of the three subscales for gender of this
sample were calculated by using a Z- test at the level of significance indicated below.

The results are as follows :

* A significant difference was found between the females for emotional exhaustion

(Z = 3.458), the score for the sample of the current study being higher. p < 0.01.

* A significant difference was found between the males for personal accomplishment
subscale (Z = 2.063), the score for the sample of the current study being higher. p <
0.05

* No significant difference was found for males for the subscale, emotional exhaustion

(Z=10.167, p > 0.05) and for the depersonalisation subscale (Z= 1.053, p >0.05).

* No significant difference was found for females for the subscale, depersonalisation

(Z =0.869, p > 0.05) and for the subscale personal accomplishment (Z = 0.958,
p > 0.05)

Research Question 6.3

6.3 To determine whether significant differences are found for each of the three
subscales of the MBI (Maslach and Jackson, 1986) between males and females in

this sample.
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Using the analysis of variance, the scores for EE for females ( F = .004) are
significantly higher indicating greater emotional exhaustion. DP indicated no
significant difference between males and females. While for PA males scored
significantly higher than females. This implies that males in this study have a greater

sense of personal accomplishment than females.

Research Question Seven
7. To determine if any significant differences are found for each of the three
subscales of the MBI (Maslach and Jackson,1986) among the age categories of

this sample.

AGE EE EE DP DP PA PA
MEANS SD MEANS SD MEANS SD

20-30 23.00 12.1161 | 6.72 4.7009 37.54 6.5412
YEARS

31-40 22.60 12,9300 | 6.69 5.5638 35.49 8.2772
YEARS

OVER 41 23.50 13.7555 | 5.87 6.0388 38.46 9.1389
YEARS

SD = Standard deviation
Table 17

Relationship of age and MBI scores

Analysis of variance was used to examine the data for significant differences among

the three age categories for each of the three subscales of MBI (Maslach and Jackson

>

1986) (Table 17). No significant differences were found.

Research Question Eight
8. To determine whether significant differences are found for each of the three

subscales of the MBI between those at post level one and those above post level

one.
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The MBI scores for each of the three subscales for the two post level categories are
tabled below (Table 18). Analysis of variance revealed no significant differences for
each of the three subscales of the MBI, between those at post level one and those

above post level one.

POST LEVEL ONE POST LEVEL
TWO AND ABOVE
EMOTIONAL 23.87 22.81
EXHAUSTION
DEPERSONALISATION 6.67 6.68
PERSONAL 37.40 36.64
ACCOMPLISHMENT

Table 18

Relationship of Post-level and MBI scores

4.5 PRESENTATION OF RESULTS OF THE REDUNDANCY AND
REORGANISATION ISSUES.

This section is divided into two parts, First the responses of the structured questions
on Redundancy and reorganisation issues will be presented. This is followed by a

summary of the responses to the open-ended question.

4.5.1 Redundancy and reorganisation issues - results of structured questions.
A summary of the responses to the statements on Redundancy and Reorganisation

issues follows. Table 19 lists the statements to which the respondents were asked to

respond. It is followed by Table 20 which summarises their responses.
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NUMBER | QUESTION
1. I am concerned about the issues around redundancy and right
sizing of schools
2. Concern about redundancy and right sizing have made me feel
more stressed than usual.
3. All this talk about redundancy has not affected my health.
4, I was just as effective as a teacher before the issue of redundancy
was raised.
S. If my financial security is assured, in terms of a package, I would
not mind leaving my job.
6. I am reluctant to give up teaching at this stage.
7. If necessary I will be willing to move to another part of the
province in order to continue teaching.
8. I am reluctant to leave the area in which I am teaching.
Table 19.
The questions on Redundancy and Reorganisation Issues.
| RESPONSE | STRONGLY AGREE | UNCERTAIN | DISAGREE STRONGLY |
AGREE DISAGREE
QUESTIONT. | 43 1% 24.5% | 14.8% 9.7% 8.8%
QUESTIONZ2. | 30, 79, 34% 19.1% 14% 2.3%
QUESTIONS. | 12 5% 31% 21.3% 22.2% 13%
QUESTION4. | 3704, 36.1% | 10.6% 14.8% 7.4%
QUESTIONS. | 27 9uy, 27.4% | 16.3% 18.6% 9.8%
QUESTIONG. | 22.2% 33.3% | 20.4% 15.7% 8.3%
QUESTIONT. | 7 40 10.6% | 17.6% 24.1% 40.3%
QUESTIONS. | 36.3% 31.6% | 11.6% 10.2% 10.2%
Table 20.

Tabulation of results of Redundancy and Reorganisation Issues,
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4.5.1.1 Age and Redundancy issues.

The Kruskal-Wallis 1 -way Anova ( non-parametric) was used to analyse the data for
age by redundancy. Once again question five had significant differences (chi-square =
8.9309 with p < 008), thus showing that older teachers (41 years and older) were
strongly in agreement with the question,” If my financial security is assured, in terms

of a package, I would not mind leaving my job.”

4.5.1.2 Gender and Redundancy issues.
There were no significant results with regard to gender and redundancy issues. Mann-

Whitney U tests were used.

4.5.1.3 Post-Level and Redundancy issues.

Responses to these items were analysed using the Mann-Whitney U tests. The
following three questions reflected significant results, for educators who were at post
level two and above ( P < 0.05 for all three questions).

5. “If my financial security is assured, in terms of a package, I would not mind leaving
my job.” Significantly more post-level one (teachers ) respondents strongly disagreed
with this statement. ( U = 1448.5)

6. “I am reluctant to give up teaching at this stage.” Significantly more post-level two
respondents strongly disagreed with this statement, 1.e they were happy to leave
teaching at this stage. (U = 1216.5)

8. “T am reluctant to leave the area in which I am teaching.” Significantly more post

level two respondents strongly disagreed with this statement, i.e they were happy to

leave the area in which they were teaching. (U = 1470.5)

4.6 RESPONSES TO THE OPEN - ENDED QUESTION.

The last question in the questionnaire was an open ended question. The aim was to
capture important information that could have been omitted or missed in the structured
statements and the psychometric measures. The responses were analysed for content
and allocated into seven categories, Table 21.
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CATEGORY

RESPONSES

FREQUENCY

A

Stressed, fearful, frustrated, uncertain, worried
and emotionally disturbed. My stress levels are
high and it has affected my personal/family life. 1

often feel irritated and worried at home.

37

Tecaching is no longer a profession, it has lost its
status, it is an unworthy profession, it is not worth
the number of years you studied. The uncertainty
and increased stress level has affected my
professional duties. Not as effective as a teacher,

not giving of my best in the class room.

16

God has his plans, Larger forces are at work, I am
more focussed and serious about teaching now. I
am not entirely happy with the ‘package’ , This is a
good time to move up the post level structures/
promotions opportunity has increased. Concern

about teaching second language users.

10

Change is good, things will work out, the
redeployment is essential in South Africa, I am

optimistic that the changes would not be that bad.

10

Not unduly concerned about the current issues. It
has not affected my professional duties. AH the

uncertainty has not affected me.

I am frustrated with teaching and I am looking at

other career options. I have applied for other jobs.

The high stress levels have had a direct effect on
my health.

92

=]
(]

Table 21.

Categorisation of responses to the open - ended question.
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Category “A” which reflects high stress levels among teachers had the highest
frequency. The second highest frequency reflected the teachers’ disappointment with
the profession and its drop in status. A number of teachers attempted to come to terms
with the changes by offering explanations, e.g “ God has his plans” and “ There are
larger forces at work.” or “ I am not really uncertain about my career. I believe
strongly that we are in a transitional phase and certain changes have to be made to
create equity and advantage the disadvantaged people, more especially the African

pupils.”
4.7 SUMMARY OF RESULTS

In summary poor mental health status was recorded for this sample as measured by the
GHQ. This sample can be described as “severely distressed” . Also mental health
scores for both genders were significantly higher than the standardised norm
(Goldberg, 1976). No significance for mental health status was found between the
three age categories of this sample. Also no significance existed between the genders
of this sample. When it came to post-levels, no significance was found between the

post levels for mental health status.

Regarding the results of the MBI, there was a significantly higher score (than the
norms, Maslach and Jackson,1986) for personal accomplishment thus indicating a low-
level of burnout. A significantly higher score (than the norms, Maslach and Jackson,
1986) on the subscale emotional exhaustion was also indicated. While the scores for
depersonalisation from the current sample were significantly lower than the norms
(Maslach and Jackson, 1986). Significant correlations existed between emotional

exhaustion and depersonalisation, as well as between depersonalisation and personal

accomplishment.

When it came to gender and MBI scores, the scores for females of this sample, on the
subscale emotional exhaustion was significantly higher than the norms (Maslach and
Jackson, 1986). The subscales depersonalisation and personal accomplishment
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revealed no significant difference for females.

Lastly, on the subscale personal accomplishment males scores significantly higher than
the norms (Maslach and Jackson, 1986). No significant relationship existed for males

on the subscales emotional exhaustion and depersonalisation.

When comparing scores of the MBI within the current sample, females scored
significantly higher on emotional exhaustion and males scored higher on personal
accomplishment. Interestingly no significant differences were found between the
various age categories and MBI scores. Also no significance was found between post-

levels and MBI scores.

Redundancy and reorganisation issues, indicated concern around the current changes
in education together with increased stress level. A large number of teachers indicated
that the current stress has impacted on their health. 27.9% strongly agreed and 27.4 %
agreed that they were willing to leave the profession if their financial security was
assured. Also 40.3% of the teachers were not willing to move to other parts of the
province. When it came to the open-ended question, the majority of the teachers

indicated increased levels of stress, frustration, irritation ,fearfulness and emotional

disturbance.

These results will be discussed in detail in the following chapter.
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CHAPTER FIVE
DISCUSSION

5.1 INTRODUCTION

The purpose of this study, as pointed out in Chapter Three, was to determine teachers’
stress levels, incidence of burnout and their mental health status during a period of
major transformation. These issues are examined in terms of teacher age, gender and
post level. A further aim was to determine teachers’ perceptions of the current changes
and reorganisation in education. This chapter will discuss the findings of this
investigation and make comparisons with the findings of other researchers in the above

light.

It is important to note that any random sample of teachers, is a sample of those
teachers who have remained in the profession. Others, for numerous reasons, one of
which may be stress, have left the profession (Rutsch, 1997). Furthermore by the time
that the information for this study was gathered, many teachers had already taken the
decision to volunteer for a severance package. Many of the older teachers who were in
post-level two and above were happier to take early retirement in the form of
severance packages, rather than staying and experiencing the changes. A probable
reason could be the stress related to the enormous and rapid changes. This study did
not differentiate these teachers from those who have remained in the profession. The
vast number of teachers who left having taken the voluntary severance package,
provided many opportunities for promotion posts and acting positions. These
opportunities for promotion also absorbed some of the impact of the stress around
change. It left some teachers motivated and rejuvenated, while others were left
disappointed. The data collected should be interpreted in the above context. The
results will be discussed under the following sub-headings :

5.2. Mental health status of teachers.

5.3 Teacher stress and burnout.

5.4. Redundancy and Reorganisation issues.

5.5 Summary.
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5.2. MENTAL HEALTH STATUS OF TEACHERS.

The responses of these teachers to the General Health Questionnaire indicated high
distress levels and poor mental health status. The mean GHQ score indicated a
severely distressed ‘sample (Goldberg, 1976). The extremely high mean score can
probably be explained in the context of the current changes in education and the
resistance to it. (2.2.2). The GHQ is designed to measure the appearance of new
phenomena of a distressing nature (3.2). To isolate the changes as a single factor that
leads to poor mental health maybe simplistic. Change can be seen as a compounding
factor to all the other stressors that are inherent in teaching (2.5). This is also evident
in the results of the Question 1, of the Redundancy and Reorganisation Issues, where
42.1% of the teachers strongly agreed and a further 24.5% of the teachers agreed that
they are concerned about the redundancy and Right Sizing in schools. Also a further
30.7% of the teachers strongly agreed and 34% of the teachers expressed increased
stress levels directly related to the current changes (Question Two of the Redundancy
and reorganisation issues). This is also evident in the high scores for Emotional

Exhaustion in the MBI (5.3.1.1).

In response to Question 3, on Redundancy and Reorganisation Issues, 13% strongly
agreed, 22.2% agreed and 21.3% were uncertain on the issue : “ All this talk about
redundancy has not affected my health.” This suggests that teachers may have
underestimated the effects of redundancy issues on their health, given the high levels

of distress as indicated by the GHQ scores.

It is important to note that GHQ standardised scores for teachers are unavailable and
therefore comparison had to be made with scores from other samples. Four other
South African studies have used GHQ, namely, Leeb ( 1986), O'Neil (1988), Pillay et
al. (1992) and John (1996). John(1996), in his study of a South African sample of
bilingual (English-Zulu) speaking students, the mean GHQ score was 9.28. O’Neil
(1988) obtained the mean GHQ score of 10.00 (SD = 5. 16) with a sample of South
Affican shop stewards. The Leeb (1986) study does not report a mean GHQ score.
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But 71.7% of her sample (n = 113) of employed and unemployed adults, scores
between 1 and 10. Pillay, et al. (1972) did not report mean GHQ scores but state that
as many as 94.4% of their sample of primary caregivers from a conflict-ridden area,
scored above 4. In all of these cases the mean scores are above the cut-off score of 4.
This indicates high distress levels and poor mental health status, according to the

developer of the instrument (Goldberg, 1976).

Other related studies have indicated similar results. Moodley (1995) discusses the
increasing number of teachers applying for medical boarding (Table 2 ) over the years
thus indicating a steady decline in the general health of teachers, both physical and
psychological. This is consistent with the high GHQ score of this study. Moodley’s
results are discussed in Chapter Two (2.9.1) and are similar to the results of this study.
Kasl et al (1975) found that the anticipation period (of unemployment) might be most
stressful. Tt was during this period that physical and psychological symptoms were
most significant. This is useful to know, since the teachers in this sample are also in
anticipation of change. Thus their physical and psychological states might be similarly
affected, as shown by high GHQ scores. Jenkins et al (1982) examined the effects of
the threat of redundancy on the mental health of a group of professionals. They found
a reduction in minor symptomatology after the withdrawal of redundancy notices
(2.8). These studies consistently show that change in an organisation has a negative

impact on an individual’s mental health status.

5.2.1 The relationship between demographic variables and Mental Health Status

5.2.1.1 Age and Mental Health Status

The findings of this study revealed no significant difference in GHQ scores among the
three age categories. This finding is consistent with the findings of Banks et al (1980).
The mean score for the age group over 41 years was slightly higher than that of the
other two age groups. This trend is consistent with Hepworth’s (1980) study, where
the age group 35-44 had the highest mean score, suggesting poor mental health.
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The trend towards higher scores for the older age group may suggest that older
teachers will resist the changes because they are set in their old styles. It may be the
case that there was covert pressure by the department for the older teachers to either
retire or apply for the severance package. Subsequently, severance packages were
granted mainly to the older teachers. The psychological pressure and stress around

making such decisions could be reflected in the GHQ scores of this age group.
5.2.1.2 Gender and Mental health Status

The scores for both males and females in this study were significantly higher than the
standardised norms for the GHQ (Goldberg, 1976). The scores for males and females
within this sample did not differ significantly. This implies that the changes affect

everyone in an organisation, irrespective of gender.

This finding is consistent with those of Cox et al (1983) and Banks and Jackson
(1982). Their data suggested that there are no fundamental gender differences in the
experience and reporting of symptoms of ill-health. Cooper and Kelly’s (1993) study
revealed gender differences. Female teachers seem to be more resilient and better
‘copers’ than their male counterparts, who show significantly poorer mental health in

all sectors of the educational system (Cooper and Kelly, 1993).

3.2.1.3. Post-level and Mental Health Status

No significant differences were found between the GHQ scores for the two Post level
categories. This is consistent with the findings of Banks et al (1980), who found no
significant differences in the health status of workers at different job- levels and ages.
5.3 TEACHER STRESS AND BURNOUT.

Means and standard deviations related to the three dimensions of burnout, Emotional
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Exhaustion, Depersonalisation and Personal Accomplishment, in this study were
compared to the sample in Maslach and Jackson’s (1986) study. The overall scores for
the present study indicated a lower degree of burnout than the norms (Maslach and
Jackson, 1986). This sample indicated higher scores for Emotional Exhaustion and
Personal Accomplishment. Depersonalisation scores were lower. This result is
interesting since one would have expected a higher incidence of burnout among these
respondents considering their current circumstances. However the higher score in
Emotional Exhaustion may more accurately reflect the teacher’s feelings of being
exhausted by their work. Further discussion on the results of each of the three

subscales follows.
5.3.1.1 Emotional exhaustion

The scores for Emotional Exhaustion of the respondents from this study are
significantly higher than the norms (Maslach and Jackson, 1986). The nine items in this
subscale describe feelings of being emotionally overextended and exhausted by one’s

work. A high score corresponds to higher degrees of experienced burnout.

These results concur with the findings of Rutsch (1997). Where the mean score for
Emotional Exhaustion is higher than the norms (Maslach and Jackson, 1986). This
implies that the respondents from both these studies were emotionally exhausted. This
is an interesting finding since both the studies were conducted during the same year
(1997) and revealed similar findings despite the fact that different populations were
used. This suggests that the changes in education were impacting on the stress levels
of the wider teacher body. Moodley’s (1995) study revealed scores for Emotional

Exhaustion that were also closer to the norms, at a time just before the reorganisation

began.

If one has to closely examine the questions that constitute this subscale, one would
discover that they are closely related to stress and exhaustion around the job (Table

22). However, the impact of the change in education can be seen in

70.



the responses on Redundancy and Reorganisation Issues. In Question two, 30.7% of
the respondents strongly agreed and 34% agreed with the statement, that they are
concerned with the issues of change. Thus a large percentage of the respondents are
feeling particularly stressed around the reorganisation that i1s currently occurring. It
appears from the findings for Emotional Exhaustion that the stress may be also related
to their role as teachers. Interestingly in their response to Question four of the
Redundancy and Reorganisation issues, 7.4% strongly disagreed and 14.8% disagreed
with the statement concerning their effectiveness as a teacher before the changes. The
majority of these teachers indicated that their effectiveness in the classroom is not

compromised by the stress related to the changes.

I feel emotionally drained from my work.

I feel used up at the end of the work day.

I feel fatigued when I get up in the morning and have to face another day on
the job.

Working with people all day is really a strain for me.

I feel burned out from my work.

I feel frustrated by my job.

1 feel I’'m working too hard on my job.

Working with people directly puts too much stress on me.

I feel like I’m at the end of my tether.
Table 22

MBI question on Emotional Exhaustion
Maslach Jackson, 1986

5.3.1.2 Depersonalisation
The scores for Depersonalisation of the respondents from this study are significantly
lower than the norms from the standardisation study (Maslach and Jackson, 1986) as a

high score corresponds to higher degrees of experienced burnout. This indicates that
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the stress and burnout levels of this sample are not high. Depersonalisation measures
the extent to which teachers have a negative or cynical attitude towards the students.
(Table 23, for questions on depersonalisation). Callous or even dehumanised
perceptions of students can lead the teachers into believing that the students are
somehow deserving of their troubles (Maslach and Jackson, 1986). The teachers in

this sample do not exhibit negative or cynical attitudes and feeling towards their

I feel I treat some students as if they were impersonal objects.
I’ve become more callous towards people since I took this job.
I worry that this job is hardening me emotionally.
I don’t really care what happens to some students.

I feel students blame me for some of their problems.

Table 23
MBI questions on Depersonalisation
(Maslach and Jackson, 1986)

students. This concurs with the results found by Moodley (1995). The score for
Depersonalisation complements the results for the subscale on Personal
Accomplishment and suggests that these teachers have good relationships with their
students. The low score for Depersonalisation indicates that the teachers view their
pupils in a positive light. Thus the main concerns (stress and burnout) of the teachers
are not around their relationship with their students. Their high distress levels (as
indicated by the scores from the GHQ) have another source, probably the current

changes in education.
5.3.1.3 Personal Accomplishment

The scores for Personal Accomplishment of the respondents from this study are
significantly higher than the norms from the standardisation study ( Maslach and
Jackson, 1986). This implies a higher sense of personal accomplishment and a lower
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level of burnout. This is a crucial aspect for teachers since it examines their
relationship with the pupils and their ability to help them. A teacher’s sense of
accomplishment in these respects is very important since there are few other areas in
which teachers can look forward to, for reward. The questions for Personal
Accomplishment are listed in Table 24 . They relate specifically to the performance of

the teacher in the classroom, rather than to the broader professional role.

I can easily understand how my students feel about things.

I deal very effectively with the problems of my students.

I feel ’'m positively influencing other people’s lives through my
work.

I feel very energetic.

I can easily create a relaxed atmosphere with my students.

I feel exhilarated after working closely with my students.

In my work I deal with emotional problems very calmly

Table 24

MBI questions for Personal Accomplishment
{Maslach and Jackson, 1986)

The scores for Personal Accomplishment in this study are higher than those reported
by Rutsch (1997) (Table 25) for teachers from both private and government schools.

The current study included teachers from public schools only.

EE DP PA
Current study 23.13 6.82 36.44
Rutsch’s study 27.46 8.31 33.48
Moodley’s study | 22.88 4.58 35.90
Table 25

Comparative scores of three studies.

However the mean score of this sample for Personal Accomplishment is close to that
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found by Moodley (1995) (Table 25). Both scores are higher than the norms presented
by Maslach and Jackson (1986). Moodley’s sample and the sample of the current
study were predominantly Indian teachers in schools formerly administered by the

House of Delegates.

5.3.1.4 Distribution of respondents : degree of burnout

Maslach and Jackson (1986) conceptualise burnout as a continuous variable, ranging
from low to moderate to high degrees of experienced feeling. Tt is not viewed as a
dichotomous variable, which is either present or absent. Maslach and Jackson’s (1986)
numerical cut-off points and categorisation of scores are reflected in Table 4. To
further explore the burnout phenomenon in this sample of teachers the author
examined the distribution of respondents in the three categories of burnout (i.e. high,

average and low) on each subscale.

EE DP PA
LOW 38.3% 62.8% 49.5%
MODERATE 20.9% 24.5% 24%
HIGH 40.8% 12.8% 26.5%
n =196 n=196 n =196
Table 26

Distribution of scores of MBI subscales in percentage.

A closer examination of the results (Table 26) revealed that for Emotional Exhaustion,

in which a high score reflects burnout, 40.8 % of the respondents score high.

Emotional Exhaustion alone does not reflect burnout. It has to be examined together

with a high score in depersonalization. In this case 12.8 % of the sample responded

with a high in the category. A low score in Personal Accomplishment also indicates a

high degree of burnout, 49.5 % of the respondents scored a low in this category. Thus

the overall picture shows a high degree of stress nd burnout which can be attributed

to the general pressures associated with teaching (2.5) and to the current changes in
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education (1.2).
5.3.2. The relationship between demographic variables and stress and burnout.
5.3.2.1 Age and MBI scores

This study showed no significant differences among the various age categories for
MBI scores. This was consistent with Moodley (1995), who found no significant

difference among his four age groups in their experience of burnout.
5.3.2.2 Gender and MBI scores

The scores for Emotional Exhaustion for females are significantly higher than those
of males. Females of this sample had a higher score for Emotional Exhaustion than the
norms (Maslach and Jackson, 1986). This finding is consistent with Maslach and
Jackson (1981 b), where females experienced more emotional exhaustion than males.
Maslach (1982 a ) suggests that as women are generally more emotional than men,
they may become more emotionally involved in their jobs and hence experience more
emotional exhaustion. Kyriacou and Sutcliffe (1978) (2.3 .4) found female teachers
found pupil misbehaviour a greater source of stress, while males found administrative

(paper work) more stressful.

When it came to the subscale for Personal Accomplishment, males scored
significantly higher than females ( 38.03 = males females = 35.75) within this sample.
This can be possibly explained in the well documented fact that more males are
promoted in teaching than their female counterpart. Statistics on upper management
clearly indicates this. The current changes provide opportunities for promotion and
“acting” posts, which may have contributed to the high score for Personal

Accomplishment for males.

No significant difference for Depersonalisation was found between genders in this
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study. This is not consistent with research by Maslach and Jackson (1986). They found
that males teachers tend to score higher than female teachers on the Depersonalisation
scale. They suggest that a possible explanation for the difference could be sex role
socialization that results in the different career expectations of men and women. The
fact that no significant difference could be found in this study could be explained in
terms of the changing role of both males and females in society and that females are
taking their jobs more seriously and greater promotion opportunity exists now for
females, especially in South Africa as a result of its affirmative action policies.
According to this policy females must be given equal opportunity for jobs and
promotion to correct the previous disparities (Gender issues is one of the three aims of

the Affirmative Action in South Affica).

Moodley (1995) found no significant differences MBI subscale scores, between the

sexes in his study.

5.3.2.3 Post level and MBI scores

No significant differences were found between post-level and MBI scores for this
study. Again this was consistent with Moodley (1995), who found no significant

difference in his study between the various post levels.

Cooper and Kelly (1993) assessed occupational stress. They found that head teachers’
levels of job dissatisfaction and mental ill health was higher than those of their female
counterparts. Female head teachers suffered significantly greater job dissatisfaction
than their male counterparts. Trump(1987) found that school principals regarded

implementing new teaching programmes as stressful because of teacher resistance to

changes.
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5.4 REDUNDANCY AND REORGANISATION ISSUES.
5.4..1 Responses to the structured statements.

The teachers’ responses to the statements on Redundancy and Reorganisation Issues
reflects the current uncertainty in education. The teachers were divided in their attitude
towards remaining in the profession. In response to Question 5 on the possibility of
taking a severance package, 27.9% strongly agreed and 27.4% agreed (combined
score of 55.3%) that they are willing to leave teaching. The financially lucrative
incentive offered by the education department may have influenced this response. The
other option could be that the teachers are disappointed with education and the
profession, and would therefore prefer to leave. Many of the teachers who opted for
the severance package are young and not ready for retirement. The impact of a large
number of trained and experienced teachers leaving at the same time has created a void
that is difficult to fill. The schools are left with teachers who are already stressed
having to cope with these vacant posts. In many schools, ¢lasses had to be compressed
and teacher workload increased in order to cope in the wake of the granting of
severance packages. Despite the current uncertainties many teachers were committed
to the profession and willing to remain in it. As many as 55.5%(combined “strongly
agree” and “agree” score) of the teachers indicated that they are reluctant to give up
teaching at this stage. There are two possible explanations for this finding. One is that
they are committed to teaching and enjoy it. The other is that they need the job, since
other jobs are scarce in the current economic climate with rising unemployment
figures. If this question is examined in the light of Question 5, where 55.3 % of
teachers were willing to leave teaching if their financial security is assured, then

probably many teachers are remaining in teaching only for their financial security.

One option that the department of education has considered is the redeployment of
teachers to schools where their services are needed. Question 7 and 8 examined
whether teachers are happy to leave their current school and area. A move like this
would imply teaching in a new socio-economic- cultural environment. Moving to teach
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in other areas could mean being exposed to higher crime rates. One teacher
commented that going to teach in black schools is unsafe as even the black teachers
don’t feel safe in their own schools. Ironically it could also mean a promotion, since
many of the lucrative higher level posts are vacant in the predominantly Black rural
areas where the services of trained teachers are required. The reactions to this question
reflect the above dilemma. Where 18% of the teachers were willing to leave their
current school and teach elsewhere even in another provinces, 67.9% of teachers were

not happy to leave the current area in which they are teaching.

5.4.1.1 Age, gender and Post- level differences in response to Redundancy and

Reorganisation issues.

The responses of questions 1 - 8 were analysed for differences in age, gender and post
level (4.5.1.1,4.5.1.2 and 4.5.1.3). No significant gender differences were found,

implying that teachers of both genders hold similar perceptions on the issues raised.

Older teachers and teachers who were in post- level two and above (in most cases
these constituted the older teachers) were happier to leave teaching by taking
severance packages. This was expected as the state was encouraging this trend. The
intention of the state was to phase in equity in the funding of education between the

provinces. The issue of severance packages has already been discussed in 5.4.1

Interestingly teachers at post- level two and above were happy to leave the current
area. This might have to do with the promotion opportunities that exist in the other
areas. These teachers presumably are experts in their fields and being more qualified
and experienced, have a better chance of being promoted. Other teachers felt it was «

unfair to be shuffled around as it ( the department of education) deems fit.”
5.4.2 Teachers’ comments on Redundancy and Reorganisation issues.

For the purposes of analysis, teachers’ responses to the open-ended question were
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categorised in seven categories (Table 21).

Category “A” included comments indicating high stress levels, fearfulness,
uncertainty, being worried, emotionally disturbed and irritated. The highest number of
comments fell into this category. Dunham(1992) associated stress with deteriorating
health (2.3.1). The consequences of this are manifested in the personal and family life.
The consequences of high stress levels can be seen in the context of Sutherland and
Coopers’ model (1990) (2.3.2.1) and Figures 2, 3 and 4. Many comments attributed
the increase in stress to the current changes. Marshall and Cooper (1981) (2.6) found
that regardless of organisational type, change in events or episodes on the job are most
stressful. One teacher commented, “I feel demotivated. Your efforts with the pupils
do not count. Other factors beyond your control determine your future.” Another
teacher commented on the stress and tension among the teachers, “There is tension
among staff as to who should be made redundant.” In many schools this issue is one
that is highly controversial. Teacher in-fighting is centred around the criteria for

redundancy. Principals saw this as opportunity to get rid of “lazy teachers”.

Category “B” brought to light teachers’ disappointment with teaching and its
declining status. The second largest number of comments fell into this category.
Teachers generally commented on their disappointment with the profession. Many felt
that teaching is not worth it; it has lost its status; it is no longer a professional job.
Many commented on the impact of the increased stress levels on their professional
duties. Some of the comments that were made reflect the teachers’ disappointment.
“Made me realise that teaching is no longer a worthy job,” “ this is what our career has
been lowered to” and “I am totally disappointed with my career. I have spent a great
deal of money to obtain my teacher qualifications and now I am disillusioned.” This
category also includes comments by teachers who felt that their effectiveness as
teachers had been compromised by the current situation in education. Thus the brunt
gof organisational change is felt in the classroom. Teachers are aware of this and try
very hard to leave their frustrations outside the classroom, as indicated by the MBI

scores in this study.
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Category “C” involved a philosophical rationalisation of the situation, acceptance of
it, seeing change in a positive light, and general optimism about teaching. Others
viewed the problem in spiritual and religious terms. Comments made were as follows :

“ redeployment will benefit the disadvantaged people in South Africa”, “ the current

uncertainty means future advancement.”and “ this is part of God’s greater plan. ”

Category “D” showed that teachers saw the change as necessary and viewed the
stress as a challenge. They also expressed their satisfaction with teaching. This view is
supported by Kyriacou and Sutcliffe (1979), who found that a significant number of
teachers were either very satisfied or fairly satisfied with teaching. Also many writers
have agreed that a certain amount of stress is useful (2.3.1).“T am not in any way
deterred, I am not under any threat or fear. I have accepted the challenges of changing

South Africa”, was the comment of one teacher.

Category “E” comprised of comments that indicated that teachers were not unduly
concerned about the current education situation. The current situation has

“has not bothered me”. This detached attitude could be a coping mechanism to ward
off the anxiety. Also various defence mechanisms can be evoked, such as
rationalisation, denial, selective inattention, withdrawal, and passivity. In this study
some of the comments suggested a denial of the current stressors in education. This

could suggest depression in the individuals, given the high GHQ scores.

Category “ F ” consisted of comments by the teachers expressing their intention of
leaving teaching and looking for alternate careers. The relationship between self-
reported stress and an intention to leave an occupation was researched by Kynacou
and Sutcliffe, 1979. They reported that 23.5% of their respondents had intentions of
leaving teaching (2.5). The percentage in this sample is 8.6%. This figure might have
been considerably higher without the option of the severance package. But in this
sample teachers had taken positive attempts to leave the profession, by applying for
other jobs. Some attributed their intention to leave directly to the uncertainty in
education. “ The uncertainty has forced me to reassess my career and the direction in
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which my life is heading.”

Category “G” showed some teachers reporting that the high stress levels had directly
affected their health. This is a well known and researched consequence of stress and b
Burnout (2.6). Cedoline (1982), in discussing the consequences of stress and burnout,
said that stress impacts on an individual’s physical well-being. A teacher in the present

study reported ulcers due to the pressures in school.

5.5. SUMMARY

The overall picture that emerges shows high distress levels and poor mental health

status.

Initially, there was an apparent contradiction between the scores of the MBI and
GHQ. Closer examination revealed the content of the MBI focuses on the teachers’
professional role and not on organisational issues. The scores revealed lower levels of
stress and burnout than the norms (Maslach and Jackson, 1986). This was reconciled
when the distribution of MBI scores were examined. The MBI scores now

complemented the high scores in the GHQ which indicates poor mental health status.

Teachers of this sample scored high in Personal Accomplishment. This shows a greater
sense of personal accomplishment, which may be associated with the current
promotion opportunities. The Depersonalisation scores were low, indicating that the
teachers of this sample have a positive and supportive attitude towards their pupils.
The score of this study for Emotional Exhaustion was significantly higher than the
norms (Maslach and Jackson,1986), indicating increased feelings of emotional
exhaustion as emotional resources are depleted. The difference for MBI scores
between the genders of this sample showed that females were more emotionally

exhausted than the males, while males scored higher on the Personal Accomplishment

subscale.
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Analysis of the Redundancy and Reorganisation issues provided information to
contextualise the study. The results clearly indicated that the teachers were anxious
and stressed about the current changes in education. A large number of teachers
reported that this has had a negative impact on their health and personal lives. Their
source of stress appeared to be related to the uncertainty and changes in education and
not as a result of their professional duties. Some teachers were considering leaving the
profession. A large number of the older teachers were willing to leave the profession if
their financial security was taken care of Many teachers’ indicated their anxiety about
leaving their current demographic area of teaching. This would imply teaching in a
different socio-economic-cultural area. However, a substantial number of teachers
viewed the current situation in education as an opportunity for promotion and were
willing to move to other provinces to teach. A large number of teachers still found
teaching a rewarding and challenging job and were able to cope with the uncertainty in

education.
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CHAPTER SIX
CONCLUSION

6.1 INTRODUCTION

This study set out to examine teachers’ mental health status and stress levels in Kwa
Zulu-Natal, at a time of reorganisation and change within the education department.
The findings indicate that the distress levels were extremely high for all respondents,
irrespective of age, gender and post level. Such individuals would be considered to be
in need of professional help and support. This form of support is lacking within the

education structures and requires urgent attention and implementation.

Teachers of this sample initially appeared not to be highly stressed and their levels of
burnout were lower than the norms (Maslach and Jackson, 1986). This contradicted
the high distress levels as shown by the General Health Questionnaire (GHQ). Closer
scrutiny of the Maslach Burnout Inventory (MB) revealed two important facts. Firstly
the MBI measures stress and burnout specifically relating to a teacher’s professional
role. It does not measure the impact of the wider organisational issues on the teacher.
Secondly, an examination of the distribution of MBI scores revealed that for the
subscale Emotional Exhaustion the scores from this study were significantly higher
than the norms (Maslach and Jackson, 1986). An examination of the MBI scores with
the above in mind showed that the scores of the GHQ and MBI complement each
other. The high GHQ score and responses to the questions on Redundancy and

Reorganisation issues indicate that teachers are affected by the rapid changes.
This study suggests that the high distress levels are not associated with the teacher’s

role function but are more likely to be the consequence of the changes within the

education department.

The impact of the current changes on teachers’ psychological and physical well-being
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was reflected by their responses to questions in the Redundancy and Reorganisation
section of the questionnaire. A large number of teachers indicated that uncertainty and
rapid changes had impacted directly on them both psychologically and physically.
Some teachers felt comfortable with the changes which they saw as necessary. Others
saw promotion opportunities in the current situation and were prepared to move and
teach in other parts of the country. Some older teachers indicated their desire to leave

teaching, with severance packages that assured their financial security.

Attributing a single cause to stress, burnout or poor mental health would be simplistic.
Poor psychological well-being is a result of a number of compounding factors. The
interpretation of the results involved a great deal of speculation and, in many cases,

generated more questions than answers.

Ellis (1998) summarised the current situation quite succinctly, “In the three and a half
years since he took charge, Minister Sibusiso Bengu has created a highly demoralised,
demotivated and ill- disciplined teaching profession and student body. He has presided
over a chaotic and incompetent administrative structure which has proved incapable of

holding the system together.” p 6.

Ths study is based on a specific sample within a given time frame The problems and
challenges that teachers have to face must be understood in relation to the wider

sOocio-economic context.

The context of this study is important. These findings reflect the views of a particular
group of teachers. The teachers used in this study are from an urban area with well
established and resourced schools. In another setting, even within the Pietermaritzburg
region, the teachers’ responses might have been different. In a rural area, for example,
teachers’ primary source of stress may be escalating violence in schools or the lack of
basic resources. A recent survey has shown that 25% of schools in Kwa Zulu-Natal
have no water supply, 13% of schools have no toilets, 61% have no electricity, 51%
have little or no text books and a backlog of 15 000 classrooms (Bridgraj, 1997).
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6.2 IMPLICATIONS OF THIS STUDY

The extremely high distress level of the teachers in this sample warrants serious
investigation and urgent intervention by the education authorities. Support for teachers
is needed through this crucial time of transition. The pressure on teachers is
tremendous, in the face of media reports and criticisms from parents and the
community. If the necessary support is not provided urgently, teacher stress and
burnout may reach even higher levels and this will ultimately have a negative impact on
the entire education system. Media continually report the problems that teachers

have to face, the failure of staff reduction and redeployment measures, possible
retrenchment of thousands of temporary teachers, problems with provision of

textbooks, inadequate facilities and poor results.

As a matter of urgency the focus of the education department should be the
implementation of a recovery programme. The recovery programme could be
implemented either through teacher organisations like the South African Democratic
Teachers Union or the existing departmental network. This would save time and
money. A representative (facilitator) from each school could be trained by professional
psychologists, in identifying stress and burnout symptoms, stress management and
basic counselling skills. They would be well-placed to run support programmes at
schools and encourage teachers to discuss their concerns in a safe environment. These
facilitators would need to receive continued support, training and assistance from the
professional psychologists. The facilitator could also refer serious cases for

psychological help, to other agencies.

The above programme could be maintained as a continuous stress-management and
supportive structure for teachers in the education department’s welfare services.
Incorporated into the welfare service could be staff development programmes,
counselling, practical workshops, training on effective coping methods, problem-
solving techniques and time management. Support programmes could save the
education department thousands of rands by reducing absenteeism,
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medical expenses and a reduction in the number of teachers applying for medical

boarding.

As a pro-active measure, stress management should be included as an integral part of
teacher - training. Student teachers could be trained to cope with the pressures of

teaching, thus promoting the psychological well-being of future teachers.

Teachers are the key agents to change. No change in school would be successful
without the positive and active support of the teachers. Any change in education
should arise out of negotiation and consultation with the teachers. The vision of this
change should be clear and shared by all personnel in the education department. The
change should be seen as a challenge and as a new way of doing things rather than as a
threat. An integral part of change should be psychological support throughout the
planned changes. It should include a three fold plan. Firstly, a pre- change plan would
be developed to help teachers cope with the anxiety, fears and anticipation of change.
Secondly, a plan would be provided to support teachers through the change. This
would help teachers to adjust to the changes and to discuss concerns that may arise in
the change - process. Lastly, a post-change plan should be implemented to monitor

teachers’ feelings. Stabilisation of the change will prevent regression to old ways.
6.3 STRENGTHS AND LIMITATIONS OF THIS STUDY

The aim of research in the social science is to provide accurate and reliable
understanding of human behaviour and systematic procedures need to be followed.

The strength of this study was in the design. It was a familiar design which has been

tried and tested. =

e =

_—//

Very few procedural problems were encountered during this study. The use of

standardised psychometric instruments provided norms against which the scores could

be interpreted. The inclusion of a set of questions to localise and contextualise the

study made it a current and topical one.



The familiarity of the author with the current situation contributed to a further
understanding of the issues being assessed. This made it easier to obtain permission for

the study and to discuss the issues with the education leaders.

It must be acknowledged that correlational studies are limiting, due to their incapacity
to demonstrate causality. However, as the stress system is both complex and dynamic,
it does not easily lend itself to reductionist or simplistic research. Few (if any) of the

rélationships between variables can be considered unidirectional.

Self-report questionnaires are useful and worthwhile. However more objective
measures are needed to show a clear association between the individual psychological
and physical well-being and organisational factors that contribute towards stress.
These objective measures may include absenteeism and medical records, in order to

complement the picture provided by the data from the self-report measures.

This study concentrated on the impact of the current situation on teachers’
professional role. However stress invades all aspects of one’s life. In this study the
impact on the teacher’s personal lives was not examined. It would have enabled the
researcher to understand the extent and effects of stress, if data had been collected on

the amount of alcohol intake, drug taking and incidence of marital disharmony.

Data were collected at the end of the school year (November). This is a stressful part
of the year with the added pressure of marking, report- writing and general closure

requirements taking place. The above pressures could have contributed to the high

distress scores.
6.4 RECOMMENDATIONS FOR FUTURE RESEARCH

Findings such as those presented open the way for a new range of research initiatives.
Some of these may potentially be of considerable benefit to teachers operating in an

increasingly demanding profession. Important topics of educational research could be
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the multiple chaiges, contradictory pressures teachers have to cope with within
schools and how they see their roles changing,

This study is relevant to the sample that was studied within a specific socig-economnmis -
cultural setting and a limited time-frame. A replicatton of this study in other settings
and contexts, might provide information that could be used when planning change. It
would also provide an understanding of the well-being of teachers during the change

process.

The stress and burnout issues that arise directly out of the teachers’ professional work
are well researched. Understanding the teacher in the context of major organisational

change still needs to he researched. South Afnca is currently undergoing change at

such an accelerated pace in all aspects of education that it creates an ideal setting for

is a teacher-spocific measire of siress and burnout, but one that is

potential stressor

follow-up study at the cnd of the anticipated five year plan to reorganise cducation in

Another interesting study would be to compare the recommendations of the Right
Sizing Document with the actual change that occurred. ‘Lhe process of the change and

reaction of the teachers, parents and community would be ve ery useful for future
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ANNEXURE A
SPECIAL INITIATIVE WHEREBY SERVING EDUCAT
REQUEST THAT THEIR SERVICES BE TERMINAT? _
PRESCRIBED SPECIAL SEVERANCE PACKAGE BEF /D

1. OBJECTIVE

S ARE AFFORDED THE OPTICN TO
ON A VOLUNTARY BASIS AND A

Tu prowide a mechanism which will taclitale Ihe - zaployment of educators in order to atlan
squily n 1he provision of parsonnel,

2, MEASURES GOVERNING YOLUNTARY TERM!IL-TION OF SERVICE
tmn Any educator may voluntesr 1or 3 savarz.s package n arder 1o creale roam for the

abseiption of educalers who arg i exce:  :ad o atlord educalors who prefer to laave
he service The Qppenunity 10 4o 30,

(2 Depanmants should seriousty consider 20 aving requests of pacsonnel relatng to the
voluntary terminahon of their services in ww of Ihe chieclive stated n paragraph 1
ahove,

3 Inconsidenng such requests, depanments o heuld take into accoun: that atter consulting

he relavant educators. the etfuctive date
be postponed 1o a cartam penad i ordar . aliow of suifabie successon, This perod
must retarably not 4xceed 18 months avaiaoldy af funds should be laken into
account gnd ne addibanal funds will be p ded for this purpose

sminatan of sarvice of key personnel can

i

W} For purposas ¢! daleTrning wivch educ
as contamplated in (3) above the Siate’s
Drogramme 15 nat interr.pled should ba

» should ba regarded as Tkey personnel”,
33LGA 10 ensure thal leamers’ sducation
2 A5 Quideinge

t5) Should 11 not be poss:ie for the head of © e G fusfar dalegales 1o approve
requests 10r voluntary termmabion of serv.22 aking 010 account [he machanism of
pestooning etieciive dates of service lerm. 2. Such requests must ba submidted o
the relevant MEC lor a final dacision

m " I
i TR o

B [ T Libigdy I #f ot o snal
= wler swn by fa Mimsier no provis "By Th rp-aclvated annually dunng the
duration ol tus agreement by the Miuste: o ordar 1o ceal with futher phases of
ef!acing equity.

(3] Indiaciial cequests must Ha i

ng o the Z-ascnned pro lorma 8t Anneaura AT,

a3 The ampioyer records hat & i3 13 poic
tary 2rmnabon of seneie andar b
100 UNIBSS, UNGET EACARHIN,
ING e - agpomimant of ecu

w lo b 0 the State's sitcres] o
ADDuENIMAnts are in 3 lemporary capadly

candigatas who denuly themsaives tor
.0 siall nel be re-agpointed as an
I lerms ol 1he cviing Drovsions
Tl werd red prema Libis

T UGT AN eduealor fowded At such
+ haed penod Not gaCeedng GNg yeuw

<51 The empiayer recorat thal 4 5 ds pulcy tha  _sadigales who -gentdy themsaives for
VOIUNRIACY (g/mndbon al service uondar Bns  wsion shall reingussh any daims (o
Beanhls payadle urdor 40y OINEY provigion

STATUTORY PROVISIONS

Tre provsors of sacler 8030 of the Sdusaters' o
elfect the gischarge of ecuciors who Nave vourisr
mibalive 10 be discharged, Provided Ihat the squeran::
witl apply.

zymect Act, 1354 gra o ba uuised 1o
wenthed themselves in lenms of Lrg
cackage ndicated in paragraph 4 g

SEVERANCE PACKAGE APPLICABLE 1O EDUC:

ORS WHQO HAVE YOLUNTARILY
IDENTIFIED THEMSELVE S 70 SE DISCHARGED IN

MS OF THIS SPECIAL INITIATIVE

A severarce cigeage coomaieg of the lollgang vl
&l Pension Seneils

The okowing pension baneb’s are paysbla

[{H warnbers ol Gevarnment pension fun 10 hiavs aftaned the age of 55 years
ang who have compiated at ieas) 10 s’ pensicnabie semvica: A grasuily
and an arnwly datermiced n term. of tha lornuia thal appies 3! the
mamber’s pensicn ane  The barelts i no! ba scaled down, nor wi any
addiwonal pencd af pensicnable sara - s addad.

i Al membars who have ror yel aitavtes @ 3ge of 50 yoars as well as those
wno have atsned age 50 bl have ie man 0 yesrs’ penmonable service.
A gratusly edual ta 1he gredtér of:

B1C

i 1 ! out
the cash resignaton nenalit gayable in lerms of the fermula satl ou

baiow:

GRATUITY = [(R1 x N1 + (REx N2 xZIxDx INTFAC x SEVFAG,

where -
H t
£ member's actuai rate of contibunon {as % of salary) as a
e ) 30.04/1936 |
{ la sarvice as 3
N mernbgr's actud {unadyustad} pano of pensionable 58
04l 1996
"2 - the rale of 7.5%
: ient 10
membar's pericd of pons.onadie service randetad subsequent
Moo 011051396 .
i mber during msfher ias1
| pensionable salary of mam! 3
: = avc;?rfse‘;svﬂ:::sngrneab\e serice. Shoutd the mamber har\;e El,esasn.;\ig
gxao. r"\urmhs‘ persignable $enIce. it wnli be|lhe z«z:ve t)qe A
pens'.onabm salary gunng isiher tull penod of pensiona
3 A te 1421 of tha Rules
| 10 or lass than 1, as aet oul in '
B T 21 :S; eﬁq;znmmem Empioyees Pansion Fund {soe below)
«ar of tha mamoer's pansionable
N aius 2.5% ‘o each bl yeor ©
INTFACS 100%. plus &,
Service .
¢ ulh yo o1 pensionabla senice up 1o
CEVFACS 100%, plus 10% fo each 1l year e.:»e i gt Rl

15%, [pr eacn Lol yrar 0f pons

car
e o each tuli year of pon

80 years and 20%
al 3 YBAIS

410nahle Lervca i BXCR5S

(RULE 14 3.1 OF THE GEPH

n 3 16tz

pad Ty sullmacEng &

100

TAgik

sletrrd MEnnS

Shie O op oL oLt

2 0G 9

| :) ” ] ezt Lompleten rmonth of pen orable LeMACE 11 BACESS

LFAR1e] -

121 10 240 2 184 plug 17 lut 23R 20ME sag monin of SUTh $a™Ca I AXCess

) ot 120 menhs

4 0248 plus 1Y for BACH COMptes | ool such saTviea orLass
gt 260 moning:

361 1¢ 480 & 644 plus 7 lor each compigtagd mo At of 5UCH SATICE I 8XEA5S ol

XA Zdhi‘.] rmonths,

487 and vver 6 %84 pius § %or wach compirtzd manth of sueh serare 0 0adess of
ARO monthis, o

far) Mgmbers who are betwean g age 50 20l . ard \:n:r‘a( L

a &arnce’

sompieted i laasl 10 years’ pansies
gliowing DENENTS

+ zgan gar {i) above: .”-owd'ed
., for each monih petween tali}

an -4 annuily caitieal
A gratwity and 4t annuily

that esa benefils ate reauced by { ]
mambers aya and tha age of 58 years, ©f

a gratuily calcuiated a5 in far W) anave

o’ _2byve 1§

" r ol
(presnerauon 'of 6ath compieted year o
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SEVERANCE

1 The Positon ol the Temporary Educalor

There are lrree ciasses ol lemporary educalor.

(a)

(b)
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future data).

Snuuld 4 permanent moumbenl, Ine shom 3 lemporary acs .5 subsituling, vacale hismer posi
(iNrough resignalion, severancs, Salury alnbsn, redeploymen ¢ .., ine conlrac! of the subslitule leacnar
shall terminata on the date hat the permanent incumbenrt vacsi«4 1ne post, with 1ha provisa (hal he
substitute shail be grzen at laas: one menilt's notce of 1he lerm Gnon of histher coniract,

Whera the serices ol sUBShY e coutalons nave bieen ulihsed i 3 way {hat ihey have been denied
!hﬂ_nppuﬂumw of beng apponicd N 3 sUBSIENIve POSL IN @ wperaTy Or parmanent capacity, he
pasivon of such educains wil be corscerad nd wauaily an ik menis whan cec.cing whether they
should be Ireated n the same Mmanter as permanedt aducaions . nal,

Part-time Teachers

ployment o lo remain in thew
e Uealvc 0 the same way as

In terms ol the rgnr 2oy 100 v SUIny Seve AT e, o qualty T
currgml posiions (shouid Mese aal be shoasbed] part-ime teach: A
perrangnt teachers

Temporary leachiers it subslanive puss

In lorms of the right 1o anoly ! Intary severance, 10 aUAlT L ceceplevinent ar 1o temain in e

% 4 «

it the same Manner 3s Bermus it 12achers.

Nete: For the purpascs of the voluniary scecrdnce package and ¢ feployment. temporary ieachers snal
be consudered a5 equal w1 Status fo their penmanently appe 2d colleagues when measuring them
FGaasr the necus of he mnnfoiion,

r.

100 1S il b QlGwRg @ aling Ngms;
ANy educalr In the emoy of NE NALAG O prowincal gesan 5ol edugalion may volunteer for
S:evuranr.e by complanngine solevint 2pncaion on [senr as b nexure (AT with HHM Circular No,
5/1996] and returning i 1o he 1 tploying U arlment 50 as lo reach i belore the
cut-0ff date whicn wiil b atier due gt 1z ang consuitalion,
oo its menls, taking inlo accouni the
LwraLon ol senvice .y molivalion Dy he appucant, ihe
tibe governing body & e funchioming govermance structure
ot the SKCRC in respoc £ as ihe obiee’ 3 [e Roilitale the redemoyment of
OGUCALO!S 1N Order G o In Ihe grovision af personnel. o recommendaton ¢f the SICRC n
respach of egucalars who dre o gxcess and wng have (o be reo.  oyes snail alse be an indicaton il
such applican! as aready becn cantied 33 Deng 0 eacess. I - apphicaton is refused by the head
of a provineal education deparrent e asu: may apgeal 1o ¢ MEC whosa decsion will be fnal
reter ANNCXUPRL A, paragrapn 2150 of it Acreameni). Hf ine o~ woying cepariment approves such
an application 4 shaii nawe the i waih tne reievant i - ployee the leams of accepiance of
SLEN apphicalicn within tha kamewoX of rcluding - ingl oay of senace ol the educalor

mechamsm ol postporng ete
head o1 the nsILen 37 INe o

C Agreemae

cencerned, tlaking inle account the provisons al paragraph 9.2, o cases of ‘Key Personnel’ such
penod may be axiunoad 1o eightecs monins {3ee aisg oarage P ||
The prowvincigi e ray. Afer consulhng i 1 governance sinclure of the

the lermearen dales of slalt, o ‘ay them, lo ensure reasonable
non ol 1he educaiion orocess, baas - - n mnd the firancial implicaions

nshivhion corcersng
SUCCesSIoN and e

Cc8

In the case of an educator wha opls far the volunircy saverance packege and is ideniified as 2 key
persennel member, and that educalor prefers 1o be retired breause he/she turns 55 years and i may
affect the choices regarding Ihe package, the option of reliting the educalor and ihen employing
himer on a conlracl basis for the key period, shali aiso be negoliaied.

Note:

5.2.2 Dale of Calculalion ol Benefits

Whera severance occurs at the conclusion of the sherened or normal poriod of notice, benalils are
calculated in terms of the measures applicable on the daie of notiticaton of dischargo irraspeclva ol the
Qenaltts other than o pension benelils shall bo determined n terms ol

daia of termmabion ol serace,
Percion bene'ss are caculaled as provided for

the salary applicable an tha last day ol servige.
Annexure A of Rasolution No.3 of 1596,

5.2.3 Key Personnel

{5}, recommends (o the provincal

Tha SICRC identfies, ang after consuling with the relevant aducator
in their delerminauon the

acucaton depariment which educators should be regarded as key pursonnel.
SICRC shaft give due recagniion fal

n pregramine at the nstitabion, and

-« the unimerruptaed delivery of iha educal
+ the proposed pened required for ine suiatble thirg of e postis)

5.2.4 Formal notification of outcome

The ingivdual and higher iINsiiubken shouid Te lormenly sonkad py the prowncial educalon department of
«i 60 aays ol the lodging of ine aplicalon. Shauid the
o of senvica should be reasenabie and should be balanced
won and the abiity of the rulavant provincial gducation

ol 1tHa masa o applmatiens which

he oulcorme of an application of saveranca
apphicalion be succassiul, e dale ol termuis
agains! the educanonal needs ot the

s o vt i A T i PR

PP 1 T T

00 e, $he acoRpied Jjroa HEZE Wes sl =5 T

525 Cancellation of Applicalion

ions for tha voluniary sevarance packagae nava the nght
whwigdual aducator may appiy
@ cdate of (e elier Dy ine

Faucalors who have already submitled ther anpncal
LD il 31 July 1996 (si), to wilhdraw thei wons.  Furt
tor the withdrawal of an aznl 3= lan severznnE o 1o 7 waork
srovincial aducaton deparimie s 2l he Dultome

ra apphicatan

5.2.6 Benelis
Al cleuses i 1o agreemant, whieh shoud be

calign dopariment

erms ol

relerant preanc.
1 baser o g parcd ol pensiul

Gerslls pad 10 educalors $haa
explained to slatt memoers by |
ba placed on tho tact ihat while per
pay is based on yaars of actua and co

Spegal emphass needs 1o

survice, SEVAarance

b
DILGUS SeTVICe.

5. SCHOCL/COLLEGE ESTABLISHMENT

This shall be calculaled 3ccording Lo res@vink NIordi ard previee and shall be proviced 10 each
‘nstitution by the relevant provincial ecuralion depariment belorg the igertheation of sifl in excess can be

finaised.

Agreemunl

7. IDENTIFYING STAFF IN EXCESS {reicr paragraph 4.2.5)

y. Tnis process runs paralol wilh 78 Process
rovals ol

s1allinexcess shall commence :mmedialol

7.1 Tra process ! identtying
| tare pluce as more informalicn about app

rogarging \he vountary severance package. Repanmng s
ihe vgluntary sgverance packogo becamaes avalabie ,

7.2 Tha residual stait complemont s delinog as the exising sl compiemant nolore ine impleimeniation ¢f the agreea
upon pOSt provisianing scaies tnath for 1eal statf complement and lor promotion post provesigring} toc the soe

year, minus Ihe namber of staft who have applied 'or voiuniary severance.
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wiucn will Da radisinbuted 16 tham These patls and D6 shed oy he sohsals = 0, 5ol
wik 2% INGLECen 0 Aunber 10 BRfe] tharm G0wn LD T agreed rorms,

Sty 3

[ ]

A g W e Fangl Slale Normo Wil e nlra
etatie siafn, oagopd whus he Alalle nonm diferertales
seluzion el wechrecal smesls lor exaripe

1ra lpilowing lime-irama i3 glareet

Imrenngratehy
The [ntetwn Slalting Horm (Slep 1) will bo <t etuced.

111w Zaraly azcsse

Favowadly slalfed schosls linsse raferrea tn o dirl ol o3 -
y an thay onis] ot 3B

pozis Ang elucaiors it Llerms ol v o T ledrnar voers
AUguUEE 15836 wil be Lned ) (e grardias

s volparond teon i al gaea 111 wal donnly

Lexs lawoigabiy slalled schadiy

g ang

a) mets o oniles Asubocl Lonases wallt a= 816 v D0 s which isay =53
alieesiac 1y mar;

Hofal conddions

] s priySical coREuly 1 ancep! o
Fallowing ina inrgduchan of Ine Intersm S1aihing Norm (Siep 1}, 2o process wil Jdude
ire rancurmenl LBMEySA Of UINGItIoNY 10r wNUALARY saveranne 07 N part &f IRosA
! 5N joave Ma wemwea and (hwg ganlif n ool mpne 91 exCest, and iherelorn
avyiladie lgr reocpleyment. and. lales, "9 2dl werp i 00t @1 g e
oILLHGT

ocedaymaril ol
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4.2

4.3

4.4

03

By the beginning of 1§97, all radeployment .:socialed wilh this siap will have besn
complated,

33,2 By Agril + 1997, the Inierim Slalfing Norm (L.3p 2) will ba invoduced and the process
doscnbed in 3.3.1 above wil be repealed 50 Whe: al the commencamant of the school year
in January 1998, no school will ba more [z uuraby siafled han the eswablishmant
determined by the Interim Stalling Norm {Stuz 2.

3.3.3 By Apnl 1 1998, the Final Siafting Norm wii oi nlraguced and he process repgated.
(It should be noted hat.

al  The intarim Siafting Norm will be applicadle oniy * more favourably stated scnoois.  Itis
a norm which gnaties the shedding af posts. :wilf not be possible for schools (o gamn
pOSIs 10 meve upwards 16 (s norm

b)  Educators may ba redepioyed dunng 1956, 1987 _ad 1858, Cn the other hard, they may
ba retained in ther posis unnl (ne end of e sor 1 year o hew Lansler would disrupt the
school's capachly to fulld the curnicuium fegds o L iearnars,

¢} Tha voluntary severance package may be offere. 2y ine Minister of Educaion anc Culture

i years subsequent lo 1596,

) The plan set out above may be affecied by mia~ - consideralions. the prowince wili have
fo provide education within the const-ainls of Ki -~ Jget algcalion.

\bars may 3050 Fave n Secl 6 how iha process unfolds, {The

s Patewth 0w

e} A grewih i lescaor ais

iE L \ A

T Qe Sl ) el AQRIENS

SCHOOUCOLLEGE RIGHT SIZING COMMYTEES

itis necessary for each school .0 estahlish a Schoclc . ege Right-stting Committee (S/CRC)
i torms of the procadures 38t out i the Procedure M ~.al (Joc Ci and balow.

o orngpal, or anclher represontaive
s inctuged i ine documentaton &8

{The respons.biniy for estanhaning ine S/CRG rasts s
ol the deparimont fsee 4 5 1), Alorma igder of nchi L.
Anneaurs D7, (Oeoc.C4.20

the provincial sducal-on Cenanment,

The SICRC wihi ba required ‘o genuty, for recommance” .
8xCass posls and aducators 0 A A58 of favourzbny L. 1ed STNOOIS, and vatancies in <d38
ol less lavouratly stafied scheols ang, mdaed ciher ocis whers vacancies may octur as 3
resull of educators bemng granted severance, o aftnec - o ~nere, daspie thefe bemng an excess
of pOSts. ihero may also be a cnlical vacangy, Doc i3 1

I addilion, the S/CRC snould regard itseft as being rer sibie Tor evaiualing wngiher the 8asung
complemant of pos's {the ralure of the posis, not ine _mberi 1s appiopriale ‘or tha cumeulum
ngads of the pupis. (I s0me cases. lgacners wo: seconced 1o new scrools, lor example,

without sutficient ailenlion hawving besn gieen i (Mo o, oulum needs of the pupis. [t s alsa
=@ subscts unless a pest is crealed Dy

possibie that a scnocl may not be able 1o offer appre
radepl yment. 'is a concern, for example, that some ! s are being deprived of tha opporiunity
af slugyng Zuu because tre existng siall s unable 1o cater accordingty.)
(Doc. Crd.3.1)

The S/CRC is 2lso ragured o ¢corfirm the niermater —-awied n the cuasLonndire.

Dd

4.5 Composition ol the SICRG  (See D;)C.CM 3!

Please noe:

i.  The principal or acling principal ol the school wil establisn the S/CRC on behall ol the
departmenl ang lake responsibiity for i1s charpersenship.

2. Shouldg a stuation exist where il 15 not possibia tor the pnncipal/acting principal to fill the rdle
ol deparimantal representative on Ihs commities, e cdepanment should ba nolified
immadiately and an allernalive representanva will be agpoiried.

3. Thres {3) ecucaiors will Da eiecied by lhe whols teaching stafl af the school; in schools
where the stafl estabiishment 1s 3 or less, al! members of staff snouid parucipate in the
exercise.

4. Inthe case of a slale educalion inshiution. a representative of 3 fUNCUIONINg governanco
sructwre, as an observer: or

In 1he case of a sfale-aided schaol, iwo mambars of the Gevermning Body {which is the ¢o-
employer) as ful membaers

{dote. The enactment of the SA Schools” Bl will romave this distinclion and all gaverning
vomes will enjoy equal status j

wons of \he SICRC  {Doc. C/i4 3.1)

a7

Ploasg pete

1. Trheprimary funcuon ol the S/ICRC, in the casa ol favourakly statod scrools, is (o identily and
recommaond, n lefrms af imd-down criena and proceduras, which posls and educalers are
“nexcess’ and therefore eligible for placement en the Redeployiment Retister,

2. ltnasihe tuncuan, oo, of dennfying and descnbing vacancres which may exist, or which may
accar, and prontisng these n lerms of the school's needs,  This s necessary to faciltale
the cormmpilanon gf 2 gt of vacances

{5 passbic o kave vacances evernn g school wherg an excess has been idenified,
A pest which miay lall vacanr 3s a resul! of afinion or voluridary cischarge may nol be
despensable considenny the cumculum ngeds of the school

3. A futther funchior s tha enthcaton of kay parsonnel’.  Tris relales o the voluntary
severance package (HRM Circular No 21996 4.9 ang Anrexure AZ (F)),

4 115 clear 'hat, g5 this mocess unields, 1t wall be necessary for tha schoal o give coretul
consiteral.on 19 ne academic pregramme of the school, especially wilh ragard to specialist
subiects in the prmary phase ang subiect Gpons and packages i he secondary. A
degeasa i Ine post estadisnment in favowadly slated schools s newitable and,
consaguently, sudecl choices will have 1o be fimiec.  The SICRC should regard & as pan
of :1s responsisility (0 address (s aspect of ratonalisaion as weil,

Procedures 1o be tolowed by the 5/.CRC tOoc. Crd 2.5)

Plaase nala:
I, Tna SICAC shouid ba put in place wihin 0 days of receipt of this circutar

2. withun 30 days ol 4s being convered, (e S/ICRC ahall subnut ils recommendations {soe
Forms £2a/h, 2a/0) 15 1he Chairperson, Frovincial Redeployment Agency, KwaZulu-Nalal
Department ot Educalion and Culture, P/Bag 9044, Pietermaritzburg 3204,

{Irn e case of Lale-mded schools, subimissions most be roulad wia tha Govemning Bodv.)




o5

% These recommencanons mus: be accompaned by eithe: . .l minuies of al meelings ol the
S/CRC or a frai report of the S/CRC sigred by allits i sers 1o certily thal it refiects the
dedsions of ihe tommiltes as weil as ch deosions, Copias of all
documentation must be Included,

4.8 Ganscal oineipes oy woch ine SICAC shovid coerar

Culiim needs of e schiool are 10 be Lo sered at all times, (he first lask
15 10 eniy dispensable
ncalors may De lagged as

481 Sincetec
ol e committes, in ihe case of a favourably siaten  neg
posIs.  Therealior, consigeraion should be gven 1+ ¢h e
beng in excess’.

4.8.2  The pracuss skould be as ransparent, chiectve angd . as pessdio.

4.8.3 Cor\smemng the senglivity af the matler, ! must be rec.. used hat labour disputes could
result, Thus, s angeratve that 108 records are ma ned.

4.8.4  Inaschool wih an excess ol ECUCAIONS. SpTertunly ¢ 1 e prowigded (or shose wishing
‘0 do so 10 docare themsalves voluntanly n exce |, This impla 3l they are
volumeers lor swieployment.  Tro agvaniage of such rlon 15 hat tese educators
will recaive preierenial healrment 0 resg Cirdd0s of nsblutions of thew
choice, where possiie,

485 FEacesses may occur in (he 10ial post e5tasi -
HOD ar Deouty Frncipal pusis.  Trus, o s possible
POsts wall have 12 be geciared 1 excess ang maco & .
F308 Ast 100y T ponGpas, aby cAanAot B axcnas

el sl levels slhan

486 'nyvng considor agxgess HGOs or Deeuty 9n o5, e fize

apply.

487  Theocnlycrtenon to be consdured by ihe SICAG I
“eorg cumculum needs of the esiitun
ascenam which sgucalons best saln
Quaitication,

Sinslarce s ial realing 10 the
ement must be aralyzed 1o
5 af relaled expoanence and

1Sl and @l inings are
e ol LIFO 1Mast n, first out”)
ponciGie s esplned in tha

I wo gr more egucalors are T g
consde:ed aquai i lorms of the above
must DA used 10 ZelerTINe 1A »iuGaloNs 10 racnas
Glossary. Annexure £t )

ot v e previged oy the PTT woan
@ recs  rordations of e SICHE,

488 The fomal, wilien nokfcalion o
BOUCAIOT (7 GXCUSS Dligwn

4.8.9  Anygnevarice witn regard 10 1ne aneaiEien of the S/CRC . g ba lodgea by the aggreved
i days ol Fisher ecow I . Wriren the same period,
eg " exCEss who wish ©Lonon-transtarable showsd submit

Fieir malivalan

i by 5/GRCs ihai relra 1 means whatedy ar gducator
Gesoly ¢ canelum chary (Doc. Crd.3.5)

4.8.10 N must be taken inlo aceou
may be glained al 3 swnoce:

Oue!fas regarding the Schacl Righi-sizing Commitive ang . procedures relating la he
deniification of excess and vacancres may b direcied 10 e poe wanel secuans at eack regional
office, as weil as 1o Cistrat Managers ang Superiiendents of & =ation,

E

PROCEDURES TO BE FOLLOWED BY ALL SCHQOLS

@

Complate the lorm (G 1) wheh rofiects your pupil numbers (as they stand on 26 August 1996).
numper of leaching spaces In the school and e aumber al posis currently 01 Re schoo's
teaching post eslabhsnme

Atse on ihrs form, calculate the number of pasts generated by the Interim Slafling Norm (Step
1) whicn s sel gut in Annexwe F2.

Retwm Inis lorm by post or hand delivery 10 reach the adoress gven bolow By no later than 16
Sepiember 1596,

Address for all correspondence relaling lo the righl-sizing process:

THE CHAIRMAN

FROVINCIAL REDEPLOYMENT AGENCY

KWAZULU-NATAL DEPARTMENT OF EDUCATION AND CULTURE
PRIVATE BAG 3044

PIETERMARITZIBURG

3200

It shouid be noted that the tigues submilled will be regarded as the offic.al and lagal

siluation regarding the numbers of learners and educatars v each schoal.  The lorm
equires the sigraluse of the anincipal and the co mation 2f 1he S.CRC o cerlily e
vaalll Wl e s e, T et thga ol g e ey ardizg as cooand
fraud,

Wittun 10 days of receranig tis documontation, tho principal mus estabhsh a Scheol Righl-sizing
Committee, or immediately centact the Distnict Managor of ihe gistricl info which ihe scnool Hal's
i tor any reason another deparm | efficial shouid do this nstead (see 4 4.1, 442

g Norm {Step 1), the SICRC

Ilihe post estabisnmernt exceeds Ihal ganarased by the nienm Sa!
must bo acuvaled immediately 1o commenca the «Geniificaicn ol excros

agreed posl

I the schoor has fewer posis than would De generaled by 1ha apphcalon
pProviSIonINg sCale representad Dy 'edrnci educalor ritos of 401 N the case of prmary senuals
and 351 n ihe case of secondary schuols, the Wi igantity (he 50sIs neeged oy e

sehoul (see Forms G3ad). However, piease fake particular note of peunt 4.1 on page 2 of

document F5,

13l ]

in ihe case of schoo's falling inle the calegory deswibed o pard B, Coucalons m
deenng for transier {para 4.7.4)

ouperiunity of vo!

Mouce af meebngs o! tha SICRC mus! be suppled 10 the lcarnars’ unorg (see 456 ard
Annexure FT for adgrresses)

rHCOT RNl s U Be subrrslied within
ARTendainss a5 e

aler use.)

Onco tra S5/CRC nas reachod 1s teaisions, ils o
30 days ol the receipt ol this crgular, (There may oo st
process unfolds. Comes of ail forms should be made and ratanoa for

LI

It shouid be rememoerad (nal, n the meanbme, some edocators will have sobrmiled Do
apphcavons fon the voiuntary sevemnce package,  Once s <nown wlelier fese amicatons

arg approvod or nal, e SICRC can reconvenea, || nacessary

In e hight of the appheations sucminad, ihe S/CRC shoulg have given consideraticn as o which
apphcants showid be denufied as 'Key parsonnel’.



F12
Porl cslabhshmeni:

F1
Tne ol rurssar al aducilor 2658 Allpoated 16 an AsibEE, regarclent of o pnal leval

. = &
GLOSSARY OF TERME ELRC  Tne €oucauen Labow Rntations Council, 3 ragaral body o which agreements bedsesn
eIrpoye’ AnS EMpigyRd PANICE &0 'eFthud
PIT: The Provingeal Task Team - SRS
ELRC Crumber:
A& depanmenty! Zonvmilime Lermoa dmg srhoaly O he gi i Ay radresevralned ol iha

teachar phions by taxk ol coogrenaleg £a i e ol adulders i exzess’ winin Tra provinaal raneh' ot ihe ELRG in wiveh e Kwa Juiu-Mate! Depaamient of Fducation ang
the premace, R alts IRQUIPAZ Lo IR wiin Gl alerr 2018 ihe rovnnai Aeceployman Cuivra and IN vanows pravindial IeAcher areiditalhens rpslt ajrecmean
Agoacy and tha Contal Redoplonmient AQenty ragarl =3 e0uchlnlt i exress and nar

!r:ﬂf,r:ﬁz:\ql;\,- : iomall Aowsar !s.c MEC wally egai 0 Uoie edunalers asplyng 1o LSEN.  Leames wib Seecal Dobeation needs
cyssiaten az noe-lrantler i
ELSEN EQuaalon 16 Lodrnery wilh Soecal Edusatiod neads

TrE commimeq, Waeinhr willl e ARAC wall dne e w2 000955 o) nghw g

. . kanagement Plan;
A7 Intei-Pravincial Tagk Team P77 has alzo tean s SHANEG 0 OuevSRE (NG IroCeLs 10
I3 aahanal cozanl, A ragabatnd ard agread SLAN By WD e KNWa
PGrIRTING HOKRLS

TARATTIEN] wiud 0Ral win 18

PRA. The Prawincial Redsglsymend Apenny
aon School'Collegn Right-sizing Commiller (STRT):
This % dfsa A depactmiental oMmfce (n prachcs 4 foe  -en dacsdad hphe PTT shall be
ol wirking groum of the PAA, Boh it (ha crawmeess =0 of B AL Layman) comanyg A LommiTion 10 De lormed al asen schiogd 4 rrast compn se
CEEAUTAMY Jietdls A0 rapresetialived of T eah SAONS L al  ha proepat, @ anbihr deparimienly ropre sinlaive, da Chwibdiean
L 1 Bl v prngpal, Il ot ingiudad in al
The FRA wd Ord WIN 09 ACTeraSirainve . A5 OOD0GES | W) [Volessna wsnedls ol e 4 thoiee mdleslars elecled Dy iRg whoe led
fAnht-srreig axarpise Thinss will nclicda b = daldishre - goef moamsiananss of § cata dave
TR [SEEN- RN TRT i wxh 1 b, i 4 4 aadpiuadnatve o e L b £
ligis, rehhcaton o raprasantaives 9 ine Governing Sedy &1 3 03a-aideg sehm,
artatva of each leachars” yrian wiich han mgrredert o tha wihaol

o 31t G e sihool (e B0 e

AL an T lansl

)

" LR a H i 1O wt i e ] - =
Tra PEA wlf et o v Cendial Rodeployy cnz:g : y 1CIEA], whisr) will guirise 1 A3 which (2 4 sy o e ELAC 35 ot
2 AE DT

e [FOWIGSE] e
Redeployment Ragixlar:

T Sy DAY

LA ARBTE 1A Aregiaten, 1o be compiled and maatarmad By it PUA ol Jl ess
hme, GICESE AN, IPOrRIrd, dedilatde o fadegloymens

A gualn DTN a

P s by

A lonm
wrneer LF [Resl s eads

] g o e SF T N B uf
Fre iy fedar L0 20 ewDuldten A0 S leval | a3 Xy Personnei:

REUa Rk EQuidtord whin, Nawing peon pranien (Hg wonnd
; achoa's rapagny 1o s ig cumiculum ol Pl ;f-}' ACHTAEIInNn Wil
RECELL, SicoasEaty Mmool SErsony May Da celivndd for oo e 10 morthe Delora My e B2E g

Ay I

o lhe 7 T AR IG vy DN LR &
redepayan TRy seadancse Saanehis sl be cakaolaies it g o Hpa saenvaue ol @t e T &4
Wl DG PACKIA & APAoVRd,  Hwewnr, iadg 0 I pERSies wreh oy be suliored Ly
Foar provisrening scale AN OCUERIOT Wl Wl LT S5 ST INVE DR G A TN eI, ST A PR I v
= SErmgd S e g O e VATRAG of ha nackars 30, Decause Mrane 8 aahed woy e
Trax it Luac i the Fracediung Min asl aras pihe o Tk renoiaorin ol P £ LA Lapiennlad D £araal Kor 3 povaldd Ml gaeendiog ©F s
toreler i ox lagrra oducaior rate A nr o La ks -
! Trm pasgiale o1 LAt n, first oud, o glprclur onlenon ch A SRS may b
IR 56es 1,01 S0Dly 10 0ACH INGUILTEA 10 [0 Nem Bl 70 S50t 3 vamngan 1any aasanad ; TRACR X BRI Wlete WD OF MIONE eCUEALIT D1 P ST 0 A pardar Ut

reurnge  Eack provnde wil slatho ol Gutede 1D G MGECED NENTS, wiiCh full

#isufd Al Ire WariOrelLGaioy SR 15 Net daleided 0 DIOYNCE o5 ¢ wholy Geupib €0 f

SRGLE W LIPS erall e doplied sepasately 107 aach post leved an tar nhase.  Tha orviaid o

' Cort Ay sarvien bl e incumbrecd soco fuahioe el appairimaend sl be s Lenece Setlod

R 1o e appigabon of LIFQ 314 shal ingliude ail (oniinuouy senvics rendiod al afy 2.aLe gn
b o lemafion  Slale-aiCed BOCARSA NLINLSN, o WL e a' Lt | Fdsa et i T

Statbng Norm:

tormaalem - cfposid ang ANt 1o LNl

Trig 1ovi 218 BedEnte (ha rano s
A0d alfg SETUTRany

1
s T omnid ,
}mt b1 geaivg wisoh MOD ROl Ge reda sy 0d 0 ¥ C156 OF 3 SENAGY I3 A4 MO B JES1E AT TR
G5 loMBl A NG, ZESLTIVIG ] Ky MO DANy NG CwiiCwid s cemds o e s Pgal e
WP GANDET 2@ fert® EAT RSO mad B IV 1y et A anDivei $ 00 R0 anpitt of Setvae as
AN

re labeed inledrn

LS e

vl e | sleg imreached, [ha slalirg o



F2
THE INTERIM STAFFING NORM (2tep 1)

This annexure is applicable to all ordinary (mainstream) public and state-aided schools,
inciuding those wilh classes officially established for LEEN.

4 36 axcess "Lmoor o! educalor pgsis
rafora, educalors

Tre inlonm Statfing Morm s furiher appiicabla to all schoals which wi
onca the norm is apphed.  These schools will have 1o shed posts and,

This narm takes no accouny of giflerent post levels but concerns ilsai! » o the igtal number of laaching posls at

a school, incluging thosa occupied by Mmanagement personnegl.
It has ‘our components, as ‘ollows:
1 A basic allocation basad on the number of pup s and an op” ol ciass $12e for cach phase

CoL o nendasching gme;

2. A non-contact allocation 1o enasie leacners (0 Nave non-co
3. A management allocalion 10 al'cw lor e managemer: o i L shaal;

wnural sutjects and music {as an

4. An additional allecatien for schools aflenng certain inchmcd
axarninaton subjecl).

The pest estaklishment of the scheol s caloulatod, as foliows:

t. The number of learners musl Lie dreded by the optimal Cuss size,  shown;
Ths 18 consdersd 10 b¢ graces § 12 Ttanoarns 6 101 Compings wOnants aih g SATD  compeent wil ERRE IG AE50UnT unly 1he NuTDEr

of lgamers i graces § 1o 12

Divide the number by 30,  {This refers o A v fosm L)

Sgnior ary Phase

= g rmsster hesd standands.

This minrs 10 rages o - T istandards 0 S Lambened sgren’s S oo oy g

sur of leam
Oivide the number by 40, {This reters o B on torm E1)

Junier Primary Phase

srade §) 2. . ned g e School and laugn! by leacherss on the

Cwae v oa eslabbshed 9! pud

1o sAArarg gt oMicia) fereatdn Classes

This reters o gradas i
othicaal stalf egtatliskment. [Prvgle =

LIRSS iy

nis ceiwrs 1 Con form £1)

Divide the number by 35. {

5 snave goes to O,

The degrraal fracionis must ba corrected 1o ! decimal o
(CXAMPLE

A combned schow with e foliomag puar numtiers

Jumior Prmary 167

Servor Pamary 255
Sacondary kil

Basic aftocation tor the JF phase - 187 deed by 35 -

Basic slfpcation for e SF phaze » 756 doeced by 40 =

Basic aifocation for the Secongary phase = JOT gnaded by 35 +
The Basic Afiocation, stogether - Z1.7.)

4. I ihe school falls nto any of e loliowing cats

Fa2
2. Calculale the non-contact allocation oy mullipiyng the basic aligeation by 9111 in the case of the
secondary phase, and by 0.07 i~ the casa of iha senior prmary phase.  (There 15 ne aon-conlact allecation

far tha JP phasa )

{Cunbnuing e example above:

Tha adacabon for the SF phase wil be 5.4 5 0,07 » [
Tha adocason v the Seconttary prase sall 52 1051 0171 = 1

Thus $e tots! poa-conizct aliocalion ¢

3. Trie management ajlpcation, for ali scrocls, o5 1 e 0,05 of he ioial basc alogalon

fin the exampi above, 3 bgure af 1 - te be ddded. Thus the fofal post afocakon woul! b

20741521085 goas 0 1 1«

ber of e gonis wll be 25 (0.3 ar mare would b rpunced off spwardsi

Thus, the 1oaf ru

5 sllowable:

s, an extra aly

A techmical scron, or 30 ordrary senool offesnn teenmcal subects.

The total nurnter of pupsls wruayng he tolaeng subects (aust be m dephert oy 00078

irician’s Werk Techniea (Slectrical
—ihng and Turning Trace Theory and Workshop Praciic
Melalwork Welding and Metatwirs
Mator body regainng Waogiwork

arag SEin ]
Humting woad Shaeimelalworng

{These arc the uny lechinical subacts 'or which acaional slaft se cated Al present, Soma schools offer
tachnical subjects notlisted.  Speeal casas wil ba gon red, DUl 3 SuparEle monvalion must be submitied
and the circumsaiances must ba investigaiond Galore g o an s mage. No oupld showd be sigdying moro
than one 5! those subjects S0 Ore wiise 4 suuieets excep! Trade Theory and Workshop
i 1g A schoet oifarng mehncl sunjocts in the founth phase.
1 Lhag0. should be affenng industinal

and fuming, 43 did Motor Mecnarnics and 158 at the tfurd phase levei
2, iz extra allocation would wnouni 1o 234 x 00078 = 1.8 addibonal
Hfes apphed o ihe sehool exemplilied

GuLathes s 217 - 154701+ 182 271

(o713 schoot where 35 pupds drd Fit
g Trace Theory and Workshop Prs
Dusts, ure should be added

G
above, ihe ol rumber O wducslor 50805 !

wHICH 15 27 posis i

A_school whe's music 15 oflered 35 3 i ibynal

§ WG Offve music i phese 3, prowvided the puoils

The s onal alfocaiion msy alse se arp
are gt a grade !V siandard or, his erl 2gAmst inslruchicn in MuUsic,

! music 15 studied as an
udy the sutinct successiully and, also,
allocanon is only ncluded for schools

Nl e

& specal spproacn 1§ nade
gxamnafion sLbpecl the punl's wil have (0 2055es3 the aplilurle to
that ite o.stromental fackities are avalable for wtinadl
wherg music s offered 3§ an examinauon sutyect in

The number of pupils swadying music 550 be multiphed by 0.067,

Agri Schoo

These schecls, wieh must be dedicaled syrauiluzal schoo's, wii gae an addiionsl 2 posts.
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POST PROVISIONING FOR DEPUTY PRINCIPALS/HZADS OF DEPARTMENT

Deputy Pnncipal (For all years, 1936 - 2000
Prmary schiools: 15t pos: a1 520 2nd post at 104

Secondary/Cembined scncais: 131 post at 455 2nd post at 210

Hegds of Deparimeni  f-or 13996/597

TABLE A 1696

| ™PE OF | MORE LESS MORE LESS
SCHOOL FAVOURABLY FAVOURABLY | FAVOURAGL FavOURABLY
] STAFFED | STAFFED STAFFED STAFFED |
| PHMARY FHIMART SECONDANY seCONMRY.
| = — e —
” 151 o5t 150 XXX ‘ |
2na Posl 00 S0 200
Pos! 000 200
; - : - S Tr
ath xx EZD
i —‘L —t T r ,.‘T o —4 — —
|\ Sih Pest AKX | LXK ; ‘030 AER |
TYPE OF MO RE LESS J HGRE LESS ‘
SCHOCL |  FAVCURABLY FAVOURAGLY FAVOURAZL FAVOURABLY |
STAFFED STARFED o SYAFEED
| PRIMARY PRIMARY SECONDRRY”
[' — — — e ——
| 1sipes 150 i ) | 50 ‘
2ra Fowt | 320 i 200 | 0 .
| aspos | 550 453 |
6% 7 [

1 am Pogt | S8
W -r] I

Sth Post l XXX b

(Tncoaas TNt

KOT

m

2 The @ingylty SCOUT The poss f FOD0 if 11 Grder (L JLRAEve N 1 1Al norm 3f
aiy ol the 2

Le adided. TS, 1 I, impacty on afiordabifity angd the leg-alicdt -
promehon pasts.,

1 The noems given i the 13 =3 above shoid be seen. o
112 a3 foIms o be mel by ihe adverisemient and hiling 6l BA5 1S,

posts excaeds ine green numbers, [NE €id €13 pasis will Dave 1o be vgosdered tor ié

wch [alf shart ol the optimal nacm w gach of 1996 and 179/

The abave lapies cledrly shew e mQve o equily which should 58 deached Jully, 45 04

£ Shatl lecn. 33 e moimg =

Arse promakan poils ara conce;ned, ) 1937,

.. 4 cunsideralng ramtar of pusls will have lo
premt (2 adveriise and i 3 1#ge rumber af

“Ch pace3s poils aie 10 ba mersured, rdiher
i lavoprabiy w3 3 schaols, wnard ihe numder of deputy or HOO
Llaymenl They will be sedistduled o Schoots

Hcalt with i the coniex] of the redepicymenl

4 s realerated thal agucalors OCOURYInG prOMONGN BOLIT WICH e an eI0ees M. -
programme. Within the pprameters assoctted sl fair tabaur prachice, schools will n2 e permiiled 1o hold meve promohion posts un
ihe rumbdr 10 winch they are enlitied.

5. A3 3p0n as i iz possibie 1o do 1o, Ihasc pasts witch reman vacan! GMHEr the redes a0 Mad (akan place, wall be pdverhised so il

sve 10 which they are antilled.

seneait will Aave 13 many substanively filieg proMonon DOSLS as e audiher given

Schools with specialiremedialiharg of hearing classes.

In terms of Resalution 3 of the ELRC, differerii calegories of LSEN were allocated appropnale weighiings so
that they continue 1o benelit frum (he exira zliceaton of educalors and sigrihcanty smaler ciasses. )

Tra exlra allocztion is calcuialed according 1o the lormulie given bolow.  Since educalor pasis allocaled
for Uus purposo should ba used solsly in pursud of ELSEN, any lracbon of a post in excess of Q.1 should be
LaKken up 1o tha naxt whale numbe’,

Tne nur_rner of exlra posts (the LSEN pupls have akesady been includec n (ho pupd count) is determinmd by
mutbplying Lhe number of LEEN pupids who lall o each of tha ihrea categeaes by tha facior indicated.

It sheuld ba noted thal 1fus procedure grants an additional allocaben.  For every 35 or 40 special class
pupds, as the caze may be, a posl s granied m terms of the normal bawe aliocanon of posts,  Thus. thare
showld be more dudicated specal classiaemedal lgachee: han the number awdrded in terms af o fabfe
belaw,

i T
toderateiy ¥ Dhizsled (Special Classes; G028

‘ i il A miaa Bl oo gl |

[ Mudcm. 'I-EDEsaL)ﬂed GRemedficgsses,’Eﬁ{tsz _'_0 CBfﬂ !

| S —— v

The iilawng ars

ven a5 dadmpies

Apmmodat ot

Feethal Jias

Bom iy sy
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LSEN SCHOOLS: STAFFING NORMS ANL REDEPLOYMENT

The table below reflects the waighungs agreed in ELRC Resoluton #1981 Tnese provide the link between the post-
provisioning noms (learner.educalor ratos) 17 mansteam schools anc & .5 which will hava o be implemented in
speaal schoals and schools lor specialised educaton. Trey are e jned 10 provide LSEN with appropriate
concassiens in terms of class size,

Tha rativs given are to be seen ag average ralios which should be atia - .3 acress the province,  Becausa of tha
complex naiure ol LSEN schools, and inoved tus whole secior of educatl. - . the allecation of posts has required more
angntion than tha stalfing norm for mainstrearm schools,  Thus, this circu) . will e lollowed by another in cue course
which will specifically address the situation in scncels for LSEN and the - dures 10 pe foliowsd wilh regard 1o the
rationzlisasion programma,

In the meantime, they shou'd lorm Right-sizing Commineas as called for - s circular in order io idantily vacandes
in arms of their exssiting posl estabyishmenls which may resull from nal . . attwlion or the granting of the voluntary
sgverance package. Schools which hol¢ the opirion that they are unce | affed v terms of tha final agreed norms,
should request additional posts by i tying these as vacances n Faro The wenufication of excesses will he
called for a1 a fulure cate.

{NOTE. ISN: Interim Staffing Noer (Slep 11, FAN Frl Anresa Noem 160 105 11 many' o™ schacts,)

OrsagiLt
“ Severon Leae g Drea bl
1 Eawis ety 1Acral, Fanko o2
| Epaepic

Cerstwal Palsicd

Physcally Dhsableq

werg Behawour Frobiem

nearay

J Harg of Feazmg Passa
Farsally sighted

Buna

—

Creal

Aulizie

F&

GUIDELINES ON THE PROCEDURE MANUAL:
EXCESS EDUCATORS AND THE PROCESS OF REDEPLOYMENT

This annexure should ba read in conjunciion with parts B and C of the documaent, I offers elaberation oni some of
tha points already covered and gives funher explanalion as 1o ha process of receplcyment,

11

1.2

1.3

2.

22

ro
I

R2

Tha position of lemporary leachers 15 covered n C, Para 5

It1s only lamporary 18acners cocupying subslaniive posts who ase 1o b rea simitarly (0 permanert coileaguses.

nol those who are subsliules 'or a fixed conlranl periot.

Seconded Teachers

Those who have been seconded eisewhers lor whalevar reasen wit nol fall wihin the ngnt-sizing procedwes at
their current institution.

Their substantive posts wiil have 1o be considered, 2'ong wilh others if thare '§ an excsss, al the inshiulon al wnich
e post is aclually hald.  Thus, ther subslaniive posis may be declared in excess At the insilvlon where (hey
are part of 1ne post estabishmaent,

Severance

Tre information relatng o the voluniary sevorance package has aveady beer suophed by e Deparirnent.

Applications for severance may now be submitted. The Application Form has already been suppiied with
HRM Circular No. 5 of 17 July 1996,  Applical’ons alzeady submitled on Ihe form provided with Circular
“h 24 ot Gt i Fos.

:cabicns muslbe made

LOr e d . il i dpple.., B, WM

s.o 0w sland, Mawevd, sy edi
5 by hissher school must make appiacation on the prescribed larm.
cn the prescribed lorm,

. Indeed, ail ap

The closing date !or applications is; 186 September 1596.

Whie any educaior may appiy 107 ihe Severdnce sackzue, 1S N0 8guTalor's rahl o &8 aischarged by Wis Means.
The emplcyer is empowered (o tischarge educalers ot e iarests of e cency 20 econemy, (C/5.2.1)

s (he lask of the PTT 16 recommend io ihe MEC »
racommencation shoud be maoe by the STRE
annexure 1o Circular No. 5 G521, 523

UCALGES SNeuia Do Yegarged as key porsonce’, Such
tingiance.  The azgicunate torms contained as an

Tre educalor idanuhed as ‘key personnel’ who, Ravimg cessiully applea 1or severanceo, woult Do panalisod Oy
msMer wiming 55 dunng the ‘exisa’ porod o! servite (Lo o 18 monins) s prowided for.  Messhe may be re-
amployed lor uo to 12 monihs 25 an ‘exceplonal’ crc.msiincs,  (The educalor wig 15 55 s noi abie 10 Sxuruse
the optien of taking the (Ll pension payout In e form o! i gratuny.)

Excess Slalt

The identfication of excess, it mecessary, shauld «grore Nl facters otner than the corg curmculum neets of e
school.  The exersisa may nol bie used 1o ay off lemporary educaicrs, nor those wiln an incitiereni profassional
record.  Should il De necessary 'or a sChocl 10 lare dSGRITEY 30LoN 3GAMS] an eCWCalor, the proper channals
must b wnpicysd. (he redegioymerl programme may nul e used lor this purpasa. (Cs7.2)

In iha case ol promolion post-holders and where iderlilicaten of excess is recessary, educators will be
wansferred 1o their new post levels (i e. those agreed in Rasolution 3/1996! before il can be decided which
ol them are ‘competing’ {or the same post. -

Funhermore, where two former post ievels nave been combined inio cre new pasl lavel (& g 1ne previcus post
leveis 3 and 4), the 1otal period of service in both ot the previous levels shail be regarded as the service
period on the new level. (G0 )7 (note 1)
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ADDRESSES OF TEACHERS' L1.IONS
ASAE: Associalion ol South African Educalar.

Contact Person: Mr D vao der Spoy (Secretary)
Postal Address P O Box 492
Amarnmlab
41 25
Telephone. 31 3034068
Fax: 031&03.’]:;8

APEK: Associalion of Professional Edutaturs _0 Awazulu-Natal

Conac: Person: Mr D RByman (Chiel Crooutive Glficer)

Postal Address PO Gaa JU2

Durzan
A
Telephonre: 03180
Fax. O31-83an
NATU: Nalal Alnican Teacnhers” Unien

Conmtact Person. Mr E Bivela (i aip taiseil Garneiiry

Postal Address. @ O Box 7801
ety Tyt

Telophons:
Ean;

LAAVSE Saulh Atrcan Assocahion for Vocatior  and Speoalised Educaticn

(LEF LR R R TR o LU U P T 1

Cantact Pergor: M |

Peslal Agu 241 1
Dt
Teieprione., ]
Fax i3 Sa
SADTU; Sourth Atncar Demmoecrate, Teachers' o0
Cortae] Persiz Rle 4500 s da i [N

Posial Address 2 0 Ous =007

Teleprone:
Fax.

TKING

e Onderaysersvereen

e Bearri

G Be 171
Cangela

Posial Aaaress.

Telephone,
Fax.

F8

GUIDELINES 7O THE COMPLETION OF THE FORMS (G1 - G3b)
FOM Gt
1. INFORMATION REGARDING THE NAME AND LOCATION OF THE SCHOOL
a) The PERSAL number s a hive-gigit nuimper 1o be found al the bead of e paysnest for e school
bl  Give tha fulf uile of the school, but use {5, 35, PS. LPS, Ci's, ete. 1w denale thi ypi 6! 52000k

€} Thus s ihe poslal address of Me scrool.

gl lgentily e deparimental regron inio wingh Pa schogl 'ails
Tag steqal dislictin which 15 located,  (Use the regional abbrevial
South), D3N {Durban Nenn), CMP (Enpangen), ULU (Ulunar), B
ryned)

#ih phone ard 1ax. ) gendabhe

el Provide code ang number for
2. INFORMATION REGARDING PUPIL NUMBERS AND CLASSAOCME

2} Inmcatz the lowest ang nigh LT R

wngthaal’

HERUGD GUGe

sb o This part of (he fable mus! accourl ior g

reception class ‘grace Ot Those I special of romedial classes are 10 be included i tus count.  Schools
wiich cater lor mare than gno 0!‘251’4 35 dosrnbed ntha tahin, 250 mdwkl numbars fof esch df the phases

Gl i shendd Do siatad by an og
et have heen Jwnsnd 10 eslatilsh

¥ “P".. 4t lo be u-n.h.de!d.i

‘Privalg’ regenion Casses,

reeg per phasg.  Thay SNoUiG Pave

of pupils o authorised Specal or fipmeds
seen nciuded nohie fumogrs geenan y sbove

Latad i 20 pRcds donng
¢ noi be .acl
"Pd into rogms lor Gihe
o whither undersiafied schoals

2l Aclassroom s Seined asd wosirg °p
=a st oyl Hac:.—s ARG fe equipped
gereral purDOse rpoms ang thase wiag

Ll zaancluded. (The muun

;31cal capactly lo aceo aaie o

2110 he Annoxare ngio Teorss 0 £ vects ard Mo

PCST ESTABLISHMENT

i

chsnad al e setop!
schonl siaded only by

w

Trug must tefiect oniy the oflinai r
e numGer may cilter frem ire nuer ol o
scoonUed eaUCaICrs will Nave a st Luial o

nbes ot pgoctionn e sepaal & the pie
3 mernar o PRl “at b d. Thus,
Y a) b

51 Trus o ~Der should ooly refie i the o
ed the number in a) * ec.cators have
being non-funclisrng person: el who have,

cerlbur 2ss, beer resmned o0 he esiabtshment

0 0n how (6 co @R e poul wiladl shavent o terems Gl e dera Hiatleg Al n
T — Py poant amnnndeart 58 oo akhln il emem o ~mg




4. tisthougntipal the mosi cotteann ceasans lae a
ere are Aumerods oher s Dath s and e
tha nformaien be sunt i o an whd ol Ll
W intorm e gucaIee acuond gy,

O i

SET A

EDRM G2

1. Should e exaoss evucaion 4 o
AN ACCOMBANYITG (o ianee!

eongg Ay oihg i i e

2. This wil ngt be taken a3 2 Toiva00 Ine non-lranslerssit,
tarmaly nonfiea the sducalor
$lated gl supponel by ourparyarg certond fo e

this her v eer e i

FORM Gla

ANDG G T er

1. Tnis form s @ sumRiacy of 1 Susts which o

Noan S ch R A

h N TV L

2. Al sgracs may hawe viaen
aDi8 10 reques, e Ceaton

1.

T o

G The posls hsled shouad be arrad o order T oer a0 o0
18 2 comprehennive desconlos ab cacn L ded e

e}

A GG

o0 Thug fgrm wnoutd oe auhm

[P LIRPO

Al the loat of v page.

SR Geoe R Te e

3. Exira orTaton TTEY O 3L T Swni TR LT

4 Ihe gueshors relalieg e kA Ty o LI
oo oL

L nglirgiuded n

Fai2

UC 2% srlows hdve desgnuslec.  Howaver,
a8, 41 s reguesiad thal
il 1 ata redsonos ollerod inorcer for the PTT

moura of e PTT, messhie 15 walcomo o submil

Thn w0y Se reocwved after ma 21T Fas
B mwil Pave 10 be goarly

EASTOLE N H ARSI IR b
sverine oome teerd’ vacancy ol

¢ 3lated SorhLos sl De

AINEI Y RTA b WA TR

S oan

wd

o r T Al uenen torm 335, aon




3.3

4,

4,

N

4.1

-

F&i2

Tha Gicssary of Terms (Annexurs F1) shoold be co ec 'or @ g owor ol LiIFO 32w should apply to this
procass. The phrase on the specific 3ost level' (G177} rofers 10 the Scumbent, nol the CoNLNLOUS Servica.
Thus, when apoiyng LIFQ only aducalars of the 3ame ramdk must be o sdered and the Tast o - Arst oul’ 15 the
one whose date of first appoimiment s 1he 1atesl,

Applicaians for educators i @Xress 10 Do ¢oc ated non-iranslecable -
of the educalor recernng wriizn nolice 5! Mnher HeIny in axcess

PTT ) (7.6}

G Le suomitted 16 the PTT within 7 days
T owrillen Ngilge will be proviced by the

Son, the town, tha locaiity or he

$ non ransfereple from i

The ecucaler may molivale why %
pravince.

Vacancies  {C'Parz §)
| the year 2000,

wely for 1596 an
Such posis may oniy

1alanal ey
v ang

Jed ark

he agreed-upor 005t arovIonING
ler KwaZuiu-Natal, the sgreed morm s <
1397, Thus, only up o (W
be establshed by he Ds

2008 e o

L aCNUOE MLy ol Sre-inol iy Suc

Uy

The PRA ang PT 1 wil manitasr a Aedeplopment Register Thes wil o a0 ine names of Ihcse educators who
Fave vounteered lor rodemoyiaRnt a5 wail 45 w0 e Deen O et 10 be n vacess.  (Ne regisier wil

include relevant cetals ahout S CEM gIReC

Al ine samae lime, he PEA a woid s 3 S DY svcand boe tr owEl) poats

Hedepicymenil Jeqistor, excepl that in

f ucly Dy 84

o1 i e tha FrE s ey e

The PRA will publish § so-Cated choned vacn o, 25 as 2 A5 PaL Tamg wl be Llosng’in he serso
the gazeile wil be Gircuated o 0 TChS i e provndey and thes woapsly wll b irnied 1o edu
on ine F‘wodnp‘cyme:\: Haq Pr Nen SOt An a e are 2Irg
Applicalons ‘or 1hese basts VoL Ul - R SIEN 7, Al FIEHUS S RVH E  Eea [ T 1Y
ior e sosts.
The ranking shali refiocs the o gwirig ¢ounty o

&) ose who have volonicorwl i sfop

Bi the most sonor ed
Tho name o! ihe recormman sorwil L suntumed 0 the st o the censicaratan of the gever

body.

‘e rECEVING IN3DiLON Nas e naht 1o
a5 0wy ihe educalor s unaccepiable

iruciurn ahicn o
y @ Wi
et

The governing Gocy 1ie. a governarn
reject ihe recormimended apoicant, bl i
If the mishvalon s accepled, ine 1071
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DEPARTMENT OF EDUCATION AND CULTURE
UMNYANGO WEMFUNDQO NAMASIKO
DEPARTEMENT VAN ONDERWYS EN KULTUUR

Province of KwaZulu-Natal Isifundrzwe sakKwaZuiu-Natal Provinsie KwaZulu-Nataf

288 Priewrmans: Serect, Plewsmuniiburg Friveie flog 9044, Presermaathorg 1200

Ielephane/Ucingw Telfvan, 8131 - 550004 Fagls:skhahlamezy Pas e #3357 - 245804

LNQUIRIESUMIBUZININAVRAL. A Lavman REFERENCEAMEOMEBANVE RWYSING

15 August I'Hn

The PrincipalfActing Principal

Dear SidMadam

ATION TNATE G THONS

RIGHT-SIZING OF POST ESTABLISHMENTS AT EDUC

1 his notification conlirms your appoiniment as the departmental tepresentsiive to establish, and
Jhair, a Schoal Right-sizing Commitiee at your school, in terms of the procedures agreed 1o n
the Cducation 1abour Relations Coundil on 19 June and 27 June 19%

3 3 7.11h vir e et
The composition functivns and provedures to be followed dre sl gut in the o

this natification ;5 an annexurc.

I'se committire must be estabiished within 10 days of vour Daving oo civend thees natification

Youss faithfully

SUABALALA |DR)
ng Secrgtary of Yduvation




APPENDIX TWO
Questionnaire



INSTRUCTIONS

Please answer each question with YES or NO (Tick your answer).

Please remember that questions refer to the immediate past or the recent period of
your life.

When answering each question, think about the recent past.

Have you recently :

1.

10.

11.

12,

13.

14,

12

Been able to concentrate on whatever you’re doing?
Lost much sleep over worry?

Been having restless, disturbed nights?

Been managing to keep yourself busy and occupied?
Been getting out of the house as much as usual?

Been managing as well as most people would in your
shoes?

Felt on the whole you were doing things well?
Been satisfied with the way you’ve carried out your task?

Been able to feel warmth and affection for those near to
you?

Been finding it easy to get on with other people?
Spent much time chatting with people?

Felt that you are playing a useful part in things?
Felt capable of making decisions about things?

Felt constantly under strain?

Felt you couldn’t overcome your difficulties?

Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No




16

1%

18.

1.

20.

21

22,

23.

24,

235,

26,

2E

28,

249,

30.

Been finding life a struggle all the time?

Been able to enjoy your normal day—to—dziy activities?
Been taking things hard?

Been getting scared or panicky for no good reason?
Been able to face up to your problems?

Found everything getting on top of you?

Been feeling unhappy and depressed?

Been losing confidence in yourself?

Been thinking of yourself as a worthless person?

Felt that life is entirely hopeless?

Been feeling hopeful about your own future?

Been feeling reasonably happy, all things considered?
Been feeling nervous and strung up all the time?

Felt that life isn’t worth living?

Found at times you couldn’t do anything because your
nerves were too bad?

Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yibs No
Yes No
Yes No
Yes No




EDUCATORS SURVEY

HOW 0 1 2 3 4 5 6
OFTEN
Never A few Once a A few Once a A few Every
timesa | month | timesa week times day
year or | or less month week
less

HOW OFTEN

0-6 Statements :

1. I feel emotionally drained from my work.

2. I feel used up at the end of the work day.

3. 1 feel fatigued when I get up in the morning and have to face

another day on the job.

4. I can easily understand how my students feel about things.

5. I feel I treat some students as if they were impersonal objects.

6. Working with people all day 1s really a strain for me.

7. I deal very effectively with the problems of my students.

8. I feel burned out from my work.

9  _ Tteel 'm positively influencing other people’s lives through my
work.

10, I"'ve become more callous toward people since I took this job.

11. T worry that this job is hardening me emotionally.

12 7 I feel very energetic.

13, Tfeel frustrated by my job.

14. I feel I'm working too hard on my job.




HOW 0 1 2 3 4 5 6
OFTEN
Never A few Once a A few Once a A few Every
timesa | month times a week times day
year or or less month week
less

15. I don’t really care what happens to some students.

16. Working with people directly puts too much stress on me.

7. I can easily create a relaxed atmosphere with my students.

18. 1 feel exhilarated after working closely with my students.

19. I have accomplished many worthwiule things in this job.

20. _ Ifeel like I'm at the end of my tether.

21 In my work, I deal with emotional problems very calmly.

22. I feel students blame me for some of their problems.

(Administrative use only)

EE :

cat cal cat cat

DP . 7 PA -




1 Age
2.. Gender
3. Post

20 -30

31-40
+ 45
| Female
| Management ’ Teacher

4. I am concerned about the issues around redundancy and right sizing of schools.

Strongly Agree

Agree

Uncertain

Disagree

Strongly
Disagree

5. Concerns about redundancy and right sizing have made me feel more stressed

than usual.

Strongly Agree Agree Uncertain Disagree Strongly
Disagree

6.  All this talk about redundancy has not affected my health.

Strongly Agree Agree Uncertain Disagree Strongly
Disagree

7. 1was just as effective as a teacher before the issue of redundancy was raised.

Strongly Agree

Agree

Uncertain

Disagree

Strongly
Disagree

8. If my financial security is assured, in terms of a package, I would not mind

leaving my job.

Strongly Agree

Agree

Uncertain

Disagree

Strongly
Disagree




6.

9. I am reluctant to give up teaching at this stage.

Agree Uncertain Disagree Strongly

Strongly Agree
Disagree

10. If necessary I will be willing to move to another part of the province in order to

continue teaching.

Uncertain Disagree Strongly

Strongly Agree Agree
Disagree

11 T am reluctant to leave the area in which I am teaching.

Disagree Strongly

Strongly Agree Agree Uncertain
Disagree

12. The uncertainty about my career a8 ateacher has ..........coovvcciimnns imianmmmsyin e



APPENDIX THREE
Department of Education - Health Questionnaire



GESONDHEIDVRAELYS

M HEALTH
2B QUESTIONNAIRE

8197850 (Z 17)

¥IR DEPARTEMENTELE GEBRUIK
FOR DEPARTMENTAL USE

i
} HIERDIE YORM MOET DEUR KANDIDATE VIR PERMANENTE
AANSTELLING IN OIE STAATSDIENS VOLTOOI WORD

THIS FORM MUST BE COMPLETED BY CANDIDATES FOR PER-

Aanvaar/verwerp ingevolge voorskrifte
Accepted/rejected in accordance wich directions

Handtekening—-~Signature

MANENT APPOINTMENT IN THE PUBLIC SERVYICE -
Datum Rang
Date /i 19 Rank
Departement
Cepartment
A .
[ | | i ‘
| I. Van (in bickletters) !dentitettsno. | O
Surname {in bieck lerters) identity Mo. L8 \ l | g | } I |
2. VYoorname
First Names
i 3. Ouderdom i | 4. Lengte e 5. Liggaamsmassa kg
Age yrs. Height | Body mass
|
B
_ V
I. Is u suksesvol ingednt? la | Nee /
Have you been successfully vaccinated? Yes ‘Mo |
LY U, QF HET U AL OQIT DUl AAN MET 'N INDIEN ENIGE ANTWOORD |A IS5, GEE BESONDERHEDE VAN DIE
GELY AAN— KRUIS IN DIE TOE- AARD, GRAAD, DATUM EN DUUR VAN DIE SIEKTE
ARE YOU SUFFERING OR PASLIKE KOLOM. IF ANY ANSWER IS YES, GIVE DETAILS OF THE NATURE, SEVERITY,
HAVE YOU EVER SUFFERED MARK WITH A DATE AND DURATION OF THE !LLNESS
FROM— CROSS IN THE AP-
PROPRIATE COLUMN
I
Ja—Yes | Nee—No
T — % 7 R
fopskln digaated,  lndt | e e e e e A e T e i R
i 4 ‘ Ja—Yes MNee—No
3. Enige 22nd0ening VAN di€  jrrmmmmsme | e
beensteisel enjof gewrigte! m
Any affection of the skeleton PN |Liinissce s seesess s st st e s e e 08 s b bt s sttt e e 54|
and/or jeines! /
jFYes Nee—No
4, Enige ~1nd0ening L o | ] O e e ey LA ot el U A Lo PO OO ! 1 MU LR et S ML g
ore, neus of tande!
Auy affection of the eyes. FIIII |ttt
(3 Tt e 1 Y 7 || I e e e LA
5. Enige aandoening van die Jo=Tns M sl
Rt o bloadaoninonetaicslt BTl [ R e S O S it e e S e T
Any affection-of che heart or %/ //
sl / ..........................................................................................................................
L e e S S e
. Ja—Yes | Nee—NMo
6. Enige aandoening van die Ll e ees e et et e e rer et eessenaes
bors of asembalingstelsei? f
Any affection of the chest or
respiratory system? WIS
Y eo—
7. Enige aandoening van die Jacties 96 e o e 2 L B e S el e L i
spysverteringstelsel? b/ i
Any affection of the digestive  VIUIIL |
e I e e




1 _

_ DUI AAN MET 'N

LY U. OF HET U AL OCIT | g\ ,/<''N DIE TOE- | !NDIEN ENIGE ANTWOGRD jA IS, GEE BESONDERHEDE VAN DIE

GELY AAN_SUFFCRING oR PASLIKE KOLOM. AARD, GRAAD, DATUM EN DUUR VAN DIE SIEKTE

Aiie ngouu EVER SUFFERED MARK WITH A IF ANY ANSWER 'S YES, GIVE DETAILS OF THE NATURE. SEVERITY

;'qorﬂﬂ— CROSS IN THE AP- DATE AND DURATION OF THE ILLNESS

ROM PROPRIATE COLUMN :

8. Enige aandoeming van die S e |
arinére stefsel er cf geslags-

crganef‘
Any affection of the urinary
system and.or genital organs!

Ja—TYes I Nee—No

9. Enige senuwee-aandoeming of A A LS Fr e a2 e - b b o H
geestes afwyking!
Any nervous affecton or
mental abnarmalicy!?

Ja—Yes . Nee—No

IC. Enige ander siekre!? |
Any other ilness’? L E— |l o T o AL T R o i ey e L L e B kel 4 ey | v e

1
!

!

Ja—7Yes I Nee—MNo
T
Fer u enige gehcor-. spraak- of gesigsgebrak’ l

Do you suffer from any defect of hearing. speech or signc’? A
1. s u liggaamitk gestrem 2n maak u gebruik van kunsiedemace’ . s

Are you ohysically disaple and do you use artificial limos?

GEE BESOMNDERHEDE VAN OIE AARD EN GRAAD VAN DIE GEBREK
GIVE DETAILS OF THE NATURE AND SEVERITY OF THE DISABILITY

1 Ja—Yes :Nee—Nol

. Het u ooit enige operasie(s) ondergaan? I | !
Have you undergone any operation(s)’

GEE BESONDERHEDE vAN DIE AARD EN DATUM VAN DIE OPERASIE(S)
GIVE DETAILS OF THE NATURE AND DATE OF THE OPERATION{S)

Ek verklaar dat die inligting hierbo waar en juis 1s en dat ek geen inligting oor my gesondheidtoestand verswyg het nie
I deciare that the above informauian is true and correct and thac | have not wichheld any information regarding my health

Handtekening—Sigrature Datum—~Dace i




APPENDIX FOUR
Request for permission to undertake research.



THE ACTING EXECUTIVE DIRECTOR

EDUCATION & CULTURE SERVICES {: \ 1 T]j\I l ]
EDUCATION AGENCY (EX. HOD) LINIVeTSILY O el
PRIVATE BAG X 54323

DURBAN School of Education
4G00 Faculty of Humanities
& ALGUST 1996 Private Bag X0l Scousville,

Pictermaritzburg 3209 South Africa
Telephone (0331) 2605248/ alt 2605448 Fax (0331) 2605080
Telegrams University Telex 643719

APPLICATION FOR PERMISSION TO UNDERTAKE RESEARCH IN
SCHOOILS IN THE PIETERMARITZBURG REGION

[ am a student at the University of Natal Pietermaritzburg and I am studying for a
Master’s Degree in Educational Psychology. | am interested in undertaking research in
some of the schools in the Pletermar:tzburg area.

The aim of the study s to estabiish the hea'th status of a group of teachers curing a
time of re-organisation in ecucation AL work undertaen at schools will e outside of
instruction time and the pupils will not be affected. The following instruments will
he used to gather data:-

1 The General Health Questionnaire.

2. The Maslach Inventory.

The time of administration will be arranged to suit the principals of the schools
concerned It is anticipated that the principals will allow for a 15 minute ume siot
during a staff meeting The teachers will be briefed on the purpose of the research and
instructed on how to complete the questionnaire. Teachers will be asked to participate
on an anonymous basis and will, of course, be free to decline

Permission is hereby sought to approach the principals of 5 local Secondary schools in
order to ask for their cooperation in undertaking this project:

Woodlands Secondary

Esther Payne Smith Secondayr
Kharina Secondary

Heather Secondary

Northbury Secondary

AT S I o I

A copy of the research will be forwarded to you on completion. 1 shall be grateful if
you will inform me whether I may proceed with this research.

Thank You N

jécvy«( . ' _____________ A
" JEENA [MS] SUPERVISOR
The University of Natal

is an equal opportunies,
affirmative action University.
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DEMOGRAPHIC DATA FOR THE THREE
CALIBRATION GROUPS

SEX:
Females
Severely 1l 52
Mildly ill 49
Mean of ill groups 504
Nornals 5I
SOCIAL CLASS:
1z i 4
Severely ill o 18 46. . .9
Mildly ill 2 21 57 6
Mean of ill groups I 194 s1b 7%
Normals 5 27 46 8
AGE:
16=19 z20-9 jo-9 40=9
Severcly ill 1 3I 28 21
Mildly il! 10 18 3z 24
Mean of ill groups s 2414 30 224
MNormals 5 23 26 25

Males
48
51
494
49

5 Unclassifiable

17 10
3 1L
10 104
7 7

so-¢ 6bo-9 jot

1z 5
I 3
1z 4
i3 7

D\sw\'bu’bt'on T 00 /ce‘/;{c«@ e

= )e



APPENDIX SIX

Normative Data on the the GHQ Study (Goldberg.
1972) p 141



NORMATIVE DATA SHOWING VARIATION IN
GHQ SCORE BY SEX, RACE, AGE, SOCIAL CLASS
AND MARITAL STATUS

Go-1T1M GUHQ—LONDON JO-ITEM GUQ—PHILADRLPIIA
SEX n nmean fYol Hi nean SD
Malcs 203 773 9-78 2697 142 4-89
Females 350 104l I1'ss 616 473 594
(t =297, p < 001) (= 3-23_, p < 001)
RACT 30-1TEM GIHQ—PHILADELPIIIA
n mean S0
White 569 397 544
Black 339 492 5:96

(r = 246, p < 00F)

AGE 60-ITEM GIIQ—LONDON 30-~ITEM GHQ—PHILADELPIIA
n mean §D n nean SD
15-24 163 964 1082 139 490 6:00
25-14 1io 9-04 10732 152 $'OL 606
35-44 142 964 11-z3 154 415 527
45-54 100 10°08 1j-08 166 438 606
5564 63 864 929 124 306 4:44
65—74 30 563 7°03 141 427 549
(Analysis of variance F = 1-22 on (Analysis of variance F = 2:00 on
53 547 df. Not significant) 5: 900 df. Not significant)
MARITAL 60-1TEM GIIQ—LONDON 30-ITEM GIIQ—PHILADELPHIA
STATUS
n nean SO n mean SO
Single (e  (867)  (1047) 175 473 575
Engaged 2r 14°10 10°45
Married 103 14-20 1320 561 3-93° 540
Scparated 56 6822 6:89
: 3 Rifel 1-80
Divorced 3 LT e 1 29 531 6-23

Widowed 52 11-58® I1I'40 81 3-88° 559

{Between a and b; 1 = 206, p < 003§
o cand d; { = 366, p < 00Ot
i dand ¢} ¢ = 3-00, p < 001
»” cand f; = 242, p < 005)



APPENDIX SEVEN
Demographic Data for MBI Study Maslach and Jackson, 1986, p34




Demographic Norms for the MBI Subscales

Fmotional

Personal

Exhaustion Depersonalization Accomplishment

Variable N 5D M SD M SD
Sex

Male 2245 15.86 10.47 7.43 5.99 36.29 8.76

Female Fiwdl 0.89 10.66 7.02 6.34 36.30 6.56
Race

Caucasian Jit 2314 11.39 2.86 6.38 3742 6.85

Black Dih 17.20 10.53 5.16 5.01 37.62 7.10

Asian- Amarican = 2505 13.61 10,58 7.96 34.73 s

Other 19.92 10,83 3.1 37 36.17 7.29
Age

30 and under 1id £5 11.23 .26 9.06 35591 65.58

31-30 1157 SR 10.78 8.25 6.03 5T . 2h 6.3

41-30 51 24 11.06 6.66 5.56 38.19 7.67

31 and over (A 26 1053 5.29 50 3841 6.90
Marital Status

Single 752 28 11,19 9.35 6.43 35.89 6.71

?\{_anied 017 83 10.63 7.04 6.02 38.04 6.74

Divarced 473 29 11.19 F.03 5.97 37.22 Brtd

Other 231 01 12.34 7.34 6.43 37.30 7.0l
Education

No College 269 22.99 11.77 8.57 6.86 36.54 6.97

Some College 664 2132 1:.29 £.00 6.54 35.33 6.66

Compl. Coliege 66 19.08 9.97 7.49 5.70 31.48 6.93

Postgrad Work 1.878 2113 10.74 735 5.67 37.88 42

Note: Ses Tab

le | for occupanions represen:ad

1o semeles.



APPENDIX EIGHT

Reliability and validity coefficients on the two scoring methods of the
GHO



RELIABILITY AND VALIDITY COEFFICIENTS, AND DATA RELEVANT TO CASE IDENTIFICATION, FOR PROGRESSIVELY
SHORTER VERSIONS OF THE QUESTIONNAIRE USING THE GHQ SCORING METHOD, AND SHOWING THE EFFzCTS OF
USING THE LIKERT SCORING METHOD FOR THE 6c-1TEM VERSION OF THE QUESTIONNMNAIRE

RELIABILITY VALIDITY OVERALL SENSITIVITY SPECIFICITY
MISCLASSIFICATION
RATE

Test Test Split et STH Cutdng

retest retest half scote 6P STH GP STH GP STH

Prs.) {Drs.) % EA % s %% %%
GHQ SCORE .
50 fiems 075 051 095 a8 77 1if12 g5 109 957 806 878 9173
36 Items (‘@est’ @75 059 94 o079 &77 6i7 125 98 957 839 8oy 533
36 E:c:m ('OAS')_ . 076 o' 54 092 o081 076 418 100 132 gz-5§ 677 §7-8 687
36 ltems (Physically iil) 273 o-52 ©-93 079 74 4j5 o 132 94°6 774 822 916
10 Ttems 077 053 092 o8 07z 4fs 110 143 914 645 370 916
20 Items o731 033 ° odo ©77 072 3/4 130 143 8%-2 64-5 360 67
12 Items ©73 o 52 <82 o77 72 1z 145 12°1 9315 742 785 95
LiXERT SCORING -
69 Items e73 c58 096 o783 076 46/47 14w 1354 928 775 8og 881
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