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ABSTRACT

The main focus of the study is an examination of School Librarianship programmes
offered in colleges of education for blacks in the former independent states or TVBC
states. School Librarianship is one of the subjects that constitute the colleges of
education curriculum. An investigation into the teaching of School Librarianship in
teacher training institutions has been provoked by a poor quality of education, a low pass
rate and a lack of information literacy in black schools. The researcher believes that if
these programmes could be relevant and appropriate, they would make a greater
contribution in the education of the teacher and later that of the child. The study was
conducted by means of acquiring syllabi from the various education departments
concerned. The syllabi were examined using the following criteria: source of the syllabus;
the title; date of implementation; groups or levels intended for training, such as Junior
Primary Teachers Diploma, Senior Primary Teachers Diploma, Senior Primary Teachers
Diploma, Secondary Teachers Diploma etc.; grouping in the colleges of education
curriculum, duration of the course; curriculum objectives and aims; curriculum content;
teaching methodologies; teaching time and methods of evaluation. The syllabi were
analyzed individually and comparatively. The comparative analysis revealed that both
the Venda Education Department and Ciskei Education Department use the same

syllabi, of the former Department of Education and Training (DET).
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The Venda and Ciskei syllabi emphasize library orientation, while the Transkei and
Bophutatswana syllabi emphasize preparation of the teacher trainee to run a school
library/media centre. It was noted that both groups of syllabi attend only to one aspect
of the problem; either orientation of students about information use or preparation of
students to run a school library or media centre. It was suggested that they should
address both aspects of the problem equally. Lastly, guidelines of an appropriate School
Librarianship curricula were suggested focusing on the findings of the study and aiso

using suggestions by authorities in the subject.
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INTRODUCTION

South Africa is presently engaged in a period of transformation from the apartheid era
to a non-racial democratic South Africa. Education is one of the areas that was most
adversely affected by the past, hence during the final years of apartheid we experienced
a complete breakdown in black education. Transforming black education means
improving the situation of students who have been the victims of apartheid education..
and mostimportant, making a complete break from the past by laying a solid foundation
at the grassroots, i.e. the beginner’s level. Improving the quality of education goes hand
in hand with improving the quality of teachers. If teachers are ill-equipped in terms of
knowledge and skills, there is litle chance of achieving quality education. it has been
stated that a major constraint on the rapid qualitative and quantitative upgrading of black
schools is the poor quality of training of many black teachers (NECC 1992:25). Schools
in the former homeiands and WBC states also account for a large number of school-
going children and statistics reveal that over three quarters of all matriculation students
attend former homeland schools (NECC 1992:28). It is also predicted that despite rapid
urbanisation, more than half of South Africa's population will still be living in the
homelands bythe year 2000 (NECC 1992:28). Therefore education inthese areas needs

to be specifically targeted.
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This study focuses on the analysis of School Librarianship curricula in colleges of |
education for blacks, with the aim of providing a positive contribution towards increasing
relevance in the teaching of School Librarianship. The curriculum for School
Librarianship has been irrelevant to the real needs to the extent that students often query
why the subject is taught at all. Students do not know where to apply the knowiedge
éained from the course since there are almost always no libraries at the schools where
they are going to teach. The shortage of teacher librarians in the country necessitates
that all teachers should be media teachers. Pupils deserve to be introduced to
information literacy which results in an information culture, in order to survive in an
information world, therefore one cannot wait until each school has a full-time teacher
librarian/media teacher. The National Education Co-ordinating Committee (1992)
reported widespread dissatisfaction with courses currently taught at colleges of
education. The result has been a lot of wastage in human potential. The next question
was whether a more meaningful School Librarianship curricula could be devised even
in the absence of libraries in schools. The idea of determining what was offered in School
Librarianship in other areas with a similar situation led to an investigation of School

Librarianship curricula offered in colleges of education in the former TVBC states.
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CHAPTER 1

BACKGROUND TO THE STUDY

1.1 STATEMENT OF THE PROBLEM

Training of information workers or professionals take place at universities, technikons
and colleges of education. Some universities and technikons offer specialised courses
for the training of educational information workers/teacher libranans. All colleges of
education offer School Librarianship as an ancillary course in their teacher training

\
diplomas. Read Educate and Develop (READ) is also making an important contribution
on a national scale to the training of schoot teachers as librarians (Nassimbeni, Stilwell
& Walker 1993:31). According to Education Realities in South Africa (Department of
Education 1990) there were altogether 69 colleges of education for biacks in South
Africa, 16 under the Department of Education and Training, 28 from self governing

states, 13 from Transkei, 5 from Bophutatswana, 4 from Venda and 3 from Ciskei. There

are 25 colleges of education in the former TVBC states.

Because of the decentralised nature of the education system in South Africa, different
education departments offer different curricula, with the result that there are about 1400
core syllabi used by various education departments in the Republic of South Africa
(Department of National Education 1990). This situation necessitates an investigation

of what has traditionally been offered with the aim of rationalising, restructuring and
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standardising syllabi for a post-apartheid education system. lrrelevant training

programmes will have no place under a new dispensation (Tétemeyer 1992:1).

The syliabi that are prescribed by various departments of education for teaching of
School Librarianship in colleges of education for blacks appear to be imelevant,
inappropriate and do not take into account the anomaly of students who come from
underprivileged and disadvantaged educational backgrounds. They also donotaddress
the educational realities the students are going to encounter in the schools where they
are gding toteach. Problems often encountered are a lack of physical infrastructure and
equipment. Ifa school library is available it is frequently used as a classroom, staffroom
or bookroom for excess prescribed textbooks. Lack of co-operation from the principal
and teaching staff are common. The greatest problem experienced is lack of co-
ordination in the entire educational system. Students at predominantly black colleges of
education tend to have limited experience with school libraries. Once in employment they
tend to experience problems such as: the struggle to establish schooI'!ibraries with
inadequate funds and a lack of other support; dealing with students, many of whom have
had no access to libraries; and coping with a curriculum that is far from résource-based
and heavily reliant on textbooks. When the re-training of teachers to include resource-
based teaching is addressed, curricula and teaching methods that take senous account
of this situation have to be developed (Nassimbeni, Stilwell and Walker 1993:32).

Zaaiman paints a picture of the situation in black schools in his report in 1988 as follows:

(4)



"It seems premature to speak of proposed school libraries at those areas at
present, since the provision of basic educational facilities is stillin an early
stage. Parents in the National States often have to erect their school
buildings, and equipment such as furniture is so scanty in some schools that
in virtually every classroom, pupils have to sit on the floor".

(Zaaiman 1990:75).

Teacher librarians offering School Librarianship are also confronted with many problems
which originate from students’ background, for example lack of orientation about the
library and information use, a low reading age, learner passivity, curricula that make little
or no demands on the library and utilitarian or instrumental use of information. In South
Africa the statistics of library provision indicate that library and information services are

severely lacking in black communities (Nassimbeni 1990:75).

About ninety percent of black students are exposed to a library or information centre for
the first time at college or university, that is during their tertiary education phase. They
are virtually information illiterate. The present School Librarianshib programmes
generally train students how to run school libraries at the grades or levels at which they
are going to teach The probliem is how do they manage this task when they are not
capable of using information themselves. According to the National Education Co-
ordinating Committee - NECC (1992:63) there is an increasingly reiterated concern by

progressive library and information workers that most curricula offerings assume
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inappropriate British and American models and fail to problematise therealities of current
library and information infrastructure in South Africa. There is an urgent need to address
this problem in a practical sense. The curricula that we design and prescribe should
develop the individual and be practicable and adaptable even in adverse educational

circumstances.

1.2 MOTIVATION FOR THE STUDY

The researcher has chosen colleges of education as a target group since they are
central to the education process. Colleges of education train and produce the educators
of our nation. The better their training, the better the quality of their products. According
to the existing structure, colleges of education, formerly called teacher training colleges,
offer various programmes starting from pre-primary education, to primary, secondary and
senior secondary education, so that these teachers on completion will have an impact
in the entire first and second phase in the education system. If curricula offered to these
teachers are reievant and goal directed, they will make a significant change in the quali_ty
of students that these teachers will produce. The best place to effect change is in the
schooils at the grassroots level. Education should be relevant to real life needs and
should prepare pupils to be of maximum benefit to society and also in the working
environment. Education should make a meaningful contribution in preparing youth for

multi-faceted aduit life (Mabe 1988:9).
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One of the recommendations by the NECC on the training of information professionals
is that Library and Information Science training be made compulsory for all prospective
teachers as a component in their curriculum. This view is summed up in the slogan "All
teachers media teachers". Jones (1989:11) is of the same opinion that, no matter how
wellthe school libranian integrates the work of the library into the delivery of the curricula,
it is dear that, until the use of library resources and an understanding of the role of the
educational librarian-become part of initial teacher training, the full potential of both
library and librarian will not be realised in education. One of the problems encountered
by those rendering educational information services in biack schools at the moment is
that teachers/lecturers are uncooperative as they did not use libraries during their
schooling and some of them have passed their degrees at university without using a
library. This type of teacher is highly detrimental to the promotion of an information
service in any school and to the implementation of information literacy. Teacher trainees
should be trained in meaningful media education or information skilis so as to be

motivated »

Lastly, curricula should be designed in such a way as to accommodate AaII educational
circumstances in our country. This is not a proposat, that students from disadvantaged
backgrounds should have separate syllabi, as they are going to serve under one
education system. The suggestion is that, their problem shouid be accommodated inthe
curricula. Again it would be an important factor to reassess these syllabi continuously as

the development of a people is a dynamic process.
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1.3 KEY WORDS

Education

Curricula

Syllabus

Schoo! Library

Media Centre

Teacher Librarian

Media Specialist

Information Worker/Professional
Teacher Trainees

Colleges of Education

Key words are defined to explain their meaning and also how they have been used in

this study.

EDUCATION

Many educationalists believe that the aim of education is to be the fullest deveiopment
of the child’s abilities with a view to the career he/she will follow and his/her future status
as a full citizen, and not the traditional overburdening of the Imemory with pre-digested
factual knowledge and prefabricated examination answers. It is believed that the

fundamental principle on which true education rests is the recognition of the individuality

(8)



of the child and the development of the child’s inherent abilities in such a way, and to
such an extent, that the child will become a mature human being and not merely a
satisfactory examinee. This approach demands special methods. Mass-directed,
prescriptive syllabuses, textbooks and notes take into account neither individual
dissimilarities, nor the growing extent of knowledge and experience, nor the necessity
of a balanced perspective of this in the child’s mind (Groenewald 1978:440). The best
method for the ali-round shaping ofthe individual’s independent thinking and judgement,

is experience through self-activity.

CURRICULUM

The curriculum has always been the key to what happens in schoois. It is a written
document, basically a device through which the vast range of knowledge and values,
skills and roles which the school offers to its pupils, is organised, taught and eventually
evaluated. Tyler (1973:18) defines curriculum as a programme of activities designed so
that pupils will attain as far as possible, certain educational ends or objectives.
Eisenberg and Berkowitz (1988) bring a broader view of the curriculum as they perceive
it as a conceptual heart of the educational process. According to them, the curriculum
translates educational goals into leaming experiences and describes the specific
interaction of students, teachers and subject matter. For the curriculum to succeed in an
information rich world, availability of access to, and use of, a wide range of resources are

crucial. To this end, the classroom needs to incorporate additional information with the
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traditional textbook approach. The need for a broad-based approach to instructional
resources makes the library media centre the ideal classroom. The skills associated with
acquiring and using information therefore become integrated with course content and are
basic for alf students. As the curriculum is céntral to the educational process, so too is

the library media programme central to curriculum.

SCHOOL LIBRARY

The term school library is normally used to describe the more traditional library which is
mainly concerned with printed material and where audio-visuai material is of little
importance. The school library originally contained mostly books and these were iised

for recreationai reading and to enrich the curriculum.

MEDIA CENTRE

A media centre is a facility in a school where a comprehensive range of print and
audiovisual media and the necessary equipment are accessible to pupils and teachers.
When we refer to the media centre we refer to a more recent develo;;ment where a
variety of audio visual media are inciuded in the collection. The e_quipment for using
these mediais also housed in the media centre and facilities for production of media are
provided. Allmedia are used as an integral part of the teaching and learning process and
not merely as aids to learning and this is why the term media centre is preferred to

schoot library. Other terms for the media centre used in the literature are school library
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media centre, library resource centre, multi media centre and instructional media centre

for example.

SCHOOL LIBRARIAN

A person working in the traditional school library is sometimes called a school librarian

irrespective of qualifications.

TEACHER LIBRARIAN

A teacher working in the traditional school library is usually called a teacher-librarian. A

teacher librarian is usually a qualified teacher with some form of library qualification.

MEDIA TEACHER

A media teacher is a qualified teacher usually with an additional library qualification who
is in charge of the media centre and who is also responsible for teaching media user
education. The media teacher may also be referred to in the literature as a media

specialist.

TEACHER TRAINEES

The term refers to students in ateacher training institution or college of education who

are pursuing a teacher-training course.
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COLLEGES OF EDUCATION

These were originally called teacher-training institutions. The term refers to a tertiary
institution, where teacher training or education of teachers is being offered. In South
Africa the mission of colleges of education is to educate teachers through three or four
year diploma offerings for initial qualifications for the primary or secondary school.
Universities, however, may also assist colleges by offering certain courses for the
primary or secondary school phase e.g. Home Economics, Industrial Arts or Physical
Education. Anumber of colleges have entered into agreements with universities enabling
joint endorsement of certification of teachers, and as a result students may obtain credits
towards a university degree in respect of courses included in their Diploma of Education.
Although college programmes generally meet the minimum criteria as contained in the
document entitled, Criteria for the Evaluation of South African Qualifications for
Employment in Education, there is great variation in interpretation and structure

(Education Realities in South Africa 1990.20).
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CHAPTER 2

RESEARCH METHODOLOGY AND PROCEDURE

21 LITERATURE REVIEW

The topic under study is in the area of School Librarianship, therefore itincludes the fietd
of education as well as the field of Library and Information Science. The study examines
curricula that have traditionally been offered in colleges of education with the aim of
suggesting a more relevant or appropriate curricula. The nature of study necessitates the
examination of both fields. As education is undergoing a period of transformation it
became crucial to examine major documents pertaining to educational change in South
Africa. Documents such as Education Renewal Strategy (ERS); National Education
Policy Investigation (NEPI), on teacher education and library and information services;
The Centre for Education and Policy Development (CEPD); African National Congress
(ANC) Draft Policy Document Ion Education and Training; Education with Production in
South Africa, and the Education White Paper (discussion document) fall into this
category. The use of mass media has also helped keep track with current events, as new

developments unfold.

In the Library and Information Science field, literature has been reviewed on education

and training of information professionals generally. The main trends have been that
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Library and Information Science training in South Africa needs to change. Nassimbeni
(1991:7) perceives Library and Information Science Training in South Africa as
Eurocentric, technicist, guilty of overemphasizing information technology and tending to
neglect the social and political context in which information is generated, distributed and
consumed. ltis also suggested that Library and information Science (LIS) training should
change to accommdoate the socio-political changes in our country. The literature on
training of educational librarians, teacher librarians or media teachers covered mainly
specialised school librarianship programmes offered at universities and technikons and
emphésis is on the changes in education and their effect on LIS training. Therefore LIS
education should shift emphasis from training for a traditional school library to training
for media centres. Material on training of teacher librarians in colleges of education in
particular was very scanty. Usefut rﬁateﬁals were those speculating on an alternative
school library system for post-apartheid South Africa (Verbeék & Stilwell 1988) and
visions for school libraries in South Africa such as (Stadler 1991, Le Roux 1992). The
source that addressed colleges of education in particular was a paper delivered by
Totemeyer at the 10th year ceiebratory symposium of the Department of Library and
Information Science, University of Transkei in 1991, éntitled Schoof andéo//ege curricula
in the contemporary South African scene. Sources were located by means of online and

manual searches using SABINET, Library Literature, and Library and information

Science Abstracts (LISA).
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2.2 RESEARCH PROCEDURES
22.1 Data Gathering

Letters which requested curricula offered in college of education in the various
departments of education: Transkei Education Department; Ciskei Education
'Depar’(ment; Venda Education Department and Bophutatswana Education Departments
were sent in 1993. See Appendix 5:1l-5.4. Departments of education concerned
responded weil by sending the curricula. Further information was aiso gathered by
telephone communication. More information was obtained from Transkei as the
researcher had easy access, for example, to information on the colleges of education
subject groupings. However, it was difficult to get information from other former

independent states in 1994, because of the integration process.

222 Analysis of Data

A comparative analysis of the different curricula, looking at the similarities and
differences was conducted. This took the form of multiple case studies and a synthesis.
Analysis was based on the following criteria, which originated from the literature and from

personai experience.

CRITERIAFOR ANALYSIS

Source of the syltabus

(15)



Title of the 'subject

Date of implementation

Intended levels or categories

Grouping in the colleges of education curriculum
Duration of the course

Curriculum objectives and aims

Teaching methodologies

Teaching time

Curriculum content

Methods of evaluation

1. SOURCE OF THE SYLLABUS
The source of the syliabus denotes the ongin of the syllabi for example an

Education Department.

2. TITLE OF THE SUBJECT

Title indicates name or code used for the course.

3. DATE OF IMPLEMENTATION

Date ofimplementation means the yeér when the syllabus was first issued for use.

(16)



INTENDED LEVELS OR CATEGORIES
This serves to explain whether the syllabus is intended for Junior Primary
Teachers Diploma, Senior Primary Teachers Diploma, Secondary Teachers

Diploma or Senior Secondary Teachers Diploma.

GROUPING IN THE COLLEGES OF EDUCATION CURRICULUM
Subjects in the colleges of education curricuium are divided into groups such as

major subjects, minor subjects, credit subjects and cultural subjects.

DURATION OF THE COURSE
Duration of the course means the training period or period of study. It could be one

year, two years or three years of study.

CURRICULUM OBJECTIVES AND AIMS

Curriculum objectives and.;;ﬁ'ls refeﬁr to learning goals or desired educational
outcomes. Aims are usually broad statements of educational intention, often
expressing what the educators are intending to do for the Iearher. Objectives
generally describe what the learner is intended to do at the end of the process.
TEACHING METHODOLOGIES

Teaching methodologies refer to methods used in the presentation of the subject

matter such as lectures, group discussions, practical exercises, class projects etc.
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9. TEACHING TIME
Teaching time indicates the number of periods allocated to the subject per week,

the length of periods, and the total number of periods per semester or per year.

10. CURRICULUM CONTENT
Content is the core of the curriculum, what actually has to be iearnt by students in

terms of subject matter.

11. METHODS OF EVALUATION
Evaluation is the process of assessing the performance of students. It could take
various forms such as continuous assessment, assignments, practicals, projects

tests and examinations.

The end product would be suggestions or guidelines for a relevant or appropriate School

Librarianship programme for teacher trainees in colleges of education.
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CHAPTER 3

GENERAL PATTERN OF SCHOOL LIBRARIANSHIP

CURRICULA IN SOUTH AFRICA

It was an important milestone in South African education when the Transvaal Education
Department decided in 1947 to appoint thefirst supervisor of school and college libraries.
In the next 40 years all education departments in South Africa followed suit. The school
library has quite a long history but training in how to use it appeared during the fifties.
The lowest form of school library is where the stock consists of a few reference books,
such as encyclopedias and dictionaries kept a the cupboard which is usualiy in the
principal’s office. Book collections of some sort have always been present in schools,
although they were often locked up in the classroom, staffroom, principal’s office or
storeroom. For a long time such collections consisted mainly of storybooks, for additional
reading, to improve language proficiency or to occupy fast pupils while the rest of the
class is still busy. These collections were supervised mainly by language teachers.
These books were usually arranged alphabetically. As the collections grew bigger
however, administrative tasks became time consuming enough to warrant the
appointment of part time or full time staff who were mostly untrained. Many of the library
systems devised by these unqualified school libraries were to say the least, unorthodox

and often impractical. Later on qualified libranans were appointed in some schools.
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Totemeyer (1991) has documented the history of School Librananship in South Africa ‘

and the following account is drawn from her paper.

The pioneer of School Librarianship in South Africa is E.C. Groenewald, who has been
called by SAILIS "the doyenne of Schoo! Librarianship in South Africa”. In the fifties she
started her campaign for Book Education in Transvaal schools. She not only succeeded
in establishing a separate School Liblraries Division in the Transvaal Education
Department, but she also managed to provide a basis for the establishment of school
libraries in all white schools. Groenewald was also responsible for the introduction of a
compulsory non-examination subject, Book Education, for the first eight to nine years of
schooling. She designed the syllabus for this subject and also wrote a comprehensive
handbook entitled 7he Schoo! Library in Educational Perspective published in 1967 . This
book contained basic school library management techniques; the syllabus for the subject
Book Education, plus the content of the teaching matter and guidelines on how to
integrate the teaching programme with the school library. The Transvaal Education
Department became the leader of this new trend in education in South Africa. Gradually
other provinces foflowed the example ofthe Transvaal Education Deparﬁnent .Since all
education departments were using the same textbook 7he Schoof Library in Educational
Perspective, the syllabi of the compulsory subject Book Education, were very much the
same in schools throughout the Republic of South Africa. The book was revised and a
new edition came out in 1978. By the middle of the eighties all copies were sold out and

today it is totally out of print.
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3.1 THE CONTENTS OF THE SUBJECT BOOK EDUCATION

The syllabus consisted of 16 units comprising the following:
introduction of the school library and its use.

The physical handling of books.

The deveiopment of writing, writing materials, the book;
the history of printing.

The development of the alphabet and the use of the aiphabet.
The anatomy of the book.

The use of the various printed parts of the book.
Classification of library materials.

How to choose_ a book, reading skifls and techniques;
Ready reference works and how to use them;

Periodicals and their use;

Newspapers and making summaries;

Writing bibliographies;

Undertaking independent research projects;

Development of a love for books.

3.2 HOW BOOK EDUCATION WAS TAUGHT

Groenewald developed a syliabus for all grades from Sub-A up to Std 8 i.e. for ten years

in which all the 16 units were taught each year, but becoming progressively more
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advanced. She recommended one period per class per week. Most education
departments however refrained from teaching the subject formally during the first four
years but offered it for 6-7 years, as from Std 2 up to Std 7 or 8. The subject was taught
by teacher-librarians who ideaily had to be trained as teachers and as librarians.
Groenewald firmly believed that the person in charge of the school library and in charge
of teaching book education had to be a teacher in the first instance, and should in the

second instance also. be a trained librarian, preferably a trained school librarian.

3.3 TRAINING FOR SCHOOL LIBRARIANSHIP AT TEACHER TRAINING

COLLEGES

Most teachers’ training colleges in South Africa train for primary education, but there are
a few exceptions, who train secondary and senior secondary teachers. Training for
School Librarianship at teacher training colleges varies tremendously. Although most of
the colleges offer atleast a semester course in library skiils, because the Committee of
Education Heads require it, not all teacher-training colleges have responded to the need
for teacher-librarians in schools. Some do not offer any specific training in School
Librarianship. Some offer a compulsory course in School Librarianship to all first year
students. Some even offer a compuisory three year course in school librarianship. Some
offer an optional major in School Librarianship on second and/or third year level, after
the first year compulsory course. Other colleges offer a full year’s training in School

Librarianship. The inconsistency in training ranges from no training at all, to a semester
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course, a one year, a two year and or a three year fraining period. The inconsistency ‘
indicates a lack of library policy and the low value attached to the training of teacher-
librarians. Successfui candidates of the three year course car call themselves teacher-
librarians, the others qualify for the ftitle library teacher, just as there will be a sports
teacher, music teacher, or science teacher in the schooi (Engelbrecht and Le Roux

1981).

The syllabi of the first year compulsory courses concentrate mainly on teaching teacher
trainees, information retrieval skills and the use of information found in the school library.

The syllabi of the more comprehensive 3 or 4 year course include components such as:

- The foundation, history and philosophy of school librarianship.
- School library management.

- Cataloguing, classification and indexing.

- Audio visual media and equipment.

B Children’s literature and collection development for the library/media centre.

The didactics of school librarianship are also offered and teacher trainees are taught how
toimplement the book education/media user syllabus. Methods to integrate all subjects

in the school with the school library are also taught.
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3.4 THE INTEGRATION OF THE TEACHING PROGRAMMES WITH THE

SCHOOL LIBRARY OR CURRICULA MEDIA USE

The integration of the teaching programme with the school library was the ultimate goal
of the whole programme and the third and final step of the Book Education process. The

three steps were as follows:
i) Establishment of a well-stocked school library in every school.

i)  Training pupils and guiding teachers in information retrieval skilis and information

use in the school library.

i)y  Application of these skills to each and every subject through project work based

on research conducted in the school library.

The integration process entailed an analysis of every subjectand identification of aspects
which lent themselves particularly to research. This woutd be achieved by means of an
integration committee consisting of the principal as the chairperson, the teacher librarian
and the various departmental heads. This committee would perform thetask ofanalysing
the syllabi, identifying project themes and drawing up timetables for class groups. This
system required a high degree of co-operation between the teacher-librarian and the
subject teacher who would jointly guide pupils through the project. Groenewald argued
strongly that offering Book Education to pupils was not an end in itself but a means to

an end, which was the integration of the total teaching programme with the school library.
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For this reason teacher training institutions not only taught teacher trainees how to
manage a school library, or how 1o teach Book Education, but also to integrate the
teaching programme with the school library. What the education faculties of universities
and teacher fraining colleges did not do and are stiil not doing today, is to introduce the
teacher trainees to a wide variety of information sources available on their subject, and
to train them in the use of these sources to enrich their teaching (Bester 1381) in

Totemeyer 1991.

PROBLEMS
Problems experienced in the integration process were:

Integration or curricula media use is a two-way process which needs greater co-
operation from the teacher librarians and subject teachers. Many teachers do not know
how to use a library themselves. Many are complacent and prefer just to use the

prescribed textbook and no other information sources.

The supervision and marking of research projects conducted in the library entail a lot of
extra effort and time and many teachers are just not prepared 1o do this. The teacher-
librarian has no authority over teachers and if the principal shows no interest and does
notmake the project-work compulsory, integration seldom takes place. The resultis that
aschoolmay have awell equipped school library, a qualified teacher-librarian and pupils

who are taught the information retrieval skills, but the skills are never used and the pupils
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lose them again. The knowledge and skills attained are never applied, because of the

examination-based-teaching.

3.5 WHAT HAS COMPULSORY BOOK EDUCATION/MEDIA USER

EDUCATION ACHIEVED?

The results of the Overduin & De Wit investigation during 1985 into school libraries in
secondary schools of the Republic of South Africa portrayed a discouraging picture
(Overduin & De Wit 1987). After more than 35 years of Book Education in the schools

of the RSA, the situation in this regard is as follows:

“Formal Book Education is taught in most primary schools in Std 6 and 7 in
South Africa As few subject teachers afford pupils the opportunity of
practising library skills e.g. making summaries and bibliographies, senior
pupils tend to lose these skills. 1t was found that the teaching of Book
Education is usually too formal and theoreticali. ;I'he biggest limiting factorin
most schools is that Book Education seems to be irrelevant or oniy slightly
relevant to the specific needs of subject teaching which requires skills to be
applied and practised atthe point when they are required by the sytlabus. As
a result pupils are not interested in research strategies and information

retrieval.”

(Overduin & de Wit 1987:177)
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As far as integration of the teaching programme with the media centre is concerned, the

researchers have the following to say:

“The extent of curricula media use in schools vary greatly... An important
factor contributing to the under use of media and the school library is the fact
that a large number of teachers are not motivated to use media, possibly as
a result of deficiencies in the formal training and in-service training of
teachers. Teacﬁers who promote curricula media use, consider itan ‘add on’
activity. During interviews teachers often mentioned that the syliabus and
examination requirements prevented them from finding time for library work.
It is clear that they consider the ‘syilabus’ and library work as two entirely
different areas of work. Teachers also indicated that examiners require facts
from the textbook and do not acknowledge insight gained from background
reading. In most departments subject inspectors do not sufficiently promote
curricular media use. As a result subject teachers fail to understand the
purpose of a school library within the present textbook and examination-
orientated teaching environment. it is therefore not surprising that, in alf
departments, the facilities of the library are most often used in History, asan

assignment is part of the matriculation examination is most departments"

(Overduin & De Wit 1987:177).
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3.6 SCHOOL LIBRARIANSHIP IN THE SCHOOLS UNDERTHE DEPARTMENT

OF EDUCATION AND TRAINING AND THE FORMER TVBC STATES

While Overduin & De Wit's study boasts of infrastructure and resources in the schools
of the former South Africa, formal Book Education taught in most primary schools and
in Std 6-7; curricula media use or integration being conducted in the schools, although
in an unsatisfactory manner, the situation is totally different in schools under the
Department of Education and Training (DET),- the former homelands or self governing

states and the former TVBC States.

The Bantu Education Act (No. 47 of 1953) made no provision for the training of teacher-
librarians nor for the provision of libranes in African schools. The Department of
Education and Training (DET) officially acknowledged the potential role of school
libraries under their jurisdiction only in 1983 (NECC 1992:9). Schools under the
Department of Education and Training today experience such a critical shortage of
classroom accommodation that the school library is often used as a classroom and
therefore cannot fulfil its proper functions. The situation is even worse in the former
homelands and TVBC states as the provision of educational facilities is still at an early

stage.
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Bristow (1992:488) highlights her experience of education and library provision in Venda.

“There are still classes being held outside because of fack of classrooms.
There is stili insufficient basic equipment such as desks and textbooks.
There are still schools without proper electricity or proper sanitation. Itseems
superfluous to add to the list that: There are very few schools with any kind
of coltection of non-textbook materials to be used as resources by teachers
and/or pupils. A viable school library was found in none of the 400 primary
schools, and in only 11 of the secondary schools. In those 11 schools that
did have a viable library only ONE school gave reguiar Book Education to
pupils. Only a third of the teacher-librarians had any kind of appropriate
training"

(Bristow 1992:488).

Finally Bristow suggests that, the situation clearly calls for drastic measures or else the
majority of people will sink further into the abyss of ignorance, poverty and dependence.
Toétemeyer's (1985:60) study on the state of libraries in the Transkei indicated that out
of 22000 schools only 25 had a school library of some sort. There was no qualified
teacher-librarian in charge of any of the college libraries. The situation has since
changed in colleges of education as there is a qualified teacher-librarian at almost all of
them. investigation into the school library provision in KwaZulu shows that 76% of all

schools are without libraries {Krige 1990:5). On the whole the pattem of School
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Librarianship in South Africa follows the same pattern of apartheid education which is
characterised by adeliberate inequitabte distribution of educational facilities, resources,

and unequal funding, which results in the poorest situation for Blacks.
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CHAPTER 4

ANALYSIS OF CURRICULA

4.1 TRANSKElI COLLEGES OF EDUCATION SYLLABUS: SCHOOL

LIBRARIANSHIP: STD/PTD

The syllabus is the product of the Department of Education in Transkei and is intended
for colleges of education which offer the Senior Teacher's Diploma and the Primary

Teacher’s Diploma.

1.  DATE OF IMPLEMENTATION

The date of implementation is not indicated in the syllabus.

2. DURATION OF THE COURSE

The course extends over a two year period with evaluation at the end of each year.

3.  CURRICULUM OBJECTIVES

The objective and aims of the syllabus are not stated in the syllabus.

4. CURRICULUM CONTENT
The syllabus is divided into 6 units. 3 units are allocated to the first year of étudy
and another 3 units allocated to the second year of study. The subdivisions run as

follows:
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FIRST YEAR
UNIT 1 Introduction to Books and Libraries
UNIT 2 Management of Library Materials

UNIT 3 lnformation Analysis and Retrieval

SECOND YEAR
UNIT 4  Organisation and Administration
UNIT S User Guidance

UNIT 6 Integration

TEACHING METHODOLOGY
Teaching methodology is largely theoretical. Practical exercises are suggested in
classification and cataloguing. A group bibliographical project in the form of

compilation of reading lists or references on a chosen topic is also suggested.

EXCURSIONS/EDUCATIONAL TOURS
The syllabus suggests that students should visit either a model school library, a
public library or a university library. They should aiso co-operate with the local

public library by way of visits and block loans.
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TEACHING TIME
There is noindication ofteaching time/teaching periods in the syllabus, but through
my personal experience as a college lecturer in the Transkei, a 60 minute period

(double period} is usually allocated to School Librarianship per week.

METHODS OF EVALUATION
The practical work should be on the basis of continuous assessment with a 50

mark total. The remaining 50 marks will be theory work.

Therefore Examinations = 50 marks
Practical = 50 marks
Total = 100 marks

School Librarianship is a credit subject in the colleges of education curriculum and
is grouped along with other credit subjects such as Physical Education,
Needlework, Music, Art and Crafts, and students should pass it with a minimum

mark of 40%.

REFERENCE MATERIAL (See table 4.5).

This area is appreciably well covered. There is one prescribed book to be used by
all students. Four books are recommended as teacher’s handbooks. A further two
copies are suggested for further reading by students. All the publications

suggested are local authors and could be easily obtained.
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COMMENT
There is no indication as to when the syllabus was impiemented. The statemant .
of objectives and aims of the syllabus are nat outlined, but looking at the content
one gathers that the teacher-trainee is being prepared to run a school library after
completion of the studies. The syllabus presupposes that the student is
knowledgeable or is familiar with the field and is being prepared to run a school
library of his/her own. This is most apparent when topics like USER GUIDANCE
are placed as the second last item of the second year, as they relate to school
pupils that the trainee will teach and not the teacher trainee. The course outline is
ambiguous and lacks clarity and much is left to the discretion of the lecturer who

may not even be an LIS-professional in many cases. For example topics such as:
i) Information Sources - categories, characteristics and uses;

i)  Media of Communication - primitive to modem. The syllabus should outline
categorically which information sources should be addressed. This would
ensure uniformity of work, help lecturers who are unsure about the subject
matter and also provide uniformity for examination purposes as colieges of

education are usually examined by a control body.

iii)  Intopics like Collection Building - Acquisition and Selection Preparation of

Books to the Shelves, procedures should be clearly outlined.
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iv)  The type of User Guidance offered deals with specialised problems that
normally occur in a traditional western model of a library. The problem of
total or semi information illiteracy ofboth teacher-trainee and the prospective
student is not addressed. On the whole the syllabus does very little to
orientate students on the use of information, taking into consideration their

disadvantaged educational and information backgrounds.

42 BOPHUTATSWANA EDUCATION DEPARTMENT

1. TITLE:

LIBRARIANSHIP ANCILLARY: PRIMARY AND SECONDARY

2. DATE OF IMPLEMENTATION

The syllabus was first implemented in 1991.

3. DURATION OF THE COURSE
The course extends over a 3 year period.
The first year of study is coded CLIER 110
The second year of study is coded CLIER 210

The third year of study is coded CLIER 310
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CURRICULUM OBJECTIVES

The major aims of the syllabus are:

To prepare students to be able to develop the school library as a learning centre
for the independent pursuit of knowledge by the pupil, for the improvement of his

skills of learning and enquiry.
To equip students to manage and administer the school library effectively.

CURRICULUM CONTENT

The curriculum content is divided into three sections and is coded as follows:

CLIER 110, CLIER 210 and CLIER 310.

FIRST YEAR - CLIER 110
Selection of Materials |
Reference Materials |

Administration & Organisation |

SECOND YEAR - CLIER 210
Selection of Materiais |l
Media User Guidance |

Administration & Organisation |l
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THIRD YEAR - CLIER 310
Selection of Materials Il
Media User Guidance il

Administration |l

TEACHING METHODOLOGY

The following are the suggested methods for use by staff and students where
appropriate:

Introductory Input

Guided Discussions, Group Discussions

Audio Visual Support, Edutel

Interviews, Visits

Demonstration and display of relevant materials

Practical work

Role playing

TEACHING TIME

A great deal of emphasis has been placed in this area.

Three lectures per week are allocated to the ancillary therefore one lecture per
week for each group, in the first, second and third years. Double periods are
requested to accommodate the practical nature of the course. Four double periods

a year have been allocated to the general purpose of films, tests, review of
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10.

homework exercises/assignments. Two doubje periods have been allocated to _

revision at the end of each semester.

METHODS OF EVALUATION

Onthe aspect of evaluation a detailed account of how the lecturer should go about
the question of assessment is thoroughly outlined in ail the levels CLIER 100,
CLIER 210 and CLIER 310. Greater emphasis has been put on the question of
theory and ver-y littte emphasis on the practical aspect. The practical aspect has
only been dealt with in so far as preparation of what is termed ‘Library Lesson

Notes’.

REFERENCE MATERIAL

With reference to this aspect the responsibility is placed on college lecturers
concemed in the drawing up of bibliographies or recommended texts. They are
encouraged to be eclecticin the use of sources of information. Magazines, TV and
radio programmes, tapes, slides, films, newspapers, conference and workshop

papers can all be consuited. Students are encouraged to do likewise.

COMMENT

The syllabus does not formally introduce the course as a totally new course in the
students’ lives. No orientation is given on the role of the school library in an
educational setting. The syllabus is based on the assumption that students are

knowledgeable about libraries. The syllabus looks more like a continuation rather
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than a completely new subject. As a result the first module deals with the selection .
of different types of books. Subjects/topics are left to the discretion of the fecturers
concemed to assess the level and parameters of treatment of such topics, for
example Classification, Cataloguing, Indexing, Integration Programme, Current
Awareness Programmes. The area of reference materials needs more detailed

attention as many types of information sources have been omitted.

CISKEI EDUCATION DEPARTMENT

TITLE

SYLLABUS FOR LIBRARY ORIENTATION

The Ciskei Education Department uses the syllabus of the Department of
Education and Training popularly known as "DET" which is/was responsible for the
education of Blacks outside the for_mer independent states and homelands. Two

syllabi were sent:

a) The FIRST syllabus is entitied
DEPARTMENT OF EDUCATION AND TRAINING PRIMARY TEACHER'S
DIPLOMA (Senior Primary)
SYLLABUS FOR BOOK EDUCATION

1985 STRUCTURE
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b) The SECOND syllabus is entitled
DEPARTMENT OF EDUCATION & TRAINING
SECONDARY TEACHER'S DIPLOMA
SYLLABUS FOR LIBRARY ORIENTATION -
BACKGROUND SUBJECT

1990 STRUCTURE

The first syllabus is intended for Primary Teacher’s Diploma and the second one
for Secondary Teacher's Diploma. They are different in terms of content and
outline. The second syllabus lists all different categories of teacher training as
using the same syllabus.

Pre-Primary Teacher's Diploma

Junior Primary Teacher's Diploma

Senior Primary Teacher’'s Diploma

Secondary Teacher’'s Diploma

DATE OF IMPLEMENTATION
There is a contradiction on the date of implementation of this syllabus. The title
page indicates a 1990 structure whereas the actual syliabus indicates a 1985

structure.

DURATION OF THE COURSE

The course extends over ONE YEAR, and is part of the first year curriculum.
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CURRICULUM OBJECTIVES AND AIMS

The aim of this syllabus is to orientate students about the library and to assist them

to make effective use of the library towards their leaming.

CURRICULUM CONTENT

The following subheadings constitute the content:
Introducing the Library

Furniture & Equipment

Arrangement of books in a Library

Anatomy of the Book

Classification

Cataloguing

Reference Works and how to use them effectively
Taking Notes and making Summaries

Reading Guidance and Selection-of Books

Story Time in the Library

Periodicals and Newspapers

Displays

TEACHING METHODOLOGY

It is suggested that the subject matter should be dealt with in the library and its

practical application be given as homework.
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TEACHING TIME

One period a week during the FIRST year of study is allocated to this course.

METHODS OF EVALUATION
The subject is evaluated as a credit.

Guidelines for the allocation of marks:

Tests (at least two) 50 marks
Year Mark - 2 assignments 50 marks

100
Minimum of Credit 50%
REFERENCE MATERIALS

None suggested for both lecturers and students.

COMMENT

The syllabus is entitled LIBRARY ORIENTATION and its aim is to orientate
students about the library. It is clearly stated that the course is intended to assist
students to use a library effectively for their own studies. The next question is:
does the syllabus succeed in doing the stated objectives? Firstly the syllabus
suggests that the teaching of Library Orientation shouid take place in the library
and its practical application be given as homework. The idea that teaching should
take place in the library is good but it is also appropriate that the practical

application of the course should take place in the library as it involves actual
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contact and interaction with the sources. Library Orientation is practical in nature
and assisting in the effective use of the library should also take place within the
library. Only a few aspects of the course could be appropriate as homework. The
syllabus addresses only the first aspect of the problem, that of the teacher-trainee.
The second aspect of the problem which is preparation of the trainee to impart
knowledge and skills to future pupils is not addressed. On the question of
information skills much more needs to be done to produce independent learners.
In order to produce more broad-minded teachers it is advisable to portray the
library as an institution of organised information not as the only source of
information. On the whole the syllabus is book/print orientated and needs revision

of terminology and content.

4.4 VENDA EDUCATION DEPARTMENT

TITLE: Syllabus for LIBRARY ORIENTATION. The Venda Education Department
also uses the syllabus of the Department of Education and Training (DET).

Everything is the same as that of Ciskei.

4.5 COMPARATIVE ANALYSIS

1.  TITLE
The course is termed differently by the various Education Departments; The

Transkei Education Department terms it Schoo/ Librarianship: Librarianship
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Ancillaryin Bophutatswana and Library Orientation in Ciskei and Venda. Thethree
syllabi analyzed use the same curricula for all categories of teacher training
starting from Pre-Primary to Senior Secondary Teachers Training. The course fails

under different groupings of subjects in the coileges of education curricula.

DATE OF IMPLEMENTATION
Ciskei and Venda use a syliabus dated 1985 while Bophutatswana use the syllabi
dated 1991-1993. There is no indication of the date of implementation in the

Transkei syliabus.

DURATION OF THE COURSE

The course is offered for a period of ONE, TWO and THREE years in the various

education departments.

OBJECTIVES AND AIMS

Those engaged in Library Orientation place emphasis on the training for the
effective use of the College Library. in the Bophutatswana syllabus, the aims and
objectives are not concurrent with the content. The aims emphasize Library
Orientation while the content emphasizes preparation of the teacher-trainee torun
a library. This is apparent as the content starts with the selection of library

matenais.
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CURRICULA CONTENT

On the whole these syllabi treat more or less the same topics although under
different subheadings. The topic introducing the library features in all except the
Bophutatswana syllabus. Another topic which features in all syllabi is Reference

Sources or Information Sources.

The foliowing topics which orientate student teachers about their own college

libraries also appear in all syllabi:

Library rules

Physical facilities - furniture - equipment
Arrangement of books in the library
Anatomy or parts of the book
Classification and cataloguing

User Guidance - Media User Guidance - Reading Guidance

User Guidance means to guide users in the use of resources in the
library/information centre. The term has been interpreted differently in the various
syllabi, in terms of content offered. Selection of Library Materials is treated
elaborately in the Bophutatswana syllabus, starting from Picture Books to Fiction
and from Subject Literature and Audio Visual material. On integration of the library
into the curriculum the Transkei syllabus teaches how to go about an integration
Programme, while the Bophutatswana one deals with maintaining the Integration

Programme.
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10.

TEACHING METHODOLOGY

Teaching is largely theoretical, little emphasis is placed on the practical aspect.

TEACHING TIME

The course is offered once every week i.e. one period per week throughout.

EVALUATION

There are no formal examinations at the end of the year for the Ciskei and Venda
syllabi. Evaluation is through continuous assessment: two tests and two
assignments are recommended. There is no practical evaluation. As far as the
Transkei syllabus is concerned the evaluation criteria are well balanced. Fifty
marks are allocated for practical and 50 marks for theory. In the Bophutatswana
syllabus evaluation is purely theoretical. On the whole students pass the course

with a minimum mark of 40 to 50%.

REFERENCE MATERIALS
Only the Transkei syllabus deals with this at length. In other syllabi the issue of
reference materials is either left at the discretion of teachers or not mentioned at

all.

The following is a diagrammatic representation of School Librarianship syllabi in

the TVBC states.
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A COMPARATIVE ANALYSIS

A COMPARATIVE ANALYSIS

TRANSKET BOPUTATSWANA CISKEI VENDA !
I. Source Transkei Educaiion |Boputatswana Education Depi Oept of Education Departaent of Education and
Dept, ¢ Training o Training
2. Title Transkei Colleges Librartanship ancillary Syllabus for Syllabus for Library
of £ducation Primary § secondary Cibrary Orientation
Syllabus: School Or jentation
Librarianship: Background
STO/PTD Subject
3. Date of Hot indicated Jan. 1991-1993 1890 Title page 1990 Title pags
inplementation

1985 Squcture

1985 Struciure

4. Categories/ PTD PTO P-PTD P-#T0 STD
levels intended for S1D STD J-PTD  S1D J PID STD ¢ Degree course
S=P10 .. ... ... S PTO STD Technicel
5. Groupin G 1 - Group 1II subject Group III1 P-PTD
. - roup 1V Group IV Others
4. Duration of 2 years 3 years 1 year 1 yeer
Course
7. Curriculum Not stated 1. Understanding of the Same as Venda 1. To introduce student

Objeclives and Aims

potential of the school
library as an integral part
of education function.

2. To prepare students to be
able to motivate and
implement in co-operation
with the line of authority,
the integration of library
and its resources into
intra- and extra-mural
activities of the school.

3. To prepare students to be
able to develop the schoal
library as a learning centre
for the active, independent
pursvit of knouledge by
pupil for the improvement of
his skills of learning and
enquiry.

2. To enatle students to
stimylate snd fester in
pupils, the enjoyment of
leisure activities.

S. To equip students to
manage and administer the
school librery effactively.
6. To encourage reading as
an educational and
recreation2l activity.

teachers to the library, to
give them the neclessary

insight into classification
and cataloguing and 1o equip

them with the necessary
basic skills needed in 2

library.

2. To acquaini student
teachers with
characleristics of Rzference
Work.

3. To introduce sivdents to
the concept of a multi-ama3ia
1ibrary.

q, To train student-tezchers
conversant wiih Non-Book
Audio 2nd Visual Material




A COMPARATIVE ANALYSIS

TRANSKEI

80PUTATSWANA

CISKE!

VENDA

8. Teachang
methodologies

Practical
exercises are
suggested in
classification and
cataloguing Group
Bibliographical
Project
Compilation of
Reading Lists or
References on a
chosen tapic.

Introductory Input

Guided discussions, group
discussians

Audio Visual support -
Edutel

Interviews Vasits
Demonstration § displays
Practical work, role playing

Whenever possible,
the subject matter
aust be dealt with
in the Library and
its practical
application be
given 3s hosewark.

Wherever possible the
subject matter aust be dealt
with in the Library and its
practical application be
given as homework .

9. Teaching tiee

There is no
indication of
teaching time.
Personal
experience

1 double period of
&0 mins per week

One lecture per week CLTER
110, 210 and 310

One period a week
during first year
of study

Dne period a week during the
first year of study. ’

10. Methods of
evaluation

Practical work
should dbe on the
basis of
continuous
assessment and
average 50 marks,
theory 50 marks
total 100 marks

Theory: Students aust have
semester mark of 100 and
examination mark aof 100,
Final mark 1s semester mark
+ examtnation mark * 2
Little emphasis on the
practical aspect of

evaluation.

Tests at least 2
50 marks

Year mark 2
written
assignaents based
on syllabus - 50
marks = 100 marks
Miniaum of

credit 501

Tests at lJeast 2 - fo marks
Year sark 2 written
assignments - 50 wmarks

= 100 marks

Hiniaum of credit - 502

11. Curriculum
content

FIRST YEAR

UNIT 1
Introduction ta
books & libraries
UNIT 2 Management
af library
materials

UKIT 2 Information
analysis @
retrieval

SECOND YEAR

UNIT 4
Organisation and
Administration
UNIT 5 User
guidance

UNIT & Integration

FIRST YEAR CLIER 110
Selection of Materials I
Reference Materials I
Administration §
Organisation I

SECOND YEAR CLIER 210
Selection of materials II
fMedia Use. Guidance I
Administration § Org. II
THIRD WEEK CLIER 310
Selection of Materials III
Media User Guidance [I
Administration §
Organisation II

First year only

SAME AS VENDA

FIRST YEAR ONLY

1. Introducting the library
Library Rules

Furmiture § Equipaent
Arrangement of books in a
library

2. Anatosy of the Boaok

3. Classification

4. Cataloguing

5. Reference Works and how
to use them effectively

4. Taking notes and making
suamar ies

7. Reading Guidance &
selection of books

B. Periodicals 3 Newspapers
9. Displays




A COMPARATIVE ANALYSIS

TRANSKE!

BOPUTATSUANA

CIskEl

12.Prescribed and
Recommended Text

PRESCRIBED

1. Fricke, Shirley
Basic Book Education
Cape Town : Maskew
Piller 1982.
Recommended

2. Groenewald €.C.

1947. The Schooal
Lidbrary in Educational
Perspective. Pretoria :
TED.

2. How to Run 3 Schoal
library : a library
manval for Transkei
schools compiled by
S.A. Bank. Umtata :
Latra 1984, a

9. ALA Filing rules

3. DOC Abridged edition
Additiana! Readina
Material

4. Vink 1 Frylinck 1983
Library Orientation
Goodwood : Via Afrika
7. 8otha, C.C.W. 1981
8ook Education : An
Introduction to School
Librarianship Cepe Town
+ Longman.

The onus is put on
college lecturers te
assist in the drawing
up of Bibliographies of
Recommended Texts.

They are encouraged to
be eclectic in lhe use
of sources of
information,

Magazines, TV and Radio
Programmes, Tape
Slides, Films,
Hewspapers, Conference
and Uorkshop papers can
all be consuited,
Studenis are encouraged
to do likewise

Hol recommended.

13. Excursions or
educational tours

The syllabus suggests
that studenis shouid
visit a todel School
Library, a Public
Library A Universily
Library

No suggestian.

No suggestion

VENDA

Hone recommended.

No suggestion




46 FACTORS FOR CONSIDERATION IN DESIGNING A RELEVANT
CURRICULA FOR SCHOOL LIBRARIANSHIP IN COLLEGES OF

EDUCATION

The restructuring of education from an apantheid education to a single nonracial
education system that is equal for all is a process and an enormous task. The White
Paper on education released by the Minister of Education, Sibusiso Bhengu, spells out

the beginning of transformation. It states that:

"From January 1995, the apartheid juggemaut of ethnically based education
departments will be replaced by a single national education department with
nine provincial sub-sections"”

(Sunday Times 25 September 1994).

Those restructuring education will have to start from scratch in black schools by
providing a basic infrastructure for instance school buildings. It was unfortunately part
of apartheid’s hidden curriculum to use a poor physical infrastructure to teach black
children that they were inferior and white children were superior. In black schools the
physical environment was generally a miserable eyesore while white schools, on the

other hand, were maintained in glittering elegance and plentiful provision (Njobe 1991:5).
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The enormous backlog of basic human needs like water, electricity, sanitation etc will .
ensure that libraries remain low on the priority list. School libraries will have to compete
with other educational needs in a time of scarce resources. Le Roux (1992:516) states
that

"it is our responsibility as school library specialists to promote the position

and importance of the school library in whatever form in a new education

dispensation. No one else will do it for us. We must not let this opportunity

slip from our grasp, or eise the school library will sink into oblivion - to the

lasting detriment of democratic and quality education.”

The problem of financial resources is going to plague the country during the period of
transition. Already the 1994 Education Budget is insufficient to address the education
chaos in the country. This means that good intentions will not be tumed into reality if

there is no money. Dr Bhengu addressing parliament after his Budget Debate said:

"Because of the lack of resources it would not be possible to provide 10
years of free education from next year. This did not mean thét there would
be no free education at all. The commitment is there, that we will provide
free and compulsory education, but the question of starting with the system
fully covering 10 years at the beginning of next year is not possible. The
resources are not there. It would take two to three years to institute free

education for all* (Bhengu 1994:2).
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The information age we are living in requires relevant, adaptable, lifelong education to
enable both teachers and students to cope with the fast changing world. The
disadvantages of textbook-based education are well documented. Textbook-based
education is characterised by rote leaming and an overemphasis on certification.
Problems created bythis type of learning manifest themselves when black students enter
the job market. They are employed because of very good qualifications but unable to
apply the knowledge acquired at school, or face the challenges of a commercial or

industrial life (Sebidi 1989:4).

Education without information literacy and information seeking culture, is the repetition
of the same old order, which was regarded as irrelevant and inferior. In support of
change in teaching and learning methodology, Sebidi (1989:6) argues that, the methods
of an education system that aims at liberating and serving the needs of the people
cannot be similar to the methods of a domesticating educational system. Sebidi further
suggests that the banking system of education in which learners become mere
receptacles of neatly packaged knowiledge needs to be replaced by a method that is
stubbornly dialogical, non obscurantist and non-restrictive on both sides to the teacher

and learner.

The reality is that, we are sending teachers out to the schools where the situation is so
very different and diverse. They may encounter a situation where there is: no library,

instead a shortage of classrooms; a library but used for other purposes; a classroom
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collection or box library; a traditional school library; a school library with some audio
visual matenal or a media centre. The curricula should take into account such

differences.

All colleges of education should have a school library/media centre otherwise the
teaching of school librarianship willtend to be theoretical. The White Paper on education
promises that the government will provide funds to schools on an equitable basis in order
to ensure an acceptable quality of education. Education which reinforces independent,
seff reliant learning is central to quality education. Colleges of education should be

specifically targeted, as teachers are the comerstones of education in a country.
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CHAPTER 5
PROPOSED GUIDELINES FOR AN APPROPRIATE
SCHOOL-LIBRARIANSHIP CURRICULA
The guidelines will address the following questions:
i) What should the title or name of the course be?

i)  What period should the syllabus take?

iiiy  Should all categories of teacher training such as Junior Primary, Senior Primary,

Secondary, Senior Secondaryteacher’s dipiomabe offered the same programme?

iv)  in which grouping of subjects in the colleges of education curriculum should

School Librarianship be allocated?

v)  How many years should training take - 1, 2 or 3 years?

vi}  What should the objectives and aims of the curriculum be?

vii)  What methods should be used in the teaching of the subject?

viii() How many periods per week should be allocated?

ix)  What should curriculum content consist of?

x)  How should the subject be evaluated or assessed?
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51 TITLE

From the syllabi analyzed in this survey the title or name of the subject varies from
School Librarianship, Librarianship Ancillary and Library Orientation. Other terms used
elsewhere are Media Science, Media Education and Resource Science etc. On the
whole the title of the syllabus should be consistent with the aims and objectives of the
syllabus. In this case the title should include: Orientation about the world of information.
Use of information and information resources. Nurturing aninformation cutture. Prepare
students to manage an information centre or resources in the school. The term School
Librarianship itself is narrow in scope as it excludes the new media. The term media
science overemphasizes electronic media when applied to libraries. Itis very difficult to

get an inclusive term. The term "information Education” may be a better concept.

52 HOW LONG OR WHAT PERIOD SHOULD THE SYLLABUS TAKE?

Information studies as a field of study is rapidly changing and becomes outdated very
quickly, therefore obsolescence is a major problem. For instance, terminology used in
the syllabi analyzed needs revision. Change in the political and social o}der affects the
curriculum as training for an apartheid society is different from training for a democratic
South Africa. Therefore School Librarianship programmes should be revised and

updated regularly to keep up with the times.
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5.3 INTENDED CATEGORIES OR LEVELS

This serves to determine whether all categories of teacher training such as Junior
Primary, Senior Primary, Secondary, Senior Secondary teacher’s diploma should be
offered the same programme. Teacher training in colleges of education in the TVBC

states is categorised as follows:

Category Teaching level Diploma
Primary Education SubA-Std 2 Junior Primary Teachers Diploma JPTD
Std 2-Std 4 Senior Primary Teachers Diploma SPTD
Secondary Education Std5-Std7 Secandary Teachers Dipioma STD
Senior Secondary Std 8 - Std 10 Senior Secondary Teachers Diploma SSTD
Education SSTD - Commercial stream
SSTD + Degree courses

The present categorization is likely to change with the phasing out of Standard 8 and
Standard 10 and the emphasis on grades as indicated in the new education system. The
syllabi analyzed reveal that almost all the syllabi follow the same curricula for the
different categories. Student teachers are trained to teach at different levels in the
education system. Although there are many common areas, emphasis should be placed
at the level at which they are going to teach. For example with aspects like Collection
-Development, Media User Guidance the situation is very different. Pupils differ in age

and educational level and the collection should differ:
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Sub A - 2 age varies from 6-9 years -
Std 3 - Std 4 age varies from 10-11 years
Std 5-7 age varies from 12-14 years

Std 8-10 age varies from 15-17 years

Coliection in the junior primary collection is a starter coliection and different from that of
the middle primary. That of a secondary school is an adolescent collection and different
from collection for young adults. For example, in aspects such as Guidance and Use of
Information younger chiidren rely more on teachers than older chiidren, and such
differences should be accommodated in the syilabus. For exampie those students who
follow specialisation e.g. SSTD - Commercial Stream should be exposed to more
sources of information in their field of study, rather than embarking on a general

programme

54 GROUPING

School Librarianship is classified as an ancillary course or credit subject. It is grouped
as either a Group |1l or Group IV subject in the curriculum. The grouping suggests the
weighting of subjects, e g. major subjects, credit subjects, ancillary subjects or cultural

subjects. (See Appendix 4 for Transkei Colleges Groupings.)

It is the duty of Library and Information Science professionals and teacher librarians to

fight for the status of the course as it is a seemingly low priority subject.
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5.5 DURATION OF THE SCHOOL LIBRARIANSHIP COURSE

Analysis reveals that the duration of the course in the college curriculum may be one,
two or three years. Itis recommended that the course should commence during the first
year of study and extend over a three year period. The first year shouid be dedicated to
orientating students about the world of information, their own college library or media
centre, and to ensure that students are capable of using information effectively for their
own studies. The second and third year of study should be devoted to training student
teachers in how to run a school library/media centre, how to supervise the use of box
libraries and classroom collections, and also how information skills can be imparted
using available sources such as textbooks, newspapers etc. Information skills shouid be

taught throughout from the first to the final year.

5.6 CURRICULUM OBJECTIVES AND AIMS

The basic aims and objectives should be to introduce teacher trainees to the world of
information. The curricula should dictate that students be exposed to centres of
organised information/inforrmation agencies, e.g. the different types of libraries, resource
centres, community resource centres, documentation centres, information and advice
centres etc. They should be taught the value of information in one’s life, in society and
in an educational situation, to nurture an information culure which ensures lifelong
learning and to cultivate the information seeking culture in such a way that information

becomes pant of one’s life rather than associated with school only. They should be
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shown the use of information in a goal-directed way e.g. the use of information for '
studying, recreation, leisure and escape. Toteach students information skills so thatthey
will become independent and self reliant learners. This will be accomplished by
introducing trainees to a wide variety of information sources. Students should be taught
how to exploit these resources. Students should also be exposed to a variety of learning
skills e.g. how to locate, analyze, organise, synthesise and present information. To
prepare students with skills to manag‘e, administer and run the various forms of
collections available in the schools, starting from box libraries and classroom collections
to the school library or media centre use. They should be shown how to teach
information skills in the absence of any form of collection, using the évailable resources
e.g. textbooks, class readers, Bibles or religious books, cuttings, pamphlets, maps,
pictures, newspapers, magazines, etc. To equip students with techniques, procedures
and practices of integration or curricula media use. The teaching of school! librarianship
should be conducted in collaboration with subject teachers, so that learners have the

opportunity to reinforce skills learnt through regular practice in other subjects.

5.7 TEACHING METHODOLOGIES

In order to familiarise the students with information sources and the information
environment, it is highly recommended that the teaching and learning should take place
in the school library or media centre where possible. School Librarianship is a practical

subject and teaching should be less theoretical and more practical, involving students
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in the manipulation of sources and using them effectively towards their studies. Practical
projects whether they are individualised or in group form shouid be encouraged. In
circumstances where acollection does notexist, teachers should bring materials into the
classroom or use any form of teaching aids or instructionat media. Overduin & De Wit
(1987) found that the teaching of Book Education is usually too formal and theoretical.
Therefore retrieval skills should not be taught in isolation but only when they can be
applied immediately to execute certain reference or research task. All teacher trainees
should do the Schoal Librarianship course as part of their teacher training. School
Librarianship should be made compulsory rather than taken as an optional subject. This
will eliminate the problem of teachers who in many cases, when allocated a library duty,

will not know what to do because of a lack of skills.

6.8 TEACHING TIME

The general pattern has been that only one period a week is allocated to this subject.
Another problem is, that because itis taken as a low priority subject it is usually placed
at aninconvenient time on the weekly timetable e.g. on a Friday as a last double period.
This results in a tremendous loss of teaching time as a Friday afternoon usually has a
lot of interruptions. In the new education system, teacher libranans/media teachers
should fight for at least two periods a week at a time convenient for staff and students,
as students engaged in this course do not have background experience and the whole

concept is totally new.
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5.9 CURRICULA CONTENT

The majority of students in these colleges do not have a background of a
library/information centre, nor an information cuiture, The first year should merely be
orientation, the nurturing of an information culture, and helping students to become
independent and self-reliant learners.
Recommended subjects/courses in the first year.
59.1 Introduction

Introduction to the world of Information

Value of Information in society and education in particular.

592 Information culture

Use of Information for a particular goal e.g. studying. Use of Information for

recreation pleasure and escape.
Making information part of one’s life.
Culture of sharing information should be emphasized.

Behaviour in an Information Centre, observing rules, to ensure that information is

availabte for all.

How to use one’s own college library.
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593 Sources of Information and their use

Oral sources
Verbal communication - people as vehicles of information.

Printed Sources: Books: Reference Work, Fiction, Non Fiction/Subject Literature.

As far as subject literature is concemed emphasis should be placed on the

subjects they are studying.

Periodicals: Journals, Magazines, Newspapers, Pictures, Poster, Photographs,

portraits.

Non print or audio visual materials.

Research and information gathering skills using these sources shouidbe practised

from the first year to the final year.

SECOND YEAR

The second year of study should prepare the trainees to be teacher-librarians or media

teachers. The following aspects should be addressed:

How to run a school library/media centre.

How to go about using classroomn collections or box libraries in imparting

information skilis.
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What can be done in the absence of any of the above.

Media User Education should be taught throughout the course of study.

THIRD YEAR

The third year of study should be devoted to the Integration of the school library into the

curriculum or curricula media use.

5.10 EVALUATION

Teaching and learning of School Librarianship has been largely theoretical because of
lack of libraries, therefore evaluation has been theoretical. Littte emphasis has been
placed on the practical aspects. In the new syllabus evaluation of theory and practical
should cairy the same weighti.e. if the total mark is 200. Theory shouid carry 100 marks

and the practical 100 marks. The Practical should be further subdivided to include:

50 marks of continuous assessment
50 marks of practical examination

The overall pass mark should be 50%.
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5.11 PROBLEMS

Most Library and Information Science professionals who have probed the problem of
School Librarianship in South Africa attribute the failure, or the minimum impact School

Librarianship has had on education in South Africa to three major problems:

- Absence of school library policies from the educational philosophy and educational

system of the country.

- The teaching methodologies and evaluation systems that are based on the
traditional textbook-chalkboard method which make no demands on the students'

knowledge.

- Absence of school libraries in many/most black schools.

Totemeyer (1991:16) and Bristow (1992:493) suggest the following:

i) Educational authorities should supply funding for a basic media collection and
facilities, which should adhere to minimum standards laid down by an international

code.

i) Educational policies must ensure that provision is made for ali pupils to receive

instruction in the acquisition of library and information skills.

(61)



i)

Education authorities must facilitate the holding of regular compulsory in-service
training courses for inspectors, headmasters, teacher librarians and subject

teachers.

Teacher training institutions should include in the subject didactics of each subject,
an introduction to a wide variety of information sources on the subject and teach
teacher-trainees, how to use them as part of the subject teaching. These
information sources should not necessarify be found in the schoo! library/media
centre but should be tapped from the environment and/or from people as carriers

of information.

The syllabi should be rewritten and should specify opportunities for self-study and
both internal and external evaluation should give credit for self/study assignment
work. Each and every examination paper should include questions to the amount

of at least 20% of the total marks, the answers of which are not in the text book.

Lastly, the training for Information Science in schools shouid take the South African

reality into account; that the majority of black schools do not have any schoot libraries,

let alone media centres (Tétemeyer 1991:16 and Bristow 1992:493).
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CONCLUSION

The teaching of School Librarianship should basically aim at producing teacher trainees
who are information literate and who are lifelong learners. Secondly, curricula should
equip trainees with the techniques and skills of imparting information skills to the pupils
they are going to teach. In this way an information literate society will emerge. However,
itis apparent that a lot has to be done to reach the desired goals. The first stage would
beto ensure that a clearly defined library/information policy forms part of the educational
philosophy of the total education system. In order fo achieve these goals (Lor 1994:3)

states that:

" .. educational librarians need to convince educationalists, who want to
democratise education and break the mould of text-book-based, teacher-
centred learning, that libraries or resource centres are crucial to student
centred, resource based leaming. Internationaily empirical studies have
proved that the presence of a school library in a school makes a significant

difference to educational outcomes"(Lor 1994:3). .

Once educational authorities accept information-resource based leaming as a policy
option they would then be responsible for establishing, funding, maintaining and
enforcing library and information programmes in the schools. Teacher librarians/media
teachers would then be engaged in other internal struggies such as: a better status for

the subject and also the extension of the programme from one year to three years.
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Success in these battles would be gained by means of a united action, through ateacher
librarian's association such as the Media Teachers Association of South Africa. These
efforts are likely to succeed as the present minister of education is committed to quality
education. Professor Bhengu reiterated his commitment at the installation ofthe new vice

chancellor of the University of Transkei:

"I have invited all South Africans to join the great classroom of South African
learning. | have challenged every man or woman, child or adult to be
involved in life-long learning. We are committed to creating a learning
nation."

(Bhengu 1994.:3).
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Strauss., J.P.. S.J. Plekker & J.W.W. Strauss,
University of the Orange Frece State

1. (a.b.c) The administration of educstion for Whites Coloureds and Asians is considered to be an own affair and is managed by separate
departments of education for each of these population groups
2. The Minister of National Educatan is responsible for policy [Act 76 of 19B4: Article 2{1)] regarding for mal, nonformal and informal education in
the Aepublic of South Africa in respect of:
. — Norms and standards lor the financing of running and capiial costs of education for all populaion groups;
e — Saleries and conditions of employment of siaff,
o, The professional registraton of teachers;
E_], — Norms and standards for syllabuses and examination, and for certification of qualifications.
= The Minister may therefore determine generat policy only in respect of ceriain predefined matters and he muyst lirst consuk with each Minister
~ of a department or state responsible for education, as well as the South African Councit for Educatian or with the Universities and Technikons
af Advisory Council and. in some cases, atso with the Minisier of Finance. Jn terms of Section 2(4)of 1he Acl. each Minister of a departinent of state
b; E responsible for education must execute the policy determined in accordance with Subsection 2(1), in so far as it applies to the populaiion group
Lol = for which he is respoasible.
. 5 3. The Department of Education and Training administers the education of Blacks outside the Self gaverning and Independent States.
O — 4 Six separate departments of education administer education for Blacks of the different ethnic groups in the Self-governing States.
z 5. Four depariments of €ducation administer education for Blacks in the Independent Siates.
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TEACHER TRAINING: COLLEGES OF EDUCATION FOR BLACKS
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Plokker & J.W.W. Strauss.
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Venda Makhado Callegs of Educalion P/B X1004, DZANANI, 0970 (oe20) 40
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THE UNIVERSITY OF TRANSKEI
THE DEPARTMENT OF COLLEGIATE EDUCATION

5. REVISED JPTD & SPTD CURRICULUM STRUCTURES:
JPTD:

GROUP1 - Principles of Education
Educational Psycholiogy Education
Educational Management or
School Organisation
STREAM A STREAM B
GROUP 2 -  English English
Xhosa/Zulu/ Sotha  Xhosa/Zulu/Sotho
Maths Enviroment streaming
Health Education Studies only at
Religious Jrd year
Education level
GROUP3 - English Communication Skills

Xhosa/Sotho/Zulu Orals
Teaching Science which incorporates —
* Microteaching
¥ demonstration lessons
* chalkboard wark
* construction of T.A. (E.T.)
* Teaching practice
GROUP4 - a) Physical Education
School Librarianship

b) Two selected from
Needlework
Gardening
Music / Singing
Art and Craft
Afrikaans Kommunikasie
SPTD:

GROUP |

Principles of Education

Educational Psychology ' Education
Ecducational Management or

School Organisation

. STREAM A STREAM B
GROUP2 - English English
Xhosa/Sotho/Zulu ~ Xhosa/Sotho/Zuiu streaming
Mathematics History from 1st year
General Science Geography
GROUP 3

English Communication Skills

Xhosa /Sotho / Zulu Orals

Teaching Science which incorporates —
* Microteaching

* demonstraticn lessons

* chalkboard work

* construction of T.A. (E.T.)

* Teaching Practice

a) Health Education
Religious Education
Physical Education
School Librarianship

GROUP 4

b) Two selected from
Needlework
Gardening
Music / Singing
Art and Craft
Afrikaans Kommunikasie



STD COLLEGES

5. The STD programme contains the following options:

5.1 Regular school subjects:

5.1.1 GROUP1

5.1.2 GROUP2

5.1.3 GROUP2

5.1.4 GROUP2

5.1.5 GROLP3

5.1.6 GROUP 4

Principles of Education
Educational Psychology

‘Educationat Management or | Education

School Organisation

Two Schoel Subjects from
English

Afrikaans

Xhosa / Sotho / Zulu
History

Geography

Biology .

Biblical Studies
Mathematics
Physica) Science
Agricultural Science

Four Commerciai School Subjects:

All four commercial subjects to be taken together for the first
and second year.

These could he any four from the following, Accounting
included:

Accounting

Economics

Business Economics / Business Administration

Typing

Commercial Law / Mercentile Law

orany other approved commercial subjects. Accounting will be
compulsory. During the final year Accounting plus one other
subject will be taker as inajors.

Special School Subjects

A special subject such as:

Music

Physical Education (Human Movement Science)

Home Economics and Needlework

Fine Art should be taken together with one other schooi subject
from Group 2 above (see 5.1.2} except Home Economics and
Needlework.

English Communication Skills
Teaching Science (all components, sec under SPTD above).

(a) Religious Education
Health Education
Schoot Librarianship
Physical Education

(b) Two selected from
Needlework
Gardening
Music / Singing
An and Craft
Afrikaans Kommunikasie
Some of these are special subjects that can also be taken as
majors. If, however, a student does not take these as major
options a choice of two should be permitted.
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REPUBLIC OF YENDA

RIPHABULIKI YA VENDA

vP. 18

REPUBLIEX VAN VENDA

AU 5HO WA PFUNZIO NA MVELELE
CL Y s MENT QF BDUCATION AND CULTURE
D{PAKTEMENT VAN ONDERWYS EN KULTULR

PRIVATE BAG
Privaatsak x 2250
SIBASA

Yenda

Diresi ya thelegrafu
Telegraphic address “PFUNZO"
Telegraflese adres

Nomborendaula

Reieter?ce No; 2/7/2
Verwysings Nl e rmio

Hu rmudziswa:
Enguines:

Mavrae: .L...brarxus?r‘i}cﬁs

Tel. No. (015581) 3-1001
Fav .io. (015581) 3-1179

T4 00T 993

Mrs V. Magwentshu

e/o University of Transkei

Dept. of information science

P/Bag x1
UNITRA
5100
TRANSKET

Dear Madam

We acknowledge receipt of your letter dated 10 September 1293,
wherein you've made a2 request for "School librarianship

carriculun” used in our colleges of Education.

Included

herewith, find copies of the carricula structure.

Anticipating success in your effort

LU B B B B L BB B B BRI

EDUCATION & TRAINING



DEPARTHNENT O EDUCATION AND TRAINING

PRIMARY TEACHERS' DIPLOMA (PRE-PRINARY)
(GROUP 19 SUBJECT)

PRIMARY TEACHERS' DIPLOMA (JUNIOR PRLNARY AND SENIC PRINSRY)

(GROUP 11T SUBJECT)

SECONDARY TEACHERS® DIPLOMA
(GROUP 1T SUBJECT)

SECONDARY TEACHERS' DIPLGYA
(WITH DEGRSE COURSES)
(GROUP 171 SGBJECT)

SECONDARY TEACHERS' DIZLOMA (TECHNICAL)

SYLLA3(S FOR

LIBRARY ORIENTarION

1990 STRUCTURES

DATE QF IMPLEMENTATION: 15%0

1383 ~10
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T A AR RLARY 4 TR NG Raanieygs 4 oo SeeEsE - . R
CERZ=zRiXART, JUNIGR PRENGRY AT SEilui PRIMAKY

AND

SECOMDARY TEACHERS' DiPLOMA
(ACADEMIC AND TECHNICAL)

SYLLAZBUS FOR LIBRARY ORIENTATION: BACXC20UND SU3JECT
FIRST YEAR OF STUDY

1985 STRUCTURE

AIMS OF SYLLABUS

To 1iatroduce student teachers to the library, to give them ¢t
cecessary insight 1into classification and cataloguing a:md to enu
them with the necessary basic skills ne=ded L a libcucy.

To acquaint student teachers with the characteristics of refer2ne
DOOkS.

To introduce students to :he concept of a mul:ii-media liorary.

To train student tedchers in note-taking and reading guidance and
assist them to make effective use of a lidrarcy.

Ta make student teachers conversant with noa-book audio and visue
material.

GEMERAL REM=23KS ON SYLLABRUS

All students must receive tuition 1in tais subject, which forms par
of the general first year curriculum, for one periocd per week duric
the first year of study.

“herever possible, the subject matter must be dealt with in th
library and its practical application be given as homeworlk.

this course 1i1s intended to assist studeznts to wuse a librarc:
effectively for their own s:zudies.

EXPOSITION OF STLLABUS

The number of periods allocated to each section 1s indicated i
brackets.

[ntroducing the librarwy (4 periods
1.1 The purpose and aims of the school library in general.

1.2 The develooment of the multi-media librarvy (Resources Centre.)



2
.

-2 -
1.3 The supplemcatary role which the public libracy can piay.

1.4 Libracy rules (in particular own college libracy.)

(i) Library hours. .
(ii) Number of books that may be borrowed.
(iii) Reading matter that cannot be borrowed.
(iv) Loan period.

(v) Extension of loan period.

(vi) Reservation of books out on loan.
(vii) Issue of multi-media items.

NV eSO~

1.5 Furniture and equpment

5.1 Shelves

5.2 Book cupboards

5.3 Tables and chairs

.5.4 Trays for card catalogues
5.5 Notice-~board

5.6 3ook supports

5.7 Shelf guides

Pt o e e g ey
« v e . s

1.6 Arraanzemeat of books in a library.

1.6.1 From left to right.
1.6.2 Catl numbers.
1.6.3 Subject literature.
1.6.4 Fiction.
1.6.5 - Reference works.
Anatomv of book (1 pericd)
2.1.1 The cover
yA5) Saed The body
2T The hinge
2.1.4 Handling of books: Basic rules
Classification (2 periods)
3.1.1 What is classification?
3.1.2 The value of classification
3.1.3 General principles of classificarion
J.1.4 The Dewey Decimal Classification - a cursory discussion.
Cataloguing (4 periods)
a.1.1  (a) The purpose of che card catalogue.
4.1.2  (b) The requirements of the card catalogue.
4.1.3 (<) The systematic catalogue.
4.1.3.1 (i) Author cards.
4.1.3.2 (ii) Subject cards.
4.1.3.3 (ii1) Title cards.
4.1.3.4 (iv) Analytical cards.
4.1.3.5 (v) Index cards (key cards).
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Central Cataloguing.

4.1.5 Alphabetical and numerical arrangement of catalos
cards.
Reference works and how to use them effzactivelv, (S perioc

5.1 Dictiocaries

(VLR R W, e V)
S Wi -

iy
51bc
74 b
L

Definition

Kinds of dictionaries
Arrangements of dictionaries
How to use a dictionary

5.2 Encyclopaediae

.
.

.
L B
NOW S wito

mLﬂL’\U\.MU\U‘
P
IS NN RN

(i) Definitioas
(ii) Kinds of encyclopaediae
(iii) Arrangement of encyciocpaediae
(iv) Requiremen:s for a good encyclopaedia
(v) Limitations of anr encyclopaadia
(vi) Uses of an encyclopaesdia
(vii) How to use an encyclopaedia effectively

5.3 Actlases

5.3.1 (i) Kinds of atlases
5.3.2 (ii) How to use an atlas
5.4 Other r=aference works
5.4.1 (i) Yearbooks
5.6.2 (ii) Bibliographies
5.4.3 (iii) Railway time-tables
S...4 (iv) Telephore directocies
Taking notes and making summaries (4 periods
6.1.1 (a) Tectniques
6.L.2  (b) Practical applicacion
Reading guidance and selection of books (2 pericds

7.1 A demonstration lesson in which bYooks are 1intzocdiced to tt
whole class.

7.1.1

A few books by the same author can be taxen and tt
classes attention can then be focussed on :the xind c
book he writes. another approach is to discuss a fe
books, each one by a different author but with a commc
aspect, such as an element of tension £or instance
Each student must also be given the oppcrtunity t
discuss a book which he or she has read recencly.

7.2 Story time in the library.
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Periodicais and newspapars (Ll peria

Disnlavs: 2 period
9.1.1 For teachers: - introducing subject books and new books
9.1.2 Display of children's literature.

EVALUATION

This subject is evaluated as a credit.
Guidelines for the allocation of marks:

Tests (at least two tests) 50 marks

Year mark (written assignmeats based on the sjllabus:

at least two assignments) S0 marks
1CO macks

tliaimum of Cradit 50%
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PRIMARY TEACHERS' DIPLOMA (SENIOR PRIMARY)

SYLLABUS FOR BnOK EDUCATION

AIM: OF THE 5YLLABUS
The aim of this course is to enable the student teacher

145 to administer a library at a schootl;

2. to integrate it with the teaching programme and

3. to become familiar with BOOK EDUCATION and a number of
general aspects whiich will contribute towards
inculcating library consciousness/awareness.

[NTRODUCTION TO THE SYLLABUS

1y This course must be given in the college library which
should be equipped with a portable chalkboard, tables

and seats for all the students:

2. The course should be pgiven bv a lecturer in school
librariauship and not by one of the other lecturers.

3. The contents of the svllabus must be studied and the
methods employed in giving BOOK EDUCATION must
correlate with those taught in Didactic Pedagogics.

4, At least four class tests should . be written in the
course of the vear.

5. ONE period per week is allocated to this subject (In
the first year of study.

CONTENT OF THE SYLLABUS

NOTE: The unumber of petiods allocated to each section is
indicated in brackets.

INTRODUCTION TO BOOK EDUCATIOM:

1.1 The nature, <«<haracter aund educational aim of the
school library:-

the place and role of goal-setting for the school
library in the daily school programme:-

1.1.1 formulating aims and objectives;
1.1.2 implementing of aims and objectives;
1.1.3 the reasons for 1inadequate use of the school

library;;

l.1.4 measures which will ensure that the school
llbrary will be used to {ts full potential.

(4 periods)

2. Rules of conduct and rules of use, handling of books

(1



The relationship between school subjects and books in

the class library or media centve.
(2 perinds)

The role of the school library as an indispensable and
integral part of the education programmne of the school
and an essential educational media modern methods of
instruction and educational concepts.
(3 pe riods)

Systematically learn to use the library effectively -
e.g. how to swmwmarize a book; writing down key words
when reading a book/a story, browsing through books,

newspapers, magazines and using the catalogue.
(4 periods)

ASSIGNMENT,/ PROJECT WORK:

a planned self-study assigument,

headings and sub-headings;

Low to make awn conclusions after reading a book;
how to compile a bibliography.

sources by means of author, title. article, volume,

number page, etc.
(3 periods)

Directing non-book media use -
- tape recordings;

- gramophone recordings

- sounds and slides

- films

- videotape recordings

introduce students/pupils to the wide variety of media
for curricular aml extra-curricular use to develop
appropriate skills how to use these media effectively
and to develop the ability and 'desire to become
life-long users of information sources and services.
(6 periods)

POSTERS AND LIBRARY DISPLAYS
Displays aund poster work must always be a means to an
end, to amke pupils, students and staff realise that
the school library is the fountain-head of xnowledge
and to encourage everyvone in the school to become and
remain readers and library members.

cost2vy and 2izslare 2an Ys related %2 anv gubjent

P -3 . - .- - -

the idea indisplavs is to show that the school

library contains something more than books only.
[TOTAL 26 PERIODS’



D. EVALUATION
L. This is an internal evaluated subject-
2. The YEAR MARK will be calculated from marks obtained

during the year in test, projects and assigmments, At
least two assingments must be written during the vear.

3. An intermal writtem eramination of 1 hour will be
conducted at the end of the vear and be marked out of
100 marks.
4. Compilation of Year tark:
Written work, tests and assiguments 100 marks
Practical work 100 marks
TOTAL 200 marks
5. Final Mark:
Year Mark ¢ 200
Examination : 100
TOTAL 300

The final mark must be expressed as a percentage.

0597D
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PRIMARY TEACHERS® DIPLOMA COURSES
(PRE~-PRIMARY, JUNIOR PRIMARY AND SENIOR PRIMARY)
AND
SECONDARY. TEACEERS® DIPLOMA
SYLLABUS FOR LIBRARY ORIENTATION : BACKGROUND SUBJECT
FIRST YEAR OF STUDY

1985 STRUCTURE

AIMS OF SYLLABUS

To {ntroduce student teachers to the 1library, to give them the
necessary  1insight into classification and cataloguing and to equip
them with the necessary basic skills needed in a library.

'To acquiint student teachers with the characteristics of reference

books.
To introduce studenta to the cdncept of a multi-media library.

To train student teachers in note-taking and reading guldance and to
asgist them to make effective use of a library.

To make student teachers conversant with non-book audio and visual
material.

GENERAL REMARKS ON SYLLABUS

‘A1l students pmust receive tuition in this subject, which forms part

of the general first year curriculum, for one period per week during
the first year of study.

Wherever possible, the subject matter must be dealt with 1in the
library and its practical application be. given as homework.

This course 18 intended to assist gtudents to use a library
effectively for their own studies.

EXPOSITION OF SYLLABUS

The number of periods allocated to each section is indicated 1in
brackets.

Introducing the library (4 periods)

1.1 The pufpoae and ailms of the school library in general.



1.2 The development of the multi-media library (Resourcea Centre.)
1.3 The supplementary role which the public library.can play.

1.4 Library rules (in particular own college library.)

.61 (1) Library hours.

1.6.2 (ii) Number of books ‘that may be borrowed.
1.4.3 (1i1) Reading matter that cannot be borrowed.
l1.4.4 (iv) Loan period.

1.4.5 (v) Extension of loan period.

1.4.6 (vi) Regervation of books out on loan.

1.4.7 (vii) Issue of multi-media items.

1.5 Fumiture and equipment

1 Shelves

2 Book cupboards

3 - ~Tables and chairs

4 Trays for card catalogues.’
5 Notice-board. - = - ..

6 Book supparta-

7 . Shelf guides -

1.6 Arrangement of books in a librar;.

From left to right.

1.6.1
1.6.2 Call numbers
1.6.3 Subject literature
1.6.4 Fiction &00
1.6.5 Reference works.
Anatomy of Eﬁe'hquh_ (1 period)
2.1.1 .The caver
2.1.2 The body
2.1.3 The hinge
2.1.4 Handling of books: Basic rules
Classification (2 periods)
3.1.1 What 1s classification?
3.1.2 The value of classification
3.1.3 General principles’ of classification
3.1.4 The Dewey Decimal Clagsification - a curasory
discussion.
Cataloguing (4 periods)
4.1.1 (a) The purpose of the card catalogue.
4.1.2 (b) The requirements of the card catalogue.
4.1.3 (c) The systematic catalogue.



5.

3.3

5.4

6.

4.1.3.1 (1) Author cards.

4.1.3.2 (11) Subject cards.

4.1.2.3 (i41) Title cards.

4.1.3.46 (1v) Analytical cards.

4,1.3.5 (v) Index cards (key cards).

k.lik® Central Cataloguing.

4.1.5 Alphabetical and numerical arrangement of catalogue cards.
RefeEQACe works and -how to use them effectively. (5 periads)

5.1 Dictionaries

1 Definition

2 Kinda of dictionaries

3 Arrangements of dictionaries .
4 How to use a dictionary

5.2 Eacyclopaediae

5.2.1 (1) Definitions.

5.2.2 (11) Kinds of encyclopaediae

5.2.3 (1i1) Arrangement of encyclepaediae

5.2.4 (iv) Requirements for a ggod encyclopaedia
5.2.5 (v) Limitations of an encyclopaedia

5.2.6 (vi) Uses of an encyclopaedia

5.2.7 (vii) Bow to use an encyclopaedia effectively
Atlases

5.3.1 (1) Kinds of atlases.

5.3.2 (11) Bow to use an atlas

Other reference works

S.4.1 (1) Yearbooks.

5.4.2 (11) Bibliographies

5.4.3 (111) Railway time-tables

5.4.4 (iv) “Telephone directories

Taking notes and making summaries (4 periods)

6.1.1 (a) Techniques

6.1.2 (b) Practical application

Reading guidance and selection of books (3 periods)

7.1 A demonstration lesgson in which booka are introduced to the
whole class.

7.1.1 A few books by the same author can be taken and the classes

attention can then be focussed on the kind of book he
writes. Another approach is to discuss a few books, each
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one by a different author but with a common aspect, such as an

element of tension for instance. Each atudent must also bé-
given the opportunity to digcuss a book which he or she has read
recently. .

7.2 Story time in the library.

Periodicals and newsgagera - . (1 period)
Displays: (2 periods)
9.1.1 For teachers ¢ —-ihtrqdugiyg spbject books and new books.
9.1.2 Display of qh{ldren'a literature.

EVALUATION

This‘suhject i1a evaluated as a credit.
Guidelines for the allocation of marks:

Testa (at least two tesgta) IR 50 marks.

Year mark (written assignmentn based on the ayllabua:

at least two assignmenta) 2w w 50 marks.
100 marks

Minigum of Credit 502
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TITLE : Iibrarianship Ancillary, Primary and Secondary 1991 -~ 1993.
AM(S): 1. To give students an wxderstardirg of the potential of the
schoel library as an integral part of the educatiomal Aumction
of the school, both in support of the scheol cxrricalum and in
the broader education of the "whole child®.
2. To prepare stidents to be able to potivats ard implement, in
i cooperation with the line of authority, the lntegration of the
. library ard its resoxces into the intra- amd extra-mural
activities of tha school.
3. To prepare students to be able to devalop the sch' )ibrary as
a learmnirg centre for the active, i{rdepsrdent pn. (& €
kncwledgabymawpu for the improvement of his akills of

learning and enqui
4. To(enable %é st{imulate and foster in pupils the
enjoyment of le activities and the development of their

perscral interests by tha use of library materials.

S. To equip students to manage and administer the school library
effectively.

6. To emxrurage reading as an educational and recresticnal
activity.

INTROQUCTION: 1. g{e syllabus for PRIMARY and SEHONNDARY ancillary oarses
is identical except in the subject SEIECT¥* OF
MATERIALS., For SEXINDARY students please use the same
syllatus for PRDARY studerts in the areas o. MEDIA USER
GUIDANCE, REFERENCE MATERIALS, and ACMINISTRATION AND
OFGANISATION. The first year of stuxly will be called
CLIER 110, the secand year CLIER 210, ard the final yvaar
CLIER 310. Coses will run for ane year each, not for a
samester. Thare will be first and secord =erester marks
and first and second semester aaninations.

2. The total mumber of pericds per year has ber - al ' lated
on the basis of threa pericds per weak beirz 'locatr«l to
this ancillary.

3. Double pericds are requestad. This is dictatsd by the
nature of the practical work required in classificatian
amd cataloguing particularly where reasanahly legthy and

pericds of practica are necmssary.

4. Four double pericds par year have been allocatad to the
general purpcse of "films, tests, review of hamework
exarcises/assigmments”, to take realistic accaut of the
need for thase activities during the course. The placing
of these pericds has been arbitrary; they should be used
whenever appropiate Quring the year.

5. Two double periods have been allocated to "revision" at

o the end of each s&mestar. These are lmterdsd to be used
to clarify and remedy problem arSs prior to the

axamination.
6. The texrms "1{ibrary" ip" are retajinen us
being familiar in tBa s:thool cont Bophuthatswana.,

They are, however, to be wderstood as embracing the
concepts, respectively, of a collection of all relevant
types of print and non-print materials and of tha
mahagerent and axploitation of these materials. The
terms "school library® amd “s.ixol library resagce
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as used in the following pages are, therefare

Utarcharoeable.

7. Stdents should be ermorazd to read as widely as
passible an an angoing basis.- particularly works of
fiction,

8. Students should be enrmuraged to diacuss issues ard share
treir expertise in thé college clasgyoom.

S. As much time as pomsible should be devoted to the
eaminatian and evaluation of bocks and matarials.

10. MrdiaUser Guidance, Intagration, Cataloguing and
Clasgification should be taught in such a way that
stadents leave the college with actual oamples of
lessans ard processed gatarials.

CLIER 110
Duration : 3 lectures par week.

Course Methods : For CLIER 110, 210 ard 310, one_lecturv per week par
sectian for ane year., The fallovirng are "suggestad”
msthods for use by staff and students whare appropiate:

Rola playing

fRammerdad Texts ;: College lecturers are to assist in the dravirg up f
biblicypaphiss of recxomendad taxts. Tiey are
arnurzad to be eclectic in thair use >f soxass of
information. Magazines, T.V. ard radl programres,
tape-alide sequarmmm, films, rewspapers, conferes
and vorkshop papars can all be cymultad. Students
encaged t0 do likevise.

- SELECTIN OF MATERIALS 1
1. Picture story bxks.
2. Traditional literatixe «
fairy stcrias, fables, folktales, mursary rtymss.
3. Realistic fiction.
4. Advanture stories.

REXERENCE MATERIMS

1. lamuage dicticnaries.

2. Subject dictionaries.

3. Gammral snclyclopedias,

4, Subject arcyclopedias.

S. Atlases and gugraphical source
6. Yearbco and concordarcens.
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WW_I

2 ional Library of acpr:umatswam

2. Libruymluinthe library.

“. Scdxol library fuamniture.

4. Scxol library issus system.

5. teaning to use the school library catalogue

6. Bud lating ard huying far the school library

7. Ax ssioning ard proceasing schoal mtarials,
8. Im oduction to Catalcquing and Classification for the

:
s

Evaluation CLIER 119 @

Semester mark : S0 ark assigmment or tast on Salection of Mataerials I,
2% mark assigrument or test each an Refermnoe Materials
anx Vministration and Organisation I.
Th procedire vill be followd in each samstar *- give a
1st semastar mark ard a 2@ semestar mark.

Bar natiar ark : (Candidates must answer ane question frua each sectian

Lyt semester

et A —

oo Selection of Matarials T -
: stary

Fram Adminietration and Grganisation I -
MMLMO!W
The school library rules
School library furnitize
School library issus system

ond aanestar eaminaticn

sSection A

mwmotmpatmlnl-

Realistic ticticon
Adventure staries

section B

Fran Referwrs Matarials -
Atlases ard gecgraphical saurcas
Yeartcoks and crxodaces

sectian ©
rom Adninistration and Organisation I -
wmwmrwﬂnmum.ar
Intrahction to fataloguirg and
Classification ¥Yar the school library
Final mark : Semastaer Mark ‘- Bamination Mark divided by 2 = final Marck.
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CLIBR 210
Duration : 3 lectures per week
Content : A. SELECTION OF MATERIALS II

SUIDRNCE T -
k. PFlamning the achanl lidrary lessan -

warkirg out the exills which need to be taught

and tha objectives vhich nead to be reached

Designirg leasans in wtich specific akills are

taught andcbjectives reachad

2. Warkirg cut lesscons baped on the.imit them method,

6.9, Totating assigrment methad

NOT®  Stidests should spend most of their time in this
ways in Wiich school children can be

taught to use the schanl library. Tima ehould be
devotad to mking oarples of approvpiate apparatus ard
ganerating leason plane to teach particular skills

required by ppils in the scheal library.
ADMINISTRATION AND CHEMOMION 1T
It is undarstaxd that the above cmpanent overlapg to a

1ugmardcanthanfmbenmd:nm1ym‘

*opropiate.

1. Caspification
2. Gataloulrg
}. Idexiim

" 4. Subject caatalogquiig and vaabulary aotrol

5. Systemtisig the catalague
6 Shalf reading

Evaluatiaon CLIER 210 @
Semester marX

»
[ W N

Madia User Guidance

E

ass
ass

|
|

T

Procedure wi
sarestar and 2rd semestar maArk

|

ig

mark evaluation of apparatus 2nd lessons prepared in
I

igmpent or test on Selection of Matarials II
or test an Administration and

be followed {n each semastar to give a
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PBamination mark : NOTE that Administration and Organisation II is not
eaninad, but daalt with during the serester.
(In each section two questions will be set. Candidates
i must answer one Question frum each section. Each
is worth 45 marks. A frther 10 marks are
allocated for larmuage and presantation. Total = 100

marks)

lst_Scomster

Secticn A

from Selection of Matarials IT -
Fantasy .
Science fiction

sSection B

From Media User Guidarss I -
Plannirng the library lesson

Section A
From Selection of Materials II -

Magazines for children .

Agio-visal softhare

section B

From Madia User Quidares I -
it theme method

t
Final mark : Semestar mark + Bamination mark divided by 2 = Final Mark

CLIER 310
Duration : 3 lectows par veek

Content :© A.

1. The uUrtagration progzamme .
2. The school library policy .
3. Tha school library cawmittee

4. The achanl reading policy
1.mmmm”mmmm1 likrazy

Evaluation CLIER 310 :

SeresTer mark : SO carX asaigmmer, ¢
25 mark asaigrwent or
ard Administrarisn sn

1t
§
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Banination mark :[(Two questions will be set an each sectian. Candidates
will be reruired to ansver ane question fram each
section. Each question will be worth 30 marks. A
furthar 10 marks are allocated for larguage ard
presartation. Total = 100 marks)
1t Seestar

Section A

Fram Selection of Matarials ITI
Bible stories
Sacial and ewiramental stxies
Histary and biagraphy
Gacgragty

section B

From Media User Quidarce II -

The imtapation programne
The school library policy

section C -

From Adninistration and Organisation IIT -
Crganising hardvare and software in the school library
Maimainirg the Media Usar Quidarce programme

oI SAIEtEr

Sectian 3

From-Selection of Macerials IIT -

" Sclience

Final mark : Samester wark + eamination mark divided by 2 = Final mark

SLIER. 110, 210, 310 for ULEDS JUDeNts
FOLLOW EXACTLY THE SAME SYLIARLS AS FOR CLIER 110, 210 AND 310 EXCEFT FOR

THE SURJECT SELECTION OF MATERIALS I, II AND ITI.

ioé UDESm studems follow this syllabus for Selection of Matarials I, II

CLIER 110

Contant : A, SELEXITION OF MATERIALS-{

1. Traditional literature

2. Fopular novels, e.g. Madarn realistic fiction, fantasy,
historical fiction, science fictian

3. Bicgraphy
4. Readable non~ficticn, e.¢. extraaxricular works
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Evaluation CLIBR 110 @
Serestar mark ! 50 assigment or test
Eamination mark ¢ lst m.
Section A _
Fram Salection of Materials I -
Traditional litarature
PFopular novals
and semester
Section A

Frem Selection of Materialas I -
Biograghy
Readable nan-ficticon

Gc... .t A, SE-RCTIGN OF MATERIALD IT
1. Young pecple and thair prublems (fictiom and non—fict:
e.9. drug abuse, moral dilemmas, etc.
2. Magazines for yaryg people
3. Adio-visual sci - -
4. Sccial studies
aluation CLIBR 210 :
ester mark : 25 mark assigr
unation ma- ¢ @ agm
2ection A
From Selecticr Materials IT -
Youyg peopl ‘ their problems (fiction amd

~ =jazines tor

2ng SaEster
From Selection of Materials IT «
- Audiovisual scthware

Social stidies
a R 110
Content : A. SELECTION OF MATERIALS Ll
1. Risvary
2. Geography

Poetxy argd «:c3ma
Evaluation CLISR 310 :
Semester mark : S0 mark assigment or tast
Bamination mark : lst semestar

section A )

From Selection of Materials III -
History
Gacgy "rhy
Plants and animals

alx_semestor

== o (o, 1P, )

B Selectian of Matarials ITI -
Ecology and arservatian
Science
Poetry and drama
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TRANSKE] COLLEGES OF EDUCATION- SYLLABUS : SCHOOL LIBRARIANSHIP

: STD/PTD

COURSE OUTLINE

FIRST YEAR:

UNIT 1 ¢

INTRODUCTION TO BOOKS AND LIBRARIES

(1)
Lii)
(511}
Viv)

(v)

The role of "information in society

information sources - categories, characteristics and uses
sarts of a book - physical and printed parts

Care and handling of books and other media

The school library - its meaning and role in edycation

{Accorcing to level of usar)

MANAGEMENT OF LIBRARY MATERIALS

Pregaration of books for the shelf
Arréngement of documents in a library (Consider
level of user)

How t0 use the catalogque

Licrary rules

Physical facilities - library building and furniture
(According to level of users)

Hed%a of communication - (Primitive to modarn).

INFORMATION ANALYSIS AND RETRIEYAL

UNIT 2 ¢
(i)
vii)
(111}
iiv)
(v)
{wi}
UNIT 3 :
(i)
{i1)
{iii)
{iv)

Use of DOC Abridged Edition (2nd Summary)-

Cataloguing the diversity of documents in a school library
Allocaticn of subject hezdings

Practical exercises in classification and cataloguing
including a few basic filing rules.



SECOND YEAR:

UNIT 4 © ORGANISATION AND ADMINISTRATION

(i)

(i)

(1i1)

The rale of the principal, teacher librarian,
teaching staff and student assistants.

Collection building and acquisition policy, selection
and acquisition of materials, acquisition procedures
for Transkei schonals.

- Selection of information sources for the
teaching staff.

Co-operation with local public Tibrary - visits to
and/or black loans from the public library.

UNIT 5 :  USER GUIDANCE

(i} Reading needs and interests of children and how the
book can help to satisfy these. (According to level
of user).

(1i) Cultivating and praomoting reading habits.
(113} The school library and the reluctant user.
(iv) The school library and the exceptional pupil.
{v) Children's and youth literature.
UNIT 6 :  INTEGRATION

(i) The meaning apd need for integrating school library

programme with the entire school programme.
(13)+ How to organise class visits to the library.
(i1i) How-to use the library for an assignment.
(iv) VYisit to at least a Model School Library or any

other type of library preferadly a Public Library
or University Library.



(v) Group bibliographical project (compilation of reading
lists or references om a chosen topic).

EYALUATION:

Practica) work should be on the basis of continuous assessment and
avzrage 50 marks, the remaining 50 marks will be theory work.

PRESCRIBED BOOKS:

1) Fricke,Shirley Basic book education. Cape Town, Maskew
Miller 1982.

Recommended Teacher's Handbooks

1. Groenewald, E.C. The Schootl library in educational perspective,
Pretoria : TED 1966.

2. How to run a school library: a library manual for Transkei schools
compiled by S.A. Brink. Umtata : Library Association of Transkei, 1984.

3. ALA filing rules.

4. 00C Adridged Edition.

Additional Reading Material

V. Vink, C.M. & Frylinck, 1.1, L$rary Orientation. Goodwood (Cape):
via Afrika 1983.

2. 8otha, E.C.H. Book education: an introduction to scheol librarianship
Cape Town: Longman, 1981.





