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ABSTRACT 

This stu-iy is an exploration of content and ideology m literature modules taught in a 

Cameroonian university. Digging deep into what is taught in literature modules and why it is 

taught gives the researcher a critical understanding of curriculum development or content 

selection, addresses several critical questions in curriculum studies like the purpose for 

education as well as the more rugged curriculum and educational issues like the difference 

between theory and practice or the intended and the enacted curriculum. This helps put in 

perspective what needs to be restructured about these modules, the role of literature in the 

society and the politics of curriculum and content selection in the set university as well as 

other universities. To this effect this study's overall rational was to explore the modules to 

ascertain if the content and ideology taught tallies with the vision for such education and if it 

is able to produce the desired effects in the society. This study is built upon two critical 

questions; what is the content and ideology of literature modules taught in a Cameroonian 

university? And why is this content and ideology taught in literature modules in a 

Came:oonian university? 

To answer these two questions, the researcher employed the qualitat:ve approach to research 

which created the platfonn for details which otherwise would be untapped. To enhance the 

search for rich and in-depth data, the used case study style to r( search was used which 

according the researcher the opportunity to further probe into the n,)oks and crannies of the 

content and ideology of literature modules. To get the qualitative data required, data was 

generated using three different approaches; document analyses, semi structured interviews 

and non-participant observation. Three literature modules were selected and the literary texts 

studied in these modules analysed. The lecturers teaching these three modules were also 

interviewed and their teaching in the classroom observed over a period of time. These 

participants and the modules they teach were sampled using non-probability purposive 

sampling. 

To make sense of the data, the critical paradigm as well as groundec'. theory was employed as 

the paradigm and theoretical framework respectively. While the critical paradigm gave a 

general direction to the study, grounded theory infonned the analyses of the data. To this 

effect grounded analyses was used for the actually analyses proces-,. Using grounded theory 

and grounded analysis the data generated was broken down into smaller units and these units 

were them combined to fonn sub themes and the sub themes were further merged to fonn 
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