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ABSTRACT

This study was an Exploration of Grade 9 Teachers’ Experiences of Teaching Economic and
Management Sciences (EMS) in Selected Schools in Umlazi Distict in Durban. The objective
of this study was to explore Grade 9 teachers’ experiences of teaching Economic and
Management Sciences (EMS) in three selected schools in the Umlazi District and to examine
the resources that these teachers draw on to teach Economic and Management Sciences (EMS).
A literature review on the experiences of Grade 9 EMS teachers as a new and integrated subject
in the GET Band was done.

The researcher in this study adopted a qualitative approach as the study is concerned with
understanding the experiences of Grade 9 teachers in teaching EMS. The researcher does not
aim to predict what participants will do, but rather to understand how participants construct

their real world.

Bronfenbrenner’s Ecological Model and the Asset-Based approach were used in concert as
conceptual framework in this study in order to respond to the research questions. The
juxtaposition of these two theoretical frameworks showed that teachers were not working in a
vacuum but were instead working within a web of systems and, this theory was helpful to
explore this. It has been shown that a school is a system within different subsystems comprising
staff, learners, curriculum and administration, interacting with other outside systems, such as

the family or local communities.

Research instruments in this study included one-on-one interviews, collages and researcher
field notes. This study identified challenges the Grade 9 EMS teachers faced.

The teachers were no longer seen as orators and possessors of all knowledge, but the teachers’
role moved more towards facilitating the learning process. Therefore, it required that Grade
9 EMS teachers make a ‘paradigm shift’ from their old teaching practices to new ones in order
to understand the processes better, as well as the fact that they need to adhere with it if they
are going to be competent implementers of the EMS Curriculum. The teachers’ strong subject
matter knowledge in Accounting, Business Studies, and Economics were required combined
with pedagogical skills, the capacity to work effectively with a wide range of learners,
colleagues and other stakeholders within the school environment and outside by drawing on



resources to contribute to the school and the profession, and the capacity to continue
developing. The study showed that the prescribed textbook alone was insufficient, but other
sources such as the learners, other colleagues, visual aids, the internet; DVDs, etc. were also

relevant.

Findings of this study showed that teachers provided two options to teaching EMS as an
integrated subject. The first option was that the Department of Education should employ an
Accounting specialist to teach Grade 9 EMS classes if there is a single teacher because of the
demand of the EMS Curriculum for Grade 9. The second option mentioned was that different

teachers could share the teaching load with respect to their specialisations within EMS.

Vi
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CAPTER ONE
INTRODUCTION AND ORIENTATION TO THE STUDY

1.1 INTRODUCTION

This chapter introduces an exploration of Grade 9 teachers’ experiences of teaching Economic
and Management Sciences (EMS) in three selected public schools in Durban, in the Province
of KwaZulu-Natal, Republic of South Africa. Firstly, it discusses the contextual background
leading to the curriculum change and the introduction of teaching and learning of EMS as an
integrated subject in South African high schools. Secondly, it discusses the statement of the
problem; motivation and significance of this study followed by research objectives and
questions. The chapter concludes by providing an outline of the structure of the chapters to

follow for the entire thesis.

1.2. BACKGROUND

The end of apartheid in 1994 brought about many changes affecting all South African sectors,
which continues today. The new democratic constitution paved the way for change in our
education system (Schoeman, 1995). Consequently, the notion of a National Curriculum was a
new concept and its reform brought many changes to teaching and learning in schools.
Previously the learning areas were created from existing subjects of the old curriculum; this
also included four new areas, which were new to teachers. These four new subjects included
Technology, Art and Crafts, Economic and Management Sciences and Life Orientation (De
Waal, 2004), to achieve the goals outlined in the Constitution. The aim of these subjects was
to provide teachers with the ability to help learners gain a better understanding of their
education. Furthermore, it was to improve their prospects for success in school and in life (these

new subjects alongside the previous subjects provide holistic development).

The New Revised National Curriculum Statement (RNCS) for grades R-9 introduced
Economic and Management Sciences (EMS) as a new learning subject, in the senior phase of
the General Education and Training (GET) band (De Waal, 2004; Maistry, 2005). Its
implementation, followed by the revised Curriculum and Assessment Policy Statement (CAPS)
in 2010 saw the introduction of EMS as an integrated subject (Assan & Lumadi, 2012).



The introduction of the CAPS curriculum has placed a demand on teachers to adopt an
integrated teaching approach, to better organise their teaching to promote integration of one
learning area with another (Mwakapenda & Dhlamini, 2010). However, there were concerns
that teachers are not adequately trained to handle new curriculum demands, given that they are
qualified in specific disciplines (Mwakapenda & Dhlamini, 2010). This new integrated subject
therefore called for teachers to find innovative and creative ways for facilitating learning and
teaching (Assan & Lumadi, 2012). This required a whole new way of thinking, in terms of
planning and implementation (De Waal, 2004). It is in this regard that EMS teachers needed to
shift their approaches from being responsible for one subject or discipline to being experts in
all the areas within the EMS curriculum (Schreuder, 2009), including Economics, Business

Studies, Office Practice, Accounting and Entrepreneurship.

Several studies ( Nakabugo & Siebérger, 2001; De Waal, 2004; Gouw, 2008; Schrader, 2009;
Assan & Lumadi, 2012; Ngwenya & Maistry, 2012; Maboko, 2012), have clearly revealed that
when EMS was implemented, there were no teachers who had any formal educational
qualification to teach the learning area. These studies found that teachers focused only on one
discipline (E.g. Accounting or Business Economics or Economics or Entrepreneurship),
whereas EMS requires teachers to be knowledgeable in all the different disciplines within the
learning area. As a result, these studies pointed out that EMS in its current structure is not very
effective in equipping learners in all the disciplines located within the learning area. The reason
for this, according to these studies, is that teachers who teach the leaning area are mostly
equipped to teach only one of the disciplines. EMS teachers are therefore focused and biased
towards their particular area of expertise (Assan & Lumadi, 2012; Ngwenya, 2012; Schreuder,
2009). Also, some teachers avoid challenging topics which was reflected in the quality of

answers given by the learners in their final examination (DoE 2011).

Given the limited allocation of teaching time (8%), teachers are unable to do justice to all these
areas (Schreuder, 2009). Moreover, literature highlights a gap between theory (policy) and
practice (implementation); and pointed out that the shift from a traditional curriculum to a new
curriculum has brought with it innovations not only in teaching, but, more fundamentally, in
terms of knowledge; what is to be taught and how to learn in schools. As such, teaching EMS
in an integrated way serves to provide learners with the basic knowledge, which would support
their choice of subject at the Further Education and Training (FET) level. Therefore, the Grade

10 Accounting, Business Studies, and Economics curricula are based on the assumption that
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learners have mastered the related content in Grade 9 with the understanding that learners
would have achieved the Accounting, Business Studies, and Economics-related learning

outcomes and assessment standards within the EMS learning area.

1.3. RATIONALE OF THE STUDY

The rationale for conducting this study arises from the academic background of the researcher,
being a student in the Commerce Education Department, and a novice EMS teacher. Two
scenarios developed the interest in this study. The first scenario occurred in the academic year
2012. The researcher had a colleague in class who specialised in EMS, Mathematics (for
Further Education and Training phase), and Economics, and who was afraid to teach EMS. He
was not very confident to teach an Accounting lesson during his placement for teaching
practice in schools. As result, he preferred to teach Mathematics and Economics. The second
scenario occurred during the researcher’s second placement in a secondary school where one
of the Grade 9 EMS teachers was constantly consulting and seeking information from a highly
experienced Grade 10 Accounting teacher. This teacher helped him organise the teaching of
Accounting within EMS. He would then obtain teaching materials (exercises) from the Grade

10 teacher and adapt them to the needs of his learners.

The interpretation of these two experiences during work-integrated learning, initiated a need to
research the sources of strength drawn on by these EMS teachers (Seligman, 2000). Also, by
reflecting globally on EMS teachers’ experiences, the researcher developed an interest in how

they teach EMS and their understanding and experiences of teaching EMS.

Central to the influence of the improvement of their own teaching practices, the Grade 9 EMS
teachers need to be aware of the knowledge they possess. The researcher is a novice EMS
teacher and is engaging with participants to enhance personal experiences. This research was
aimed at initiating debate and the information filtered from the discussion helped to strengthen
the researcher’s personal competence and confidence. It was expected to advance the
researcher’s knowledge. More significantly, it also encouraged the researcher to think of

different ways of teaching this subject.

The study focused on the experiences of Grade 9 EMS teachers of teaching EMS in three

selected schools in Umlazi Distict based on the assumption that teachers were facing many

3



challenges when they were teaching EMS as an integrated subject. It was from these challenges
that the researcher wanted to know what their experiences of teaching EMS were. Based on
their experiences, the researcher aimed to determine the assets that they drew on while they
were preparing to teach EMS. This study therefore engaged with these issues and attempted to
determine the resources that Grade 9 EMS teachers draw on to teach EMS in the context of

these three selected schools.

By engaging teachers as participants in this study, it would initiate a debate that would
investigate and critically inspect Grade 9 EMS teachers’ experiences of teaching EMS in
selected schools in Umlazi Distict. It was hoped that this research would highlight the strengths
experienced by Grade 9 EMS teachers while carrying out their teaching responsibilities based
on evidence of their understanding of teaching all the related EMS subjects and resources they

drew on while preparing their learners for their everyday classroom life.

This study aimed to create a platform for Grade 9 EMS teachers to engage and debate about
their teaching experiences in order to address the existing gap in the literature. The participants
were able to reflect, relate and revisit their experiences of teaching EMS and were able to
identify the resources they drew on while developing their teaching plans and approaches. The
introduction of EMS has had a very important role as the subject contributes towards economic
literacy and empowerment. Its implementation was a relatively new phenomenon in the South
African education context, and as such had not been subject to intensive research and needs to
be studied (Maistry, 2005; Schreuder, 2009).

The literature shows the need to integrate teaching in order to process high-quality learning of
which the justification and reasons given have not changed much. It is also indicated that
there is little data on the extent to which Grade 9 EMS teachers integrate their EMS teaching,
as an integrated subject. There is, therefore, a gap in the literature around the debate on Grade
9 teachers’ experiences of teaching EMS and how they experience the EMS teaching in their
classrooms. Consequently, this study attempted to influence the development and
improvement of the quality of teaching by engaging participants to revisit their experiences
of teaching.



1.4, THE PROBLEM STATEMENT

The South African education system has undergone major changes both in content and
pedagogy over the past number of years since its new democracy was born (Schreuder, 2009).
Nakabugo and Sieborger (2001), support that there is a ‘paradigm shift’ that was not well
thought of as a strategy when it was first introduced in 2005 as a curriculum. The results of
their study indicate that teachers do not abandon one strategy for another, nor do they
consistently use strategies which they accept as the better ones and according to the DoE (2011)
some teachers avoided challenging topics which was reflected in the quality of answers they

gave their students.

It has been observed in many high-performing education systems that teachers do not only have
a central role to play in improving educational outcomes, they are also at the centre of the
improvement efforts themselves (Organisation for Economic Co-operation and Development
(OECD), Jensen, Knoll, & Gonzalez, & 2012). The problem is that teachers are often unaware
of the knowledge they possess, which is often contextualised and associated with particular
students, events, and classrooms (Van Driel, 2010). Czerniak, Weber, Sandmann, and Ahern,
(1999) argue that teachers should use a wide variety of sources, including primary sources, oral
communication, direct observation, and experimentation, as well as multiple symbol systems
as tools to learn and present knowledge. As well as the use of wide-ranging assessments to
evaluate both the process and outcomes of student learning.

Du Toit (2010), argues that the quality of an education system depends on the quality of the
teachers in the system. This enables students to become more competent in the practice of
organising systematic learning and nurtures their commitment to do so which occurs when
teachers only specialised in one component of EMS instead of components that make up the
subject and are now expected to teach the subject in which they may not have fully specialised.
This problem is related to the policy document for EMS that obliges teachers to shift their
approaches from being responsible for one subject or discipline to being an expert in all the
areas within the EMS curriculum. What are the experiences of such teachers who teach EMS

in class?

Furthermore, a National Report on Learner Performance in Selected Subjects published by the
Department of Basic Education in April 2011 regarding the National Senior Certificate

Examination revealed that integration should not only be relevant within the field of EMS, but
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also between EMS and others teaching subjects (DoE, 2011). For example, integration should
also be between EMS and Mathematics or EMS and Language, to name but a few. It is on this
basis that EMS teachers are expected to integrate basic arithmetical/mathematical principles
into their teaching and show the link of the learners’ study of Mathematics being relevant to
Accounting and should teach learners to read before they write (DoE, 2011). While this is
beyond the scope of my study, it highlights some of the complexities of integrated subjects or

learning areas worldwide.

Vasiliki, Panagiota and Maria (2016) stated that, specifically, art can be used as a stimulus for
drawing students’ attention, enhancing their aesthetic experience and critical thought. Further,
they highlighted that art can be included in the teaching process by selecting the appropriate
and relevant artworks from music, painting, literature, cinema etc. in order to combine them

with the teaching process.

This study focused on the exploration of Grade 9 teachers’ experiences of teaching EMS in
three selected schools in Umlazi District. In line with this study, the need to integrate teaching
in order to get high-quality learning has been justified from the very beginning of the last
century and the justification and reasons given have not changed much (Czerniak et al., 1999;
Rauma, Himanen, & Vaisénen, 2006). Of interest, there is little data on the extent to which
Grade 9 EMS teachers integrate their EMS teaching. However, new demands have been made
on teachers within this transformed agenda, and the effects of these demands are part of this
study and continue to be a site of inquiry for education researchers (Maistry, 2005; Schreuder,
2009; Govender, 2011).

1.5. SIGNIFICANCE OF THE STUDY

This study sought to extend the boundaries of knowledge by providing insightful knowledge
and add to existing literature particularly with the shortage of literature on EMS teachers’
experiences of teaching the subject. Furthermore, the research will contribute to knowledge
through the research outcomes, which will significantly contribute to the existing knowledge
of EMS in South Africa.



The study was aimed at helping teachers to reflect on their own methods of practice and by so
doing might identify not only barriers but also create possible solutions to those barriers, hence,

improve their teaching of EMS.

Teachers are supposed to be agents of change and this study positions them as resources for
that change. Teachers make greater gains in their effectiveness when they teach in a supportive
and collegial working environment, or accumulate experience in the same grade level, subject,
or district (Kini & Podolsky, 2016). More experienced teachers confer benefits to their
colleagues and to the school as a whole, as well as to their own students (Kini & Podolsky,
2016). As teachers gain experience, their students are more likely to do better on other measures
of success beyond test scores, such as school attendance (Kini & Podolsky, 2016). In addition,
the resources they identified could be used in their own classroom context and by so doing

improve the quality of the learners’ education.

Using visual arts-based techniques such as collage, teachers enhanced their visual skills. The
collage made by teachers could be used as a teaching resource which can be shared with other
teachers as a pedagogical tool. Innovative strategies such as collages could also be used by
learners where learners can make their own collages of different topics in EMS. This makes
learning more democratic, as learners can use various methods to represent their ideas, other

than only using words.

The study findings will inform the DoE about recent experiences of EMS teachers and such
findings could enhance EMS policies and guidelines. Moreover, the findings can disrupt
existing policies and create a space for more debate and research which involves not only the
policy makers but even those at the grass roots level, thereby allowing all agents of change to

participate in the process in their own context.

1.6. PURPOSE AND FOCUS OF THE STUDY

The main purpose of this study was to explore the experiences of Grade 9 teachers in teaching
Economic and Management Science (EMS) in three selected schools in the Umlazi Distict. It
was also to identify the resources the Grade 9 EMS teachers draw on in order to teach EMS as
an integrated subject.



1.7. OBJECTIVES OF THE STUDY

The objectives of this study are:

1. To explore Grade 9 teachers’ experiences of teaching Economic and Management
Sciences (EMS) in three selected schools in the Umlazi District.
2. To examine the resources that Grade 9 teachers draw on to teach Economic and

Management Sciences (EMS) in three selected schools in the Umlazi District.

1.8. RESEARCH QUESTIONS

In line with the objectives, the following research questions guided this study:

1. What are the Grade 9 teachers’ experiences of teaching Economic and Management
Sciences (EMS) in three selected schools in the Umlazi District?
2. What resources do Grade 9 teachers draw on to teach Economic and Management

Sciences (EMS) in three selected schools in the Umlazi District?

1.9. OVERVIEW OF THE RESEARCH DESIGN AND METHODOLOGY
This section provides an introductory summary of the research design and methodology. A
more comprehensive discussion and the rationale for the choice of methodology are presented

in Chapter Four.

1.9.1. Research Paradigm

This study was undertaken using an interpretative paradigm, which allowed the researcher to
seek methods that enable him to provide in-depth understandings in the actors’ constructed
reality (Willis, Jost & Nilatanta, 2007). Cuba and Lincoln (1994, p. 106) define paradigm as "a
set of basic beliefs (or metaphysics) that deals with ultimates or first principles. ... on faith
(however well argued); there is no way to establish their ultimate truthfulness”.

Furthermore, a paradigm is a comprehensive belief system, world view, or framework that
guides research and practice in a field (Willis et al., 2007). The central endeavour in the context
of the interpretative paradigm is to understand the subjective world of human experience
(Cohen, Manion & Morrison, 2011). The interpretive paradigm aims to describe how members
of the society make sense of their world, and how they make meanings of their activities or
actions (Cohen et al., 2011; De Vos et al., 2005).



Thanh and Thanh (2015), state that there is a strong connection between interpretivist paradigm
and qualitative methodology as one is a methodological approach and one is a means to
collecting data. Furthermore, Thanh & Thanh (2015), emphasise that the researchers who use
the interpretivist paradigm and qualitative methods often seek experiences and perceptions of

individuals for their data rather than rely on numbers of statistics.

The purpose of using an interpretivist paradigm in this study was to gain a better understanding
of Grade 9 EMS teachers’ perspectives through their experiences in teaching the subject. In
other words, the paradigm drives to develop a better understanding of how Grade 9 EMS

teachers make sense of the environment or context in which they live and work.

1.9.2. Research Approach

The researcher in this study adopted a qualitative approach as the study was concerned with
understanding the experiences of Grade 9 teachers in teaching EMS. One distinguishing
characteristic of qualitative research is that the researcher attempts to understand people in
terms of their own definitions of their world (Merriam, 2002). In that regard, the researcher
does not aim to predict what participants will do, but rather understands how participants

construct their real world.

Qualitative research views participants as experts and allows for in-depth exploration of their

complex lived realities. The key concern here is to understand the phenomenon of interests
from the participants’ perspectives, not the researcher’s (Merriam, 1998). Realities are thus
treated as pure “phenomena” and the only absolute data from where to begin (Groenewald,
2004). In addition, qualitative research allows the researcher to be flexible in terms of using a
variety of methods to generate data including the use of non-conventional methods such as
creative images (Creswell, 2009; De Lange, Oliver & Wood, 2008; Prosser, 2009).

The word qualitative implies an emphasis on the qualities of entities and on processes and
meaning that are not experimentally examined or measured (if measured at all) in terms of
quantity, amount, intensity, or frequency (Denzin & Lincoln, 2000). Furthermore, according
to Denzin and Lincoln (2005) cited in Joubish (2011), qualitative research is defined as

‘multiple-methods in focus, involving an interpretative, naturalistic approach to its subject



matter’ (p. 2083). It does not just rely on statistics or numbers which are the domain of
quantitative researchers (Joubish, 2011). In contrast, quantitative studies emphasize the
measurement and analysis of casual relationships between variables, not processes (Denzin &
Lincoln, 2000). In other words, qualitative researchers study things in their natural settings,
and attempt to make sense of or interpret phenomena in terms of the meaning that people bring
to them (Joubish, 2011).

Denzin, Lincoln and Merriam (2011), argue that the advantage of using qualitative methods is
not only to generate rich, detailed data that leave the participants’ perspectives intact but also
provides multiple contexts for understanding the phenomenon under study. To understand
how specific strengths of using qualitative methods to study social science research problems
is the ability to: Obtain a more realistic view of the lived world that cannot be understood or
experienced in numerical data and statistical analysis; Provide the researcher with the
perspective of the participants of the study through immersion in a culture or situation and as
a result of direct interaction with them; Allow the researcher to describe existing phenomena
and current situations; Develop flexible ways to perform data collection, subsequent analysis
and interpretation of collected information; Yield results that can be helpful in pioneering new
ways of understanding; Provide a holistic view of the phenomena under investigation and
finally interact with the research subjects in their own language and on their own terms and to
create a descriptive capability based on primary and unstructured data.

Along with the advantages, there are a variety of disadvantages in the use of qualitative
methods. Denzin, Lincoln & Merriam (2011) have identified some specific limitations
associated with using qualitative methods to study research problems in the social sciences
including: Drifting away from the original objectives of the research in response to the
changing nature of the context; Arriving at different conclusions based on the same
information depending on the personal characteristics of the researcher; An inability to
investigate causality between different research phenomena; difficulty in explaining the
difference between the quality and quantity of information from different respondents and
arriving at different, non-consistent conclusions. It requires a high level of experience from the
researcher to obtain the targeted information from the respondent and may lack consistency
and reliability because the researcher can employ different probing techniques and the
respondent can choose to tell some stories and ignore others and finally, generation of a

significant amount of data that cannot be randomised into manageable parts of analysis.
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Qualitative research is also used to gain insights into people’s attitudes, behaviours, values,
systems, concerns, motivations, aspirations, cultures or lifestyles. According to Joubish (2011),
qualitative approaches to research are based on the ‘world news’ which are holistic and have
the social contexts within which they follow beliefs. There is not a single reality that is based
upon perceptions that is different from each person and changes overtime; including what we

know has meanings only within a given situation.

However, qualitative research allows the researcher to be flexible in terms of using a variety of
methods to generate data including the use of non-conventional methods such as creative
images. It helps the researcher to gain an understanding of the Grade 9 EMS teachers’
experiences at work. The goal here was to understand the teaching/learning phenomenon from
the point of view of these teachers (participants) in relation to the selected township schools.
Qualitative researchers pay attention to the socially constructed nature of reality, the intimate
relationship between the researcher and what is studied, and the situational constraints that

shape inquiry.

To address the research questions, the study adopted a case study as a research strategy. A case
study is an in- depth examination of a particular example of a phenomenon. Moreover, case
study provides both the researcher and reader of research report a unique example of real people
in a real situation (Denzin & Lincoln, 2011). A case study approach provides a detailed
description of the situations in the research study involving people, events, and how their
interaction with their environment is shaped (Cohen et al. 2011). In this study a case study was
used as a strategy because | intended to explore in-depth views of Grade 9 EMS teachers

regarding practical work in a real- life situation.

1.9.3. Sampling

Along with the purposive sampling method, | used convenience technique in order to find a
group of individual Grade 9 EMS teachers who can participate in the study (Wallen & Fraenkel,
1991). Both purposive and convenience sampling methods were relevant for the study. The
sample size consisted of EMS teachers who were teaching in Grade 9 classes. The choice of
the three secondary schools was influenced by my teaching experiences as a qualified EMS

teacher, and the contiguity of these schools to my work place.
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1.9.3.1.A purposive sampling

Purposive sampling was used to select participants which is also called judgement sampling
and is also described as a deliberate choice of an informant due to the qualities the informant
possesses (Togo, 2007). Purposive sampling signifies that the researcher sees sampling as a
series of strategies about whom, where and how to do his/her research (Palys, 2008). Black
(1999) describes a purposive sampling method as hand-picked subjects based on specific
characteristics. This means that the researcher does not simply study whoever is available but
uses judgement for a specific purpose (Allen & Fraenkel, 1991). Hence, the researcher actively
selected the most productive sample to answer the research questions (Wallen & Fraenkel,
1991; Mardhall, 1996).

The general principle, however, remains, to this of the person, place or situation that has
potential for generating rich data (Palys, 2008). The appropriate groups of this study are the
Grade 9 EMS teachers in Umlazi District schools because of their expertise of teaching this
particular subject, as the researcher is constantly searching for knowledge and quality
information to contribute to a better understanding of information in relationship with the
defined theoretical framework as well as the best ways to meet the research objectives.
However, the individual Grade 9 EMS teachers who have expertise are most likely able to
advance the researcher’s interests and provide rich data in response to the research questions

(Palys, 2008).

Purposive sampling was used to select the school at which the research was to be conducted.
According to Cohen et al. (2011: 156), in the purposive sampling “researchers hand-pick the
cases to be included in the sample on the basis of their judgement of their possession of the
particular characteristics being sought”. The following criteria were used to select the
participants: Grade 9 EMS teacher; gender, teaching in Umlazi District, conversant in English;
voluntary participation; informed consent to audio/video taped interviews; complete collage

exercise and make presentation.

1.9.3.2. Convenience sampling

Convenience sampling or as it is sometimes called accidental or opportunity sampling, involves
choosing the nearest individuals to serve as respondents and continuing that process until the
required sampling size has been obtained and who happen to be available and accessible at the

time (Cohen et al., 2011). Marshall (1996), asserts that although the convenience may result in
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poor data and lacks intellectual credibility, it is the least costly to the researcher in terms of
time, effort and money; and it is more thoughtful in terms of the selection of a sample that is

usually justified.

1.9.4. Data generation methods

Data was generated from six interviews (i.e two sessions per school) using both textual and
visual techniques and thereafter analysed following detailed thematic analysis and descriptive

analysis technique as advocated by Tesch (1990).

1.9.5. Data analysis

Generating codes from data was used resulting in the development of meaningful themes
without explicitly generating theory (Tesch, 1990). However, analytical frameworks such as
thematic networks and the framework approach appear to have a greater emphasis (Smith,
Joanna & Firth, Jill, 2011). The data includes transcripts of talks and texts from different
collage presentations and interpretations done by the participants, since all data collection
devices, audiotapes and transcripts were narrowed by the researcher. The researcher employed
a thematic analysis technique using the thematic network tool for qualitative research as
outlined by Attride-Stirling (2001). Thematic analysis is relevant to my study as it is qualitative
in nature. Interviews were transcribed and interview transcripts, observation and collage
presentation were assessed to establish recurring codes and themes. A process of open coding

was initially used followed by gathering of specific themes.

1.10. DELIMITATION OF THE STUDY

The study was restricted to three schools in a particular geographical area within the Mayville
EMS Cluster, located in the Umlazi District. It was also restricted to Grade 9 EMS teachers in
the selected schools in Ethusini and Umkhumbane circuits, and the results of the study may