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ABSTRACT

The aim of the study was to gain an understanding of the factors that affect

motivation of adolescent learners in the classroom. The pilot and main research

study was conducted with 42 adolescent learners in Grades 8 to 12 at Sunflower

Secondary School1 in Durban. The theoretical frameworks that underpinned this

study were the ecosystemic perspective I the systems theory and the humanistic

theory. These frameworks guided my focus on the interactions that learners,

peers, and educators and the whole system of education have with each other

as well as on the role they play in motivating each other.

The study used a qualitative research methodology. This approach allowed

the researcher to interview the participants of Sunflower Secondary to ascertain

rich data as to what factors motivate adolescent learners in the classroom. A

semi structured interview schedule was used.

The interviews were tape recorded, transcribed and analysed. Central themes

emerged, revealing that educators and peers motivated adolescent learners to

learn in the classroom. A list of guidelines was also developed to assist

educators in motivating adolescent learners to learn in the classroom.

1. Sunflower is pseudonym.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

I am an educator at a secondary school and, for some time now, I have been

concerned about learners' low levels of motivation. As a result, I have

wondered what it is that I can do to enhance their motivation in my classes.

This dissertation reports a study in which I sought to understand factors that

influence learner motivation. Chapter One introduces this research study

which took place at this school, discusses the background and purpose of the

study, provides its theoretical location, followed by the research methodology,

ethical considerations as well as its limitations. In the last section, the

structure of the dissertation is presented.

1.2 Background and purpose of the study

I have been teaching at Sunflower Secondary School for the past seven years

and over these years, I have noticed that learners who lack motivation to do

their work have increased in number. In the same way, my concern about

issues of motivation has grown. As an educator, I get concerned when

learners lack motivation as it impacts negatively on their work and mine, too.

For example, I get concerned when a learner is reluctant to complete tasks in

the classroom or when a capable learner is made to repeat a grade because

they have not satisfactorily met the requirements for promotion. The

behaviour displayed by such learners in the classroom includes boredom,

disruptiveness, or non participation during lessons. Sometimes these
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learners abscond while lessons are being conducted. What is worse is when

they, during class time, play on their cell phones, sending messages,

engaged in games or when they play cards during class lessons.

My observations have been that very few of these learners are able to work

independently and that they seldom attempt to do homework activities. My

concern stems from perceptions that learners who do not believe that they

can do well and who are not motivated to apply any effort in their studies are

quick to give up when they experience problems (Muthukrishna, 1998). It

also stems from the fact that this seems to be a widespread problem as many

educators I know complain about the lack of motivation on learners' part.

Widespread as this problem seems to be, nothing seems to be done about it

at school or even departmental level.

." It is this concern that has led me to do an in-depth study on the motivation of

adolescent learners. The primary purpose of the research was to identify

factors that could enhance the motivation of adolescent learners in the

classroom. The secondary purpose was to develop guidelines that educators

can use to enhance learner motivation in the classroom. In Chapter Two, I

explore related literature to see if any factors have been identified as

promoting learner motivation.
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1.3 Theoretical location

This study falls within the discipline of Educational Psychology, focusing on

adolescent learners in the classroom and the issues affecting their motivation

to learn. Educational Psychology is concerned with the practice of education,

particularly the teaching-learning process, the learning context, the learner

and the teacher (Good and Brophy, 1994: 27). Within the discipline of

Educational Psychology, I selected to use the ecosystemic perspective

(Donald, Lazarus and Lolwana, 2002: 44), the systems theory (ibid) and the

humanistic theory (Eggen and Kauchak, 1997:348) as the theoretical

frameworks to underpin this study.

The ecosystemic approach highlights the dynamic, interdependent

relationships of individuals and groups within different social environments

(Donald, Lazarus, and Lolwana, 2002: 45). In this study, this framework will

be used to understand this interdependence and how it can be used to create

an environment where learners feel supported and are motivated to learn.

When using the ecosystemic perspective, learners cannot be seen in isolation

from the context in which teaching and learning takes place. Instead, their

actions or behaviour in the classroom need to be understood within the

contexts of important role players for example, their parents, peers,

educators, grandparents and community leaders as well as other people who

have an influence on their lives. However, for the purpose of this study, only

the influence of peers and educators was looked into as these are the people

who inhabit the classroom context of learning.
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Located within the ecosystemic perspective is the systems theory (Donald,

Lazarus and Lolwana (1997: 36) which focuses on different levels and

groupings of the social context as "systems" where the functioning of the

whole is dependent on the interaction between all parts. In this theory,

classes are seen as sub-systems of the school system in the same way as

educators and learners. Within this theory, one needs to look at all these

parts to understand how learning is influenced or .not influenced by

relationships or interactions taking place within the classroom. This theory

will be used as a lens to understand the dynamics of classroom interactions

between teachers, learners and their peers as sub-systems of the school

system, and how these can be used to improve learner motivation.

Donald, Lazarus and Lolwana (1997: 37) further explain that in terms of

systems thinking, there are no linear cause and effect relationships. A

fundamental principle of thinking in terms of systems is that cause and effect

relationships are not seen as taking place in one direction only. An example

described by these authors is the way we blame one another in our

relationships. Blaming is one-directional thinking because we see the other

person as the cause of our own discomfort and frustration (ibid). This is

relevant to this study, as learners tend to blame the educator and/or their

peers if they fail to produce good results.

Lastly, the humanistic theory was used. This theory focuses on the learner as

a whole person and examines the relationships among physical, emotional,

intellectual and aesthetic needs (Ellioltt, Kratochwill, Littlefield, Cook & Tavers
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(2000: 4). The lower level, more basic needs must be fulfilled in order for the

individual to be able to move on to address the higher level needs. That is

why a positive classroom climate and caring learner educator relationship are

seen as extremely important to the development of student motivation (Huitt,

2003: 8).

Using these three theories, I argue that unless teachers understand those

factors that positively influence adolescent learners' learning in the

classroom, they cannot create learning environments that enhance the

learning of all learners. These theories are discussed in more detail in

Chapter Three.

1.4 Research questions

The study attempted to answer these research questions:

1. What motivates adolescent learners to learn in the classroom?

2. What can educators do to motivate adolescent learners in the classroom?

1.5 Research design and methodology

A qualitative methodology was used to understand factors that affect the

motivation of adolescent learners. According to Hull (1997:14) the purpose

of qualitative research is to understand human experience with the intention

to reveal both the processes by which people construct meaning about their

worlds and to report what these meanings are. In this study, it was possible

to establish the extent to which the participants get motivated by the educator

and peers in the classroom. The qualitative paradigm was found to be suited
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to the purpose of this study as it allowed me to probe the influence of peers

and educators in motivating adolescents in the classroom.

A case study design was selected for this investigation. A case study,

according to Cohen and Manion (2000: 181) provides a unique example of

real people in real situations. Contexts are unique and dynamic; therefore,

case studies investigate and report the complex dynamic and unfolding

interactions of events, human relationships and other factors in a unique

instance (ibid). In this research study, focus was on the classroom as a

natural setting.

1.6 Sampling and research methods

The sample was taken from Sunflower Secondary because of its accessibility

since it is where the researcher is employed as an educator and because it is

where the problem of poor motivation has been observed. Purposeful

sampling (Patton, 2002: 46) was applied. Patton maintains that the logic and

power of purposeful sampling is derived from the emphasis of seeking to gain

an in-depth understanding of the cases for study, for example of people,

communities and organizations because they lead to selecting information

rich cases for in-dept study (ibid). Further, he emphasizes that information

rich-cases are those from which one can learn a great deal about issues of

central importance to the purpose of the research (ibid).

To get information rich cases, I selected 16 learners from Grades 8 to 12 in

the pilot study and 26 learners from the same grades in the main research
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study. The learners were of different academic abilities, some of them being

high achievers, others average and below average in scholastic achievement.

I obtained the school's schedule of results of the last examination that was

compiled by the educators of the school. This schedule of results guided me

in selecting participants for both the pilot and main studies.

The pilot study was useful in highlighting how the main study can be

sharpened. For example, it pointed the need to obtain an equal number of

learners of different academic abilities and including more semi structured

questions to assist in the main study. In the main study, data was gathered

using semi-structured individual interviews (Appendix D) held at Sunflower

Secondary School. All interviews were audio taped with individual learners'

consent. Data was transcribed and a descriptive analysis technique

(Creswell, 2003: 18) was used. More details of the methodology and research

process are provided in Chapter Four.

1.7 Ethical considerations

Several ethical requirements had to be satisfied during the course of the

study, the main being access, ethical clearance, confidentiality and informed

consent.

Access: Permission to conduct the study was sought from the principal of

Sunflower Secondary School as well as from the School Governing Body.

Once they understood the purpose of my research study, they were willing to

allow me to use learners as informants, (Appendices B and C).
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Informed consent: Once school management granted permission, I verbally

approached learners that I thought would provide me with information rich

cases to participate in my study. Once they fully understood what was

involved and expressed willingness to take part, I wrote to their parents

explaining what I wanted to investigate and to ask for permission to involve

their children for this purpose (Appendix C). All 42 parents signed and

returned the letters.

Anonymity and confidentiality: In all my correspondence with the school,

parents and participants, I assured them that their identities would be

protected and that whatever interactions we have regarding the research

project, it would remain confidential and would not be used for any other

purpose except for research.

Ethical clearance: A requirement of the University's Research Office is that

all researchers dealing with human subjects need to acquire ethical clearance

from the university's Research Committee. This requirement was met and

clearance certificate number HSS/05096 was obtained (Appendix F).

1.8 Limitations of the study

One of the limitations of the study is that the researcher is also an educator at

this school; therefore, there is a possibility that the learners may not have

divulged all the details of their interactions with their educators and peers in

and outside of the classrooms. Although many of the participants were eager

and spoke candidly, I am aware that adolescents are sometimes secretive

8

Informed consent: Once school management granted permission, I verbally 

approached learners that I thought would provide me with information rich 

cases to participate in my study. Once they fully understood what was 

involved and expressed willingness to take part, I wrote to their parents 

explaining what I wanted to investigate and to ask for permission to involve 

their children for this purpose (Appendix C). All 42 parents signed and 

returned the letters. 

Anonymity and confidentiality: In all my correspondence with the school, 

parents and participants, I assured them that their identities would be 

protected and that whatever interactions we have regarding the research 

project, it would remain confidential and would not be used for any other 

purpose except for research. 

Ethical clearance: A requirement of the University's Research Office is that 

all researchers dealing with human subjects need to acquire ethical clearance 

from the university's Research Committee. This requirement was met and 

clearance certificate number HSS/05096 was obtained (Appendix F). 

1.8 Limitations of the study 

One of the limitations of the study is that the researcher is also an educator at 

this school; therefore, there is a possibility that the may not 

divulged all the details of their interactions with their educators and peers in 

and outside of the classrooms. Although many of the participants were eager 

and spoke candidly, I am aware that adolescents are sometimes secretive 

8 



about personal matters. In addition, these learners may have mentioned

things that they thought the researcher wanted to hear. Another limitation is

that the samples were not selected as friendship groups, which would have

allowed the researcher to compare and verify claims made by peers.

1.9 Structure of dissertation report

There are six chapters altogether in this dissertation.

In Chapter One, I have introduced the study and given a brief overview

thereof. In addition, its purpose, theoretical frameworks used and the

research process are some of the aspects of the study provided. I have also

listed what I anticipate to be limitations of the study.

Chapter Two is the review of literature on motivation. Focus is on intrinsic

and extrinsic motivation as well as the role of the educators and peers in the

classroom. In this chapter, I explore what has been done around motivation

and I analyse it with the hope to identify contradictions, omissions and

overlaps.

Chapter Three tables the theoretical frameworks underpinning this study,

namely, the ecosystemic perspective, the systems theory and the humanistic

theory. These were used to understand factors affecting the motivation of

adolescent learners within the learning context. These frameworks are also

later used to guide the data collection and analysis processes.
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In Chapter Four, I present a detailed account of how the research process

unfolded. The research is based on a case study of selected learners at

Sunflower Secondary School. A qualitative research design and methodology

were used and data collection methods included document analysis and

semi-structured interviews.

Chapter Five tables the results of the research and a discussion thereof is

provided.

In the last chapter, Chapter Six, a summary and conclusion of the study is

presented. In addition, this chapter also provides guidelines for the educator

on the factors that improve motivation among adolescent learners in the

classroom. The limitations of the study are pointed out and recommendations

for further research are provided.
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CHAPTER TWO

LITERATURE REVIEW

Goals are important as they force us to look carefully at life and to decide what
is important to us. They motivate us and keep us focused so we don't follow
other pathways impulsively. By identifYing our goals, our dreams take on a
more realistic and attainable form (Le Roux & De Klerk, 2001: 130)

2.1 Introduction

In this chapter I review relevant literature on learner motivation in the

classroom. The primary purpose of reviewing this literature is to explore what

has been done in this area and to get a better understanding of the selected

topic. The secondary purpose is to formulate guidelines that educators can

use to improve levels of learner motivation in their classes. Special reference

will be made to studies that interrogate the numerous factors that generally

impact on young people's motivation to learn. In reviewing literature, I

became aware of the paucity of South African studies on the subject of

learner motivation, as a result, most of the studies cited herein are from

international contexts.

2.2 What is motivation? A definition

Various researchers provide numerous definitions of motivation and the

general consensus is that motivation directs a person towards a specific goal

(Le Roux and De Klerk: 2001). They argue that when a person has a great

desire to realize a certain goal, their motivation level increases and so does

their energy level. On the other hand, Charles and Sentec (1995: 72) explore

the word "motive" and conclude that it comes from the Latin root meaning to
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'move' (movere), and is defined as an emotion, desire or physiological need

that incites a person to do something. Motivation could also be seen as the

force that energizes and directs the behaviour of each individual (Bany and

Johnson, 1975: 189) whilst others view it as representing forces that act on or

within a person causing the person to behave in a specific, goal directed

manner (Hellriegel, Slocum and Woodman, 2001: 130).

Donald, Lazarus and Lolwana (1997) argue that one is motivated when slhe

has the interest and the will to achieve. Gross (2003) adds that in studying

motivation, one has to take into account all those pushes and prods,

biological, social and psychological that defeat our laziness and move us

either eagerly or reluctantly to action. A common social push, for example, is

to conform to peer culture which often manifests as a desire to be accepted

by peers. This peer influence may cause a learner to view scholastic

achievement as something either worth or not worth striving for, depending on

the attitude of one's peers.

What all these definitions highlight is that motivation is instrumental in

activating and directing behaviour towards achieving a certain purpose or goal

in life, and that it is an internal state which influences and encourages positive

behaviour. By taking cognizance of these points, one realizes the importance

of motivation in the classroom as it seems necessary to direct learners'

behaviour for them to achieve and obtain their goals in life. It also seems

pertinent for effective teaching and learning to take place, hence this

dissertation's focus on what motivates adolescent learners to learn in the
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classroom and on what can educators do to enhance adolescent learners'

motivation to learn in the classroom.

2.3 Sources of motivation and de-motivation

According to Le Roux and De Klerk (2001:136), there are several sources of

motivation, the individual being the most powerful resource. A person who is

unable to motivate him/herself is viewed as someone who is not proactive

but who only reacts to circumstances (ibid). They add that family and friends

can also be sources of motivation provided they are 'trustworthy, available,

and ... motivated' (ibid: 136). A study of suburban, middle class dropouts with

previous academic success identified lack of encouragement and low

expectations of important adults as having contributed to the de-motivation

and subsequent dropping out of the studied group (Collins, 2003). In

addition, irrelevance of classroom activities, inequitable treatment and

negative relations with peers were also cited as some of the factors that can

de-motivate learners (ibid). In another study, Ntombela (2003) cited the

inflexibility of the curriculum as a potential de-motivator for adolescent

learners. This finding endorses Collins'(2003) assertion that irrelevant

classroom activities do not motivate learners.

These are important factors to take note of as they highlight the important role

played by significant adults (in this case, educators) in learners' lives whilst

also pointing out that the company learners keep determines their level of

motivation. If, for example, a learner hangs around peers that are

unmotivated and bunk school, chances are that the learner will not be
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motivated and will be likely to bunk school too. In other words, whilst there is

a lot that educators and parents can do to keep adolescent learners

motivated, learners also have a huge responsibility to motivate themselves

and to seek for inspirational mentors (Le Roux and De Klerk, 2001).

In addition, the source of learner motivation can either be extrinsic or intrinsic.

Hunt (2001: 2) explains that extrinsic motivation refers to motivation that

comes from outside the person and intrinsic motivation as motivation that

stems from within a person. Ellioltt et al (2000:2) provide examples of

extrinsic sources of motivation such as praise, awards, prizes and grades.

These extrinsic sources cited above are used to motivate and improve

student performance in order to receive a reward like passing a test or to

avoid a penalty like failing a grade (Lile: 2002:1). On the other hand, a

teacher trying to adapt the subject and the classroom setting to appeal to a

learner relies on intrinsic motivation (Child: 2004:76). An example of intrinsic

motivation is the student who goes to class because s/he is interested and

finds it satisfying to learn more about a certain subject.

A common question that many learners often ask when a piece of work is

given to them is, "Is this work for marks?" In explaining the reason behind

learners' enquiry about mark scheme prior to doing activities, Muller and

Louw (2004:170) highlight that extrinsically motivated behaviors are

undertaken to attain an end state that is separate from the actual behaviour.

The activity motive is determined by some external contingency such as good

marks or the avoidance of negative consequences. Kohn (1993) points out

14

motivated and will likely to bunk school too. In other words, whilst there is 

a lot that educators and parents can do to keep adolescent 

motivated, learners also have a huge responsibility to motivate themselves 

and to for inspirational mentors (Le Roux and De Klerk, 2001). 

In addition, the source of learner motivation can either be extrinsic or intrinsic. 

Hunt (2001: 2) explains that extrinsic motivation refers to motivation that 

comes from outside the person and intrinsic motivation as motivation that 

stems from within a person. Ellioltt et al (2000:2) provide examples of 

extrinsic sources of motivation such as praise, awards, prizes and grades. 

extrinsic sources cited above are used to motivate and improve 

student performance in to a reward like passing a test or to 

avoid a penalty like failing a grade (Lile: 2002:1). On the other hand, a 

teacher trying to adapt the subject and the classroom setting to appeal to a 

learner relies on intrinsic motivation (Child: 2004:76). An example of intrinsic 

motivation is the student who goes to class because s/he is interested and 

finds it satisfying to learn more about a certain subject. 

A common question that many learners often ask when a piece of work 

given to them is, "Is this work for marks?" In explaining the reason behind 

learners' enquiry about mark scheme prior to doing activities, Muller and 

Louw (2004:170) highlight that extrinsically motivated behaviors are 

undertaken to attain an end state that is separate from the actual behaviour. 

The activity motive is determined by some external contingency such as good 

marks or the avoidance of negative consequences. Kohn (1993) points out 

14 



by using extrinsic rewards to motivate learners, the intrinsic value is

undermined by a task contingent reward. A task contingent reward relates to

learning that occurs from an end into a means. The learner begins to

complete similar tasks for the external reward and the source of motivation

shifts from intrinsic to extrinsic. It is in this vein that Chance (1992) cautions

teachers not to bribe children with extrinsic rewards such as obtaining extra

marks as this conveys the message that the activity is very important if one

has to be coerced into doing it, implying that the activity is not exciting on its

own. The learners that are intrinsically motivated will, on the other hand,

complete the exercise to the best of their ability because s/he wants to learn

(Lile, 2002: 1).

Child (2004: 76) adds that the inherent interest in some aspects of school

work is sufficient to arouse the children for these external stimuli promote

learning and increase the learners' curiosity which encourages them to learn

further.

With regards to intrinsic motivation, Bantjies (2005: 1) highlights that intrinsic

motivation is dependent on factors like biological, cognitive, affective,

conative and spiritual factors. Biological sources outlined by Huitt (2001: 4)

refer to decreasing hunger, thirst, touch, smell, etc. and to maintain

homeostasis, balance. These factors can affect learning in the classroom as

Gross (2003: 119) illustrates that if you are trying to learn while your stomach

is trying to tell you its lunchtime; you probably won't absorb much of what you

are reading. Cognitive factors involve developing meaning or understanding

15

by using extrinsic rewards to motivate learners, the intrinsic value is 

undermined by a task contingent reward. A task contingent reward to 

learning that occurs from an end into a means. The learner begins to 

complete similar tasks for the external reward and the source of motivation 

shifts from intrinsic to extrinsic. It is in this vein that Chance (1992) cautions 

teachers not to bribe children with extrinsic rewards such as obtaining extra 

marks as this conveys the message that the activity is very important if one 

has to be coerced into doing it, implying that the activity is not exciting on its 

own. The learners that are intrinsically motivated will, on the other hand, 

complete the exercise to the best of their ability because slhe wants to learn 

(Lile, 2002: 1). 

Child (2004: 76) adds that the inherent interest in some aspects of school 

work sufficient to arouse children for these QVT,Ol"n'!:>l stimuli promote 

learning and increase the learners' curiosity which encourages them to learn 

further. 

With regards to intrinsic motivation. Bantjies (2005: 1) highlights that intrinsic 

motivation is dependent on factors like biological, cognitive, affective, 

conative and spiritual factors. Biological sources outlined by Huitt (2001: 4) 

to decreasing hunger, thirst, touch, smell, and to maintain 

homeostasis, balance. These factors can affect learning in the classroom as 

Gross (2003: 119) illustrates that if you are trying to learn while your stomach 

is trying to tell you its lunchtime; you probably won't absorb much of what you 

are reading. Cognitive factors involve developing meaning or understanding 

15 



and maintaining attention to somet ing interesting or threatening (Bantjies,

2005). Affective factors maintain igh levels of optimism and enthusiasm;

conative means to take control of one's life and spiritual factors refer to

understanding the purpose of one's I fe (ibid).

The interplay of all these factors eads Bany and Johnson (1975: 183) to

caution that motivation is a omplex problem in the classroom:

Understanding motivation requires grasp of the concept of motivation, what

it is and how it relates to some a pects of an individual's behaviour in the

learning situation. As teachers, it is important that we are aware of these

factors and how they influence lear ers' behaviour in the classroom.

In another study, Condry and Ch mbers (1978) found that when students

were confronted with complex i ellectual tasks, those with an intrinsic

motivation used logical information gathering and decision making strategies

than students who were extrinsic Iy oriented. Lepper (1988: 2) adds that

students who are intrinsically m tivated tend to prefer tasks that are

moderately challenging, whereas xtrinsically oriented students prefer tasks

that are low in area of difficulties. Extrinsically oriented students are inclined

to put forth minimal amount of e rt necessary to get the maximal reward.

As a result, educators need to find ways to keep them motivated and ensure

that there are constant activities a ilable. The activities that educators could

use in the classroom are discus ed in the next paragraphs, together with

Curriculum 2005.
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Curriculum 2005 refers to an out I omes-based system of education that

incorporates fun activities and emp1asizes the use of exercises that promote

group work and independent thinki g. Such a curriculum is currently being

implemented at schools from grade to grade 10. I am making reference to

Curriculum 2005 as this curriculum as implications for educators' practice in

the classroom. Within this curricul m, the educator is no longer seen as a

dictator but rather as a facilitator i the learning process as emphasis is on

assisting learners to satisfy their .wn curiosity and to promote their own

learning (Lile 2002: 2).

The Department of Education and Training has, since adopting Curriculum

2005, embarked on a massive driv to retrain educators so that they can be

fully fledged to facilitate learning i the classroom. Workshops for further

education and training were arran d for educators in the year 2005. I also

attended one of the training works ops arranged for educators and there was

a great emphasis on promoting th autonomy of learners in the classroom.

This makes it even more necess ry that educators understand factors that

enhance learner motivation to i prove the quality of learning in their

classrooms.

From reviewing the above studies on extrinsic and intrinsic motivation, I can

safely conclude that educators nerd to have a full understanding of extrinsic

and intrinsic factors that motiv te learners as this will assist them in

motivating learners further in a c11ssroom. In addition, I think it is important

that extrinsically motivated lear ers be encouraged to develop intrinsic
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motivation in the classroom as Lile 2002: 1) emphasizes that an intrinsically

motivated student is the goal of all motivational development. This means

that intrinsic motivation can be devrloped and reinforced in the classroom.

Intrinsic motivation is improved in th classroom by teachers providing proper

instruction to the learners, using ac ievable and relevant material. A caring

teacher improves the intrinsic mot vation of students whilst his/er positive

energy provides a successfullearni g atmosphere (Lile, 2002: 2).

2.4 Motivation in the classro m

It is important that educators unde stand sources of motivation for different

learners so that they can plan and tructure classroom activities accordingly.

Keeping learner motivation high is essential in any classroom as it charges

them to achieve great heights scho astically. Failure to keep them motivated

results in a great deal of bored(l)m in the classroom. For example, at

Sunflower Secondary it is commo to see bored and unmotivated learners

play games on their cell phones d ring class time, disturbing both educators

and other learners. Unfortunately, such behaviour does not lead to learning

and has the potential to discourage other learners.

It is clear that motivation is critical ~ learning. This is reiterated by Lile (2002:

4) who asserts that motivation is rhe key to all learning, arguing that when

learners are motivated, they can chieve much more. Therefore educators

need to do a lot more to improv their students' motivation and the effort

involved is an essential part of th teaching profession. It is in this light that

Dornyei and Otto (1998a: 1) sugg st that since motivation is so central to all

18

motivation in the classroom as Lile 2002: 1) emphasizes that an intrinsically 

motivated student is the goal of all motivational development. This means 

that intrinsic motivation can be devr loped and reinforced in the classroom. 

Intrinsic motivation is improved in thr classroom by teachers providing proper 

instruction to the learners, using acr evable and relevant material. A caring 

teacher improves the intrinsic mot vation of students whilst his/er positive 

energy provides a successfullearni g atmosphere (Lile, 2002: 2). 

2.4 Motivation in the classro m 

It is important that educators unde stand sources of motivation for different 

learners so that they can plan and tructure classroom activities accordingly. 

Keeping learner motivation high is essential in any classroom as it charges 

them to achieve great heights scho astically. Failure to keep them motivated 

results in a great deal of bored(l)m in the classroom. For example, at 

Sunflower Secondary it is commor' to see bored and unmotivated learners 

play games on their cell phones d ring class time, disturbing both educators 

and other learners. Unfortunately, such behaviour does not lead to learning 

and has the potential to discourage other learners. 

It is clear that motivation is critical learning. This is reiterated by Lile (2002: 

4) who asserts that motivation is he key to all learning, arguing that when 

learners are motivated, they can chieve much more. Therefore educators 

need to do a lot more to improv their students' motivation and the effort 

involved is an essential part of th teaching profession. It is in this light that 

Oornyei and Otto (1998a: 1) sugg st that since motivation is so central to all 

18 



classroom activities, it must be cont"dered as a bigger process that involves

individual learners, the school env ronment, the class group, the working

atmosphere as well as the educator ho directs the situation. In other words,

to understand learners and what nfluences them, we cannot view them

outside of the environment in which learning takes place.

A study conducted by Jones and Jo es (1990), as cited by Charles & Sentec

(1995) presented an overview of Iotivation in the classroom. The study

presented an overview of what moti ates learners of all age groups to learn in

the classroom. They concluded that learners become actively involved in

lessons where they expect to succe d, successful completion of the task is

valued and they find the climate of relationships acceptable. In this study

the educators and peers played a ry major role in motivating other learners

in the classroom. The following faclors were suggested to keep learners of all

age levels motivated and involved ih the classroom: seeing learning modeled

by adults as excitin9 and rewarditg; the information learnt relating to their

own lives; and contact with their ~eers being positive (Charles and Sentec,

1995: 75).

A synthesis of research on classrim motivation was also offered by Brophy

(1987: 205) who presented a nuniber of suggestions for educators to adapt

lessons to learners' interests. So e of these suggestions included novelty

and variety, active responses by th educator had to be provided, fantasy and

simulation were to be included. In addition, the educator's enthusiasm had to

be increased. Consolidating the i eas of Brophy, (1987) and Jones & Jones
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1995: 75). 

A synthesis of research on classr, m motivation was also offered by Brophy 

(1987: 205) who presented a nuniber of suggestions for educators to adapt 
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be increased. Consolidating the i eas of Brophy, (1987) and Jones & Jones 
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(1990) as cited in Charles an Sentec (1995: 75), the following

generalizations were warranted amd offered practical advise concerning

learner motivation:

• Learners like to work with ot ers at ideas, activities and objects that

they find novel, intriguing and related perceived life concerns.

• Learners seek out people and conditions that help meet needs

important in their lives. Stu ents try their best to avoid cooperating

with people and conditions th t they find unpleasant.

• Learners engage in tasks tha are unpleasant in order to please people

they see as important.

The above study certifies that educ tors play a very important role in the lives

of learners. In addition to educatrs, peers also have an essential part to

play in classroom interactions, ther fore learning and teaching becomes more

effective in classrooms where bot educators and learners work together.

The findings of this dissertation h d established the same, namely, that the

educator plays a very important rol in the lives of the learner.

An important point to keep in mind is highlighted by Whalen and

Csikszentmihalyi (1991) who sug ested that it is better to motivate learners

through what they enjoy and resp I nd to positively in the classroom. In that

way the learners will be encourage to learn and will be motivated. As

already indicated earlier under sources of motivation, many students

perceive a lack of connection betw en classroom content and their lives as

the main cause of alienation fro school (Ellioltt et ai, 2000:4). In such

20

(1990) as cited in Charles an, Sentec (1995: 75), the following 

generalizations were warranted amd offered practical advise concerning 

learner motivation: 

• Learners like to work with ot ers at ideas, activities and objects that 

they find novel, intriguing and related perceived life concerns. 

• Learners seek out people and conditions that help meet needs 

important in their lives. Stu ents try their best to avoid cooperating 

with people and conditions th t they find unpleasant. 

• Learners engage in tasks tha are unpleasant in order to please people 

they see as important. 

The above study certifies that educ tors play a very important role in the lives 

of learners. In addition to educatr s, peers also have an essential part to 

play in classroom interactions, therr ore learning and teaching becomes more 

effective in classrooms where bOr educators and learners work together. 

The findings of this dissertation had established the same, namely, that the 

educator plays a very important rol in the lives of the learner. 

An important point to keep in mind is highlighted by Whalen and 

Csikszentmihalyi (1991) who sug ested that it is better to motivate learners 

through what they enjoy and resp I nd to positively in the classroom. In that 

way the learners will be encourag to learn and will be motivated. As 

already indicated earlier under sources of motivation, many students 

perceive a lack of connection betwr en classroom content and their lives as 

the main cause of alienation fro school (Ellioltt et aI, 2000:4). In such 

20 



instances, learners tend to be unin olved in classes as their educators are

often distant and inflexible. The stldY concluded that in classrooms where

educators successfully with learne
l
s, they created learning environments

where students are enthusiastic; ducator are supportive and have high

expectations for student achievement ibid). The above study is relevant to

this dissertation as it emphasizes t e role that the educator can play in the

classroom.

Literature revealed that there are dill erences between learner experiences as

they progress up the education ladder. Several researchers reported that as

children move from primary to seCbndary school, they more often than not

find themselves in classroom envi onments that are more competitive than

what they were used to in primary s hool (Harter, 1996; Midgley, Anderman &

Hicks, 1995, Ruble 1983 as cited in Lam, Vim, Law & Cheung, 2004). While

some educators argue that compltition plays a vital role in creating work

oriented norms and thus improving achievement by enhancing the motivation

of learners more educators seem 0 view competitive classrooms as having

less favorable effects on learning nd motivation, especially among less able

students (Glasser, 1969). Eccles nd Midgley (1989) explain the increase of

competitiveness in the classroom jnvironment in the transition to secondary

school as associated with negativr change in motivational orientation and a

decline in academic performance for some children.

A study by Ellioltt et al (2000: 7) hi hlighted the general fear of success in the

classroom during adolescence as well as the fear in specific areas that can
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affect student performance. In th case of mathematics and science, for

example, many girls in the United Stres are reported to fear being successful

because they see success in these fe1ds as a male thing. This is said to be

so strong a perception that girls beg'n to fall behind boys in mathematics and

science during the middle school y ars and they never catch up. This trend

points to the need for parents and ommunities to work closely with schools

as well as educators in challenging tereotypes and to be actively supportive

of their students' learning.

The above studies reflect the imp01ance of motivation in the classroom. It is

of utmost importance that educator, have an understanding of motivation in

the classroom in order to motivate I arners.

2.5 The role of educators

From the studies highlighted above, it is evident that the role of educators and

peers is of paramount importan e in promoting effective learning and

teaching in the classroom. This eans that in the classroom the educator

and learners need to work in har ony to avert chaos in the classroom. In

this way learning will take place effectively. There is a lot of literature

referring to the important role of t e teacher in learning. Dornyei and Otto

(1998 b) maintain that many stude ts do well at school in order to please their

educators or parents. Educators Iso exert a direct motivational influence by

actively socializing the learner'. motivation through appropriate, task

presentations and their feedback.
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The importance of the educator in e classroom was further highlighted by

Ames (1992) who states that educ ors determine the classroom life by the

performance, appraisal, reward stnucture they introduce. In as much as

educators are capable of positive y influencing what takes place in the

classroom, they can also de-motiv te learners. Harter (1992) also pointed

out that the combination of gradin! practices, standard test scores, and a

focus on the correct solutions decre· ses interest in, and the enjoyment of, the

learning process whilst also and oderating the learners' preference for

challenge.

To further explain the role of educa~ors in the classroom, Charles and Sentec

(1995: 2) highlighted that they ~ave a different meaning for the term

motivation. Their meaning refers t a process by which motives are instilled

into students that is what does a teacher do to get students interested in

lessons and willing to work at them When educators speak of motivation as

a component of a lesson, they r fer to what they do to attract student's

interest and engage them in the work provided. These are the beliefs of

teachers in a classroom which are pertinent to this study. The above beliefs

are useful to educators in order to ssist learners in the classroom.

On the other hand, Glasser (19 0: 122) provides suggestions to assist

educators to promote motivation i the classroom. One of the suggestions

given is making learners to work t~ether in small learning teams, providing a

sense of belonging and providing motivation. Teams also provide freedom

and fun with less dependence on t e educator, enabling educators to function
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as facilitators rather than dictators nd emphasizing quality in all learner's

work (ibid). stresses the value of 19aniZing and conducting lessons in the

classroom; that the school, the clasJroom and the teaching learning process

should be organized and conduct d such that learner's, while working at

lessons can satisfy their needs. Th y will thus learn, behave well and take an

interest in education. The above supgestions by Glasser (1993:81) are very

pertinent to educators as the knowlkdge described above can assist them in

enhancing motivation in the c1as room and in turn improve academic

performance of learners.

A study by Middleton (1995) found that educators often struggled on how to

motivate their learners. Strong, Sil er and Robinson (1995: 9 -10) provided

suggestions and discussed four i sues which are necessary in meeting

learners' motivational needs. T ese four issues are discussed below,

namely, promoting success, arowsing curiosity, allowing originality and

encouraging relationships. Succe s can be developed by clearly defining

what success is, valuing it in the c1~ssroom and assisting learners to see how

they can attain it. Curiosity can be rroused by making sure that lessons offer

contradictory information which pu s learners in an active role in solving the

unknown. Originality can be pro oted by allowing many opportunities for

students to express autonomy. By ncouraging relationships, learners' innate

need for interpersonal involvemen is fostered. By encouraging the above

factors learners are naturally involv d and driven to learn.

In another study, cited in htt :/Iwww.k-state.edu/catl/stimmot.htm. they
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provided suggestions for educators t stimulate learners motivation to learn in

the classroom.

Some of the educator actions sugge ted included:

• Educators that seemed to enjoy t aching.

• Educators who made presentati ns which were not dull and boring and

spoke with expressiveness and v riety in tone of voice.

• The use of humour where possib e.

• Changing approaches to meet n w situations.

• Seeking clarity on what s/he wants to help learners learn.

• Course material clearly explaine and to the point explanations given.

• Demonstration of the importanc and significance of the subject.

• Enthusiasm displayed by edu ators that were enthusiastic about the

subject matter.

When these actions were implemernted, it is reported that learners responded

by learning quickly, getting better grades, beginning to apply learning and

remembering the learning materia. The above study highlights the crucial

role that the educator plays in the Ilassroom which can result in the learners'

improvement in learning.

2.6 The role of peers

An emphasis on the role of peers is given by Donald, Lazarus and Lolwana

(1997) who assert that the valu s by anyone learner could be seen as

interacting with, shaping and bein shaped by the values of his peer group
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and educator. Elaborating on he role of peers in the classroom,

Muthukrishna (1998:141) states that learners who have too many

experiences of failure in the c1as room and who attribute their failure to

causes that are not under their conio, develop a serious motivation problem

called learned helplessness. Thi could have serious repercussions on

learners' peers as learned helpless ess refers to an acquired pessimistic and

helpless state. This is a state to e avoided as once it is established; it is

very difficult to reverse (Dornyei and Otto, 1998: 13).

Ellioltt et al (2000: 6) reveals that jeSearCh conducted by Martina Horner in

1970 demonstrated a pattern that i evident presently. She found that some

students avoid success because they fear that this will jeopardize their

relationships with peers. Other may avoid a situation in which their

academic conflicts with the expect tions held for them by their families and

communities (ibid). Adams (1998: 62) reiterated that peer interaction in the

classroom is vital for effective teach ng and learning to take place.

2.7 Conclusion

In this chapter, I have discussed motivation in the classroom, sources of

learner motivation, especially extri sic and intrinsic motivation as well as, the

role of educators and peers in the lassroom. All these aspects are important

in understanding classroom dynanrics as well as outside factors that impact

on in class interactions. In additidn, they throw light on how educators can

structure the learning environmef to create welcoming classrooms where

adolescent learners see the relev nce of what they learn and feel valued as
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members of the learning community.
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CHAPT R THREE

THEORETICA FRAMEWORKS

3.1 Introduction

In this chapter I will discuss the t eoretical frameworks that informed the

research study. These framework were useful in deciding which data to

focus on and how to make meaning f the collected data.

3.2 The theoretical location the study

This study falls within the discipli e of Educational Psychology. Its main

motivation to learn. Three theoreti al frameworks were found useful for this

study, namely, the ecosystemic ~rspective, the systems theory and the

humanistic theory. The significan e of these theories for this study will be

discussed below.

3.3 The ecosystemic perspetive

Tyler (1995: ) defines the ecoSystrmic perspective as a social system that

can be considered in terms of int rpersonal relationships, families, groups,

organisations and societies. chalges in one part of the system affect the

rest of the system. This means th t if one person in a group, or organization,

is affected by an ordeal, for exam le, the learner is not performing to his/er

optimum in the classroom, then thj educator needs to take into consideration

all the factors including the home nvironment which includes the relationship
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with the learner's parents, grandpar nts as well as siblings. The peers in the

classroom as well as outside factors play a crucial role in the lives of learners,

generally.

According to Donald, Lazarus nd Lolwana (1997) the ecosystemic

perspective connects the individual s psychological development to a social

context and the systems within it. he different levels of the system in the

social context influence and are injUenCed by one another in a continuous

process of dynamic, balance, telilsion and interplay (ibid). When the

relationships and cycles within the hole system are in a state of balance, the

system can be sustained (ibid: 45.). In this dissertation I focused on the role

the educator and the peer play i motivating adolescent learners in the

classroom.

Donald, Lazarus and Lolwana (199 ) provide us with a theoretical framework

for understanding why the generJI challenges of development cannot be

separated from the challenges of social issues and special needs. The

challenges such as peer pressurj' cooperativeness in the classroom and

working in harmony in the classroom are all interconnected as learners and

educators bring their own personal alents to influence the social nature of the

classroom and the process of teacTing/learning. For these authors, (Donald,

Lazarus and Lolwana, 1997: 162) .h,otivation is linked to the question of what

learners are learning in school and how appropriate or useful they see it to be

in their lives. It is in the same spiri that Molnar and Linquist (1989) argue that

as part of the ecosystem of the cia sroom or school, one's thoughts, attitudes
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and behaviour influence the thought
l
_, attitudes and behaviour of the people

with whom one shares the classroot and school. This is very important for

educators to know as they te d to have more authority in the

teaching/learning context and they s t the tone of classroom interactions. In

other words if an educator expects uch or little from a learner, learners tend

to perform accordingly. When lur expectations as educators set the

standards to which learners ShOUlf perform, it is referred to as the self

fulfilling prophesy (Moletsane,199). In this dissertation many learners

mentioned that they performed acco ding to their teacher's expectations.

The ecosystemic perspective is imp rtant for understanding the development

of children in more holistic terms (Tyler, 1992). It is also important in

understanding classrooms and sch ols by viewing these as systems within

the social context (Plas, 1986, Van der Hoorn, 1994). Even the factors that

affect motivation in adolescent le rners cannot be seen in isolation but

holistically. This approach was us ful in enabling me to view the extent to

which the peer and educator influ nces the adolescents' motivation in the

classroom.

On the other hand, Molnar and indquist, (1989: 16) state that from an

ecosystemic perspective, problems are not seen as the result of one person's

deficiencies or inadequacies bu are viewed as part of a pattern of

interpersonal interactions. Brophy (1987) argues that motivation to learn is a

competence acquired through g neral experience, but stimulated most

directly through modeling; corn unication of expectations and direct
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instruction or socialization by Signifirnt others especially parents, educators

and including peers. This is in keeJj)ing with the ecosystemic perspective in

the sense that there should be 1sultation and co operation by all role

players in the classroom to ensure t at effective learning and teaching takes

place in the classroom. This cone rs with Bateson (1979) who argues that

there are numerous role players in the classroom, including learners,

educators, parents, administrator and officials representing both the

teaching authorities and governmen .

The use of the ecosystemic frame ork in this study is useful as it highlights

the need to have co-operation from all role players. If there is an imbalance

in the classroom with the educator r peers, it will have an adverse effect on

the entire class. This is because I arners do not learn in a vacuum, but are

constantly in contact with people Jround them, people who influence them

positively or negatively. An exam le given by Donald, Lazarus and Lolwana

(1997: 37), is how a pattern of 'taking it out' on others can become
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human beings to make sense of th ir abilities, to interact effectively with all

role players in the classroom, for e ample in this dissertation the focus was

on the educator and the learner nteracting with each other to promote

motivation in class. According to C oper and Upton (1990), the ecosystemic

approach is based on communicati g effective interpretation to others. This

has a fundamental impact on the te ching/learning process. If, for example,

the learner is constantly interrupted y the peers in the classroom, this would

not motivate the learner to learn a it was also a finding in this dissertation

that learners do not like to be di urbed by their peers in the classroom.

Peers have a powerful influence 0 the development of any child (Donald,

Lazarus and Lolwana 1997: 91).

There is no one correct environme t that will suit all people but rather that a

positive environment will be one hich as closely as possible matches the

needs and values of the people c ncerned (Donald, Lazarus and Lolwana,

1997). In this study the environ ent that has to be a positive one is the

classroom and the people concern d are the educator and peer and the role

that they play in motivating adolesc nt learners to learn in the classroom.

The main elements of ecosystem approaches used by educators involve

changing the educators' negative rceptions of pupil behaviour to a positive

interpretation and entering into a co-operative rather than confrontational

relationship with the learners. T is would make the educator's role in the

classroom no longer that of dictat but rather that of facilitator.
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3.4 The systems theory

Within the ecosystemic perspective is the systems theory which focuses on

seeing different levels and groupi gs of the social context as "systems"

(Donald et ai, 2002). For example, they highlight that a school system has

different parts; staff, its students, it curriculum and its administration, all of

which are sub-systems of the schoo systems. According to Donald, Lazarus

and Lolwana (2002) this theory is important in helping us understand the

whole as it forces us to look at the r lationships between the different parts of

the system. There are several lay rs of sub-systems in the school system

and if we want to understand how I arners get motivated in their classrooms,

we have to consider the role of the ther sub-systems. This study took it into

account that learning takes place in a social context and that the different role

players influence and are influence by one another in a continuous process

of dynamic, balance, tension and in rplay.

Donald, Lazarus and Lolwana (1 7) further explain that the ecosystemic

approach sees different levels a d groupings of the social contexts as

"systems" where the functioning of he whole is dependent on the interactions

between all parts (ibid, 36). Th relationship between educator, learner,

school administration and the cur culum are all important in understanding

what motivates learners to learn b t for the purpose of this study, not all of

them were explored. The m tivation theory that encompasses the

ecosystemic approach is the huma istic theory. The humanistic theory will be

further discussed below.
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3.5 The humanistic theory

The humanistic theory according 0 Muthukrishna (1998: 140) refers to

universal needs that people are c stantly trying to satisfy. These needs

create tensions in people and motiv te them towards goals that could satisfy

the needs (ibid). Hamachek (1 87) as cited in Eggen and Kauchak

(1997:349) states that humanistic sychology views motivation as people's

attempts to fulfill their potential as h man beings. Eggen and Kauchak (1997:

349) further add that according to the humanistic view, learner motivation

depends on how the learners view hemselves as people and how they see

the school contributing to their gro h. If classes are conducted in a personal

and meaningful manner, students t d to be motivated to learn.

Purkey and Novak (1984) as cite in Eggen and Kauchak (1997) highlight

the fact that good teaching is t e process of inviting learners to see

themselves as able, valuable, and elf directing and of encouraging them to

act in accordance with these self - erceptions. Educator' abilities to answer

questions such as "Why do we ha to learn this stuff?" and to help learner's

see the connection between what t ey are learning and their personal growth

is crucial to motivation and learning

Hamachek (1987) cited in Eggen a d Kauchak (1997: 349) elaborate that two

elements of the teaching - learnin processes are essential to the humanistic

psychologists: the learner - edu ator relationship and classroom climate.

Supportive and caring educators believe each learner is important as an

individual, and they consider the I arners emotional well being and personal

34

3.5 The humanistic theory 

The humanistic theory according 0 Muthukrishna (1998: 140) refers to 

universal needs that people are c stantly trying to satisfy. These needs 

create tensions in people and motiv te them towards goals that could satisfy 

the needs (ibid). Hamachek (1 87) as cited in Eggen and Kauchak 

(1997:349) states that humanistic sychology views motivation as people's 

attempts to fulfill their potential as h man beings. Eggen and Kauchak (1997: 

349) further add that according to the humanistic view, learner motivation 

depends on how the learners view hemselves as people and how they see 

the school contributing to their gro h. If classes are conducted in a personal 

and meaningful manner, students t d to be motivated to learn. 

Purkey and Novak (1984) as cite in Eggen and Kauchak (1997) highlight 

the fact that good teaching is t e process of inviting learners to see 

themselves as able, valuable, and elf directing and of encouraging them to 

act in accordance with these self - erceptions. Educator' abilities to answer 

questions such as "Why do we ha to learn this stuff?" and to help learner's 

see the connection between what t ey are learning and their personal growth 

is crucial to motivation and learning 

Hamachek (1987) cited in Eggen a d Kauchak (1997: 349) elaborate that two 

elements of the teaching - learn in processes are essential to the humanistic 

psychologists: the learner - edu ator relationship and classroom climate. 

Supportive and caring educators believe each learner is important as an 

individual, and they consider the I arners emotional well being and personal 

34 



growth. Humanistic classrooms re safe environments where learners

believe that they can learn and are pected to do so. Each person is valued

because s/he is a valuable human eing. Convincing evidence supports the

role of climate in both learning and otivation (Anderson, 1982; Brookover et

al; 1978; Lezone, 1981 cited in Egg nand Kauchak (1997).

The humanistic perspective is very elevant to this study as it can be used to

guide educators, learners and oth role players in creating supportive and

caring classrooms which are funda ental for motivating adolescent learners

in the classroom. It is not surprisi g that Keller (1983) found that students

learn best when motivated. There re, an educator needs to create interest

for each individual learner, that is, onsider how they learn and at what pace

do they learn. Learners are m ivated for a variety of reasons but all

motivation leads to learning.

The humanistic theory focuses on hysiological needs, for example, the need

for shelter, warmth, and medical are. Safety needs refers to safety from

physical harm at school and in th community. Belongings and love needs

refers to love and belonging such s being a member of a group and having

friends. If these needs are not m t, the result is loneliness and alienation.

Esteem needs refers to the individ ai's need to feel a sense of self worth and

gaining recognition from others. If these are satisfied, the learner develops a

sense of self confidence and a v lued individual. Self actualization needs

refers to the highest level of needs when all other basic needs have been met

(Ellioltt et al 2000: 4). The huma istic theory formed one of the theoretical
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frameworks in this dissertation. The humanistic theory has implications for

for educators. The educator needs to take cognizance of the learner as a

whole. Child (1975: 37) explains that hungry or frightened learners are less

likely to aspire to the requirements of school than well fed and secure

learners. Learners starved of affection at home are less likely to cope than

those from emotionally well balanced home backgrounds. Educators need to

look holistically at a learner in a classroom.

Davis, Feruling and Oldman (1989: 189) argue that motivation is important

not only in the process of learning but it is also important in the application of

what you have leant. Learning is still one thing, using what has been learnt is

another. Using your skills and knowledge involves motivation, among things.

When you are motivated to use the skills and knowledge you have learnt,

then you are on your way to realizing your talent and your potential.

Motivation is a necessary condition if you are to learn and it is a necessary

condition if you are to use what you learn. Thus the present study in this

dissertation would be useful to educators and departmental officials in trying

to make teaching and learning at schools more authentic and meaningful.

Learners would be motivated and both learners and educators would enjoy

being in the classroom.

3.6 Conclusion

This chapter focused on the different theoretical frameworks that were

selected to underpin the research study, namely, the ecosystemic approach,

the systems theory and the humanistic theory. These approaches were
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useful in informing data collection and analysis in this dissertation.
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CHAPTER FOUR

RESEARCH METHODOLOGY

4.1 Introduction

The research study reported here focused on establishing factors that

motivate adolescent learners in the classroom. In this chapter I will document

how the research process unfolded. The study sought to answer the

following research questions:

• What motivates adolescent learners to learn in the classroom?

• What can educators do to motivate adolescent learners in the classroom?

4.2 Research design and methodology

The methodology that was used in the research was based on a qualitative

paradigm. A qualitative paradigm, according to Patton (2002: 11), emerges

from the researcher's observations and interviews that occur in the real world

rather than in the laboratory. Bogdan and Biklen (1992: 30), describe

qualitative research as descriptive in that the data collected in qualitative

studies are in the form of words or pictures rather than numbers. Qualitative

research tries to understand the subject's viewpoint. This design was useful

in allowing me access to the learners' classroom experiences. According to

Hunt (2001: 7) the researcher or observer want's to be "in the shoes" of the

participants to understand their experiences. Qualitative research tries to

give us a rich, multidimensional view of a topic or phenomena.

In this study, I was interested in what motivates adolescent learners to learn
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in the classroom and what can educators do to motivate them to learn in the

classroom. chose to use a qualitative research approach for this

dissertation as there are advantages of using a qualitative, interpretive

orientation in research. According to Saunders, Lewis and Thornhill (2000)

the main advantage is that it offers greater validity and less artificiality. The

data simply describe what happened. Patton (2002: 26 - 27) highlights pure

descriptions and quotations as the raw data of qualitative data of qualitative

inquiry. In this dissertation semi structured interviews were conducted.

Mondungwa (1995: 26 - 27 ) further adds the results of the research are

discussed in the light of the relevant literature and information obtained from

similar studies. Semi structured interviews need to be analyzed to ensure the

trustworthiness of qualitative research.

Sandelowski (1986) claims that a qualitative study can be considered credible

when it presents such accurate descriptions or interpretation of human

experience that people who also share that experience would immediately

recognize the descriptions. Truth value is the most important criterion for the

assessment of qualitative research. To this, Krefting (1990) adds applicability

which refers to the degree to which the findings can be applied to other

contexts and settings or with other groups.

4.3 Research methods

Once the methodology was identified, I selected to collect information - rich

data from the participants. I devised an interview schedule (Appendix D) to

guide data collection during this process. Interviews can be constructed
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around schedules of questions (Lofland and Lofland, 1984). The reason that

I had chosen interviews using a semi structured questionnaire was to solicit

the adolescent learner's opinions, ideas and thoughts about the topic and for

them to flow freely. This concurs with Patton (2002: 55) that the semi

structured interviews added depth, detail and meaning at a very personal

level of experience.

Poggenpoel (1998) suggests that it is important to maintain the interviewee's

motivation hence the interviewer must keep boredom at bay, for example by

keeping to a minimum demographic and background questions. The

researcher was pleased to note that the participants were continuously

sharing their rich classroom experiences and were very interested and did not

give an indication that they were bored or wanted to terminate the interview.

4.4 Research process

4.4.1 The pilot study

A pilot study was conducted to field test the research instrument. A pilot

study draws subjects from the target population and simulates the planned

procedures for data collection and data analysis.

4.4.1.1 Pilot sample

Purposive sampling was used to identify the pilot sample. Saunders, Lewis

and Thornhill (2000) explain purposeful sampling as a type of non 

probability sampling. Non - probability sampling exists in the qualitative
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paradigm because of its concentration on specific cases and on in depth

analysis of the specific.

The sample chosen for the pilot study consisted of 16 learners from

Sunflower Secondary. They were of different academic abilities. All 16

participants were interviewed at Sunflower secondary. Each interview lasted

for approximately thirty minutes.

4.4.1.2 Pilot findings and discussion

The tables below show the number of participants that participated as well as

the different ages of male and female participants.

Table 4.1 - Gender of participants

Male 8

Female 8

Total 16

Since learners included in the pilot were from different grades, there were

differences in their ages, too. The table below indicates those differences.
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Table 4.2 - Age of participants in years

Age Number of Participants Male Female

13 3 2 1

14 3 1 2

15 2 1 1

16 3 1 2

17 3 1 2

18 2 1 1

Mean: 15.5 Totals: 16 7 9

The participants ranged in age from 13 to 18 years old, the mean age being

15.5 years

Table 4.3 - Participants per grade

Grade Number Male Female

8 4 2 2

9 2 1 1

10 2 1 1

11 4 2 2

12 4 2 2

Mean: 10 Totals: 16 8 8

As Table 4.3 indicates, 25% of the participants were in grade 8, 12,5% from

grade 9, 12,5 % from grade 10, 25% in grade 11 and 25% from grade 12.

During interviews, I observed that most of the participants were not speaking

candidly, their responses were inhibited. In the pilot study learners identified

various factors that motivated them in the classroom. The educator and
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peers played a very important role. They indicated that the educators

encourage them to learn in the classroom and that their peers are a great

influence in the classroom. However in the main study more questions were

added to the interview schedule to allow for more information to be obtained

about the factors that motivated adolescent learners in the classroom.

4. 4. 2 The main study

The main study consisted of 26 learners from grades 8 to 12. Woolfe,

Dryden and Shreelagh (2003: 75) maintain that in qualitative research, an

intensive investigation can be conducted with a small number of cases. It is

impossible to carry out effective qualitative research with very large samples

of people, since as numbers increases, so does the difficulty of doing justice

to the mass of qualitative material that is produced (Woolfe, Dryden and

Shreelagh, 2003: 75)

The pilot study assisted the researcher to fine tune the main study by

formulating more questions to obtain more information. The interview

questions that were used allowed the participant not to think about responses

but rather to let the information flow. The participants were more at ease and

answered openly. It was as Patton (2002: 47) sums qualitative research up,

that "qualitative data tells a story".

In addition, whilst during the pilot study, I kept my cell phone on, I realized

that this had interrupted the interview process. In the main study, I rectified

this problem and the interviews were conducted smoothly without
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that this had interrupted the interview process. In the main study, I rectified 

this problem and the interviews were conducted smoothly without 
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interruptions. I adjustments in the main study such as placing the tape

recorder in a non conspicuous place in the room in order to avoid distracting

the participants. The number of participants that I interviewed in the main

study per day was reduced to two as compared to four conducted in the pilot

study. The four interviews were extremely monotonous in the pilot study and

the interview process was very tiresome for me and therefore the number of

interviews conducted was reduced to two in the main study.

4.4.3 The main sample

The main sample consisted of thirteen males and thirteen females learners.

Purposive sampling (Patton: 2002) was used again to select the main sample.

None of the participants in the pilot sample were included in the main study.

The researcher did not include those participants that participated in the pilot

study as those participants were aware that the research was being

conducted on motivation in the classroom. The researcher did not want

participants to have preconceived ideas of motivation in the classroom.

4. 4. 4 Data collection methods

There were two data collection stages and methods used. The first stage

involved document analysis. The process of analyzing school records

enabled the researcher to identify learners' scholastic achievement. This was

necessary to identify learners' differences in ability and to identify potential

participants. The second stage was the individual interview. A narrative

interview was held with individual participants at Sunflower Secondary
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(Schurink, 1998: 298). Each interview lasted for approximately forty five

minutes. These were tape recorded with the permission of participants

obtained prior to learners being interviewed. The interviews were later

transcribed.

4. 4. 5 Data analysis

After the interviews were transcribed, Poggenpoel (1998: 336 - 345)

descriptive analysis technique was used which involved the following

procedure. The transcripts were read through carefully to get a sense of the

whole. I selected one of the interviews transcripts and jotted down some

thoughts in the margin. When I completed reading all transcriptions, I

underlined units of meaning and identified subcategories into major

categories. The major categories were clustered together and arranged into

major topics. The topics were abbreviated as codes and the codes were

written next to the relevant text. The codes were highlighted by using

highlighter pens and written in the margins of the transcripts.

Central themes were identified by using the highlighted codes. To ensure

trustworthiness of the interviews, Guba's (Lincoln & Guba: 1985: 290 - 296)

model of trustworthiness of qualitative data was used. There were four

criteria used to ensure trustworthiness namely credibility, transferability,

dependability and confirmability. Credibility refers to descriptions of human

experience that people who also share that experience would immediately

recognize the description (Sandelowski: 1986). Once the transcriptions were

completed, I met with the participants and they were given an opportunity to
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examine my transcriptions to ensure that I had successfully captured their

responses Lincoln & Guba (1985: 290 - 296) state that transferability

involves the burden of demonstrating the applicability of one set of findings to

another context.

Lincoln and Guba (1985) add that this stage is more the responsibility of the

person wanting to transfer the findings to another situation or population. I

maintained transferability of the findings by looking at other current studies

(Ellioltt et al 2000) obtained from other literature and those that were similar to

the one I conducted on motivation in this dissertation. This was done to

ensure that this study can be replicated if another person/researcher wishes

to do a similar study. This can be done if another researcher refers to the

original theoretical framework to show how data and analysis was guided.

Dependability was maintained to ensure I accounted for changing conditions

such as analyzing the different studies to the chosen area of motivation. The

reliability of this study was essential for the results to be verified and the

published work of other researchers played an important role in placing the

results in the context of established knowledge and to identify the results that

support the literature or claim unique contributions (Poggenpoel, 1998: 334).

Confirmability focused on confirming the validity of the findings of the study in

this dissertation to other current studies on motivation. The above criteria

assisted me in determining the truth value of this dissertation.
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4. 4. 6 Ethical measures

In Chapter One I indicated that there were ethical requirements that needed

to be taken into account at the beginning of this study. Once the participants

were identified, I sought to ensure that they took part with a full understanding

of the purpose of the study. Therefore, they were informed of what the study

entailed so that they took part with a full understanding of the purpose of the

study. Since the participants were minors, parental consent was needed.

Consent forms were sent out to their parents/guardians (Appendix C). All

participants and their parents/guardians were assured that all would be done

to protect the identity of the school as well as that of the participants.

To ensure anonymity, pseudonyms have been used throughout this

dissertation. The researcher had to ensure that the information obtained from

learners was strictly confidential. Permission was also obtained from the

principal of Sunflower Secondary as well as from the chairperson of the

school governing body (Appendices A and B). An ethical clearance that was

a requirement from the University of KwaZulu Natal was obtained and a

clearance certificate number HSS/05096 was obtained (Appendix F).
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CHAPTER FIVE

FINDINGS AND DISCUSSION

5.1 Introduction

This chapter lists and discusses the results from the individual interviews held

at Sunflower Secondary. A variety of relevant literature was used to verify the

results by reflecting on similar studies that were conducted in the classroom

on motivation.

5.2 Findings

5.2.1 Learner profiles

The following tables include information on the gender, age and grade of the

participants.

Table 5.2.1 - Gender of Participants

Male 13

Female 13

Total 26
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Table 5.2.2 - Age of participants in years

Age Number of Participants Male Female

13 2 1 1

14 6 3 3

15 6 3 3

16 5 3 2

17 5 2 3

18 2 1 1

Mean: 15.5 Totals: 26 13 13

The participants ranged in age from 13 to 18 years old, the mean age being

15.5 years.

Table 5. 2. 3 - Participants by grade level

Grades Number Male Female

8 2 1 1

9 6 3 3

10 7 3 4

11 5 3 2

12 6 3 3

Mean: 10 Totals: 26 13 13

The above table indicates that 25% of the participants were in grade 8, 67%

were from 9, 70% from grade 10, 45 % in grade 11 and 50% from grade 12.
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5.3 Factors that motivate learners to learn:

favourite learning areas

There were differences in learners' preferences for learning areas.

In grades eight and nine, the favourite subject was Natural Science. In

grades 10, 11 and 12 the most favourite subject was Accounting.

Some of the reasons supplied by the learners as to why the above subjects

were their favourite included the following:

Grade 8 learner:

Natural Science is my favourite and very interesting. You can learn
and we can have fun while learning.

Grade 8 learner:

I like my Natural Science teacher and her ways of teaching. We
study a lot of very interesting stuff and it is exciting.

Grade 9 learner:

I like Natural Science because I learn about different insects. It is a fun
subject.

Grade 10 learner:

Accounting makes your mind think. I like using numbers. It puts your
mind to work.

Grade 10 learner:

I like my Accounting educator and her ways of explaining.
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Grade 11 learner:

I love Accounting since I want to follow my father's footsteps. My
teacher is also my inspiration in my life.

It is evident from the participants' responses that most of them like these

subjects because of the enjoyment these subjects bring. In most cases,

what the learners say is a tribute to the educators who succeed to create

exciting lessons. In that way, these educators play an important role in

keeping learner motivation in the classroom up. The fun and excitement that

the participant's experienced in the classroom is in keeping with Jones &

Jones (1990) cited in Charles and Sentec, (1995: 75) who state that the

educator plays a very important role in the classroom. The educator needs

to be knowledgeable of the subject matter, needs to be caring and to show an

interest in the learners needs to use strategies that are appropriate and also

needs to serve as good role models to learners.

5.4 Sources of motivation in the classroom

Some of the responses were:

Grade 8 learner:

The educator.

Grade 9 learner:

The educator & the environment.
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Grade 9 learner:

Educator &peers.
Strictness of educator.

Grade 10 learner:

Understanding the subject.
By sitting alone.

Grade 11 learner:

The educator.
When the work is fun and I understand everything.

Grade 12 learner:

The marks obtained in class.
The educator.

There were several sources of motivation that were listed by the learner, the

most popular being the educator. According to the twenty six participants

interviewed in the main study, 61 % of male learners have attributed their

motivation to the educator who encourages them in the classroom whereas

31 % of female learners viewed the educator as a source of motivation. A

smaller percentage (38% of male learners and 23% of female learners) saw

peers as their source of motivation in the classroom. From the statistics

obtained from the interviews conducted it is clear that the educator plays a

greater role than the peer in the classroom in encouraging learners to learn.

5.5 Sources of de-motivation

It was interesting to learn that peers can sometimes be a source of de-

motivation.
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Some of the responses regarding factors that discourage them from learning

in class included:

Grade 8 learner:

Noise and friends who are not interested in school.

Grade 9 learner:

My classmates and when they discourage me I tend to be noisy and
destructive like them.

Grade 9 learner:

When we are too cramped in class. Boring to learn when the teacher teaches
it wrong and I can't keep quiet when there is noise.

Grade 10 learner:

Noise in the classroom and people who are distractful and noisy, and when
teachers dominate and dictate to us.

Grade 11 learner:

Pupils who disturb teachers. Our class pupils, learners picking on one
another. You are afraid to open your mouth. They (with reference to friends)
have no respect for your feelings. There is no unity in our class.

Grade 12 learner:

Teacher needs to teach to us instead of talking to the board and when you
can't communicate with the teacher and when everyone is talking and can't
hear what the teacher is saying.

The main factors that demotivate learners to learn in the classroom seem to

be the following: bad teaching methods, noise in the classroom as well as

classmates that distract learners.
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5.6 Learners' perceptions on learning

I was curious to know what learner's perceptions of learning are.

Some of the responses from the learners were as follows:

Grade 8 learner:

Yes, I like to learn because it keeps me occupied. And I like to know more
about things in a particular subject.

Grade 9 learner:

Yes I like to learn and to have fun. I believe by learning, you prepare for the
future and it increases my level of intelligence.

Grade 10 learner:

Yes I like to learn when the lesson is interesting. Explained more in detail.

Grade 11 learner:

Yes I like to learn when I understand the subject. Also when you have a good
teacher. There must be interaction in class between teacher and learner.

Grade 12 learner:

Yes learning in school is fun.

From the interviews conducted 96% of the participants like to learn and they
have various reasons for wanting to learn.
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5.7 Responses of learners with regards to their peers
liking/disliking to learn

Some of the responses were as follows:

Grade 8:

They like to learn to get good marks. My friends learn so they can have
knowledge and have a brighter future.

Grade 9:

I feel they like to learn. Some of them find subjects easy. They understand
the work.

Grade 9:

My friends like to learn to improve their studies and for some that don't like
learning, I don't bother about them.

Grade 10:

Yes they have goals and own opinions on how to live. My friends want to
learn and be someone.

Grade 11:

No, they seem happy doing nothing. Staying away is not a big thing to them.

Grade 12:

Some of them like to learn to be successful whilst others are distracted and
some are lazy.

The above are some of the responses of learners and 77 % of participants

are very sure that their friends like to learn. This in turn is reported to have a

positive effect on learners as their peers play an important role in their

schooling career (Jones & Jones (1990) as cited in Charles and Sentec
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(1995) highlight that having a positive and cordial relationship with peers in

the classroom allows learners to be actively involved in lessons and

encourages them to the extent they expect success.

5.8 Discussion

There are serious concerns that adolescents have in the classroom. These

were categorized and then further reduced to themes. The main themes that

emerged were:

1) Educator as a source ofmotivation in promoting fun and exciting ways to

learn.

2) Educator making the classroom conducive to learning.

3) Learners' expectations of educators.

4) Role played by educators and peers in promoting motivation.

These themes are summaries of participants' views of what motivates them in

the classroom. There are different views that the researcher recorded from

the participants. There are various factors that motivate adolescent learners

to learn in the classroom.

5.9 Theme 1: Educator as a source of motivation in promoting

fun and exciting ways to learn.

The quotations as expressed by the participants show a concern for the

activities completed in the classroom. The classroom activities play an

important role in promoting motivation of adolescent learners in the

classroom.
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Some of the participants' comments were as follow:

Grade 10 learner:

Our educators' should make our work and assignments more fun.
Lessons should not be boring.

Grade 9 learner:

The lessons should be full. If the period is enjoyable as well
as interesting, the learners will be more motivated.

Grade 10 learner:

I never understand the short stories as it is not related to our daily lives
When I understand the work, you enjoy the work.

Good and Brophy (1990: 212) reiterate that learning should be fun adding

that any motivation problems that may appear should be ascribed to the

educator's attempt to convert an enjoyable activity to drugery. Maehr, Martin

and Midgley (1991) claim that school policies and practices should stress

"task mastery and effort" rather than relative performance and competition.

Lepper (1988), adds that various task dimensions can also foster motivation

to learn. Tasks should be challenging but achievable. Relevance also

promotes motivation, as topics should be meaningful and challenging but

achievable. Motivation is promoted as "contextualizing" learning, that is

helping learners to see how skills can be applied in the real world. This is

beneficial because learners' curiosity can be stimulated.
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Muthukrishna (1998: 145) says the kinds of learning tasks and classroom

activities that are set by the educator will influence learners' motivation in a

number of ways. These will in turn influence which tasks learners choose and

how quickly they settle down to these tasks as well as their level of effort and

persistence. Tasks that are challenging are more likely to facilitate an interest

in learning. Educators need to find ways to arouse and maintain learner

curiosity. One way of achieving this is to use a problem based approach to

learning which requires learners to seek information to solve problems for

themselves. Without motivated learners, your ability to deliver the activities in

class effectively is impaired as cited in http://www.teachernet. gov.uklteaching

and learning/library/motivation and the learner's social, emotional and

psychological blocks to learning will dominate.

There were other concerns from learners, regarding the educator as a source

of motivation in promoting fun and exciting ways to learn,

Grade 10 learner:

I like subjects like Speech and Drama because this allows us to be
creative and free to explore different personalities.

Grade 10 learner:

There are physical examples, plays and group work which requires
learners to seek information to solve problems for themselves.
The teacher is strict plus there is fun time. We also do work on the
grounds for speech and Drama.

Lile (2002) maintains that a teacher's positive energy could lead to the

learners' becoming more motivated. If the learners see that the educator is

happy to be in the classroom and excited to teach them, then the learners
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can learn by this example.

This was evident in what these learners said.

Grade 9 learner:

When the teacher introduces fun ways, don't be serious all the time.

Grade 10 learner:

If I was a teacher, I will ask them what is fun to make their learning
more interesting. When teacher's are nice, when they talk to you that is
when you learn the best.

Ellioltt et al (2000) state that attention and interest are maintained when

educators are able to make content personally relevant to learners and

feedback about learning progress is essential for both learning and

motivation. A positive attitude is a must for a successful learning atmosphere.

To promote self confidence, positive approval and praise helps if the

educator is self confident. Positive efforts are very effective even if the

learner is wrong. The learner's know that when you have tried and not

succeeded is not such a big problem and learners' will not be so reluctant

the next time they are called on to participate.

This shows that the learner needs to feel accepted. According to a study

cited in http://www.zeri.org/initiative/basicconcerns.htm. learning must be fun

and challenging in order to be effective. Every learner is a unique, talented

and creative individual that needs to be nurtured and allowed to grow in a

caring and co operative environment.

The above explanations is in keeping with the humanistic theory which states
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that the full development of an individual affectively as well as cognitively is

important and humanistic educators need to focus on individuals reaching

their full potential (Ellioltl, et ai, 2000: 3).

A Grade 12 learner stated:

Depending on how the topic interests me in a way, and If I am
Interested my brains tend to function and that makes me keep it in my
mind. I never tend to forget.

Brophy (1986) elaborates that most learners as they work through

their years do in fact find areas of study they genuinely enjoy. These areas

are different for different people. The general problem of matching individual

interests to fixed curricula is the one that is impossible to solve. Learners

obviously have different backgrounds. Brophy (1986) reminds us that what

is relevant for one will not be relevant to another.

MacAulay (1990) and Hamachek (1995) as cited in Donald Lazarus and

Lolwana (1997: 116) have identified educator characteristics that are

generally found to provide a positive influence in the classroom. These

include warmth, friendliness, being supportive, having good communication,

skills, empathy, being orderly and in control, having respect for the

learners, providing positive feedback to learners, rewarding learners for

positive behaviour and being fair.
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5.10 Theme 2: Learner's expectations of educators

Grade 12 learner:

Tuition by class teachers should be given at no extra cost during lunch
time and after school for example Maths.

Grade 12 learner:

We should not be paying for the tuition.

Grade 10 learner:

They should break the work down.

Grade 9 learner:

An approach where teachers can teach you individually.

Some of these responses were spontaneously expressed by the learners.

They were extremely excited when the researcher had asked them to suggest

how educators can help them to learn better. It was obvious that it was the

first time that they felt they were consulted.

I suggest that the Department of Education and the different educator unions

ensure that those educators who provide extra tuition for their own learners

and charge an extra fee for tuitions should be disciplined. This practice

should be discouraged as it leads to those learners who can afford the extra

fees not wanting to pay attention in class. This results in them becoming

demotivated leading to disruptive behaviour in class. This also leads to

educators not giving of their best during school time. As a result of poor

teaching, learners are forced to attend extra tuition and to pay exorbitant fees
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for this service which should have been given freely In class from the

beginning.

The following statements point to the fact that these learners have

expectations of their teachers to assist them in their future.

Grade 9 learner:

I don't want to be a street kid. I want to have a future. I want to help
my mother. When you finish school, study eam your own money,
without qualifications you can't get a good job. I need my teacher to
help me.

Grade 8 learner:

I want a good job with a high salary. I want to work in a bank.

Grade 10 learner:

Your parents pay school fees to give you a comfortable life.

Grade 12 learner:

Teachers need to be concemed about you and give you the best
education in the class.

These show that participants have serious concerns about their future and

the educator plays an extremely important role in motivating the adolescent.

They are motivated to study as they are aware that their qualification will

enable them to get better jobs in the future. It shows that they are interested

in obtaining employment. The participants are aware that their parents are

paying for their school fees and they are living a comfortable life and they

expect their educators to do their best as well.
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Ellioltt et al (2000) add that learner motivation according to the humanistic

view depends on how the learners view themselves as people and how they

see the school contributing to their growth. If classes are personal and

meaningful, learners are motivated to learn. From the findings it appears that

adolescent learners come to school to ensure that their education will assist

them and they expect their teachers to assist and support them fully.

Further responses show the concerted effort that they are making in order to

prove themselves and to be powerful in the future and they expect their

educators to be supportive of them.

Grade 10 learner:

When the teachers put me down, I want to prove a point I want to be
someone. I want to be successful. I don't want to be seen as a
dumbo.

Grade 9 learner:

I want to pass and get more information. I like to learn because
someday it will help me to get a job and be someone powerful.

In the classroom, learners constantly receive information from educators and

peers about their performance in tasks either with respect to some external

standard or in comparison with others. This information influences their

beliefs about their own ability to perform tasks successfully and in turn

influences their motivation to learn (Muthukrishna, 1998: 141).

It is evident from the information obtained that learners' expectations of their
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educators in motivating them in the classroom is important to their academic

performance.

Grade 10 learner:

My teachers keep reminding me how successful you can be and
that motivates me. The important thing in life is never to give up
on your dreams.

Thanasoulas (2002) says that research has shown that the way

learners feel about their accomplishments and the amount of satisfaction

they experience after task completion will determine how educators tackle

subsequent learning tasks and by employing appropriate strategies.

Dorneyi (2001: 134) presents an area of increasing learner satisfaction and

the question of rewards and grades. The above refers to motivational

strategies aimed at increasing learner satisfaction on allowing educators to

display their work, encouraging them to be proud of themselves, to celebrate

success as well as using rewards (Covington, 1999). Sometimes it is argued

that a learner's motivation depends on the goals he/she is striving to achieve

(Eggen and Kauchak,1997). However, Campbell (1997) clarifies that the

educator uses an understanding of individual and group motivation behaviour

to create a learning environment that encourages a positive social interaction

in the classroom.

5.11 Theme 3: Educators promoting a conducive classroom

environment.

A conducive classroom environment is when interpersonal relations and
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dynamics within the classroom between educator and learners do not

negatively affect the teaching I learning process. It is important in

learning to ensure learners are able to obtain the optimum benefit in the

classroom.

The following quotations by participants explains the factors that occur in a

classroom.

Grade 9 learner:

I feel scared in some classes. I can't ask questions.

Grade 10 learner:

They (with reference to teachers going to shout you.)
Mr "M" is too meticulous and the language is too high.

A tense classroom climate can undermine learning and demotivate learners

according to Thanasoulas (2002). Learner motivation will reach its peak in a

a safe classroom climate in which learners can express their opinions and

feel that they do not run the risk of being ridiculed. Brophy (1987) concludes

that learners motivated to learn need both ample opportunities to learn and

encouragement and support of the educators.

It is important that the educator organizes and manages the classroom as an

effective learning environment since motivation is unlikely to develop in a

chaotic classroom. Also anxious or alienated learners are unlikely to

develop motivation to learn. It is important that learning occurs within a

relaxed and supportive environment (Brophy: 1987).
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Some of the responses from participants are as follows:

Grade 10 learner:

A teacher that calls me like Mrs A. has an open door policy. Ilike
her as a person. If you have a problem, she is compassionate, you
can tell secrets to the teacher.

Grade 11 learner:

When the teacher is calm, passive respectful, takes care and not
embarrasses you and insults you, you do better.

Brophy (1987) further emphasizes the fact that classroom climate is

Important if students experience the classroom as a caring and supportive

place, then there is a sense of belonging and every one tends to participate

more fully in the process of learning. This is consistent with Maher, Martin

and Midgley (1991) who also elaborated that learning in the classroom is

critical but depending on their degree of congruence with classroom goals

and practices, school wide goals either dilute or enhance the classroom

environment to support motivation to learn.

Charles and Sentec (1995: 75) claim that if you genuinely want your learners

to make an effort to learn and enjoy learning it is much better to motivate

them through what they enjoy and respond to positively. This does not mean

your program has to be rapidly easy, it can be rigorous yet still enjoyable.

This is in keeping with what Dornyei (2001: 120) who asserts that "whatever

is done by an educator has a motivational, formative influence on students".
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In other words an educator's behaviour can be a powerful motivational tool.

An educator's influence is manifold ranging from the rapport with the

learners to educator's behaviour which prevails upon or "attract" learners to

to engage in tasks. Alison (1993) examines a key element of trust which

could lead to enthusiasm. At any rate educators impart a sense of

commitment and interest in the subject matter.

The following participant stated the following concerning the classroom:

Grade 10 learner:

Lessons should be interesting. Posters of the lessons should be stuck
on classroom walls. Learners should work in groups.

Eggen and Kauchak (1997: 349) claim that classroom climate is an

outgrowth of the collective learner - educator relationship that form over

time. Humanistic relationships form over time. Humanistic classrooms

are safe environment where students believe they can learn and are expected

to do so. Standards remain high but attainable. Each person is valued as

s/he is a valuable human being. Establishing a caring, co-operative learning

environment is essential to fostering intrinsic motivation. When learners feel

safe, the need for extrinsic rewards is eliminated (Brandt: 1995). In

classrooms where learners are encouraged to take risks, be independent

thinkers and be responsible, a learning community is developed in which

learners interact and learn successfully.

Muthukrishna (1998) confirms that the learning environment should include
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interaction as well as opportunities for construction of meaning. Learning is

a social activity and therefore opportunities need to be created for learners

to interact both with their teachers and their peers. Learners should be taught

to work co-operatively in small groups.

In motivating environments, learners understand what they are expected to

learn and why they are expected to do so. They should learn that they are

expected to explain and justify how they solve problems and how they arrive

at their answers. Learners should also learn to respect one another's

thinking, to figure things out together and to work collaboratively to find

solutions.

The following quotations reflect the participants perception of their

educators:

Grade 9 learner:

It s difficult to learn EMS. The teacher is too cheeky.

Grade 10 learner:

Some teachers are intimidating, embarrass you in front of class
when you ask questions, you are not free.

Lile (2002) states that some educators run their classrooms almost very

strictly, almost as sort of a dictator in class. The educator gets upset at the

learners who don't try when it appears the reason is that they don't

understand what is asked of them.
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The following quotations from participants express concern about the

educators and the teaching/learning environment.

Grade 10 learner:

I have a communication problem with Mr. T. so it is difficult to ask and
answer questions. I would not be able to talk freely.

Grade 11 learner:

There should be a lot of communication between them. Another
participant stated I must feel free at all times. I must not be forced by
the teachers.

Grade 12 learner:

An educator should create a democratic environment and not inflict
their ideas onto learner's religious affiliations for example wearing a
scarf. Every day the learner should display good behaviour.]
Teachers should interact with students.

Good and Brophy (1990: 228) note that the simplest way to ensure that

people value what they are doing is to maximize their free choice and

autonomy. A sentiment shared by Ushioda (1997: 41) who remarks

that "self motivation" is a question of thinking effectively and meaningfully

about learning experience and learning goals.

The following displays the participants insecurities against their educators:

Grade 10 learner:

Our teacher's should not be dominating or else this will affect our
learning. More interaction with the teachers is important. We learn
from our mistakes. Experience is the best teacher.
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In a study cited in http://www.aseesa-edu.za/metacog.htm. the role of the

educator is not terminated once the learner has greater control over his/her

learning. Instead the educator's responsibility increases as a consultant.

He/she is required to create suitable environmental conditions for optimal

learning to take place.

5.12 Theme 4: Role played by educators and peers in

promoting motivation

Grade 9 learner:

I like enthusiastic teachers. Teachers that want to work. I am
motivated when teachers try and help us and go out of their way.

Grade 10 learner:

I love it when teachers explain and explain until we understand the
work. There is a two way communication process in class.

Grade 11 learner:

I am motivated when you have a positive teacher who loves what they
are doing and the teacher must teach with a smile.

Lumsden (2002) believes that learners must feel that the educator is genuine

and supportive, and that the learner's values and opinions will be respected.

Educators must be kind and listen fairly to the learners and be patient when

they don't understand. A caring educator who tries to develop a warm

environment and communicates this well to learners will in return build a

desire to learn and participate.

The above reasons for being motivated in the classroom is in keeping with
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the humanistic theory.

There was another major concern from a learner as stated below:

Grade 12 learner:

I am motivated when the teacher makes the lesson fun and some
teachers motivate and help us for example the Maths teacher.
He makes an effort even though the learners shows disrespect.
He makes an effort to read and explain to us.

Harris (2001) asserts that proper classroom explanation is needed from the

educator so the learners can understand well what is expected of them.

Brophy (1987) and Keller (1983) believe learners learn best when

motivated. In order to understand what motivates a learner, an educator

must also understand what it is that will create that interest for each individual

learner.

Ellioltt et al (2000: 4) further elaborates that although learners' motivational

histories accompany them into each classroom setting, it is essential for

teachers to view themselves as "Active Socialization Agents" stimulating

learner motivation to learn. Eggen and Kauchak (1997) conclude that

when learners feel in control of and responsible for their own learning,

climate improves and motivation to learn increases.

Participants have the following to add about their peers in the classroom:

Grade 9 learner:
I like getting high marks if my friend gets good marks then I also want
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to get good marks.

Grade 10 learner:

My friends sit near me, my friend always give me the work, they help
me learn. I am motivated when teachers make up fun activities and
have crosswords, games and make jokes with the learners and to
create a special bond with the learners.

Grade 11 learner:

I am motivated when I look at my friends Peter and Thomas. What they
find interesting? I was once told "Knowledge is the key to success. If
you can get it, take it - You never know when it can benefit you.

According to Bantjies (2005), when learners don't care about what they are

learning, the work that is memorized is quickly forgotten.

Bearing the above in mind, Bany (1975: 198) states that much of the

school curriculum is not related directly to an individual's needs, goals and

purposes. Much of what the learner is expected to do in school does not

have much bearing on anything outside the classroom.

Lile (2002) notes that an extrinsically motivated learner studies and learns for

other reasons. Such a learner performs in order to receive a reward, like

graduating or passing a test. If there is an assessment to be given at the end

of the lesson then the work gets done. It seems that when intrinsic motivation

is low or absent, extrinsic motivation must be used Lile (2002). Covington

(1999) believes that grade focus on extrinsic motivation performance

outcomes rather than on the process of learning itself. Consequently many

learners are grade driven.
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Nicholls (1984) examines two types of motivational goals towards school

learning: ego orientation and task orientation. They involve different ways of

thinking about oneself, about the task and about the learning outcomes.

Muthukrishna (1998) explains that task orientation involves a commitment to

learning for its own sake.

The goal is to increase understanding and to develop new skills, to improve

performance. Task involvement means an interest in doing one's best,

without regard for the performance of others. The goal of learning is to gain

understanding, insight or skill, and to accomplish something that is

challenging. Ego orientation on the other hand is when the aim is to perform

better than others or to establish that one's ability is superior to another.

Grade 10 learner:

An example of ego orientation is when a participant stated, I love it
when I get better marks than my friends.

Learners constantly receive information from educators and peers in the

classroom, about their performance on tasks either with respect to some

external standard or in comparison with others (Muthukrishna: 1998). This

information influences their beliefs about their own ability to perform tasks

successfully and in turn, influences their motivation to learn. Learners who do

not believe that they can do well are not likely to be motivated to apply effort

and will give up easily when they experience problems.
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Grade 10 learner

I am motivated when the teacher is constantly checking on me and
convince me to do the work.

Stipek (1988) adds that to a very large degree, students expect to learn if

their teachers expect them to learn. This shows that they need constant

approval from the educator to work in the classroom.

The following response from a learner is explained below:

Grade 10 learner:

I am motivated to leam when I am full and I must not be hungry.
I can concentrate in class.

Muthukrishna (1998) asserts that a learner will strive for a need at a higher

level only if lower level needs have already been met. For example, if

physiological needs such as sleep or food are not met, a learner may not

concentrate on, nor benefit from a group reading activity (which is an

educator's attempt to meet a higher level need). Thus a learner's desire to

fulfill a lower level need may be in conflict with the educator's aim to use a

higher level need as a motivation for learning.

There are other extrinsic factors that affect adolescent learners apart from

being in the classroom. They are in the class but they are constantly thinking

about other things.
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Grade 9 learner:

My girlfriend motivates me to come to school.

It is clear that the learner is looking for other aspects to motivate him rather

than the classroom environment itself. The other aspect includes the

immediate family, the extended family and friends and is in keeping with the

systems theory where the functioning of the whole person is dependent on

the interaction between all parts (Donald, Lazarus and Lolwana: 1997).

The following participants confirm that the learner cannot be seen in isolation.

Grade 12 learner:

Figures run in my blood. My father is my inspiraton.
A lot of motivation comes from my parents, from home for example my
brother, grandfather apart from my friends and teachers. We all help
each other.

Grade 10 learner:

My mother never go to university but she insists I do. She wants me
to be what she could not. My father finished matric, my mother did not,
and she had me when she was fifteen. They were not stable,
financially. If I can learn from their mistakes, 1'1/ have a better life.

Grade 11 learner:

It is important to come from a loving and cosy home. My friends tend to
judge me for example an old shirt that I wear. They don't know what
problems you had.

From the above quotations it becomes clear that the different systems are

important and that all systems are interrelated as the class is a subsystem of

the school. A learner is influenced by factors such as the family members as
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well as peers. The educator and learner are both involved in the interaction

of the physical, cognitive, social, emotional and moral development that

occurs throughout life. The interactions make up the process of

teaching/learning (Donald, Lazarus and Lolwana, 1997: 63).

5.13 Emerging guidelines

In analyzing these findings, I concluded that educators are the key to

learners'motivation. To assist them in doing their task by creating conducive

conditions for learning, I have identified the following factors as a guide they

can use in motivating adolescent learners in the classroom.

•:. Give learners a sense of purpose of learning. This finding was also

confirmed by Ellioltt et al (2000). When learning is relevant and applied in

the real world, it can be valuable.

•:. Incorporate fun and creative activities negotiated by the educator with

learners to ensure that those learners that are experiencing difficulty are

able to participate in classroom activities.

•:. Reduce noise levels in the classroom and gainfully occupy learners in the

classroom in order to prevent disturbances and to promote learning and

participating in classroom activities.

•:. Be aware of learners that sit furthest away and find ways to include them

in classroom activities.
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5.1.4 Conclusion

From the above findings it is very clear that there are various factors that

motivate adolescent learners to learn in the classroom. In the next chapter

the findings will be summarized and the guidelines for educators to provide

motivation in their classrooms will be listed.
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CHAPTER SIX

RECOMMENDATIONS AND SUMMARY OF

FINDINGS

6.1 Introduction

In this chapter, a summary of the major findings of the study is presented,

conclusions drawn and recommendations made relating to the factors that

motivate adolescent learners in the classroom.

6.2 Summary of study findings

The study confirmed that various factors encourage adolescent learners to

learn in the classroom. The following are the findings that emerged from the

study:

~ It is clear that educators play an important role in motivating adolescent

learners in the classroom as the learners attributed their motivation to the

educator in making their lessons exciting.

~ Peers have a positive effect in encouraging learners to learn in the

classroom. Learners who have a positive and cordial relationship with

peers in the classroom are actively involved in lessons and are

encouraged to be successful.

~ The majority of the participants were extrinsically motivated as their

responses showed that they were grade driven and the marks obtained by

learners were important to them.
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6.3 Proposed guidelines for educators to assist adolescent

learners in the classroom

~ Educators need to provide learners with proper explanations in the

classroom. In this way the learner would understand activities better in the

classroom and in turn learners would be motivated to listen. Lile (2002)

also confirms that proper explanations by educators would improve

motivation of learners in the classroom.

~ Tasks should be broken down and simplified by the educator to allow for

the learners that are not coping in the classroom to make meaning of

classroom activities.

~ The language spoken by educators should be simple in order for all

learners to understand.

~ Educators need to find ways to arouse and maintain learner curiosity and

in turn improve motivation. Educators should promote clubs at school, for

example, the science club, the poetry club and the mathematics club.

These clubs should stress fun activities, talks, quizzes, debates as well

speakers from other schools can be invited to give light as to what is

happening in their schools. These activities can be incorporated into the

classroom. This will enable learners to be involved with learners from

other schools to ensure that participation of learners is optimal.

~ lA problem based approach' to learning which requires adolescent

learners to seek information to solve problems for themselves can be

adopted by educators (http://www.teacher net.gov.uklteaching and

learning/library/ motivation).
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~ Motivation of learners can be improved by educators making content

personally relevant to learners and feedback about learning progress is

essential.

~ Educators need to be seen as genuine. Lies spoken to learners can

easily be discovered. An example of this is if an educator informs learners

that they are writing a test on a certain day, or completing an activity on a

certain day, it should be done. There should be no broken promises

given to adolescent learners. This will result in learners respecting, as well

as treating the educator with dignity.

~ If extra tuition is given to learners by educators, then there should be no

extra cost attached to it.

~ Educators need to provide in-class support to learners experiencing

difficulties with the classroom activities.

~ Educators should encourage peer groups to be formed in the class which

will allow peers in the same classroom to assist learners to learn.

~ The educator needs to negotiate with learners classroom rules and

regulations.

~ Educators need to explore how motivation to learn can be encouraged by

creating different kinds of learning environments and using different

teaching methods.

~ A sense of enthusiasm should be created among learners in order for

them to enjoy their learning. They are important because they influence

how learners think about themselves and their peers and how they

approach the tasks (Muthukrishna, 1998: 150).

~ Learners completed efforts such as posters and written articles should be
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placed on the classroom walls to motivate learners.

~ Educators need to reflect on and evaluate their lessons on an ongoing

basis. It would be more beneficial to afford learners opportunities to be

part of the evaluation process as they are affected by what goes on in the

classroom. In this way the educator is well aware that learners are

interested and motivated.

~ Educators should have an open door policy in negotiating the rules of the

classroom and assisting the learners to be motivated in the classroom.

The learners should not feel intimidated to approach educators. The

educator should operate on democratic principles.

~ Educators should conduct classroom meetings on an ongoing basis with

learners (Glasser, 1990: 81).

~ Educators should refrain from instilling fear in the learners in the

classroom.

~ Educators should limit their screaming and shouting in the classroom.

Learners should be gainfully occupied. Learners would benefit by

ensuring that learning can be fun and exciting and not monotonous and

drudgery.

~ Boredom should be alleviated by incorporating creativity into lessons.

Educators are to constantly discuss with other educators how to find new

and fun ways of preparing lessons. It should be done on an ongoing

basis.

~ Educators need to improve communication between heads of

departments, other educators at school, principals and members of the

governing bodies to alleviate any problems regarding motivation of
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adolescent learners. These are linked to motivation in the classroom as

communication among all stakeholders in a school is important to ensure

that learners are happy and motivated in the classroom to ensure the

maximum amount of learning takes place.

Ames (1992) believes that if learners perceive meaningful reasons for

engaging in an activity they will be more likely to approach tasks that are

exciting and engage in learning. In short, tasks that emphasise relevance

and meaningfulness will motivate learners to focus on understanding the

contents of their q~fvities. This approach is in line with the principles of

Curriculum 2005 as formulated by the department of education

(Muthukrishna, 1998). Currriculum 2005 focuses on the learner being at the

center of learning and the educator is seen as a facilitator.

6.4 Recommendations for further research

This study focused on establishing the role of the educator and the peer in

motivating the adolescent learner in the classroom. There needs to be further

research done focusing on the role of the parent and the extent to which they

motivate adolescent learners in the classroom. Educators also need to be

interviewed in order to determine how they perceive the role they play in the

motivating adolescent learners in the classroom.
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6.5 Conclusion

The study highlighted the factors that motivate adolescent learners in the

classroom. It also highlighted the important role played by educators in

making the learning process meaningful and interesting. From the findings of

this study, it is clear that educators have a huge responsibility in creating

classrooms that are conducive to learning and where learner motivation

remains high. It also emerged that educators need to foster a genuine love of

learning for the sake of knowledge acquisition, not for marks or any other

external factors. If they are motivated and enthusiastic themselves about

their learning areas, it is likely that learners will also become enthusiastic.

Directly or indirectly, educators act as role models for their learners and they

need to be exemplary in what they do. As significant adults in the learners'

lives, this is a responsibility we cannot and should not take lightly.

83

6.5 Conclusion 

The study highlighted the factors that motivate adolescent learners in the 

classroom. It also highlighted the important role played by educators in 

making learning process meaningful and interesting. From the findings of 

this study, it is clear that educators have a huge responsibility in creating 

classrooms that are conducive to learning and where learner motivation 

remains high. It also that educators to foster a genuine love of 

learning for the sake of knowledge acquisition, not for marks or any other 

external factors. If they are motivated and enthusiastic themselves about 

their learning areas, it is likely that will also become enthusiastic. 

Directly or indirectly. educators act as role models for their learners and they 

need to exemplary in what they do. As significant adults in the learners' 

lives, this is a responsibility we cannot and should not take lightly. 

83 



BIBLIOGRAPHY

Adams, H. (1998) Learners as active thinkers. In Kruger N. & Adams H.

(eds). Psychology for teaching and learning, what teachers need to know,

Johannesburg: Heinemann 152 - 164.

Alison, J. (1993). Not bothered? Motivating reluctant language learners in Key

Stage, London: CllT.

Ames, A. (1990). Motivation: what teachers need to know? Teachers College

Record, 91 (3): 409-421.

Ames, C. (1992). Classrooms: goals, structures and student motivation.

Journal of Educational Psychology, 84: 261- 271.

Ames, R. & Ames, C. (1984) Research on motivation in education. Orlando:

Academic Press.

An analysis of metacognitive processes involved in self regulated learning to

transform a rigid learning system. http://www.aseesa-ededu.co.zal

metacog.htm - retrieved 04/06/2005.

Attribution theory. http://www.as.wvu.edu/-sbb/comm221/chapters/attrib.htm

- retrieved 07/10/2005.

Bandura, A. (1986). Social foundations of thought and action: a social

cognitive theory. Upper Saddle River: Prentice Hall.

Bantjies, L.(2005). http://www.hagar.up.ac.zallearner/leonb/motivation.htm

- retrieved 03/07/2005.

Bany, M.A and Johnson L.V. (1975) Educational Social Psychology, New

84

BIBLIOGRAPHY 

Adams, H. (1998) as active thinkers. In Kruger N. & Adams H. 

(eds). Psychology for teaching and learning, what teachers need to know, 

Johannesburg: Heinemann 152 - 164. 

Alison, J. (1993). Not bothered? Motivating reluctant language learners in Key 

Stage, London: Cll T. 

Ames, A. (1990). Motivation: what teachers need to know? Teachers College 

Record, 91(3): 409-421. 

Ames, C. (1992). Classrooms: goals, structures and student motivation. 

Journal of Educational Psychology, 84: 261- 1. 

Ames, R. & Ames, C. (1984) Research on motivation in education. Orlando: 

Academic I-Jrt:l'~c 

An analysis of metacognitive processes involved in self regulated learning to 

transform a rigid learning system. http://www.aseesa-ededu.co.zal 

metacog.htm - retrieved 04/06/2005. 

Attribution theory. http://www.as.wvu.edu/-sbb/comm221/chapters/attrib.htm 

- retrieved 07/10/2005. 

Bandura, A. (1986). Social foundations of thought and action: a socia/

cognitive theory. Upper Saddle River: Prentice Hall. 

Bantjies, L(2005). http://www.hagar.up.ac.zallearner/leonb/motivation.htm 

- retrieved 03/07/2005. 

Bany, M.A and Johnson LV. (1975) Educational Social Psychology, New 

84 



York: Macmillan.

Bateson, G. (1979) Mind and nature: a necessary unity, New York: Dutton.

Began, R & Taylor, S.J. (1999). Introduction to qualitative research methods:

a guidebook and resource Chi Chester: John Wiley.

Biggs, J.B. (1985). The role of metalearning in study processes. British

Journalof Educational Psychology, 55: 185 - 212.

Bless, C. & Smith, H. (1995). Fundamentals of social research. Cape Town:

Juta &Co.

Bogdan, RC. & Biklen, S.K. (1992). Qualitative research for education. An

introduction to theory and methods. Boston: Allyn & Bacon.

Boyd, J. (2005). http://www.julieboydCom.au/ILF/pages/aboutus.html

retrieved 03/07/2005.

Brandt, R (1995). Published by rewards? A conversation with Alfie Kohn.

Educational Leadership, 13 - 16.

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge:

Harvard University Press.

Brophy, J. (1986). On motivating students. Occasional Paper No. 101. East

Lansing, Michigan: Institute for Research on Teaching, Michigan State

University.

Brophy, J.E. (1987). On Motivating Students. In D.G..Berliner and BV. Rosen

shine (EDS), Talks to teacher, New York: Random House, 201- 245.

Campbell, C. (1997) How to develop a professional portfolio: a manual for

teachers, Pennsylvania: Allyn & Bacon.

85

York: Macmillan. 

Bateson, G. (1979) Mind and nature: a necessary unity, New York: Dutton. 

Began, & Taylor, S.J. (1999). Introduction to qualitative research methods: 

a guidebook and resource Chi Chester: John Wiley. 

Biggs, .. LB. (1985). The role of metalearning in study processes. British 

Journal of Educational Psychology, 55: 185 - 212. 

Bless, C. & Smith, H. (1995). Fundamentals of social research. Cape Town: 

Juta & Co. 

Bogdan, RC. & Biklen, S.K. (1992). Qualitative research for education. An 

introduction to theory and methods. Boston: Allyn & Bacon. 

Boyd, J. (2005). http://www.ju/ieboydCom.auIlLF/pages/aboutus.htm/

retrieved 03/0712005. 

Brandt, R (1995). Published by rewards? A conversation with Alfie Kohn. 

Educational Leadership, 13 - 1 

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge: 

Harvard University 

Brophy, (1986). On motivating students. Occasional Paper No. 101. East 

Lansing, Michigan: Institute for Research on Teaching, Michigan State 

University. 

Brophy, J.E. (1987). On Motivating Students. In .Berliner and B.V. Rosen 

(EDS), Talks to teacher, New York: Random House, 201-

Campbell, C. (1997) How to develop a professional portfolio: a manual for 

teachers, Pennsylvania: AUyn & Bacon. 

85 



Chambers, G.N. (1999). Motivating language learners. Multilingual Matters.

Clevedon.

Chance, P. (1992). The rewards of learning. Phi Delta Kappan, 73: 200 

207.

Charles, C.M., and Sentec, G.W. (1995). Elementary classroom

management,~d ed. New York: Longman.

Child, O. (1975). Psychology and the Teacher, London: Holt- Blond LTO.

Child, O. (2004). Psychology and the Teacher. London: Midas Printing

International.

CILT Research Forum - Motivation in Language learning Motivation in action:

A process model of L2 motivation. http://www.cilt.org.uk/researchlresfor3/

dornyei. htm - retrieved 08/10/2005.

Classroom Motivation and learning. http://www.pcu.netlweb/hum/motiv.htm

retrieved 03/07/2005.

Cohen, L. & Manion L. (2000) Research methods in education (4th edition),

London: Routledge.

Collins, J.A. ( 2003). Attributes of the non - resilient: Interviews of suburban,

middle class dropouts with previous academic success. In International

Journal on School Disaffection, 1( 1) :13 - 22.

Condry, J. & Chambers J. (1978) . "Intrinsic Motivation and the Process of

Learning. In the Hidden Costs Of Reward, edited by MR. Lepper, New

Jersey: Lawrence Eribaum Associates 61 - 84.

86

Chambers, G.N. (1999). Motivating language learners. Multilingual Matters. 

Clevedon. 

Chance, P. (1992). The rewards of learning. Phi Delta Kappan, 200 -

207. 

Charles, C.M., and Sentec, G.W. (1995). Elementary classroom 

management,~d ed. New York: Longman. 

Child, D. (1975). Psychology and the Teacher, London: Holt- Blond 

Child, (2004). Psychology and the Teacher. London: Midas Printing 

International. 

CIL T Research Forum - Motivation in Language learning Motivation in action: 

A process model of L2 motivation. http://www.cilt.org.uklresearchlresfor31 

dornyei.htm - retrieved 08/10/2005. 

Classroom Motivation and learning. http./Iwww.pcu.net/web/humlmotiv.htm 

retrieved 03/07/2005. 

Cohen, L & Manion L (2000) Research methods in education (4th edition), 

London: Routledge. 

Collins, J.A. ( 2003). Attributes of the non - resilient: Interviews of suburban, 

middle class dropouts with previous academic success. In International 

Journal on School Disaffection, 1 ( 1) : 13 -

Condry, J. & Chambers J. (1978) . "Intrinsic Motivation and the Process of 

Learning. In the Hidden Costs Of Reward, edited by M.R. Lepper, New 

Jersey: Lawrence Eribaum Associates 61 84. 

86 



Cooper P., Donald R & Schindler, Pamela R (1998). Business Research

Methods- &h Edition, Boston: McGraw Hill.

Cooper P. and Upton G. (1990). An ecosystemic approach to emotional and

behavioral difficulties in schools Academic search premier http://web

7.epnet.com/citation - retrieved 03/07/2005.

Covington, M. (1999). Caring about learning: the nature and nurturing of

subject matter appreciation. Educational Psychologist, 127- 36.

Creswell, J.W. (1994). Research design: qualitative and quantitative

approaches, London: Sage.

Creswell, J.W. (1998). Qualitative Inquiry and Research Design: Choosing

among Traditions. CA: Sage.

Creswell, J.W. (2003). Research design: qualitative, quantitative and mixed

approaches. (Second Edition), London: Sage

Danesh, H. (1994). The psychology of spirituality, Ontario: Nine Pines

Publishing.

Daniels, R (1994). Motivational Mediators of cooperative learning.

Psychological Reports, 74: 1011- 22.

Davis, R, Fruehling, R & Oldman, N. (1989). Psychology human relations &

work adjustments, New York: McGraw Hill.

Deci, E. (1975), Intrinsic motivation, London: Plenum.

Deci, E.L. & Ryan R.M. (1985) Intrinsic motivation and self - detennination in

human behaviour, New York: Plenum.

87

Cooper ,Donald R & Schindler, Pamela (1998). Business Research 

Methods- er Edition, Boston: McGraw Hill. 

Cooper P. and Upton (1990). An ecosystemic approach to emotional and 

behavioral difficulties in schools Academic search premier http://web 

7.epnet.comlcitation - retrieved 03/07/2005. 

Covington, M. (1999). Caring about learning: the nature and nurturing of 

subject matter appreciation. Educational Psychologist, 1 36. 

Creswell, J.W. {1994}. Research design: qualitative and quantitative 

approaches, London: Sage. 

Creswell, J.W. (1998). Qualitative Inquiry and Research Design: Choosing 

among Traditions. CA: Sage. 

Creswell, J.W. (2003). Research design: qualitative, quantitative and mixed 

approaches. (Second Edition), London: Sage 

Danesh, H. (1994). The psychology of spirituality, Ontario: Nine Pines 

Publishing. 

Daniels, R (1994). Motivational Mediators of cooperative learning. 

Psychological Reports, 74: 1011- 22. 

Davis, R, Fruehling, R & aidman, N. (1989). Psychology human relations & 

work adjustments, New York: McGraw Hill. 

Deci, E. (1975), Intrinsic motivation, London: Plenum. 

Deci, & Ryan RM. (1985) Intrinsic motivation and self - detennination in 

human behaviour, New York: Plenum. 

87 



Donald, D. Lazarus S. & Lolwana P.(1997). Educational Psychology in Social

Context, Cape Town: Oxford University Press.

Donald, D. Lazarus S. & Lolwana P. (2002). Educational Psychology in Social

Context, Cape Town: Oxford University Press.

Dornyei, Z. (1997). Psychological processes in co operative language

learning: Group dynamics and motivation, Modem Language Journal, 81:

482 - 493.

Dornyei, Z. (2001). Teaching and Researching Motivation. London: Pearson

Education Limited.

Dornyei, Z. & Otlo, I. (1998). Motivation in action: A process model of L2

motivation. Working Papers in Applied Linguistics,Thames Valley University,

London: Pearson Education Limited. (a)

Dornyei, Z. & Otlo, I. (1998). Teaching and researching, motivation. London:

Pearson Education Limited. (b)

Dweck, C.S. (1989). Motivation. In Lesold, A. &Glaser, R. (eds) Foundations

for a Psychology of education Hillsdale. 87 - 136.

Dweck, C.S. & Leggetl, E. L. (1988). A social- cognitive approach to

motivation and personality. Psychological Review, 95: 256 - 273.

Eccles, J.S., & Midgley, C. (1989). Stage/environment fit: Developmentally

appropriate classrooms for adolescents. In R. E. Ames & C. Ames (Eds).,

Research on motivation in education, New York: Academic Press. 3: 139 

186.

Ecological System Approaches. http://www.users.globalnet.co.uk/ebdstudy/

/strategy/ecosys.htm. retrieved 10/10/2005.

88

Donald, D. Lazarus & Lolwana P.(1997). Educational Psychology in Social 

Context, Cape Town: Oxford University 

Donald, D. Lazarus S. & Lolwana (2002). Educational Psychology in Social 

Context, Cape Town: Oxford University Press. 

Dornyei, Z. (1997). Psychological processes in co operative language 

learning: Group dynamics and motivation, Modem Language Journal, 81: 

482 - 493. 

Dornyei, (2001). Teaching and Researching Motivation. London: Pearson 

Education Limited. 

Dornyei, & OUo, I. (1998). Motivation in action: A process model of 

motivation. Working Papers in Applied Linguistics, Thames Valley University, 

London: Pearson Education Limited. (a) 

Dornyei, & OUo, I. (1998). Teaching and researching, motivation. London: 

Pearson Education Limited. (b) 

Dweck, (1989). Motivation. In Lesold, A. & Glaser, (eds) Foundations 

for a Psychology of education Hillsdale. 87 - 136. 

Dweck, & Leggett, (1988). A social- cognitive approach to 

motivation and personality. Psychological Review, 95: 256-

, & Midgley, (1989). Stage/environment fit: Developmentally 

appropriate classrooms for adolescents. In Ames & Ames (Eds)., 

Research on motivation in education, New York: Acadernic Press. 3: 139 -

186. 

Ecological System Approaches. http://www.users.g/obalnet.co.uk/ebdstudy/

/strategy/ecosys.htm. retrieved 10/10/2005. 

88 



Eggen, P. & Kauchak, D. (1997). Educational psychology windows on

classrooms. (3rd Edition), Ohio: Prentice Hall.

Ehrman, M.M. &. Dornyei, Z. (1998). Interpersonal dynamics in second

language learning: The visible and invisible classroom, California: Sage.

Ellioltt, S., Kratochwill, J., Littlefield,J., Cook,J. & Tavers J. (2000)

Educational Psycholgy: Effective learning, Boston: McGraw - Hill.

Elizabeth, H. (2003) Motivation in the classroom. http://www.elizabeth uk/aza.

html - retrieved 07/10/2005.

Emotional and behavioral difficulties. http://www./iv.ac. uk/education[inced

/sen/bk6p2.htm - retrieved 1/03/2004.

Ernest, S. & Goodison, L. (1981). In our own hands: a book of self - help

therapy, London: The Women's Press.

Factors that Encourage Intrinsic Motivation. http://web.archive.org - retrieved

07/10/2005.

Fleming C,M. (1968) Teaching a psychological analysis, London: Billing &

sons limited.

Frankl, v. (1984). Man's search for meaning. New York: Washington Square

Press.

Fraser, W.J. & Killen, R. (2003). Factors influencing academic success or

failure of first year and senior university students: do education students and

lecturers perceive things differently. South African Journal of Education, 23,

(4), 254 - 260.

89

Eggen, P. & Kauchak, D. (1997). Educational psychology windows on 

classrooms. (3rd Edition), Ohio: Prentice Hall. 

Ehrman, M.M. &. Dornyei, Z. (1998). Interpersonal dynamics in second 

language learning: The visible and invisible classroom, California: Sage. 

Ellioltt, ,Kratochwill, J., Uttlefield,J., Cook,J. & Tavers J. (2000) 

Educational Psycholgy: I-fT"~,,,rll learning, Boston: McGraw - Hill. 

Elizabeth, H. (2003) Motivation in the classroom. http://www.elizabeth uklaza. 

html - retrieved 07/10/2005. 

Emotional and behavioral difficulties. http://www.liv.ac.ukleducationlinced 

/sen/bk6p2.htm - retrieved 1/03/2004. 

Ernest, S. & Goodison, L. (1981). In our own hands: a book of self - help 

therapy, London: The Women's Press. 

Factors that Encourage Intrinsic Motivation. http.J/web.archive.org - retrieved 

07/10/2005. 

Fleming C,M. (1968) Teaching a psychological analysis, London: Billing & 

sons limited. 

Frankl, V. (1984). Man's search for meaning. New York: Washington Square 

Fraser, W.J. & Killen, R. (2003). influencing academic success or 

failure of first year and senior university students: do education students 

lecturers perceive things differently. South African Journal of Education, 23, 

(4), 254 - 260. 

89 



Frielick, S. (2004). Beyond constructivism: An ecological approach to e

learning. In R Atkinson, C. McBeath, D. Jonas - Dwyer & R Phillips ( Eds),

Beyond the comfort zone: Proceedings of the 21 st ASCILlTE Conference.

Perth, 328 - 332.

Fudge, RS. & Schlacter, J.L. (1999). Motivating employees to act ethically:

an expectancy theory approach. Journal of Business Ethics. 18 (3), 295 

304.

Galloway, C (1976). Psychology for learning and teaching, New York:

McGrow Hill Incorporation.

Gibson, E.J., Sage, S.L., Pick A.D. (2003). An ecological approach to

perceptual and development. Oxford University Press. http://www.oup.co.ukl

isbn/O-19-516549-7 - retrieved 03/07/2005.

Glasser, W. (1969). School withoutfailure. New York: Harper & Row.

Glasser, W. (1990). The quality school: Managing students without coersion.

New York: Harper & Row.

Glasser, W. (1993). The quality school teacher. New York: HarperCollins.

Good, T.L. & Brophy, J.E. (1990). Educational psychology a realistic

approach. Longman. Fourth Edition. New York: White Plains.

Goodson. J.F. (1993). Doing Qualitative research: circles within circles,

London: Palmer Press.

Gouws, A. (1998) Nothing succeeds like success: learning and

encouragement In Kruger & H. Adams (eds). Psychology for teaching and

learning: What teacher's used to know. Johannesburg: Heinemann. 45- 59.

90

Frielick, (2004). Beyond constructivism: An ecological approach to e-

learning. In R Atkinson, C. McBeath, D. Jonas - Dwyer & Phillips ( 

Beyond the comfort zone: Proceedings of the 21 st ASCILlTE Conference. 

Perth, 328 - 332. 

Fudge, RS. & Schlacter, J. (1999). Motivating employees to act ethically: 

an expectancy theory approach. Joumal of Business Ethics. 18 (3), 

304. 

Galloway, C (1976). Psychology for leaming and teaching, New York: 

McGrow Hill Incorporation. 

Gibson, ,Sage, L., Pick A.D. (2003). An ecological approach to 

perceptual and development. Oxford University Press. http://www.oup.co.ukl 

isbnIO-19-516549-7 - retrieved 03/07/2005. 

W. (1969). School without failure. New York: Harper & Row. 

Glasser, W. (1990). The quality school: Managing students without coersion. 

New York: Harper & Row. 

Glasser, W. (1993). The quality school teacher. New York: HarperCollins. 

Good, T. & Brophy, J.E. (1990). Educational psychology a realistic 

approach. Longman. Fourth Edition. New York: White Plains. 

Goodson. J.F. (1993). Doing Qualitative research: circles within circles, 

London: Palmer 

Gouws, A. (1998) Nothing succeeds like success: learning and 

encouragement In Kruger & H. Adams (eds). Psychology for teaching and 

leaming: What teacher's used to know. Johannesburg: Heinemann. 45- 59. 

90 



Gouws, E. & Kruger, N. (2000). The adolescent: an educational perspective.

Johannesburg: Heinemann.

Green, L. (2001). Theoretical and contextual background. In. Engelbrecht, P.

& Green, L. (Eds). Promoting Learner development, Pretoria: Van Schaik.

Greeff, M. (1998). Information collection: interviewing. In De Vos, AS. (Ed).

Research at grass roots, Pretoria: Van Schaik.

Gross, R (2003). Psychology, the science of mind and behaviour. Kent:

GreenGate publishing services.

Grossman, H. (2004). Classroom Behavior Management for diverse and

inclusive schools. (Third Edition). New York: Rowan & Littlefield.

Guthrie, J.T & Wigfield A (1997). Reading Engagement: Motivating Readers

through Integrated Instruction, International Reading Association.

Harris, R. (2001). Some Ideas for Motivating Students. Virtual Salt. http:

//www.virtualsalt.com/motivate.htm - retrieved 03/07/2005.

Harter, S. (1992) The relationship between perceived competence, affect and

motivational orientation within the classroom: Processes and patterns of

change in Boggiano A K and T S Pittman (eds), Achievement motivation: A

social developmental perspective, Cambridge: University press.

Hellriegel, D., Slocum, J. W. &Woodman, R.W. (2001), Organizational

behaviour, New York: South Western College Publishing.

Hoeger, W. W. & Hoeger, S. A (1999). Principles and labs for physical

fitness, Second Edition. Englewood: Morton Publishing Company.

Huitt, W.(2001) Motivation to learn: An overview. Educational Psychology

91

Gouws, & Kruger, N. (2000). The adolescent: an educational perspective. 

Johannesburg: Heinemann. 

Green, L. (2001). Theoretical and contextual background. In. Engelbrecht, 

& Green, L. (Eds). Promoting Learner development, Pretoria: Van Schaik. 

M. (1998). Information collection: interviewing. In De Vos, A.S. (Ed). 

Research at grass roots, Pretoria: Van Schaik. 

Gross, R (2003). Psychology, the science of mind and behaviour. Kent: 

GreenGate publishing services. 

Grossman, H. (2004). Classroom Behavior Management for diverse and 

inclusive schools. (Third Edition). New York: Rowan & Littlefield. 

Guthrie, J.T & Wigfield A. (1997). Reading Engagement: Motivating Readers 

through Integrated Instruction, International Reading Association. 

Harris, R. (2001). Some Ideas for Motivating Students. Virtual Salt. http: 

IIwww.virlualsalt.comlmotivate.htm - retrieved 03/07/2005. 

Harter, S. (1992) The relationship between perceived competence, affect and 

motivational orientation within the classroom: Processes and patterns of 

change in Boggiano A K and T S Pittman (eds), Achievement motivation: A 

social developmental perspective, Cambridge: University press. 

Hellriegel, D., Slocum, J. W. & Woodman, R.W. (2001). Organizational 

behaviour, New York: South Western College Publishing. 

Hoeger. W. W. & Hoeger, S. A. (1999). Principles and labs for physical 

fitness, Second Edition. Englewood: Morton Publishing Company. 

Huitt, W.(2001) Motivation to learn: An overview. Educational Psychology 

91 



Interactive, Valdosta, GA: Valdosta State University. http://chiron.valdosta.

edu/whuitt/col/motivation/motivate.html- retrieved 20/08/2005.

Huitt, W. (2003). A systems model of human behaviour. http://chiron.valdosta

edu/whuitt/materials/sysmdlo.html- retrieved 01/03/2004.

Hull, G. (1997) Research with Words: Qualitative Inquiry. Focus on Basics 1,

no. A National Center for the Study of Adult Learning and Literacy, Boston.

Hunt, C.A. (2001). Qualitative and Quantitative Concepts in Proposal Writing:

Similarities, Differences and Controversy. http://www.und.nodak.edu/instruct/

wstevens/PROPOSALCLASS/Huntpaper.htm - retrieved 08/10/2005.

Interviews. http://www.ukzn.ac.zalcsdslPublication/lnterviewsdoc.pdf

retrieved 17/06/2005.

Intrinsic Motivation. http:// www.changingminds.org/explanations/theories

/intrinsic - motivation.htm - retrieved 07/10/2005.

Jesuino J.C. (1996). Leadership: Micro - macro links, in Witte EH & J.H Davis

(eds, Understanding group behaviour: Small group recesses and interpersonal

relations, Mahwah, NJ: Lawrence Erlbaum, 93 - 125.

Kaplan, A. & Maher, L. M. (1999). Enhancing the Motivation of African

American Students: a achievement goal theory perspective. The Journal of

Negro Education 64: 23- 41.

Keller, J. (1983). Motivational design of instruction. In C. Regality (ed),

Instructiuonal Design Theories and Models: An overview of their current

status, Hillsdale, NJ: Erlbaum.

Kohn, A. (1993). Rewards verses learning: A response to Paul V Chance. Phi

Delta Kappan, 783 - 787.

92

Interactive, Valdosta, GA: Valdosta State University. http://Chiron.va/dosta. 

edu/whuittlco//motivation/motivate.html- retrieved 20108/2005. 

Huitt, W. (2003). A systems model of human behaviour. http://chiron.valdosta 

edulwhuittlmaterialslsysmdlo.html retrieved 01103/2004. 

Hull, G. (1997) Research with Words: Qualitative Inquiry. Focus on Basics 1, 

no. A National Center for the Study of Adult Learning and Literacy, Boston. 

Hunt, C.A. (2001). Qualitative and Quantitative Concepts in Proposal Writing: 

Similarities, Differences and Controversy. http://www.und.nodak.edulinstructl 

wstevenslPROPOSALCLASSlHuntpaper.htm - retrieved 08/10/2005. 

Interviews. http://www.ukzn.ac.za/csdslPublication/lnterviewsdoc.pdf -

retrieved 17/06/2005. 

Intrinsic Motivation. http:// www.changingminds.org/explanationsltheories 

/intrinsic - motivation.htm - retrieved 07/10/2005. 

Jesuino J.C. (1996). Leadership: Micro - macro links, in Witte H & J.H Davis 

(eds, Understanding group behaviour: Small group recesses and interpersonal 

relations, Mahwah, NJ: Lawrence Erlbaum, 93 - 125. 

Kaplan, A. & Maher, L M. (1999). Enhancing the Motivation of African 

American Students: a achievement goal theory perspective. The Joumal of 

Negro Education 64: 41. 

Keller, J. (1983). Motivational design of instruction. In C. Regality (ed), 

Instructiuonal Design Theories and Models: An overview of their current 

status, Hillsdale, NJ: Erlbaum. 

Kohn, A. (1993). Rewards verses learning: A response to Paul V Chance. Phi 

Delta Kappan, 783 - 787. 

92 



Krefting L. (1990). Rigor in qualitative research: The assessment of

trustworthiness. American Journal of Occupational Therapy, 45: 214 -222.

Kruger, N. & Adams H. (1998) Introduction in Kruger N. & Adams H. (eds).

Psychology for teaching and learning: What teachers need to know.

Johannesburg: Heineman 1 - 10.

Kruger, N. (1998) Getting to know and understand the learner in Kruger & H.

Adams (eds). Psychology for teaching and learning: What teachers need to

know, Johannesburg: Heinemann 139 - 151.

Lam, S.,Yim, S., Law, J.S.F & Cheung RW.Y. (2004) The effects of

competition on achievement motivation in Chinese classrooms, British

Journal of Educational Psychology, 74: 281 - 296.

Le Roux R & De Klerk, R (2001) Emotional intelligence workbook, Cape

Town: Human & Rousseau.

Lee, T. W., Mitchell, T. R & Sablynski, C. J (1999) Qualitative Research in

Organisational and Vocational Psychology, 1979 - 1999." Journal of

Vocational Behaviour 55(2): 161 - 187.

Lepper, M. R (1988). "Motivational Considerations in the study of Instruction.

Cognition and Instruction 5, (4): 289 -309.

Lile, T. (2002) Motivation in the ESL classroom. http://iteslj.org

/Techniques/Lile- Motivation.html- retrieved 03/07/2005.

Lincoln, Y.S. & Guba, E. G. (1985) Naturalistic inquiry, Beverly Hills: Sage.

Lofland, J. &Lofland, L. (1984). Analyzing Social Settings: a Guide to

Qualitative Observation and Analysis, second edition.

93

Krefting L. (1990). Rigor in qualitative research: The assessment of 

trustworthiness. American Joumal of Occupational Therapy, 45: 214 

Kruger, N. & Adams H. (1998) Introduction in Kruger N. & Adams H. (eds). 

Psychology for teaching and leaming: What teachers need to know. 

Johannesburg: Heineman 1 - 10. 

Kruger, N. (1998) Getting to know and understand the learner in Kruger & H. 

Adams (eds). Psychology for teaching and leaming: What teachers need to 

know, Johannesburg: Heinemann 139 1 

Lam, ,Yim, ,Law, & Cheung RW.Y. (2004) The of 

competition on achievement motivation in Chinese classrooms, British 

Joumal of Educational Psychology, 74: 281 - 296. 

Le Roux R & De Klerk, R (2001) Emotional intelligence workbook, Cape 

Town: Human & Rousseau. 

Lee, W., Mitchell, R & Sablynski, C. J (1999) Qualitative Research in 

Organisational and Vocational Psychology, 1979 - 1999." Joumal of 

Vocational Behaviour 55(2): 161 - 187. 

Lepper, M. R (1988). "Motivational Considerations in the study of Instruction. 

Cognition and Instruction (4): 289 -309. 

Lile, T. (2002) Motivation in the ESL classroom. http://ites/j.org 

/TechniqueslLile- Motivation.html- retrieved 03/07/2005. 

Lincoln, Y.S. & Guba, (1985) Naturalistic inquiry, Beverly Hills: Sage. 

Lofland, J. & Lofland, (1984). Analyzing Social Settings: a Guide to 

Qualitative Observation and Analysis, second edition. 

93 



Middleton, J. (1995) A study of intrinsic motivation in the mathematics

classroom: A personal constructs approach. Journal for research in

Mathematics Education, 26, 254 - 279.

Modungwa, N.M. (1995). The experience of mothers caring for their teenage

daughters' young children. M. Cur. (Psychiatric Nursing) Rand Afrikaans

University, Johannesburg. (mini dissertation).

Moletsane, R. (1998) We all march to individual drummers: individual

differences In Kruger N. & Adams H. (eds.) Psychology for teaching and

learning: What teacher's need to know, Johannesburg: Heinemann 215 - 230.

Molnar, A. & Lindquist, B.(1989). Changing problem behaviour in schools,

San Francisco: Jossey Bass.

Mooneyhan, A. (2000). http://www.jonesboroweb.com/edd/theories_ol

motivation.htm - retrieved 03/07/2005.

Morse, J.M. & Field, P.A. (1996). Nursing Research The Application of

qualitative approaches, 2nd ed. London: Chapman & Hall.

Motivation. http://www.thefreedictionary.com/motivation-retrieved 03/07/2005.

Motivation. http://mentalhelp.net/psyhelp/chap4/chap4i.htm - retrieved

01/03/2004.

Motivation, Achievement- Psychological Self. http://mentalhelp.net.

net/psyhelp/ net/psyhelp/chap4j.htm - retrieved 15/03/2004.

Motivation in the classroom. http://www.engines 4 ed.org/hyper/book/nodesl

NODE.62-pg.html- retrieved 03/07/2005.

95

Middleton, J. (1995) A study of intrinsic motivation in the mathematics 

classroom: A personal constructs approach. Journal for research in 

Mathematics Education, 26, 254 - 279. 

Modungwa, N.M. (1995). The experience of mothers caring for their teenage 

daughters' young children. M. Cur. (Psychiatric Nursing) Rand Afrikaans 

University, Johannesburg. (mini dissertation). 

Moletsane, R. (1998) We all march to individual drummers: individual 

differences In Kruger N. & Adams H. (eds.) Psychology for teaching and 

learning: What teacher's need to know, Johannesburg: Heinemann 215 - 230. 

Molnar, A. & Lindquist, 8.(1989). Changing problem behaviour in schools, 

San Francisco: Jossey Bass. 

Mooneyhan, A. (2000). http://www.jonesboroweb.com/edd/theories_ol 

motivation.htm - retrieved 03/07/2005. 

Morse, J.M. & Field, P.A. (1996). Nursing Research The Application of 

qualitative approaches, 2nd ed. London: Chapman & Hall. 

Motivation. http://www.thefreedictionary.com/motivation-retrieved 03/07/2005. 

Motivation. http://mentalhelp.net/psyhelp/chap4/chap4i.htm - retrieved 

01/03/2004. 

Motivation, Achievement- Psychological Self. http://mentalhelp.net. 

net/psyhelp/ net/psyhelp/chap4j.htm - retrieved 15/03/2004. 

Motivation in the classroom. http://www.engines 4 ed.org/hyper/booklnodes/ 

NODE.62-pg.html- retrieved 03/07/2005. 

95 



Motivation in the Classroom. http://www.almondnet.co.uk.lalmond/motivation

in_the_classroom.html- retrieved 07/10/2005.

Motivation in the classroom. http://wps.prenha/l.com/chet- retrieved

07/10/2005.

Motivation in the classroom. http://www. teacher net. gov.uk/teaching and

learning/library/motivation - retrieved 07/10/2005.

Motivation theories. http://changingminds.org/explanations/theoriesla_

motivation.htm - retrieved 03/07/2005.

Motivation to Learn: An overview. http://chiron.ValdostalEdu/whuittlcol/

motivation/motivate.html - retrieved 20108/2005.

Mouton, J. (1988). Data analysis in qualitative research. In De Vos, A. S.

(Plas, J. 1986. Systems Psychology in the schools, New York: Pergamon.

Muller, H.F & Louw J. (2004). Learning environment, motivation and interest

Perspectives on self determination theory, South African Journal of

Psychology, 169 -190.

Muthukrishna, N. (1998). Helping Learners want to learn In Kruger & Adams

H. (eds). Psychology for teaching and learning: What teachers need to know.

Johannesburg: Heineman. 139 -151.

Nicholls, J.G. (1984). Achievement motivation: Conceptions of ability,

subjective experience, task choice, and performance. Psychological Review,

91: 328 -345.

Ntombela, S. (2003) The challenge of average children in two South African

primary schools. The International Journal on School Disaffection. 1 (1), 36

43.

96

Motivation in the Classroom. http://www.almondnet.co.uk.lalmondlmotivation 

in_the_classroom.html- retrieved 07/10/2005. 

Motivation in the classroom. http://wps.prenhall.comlchet- retrieved 

07/1012005. 

Motivation in the classroom. http://www. teacher net. gov.uk/teaching and 

learning/library/motivation - retrieved 07/10/2005. 

Motivation theories. http://changingminds.org/explanationsltheoriesla_ 

motivation.htm - retrieved 03/07/2005. 

Motivation to Learn: An overview. http://chiron.ValdostalEdu/whuittlcol/ 

motivation/motivate.html - retrieved 20/08/2005. 

Mouton, J. (1988). Data analysis in qualitative research. In De Vos, A. S. 

(Plas, 1986. Systems Psychology in the schools, New York: Pergamon. 

Muller, H.F & Louw J. (2004). Learning environment, motivation and interest 

Perspectives on self determination theory, South African Journal of 

Psychology, 169 -190. 

Muthukrishna, N. (1998). Helping Learners want to learn In Kruger & Adams 

H. (eds). Psychology for teaching and learning: What teachers need to know. 

Johannesburg: Heineman.139 -151. 

Nicholls, (1984). Achievement motivation: Conceptions of ability, 

subjective experience, task choice, and performance. Psychological Review, 

91: 328 -345. 

Ntombela, (2003) The challenge of average children in two South African 

primary schools. The International Journal on School Disaffection. 1 (1), 36 

43. 

96 



Owens, R. (1998). Organizational behaviour in education, Sixth edition

Boston: Allyn & Bacon.

Patton, M.O. (2002). Qualitative research & evaluation methods, London:

Sage.

Pesut, D. J. (1990). Creative thinking as a self regulatory metacognitive

process - a model for education, training and further research. The Journal of

Creative Behaviour, 224 (2) 105 - 210.

Plas, J. (1986). Systems psychology in the schools, New York: Pergamon.

Poggenpoel, M. (1998). Data analysis in qualitative research. In De Vos, A.S.

(ed). Research at grass roots. JL Van Schaik. Pretoria.J.L van Schaik. 334

353.

Popkewitz, T.S. & Tabachnick, B.R. (1981). The Study of Schooling, Praeger

Publishers, CBS Educational & Professional Publishing.

Pytlik, E. C. (1997). Conducting qualitative research in the classroom.

Technology Teacher, 56, (6), 20 - 21.

Qualitative class. http://www.academic.brooklyn.cuny.edu.qualitative_class 

retrieved 08/10/2005.

Qualitative Research in Adult, Career and Career Technical Education.

http://www.cete.org/acve/docslpfile05.htm - retrieved 08/10/2005.

Raffini, J. (1993). Winners without losers: structures and strategies for

increasing student motivation to learn, Boston: Allyn and Bacon.

Ruble, D. N. (1983). The development of social comparison processes and

97

Owens, R. (1998). Organizational behaviour in education, Sixth edition 

Boston: Allyn & Bacon. 

Patton, M.O. (2002). Qualitative research & evaluation methods, London: 

Sage. 

Pesut, D. J. (1990). Creative thinking as a self regulatory metacognitive 

process - a model for education, training and further research. The Journal of 

Creative Behaviour, 224 (2) 105 - 210. 

Plas, J. (1986). Systems psychology in the schools, New York: Pergamon. 

Poggenpoel, M. (1998). Data analysis in qualitative research. In De Vos, A.S. 

(ed). Research at grass roots. JL Van Schaik. Pretoria.J.L van Schaik. 334-

353. 

Popkewitz, 1.S. & Tabachnick, B.R. (1981). The Study of Schooling, Praeger 

Publishers, CBS Educational & Professional Publishing. 

Pytlik, C. (1997). Conducting qualitative research in the classroom. 

Technology 56, (6), 20 - 21. 

Qualitative class. http://www.academic.brook/yn.cuny.edu.qualitative_class -

retrieved 08/10/2005. 

Qualitative Research in Adult, Career and Career Technical Education. 

http://www.cete.org/acve/docs/pfi/e05.htm - retrieved 08/10/2005. 

Raffini, J. (1993). Winners without losers: structures and strategies for 

increasing student motivation to learn, Boston: Allyn and Bacon. 

Ruble, D. N. (1983). The development of social comparison processes and 

97 



their role in achievement - related self socialization. In ET. Higgins, D.N.

Ruble & W. H. Hartup (Eds.), Social Cognition and social development,

Cambridge University Pres, New York: Cambridge Press. 34 -157

Sandelowski, M. (1986). The problem of rigor in qualitative research.

Advances in Nursing Science, 27 - 37.

Saunders, M.N.K, Lewis, P. & Thornhill A (2000). Research Methods for

Business students, 2nd Edition. Harlow: Prentice Hall

Schunk, D. H. ( 1991). Learning theories: an educational perspective, New

York: McMillan.

Schurink, E. M. (1998). The Methodology of unstructured face to face

interviewing. In DE Vos, AS (ed). Research at grass roots. Pretoria: J.L van

Schaik 298 - 312.

Simons, J., Dewitte S. & Lens W. (2000). Wanting to Have vs. Wanting to

Be: The Effect of Perceived Instrumentality on Goal Orientation, British

Journal of Psychology. 91 (3) 1 - 15.

Slavin, It. (Ed.). (1989). School and classroom organization, New York:

Eribaum.

Sources of Motivation Approach. http://www.cba.uri.edu/Scholl/Notes/

Sources _Motivation.htm - retrieved 07/10/2005.

Spinelli, E. (1989) The interpreted world, London: Sage.

Stewart AC. & Koch J.B. (1983), Children Development through

adolescence, London: Wiley & Sons Inc.

Stipek, D. (1988). Motivation to learn: From Theory To Practice. Englewood

98

their role in achievement - related self socialization. In Higgins, D.N. 

Ruble & W. H. Hartup (Eds.), Social Cognition and social development, 

Cambridge University Pres, New York: Cambridge 34 57 

Sandelowski, M. (1986). The problem of rigor in qualitative research. 

Advances in Nursing Science, - 37. 

Saunders, M.N.K, & Thornhill A. (2000). Research Methods for 

Business students, 2nd Edition. Harlow: Prentice Hall 

Schunk, D. H. ( 1991). Learning theories: an educational perspective, New 

York: McMillan. 

Schurink, M. (1998). The Methodology of unstructured to face 

interviewing. In Vos, A.S (ed). Research at roots. Pretoria: J.L van 

Schaik 298 - 31 

Si mons, J., Dewitte S. & Lens W. (2000). Wanting to Have vs. Wanting to 

Be: The Effect of Perceived Instrumentality on Goal Orientation, British 

Journal of Psychology. 91 (3) 1 - 15. 

Slavin, It. (Ed.). (1989). School and classroom organization, New York: 

Eribaum. 

Sources of Motivation Approach. http://www.cba.uri.edu/Scholl/Notes/ 

Sources _Motivation.htm - retrieved 07/10/2005. 

Spinelli, E. (1989) The interpreted world, London: Sage. 

Stewart A.C. & Koch J. (1983), Children Development through 

adolescence, London: Wiley & Sons Inc. 

Stipek, D. (1988). Motivation to learn: From Theory To Practice. Englewood 

98 



Cliffs, New Jersey: Prentice Hall.

Stone, G.L. (1980). A cognitive behavioral approach to counseling

psychology, New York: Praeger publishers.

Strong, R, Silver, H. & Robinson A. (1995). What do students want (and what

really motivates them)? Educational Leadership, 53: 8 - 12.

Students Motivation to learn. http://www.k-state.edu/catlstimmot.htm

retrieved - 03/07/2005.

Student Motivation to learn. http://www.kidsource.com/content2lstudenC

motivation.html- retrieved 03/07/2005.

Student's School Motivation and Aspiration Over High School Years.

http://web7.epnet.com/citation.asp - retrieved 03/07/2005.

Teaching Procedures that Stimulate Student Motivation to learn from

Principles of College Training. http://www.k-state.edu/catl/stimmot.htm 

retrieved 07/10/2005.

Teevan RC. & Birney R C. (1964). Theories of motivation in personality and

social psychology, New York: Macmillan.

Tesch, R (1990). In Creswell, J. W. (1994). Research design: Qualitative and

Quantitative approaches, Thousand Oaks: Sage 154 -155.

Thanasoulas, D. (2002). motivation and motivating in the foreign language

classroom, The Internet TESL Journal, V111 (11), 1-7.

Theories of Motivation. http://www.bsu.edulweb/jcassady/39web/

motivation. htm - retrieved 08/10/2005.

99

Cliffs, New Jersey: Prentice Hall. 

Stone, G.L. (1980). A cognitive behavioral approach to counseling 

psychology, New York: Praeger publishers. 

Strong, R, Silver, H. & Robinson A. (1995). What do students want (and what 

really motivates them)? Educational Leadership, 53: 8 - 12. 

Students Motivation to learn. http://www.k-state.edu/cat/stimmot.htm

retrieved - 03/07/2005. 

Student Motivation to learn. http://www.kidsource.com/content2lstudenL 

motivation.html - retrieved 03/07/2005. 

Student's School Motivation and Aspiration Over High School Years. 

http://web7.epnet.com/citation. asp - retrieved 03107/2005. 

Teaching Procedures that Stimulate Student Motivation to learn from 

Principles of College Training. http://www.k-state.edu/cat//stimmot.htm -

retrieved 07/10/2005. 

Teevan RC. & Birney R C. (1964). Theories of motivation in personality and 

social psychology, New York: Macmillan. 

Tesch, R. (1990). In Creswell, J. W. (1994). Research design: Qualitative and 

Quantitative approaches, Thousand Oaks: Sage 154 -155. 

Thanasoulas, D. (2002). motivation and motivating in the foreign language 

classroom, The Internet TESL Journal, V111(11}, 1-7. 

Theories of Motivation. http://www.bsu.edu/web/jcassady/39web/ 

motivation.htm - retrieved 08/10/2005 . 

99 



Trower, P., Casey A., & Dryden W. (1990). Cognitive behavioural counselling

in action, Bristol: Arrowsmith Limited.

Tyler, K. (1992). The development of the ecosystemic approach as a

humanistic educational psychology. Educational Psychology (12) 15 -24.

Tyler, K. (1994). The ecosystemic approach to personality. Educational

Psychology, 14(1) 1 - 12.

Tyler, K. (1995). Phenomenological aspects of ecosystemics. educational

psychology, 14 (4) , 1 - 13.

Tyler, K. & Jones, D. (2002). Teacher's responses to the ecosystemic

approach to changing chronic problem behaviour in Schools. New York:

Blackwell publishers.

Ushioda, E. (1997). The role of motivational thinking in autonomous language

Learning. In Little, D. and Voss, 8. (Eds). Language centres: Planning for

the new millennium. Plymouth: University of Plymouth, CERCLES, Centre for

Modern languages, 39 - 50.

Valas, S. & Sovik, N. (1993). Variables affecting student's intrinsic motivation

for school mathematics: Two empirical studies based on Deci and Ryan's

theory on motivation. Learning and Instruction, 3 : 281 -298.

Van Der Hoorn, S. (1994). Integrating the ivory tower with the people's

realities: Educational psychologists as researcher - practitioners in service of

the public good. Unpublished paper presented at the Phenomenography,

Philosophy and Practice Conference. Brisbane.

Vroom, V. (1964). Work and Motivation. New York: Wiley.

Weiner, 8. (2000). Intrapersonal and Interpersonal Theories of Motivation

100

Trower, Casey A., & Dryden W. (1990). Cognitive behavioural counselling 

in action, Bristol: Arrowsmith Limited. 

Tyler, K. (1992). The development of the ecosystemic approach as a 

humanistic educational psychology. Educational Psychology (12) 15 -24. 

Tyler, K. (1994). The ecosystemic approach to personality. Educational 

Psychology, 14(1) 1 - 1 

Tyler, K. (1995). Phenomenological 

psychology, 14 (4) , 1 - 1 

as[)eC1[S of ecosystemics. educational 

Tyler, K. & Jones, D. (2002). Teacher's responses to the ecosystemic 

approach to changing chronic problem behaviour in Schools. New York: 

Blackwell publishers. 

Ushioda, (1997). The role of motivational thinking in autonomous language 

Learning. In Little, D. and Voss, B. (Eds). Language centres: Planning for 

the new millennium. Plymouth: University of Plymouth, CERCLES, Centre for 

Modern languages, 39 - 50. 

Valas, & Sovik, N. (1993). Variables affecting student's intrinsic motivation 

for school mathematics: Two empirical studies based on Deci and Ryan's 

theory on motivation. Learning and Instruction, 3 : 281 -298. 

Van Der Hoorn, S. (1994). Integrating the ivory tower with the people's 

realities: Educational psychologists as researcher - practitioners in service of 

the public good. Unpublished paper presented at the Phenomenography, 

Philosophy and Practice Conference. Brisbane. 

Vroom, V. (1964). Work and Motivation. New York: Wiley. 

Weiner, (2000). Intrapersonal and Interpersonal Theories of Motivation 

100 



from an Attributional Perspective. Educational Psychology Review, 12(1) 1.

Whalen, S. & Csikszentmihalyi, M. (1991). Putting flow theory into

educational practice: The key school's flow activities room. Report to the

Benton Center for Curriculum and Instruction, Chicago: Chicago university.

What is intrinsic motivation http://web.archive.org/web/20040222031553/sea

monkey.ed.asu.edu/-jimbo/RIBARY - retrieved 07/10/2005.

What is qualitative research. http://www. Undo Nodak/Edulllnstuctl

wwstevens/PROPOSALCLASSlHuntpaper.htm - retrieved 8/10/2005.

What motivates us. http://www.motivation-tools.com - retrieved 17/10/2005.

Wittrock, M.C. (1986). Research on teaching, New York: Macmillan.

Woolfe R., Dryden W, & Shreelagh S. (2003). Handbook of counselling

psychology, Wiltshire: Cromwell press.

Wright, 1. (1987). Roles of teachers and learners, Oxford: Oxford University

Press.

Zero Emissions Research and Initiatives (2004). http://www.zeri.org/initiative/

basicconcerts.htm - retrieved 01/03/2005.

Zimmerman, B. J. (1990). Models of self - regulated learning and academic

achievement. In: Zimmerman, B. J. and Schunk, D.H. (eds). Self - regulated

learning and academic achievement. New York: Spring - Verlag.

101

from an Attributional Perspective. Educational Psychology Review, 12( 1) 1. 

Whalen, & Csikszentmihalyi, M. (1991). Putting flow theory into 

educational practice: The key school's flow activities room. Report to the 

Benton Center for Curriculum and Instruction, Chicago: Chicago university. 

What intrinsic motivation http://web.archive.orglweb/20040222031553/sea 

monkey.ed.asu.edu/-jimboIRIBARY - retrieved 07/10/2005. 

What is qualitative research. http://www.Und.Nodak/EdulAnstuctl 

wwstevens/PROPOSALCLASSlHuntpaper.htm - retrieved 8/10/2005. 

What motivates us. http://www.motivation-tools.com - retrieved 17/10/2005. 

Wittrock, M.C. (1986). Research on teaching, New York: Macmillan. 

Woolfe R, Dryden W, & Shreelagh S. (2003). Handbook of counselling 

psychology, Wiltshire: Cromwell press. 

Wright, (1987). Roles of teachers and learners, Oxford: Oxford University 

Press. 

Zero Emissions Research and Initiatives (2004). http://www.zeri.orglinitiative/ 

basicconcerts.htm - retrieved 01/03/2005. 

Zimmerman, B. J. (1990). Models of self - regulated learning and academic 

achievement. In: Zimmerman, J. and Schunk, D.H. (eds). Self - regulated 

learning and academic achievement. New York: Spring - Verlag. 

]01 



APPENDICES

Appendix: A

letter to the School Principal

28 April 2005

I am presently completing my Master's degree in Psychology of Education at the

University of Kwazulu Natal. One of the criteria for completing my degree is to

conduct a research study. I wish to do that study with the grades eight to twelve

and I request your permission to go ahead.

My research study is on Factors affecting motivation of adolescent learners in

the classroom. I will interview learners during breaks and after school.

Permission has been obtained from parentsl guardians. All precautions will be

.taken to keep all information provided confidential.

Principal

Thank you for your co - operation

Researcher

S. Barath
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---- ------------------

Appendix B

letter to the School Governing Body

28 April 2005

My name is Mrs. S. Barath. I am an educator at this School and I am presently

completing my Master's degree in Psychology of Education at the University of

Kwazulu Natal. One of the criteria for completing my degree is to conduct a

research study. I hereby request your permission to conduct a research project

on factors affecting motivation of adolescent learners in the classroom. The

study involves interviewing learners here at school. All precautions will be

taken to keep all information provided in strict confidence.

Chairperson of the School Governing Body

Thank you for your co - operation.

"
~lLp'

Researcher

S. Barath
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Appendix C

Letter to Parent/Guardian

28 April 2005

Dear Parent/guardian

My name is Mrs. S. Barath. I am an educator at Sunflower Secondary and I

am presently completing my Master's degree in Psychology of education at

the University of Kwazulu Natal. One of the criteria for completing my

degree is to conduct a research study.

My research study is on Factors affecting motivation of adolescent learners in

the classroom. The study involves me interviewing your child at the school.

Participation in this study is voluntary and that participants are free to

withdraw from the study at any stage. I do promise to ensure that all

information provided by learners will be kept in strict confidence. If you

consent, please sign this form and return to me.

Parent/guardian

Thank You for your co- operation

Researcher

S. Barath
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Appendix 0

Interview Schedule

What is your least favourite subject?

Why is it your least favourite subject?

What is your favorite subject?

Why is it your favorite subject?

When do you learn best? (time of day, conditions, etc)

Where do you learn best?

./ In the classroom, what encourages you to want to learn?

In class what discourages you from learning?

Do you like to learn?

Why do you like/dislike learning?

Do your friends like to learn?

Why do they like/dislike learning?

What can teachers do to help you learn better?

Do you enjoy learning?

What do you enjoy the most about learning?

What do you enjoy the least?

What about your friends - do they enjoy learning?

Why do they enjoy /not enjoy to learn?

Do you ever find that some teachers make learning easy?

What do they do to make it easy?

If you were a teacher, what would you do to encourage your learners to
learn?

Are there any other factors that affect your learning?
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Appendix E

Letter of Appreciation

Thank you for participating in this study. I have thoroughly enjoyed the time

that we have spent in our conversations together. I have learnt a great deal

and I have gained a deeper insight into the lives of learners in the classroom.

The research findings will be available to you as soon as possible. You are

most welcome to have a look at it as a copy of the report will be available

from me.

Thank you

Researcher

S. Barath
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JKZN ethical certificate

RESEARCH OFFICE (GOVAN MBEKI CENTRE)
WESTVILLE CAMPUS
TELEPHONE NO.: 031 - 2603587
EMAIL: ximbap@ukzn.ac.za

06 OCTOBER 2005

MRS. S BARATH (951053096)
PSYCHOLOGY OF EDUCAliON

Dear Mrs. Barath

ETHICAl CLEARANCE APPROVAL NUMBER: HSS/05096A

I wish to confirm that ethical clearance has been granted for the following project:

"Adolescent learners in central Durban • Issues affecting their motivation"

Yours faithfully

MS. PHUMElELE XIMBA
RESEARCH OFFICE
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Dear Mrs. Barath 
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Yours faithfully 

MS. PHUMELElE XIMBA 
RESEARCH OFFICE 
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