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  ABSTRACT 

The purpose of the study was to explore the role of the subject advisors in strengthening teacher 

instructional leadership practices in schools. A case study was conducted in one education 

district office where the focal point was on the Districts’ General Education and Training Band 

subject advisors. The intention of the study was to get the real experiences and challenges 

encountered by the subject advisors when they perform their professional functions through the 

interaction that occurs. South African education context today requires the education personnel 

to clearly understand their roles and responsibilities and that there is that important link between 

the district office and the schools, so that teachers can be more effective when they perform their 

tasks. Therefore, the study also wanted to explore whether there is that paradigm shift in subject 

advisors’ mindset when they pursue departmental programmes and checking whether curriculum 

policies are being implemented or not. Through this study, I was able to note and learn the 

strategies that the subject advisors utilise when they focus on their scope of work and on how 

they deal with their challenges in order to ensure that there is progress in their respective schools. 

The study was located within the qualitative case study.  Furthermore, the study fitted in the 

interpretive paradigm because the subject advisors will construct different shared meanings with 

the researcher with a view to enhancing teaching and learning. The data generation methods that 

I used were interviews and documents reviews which enabled me to interpret and understand the 

subject advisors’ perspectives. I also reviewed relevant international, continental and local 

literatures in order to balance my arguments about the study. The theories that underpinned this 

study were instructional leadership theory and distributive leadership theory. The conclusions of 

the study were that the subject advisors’ were influential and played a prominent role in assisting 

teachers to properly deliver the curriculum. Based on the study findings I made some 

recommendations informed by the conclusions of the study. Some of those recommendations 

were that the subject advisors need to be continuously capacitated so that they can be able to 

meet those curriculum challenges, and that the DBE needs to speed up the curriculum delivery 

by ensuring the they fill up the vacancies, supply the subject advisors with the necessary 

resources so that they can perform their tasks with ease. The study also found that the teachers’ 

understanding of the subject advisors’ role helps to enhance teachers’ productivity. 
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       CHAPTER ONE 

     INTRODUCTION TO THE STUDY 

 

1.1 Introduction  

The district officers primary aims are to offer immediate assistance to schools because of their 

proximity and they serve as the link between the Department of Basic Education, Provincial 

Education Department, schools and the public (Motshekga, 2012). One such sub-directorate at 

the District Office is Teaching and Learning Services in the General Education and Training 

Band. This sub-directorate has the subject advisors to carry out the professional responsibilities 

of facilitating curriculum implementation and curriculum delivery in schools. This study focused 

on this sub directorate and explores the roles of subject advisors on how they support and 

strengthen teacher instructional leadership practices in schools. 

Subject advisors are strategically placed by the Department of Basic Education to contribute to 

the development of district planning that focuses on the provision of curriculum support to 

schools with the intention to deliver progressively high quality education to learners. The Policy 

on the Organisation, Roles and Responsibilities of Education Districts ( Department of Basic 

Education, 2013) states that the district office has a responsibility with regard to the development 

and arrangement of curriculum programmes in accordance with the identified needs of teachers, 

which clearly means that the subject advisors need to complement and strengthen teacher 

instructional leadership practices.  

Subject advisors are the new innovation by the democratic government as the mechanism to 

support effective curriculum delivery in schools. The Employment of Educators Act ( No 76 of 

1998) specifies the roles and functions of the subject advisors (senior education specialists) as 

the provision of supportive leadership and assisting in the effective implementation of the 

curriculum in schools, although I feel that there is still an unfilled space in their (subject 

advisors) operational scope which needs to be uncovered so that the teaching practice can  

always be under the microscope, enabling the provision of support services and resources to 

teachers.           
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1.2. The purpose and rationale of the study 

 As the principal of a school for the past three years I have observed on numerous occasions that 

the subject advisors do not perform their work with distinction especially in our circuit where we 

rarely see any curricular programme being run or facilitated by the subject advisors. Therefore, I 

believe that this study would conscientise everyone, positively contribute to my personal 

development and to the development of my research participants as well. The Curriculum 

Management and Delivery Strategy ( KwaZulu-Natal Department of Education, 2012) states that 

the subject advisors need to create the opportunities for the curriculum development for teachers 

so that they become more effective when implementing it. 

 When I interacted with the teachers in my circuit, I have noted that they view subject advisors as 

people who lack capacity in various curriculum areas. Furthermore, there has been an outcry in 

some quarters that they only see the subject advisors in schools when they come to deliver the 

workbooks or handouts. This study assisted both the subject advisors and the teachers to narrow 

the gap that currently exists between them (teachers and subject advisors) and jointly come up 

with the mechanisms or recommendations that will positively change the curriculum 

implementation and curriculum delivery in schools. Meanwhile, the study also made the 

contribution to the debates on effective curriculum management and delivery and it can also 

serve as the yardstick to what is happening in other districts as well.  

Davidoff and Lazarus (2002) state that the learning organisation is constantly and systematically 

reflecting on its own practice and making appropriate adjustments and changes as a result of new 

insights gained through reflection. My constant communication with the subject advisors enabled 

me to know the real problems they are experiencing when assisting the teachers thus developing 

a better understanding of their job description and on how they facilitate curriculum delivery. 

Odhiambo and Hii (2012) affirm that instructional leadership stresses the inter-connection 

between the departmental officers and teachers that leads to the sound culture of teaching and 

learning in schools. Their shared views is more appropriate in the Australian context because 

their education system is more solid, organised and well managed unlike in our country where 

we are still recovering from the apartheid past, However, we are making inroads to reverse those 

imbalances.      
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 Bush (2003) reiterates that the success or failure of public schools has been directly linked to the 

influence of the district officers including the subject advisors, particularly in the instructional 

arena. Therefore, I used the knowledge that I acquired as the former district Curriculum 2005 / 

National Curriculum Statement facilitator to advise the subject advisors on  various education 

transformational matters rooted in democratic values as they are underpinned by the National 

Education Policy Act, 27 (1996). According to Zepeda (2008), education officials (subject 

advisors) provide a supportive environment for improving performance where the required 

standards are not met and enhance the capacity of teachers to apply the curriculum leadership 

and curriculum management competencies required in their positions. Further, the subject 

advisors are expected to lead, direct, manage, supervise and strengthen the quality of teaching 

and learning offered to learners. 

 

1.3 Statement of the problem  

The statement of the problem of this study is to establish the role and challenges associated with 

the subject advisors and how they navigate those challenges to support teacher instructional 

leadership practices.  

 

1.4 Research objectives and critical questions 

This study is underpinned by the following objectives:  

 To explore the role subject advisors play in leading, managing and supporting 

instructional leadership among teachers in schools. 

 To investigate the challenges that the subject advisors experiences as they support teacher 

instructional leadership practices. 

 To explore how subject advisors navigate the challenges that they experiences as they 

support instructional practices in schools. 

 This study sought to answer the following critical questions: 

  What is the role that the subject advisors play in leading and supporting instructional 

leadership among teachers in managing schools? 
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 Why is it so imperative that the subject advisors investigate the challenges that they 

experience as they support teachers instructional leadership practices? 

 How do the subject advisors navigate the challenges that they experiences as they support 

instructional practices in school? 

 

1.5 Definition of key concepts  

According to Cohen, Manion and Morrison (2011), a concept is defined as the word representing 

a particular idea more accurately. The concepts below are key to my study:    

 1.5.1 Subject advisors 

 The Employment of Educators Act (No 76 of 1998) specifies that the subject advisors facilitate 

curriculum delivery and provide guidance to institutions on policy formulation and 

implementation. In my study the subject advisors will use their curriculum expertise and skills to 

support school development activities based on needs which are in line with the principles and 

values of the applicable policy frameworks and plans like Integrated Quality Management 

Systems, Curriculum Assessments Policy Statements, etc. 

1.5.2 Curriculum leadership 

Sawyer (2007) states that the curriculum leadership is defined as connecting curriculum, 

instruction, assessment and evaluation in an effort to improve learning and understanding.  This 

author’s view clearly shows that the subject advisors are there to serve the particular purpose, 

that is, to provide curriculum leadership in schools, inspire and motivate people’s behaviour so 

that they contribute towards the goals of the education department. 

1.5.3 Management 

 Smith (1995) states that it is the process of working with and through staff, learners and 

resources to accomplish organisational goals. In addition, Bush (2003) affirms that four key 

managerial functions of the management process consist of planning, organising, motivating and 

controlling, therefore the subject advisors need to ensure that these are adhered to because they 

are the foundational competences of any organisation. In addition to that, The Curriculum 
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Management and Delivery Strategy (KwaZulu- Natal Department of Education, 2012), rightfully 

states that curriculum delivery and management requires teachers, relevant experts and subject 

advisors to work collaboratively to support teaching and learning in schools. 

 

1.6 Literature review 

Vithal and Jansen (1997) reiterate that the literature review demonstrates that the researcher has 

read extensively and intensively on the topic. The main purpose of the literature review is to 

have an overview of different perspectives about the research study. It helped to expand my 

knowledge and helps me with the valuable data about my study. Below I review international, 

continental and national literature regarding teacher instructional leadership practices.  

 Heikka, Waniganayake and Hujala (2013) state that instructional leadership embraces the 

importance of the collaboration and teamwork in the Australian learning organisations which 

requires total effort and commitment for everyone involved. If there is a lack of commitment and 

coordination to the above mentioned features then this will have negative consequences for the 

school’s learning culture. Subject advisors need to be effective leaders that focus on learner 

achievement and teacher learning thus strengthening instructional leadership.    

Sykes, Schneider, Plank and Ford (2009) give us the American perspective which says that the 

district officials (subject advisors) act as the state policy interpreters and policy enactors in an 

attempt to direct the work of schools by aligning the curriculum to meet the state standards and 

national assessments. This shows that districts in America have got more powers to develop 

policies but my main concern is the lack of curriculum management tracking part that they are 

playing to assist teachers to ensure that meaningful learning does take place. Furthermore, Sykes, 

Schneider, Plank and Ford (2009) state that district officials (subject advisors) main objective is 

to serve as the middle ground agencies that tends to build in hallmarks of professional 

community, including shared values, reflective dialogue, focus on student learning and 

collaboration in order to scale up the effective teaching practice that will produce the required 

results. 

Hilty (2011) states that school based and office-based teachers must always provide teacher 

leadership by participating in the national educational projects, professional organisations and 
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external networks in order to build their capacity and become competent when they perform their 

tasks. This requires an education system that is more organised, planned, well monitored, and 

where there is a good coordinated system that supports all education activities taking place. 

Furthermore, the subject advisors must realise the importance of networking with the 

professional bodies so that they can build their professional base and strengthen the competency 

level of teachers.     

  

1.7 Theoretical frameworks 

This study was informed by the following theoretical frameworks: instructional and distributed 

leadership. These theories of leadership are relevant and gave me the broader view about my 

research study. 

1.7.1 Instructional leadership 

Naidu, Joubert, Mestry and Ngcobo (2008) reiterate that instructional leadership is an interactive, 

interdependent process that is utilised by education leaders who manage not only learning and 

teaching in schools, but also lead and manage people. Whereas,  Hoadley and Ward (2009), state 

that instructional leadership is centred on core sets of practices for successful leadership: setting 

directions, developing people, redesigning and managing the organisation. I concur with the 

above notions but I need to stress that the good working relations between the subject advisors 

and teachers can be a contributing factor to determine whether there will be  success or not. 

Therefore, this theory highlights the importance of having the shared vision and values where the 

teachers and subject advisors work as a unit to plan their work and execute it so that they can 

achieve the intended objectives.  

1.7.2 Distributed leadership 

 Harris (2008) argues that the central notion is that this leadership is not the preserve of an 

individual but results from multiple interactions at different points in the organisation, therefore 

this theory was prevalent in my study because its strengths is on understanding leadership as 

dynamic organisational entity, embraces broad-based leadership where everyone becomes more 

responsible because everybody’s contribution is valuable.  This theory, emphasises that leaders 



7 
 

decentralise authority, ensure monitoring and evaluation of all curriculum activities and 

encourage participation of all role-players, as well as support and strengthen teacher instructional 

leadership practices in order to enhance organisational effectiveness which I think is so vital in 

my study. 

     

1.8 Methodological approach 

Bak (2004) states that the research design is a plan for collecting and analysing evidence that will 

make it possible for the investigator to answer whatever questions he or she has passed. Basically 

that meant that as the researcher, I needed to plan my work accordingly considering that I was 

going to be interacting with the different research participants. Leedy and Ormrod (2005) 

maintain that the research methodology is the general approach the researcher takes in carrying 

out the research project. To some extent this approach dictates the particular tool the researcher 

selects in the study. 

Patton (1990) affirms that a paradigm is a world view, a general perspective, a way of breaking 

down the complexity of the real world. Maree (2007) reiterates that there are four underlying 

paradigms for research, that is positivism, post-positivism or constructivist, interpretive and 

critical theory. Nevertheless, Cohen, Manion and Morrison (2011) state that each paradigm has 

several basic beliefs that are ontology, epistemology, methodology and axiology and these basic 

beliefs are still going to be explored further. This study fits in the interpretive paradigm because 

subject advisors interpreted, constructed different shared meanings with the researcher that 

strengthened the teacher instructional leadership practices. 

The study befits the combination of purposive sampling and quota sampling which are non- 

probability samples in the study. Cohen, Manion and Morrison (2011) affirm that in purposive 

sampling, the researcher hand-picks the cases to be included in the sample on the basis of their 

judgement. It focuses on specific issues and it provides greater depth to the study. Daniel (2012) 

states that quota sampling guarantees the inclusion or it is representative of members of different 

populations. This study focused on the subject advisors specialisations and ensured that both 

genders male and female are represented equally when conducting the interviews.  
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The data generation methods that I used were the interviews and the documents reviews.  Cohen, 

Manion and Morrison (2011) states that the interview is an interchange of views between two or 

more people on a topic of mutual interest. They can be a valuable source of information provided 

they are used correctly. There was one-on-one interaction with four different subject advisors 

who specialise on all different subjects taught, that is Languages (Home Language and First 

Additional Language), Mathematics, Life Skills, Social Sciences, Natural Sciences and 

Technology, in order to get their own perspectives about their roles, challenges and on how they 

strengthen teacher instructional leadership practices in schools. 

 As the researcher I visited the subject advisors district offices on five occasions to carry out the 

research processes. The first visit introduced the study to the subject advisors and let them know 

the rationale of the whole research exercise. Then, I conducted the face to face interviews with 

the subject advisors specialising in different subjects, After some consultations with them, I 

developed an interview schedule that stipulated time, date, the subject advisors pseudonyms to 

be interviewed where each session took thirty to forty five minutes. The duration was two weeks 

because I interviewed at least two participants per week at a time convenient to them. 

Another data generation method that was utilised in my study was the documents review. 

Hornsby (1987) states that document analysis is a systematic examination of instructional 

documents such as syllabi, assignments, lecture notes, and course evaluation results in order to 

identify instructional needs and challenges. I intended to critically examine and careful interpret 

the documents that were relevant to the study so that I could better view whether they are 

addressing the broad issues about the roles of subject advisors in strengthening teacher 

instructional leadership practices or not.  

Flick (2007) states that qualitative data analysis is about explaining data, making sense of data in 

terms of participants’ definition of the situation, noting patterns, themes, categories and 

regularities. I used the combination of one on one qualitative interviews and documents reviews 

to generate and analyse data. Four subject advisors and documents reviews are the key data 

sources mainly because the study was about them and the roles they played in shaping the 

teacher instructional leadership practices and the relevant documents they are utilising when they 

perform their professional functions. The subject advisors were selected because they are at the 

forefront of the whole research exercise, they supervise the taught curriculum in schools and they 
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provide skills development training through in-service education and training for teachers (The 

Policy on the Organisation, Roles and Responsibilities of Education Districts, Department of 

Basic Education, 2013).  

 

1.9 Outline of the study 

Chapter One introduces the study. It outlines all the key features that were entailed in the study 

and also states its significance in the research by making brief comments about each feature. 

Chapter Two reviews different literature relevant to the study. It also presented the theoretical 

frameworks that underpinned this study.  

Chapter Three outlines the research design and methodology used in the study. Pertinent aspects 

regarding the research processes are also presented and it concludes by presenting the limitations 

of the study. 

Chapter Four presents the data and analysis that was produced using the methodology described 

in Chapter Three. 

Chapter Five presents the study summary, makes conclusions and recommendations of the study. 

  

1.10 Chapter summary 

This chapter provides an overview of what the research study is all about. I introduced the study, 

gave the purpose and the rationale of the study and outlined the objectives and the research 

questions. What was crucial about the study is that the key concepts have been defined, literature 

reviewed and theoretical frameworks briefly explained and mentioned the research designs and 

methodology used in the study. I mentioned the limitations as well as the delimitations of the 

study. Lastly gave the outline of the study. The next chapter focuses on the detailed review of the 

literature as well as mentioning the theoretical and conceptual frameworks that are relevant to the 

study. 
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CHAPTER TWO 

   LITERATURE REVIEW AND THEORETICAL FRAMEWORKS                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                

 

2.1 Introduction                                                                                                                                 

In the previous chapter I provided an introduction to the study by briefly explaining the key 

features of the study. This chapter reviews national, continental, international literature and 

theoretical frameworks relevant to the study. Specifically, the chapter examines the roles of 

subject advisors in strengthening teacher instructional leadership practices in schools and also in 

creating the professional learning communities. Subject advisors and teachers are expected to 

have a mutual relationship for the effectiveness of the schools that will ultimately lead to quality 

teaching and learning in schools (The Policy on the Organisation, Roles and Responsibilities of 

Education Districts, Department of Basic Education, 2013). 

The Curriculum Management and Delivery Strategy (KwaZulu-Natal Department of Education, 

2012) spells out that the curriculum delivery is the core function of the Department of Education. 

Subject advisors are properly the most important curriculum leaders that contribute to the 

school’s academic achievement. However, their effectiveness is dependant on the manner they 

conduct themselves in assisting schools to achieve their instructional objectives and the way 

schools responds to their curriculum support. Therefore, subject advisors and teachers in schools 

need to develop a supportive culture where teachers obtain continuous support from their subject 

advisors in order to attain the organisational objectives. Furthermore, The Policy on the 

Organisation, Roles and Responsibilities of Education Districts (Department of Basic Education, 

2013) affirms that this policy makes clear that the subject advisors must exhibit professional 

qualities when performing their essential function, which is to support schools to deliver the 

curriculum. 
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 2.2 International literature on the role of subject advisors in supporting teacher  

       Instructional leadership practices 
 

Carnoy and Rhoten (2002) state that on-going evaluation as a means to investigating, analysing 

and improving teaching practice is a further critical area for teacher investment. Carnoy and 

Rhoten (2002) further stipulate, and say that the quality of national education systems is 

increasingly being compared internationally and this has placed increased emphasis on the 

national curriculum standards, testing and meeting standards by changing the way curriculum is 

delivered. It is this statement that drives me to look at some international studies that are relevant 

to my study on how their subject advisors (superintendent and district officials) in their 

international context strengthen instructional leadership in their respective teachers in schools. 

Drysdale and Gurr (2011) also mention the key features that make a highly successful 

organisation: that it is teacher-directed learning, explicit instruction, use of various teaching 

strategies and establishing very good relationships with students. These features are pillars of the 

effective organisation that is results-driven and goal-orientated. Therefore, it is essential that 

school leadership makes everyone to be accountable for their actions and create the positive 

climate that is conducive for sound teaching and learning that will enable teachers to acquire the 

necessary knowledge and experience when they perform their tasks.  

Southworth (2013) states that inter-professional relations and reflection are critical to the 

school’s success and that dealing with all education stakeholders, subject advisors included, is 

the key to effective leadership.  Therefore, it is essential that the subject advisors must have good 

working relations with schools because that promotes professional dialogue which is not quite 

evident in our schools. Ongoing reflections need to occur on all levels and tend to improve the 

practice but everybody involved must be committed to it or else it will be a fruitless exercise. 

Subject advisors need to realise that their scope goes beyond running workshops. They need to 

reflect on their own practice and check whether they are making any impact in schools or not. 

Hasbrouck and Denton (2005) point out that teachers often find change difficult and suggest 

various reasons for teachers’ resistance to change, including a lack of adequate training and 

support or motivation; school climate and the principal’s influence. I strongly feel that the 

subject advisors have a role to play in supporting principals and teachers by ensuring that they 

run advocacy workshops on any curriculum changes so that teachers will know the importance of 



12 
 

the paradigm shift thus knowing the rationale behind the change that needs to be effected. 

However, the schools must build a good rapport with their district offices especially the subject 

advisors so that any curriculum challenges that arise will be dealt with accordingly. In addition to 

that, Hilty (2011) states that district support is essential for continuing educational improvements 

and to motivate those less willing to change. 

Further, Hasbrouck and Denton (2005) affirm that subject advisors focus on the vital part of 

continuous motivation to the actual implementers of the curriculum change, who are the 

teachers. To add on that, Hallinger (2009) argues that teaching and learning must be at the top of 

the priority list on the consistent basis for the departmental officials responsible for curriculum 

delivery. These  key features about the subject advisors require the school management to have 

the shared vision about the school, give teachers holistic support, have the required resources that 

will enable teachers to perform their tasks with ease and maintain a culture of continuous 

learning to everyone (Hallinger, 2009). By doing, this everybody will be highly motivated and be 

geared to change thus boosting their work performances because both structures complement one 

another and they will realise that curriculum change implies a journey of learning. Through my 

observation of teachers, I need to indicate that after all that has been said, there are teachers who 

will always be reluctant to change, de- motivated and cannot implement the required curriculum 

changes irrespective of what has been said or done. However, on the other hand, there are 

teachers who are always willing to learn, enthuasistic, motivated and optimistic about the 

incoming changes that will further develop them. 

  Odhiambo and Hii (2011) put strong emphasis on the effective leadership and what is it that 

needs to be done by the teachers in schools and subject advisors to ensure that there is smooth 

flowing of the curriculum in schools. The focal point is that the strong district management 

structure filters down to the subject advisors so that they can help the school to achieve its 

intended objectives as it is one of the foundational competences of any school management. 

These shared views require instructional leaders who usually report on empirical evidence about 

its effectiveness on teaching and learning and reflect on learning (Hallinger, 2009). It will be 

immaterial to talk about the effective leadership if there is no cohesion between the main 

roleplayers. Furthermore, this will create uncertainty and a lack of direction. However, effective 
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leadership from both angles (schools and district office) will ensure the provision of quality 

teaching, thus benefitting the learners. 

 Hallinger (2009) embraces the principals as the instructional leaders who are crucial to school 

effectiveness, but did not mention the subject advisors as the valuable personnel that give 

guidance and support in curriculum implementation in schools.  Instructional leadership is about 

establishing a climate of trust and ensuring good working relations between all major 

stakeholders in education, thus making it crucial to look at all management levels of education in 

order to ensure its effectiveness. Zepeda and Mayers (2008) share the view that these shared 

leadership responsibilities are about conducting staff development activities to ensure that high-

quality learning and teaching happens in the school.  Further, curriculum support is the most 

critical aspect of education management which means that every education structure need to play 

its part to check whether there is complementary relationship between the teachers and subject 

advisors. 

Jones (2010) argues that using the current instructional technology makes the work of teachers 

much easier in American schools. Teachers called this 21
st
 century learning which arouses much 

interest to the learners because they use latest technological resources like computers, interactive 

whiteboards, computer laboratories and internet to advance teaching and learning. Even the 

department officials (subject advisors) easily keep track of both teachers and learners 

performance because everything is recorded on the latest software’s when they visit schools to 

offer instructional coaching to teachers. However, this is more appropriate in the American 

context because they are a well developed country and their schools are well resourced.  

Turning into our context, we are still faced with so many technological challenges, inequalities 

especially in rural and township schools, which our government is still trying to redress in order 

to ensure that there is technological transformation and proper curriculum development in 

teaching and office based personnel. Teacher Laptop Initiative, set up by the Department of 

Basic Education (2010) to distribute computers to teachers and office based teachers was not a 

success due to exorbitant costs charged by the preferred suppliers. Nevertheless, some individual 

schools and subject advisors have taken the initiative to buy and use the latest technological 

resources to advance teaching and learning and much still needs to be done to train and 

capacitate teachers and office-based teachers in general on how to access information and 
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communication technological resources for teaching and learning as well as to use the 

information, communication and technology to extend and enrich educational experiences across 

the curriculum (White Paper on e- Education, 2004).   

Similarly, Halverson, Grigg, Prichett and Thomas (2005) affirm that in the United States of 

America, Pearson school found in rural district with the limited resources forces the district to 

stretch personnel across schools. The Pearson principal is also the principal of five schools in the 

area, but the close coorporation between the district and the rural schools ensures that they 

achieved better 5
th

-grade test scores than New York City schools. Further, Halverson, et al., 

(2005) mention that most impoverished schools; lowest achieving schools were responsible for 

the largest gains in maths and reading due to the fact that the district personnel worked closely in 

turning schools into learning organisations and also to introduce the standardised testing for 

schools. All this were made possible because there was a strong demand for schools to respond 

to external accountability measures set up by the state/ country. Clearly this is an indication that 

if the education department put so much effort, resources in schools and does not leave schools 

to operate in isolation, results are there to be seen by everyone. To add on that, Bush (2003) 

reiterates that all education leaders are ultimately responsible for improvements in student 

learning as well as changing the organisational conditions for improvements across schools.  

Moreover, Harris (2008) claims that managing education and training comprises planning and 

coordinating learning and assessment systems, both at micro and macro levels. Halverson, et al, 

(2005) argue that to turn schools into learning organisations, rural principals use the Data – 

Driven Instructional Systems (DDIS) as the tool to develop programmes and to create an 

information flow to schools. All schools were linked to this DDIS and it serves as the curriculum 

alignment, integration, instructional design and test preparation. This exercise makes the work of 

the district supervision much easier because the curriculum was synchronised and there was 

constant feedback from them. 

 As an individual, I find it strange that in the country (United States of America) that is viewed as 

economically powerful and the richest in the world, they have rural schools with the limited 

resources, where one principal is also heading five local schools. To me, that is the sign that even 

in the first world countries we still have underdeveloped schools that are still lacking in terms of 

adequate resources. This move shows that even in the USA, the wealth of the country is not 
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evenly distributed because some schools are still neglected and marginalised, but thanks to the 

total commitment and effort shown by the district personnel to make a strong statement on rural 

teaching and learning in schools. 

Halverson, et.al, (2005) argue that the learning organisation occurs when priority is given to 

education management development, to ensure that teachers and learners achieve their potential 

though they do not have all the necessary equipment and resources, but with the teaching force 

that works together to resolve problems, many obstacles can be overcome. I strongly support 

their notion because the under resourced factor cannot determine the destiny of the school, but it 

is the commitment, passion and good working ethics of the teachers and subject advisors that 

will make the schools to prosper. To add on that, supportive approach by the subject advisors 

enables the schools to remain focused on what they want to achieve. Furthermore, Pillay and 

Govinden (2007) highlight the way teachers may work creatively within the constraints of the 

South African education system and against the negative impressions that presents counter-

narratives of teachers’ success, resistance and inventiveness. In other words, there are so many 

positive ways in which education personnel can defy the odds and recreate themselves and 

become agents of change. 

 Jones (2010) affirms that in the United States of America, school policies are reviewed at least 

on a biennial basis and they are broad enough to permit education administrators (though not 

specified as subject advisors) and teachers to interpret and adjust according to changing 

conditions. Nothing much is being said about the role of subject advisors in this article, except to 

say that they assisted teachers to interpret, suggests change in policies considering their context 

as well. But when it comes to curriculum practice management, nothing is being said about them. 

This answers that the American education system is progressive and it is able to produce skilled, 

competitive learners who can contribute to the global economy.  It is quite interesting to note that 

the policies are constantly reviewed because to me that shows the effectiveness of their education 

system because they knew that policies tend to ensure the positive teacher-learner relationships 

without stifling creativity in instructional leadership.  Reitzug, West and Angel (2008, p.704) 

state that the “districts in which most of our principals worked had provided extensive 

professional development for principals on professional learning community in recent years. 

Further than that, many principals cited such discussions with the teachers and team of teachers.” 
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Moreover, this view is supported by Fraser, Reid and Mckinney (2007) whom they stated that 

teachers’ professional learning whether intuitive or deliberate, individual or social, results in 

specific changes in the professional knowledge, skills, attitudes, beliefs, or action of teachers and 

teachers professional development, takes place over a long period of time, resulting in qualitative 

shifts in aspects of teacher professionalism. 

 According to Fraser, et.al., (2007), these professional development and professional learning are 

located in the concept of “teacher change” which requires everyone involved in teaching and 

learning to play his or her part, like in my case where subject advisors are expected to play the 

prominent role to empower their subordinates. Furthermore, they suggested that “teacher 

change” can be described in relation to learning, development, socialisation, growth, 

improvement, implementation of something new or different, cognitive and affective change and 

self-study. This exercise needs to be encouraged because the rationale of the districts conducting 

professional development workshops to principals, is for them to disseminate such relevant 

information to their subordinates. Through my observation and interaction with my fellow 

colleagues, they are rarely given that opportunity to share or discuss what transpired in those 

professional development meetings with their staff which means that they are moving in the 

opposite direction. Let me hasten to say that, irrespective of what is being done, there will 

always be teachers and subject advisors who are demotivated and cannot make the required 

change, but on the other hand there are teachers and subject advisors who want to learn and 

develop so that they can effect change. All this is part of human nature but we need not rest on 

our laurels if we need concrete change. We need to take them to task thus eventually benefitting 

from their inputs as well. 

In addition, Jazzar (2004) affirms that the Superintendent Christopher Moser, was employed to 

raise state-wide test scores and increase teacher morale. Moser emphasised the value of each 

staff member to Unified School District by referring to each staff member as a member of a very 

important professional family. Under his leadership, learner achievement during the last 11 years 

has soared in the district. Principals as instructional leaders provide guidance support and 

accountability for the improvement of instruction leading to increases in learner achievement 

because they work tirelessly to ensure that quality teaching and learning takes place (Jazzar, 
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2004). Though he achieved his primary aim, I need to indicate that the actual implementers who 

made it possible were the teachers.  

Therefore, Superintendent, Moser put systems in place like external accountability to the 

principals for their school actions. This move revitalises principals to always be vibrant and 

supportive to their subordinates. To further add, Ruff and Shoho (2005) mention that 

accountability not only provides a way of measuring the fit of curriculum programmes, but also 

the way of measuring the fit of teachers. In addition, Ruff and Shoho (20050 state that 

accountability is the way to measure or assess teachers. Reading the article, written by Jazzar 

(2004), it is clear to me that Superintendent Moser is so strategic in dealing with the principals 

and teachers because he realised that they were at the centre of  professional development, thus 

needing his  full support at all times.  

When Superintendent Moser took over the Unified School District, state-wide test scores were 

far below in all other schools. The state legislature uses this state-wide test scores as the 

benchmark to assess whether the school is meeting the state standards or not. Jazzar (2004) 

points out that the state legislature passed the “school takeover legislation” where low 

performing schools were given an ultimatum to improve their state-wide test scores within three 

years or face closure. This idea brings high productivity and high levels of accountability to 

everyone involved provided there are adequate resources in the learning organisation because 

everyone is always alert and motivated to the cause. 

 Infact, I support Jazzar’s (2004) view because it brings the element of professionalism to the 

teaching profession and ensures the provision of quality teaching and learning. Our education is 

facing some huge challenges such as lack of indecisive management, too much union influence, 

teacher incapacity, low morale, etc. Despite comparatively high government expenditure which 

is 5-6 per cent of GDP (Gross Domestic Product) which is approximately R363 billion on 2012 

budget alone, yet we are performing poorly in national tests such as the Annual National 

Assessment. Some schools are dysfunctional, there is poor learner performance and some 

learners cannot read or write (The Centre for Development and Enterprise, 2011).  Considering 

the amount of money we are spending on education we should be producing competent, skilled 

people who will contribute to the country’s economy and play an instrumental role in forming 

small business enterprises thus creating more jobs for the unemployed.  
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Our Department of Basic Education needs to consider this Unified School District case study 

because it strengthens accountability and collaboration of all the main roleplayers. It will bring 

more stability and positively shake our education and improve our international ratings because 

education is at the heart of any country’s economic development, provided there will be enough 

resources and there is spirit of corporation between the subject advisors and teachers in schools. 

All education personnel will be quite aware that failure to perform or meet the stated objectives 

will mean that their performance contracts will not be renewed.  Reitzug, et al., (2008) further 

mention that high-stakes accountability environment perpetuates more responsibility to 

instructional leadership. 

 This was a mammoth task, but Superintendent Moser uses his experience to continuously 

engage the principals on instructional leadership matters, to influence and to boost their morale 

so that they were going to have high self-esteem when they perform their tasks. He 

(Superintendent Moser) knew that people that were at the centre to turn things around and to 

fullfil his dream were the teachers and principals; he understood that schools need coherence 

leadership in order to succeed in their endeavours, which is the exact thing that happened during 

his reign of leadership. Crucially, Ruff and Shoho (2005) claim that traditionally, school leaders 

(principals and superintendents) as part of their responsibilities are asked to share power, they 

are simultaneously being held to higher standards of accountability and Superintendent Moser 

used that notion to its full effect because results are testimony to that. 

Sharma (2012) gives us the principal’s perspectives of instructional leadership practiced in four 

Asian countries, that is India, Malaysia, Thailand and United Arab Emirates that says focus must 

always be on student active teaching, supply teachers with resources and incentives to keep their 

focus on students. Whereas, Hallinger (2009) argues that the principal’s role in instructional 

leadership is about defining the school’s vision and mission statement, managing the 

instructional programme and promoting a positive school learning climate. Meanwhile, Tan 

(2012) describes the effective instructional leader as a principal performing at high levels in four 

areas that is resource provider, instructional resource, communicator and visible presence in 

school.  

All the above mentioned attributes want leaders who are always prepared to provide curriculum 

leadership to their subordinates and even go beyond that. As much as these authors mentioned 
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their own perspectives about instructional leadership, to me it lacks some credibility because 

principals are not operating in a vacuum but; they are part of the education management 

structure. Therefore, subject advisors or superintendents need to be mentioned as the valuable 

people who facilitate curriculum delivery into schools thus impacting on principals to shine 

provided there is continuous support. 

The common features about all these articles is about getting to know more about the role of 

subject advisors and on how they  enhance effective teaching and learning in schools. Nothing 

much is being said about the role of subject advisors, but reading from the articles I have noted 

that these international countries use superintendents, central office leaders, district officials/ 

district personnel as the people who monitor and support the implementation of the curriculum in 

schools and ensure that teachers have all the requisite curriculum and assessment documents for 

each and every subject. I have not come across the word subject advisors but their 

responsibilities are the same.  

 

2.3 Continental literature on the role of subject advisors in supporting teacher instructional 

       leadership practices         

Mbeki (1999) makes the point that in this post-colonial period, African governments have used 

education as a means of forging national unity through curricular interventions, fostering intra-

continental learning and curricular exchanges. Furthermore, The Africa Region, Human 

Development Department: The World Bank (2005) document states that education is central to 

development and it is critical to the Africa’s attainment of the Millennium Development Goals.  

It is in this context, that I want to explore what some other African countries are doing with 

regard to their subject advisors (office based educators) in enhancing teacher instructional 

leadership practices. 

Moswela (2010) states that the instructional supervision and school inspectorate is prevalent in 

Botswana schools and its primary aim is to ensure that schools become learning organisations 

and provide quality education that will ensure that all learners are developed so that they make a 

difference wherever they are. Teachers were having different views on the instructional 

supervision and school inspectorate stating that it was unfriendly, judgemental, unstructured and 

many were saying it is disruptive to their cause and their views were not even considered. This 
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clearly means that the teachers and head teachers were quite confused about the roles of the 

instructional supervisors whose primary aim is to give teachers assistance when they perform 

their tasks and inspectors who focus mainly on curriculum implementation as they were both 

coming from the Regional Office known as the field officers. 

 

Moswela (2010, p71) claims that “a two-way exchange between inspectors and teachers need to 

be created so that classroom teachers do not feel abandoned or that their contribution is 

unimportant”. Essentially, Moswela (2010) states that the role of field officers in Botswana, 

though skewed towards inspection, touches on some development aspect of  instructional 

supervision for teachers. Furthermore, Moswela (2010) mentions that teachers’ views on 

instructional supervision in Botswana are that it is not well structured as there is no clear policy 

on it and field officers who are supposed to offer professional guidance to teachers have not been 

effective in this regard.  

The above mentioned comments show that instructional supervision in Botswana leaves so much 

to be desired. Teachers are so sceptical and they are unsure about its focus and development 

strategy. Therefore, this is an eye opener to our subject advisors to do their own self- 

introspection about their work performances and realise that there is a lot that they still need to 

uncover if they want teachers to take them seriously as people who can play a pivotal role 

facilitating curriculum delivery in schools.           

Pansiri (2009) suggests that the school management team and senior teachers should take the 

lead in organising capacity building workshops in Botswana primary schools, but my own 

perspective is that teachers as well, must be given an opportunity to explore and facilitate 

workshops for the entire staff in order to build their self-esteem so that they become more 

assertive. This can be productive if the subject advisors can equip teachers with the necessary 

skills and knowledge. This exercise needs to be encouraged in all schools so that teachers can 

take more responsibility thus having the capable staff that will assist in school’s growth. 

Similarly, Rulinda, Role and Mukewa (2013) in their Rwandan study point out that those school 

facilities facilitate effective teaching and learning. I disagree with their views simply because I 

have seen the rural schools that have defied all odds with old dilapidated buildings and no 

facilities but they have consistently produced high quality results especially in Grade 12. There is 
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constant reflection and communication between the school and the subject advisors. This shows 

that effective subject advisors as instruction leaders won’t be discouraged by the prevailing 

conditions, but it will inspire them to do better.  

 Mbeki (1999) claims that educational change in Africa will only begin to play a significant part 

in development if there is highly skilled educational personnel, adequate funding and access 

widened at all departmental levels. In addition to that, Checchi (2006) states that education 

development remains the vehicle for social-economic development and fosters intra-continental 

learning and educational exchanges. When I relate both these views to my context, it is quite 

obvious that African countries need to channel more resources to education if they wish to 

produce highly skilled people who will contribute in the global labour markets.  

There must be strong education management that will ensure that the curriculum is implemented 

accordingly. With regard to my study, it is so essential that the subject advisors have a role to 

play in our education because they are the immediate personnel closer to schools, though nothing 

is mentioned about their specific roles and responsibilities when reading the articles.  When our 

African intellectuals like Mbeki and Checchi talk about education change and education 

development, they clearly state that our African governments need to reinforce their office 

personnel so that they are going to professionally assist schools and hold them more accountable 

for their actions (Mbeki, 1999). 

Nahum (2011) claims that inferior education provided to Africans posed a serious challenge to 

the leadership and management of schools during the colonial era. Since Namibia were liberated 

in 1990, more than two decades in the democratic order. He felt that the study was going to give 

him some indications on whether there was any progress on school management or not. The 

writer of the article who is now the Inspector of Education did the study on the instructional 

leadership in a Namibian rural school. Based on his findings, Nahum (2011) emanated that the 

school was still facing challenges on the learner indiscipline, poor time management, teacher 

incapacity.  It was so strange to me that teachers can mention the above challenges to him, but it 

clearly shows that teachers were not supported enough by the higher office in education. That 

study lacks some credibility because it was going to be crucial to hear his curriculum 

management viewpoint as the Inspector of Education on how they go about strengthening 

teacher instructional leadership practices in schools. 
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Owusu (2013) states that instructional leadership is about developing leadership teams. He 

further states that there is the need to support distribution of leadership by reinforcing the 

concept of leadership teams. Therefore, leadership training and development must be extended to 

school heads, their deputies and potential future leaders in the school. Also on that point, 

Rulinda, et al., (2013) argue that it is so essential to collectively share the objectives with the 

teaching staff in order to meet the school expectations. Both these views highlights the 

importance of working collaboratively so that people are going to take ownership for their 

actions and enhances their performance which I think is significant for the subject advisors to 

accomplish the curriculum goals. I fully agree with both author’s views, but inability to mention 

senior education structures or subject advisors in their articles raises so many unanswered 

questions about the crucial part played by the subject advisors in Ghana and Rwanda 

respectively, if there is any.  

Pansiri (2009) reiterates that in Botswana The Ministry of Education re-organised the education 

and formed the Primary School Management Development Project with the primary aim to build 

capacity of the School Management Team and it was further reinforced with the creation of 

thirty new professional advisory positions in Ministry of Education for trained personnel to 

support School Management Teams and teachers in carrying out the curriculum implementation. 

This clearly illustrates that the Ministry of Education wanted to strengthen the education by 

getting those professional advisors on board to assist the curriculum implementers. Crucially, the 

most interesting part was that this project was so coherent  and interlinked because it filtered 

down to schools where the School Management Team cascades the curriculum information down 

to teachers. Then the professional advisors support teachers in terms of curriculum leadership 

and implementation. Even our subject advisors can learn from this Botswana study that 

education is an interdependent process that requires all levels of education to work as a unit to 

enhance the teacher instructional leadership practices in schools. 

The professional advisors looked beyond the curriculum delivery; they also focused on 

developing teacher interpersonal skills like good human relations and coorporation, conflict 

management and delegation (Pansiri, 2009). Furthermore, teachers were quite excited about this 

skills initiative programme because it was going to further improve their instructional practice. I 

I can applaud this move by the professional advisors as well, but I will further explain some of 
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these attributes which are conflict management and delegation. Moswela (2010) emphasise that 

conflict is predictably part of a school’s functioning. This implies that no teacher can 

permanently escape conflict in the school environment. Due to this, the ability to deal effectively 

with conflict is a key aspect of managerial success. Whereas, Pansiri (2009) states that the 

conflict management includes activities or techniques that involve the resolving of conflict. 

Those three ways of managing conflict are peaceful co-existence, compromise and problem 

solving. This leads me to say that subject advisors must be able to handle curriculum issues 

professionally because they can obstruct teaching and learning aims if they are left unattended. 

Subject advisors must view conflict seriously because they can make or break the learning 

organisation on its mission to support instructional leadership. 

According to Hornsby (1987) to delegate means to entrust or appoint a representative to a 

meeting or to perform a task. Bringing that to the context of my study, delegating can promote a 

sense of responsibility, ongoing skills development and develop a culture of trust and support. 

This attribute can assist the subject advisors to develop the potential and abilities of their 

servicing teachers on various curriculum matters, but I must hasten to say that subject advisors 

must be objective, consistent and fair when delegating tasks to teachers because most teachers 

want to be given tasks to perform so that they will feel that their input is being valued. Inability 

to delegate appropriately can cause unnecessary tension amongst teachers.  

Wanzare (2012) states that the Ministry of Education in Kenya established the Directorate of 

Quality Assurance and Standards to check that the national curriculum is being implemented, 

teaching and learning is actually taking place and educational standards are being met. 

Furthermore, Chabala (1994) claims that these Quality Assurance and Standards Officers 

conducted these external supervision to observe classroom teaching  by individual teachers to 

assess their professional competence and to identify their curricular needs. In view of the above, 

subject advisors must create the good atmosphere for the supportive subject advisor-teacher 

interactions so that can be translated to productive teaching and learning.  

 In terms of the African articles that I have read, I have noted that they use the words such as 

professional advisors, Quality Assurance and Standards Officers, government education officers 

field officers and inspectors to describe the similar roles done by the subject advisors to 

strengthen the provision of quality education in our African schools. 
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2.4 National literature on the role of subject advisors in supporting teacher instructional 

      leadership practices   

 In the State of the Nation Address presented to the Joint Sitting of Parliament in Cape Town on 

the 3
rd

 of June 2009, Curriculum News: Planning for 2010 and Beyond (Department of Basic 

Education, 2009) the President of the Republic of South Africa, Mr. Jacob Zuma, stated that 

“Education will be the key priority for the next five years, we want our education officials, 

teachers, learners and parents and society at large to work together with government to turn our 

schools into thriving centres of excellence.” When I unpack and put this remarkable statement 

into the context of my study, I can simply say that the ideal dream of the President of our country 

is to see all the main roleplayers consistently working together to achieve school success. 

Therefore, this study will also enlighten me to see whether the subject advisors are exactly 

making their contribution to support teaching and learning which can in turn lead schools to 

become centres of academic excellence. 

In terms of The Policy on the Organisation, Roles and Responsibilities of Education Districts 

(Department of Basic Education, 2013) it provides a common approach for the subject advisors 

to support schools to deliver the curriculum. Further, it states that they (subject advisors) are 

expected to assist all education institutions to receive the services they need to improve 

education provision and quality. Yes, there is a difference between the theory, practice and 

reflection. In terms of the theory, it gives some clarity on subject advisors role but it depends on 

them to actually perform because the policy cannot give the guarantors that the schools will 

function well. Through my observation, there is a lot that still needs to be done with regard to 

curriculum support and observation and there are so many subject advisor vacancies that remain 

unfilled since the KwaZulu-Natal Department of Education has put a  moratorium on all office- 

based educator vacant posts and (HRM Circular No. 06 of 2013) is testimony to that.   

 Christie (2010) argues that educational change in the post apartheid era is important. It is so 

imperative that the departmental officials (subject advisors) have a greater understanding of their 

roles in transforming education so that it can meet national goals and objectives. Furthermore, 

they must understand the legislation that are pertinent to education so that they can help teachers 

to implement new policies that will assist them to be effective school managers that are pro-

active, visionary and goal-orientated but also work with all stakeholders to achieve the school’s 
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set goals. Moreover, Van Deventer and Kruger (2003) claim that principals as instructional 

leaders play the multifaceted tasks that create a school environment in which teaching and 

learning can effectively be realised.    

 Berg, Taylor, Gustafsson, Spaull and Armstrong (2011) on their Report for the National 

Planning Commission mention of how the mediating layer of the districts should function and 

stated that the district officials should facilitate curriculum communication and information 

sharing between the authorities and schools. In terms of their report, they even stated that so 

many ways of strengthening schools remain largely unexplored. These views, clearly state that 

the district offices are the immediate arm of the government that is closer to schools that can be 

able to detect whether the National Planning Commission education standards are being  adhered 

to or not ( Berg, et al., 2011). Those educational standards are (a) strengthening relationships of 

accountability and support amongst stakeholders throughout the school system; (b) sharpening 

accountability through better information to parents and education authorities; (c) improve  

understanding of the language issues; (d) improve the quality of Early Childhood Development 

facilities. These educational standards will present a strong break from the divisive, 

discriminative past and sought to create teachers who embraces democratic values and collective 

leadership and who know the importance of education in our country. Hence, the government 

needs to invest a lot in subject advisors because they will be able to immediately assist and 

intervene in the under-performing schools in order to meet the set National Planning 

Commission education standards. To concur with these statements, Manuel (2011) affirms that 

the National Planning Commission envisions a South Africa where opportunities are available 

for everyone and states that we must improve the quality of education thus ensuring that more 

people are working. Quality education will spark a cycle of development that expands 

opportunities, build capacities and raises living standards for everyone.         

Nieman and Monyai (2006) claim that transfer of learning is another form of  productive 

teaching and learning  and it occurs when education officials always point out to learners the 

application value of everything they do, or ask the learners to explain how they can apply their 

newly acquired knowledge in their everyday lives or in the real world. This application can either 

reflect negatively or positively. Importantly, that means that subject advisors are also expected to 

play the role of mediators of learning in order ensure that meaningful learning is taking place. 
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Both of them need to demonstrate sound knowledge of subject content and various principles, 

strategies and resources appropriate to teaching in a South African context.   

The Action Plan to 2014: Towards the Realisation of Schooling 2025 (Department of Basic 

Education 2010, p7) is the Department of Education’s strategy to strengthen weak areas in the 

education system that has been identified as needing support. Goal 27 “highlights the importance 

of improving the frequency and quality of monitoring and support services provided by district 

offices to schools”. It gives us the broader view of what the government wants to achieve and the 

targets we want to achieve as part of the Schooling 2025 vision. But it did not mention the 

specific roles to be played by the district personnel (subject advisors). However, it gives us the 

picture of the Department of Basic Education’s shared vision to improve the quality of education 

moving forward.    

Similarly, Soobrayan (2012) states that the subject advisors (district officers) are key to teachers 

understanding the strategic importance of effective utilisation of Learning and Teaching Support 

Materials in the classrooms and added that the district officials (subject advisors) needed to 

strengthen procurement and supply of these materials, therefore all these departmental 

documents must be easily accessible and utilised appropriately because they serve as the tool to 

give knowledge and  to empower teachers in their respective schools, especially in those rural 

and township schools. 

Hoadley and Ward (2009) point out that the departmental officials (subject advisors), key 

foundational competences that they need to focus on with the intention to build teachers self- 

esteem are personal beliefs concerning teaching, curriculum management, classroom 

management and professional growth, therefore capabilities on these values contribute to the 

holistic development of both the subject advisors and teachers at the school and enables them to 

be able to critically engage and be self-reflective practioners.  

The Schooling Reform is Possible: Lessons for South Africa from international experience 

(2011) argues that South Africa will not succeed in reforming its public schooling system if it 

continues to have teachers and education officials who are present only three days a week, but 

remain employed and receive the same pay as everyone else. The right to fire and hire, and of 

their superiors to fire principals if necessary, should be reinforced. Yes, indeed our government 
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needs to review this act of misconduct as it stated in the Employment of Educators Act, 76 

(1998) Section 18 (j) “ absents herself or himself from work without a valid reason or 

permission” as a matter of urgency because this crippled our education and it impacts negatively 

to the actual cause of teaching and learning. The government needs to introduce tougher laws to 

deal with this scourge and try to minimise the powers of union activism because it also 

contributes to this unnecessary situation. Absenteeism is the contributing factor to the high 

failure rate or low performing schools. Therefore, subject advisors need not fall into this trap 

because it will compromise their work, thus failing to meet the set departmental objectives. 

According to Msila (2005), a principle that underlies African leadership and management is 

called ubuntu, which is a saying that means, “A person is a person through other human beings” 

or “ Umuntu ngumuntu ngabantu” in Xhosa. Furthermore, Mbigi and Maree (2005) argue that 

the African village is based on mutual trust, respect and care and they maintain that these are 

elements that modern South African learning organisations should strengthen and covert into a 

competitive edge. This is supported by Khoza (1994) who opines that ubuntu has practical 

implications for the workplace. We as African leaders (researchers, subject advisors and teachers 

included) need to revitalise this principles of African leadership because they can also play an 

important role in re-energising all the major roleplayers and further enhance effective leadership 

and management in schools. In terms of African tradition, a person who is a leader is supposed to 

give hope and direction, thus I am throwing a challenge to the subject advisors to exercise this 

Afro-centric approach to leadership and management when they execute their roles to support 

teacher instructional leadership practices in schools. 

The Preamble of the South African Schools Act, 84 (1996) states that this country requires a new 

education system for schools which will redress past injustices in education provision. This leads 

me to say that after the advent of democracy in 1994, new legislation pertinent to education were 

passed to address the imbalances created by the apartheid order, thus transforming education 

system that will overcome the curricular divisions of the past. Furthermore, the subject advisors 

were introduced by the Department of Basic Education to especially assist the previously 

disadvantaged schools by ensuring that the education served as the tool to transform society. 

Subject advisors also known as senior education specialists in the South African context are a 

new concept in our education as they were introduced after the advent of democracy in April 
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1994. They mainly focus on the provision of common curriculum framework for curriculum 

management and effective implementation for all schools in our province (The Curriculum 

Management and Delivery Strategy, KwaZulu-Natal Department of Education, 2012). Based on 

articles that I have read, I need to indicate that this educational concept “subject advisors” is still 

not a common feature but when reading the articles I was able to diagnose that they were 

referring to the district personnel responsible for the curriculum delivery. In that regard, words 

such as district officials, educational officials are mostly used in my study.  

Historically, subject advisors were non-existent during the apartheid era in former previously 

disadvantaged schools. People who were responsible for curriculum support were school 

inspectors though their intention was too judgemental and scary to teachers and not so 

developmental, Therefore, this Department of Basic Education policy moves need to be 

applauded because it further clarifies its obligation to say that education is the priority of our 

government (Motshekga, 2012). 

    

2.5 Role of subject advisors in creating Professional Learning Communities (PLC’s) 

Doolittle, Sudeck and Rattigan (2009, p. 305) state that “the learning community classroom 

functions in partnership with the entire school community, and also with the stakeholders outside 

the school building”. Whereas, Huggins, Scheurich and Morgan (2011) mention that one of the 

most promising ways of creating school reform is through transforming schools into community-

like organisations often called professional learning organisations. Therefore, the subject 

advisors must note that they have a role to play in ensuring that these professional learning 

communities are a focus.  There is sense of direction and serve the particular purpose since they 

are the link between the Provincial Education Department, the schools and public at large (The 

Policy on the Organisation, Roles and Responsibilities of Education Districts, Department of 

Basic Education, 2013).      

Bush, Bell and Middlewood (2010) reiterate that the key attribute of the professional learning 

communities is that it enables all the roleplayers to respond quickly to unpredictable and 

changing environments. Furthermore, they put more emphasis on the strong and consistent focus 

on teaching and learning. Though, the points are also crucial in enhancing teachers work 
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performance at a school level, the subject advisors need to utilise this opportunity to form these 

learning communities or activate the ward clusters in their respective districts in order to build 

strong human/ working relations and contribute to school development and assist teachers to 

engages in professional development activities that will enable them to acquire new curriculum 

knowledge and additional skills (Integrated Quality Management Systems, Education Labour 

Relations Council, 2003). 

Huggins, et al., (2011) argue that the professional learning communities are a good platform for 

the subject advisors to explore and to advance their curriculum objectives and most importantly, 

bring teachers together in order to work as a unit. Moreover, Van Deventer and Kruger (2003) 

claim that teachers must realise that learners must be at the centre of any curricular activity 

taking place and must establish a spirit of corporation among learners and staff. The above 

mentioned points are crucial in school effectiveness but the active involvement of subject 

advisors can further boost teachers to raise the standards and able to meet the set objectives. My 

own perspective on the matter is that the subject advisors need to be at the forefront of the 

creation of the professional learning communities because they can serve as the supporting and 

monitoring wing to schools to ensure that there is proper implementation of the curriculum.        

 

2.6 Theoretical frameworks 

This study was underpinned by the following two theories: instructional and distributed 

leadership theories and are discussed below. 

2.6.1 Instructional leadership theory 

Tan (2013)  specifically states that the instructional leaders must be strong, directive leaders who 

can turn their schools around, build a competitive school culture focused on learning, be 

orientated towards academic goals, coordinate, control, supervise and develop curriculum and 

instruction  and work hard with teachers to enhance learners outcomes.  However, Sharma (2012, 

p.17) gives us her perspective that read thus “Show me a good school and I’ll show good 

principal”. In light of this statement, it is necessary to link instructional leadership perspective 

with principalship context to say that the school can shine provided its leader has sound 
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knowledge of curriculum and instruction, creative thinking skills as well as good communication 

skills. I want to go a step further and say that the subject advisors need to be visible, exert 

themselves more on their work so that their names are going to  be mentioned thus getting credit 

when the school does well. 

Hallinger (2009) broadly defines instructional leaders as the people who in the line of duty 

observed teachers in their classrooms, the sole aim of that classroom visit was to develop 

teachers and to check whether the teacher does demonstrate adequate knowledge of the subject 

and does he/she use this knowledge effectively to create meaningful experiences for learners and 

it was something that has been discussed with teachers prior to the visit. In terms of, The 

Employment of Educators Act 76 (1998) School Management Team (Principal, Deputy Principal 

and Head of Department) members must have scheduled visits and unscheduled visits to their 

subordinates to see that the curriculum is delivered in a proper manner and in accordance with 

approved policies. 

There are four instructional leadership models that are so informative, directive and beneficial to 

my study. These instructional leadership models mainly deal with the practices and processes a 

person needs to lead a school effectively. Firstly, is Southworth’s (2002) instructional leadership 

model, it is prevalent into my study because it uses three different strategies to improve the 

quality of teaching and learning in the school and they read as follows: modelling, monitoring 

and professional dialogue and discussion. Secondly, is Hallinger and Murphy’s model (1985) of 

instructional leadership. It incorporates a number of practices and consists of three broad 

categories of leadership which read thus: defining the school mission, managing the instructional 

programme and promoting the school climate.  Thirdly, it is Murphy’s model (1996). Murphy 

(1990) provides a systematic and comprehensive review of instructional leadership in his 

synthesis of research findings from the effective schools, school improvement, staff development 

and organisational change. His framework consists of four dimensions and they read as follows; 

developing mission and goals, managing the educational production function, promoting an 

academic learning climate and developing a supportive work environment.  

 Fourthly, it is Weber’s model. Weber (1996) identified five essential domains of instructional 

leadership: defining the school mission, managing the curriculum and instruction, promoting a 

positive learning climate, observing and improving instruction and assessing the instructional 
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programme. In all these instructional leadership models (Southworth, 2002; Hallinger & Muphy, 

1997; Murphy, 1990; Weber, 1996) some key similarities were eminent from the above models. 

All four models briefly state the significance of instructional leaders defining and 

communicating goals, monitoring and providing feedback on the teaching and learning process, 

and promoting and emphasising the importance of professional development. The above 

mentioned models have key attributes that are relevant to my study. However, the one that gives 

me an in-depth perspective and is most appropriate to my study is Weber’s model (1996). 

Further, I am going to utilise Hallinger and Murphy’s model (1985) to a limited extent in my 

study. 

Weber’s (1996) model of instructional leadership is used in my study to analyse data. The 

subject advisors need to identify themselves as the personnel that complement the work done in 

schools so that the schools can focus on their core mission, which is sound teaching and learning 

in schools. The second domain is about managing curriculum and instruction which is the key 

part in ensuring effectiveness of the curriculum implementation. Furthermore, The Curriculum 

Management and Delivery Strategy (KwaZulu-Natal Department of Education, 2012) states that 

one of the subject advisors responsibilities is to visit and observe at least one classroom activity 

per grade and a lot still needs to be done in order for this to be a reality. The third domain is 

about promoting a positive climate. Though the subject advisor’s are not permanently stationed 

in schools, no one disputes the fact their continuous interaction with teachers perpetuate a 

healthy relationship, order and discipline and high professional standards amongst teachers. 

 The fourth domain is observing and improving instruction. This domain creates a good platform 

for both the subject advisors and teachers to engage in the professional developmental matters. 

Hence, The Integrated Quality Management Systems (Education Labour Relations Council, 

2003) also states that the district officials need to visit schools and ensure that they observe 

lessons, give constructive feedback to teachers and further explore on curriculum matters so that 

it will enhance teachers’ competences and become more productive. The last domain of 

instructional leadership is assessing the instructional programme. Both teachers and the subject 

advisors have the responsibility to ensure that they adhere to the management processes which 

consist of planning, organising, motivating and evaluating when performing their professional 

tasks. Therefore, this domain will enable me as the researcher to assess whether the subject 
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advisors work is effective or not and for the subject advisors to assess whether their curriculum 

supportive role in schools is paying dividends or not. Weber’s (1996) model is illustrated in the 

Table below. 

TABLE ONE 

 

Defining the 

school’s mission 

Managing 

curriculum and 

instruction 

Promoting a 

positive 

learning climate 

Observing and 

improving 

instruction 

Assessing the 

instructional 

programme 

The instructional 

leader 

collaboratively 

develops a 

common vision 

and goals for the 

school with 

stakeholders. 

The instructional 

leader monitors 

classroom 

practice 

alignment with 

the school’s 

mission, provides 

resources and 

support in the 

use of 

instructional best 

practices and 

models and 

provides support 

in the use of data 

to drive 

instruction. 

The instructional 

leader promotes 

a positive 

learning climate 

by 

communicating 

goals, 

establishing 

expectations, and 

establishing and 

orderly learning 

environment. 

The instructional 

leader observes 

and improves 

instruction 

through the use 

of classroom, 

observation and 

professional 

development 

opportunities. 

The instructional 

leader 

contributes to the 

planning, 

designing, 

administering, 

and analysis of 

assessments that 

evaluate the 

effectiveness of 

the curriculum. 

 The above Table is adapted from Weber’s (1996) Instructional Leadership Framework 
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2.6.2 Distributed leadership theory 

This leadership theory incorporates the notion of multiple leaders who interact with followers in 

dynamic ways of thinking about the school leadership and management (Spillane, 2006). 

Furthemore, Gronn (2000, p. 324) mentions that the leadership within this approach is “fluid and 

emergent rather than as a fixed phenomenom” and involves teachers at various times as both 

leaders and followers working together to evolve problems and accomplish tasks. This theory is 

applicable to my study because subject advisors and teachers are expected to play a significant 

role in taking curriculum decisions that will impact on their work. There is evidence that 

opportunities are going to be given to involve subject advisors views on how they support 

teacher instructional leadership practices so that they can be seen as people who serve a 

particular purpose rather than the education personnel who are the creation of the hierarchy of 

control and supervising. 

The practice of distributed leadership is also viewed as fundamental to the realisation of another 

global concept, that of schools as “learning organisation”, Senge (1990, p. 3) a learning 

organisation is one “where people continually expand their capacity to create the results they 

truly desire, where new and expansive patterns of thinking are nurtured, where collective 

aspiration is set free, and where people are continually learning how to learn together”. 

Therefore, this theory will be more prevalent on my study because its strengths is on 

understanding leadership as dynamic organisational entity, embraces broad based leadership 

where everyone becomes more responsible because everybody’s contribution is valuable.  

These forms of leaders are always visible and will stand up to be counted rather than hide behind 

their troops. They show by their attitudes and actions how everyone else should behave. They 

also make continued efforts to motivate and rally their followers. Perhaps more than other 

approaches, they are people-oriented and believe that success comes first and last through deep 

and sustained commitment (Harris, 2008). Meanwhile, Bennet, Harvey, Wise and Woods (2003, 

p.3) suggest that this theory is a way of thinking about leadership which can be described as “not 

something done by an individual to others but rather an emergent property of a group or network 

of individuals in which group members pool their expertise”. This theory emphasises that these 

leaders like to take initiative, empower the subordinates, decentralise authority, ensure 

monitoring and evaluation of all curriculum activities and encourage participation of all role-
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players who are subject advisors to support teacher instructional leadership practices in order to 

enhance organisational effectiveness which I think is  vital to my study. 

The interesting part about this form of leadership is that it enriches personal reflections on work 

and provides the teachers with suggestions from peers on how to refine their teaching practices 

and they get the opportunity to openly state their views to the senior management. 

Notwithstanding, Spillane (2006) leaders and followers are involved in the decision making and 

there is a two-way communication process which I think will be more suited to my study. It is so 

imperative that the subject advisors must realise the importance of sharing their curriculum 

expertise with the teachers because this will enhance their foundational competences and 

improve their knowledge base. 

 

2.7 Chapter summary 

In this chapter international, continental and national literature was reviewed. Further, theoretical 

frameworks such as instructional, transformational and distributed leadership theories were 

explored on how the subject advisors execute their roles in supporting teacher instructional 

leadership practices in schools. In the next chapter, the research design and methodology will be 

discussed.        
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

 

3.1 Introduction 

In the previous chapter I explored different literature and theoretical frameworks that serve as the 

basis of the study. In doing this, I also discussed the role of the subject advisors in creating 

professional learning communities. This study is about examining the role of subject advisors in 

supporting teacher instructional leadership practices. This chapter outlines the research design 

and methodology of the study; it further discusses the paradigms in research; sampling; data 

generation methods and procedures. It also discusses the issues of trustworthiness; ethical 

considerations and delimitations as well as the limitations of the study. 

 

3.2 Research design and methodology 

A summary of the research design and methodology utilised in this study is presented as follows: 

3.2.1 Research design 

Maree (2007) describes a research design as a strategy which moves from underlying 

philosophical assumptions to specify the selection of participants, data gathering techniques and 

data analysis to be done. Moreover, Babbie and Mouton (1998) state that research design is 

where the researcher explains why certain methods are used and what type of data is to be 

captured. The research design helps to indicate the direction to be followed when generating data 

and how it will be analysed. Basically this means that as the researcher, I need to plan my work 

accordingly considering that I will be interacting with the different participants to acquire data. 

This study is located within the qualitative case study design. Cohen, Manion and Morrison 

(2011) state that the case study is the study of a case in context and it is important to set the case 

within its context. Furthermore, De Vos, Strydom, Fouche and Delport (2005) argue that the case 

study research serves the purpose of facilitating the researcher’s gaining of knowledge about 
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social issues. In terms of Cohen, et al., (2011) there are three types of case studies; that is 

intrinsic case study, instrumental case study and collective case study but the one that is used in 

this study is intrinsic case study.  An intrinsic case study is a study that is undertaken because 

one wants to have a better understanding of the particular case (Stake, 2005). An intrinsic case 

study was used in this research because I wanted to obtain information about social issues that 

talk about the role of subject advisors in supporting teacher instructional leadership practices. 

Pertaining to the context of my study, I interacted with the subject advisors to get some 

information with regard to their operational scope and the challenges that they encounter when 

they perform their professional tasks. 

3.2.2 Methodology 

Leedy and Ormrod (2005) state that the research methodology is the general approach the 

researcher takes in carrying out the research project. To some extent this approach dictates the 

particular tools the researcher may select in the study.  Anderson (1998) points out that there are 

different methodologies that the researchers use when conducting the research, and they include 

qualitative, quantitative and mixed forms of inquiry. Similarly, Mertens (1998) affirms that the 

researchers adopt a qualitative, a quantitative or a multimethod mode of inquiry in order to add 

depth and details to findings. Flick (2007) mentions that the qualitative research emphasises 

elaborate description of social or instructional settings. It was the qualitative research that is 

more appropriate for the study that I undertook.          

The study uses the qualitative research methodology. Corbin and Strauss (2008) argue that the 

qualitative research allows researchers to get at the inner experience of participants, to determine 

how meanings are formed through and in culture, and to discover rather than test variables. 

Whereas, Mertens and McLaughlin (2004) claim that qualitative research is an approach to 

research that uses methodologies designed to provide rich, contextualised picture of a social 

phenomenon. I utilised the interviews and documents reviews as the means to generate data in 

this study. I engaged the subject advisors to state their own professional functions and how they 

go about addressing the challenges that they experiences when they perform their tasks.  
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3.3 Research paradigm 

Guba and Lincoln (2000) claim that a paradigm is a basic set of beliefs, a set of assumptions we 

are willing to make, which serve as the touchstones in guiding research activities. Maree (2007) 

states that there are four underlying paradigms for research on which the researchers can opt to 

position themselves that is positivism, post-positivism, constructivist or interpretive and critical 

theory. The study fits in the interpretive paradigm. The interpretive paradigm allowed me to 

understand how the subject advisors make meaning of their roles as people who are expected to 

support teacher instructional leadership practices in schools. Cohen, et al., (2011) state that each 

paradigm has several basic beliefs that are ontology, epistemology, methodology and axiology. 

Ontology: Researchers within this paradigm believe that reality is socially constructed and as the 

result there are many ways of viewing the world (Cohen, et al., 2011). Epistemology: They hold 

the assumption that knowledge is socially constructed by those in the research process and that it 

is the duty of the researcher to understand the complex experiences from the point of view the 

participants (Mertens, 1998). Methodology: How do we know the world, gain knowledge of it 

(Denzin and Lincoln, 2000)? In terms of my study, I utilised the qualitative research 

methodology to explore the social phenomena.  Axiology: Focus on the principles and meanings 

in conducting research, and the ethics that govern these, that is respect and promotion of social 

justice (Cohen, et al., 2011). 

 Mertens (1998) affirms that the basic assumption of interpretive paradigm is that knowledge is 

socially constructed by those in the research process and that the inquirer and the inquired person 

influence each other. Furthermore, Babbie and Mouton (1998) mention that in the interpretive 

paradigm, the focus is on harnessing and extending the power of ordinary language and 

expression to help us understand the social world we live in rather than on isolating and 

controlling variables. In the study, subject advisors answered the interview questions, interpreted 

the Department of Basic Education policies and also talked about their professional experiences. 
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3.4 Sampling 

I used the combination of purposive sampling and quota sampling which are non-probability 

samples in the study. These two samples satisfied the needs of the study. Lankshear and Knobel 

(2004) state that purposive sampling allows the researchers to pick informants using his or her 

judgements to choose participants for specific qualities they bring to the study. That view is 

shared by Burns (1998) who indicates that the purposive sampling enables the researcher to 

select the participants on the basis of their experiences and knowledge they have. For this study, 

four subject advisors who specialised in different subjects offered in the General Education and 

Training Band were selected on the basis of their experiences as participants and also talk about 

their scope of work. Mason (2002) further mentions that it is important for the qualitative 

researchers to understand the setting being studied. Therefore, qualitative researchers typically 

deal with small purposefully selected samples that can enrich the data. Subject advisors’ samples 

provided me with the relevant data and informative thoughts that advanced my understanding of 

the roles of subject advisors in enhancing teacher instructional leadership practices.  

Cohen, et al., (2011) signify that quota sampling seeks to give the proportional weighting to 

selected factors (strata) which reflects their weighting in which they can be found in the wider 

population. Maree (2007) shares the same sentiments with Cohen, et al., (2011) that the 

researcher has to identify categories of people that need to be in the sample and the required 

number (quotas) in these categories. Therefore, I ensured that both males and females are 

represented equally in the study in order for them to state their views during the interviews. I also 

considered the subject advisors’ specialisations in order to ensure that balanced views are 

communicated thus having the holistic perspective about the rationale of the study. 

 

3.5 Data generation methods 

The data generation methods that I used in the study are the semi structured interviews and 

documents review and these are discussed below: 
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3.5.1 Semi structured interviews 

Hesse-Biber and Leavy (2011) point out that the interviews are a particular kind of conversation 

between the researcher and the interviewee that require active asking and listening. In addition, 

Blaxter, Hughes and Tight (2006) claim that the interview constitutes learning process for both 

the interviewee and the interviewer, because that conversation brings especially the experiences 

of the interviewee and in the meantime the interviewer use this opportunity to further advance 

the research process.   Cohen, et al., (2011) mention different types of interviews that can be 

used to acquire data from various sources. The one that is most appropriate for my study is semi- 

structured interviews. Taylor (2006) affirms that semi-structured interviews allow the researcher 

to use a list of prompts he or she wishes to explore. To further add on that, De Vos, et al., (2005) 

state that these forms of interviews allow the researcher to explain the questions to the 

participants and ensure that they understand what is required of them. In terms of my study, semi 

structured interviews attempted to provide a contextual understanding of the complex factors that 

the subject advisors encounter when they perform their roles and functions and the exact things 

that they do to strengthen teacher instructional leadership practices in schools.  

All the interviews were voice-recorded. It was imperative for me to voice-record the 

conversation because it helped me to have accurate records of what transpired during the 

interview process and to keep a record of the interview without having to be distracted by 

detailed note keeping (TerreBlanche & Durrheim, 2002). Most importantly, it assisted me to 

have the whole content of the discussion; to have an in-depth analysis of the entire interaction 

and be able to make informed perspectives about their strengths and shortcomings when they 

perform their professional responsibilities. 

3.5.2 Documents review 

Besides the semi-structured interviews, another data generation method that I utilised in my 

study is documents reviews. Hornsby (1987) clearly indicates that document review is a 

systematic examination of instructional documents that guide teachers when they perform their 

functions. Key documents such as the Policy on the Organisation, Roles and Responsibilities of 

Education Districts (2013), Curriculum Management and Delivery Strategy (2012), Integrated 

Quality Management Systems (2003), District Improvement Plan (2011-2013), and Subject 
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Advisor’s minute books were some of the documents that were under scrutiny as they form an 

important form of data in my qualitative research. Bell (2005) affirms that documents reviews 

help the researcher to check the reliability of the evidence obtained through the interviews 

because some data might not be revealed in interviews. Furthermore, Duff (2007) states that 

documents analysis solicit a comprehensive view of the case being studied. These views clearly 

show that document reviews  served as the supplementary form of knowledge about my study 

and I  critically reviewed them to check whether they are guiding the subject advisors to perform 

their tasks to support  teaching and learning in schools. I focused mainly on the latest and 

relevant written documents and minutes describing the subject advisors’ role as well as their 

work performances. This move helped me to read, understand and critically analyse the data that 

was at my disposal so that I can have the complete picture about the role of subject advisors the 

challenges they encounter and how do they overcome those challenges.   

3.5.3 Data analysis 

Creswell (2008) states that qualitative data analysis requires understanding of how to make sense 

of the text and images so that the researcher can form answers to his/her research questions.  

Moreover, Hesse-Biber and Leavy (2011) state that qualitative data analysis requires a great 

amount of methodological knowledge and intellectual competence. It is in this context, which I 

want to mention Creswell’s (2008) six steps commonly used in analysing qualitative data 

because they are going to be helpful to me when analysing the study. Firstly, transcription or 

typed notes from the interviews. Secondly, simultaneous process of analysing while you are also 

collecting the data. Thirdly, cycle back and forth between data collection and analysis. Fourthly, 

develop a deeper understanding about the information supplied by your participants. Fifthly, it is 

an eclectic process, there is no single accepted approach to analyse data. Lastly, qualitative 

research is an “interpretive” research in which one makes personal assessment to a description 

that fits the situation (Creswell, 2008). 

All the above mentioned steps are so crucial because they guided me to realise that it was so 

important to transcribe the data in order not to misrepresent the views of the interviewee, as the 

researcher I used my research competence to analyse and compare data whilst still generating it. 

I also asked the participants to give me some clarity, fill the gaps on their data whilst the 

interviews proceed. During the interviews I constantly reflected on the database in order to have 
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the thorough understanding of their viewpoints. Four subject advisors and documents review are 

the key data sources in the study. The focus was on their roles that they are playing in shaping 

teacher instructional leadership practices and to check whether the relevant documents explicitly 

explained the roles that they are expected to perform in supporting teaching and learning in 

schools. Lastly, I made my own analysis and interpretation about the entire study based on the 

data that I have acquired and also note that the subject advisors are expected to be the vital link 

to support schools to deliver the curriculum effectively (The Policy on the Organisation, Roles 

and Responsibilities of Education Districts, Department of Basic Education, 2013). 

 

3.6 Issues of trustworthiness 

Maree (2007, p.80) states that when qualitative researchers speak of research “validity and 

reliability” they are usually referring to the research that is credible and trustworthy. Most 

importantly, La Blanca (2010) defines trustworthiness as a demonstration that evidence for 

results reported is sound when the argument made based on the result is strong.  Furthermore, 

Lincoln and Guba (2000) mention credibility, transferability, dependability and confirmability as 

key criteria of trustworthiness in this qualitative research study. Credibility refers to the ability of 

the researcher to produce findings that are convincing and believable (Lincoln & Guba, 2000). 

Different data sources, which were semi-structured interviews and documents reviews, were the 

determining factor whether the data was credible or not. Therefore, it was imperative that my 

viewpoints, analysis and interpreting data helped to improve their practice as subject advisors as 

well. 

 Lankshear and Knobel (2004) state that transferability is achieved through producing detailed 

and rich descriptions of the contexts. Putting that into the context of my study, it was essential 

that the research process enables the researcher to acquire the detailed data and thorough report 

about the roles of the subject advisors in supporting teacher instructional leadership practices. 

Yin (2004) states that dependability refers to the degree to which the reader can be convinced 

that the findings did indeed occur as the researcher say it did. Considering, that I was interacting 

with the subject advisors who specialises in different subjects, it was expected that they behaved 

differently and expressed different opinions in changing curriculum contexts. Lincoln and Guba 
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(2000) state that confirmability refers to the practice by researchers to go back to the researched 

with a view to verify whether or not initial interpretations by the researchers are correct. In 

relation to the study, as the researcher I went back to the participants after the research exercise 

and initial analysis had been done to check whether my research findings were accurate provided 

there was a need to do that. According to Cohen, et al, (2011) another trustworthiness technique 

measure is crystallisation. Crystallisation is used to ensure the credible and trustworthiness of the 

process of the study and its findings. Further than that, Maree (2007) points out that the 

crystallisation in qualitative research set out to penetrate the human understandings and 

constructions about it.  As the researcher my interview questions probed the participants to 

elaborate further on the topic, build knowledge and state their own perspectives on how they 

support teaching and learning. 

 

3.7 Ethics in research 

 Flick (2007) states that ethics should play a role in the researcher’s considerations of how to 

plan a study, of who the researcher want to work with, and how fieldworkers (subject advisors) 

should act in the field. Leedy and Ormrod (2005) mention the key ethical aspects in the research 

that is protection from harm, informed consent, right to privacy and honesty with the 

professional colleagues that need to be adhered to when embarking on the study. As the 

researcher I ensured that the above mentioned ethical issues are observed throughout the research 

process. 

This is an already approved project by the University of KwaZulu-Natal and ethical clearance 

required has already been applied for by the Project Leader on behalf of the group researchers. 

Nevertheless, I approached the KwaZulu-Natal Department of Education (Head Office) to seek 

permission to do the study in one of their districts so that I can have access to the subject 

advisors. Then I sent the letter to the District Director to ask permission to conduct the research 

in his / her district office and lastly to seek participants (subject advisors) permission to do the 

research. The letters also informed the active participants (subject advisors) about their rights 

throughout the process. To concur with these statements, Leedy and Ormrod (2005) specify that 
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the research requires a specific plan for proceedings, like the formulation of management plan 

that will specify date, time, and venue for the interviews to be held.  

 

3.8 Delimitations of the study 

The research study was located in one of the coastal education district offices. It will focus on the 

District Teaching and Learning Services Sub-directorate. The primary task of this sub-directorate 

is to ensure that they facilitate curriculum delivery in schools (The Curriculum Management and 

Delivery Strategy, Department of Basic Education, 2012). The personnel that were responsible 

for this essential function were the subject advisors. Subject advisors became the participants 

because they were being able to provide a tentative explanation for a phenomenon under 

investigation (Leedy and Ormrod 2005). Therefore, it was significant to note that the interviews 

formed a crucial part of the study because it was centred on the subject advisors’ scope of work 

in order to avoid unnecessary views or statements. I did not engage any other district officials 

than the subject advisors on any topic than the current one that was known to the participants and 

my supervisor. 

 

3.9 Limitations of the study 

 Limitations keep the researcher alert and focused because they can either make or break the 

entire study if they are left unchecked. Vithal and Jansen (2008) state that acknowledging 

limitations empowers the reader to appreciate what constraints were imposed on the study with 

regard to time, access, resources, availability and credibility of data. Reluctant to participate in 

the study, I was always prepared to explain the vital part that the subject advisors played in the 

study and also told them that it was going to benefit and be an eye-opener for their professional 

practice. Failure of the research participants to honour the interview sessions was going to delay 

the entire study. In order to curb that, I kept on assuring them that there are no right or wrong 

answers, and that the study was solely for my research degree and the findings thereof was going 

to be used only for that purpose.    
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3.10 Chapter summary 

This chapter has discussed the research design and research methodology that will be used to 

gather the data relevant for this qualitative research study. It further brings clarity on the research 

paradigm, sampling, data generation methods and data analysis. The chapter also discussed the 

ethical issues, issues of trustworthiness, delimitations as well as the limitations of the study. The 

next chapter will present and analyse data obtained from the field.          
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CHAPTER FOUR 

DATA PRESENTATION AND DISCUSSION 

 

4.1 Introduction 

The previous chapter outlined the research design and methodology relevant to this study. The 

main purpose of this chapter is to present generated data and discuss the findings. The generated 

data was acquired through the interviews and documents reviews. The interviews were voice-

recorded and then transcribed so that the voices of the research participants were not lost and 

these serve as the actual evidence of the entire research process. Thereafter the data was analysed 

and in some instances the verbatim quotations are used in the data presentation to strengthen the 

findings. Data generated were analysed using themes derived from the seven interview questions 

that guided the study. The participants were the subject advisors and pseudonyms were used. 

Here is the table below showing the profile of the subject advisors interviewed. TABLE ONE  

 S A 1  S A 2 S A 3 S A 4 

Pseudonym Mr Shezi Mrs Gumede Mr Khumalo Miss Ngcobo 

Subject 

specialized in 

Natural Sciences 

Grade 4-9 

Languages Grade 

1-3 

Natural Sciences 

Grade 4-9 

Life Skills Grade 

1-3 

Age  47 45 48 35 

Gender Highest 

qualification 

HDE Honours Degree Honours Degree Bachelor of 

Education 

No of years of 

experience 

23 17 23 11 

No of year spent  

 in the district 

7 5 10 5 
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4.2 Discussion of findings 

4.2.1 Subject advisors’ understandings of their role in supporting teacher’s instructional 

leadership practices 

It emerged from the data that all the participants have a common understanding of their roles as 

the subject advisors and that their primary functions are to support the implementation of the 

curriculum in schools so that it is delivered accordingly to its recipients (learners). The subject 

advisors views indicate that their tasks are to ensure that teachers in schools follow the relevant 

curriculum and to provide guidance and mentorship in different subjects. Their views seem to 

support their fundamental responsibilities because they all gave what looks like valid 

explanations about their main functions. These are some of the common views shared by the 

research participants: 

The main purpose of the subject advisors is to support the implementation and 

learning in the classroom, the implementation of the curriculum in schools and to 

provide teachers in schools with the expertise that is needed to run successful 

schools (Mr Shezi). 

The same view was also shared by another subject advisor who said:  

My role as the subject advisor in my district is to ensure that we support teachers    

in preparation to deliver curriculum at schools. We always empower teachers to 

be always ready when   implementing the curriculum by organising the content 

workshops and to carry out the vision of the Department of Education (Mr 

Khumalo).     

                                                                                                                                                               

Similarly, the minutes of meetings that I perused from the subject advisors corroborated their 

views because issues covered centred on the curriculum matters. It is stated in the minutes that 

the purpose of their school visits is to give strong supervision to teaching and learning and to 

check learners’ progress. The minutes indicate that the subject advisors discuss various 

curriculum matters like developing the District Plan for the Curriculum Assessment Policy 

Statements workshops. The subject advisor’s head, which is the Chief Education Specialist’s 
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presence in their meeting, is quite significant and her curriculum progress report further shows 

that subject advisor’s work is being monitored and they act within the curriculum framework.    

The above responses are in line with The Employment of Educators Act 76 of 1998 (Section 4.6 

vii) which states that the subject advisors are expected to facilitate curriculum development and 

delivery at institutions and at the district level and to support initiatives to improve in different 

subjects as well as the access to the wider curriculum. The above quotations are in line with 

Weber’s model (1996) second domain that says that this instructional leader monitors classroom 

practice and provides resources and support in the use of instructional best practices so that it 

brings about improved teacher and learner performance. This domain show importance of sound 

teaching and learning and support professional developmental sessions that will improve the 

quality of teaching in schools. Furthermore, one of the tested models of instructional leadership 

put emphasis on managing the instructional programme (Hallinger & Murphy, 1985). These 

instructional leadership views further strengthen the importance of coordinating, controlling, 

supervising and developing curriculum and instruction in the schools. Both these models 

(Weber’s, and Hallinger & Murphy’s models’) talk about giving guidance to schools on 

curriculum planning matters and that seems to support subject advisors responses when they talk 

about their specific roles and responsibilities. 

The subject advisors’ responses seem to support the view that, the subject advisors’ role is to 

complement and enhances the work done by teachers in schools. They use their professional 

expertise to interact with the teachers, remind them about the departmental intended curriculum 

objectives and to see to it that they are providing skills development training through in-service 

education and training for teachers.    

 It emerged from the two research participants that they view curriculum as a departmental 

policy that needed to be effected to the learners so that the school can be able to realise its 

objectives of ensuring effective teaching and learning. Proper implementation of the 

departmental policies gives direction and common vision for the future. Their views seem to 

show that they understand the impact of the departmental policies. Therefore, the subject 

advisors must know that one of their tasks is that they must be able to analyse and interpret the 

curriculum policies, and that they serve as the monitors that evaluate policy implementation in 

schools.   Here are views from the research participants that bear testimony to that: 
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The subject advisors need to offer curriculum help when required and most 

importantly to see to it that departmental curriculum objectives/ policy are being 

met (Mrs Gumede). 

Another subject advisor also concurs with the above view: 

So what we basically do first is to check if all the schools have the curriculum 

policies and to make sure they understand the departmental policies in front of 

them and check whether they are teaching according to the prescribed policy                                                                                                                                                                                                                                                                                                                                                                                                                    

(Miss Ngcobo).                                                                                 

                                                                                                                                                                                                                                                                                                  

The subject advisor’ records also strengthen their opinions because their distribution registers 

showed the schools that have received the Curriculum Assessment Policy Statements for the 

Foundation, Intermediate and Senior Phases documents.  One minute book showed me the names 

of schools visited. However, subject advisor’ record books did not show me the monitoring tools 

that they used to check whether the departmental policies/ lessons are being implemented 

accordingly or not. Therefore, I was unable to know exactly the rationale of their visit without 

the monitoring tools/ or set criteria, though I did not ask them.  

Likewise, these statements are in agreement with The Policy on the Organisation, Roles and 

Responsibilities of Education Districts, (Department of Education, 2013) which states that the 

subject advisors main functions are to improve the working environment and process of learning 

by visiting schools, consulting with and advising school principals and teachers on school/ 

curriculum policy matters. Moreover, Wanzare (2012) talks about the instructional supervisors 

helping schools to implement government policy. Weber’s (1996) model of five domains is 

appropriate for the above descriptions/ quotations is the one that talk about observing and 

improving instruction. This domain is about managing teaching and learning programmes by 

continuously reflecting on school policies and monitoring teacher and learner performance. The 

subject advisors’ need to have a schools visit plan and ensure that they constantly visit schools to 

observe the teaching practice, though it is a mammoth task considering the number of schools in 

a district. Furthermore, they need to concentrate more on those schools that were previously 

disadvantaged.  This domain is in line with the subject advisor’s views that seem to suggest that 
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curriculum policy must be uniformly applied to all schools in order to ensure that they meet the 

curriculum standards set by the government. 

 Subject advisor’s must view their work seriously and be quite aware that their understanding 

and meaningful interpretation of policies further enhances teaching and learning in schools and 

enables teachers to be more assertive when they perform their professional tasks. Nonetheless, 

proper policy application gives curriculum direction and promotes effective teaching and 

learning in schools. 

4.2.2 Subject advisors’ practices in supporting teaching and learning 

The majority of the participants highlight the importance of conducting school visits, observe 

teaching practice, conduct workshops and giving assistance to teachers where they need help. 

Clearly, these professional activities help to check whether teachers are meeting the set 

departmental targets and these conversations further develop a supportive environment for 

curriculum implementation. The above key aspects are the fundamental competencies of the 

subject advisors which need be honoured consistently because these interactions help teachers to 

meet their curriculum needs and grow professionally. Here are the subject advisor’s views that 

attest to that. 

Basically we visit schools, talk to teachers and sometimes get into the classroom 

now and then, but most of the time we communicate with the educators. We also 

check educator portfolios, teacher assessment books and check whether they do 

follow the programme of assessment (Mr Shezi). 

 

The same view is also shared by another subject advisor and read as follows: 

We conduct workshops, we do school visits and we make sure that we are always 

available to the educators whenever they have challenges we are there to help 

them (Mr Khumalo). 

 

Another subject advisor came with the similar view and it read thus: 

Firstly, we visit schools, when we get in schools we go to the classroom where we 

actually check how teachers are teaching the learners (Miss Ngcobo). 
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In addition, the minute’s shows the list of schools visited, but it did not cover the issues that were 

raised or discussed with the teachers concerned and the subject advisors. I strongly believe that 

key issues discussed in such a conversation must be written or recorded on their record books for 

reflection purposes in future. However, one notice of meeting that was presented to me showed 

that the curriculum matters like Annual National Assessments and Curriculum Assessment 

Policy Statements are the main issues covered in their meetings and what I find interesting is that 

in their meetings the Chief Education Specialist requests all the subject advisors to give the 

progress report based on what transpired at the workshops conducted so far. The report that I 

have received on several occasions from teachers in my school after they have attended the 

departmental workshops have been centred on the above curriculum issues mentioned above.      

   

These subject advisors sentiments show that they understand exactly what is expected of them 

and wanted to create the good, harmonious working relations with their subordinates. Bush, Bell 

and Middlewood (2010) reiterate that creation of positive experiences motivate people and 

enhances teacher self confidence and job satisfaction leading to school effectiveness and school 

improvement. These moves further help teachers to look at their performance analysis and do 

their own introspection. The above subject advisors quotations are in line with Weber’s model 

(1996) of instructional leadership domain that put more significance in observing and improving 

instruction.  It put emphasis on the instructional leaders to stay focused and collaboratively 

works with all the roleplayers to ensure quality teaching and learning thus producing quality 

results. This model talks about the importance of classroom observation, because it is where 

actual curriculum challenges are being experienced and it is the place where teachers can always 

be alert and improve their teaching performance thus becoming more effective. 

 

The subject advisors must create a supportive teaching and learning environment where they will 

be easily accessible to teachers, and that teachers will always find it easier to consult them if they 

encounter some curriculum challenges. They must use their positions to encourage collaboration 

amongst teachers and positively influence teachers to perform their tasks with distinction. 
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 The research findings show that the majority of the participants seem to understand the 

importance of assessment in learning. When analysing data I have noted that the research 

participants also mentions the importance of assessment in teaching and learning. The subject 

advisors view assessment as an integral part of learning that needs to be conducted appropriately 

so that teaching and learning can serve its purpose. Subject advisors views show that they regard 

assessment as an act of making sense to any learning activity and obtain and interpret 

information about the knowledge and understanding of a particular assessment tasks. Here are 

the notable assertions from the subject advisors: 

We update teachers with the latest development with regard to the assessment 

policies and support them when it comes to planning and programme of 

assessments (Mr Khumalo). 

 

The other one read thus: 

Teachers are also assisted on how to assess, using programmes of assessment in 

each and every subject (Mrs Gumede). 

 

The last assertion from another subject advisor is as follows: 

We look at the file of the educators and sometimes work with the teachers to see 

whether they follow the subject programme of assessment (Mr Shezi). 

 

In terms of the subject advisors’ CAPS programme, I noticed that it also included the subject’s 

programme of assessment, aspects which I think are also critical elements to teachers 

understanding the curriculum holistically. It also indicates the movement of subject advisors 

holding these workshops from one circuit to another. However, when I checked the minutes there 

was no evidence that showed that they clearly focused on the assessment guidelines on each and 

every subject, though it spelt out in their CAPS programme. 

 

All these statements attest to what Lubisi (1999) says about assessment when he states that 

assessment recognizes the importance of context in ability of teachers to make the required shift 

in their thinking and practice, and consequently encourages teachers to engage in authentic tasks 

related to their own teaching situations. Most importantly, Rudner (2003) also states that the 
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success of assessment is based upon its credibility in the eyes of its users and as such needs to be 

based upon very sound principles that will ensure such credibility is maintained throughout the 

assessment process.  When analysing these statements, it is quite prevalent that subject advisors 

view assessment as an important aspect of curriculum planning and it helps to evaluate the work 

of the educators and that of the learners and help to assists in planning future curriculum 

activities. 

 

The above mentioned views are in line with Weber’s model (1996) domain which elucidates 

assessing the instructional programme in order to have the complete view of the curriculum 

strengths and weaknesses. This domain further outlines to both the subject advisors and teachers 

the significance of using assessment as a way to develop mechanisms to plan future curriculum 

activities. The subject advisors’ views  seems to suggest that building capacity in teachers on 

how, when, why, what to assess,  further enhances their ability to manage the curriculum 

accordingly and that assessment must not be treated as an isolated process but part of learning.  

 

It must always be clear to both the teachers and the subject advisors that any lesson may be 

developed around the particular objective. Therefore, assessment is part of learning and it is also 

a continuous process that determines whether the lesson objectives have been met or not and 

most importantly provide guidance on how to approach future lessons so that they can be a 

success.       

 

4.2.3 Subject advisors’ involvement of others in supporting and managing teaching and 

learning 

The majority of the participants mentioned the importance of curriculum planning because it is 

fundamental to any curriculum implementation and it serve as the guide to what school wants to 

achieve. Clearly, their views seem to suggest that they value the creation of a safe and 

empowering environment for teaching and learning that will enable effective curriculum 

management and quality monitoring systems. Curriculum reflection helps to identify weakness 

areas in the subjects and it must be encouraged at all times. Furthermore, it helps to improve 

teacher competency levels, promote the spirit of corporation and ensures that everyone is largely 
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responsible for his/ her curriculum work. Here are the versions of the subject advisors about 

curriculum planning: 

Schools state that the development areas on different subjects that they want us to 

focus on. The acquired information helps us to put together forward plans on how 

we organise workshops (Mr Shezi). 

 

Here is another version of the subject advisors about planning: 

What we do is that we first sit together and discuss things that we will be doing 

when we go to schools or when we go to the workshops (Miss Ngcobo). 

 

The similar view was also shared by another subject advisor: 

Yes, we work as a team, we always do our curriculum plan effectively and share 

ideas in the General Education Training Band, co-facilitate the workshops within 

the district, moving from circuit to circuit (Mrs Gumede). 

 

The minute book shown further serve as the evidence on the above mentioned perspectives about 

the subject advisors’ curriculum planning. All the General Education and Training Band phases 

had their own plans that cater for all the grades. It also shows the key issues like the Curriculum 

Assessmant Policy Statements advocacy and training, Action Plan 2014, programmes of 

assessment and Annual National Assessments. These development exercises tend to clarify to 

teachers this paradigm shift as to why and how this curriculum change is going to be 

implemented in schools. The most interesting part of the minute book that I noted is that the 

subject advisors’ have their own Team Building Committee. Its primary function is to boost their 

morale, self confidence and make them feel that they have a positive role to play in teaching and 

learning matters in schools. 

 

 Likewise, Davidoff and Lazarus (2002) perspectives bears testimony to the subject advisors 

views, and refers to school planning as a rational process of goal setting and planning that is 

persuaded in most organisations and it helps the school to identify its strengths and lays the 

foundation for establishing the main priorities for future improvement. Whereas, Curriculum 

Management and Delivery Strategy, (KwaZulu-Natal Department of Education, 2013) views also 
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concurs with the above quotations because it affirms that content planning is the first strategic 

area that provides space for the monitoring of curriculum coverage and curriculum support at all 

levels. 

 

Similarly, the above quotations are in line with one of the key features of the distributed 

leadership theory which is team planning. Gronn (2000) claims that this theory involves teachers 

at various levels as both leaders and followers working together to solve problems and 

accomplish the set tasks. The relevance of this theory to my study is that it embraces working as 

a unit and gives direction to the subject advisors to always realise that any effective curriculum 

implementation starts with the proper planning. 

 

 It is imperative for the schools to take curriculum planning and its implementation seriously 

because its underlying factors are to provide clearer specification of what is to be taught and 

learnt on a term-by-term basis.    

 

Since the advent of democracy in April 1994, the vision and direction of the South African 

education system has shifted and it now embraces the new culture of inclusivity and 

organisational practices in schools. During the apartheid era, education was treated as the 

separate entity and there were not enough material resources and meaningful contribution 

coming from different role players or social partners to support teaching and learning in our 

schools. In order to strengthen our schools, all interested parties must be quite aware that 

education can change and uplift the society. One subject advisor was quoted as saying:  

We involve different stakeholders; we work with other districts, provinces 

involving other government departments like the Department of Health focusing 

on issues that mostly affect youth such as the teenage pregnancy, unions, non-

governmental organizations and publishers (Mr Khumalo). 

 

When I checked the minute book, I was unable to get evidence that seems to support the notion 

of collaborative work with other districts, provinces and any other government departments. Also 

there was no evidence that seems to indicate that there was any curriculum activity offered either 

by the non-governmental organizations or publishers. However, the minute book outlines the 
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partnership that the KwaZulu-Natal Department of Education signed with the unions with regard 

to the schedule of Curriculum Assessment Policy Statements workshops to be co- facilitated with 

the union representatives. 

 

From the above quotation, I can draw the 8
th

 January 2008 statement made by Mr. Jacob Zuma, 

African National Congress President which read thus, “Education must be elevated from being a 

departmental issue, or even a governmental issue, to a societal issue-one that occupies the 

attention and energy for all our people (The Quality Learning and Teaching Campaign, 

Department of Education, 2010). The 8
th 

January statement seems to reinforce the quotation 

made by the subject advisor because it states the importance of networking, having common 

agenda with other major role players to uplift the education, though lack of minutes as evidence 

raises some eyebrows about the credibility of his view. 

            

 Likewise, the theory that is relevant in the above situation is distributed leadership theory. 

Timperley (2005) mentions that this theory focuses on collaborative model that builds the trust 

relationships and partnerships within and between their internal and external communities. 

Therefore, the practice of this model is viewed as fundamental to the realisation of Department 

of Basic Education Action Plan 2014 goals. 

   

 All the interested parties in education must work together to enhance and improve the 

curriculum performance of schools, because they provide resources or expertise in support of 

school’s programme. Subject advisors must use their communication and negotiation skills to 

lure potential social partners that value and committed to educational matters.  Meanwhile, the 

subject advisors need to keep records of all the activities done by the interested parties for future 

references and to eventually benefit the schools at large.     

 

4.2.4 Challenges that subject advisors’ experience whilst teaching and learning 

Research findings suggest that most participants have some concerns about the teachers who 

either lack capacity or misbehave and that stifles the progress of curriculum delivery. This 

unpleasant situation   impacts negatively on their work because some teachers are not adhering to 

the departmental expectations, and unable to rise to new challenges and opportunities.  The 
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implications of these wrongful behaviours are that if they are left unattended, some teachers will 

lose focus of their work and these professional discourses will serve no purpose and eventually it 

will negatively affect the core functions of the school that is teaching and learning.  The subject 

advisors don’t have legal power to discipline or deal with teachers who abscond and do not 

attend the workshops.  Nevertheless, they need to have direct contacts with the school principals 

in order to make them aware about the teachers that fail to attend such workshops, so that further 

steps are taken against them, and hoping that this move will stop or minimise this unprofessional 

conduct. This is the response from one subject advisor:  

We then expect that teachers implement whatever that they were capacitated with, 

but when we do the follow up you find up that they are not properly implementing 

the curriculum policy (Mr Khumalo).  

 

The other view from other subject advisor reads as follows: 

Teachers are reserved and do not want to take the initiatives and this stifle the 

progress of the curriculum delivery, non-attendance of the teachers in curriculum 

workshops and that frustrates us because we do not have the power to deal with 

them.(Mrs Gumede). 

 

Another challenge experienced by the subject advisors read as follows: 

Sometimes we find that the School Management Teams make barriers for other 

subject advisors, because they are unable to give us the relevant information 

about the curriculum matters whereas we are expected to acquire school 

comprehensive report and submit it to our Chief Education Specialist (Mr Shezi).  

 

In terms of the documents reviewed, the minute book only shows the workshop attendees but 

there was no mechanisms mentioned to resolve the above mentioned issues, though it does not 

mean that the matter was not handled accordingly. However, I think it was not captured on their 

minutes so that these matters can be considered for future references and also assist the subject 

advisors to know the individual teachers who are currently experiencing some challenges and 

need some assistance.   
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The above quotations seem to indicate that teachers were contravening what is stipulated in the 

labour legislation. In order to ensure that teachers behave accordingly, they need to be reminded 

that in terms of, The Employment of Educators Act 76 of 1998, Section 18 (l) “to perform poorly 

or inadequately for reasons other than incapacity” is an act of misconduct which means that they 

can be liable to be charged. This professional reminder can alert the teachers to change their 

unacceptable behaviours and start conducting themselves professionally. Moreover, this 

behaviour works against the South African Council for Educators Act No 31 of 2000 which 

provides a framework for educator’s professional behaviour towards all other stakeholders. 

Particularly, these unprofessional conduct need to be discouraged at all times because it 

perpetuates unprofessionalism. This situation works against Leithwood (1999) who states that 

the manager’s ability to deal with an unhealthy situation instantly helps to promote good working 

relations and creates good working climate that I think is so essential to the case presented to me, 

thus enhancing productivity, flexibility and efficiency in our schools. The behaviour of this 

teachers impede what, Spillane and Diamond (2007) says about the distributed leadership 

perspective, when they say that it is about shared leadership, it is about entering the discourse 

about the school leadership and management issues that will eventually lead to school 

improvement.      

  

The above mentioned negative views clearly show that indeed some teachers lack the passion 

and have low self-esteem. These challenges require the pro-active leadership that needs to deal 

with teachers concerns instantly, instil professional ethics so that teachers behave in an 

acceptable and professional manner. 

 

With regard to the Department of Education, all the participants mentioned the shortage of 

resources as the contributing factor that hinder their progress as they support schools to deliver 

the curriculum. Through their conversation it was quite clear that in terms of their work they are 

overstretched due to many unfilled vacancies and that has remain unfilled over the past two 

years. Our government has been saying that education is main priority for the past decade. 

Therefore, they need to increase the budget and channel more resources to the education so that 

the achievement of quality public education can become a reality. 
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Here are some of the responses of the subject advisors: 

In terms of our Department of Education there is a shortage of resources, 

basically human resources. Shortage of teachers for example we have educators 

who are involved in matrics at the same time they teach at the senior phase 

(Mr Shezi). 

 

 The similar view was also expressed by another subject advisor: 

The Department of Education needs to fill more vacancies so that there will be 

enough personnel, provide subject advisors with the adequate resources to carry 

out their duties (Mr Khumalo). 

 

The same sentiments were echoed by another subject advisor and it read thus: 

We don’t have our own offices; we share the offices with personnel from other 

directorates thus losing our important documents at times and having no privacy to 

discuss our relevant and curriculum findings from schools (Mrs Gumede). 

Moreover, the minute books shows that the human resource vacancies was discussed at the 

subject advisors level, and their senior official, Chief Education Specialist points out that we 

need to improvise, stretch ourselves because the posts have not yet been advertised. There is no 

evidence in their minute book that shows that they have raised their concern of unavailability of 

offices to the District Physical Infrastructure Unit. However, that does not mean that the matter 

does not need some attention. 

      

Surely, the KwaZulu-Natal Department of Education needs to lift the moratorium on educator 

post establishments and increase the Post Provisioning Norm especially in high schools so that 

there will be more teachers hired, and fill the vacancies for the  office based educator’s vacant 

posts and (HRM Circular No.52 of 2013 & HRM Circular No. 06 of 2013) is testimony to that. 

Meanwhile, Mdletshe (2013) reports that on the recent go-slow campaign called by South 

African Democratic Teachers Union, among their demands are that they want more than 800 

office-based vacant posts to be filled with the immediate effect. The above circular and the 

newspaper report gives clear proof of what needs to be done by the Department of Basic of 
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Education to positively change the situation if they want to realise its objective of effective 

district curriculum management and quality schooling.  

 

Technological resources like laptop and computers are another concern for subject advisors 

because they use writing pads to record their data, and use files to store it. This is a challenge in 

the 21
st 

century because any prepared data/ handouts can be lost or stolen. Though it is the 

obligation of the employer to provide the employee with the necessary resources, my viewpoint 

is that subject advisors must also take initiative to buy laptops because they are such a useful 

resource, considering that our historical past tell us that it will take some time before the present 

government can be able to meet the challenges created by the apartheid order.   Here are some of 

the subject advisor responses that attest to that:  

I don’t have the computer and that at the end of the week I’m expected to give the 

report that is typed (Miss Ngcobo). 

 

 

This view of another subject advisor regarding this matter: 

We don’t have laptops in our district, we don’t have computers sometimes we 

even need to share one computer to compile information or to prepare some work. 

At times you find that more than five subject advisors have to do reports using one 

computer (Mr Shezi). 

 

In terms of the minute book, subject advisors mentioned the importance of having computers/ 

laptops, and it can be used to plan and provide training in information communication 

technology integration into teaching and learning, though Chief Education Specialist requested 

them to improvise and support one another under such a situation. 

 

Obviously, if the Department of Basic Education wants its teaching personnel to be computer 

literate and enhance the quality of teaching and learning they need to continuously conduct the 

information and communication technology workshops. To concur with the above statement, 

White Paper on e-Education (Department of Basic Education, 2004) spells out that information 

communication technology aims to equip teaching personnel with computer knowledge, skills, 
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ideas and values needed for lifelong learning. In reality, a lot still needs to be done by the 

Department of Basic Education to ensure that teachers become technologically advanced, but 

individually teachers/ office based educators must take the initiative and undergo computer 

courses and go to an extent of even buying their own laptop because the departmental Teacher 

Laptop Initiative encountered some logistical challenges.  

 

One subject advisor mentions another important challenge that is Department of Education 

vehicles that are sometimes not available at times when they want to perform their professional 

functions considering that there are more than five hundred schools in our district that need to be 

visited constantly if we want to urgently improve the services in our schools.  Due to the 

unavailability of cars at times compromises our work because some work takes too long to be 

done due to the density of the district. Here is the quote from the subject advisor: 

When we visit schools we need to use cars as our transport, we don’t have enough 

cars but the cars that we have you find that sometimes they are faulty   

(Miss Ngcobo). 

 

When I read the minute books I noticed that in one of their meetings in January 2013, subject 

advisors raised the above concerns especially the government vehicles, because they view it as 

the important means that enables them to reach their destination with ease. The chairperson of 

the meeting (Chief Education Specialist) responsible for the subject advisors was made aware 

about the vehicles, but indicated that the vehicles matter is out of their jurisdiction and it is 

handled by the Provincial Education Department. She further mentioned that the District is a 

non- Section 21 status, does not have funds to cater for that request but indicated to the meeting 

that she was going to refer the matter to the District Manager for further scrutiny. 

 

Even Christie (2010) acknowledges the enormous inequalities that continue to exist in our 

education system and that the work of an educational centre is very different in different context. 

Furthermore, the Schooling Reform is Possible: Lessons for South Africa from international 

experience (2011) point out that reform attempts are complicated by South Africa’s legacy of 

apartheid past and current issues of politics. However, these subject advisors must not let this 
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lack of various resources distract them to their intended goals, but they must not sit back, but 

rather they must face the situation and rise above it. 

  

Surely, all these quotations serve as some of the challenges encountered by the instructional 

leaders when they perform their tasks. Weber’s model (1996) of instructional leadership domain 

that says promoting a positive learning climate helps the subject advisors to counter this 

unhealthy situation, not moan but it encourages the subject advisors to ensure that all the 

necessary resources to facilitate the processes are available and demonstrate good teaching 

practice. If the subject advisors can develop such a professional attitude, they will have strong 

character, prosper in their work. 

              

 Subject advisors must continue and not despair about this operational context, but they must 

improvise under these circumstances and be prepared to go an extra mile for the benefit of their 

learners and the country at large. 

 

In relation to the unions, the participants responses show that there is a poor working relation 

between the subject advisors and the teacher unions, which is SADTU to be precise. There is no 

co-ordination between these main role-players on how to plan and facilitate workshop 

concurrently, if there is a need. There is no cohesion and this leads to confusion between them 

because they are unable to work towards the common goal.  Subject advisor’s sentiments seem to 

indicate that SADTU’s views are dominant on any matter and they determine exactly what needs 

to be done. Subject advisors are so sceptical to counter the perspectives raised by the union 

representatives because they fear that they might be victimised.  Here is the opinion of one 

subject advisor: 

This winter holidays we planned to have our CAPS orientation workshops, only to 

find that the union (SADTU) have their own CAPS programme as well. So the 

DOE programme and the union programme sometimes you find that they clash             

           (Mr Khumalo). 

 

The similar stance was echoed by another subject advisor when she said that: 
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The teacher union (Sadtu) organise their workshops but they don’t involve us and 

sometimes they involve us during the last minute where you find that we are not 

able to assist them (Miss Ngcobo). 

 

This view was supported by another subject advisor who mentioned that: 

The union especially (Sadtu) want to dictate to the subject advisors by stating 

what is it that needs to be done by the subject advisors or not. On the recent go 

slow where an outcry was about the removal of Angie Motshekga and Bobby 

Soobrayan, SADTU told the KwaZulu-Natal Department of Education to stop 

facilitating workshops until further notice (Mrs Gumede). 

 

Although the minutes showed that the KwaZulu-Natal Department of Education had an 

agreement to conduct the Curriculum Assessment Policy Statements workshops with the unions 

in terms of (HRM Circular No. 3 of 2012), minutes doesn’t reflect any conversation that took 

place between the subject advisors and the union officials at the district level to deal with this 

unconducive working environment. Surely, poor working relations cause animosity amongst the 

affected parties and distract these role players from their intended purpose. 

        

 It is so essential that both the unions and subject advisors are reminded about their roles and 

responsibilities in the upliftment of our education. These union challenges require both of them 

to be conscientised thus engages in appropriate interpersonal relationships, and contributes to the 

development of the schools (Integrated Quality Management Systems, Education Labour 

Relations Council, 2003). Similarly, ability to deal with the any work related challenges, respect 

one another, strengthen good working relations as well as the adherence of the values and 

principles upheld by the Department of Basic Education that says all social beings must be 

treated with respect and dignity (The Manifesto on Values, Education and Democracy 

(Department of Basic Education, 2001). This situation requires distributive leaders because they 

are able to build collaborative relationships and partnerships within and between their internal 

and external school communities for the mutual benefit of each other (Spillane, 2006).  

Therefore, this leadership theory emphasises the importance of acknowledging one’s 
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contribution because teaching and learning is an interdependent process which means that both 

the subject advisors and the teacher unions must learn to work together. 

 

Both the Department of Basic Education and the teacher unions must develop a cordial 

relationship and strengthen their working relations so that this will filter down to the work of the 

subject advisors and teacher unions locally. It is significant that both parties develop the 

collaborative approach to tackle educational matters.        

 

One notable point mentioned by one subject advisor is that learners who come from unstable 

families struggles to do their work accordingly. Family background and environment can either 

make or break the learner and it can also be a barrier to learning. Therefore, the subject advisors 

must also advise teachers on how to handle learners who either have educational challenges or 

wrongly influenced by their respective communities because if those learners challenges remain 

unresolved it will detrimental affect their curriculum performance. Here is the opinion of one 

subject advisor about this matter:  

The problems that are experienced by educators also come from learners, their 

family and community backgrounds. This impacts badly on our work because 

when we visit schools to support teachers implementing the curriculum we also 

note these barriers need to be overcome as well in order to support the learners 

(Mr Shezi). 

 

The minute book did not have a single instance where it indicates that the matter of learners with 

some challenges was discussed, which in my view as the researcher needed to be reviewed. The 

researcher’s opinion in this regard is that the subject advisors should not deal with learners who 

have some learning challenges only. Moreover, they need have a plan to deal with the learners 

who have some educational, family or community challenges in order to enhance teaching and 

learning in schools. This is the serious matter that requires the attention of everybody involved in 

education to jointly work together to resolve learner issues. 

   

Based on the subject advisors’ viewpoint, Naidu, Joubert, Mestry and Ngcobo (2008) also 

support the above quotations when they state that teachers need to learn about learners family 



64 
 

and cultural backgrounds and are able to listen, understand their learners interest, objectives and 

concerns so that they get to know them better. Furthermore, The Norms and Standards for 

Educators (Department of Basic Education, 2000) has seven roles for educators, but the one that 

is most relevant in this learner context is the one that states that teachers have to play the 

“Community, citizenship and pastoral role” This quotation is also in line with the version of 

Hallinger and Murphy’s model (1985) as well as Weber’s model (1996) that defines the school 

mission. Therefore, principals’ and the School Governing Body need to sell the school vision to 

the parents and community at large. Principals need to use school structures like Institution 

Learner Support Team to identify learners who are vulnerable and experiencing family problems. 

Then all these stakeholders need to know the dynamics of their operations and the context which 

their learners are coming from and work together to resolve identified problems and strive to 

work towards accomplishing the school set mission. 

 

It is the fundamental responsibility of teachers to know the backgrounds of their learners and 

where they are coming from. They need to build good working relations with parents so that they 

can understand their learners better.  Teacher’s ability to handle the above situation and assist 

learners with so called learning or family problems that will eventually lead to learners paying 

more attention to their work thus boosting their performance as well. 

 

4.2.5 How subject advisors overcome the challenges that they experience as they support 

teaching and learning 

Half the participants indicated that they did not allow the shortage of necessary resources to 

dampen their spirits when they perform their professional tasks. Due to the fact their work is 

mainly centred on interaction with teachers, they indicated that they improvise and assist one 

another on the usage of computers to support teaching and learning. This situation enables them 

to be closer and understand one another as colleagues and promote the spirit of co-orporation 

amongst themselves. Unavailability of government vehicles did not hinder them to visit more 

than 500 district schools or conduct the workshops that tend to strengthen teachers’ capabilities 

to implement and manage the curriculum because they stated that those who had transport 

always assisted those who did not. This gesture shows that they have developed the professional 
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attitude which is the backbone of the daily experience. This is one perspective about the above 

matter. 

We end up having to use our own resources for example the issue of computers 

we buy our own computers. On the issue of shortage of cars we try to get  lifts 

from those colleagues who have the subsidised cars when we go to various 

circuits to conduct the workshops, and even when we visit schools (Miss Ngcobo). 

 

This perspective was also shared by another subject advisor and it read thus:  

In order to rise above the situation we share transport and share computers and it 

assists us to carry our work appropriately. We even go to our neighbouring 

districts and ask for any available resources that they do not utilise so as to make 

use of it (Mr Khumalo). 

 

Though the minute books didn’t say anything about sharing of the above mentioned resources, I 

noted that two of my research participants (Khumalo and Gumede) were sharing the laptop and 

that they were using it to prepare their work and I have seen subject advisors on different 

occasions using the one vehicle when they go to facilitate workshops or visiting schools. 

 

Clearly, the above responses show that the Department of Basic Education still needs to 

prioritise the work of subject advisors because they serve as an important link between the 

schools and the district office. Provincial Education Department needs to inject more financial 

resources to the subject advisor services and they must ensures that they equip the district office 

with policy tools, plans and other resources to help raise the quality of teaching and learning in 

schools (The Policy on the Organisation, Roles and Responsibilities of Education Districts, 

Department of Basic Education, 2013). I strongly believe that if the above matters can receive 

urgent attention from the Department of Basic Education at large, this will improve the 

technological capacity of the subject advisors to respond to the usage and sharing of information 

communication technology resources. Therefore, the White Paper on e- Education, (Department 

of Basic Education, 2004) primary aim of transforming learning and teaching through 

information and communication technologies and bridge the digital divide will remain a 

pipedream, unless the Department of Basic Education adequately provide the subject advisors 
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with the necessary resources. Similarly, Moloi (2005) concurs with the subject advisors above 

mentioned attributes that they are suited to the description of the distributive leadership theory 

because they had the shared vision and that’s what is needed to support teaching and learning 

practices in schools given the changing, challenging environment within which they operate. 

 

The above quotations seem to be in line with the distributed leadership theory. Spillane and 

Diamond (2007) takes a distributed perspective by elucidating three key organisational functions 

that must be performed in order for schools to run effectively. One of the organisational 

functions that is more appropriate for this context is organisational development and it involves 

procuring and distributing resources necessary for the work of school improvement, including 

materials, time, support and compensation.     

  

Indeed, the above scenarios seems to suggest that the subject advisors approach on dealing with 

such challenges was positive and shows that they were self-motivated, focused on their tasks, 

and wanted to achieve their intended objectives and that they were willing to act beyond their 

means. 

 

 4.2.6 The working relations in the district    

All the research participants emphasise the significance of a healthy working environment 

amongst teachers as it motivates people to greater success in their work. Their views signify the 

importance of maintaining good working relationships for school effectiveness and contribute 

directly to a positive and healthy culture. This present situation makes everyone feel useful to the 

organisation because it give everybody a space to fulfil or realise his/ her true potential for the 

benefit of the learners. Another key point raised is that of co- facilitation, it helps to strengthen 

one’s self confidence and serve as the morale booster to enhance one’s performance. One subject 

advisor is quoted as saying: 

It is good and it creates space for growth because we work as a team and share 

our experiences together. Our co-facilitation helps us to bond together and 

promote the spirit of co-orporation (Mrs Gumede). 

 

This was also evident when one subject advisor point out: 
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We give schools individual attention because it enables every educator to explore 

on his/ her views concerning the the curriculum and it also give us the proper 

opportunity to identify areas of weaknesses so as to give the necessary support                                                                                                                                                                                                     

 (Mr Shezi). 

 

Another subject advisor views read as follows: 

We have a good relationship with all the subject advisors, sometimes we even 

have social activities that we normally do to strengthen our relationship. Working 

relations are so crucial because we spend most of the time in the working place 

and we always maintain it though there are some challenges at times ( Miss 

Ngcobo). 

                             

The minute book seems to corroborate with the above views because they have the Team 

Building Committee. Presumably, the rationale of that committee is to build character, self-

esteem, mental strength of the subject advisors so that they can deal with any situation when they 

perform their roles. However, no further clarity is stated on how this committee execute its 

functions, with the exception of those individuals that form the committee. 

 

The above views seem to be in line with one of the Bergeson’s (2007) characteristics of the high 

performing schools which are supportive learning environment which states that collaborative 

work provides a foundation for the implementation of curriculum programmes. Likewise, the 

above quotations are further strengthened by Bush and Middlewood (1997) whom they state that 

peer support programme help to build the capacity of teachers, promote responsibility and 

accountability when they perform their work, which I think is so crucial for the subject advisors 

when they perform their tasks. The above responses are in line with Weber’ model (1996) 

domain of promoting a positive climate in the working environment. This domain is also an 

essential part of any learning organisation because it is characterised by using positive 

motivation, such as merit awards, recognition and appreciation of the work done by teachers and 

more importantly to encourage staff to greater achievements due to the fact that they experience 

greater job satisfaction. 
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The above quotations fit directly to the idea of establishing positive atmosphere, build good 

rapport with your fellow colleagues and work towards achieving realistic goals of attaining 

quality education and strive towards its attainment. 

 

4.2.7 Other issues related to the management of teaching and learning 

 One subject advisor indicated that the schools are no longer safe and thugs use them to pursue 

their criminal acts where they wilfully destroy school property. Those criminal elements take our 

schools and communities backwards. Therefore, they need to be identified by our communities 

and brought before justice because it is quite obvious that they do not value schools as an 

important asset of the community. This vandalism creates an unhealthy working environment 

and hampers the orderly course of teaching and learning activities. This is a cause for concern for 

the entire school community and it diverts school attention and delays school progress on various 

areas. Through this unfavourable situation the school will be forced to channel their limited 

resources to improve the affected areas. Meanwhile, the school is supposed to be a safe learning 

environment where teaching and learning takes place. School must develop strategies to make 

parents and the community feel valued and welcomed.       

In some instances you find that schools raise funds to buy computers and are 

stored in schools but you find that the community will come and vandalise the 

school. Therefore, all these school components need to work together for the 

betterment of our communities and create responsible citizens in our society  

(Mr Shezi). 

   

The minute books refuted the above quotations because there is no evidence that shows that the 

subject advisors have engaged the District School Governance Sub-Directorate and alerting them 

about the school safety concerns that they have noted in some of the district schools and assisting 

them to develop School Safety Committee and implement School Safety Plans that seek to create 

a work environment conducive to quality teaching and learning (KZN Circular NO 71 OF 2009). 

 

The above views seem to be in line with the Making Quality Learning Teaching Campaign a 

reality (Department of Basic Education 2011) which states that the community must ensure a 

safe and crime-free environment for schooling, and to protect the school and its assets from 
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vandalism. Therefore, it is significant that the School Governing Body mobilise communities to 

take ownership of schools so that they can strengthen the School Safety and Security Committee 

to operate within the framework of the safety guidelines to address crime and vandalism in 

schools. Similarly, this response is in line with Bergeson (2003) who states that schools are part 

of the community, a resource for the community. Therefore, the School Management Teams and 

the School Governing Bodies must participate in the community meetings to find cohesive 

solutions to the crime challenges faced by schools within the communities. The above quotation 

is in agreement with Weber’s model (1996) domain of instructional leadership which defines the 

school mission. The instructional leaders need to work closely with the community structures 

and the police to identify the culprits that vandalise the school. This move further strengthens the 

importance of building strong school-community relations that will help to support the schools to 

meet its intended expectations. 

 

All the School Governing Bodies need to educate their parents and community at large about the 

social impact of school in building society. They must ask parents to work with the community 

structures to come forward to identify the culprits so that schools can become crime free zones. 

 

4.3 Chapter Summary 

This chapter has presented and discussed the data generated from the subject advisors. It also 

presented different perspectives based on their experiences, regarding their roles of supporting 

teacher instructional leadership practices. The chapter presented the voice of participants through 

the verbatim quotations. Moreover, they also stated how they manage teaching and learning and 

collaborate with fellow colleagues as they support teaching and learning in schools. 

 

 However, subject advisors have mentioned their own challenges when they perform their own 

professional functions and how they overcome it under certain circumstances. Findings also 

show their working relations with other subject advisors when they pursue their daily activities in 

the district office. The following chapter will present the summary, conclusions and 

recommendations of this study based on the findings. 
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 CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

 

5.1 Introduction 

The previous chapter presented, discussed and analysed the data generated from the participants. 

This chapter presents the study summary, conclusions as well as the recommendations of the 

study. After careful consideration of the data, certain clear conclusions emerged from the study 

findings outlined in Chapter Four and are presented here. Also, pertinent recommendations are 

made informed by the conclusions. Also the implications for future research are discussed. 

 

5.2 Study summary 

Chapter One provided an introduction and background to the study. It also outlined the overview 

of the key aspects of the study by making brief comments about each feature. The purpose and 

rationale of the study were presented. It also stated the research objectives as well as the critical 

questions. 

Chapter Two presented a detailed international, continental, national literature reviews regarding 

teacher instructional leadership practices and theoretical frameworks relevant to the study. It 

enabled me to look at the different perspectives about the study and also outlines the need for the 

subject advisors to be pro-active so that they could deal with the curriculum challenges that they 

encounter in schools. 

Chapter Three explained the research design and methodology used in the study. It spelled out 

the paradigm, sampling, data generation methods in the form of interviews and documents 

reviews that are used to explore subject advisors’ understanding of teacher instructional 

leadership practices. Lastly, the chapter discussed the issues of trustworthiness, ethical issues, 

limitations and delimitations of the study. 

Chapter Four mainly consisted of data presentation, findings and discussion. This chapter 

presented the views of the subject advisors based on their roles and functions as they support 
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schools to perform their curriculum functions which is mainly teaching and learning. It also 

highlights the challenges that they experience when they perform their duties and the 

mechanisms that they use to overcome them.  

Chapter Five focused on the study summary, conclusions and recommendations of the study. 

Lastly, I also indicated some implications for future research. 

 

5.3 Conclusions 

The aims of the study were to explore the role subject advisors play in leading, managing and 

supporting instructional leadership practices among teachers in schools; to investigate the 

challenges that they experience as they support teacher instructional leadership practices and 

navigate those challenges. 

Based on these aims and the findings of the study in Chapter Four the following conclusions are 

made. 

 

5.3.1 Subject advisors understanding of their role 

All four subject advisors had a similar understanding of their primary role that they are expected 

to play in enhancing teacher instructional leadership practices in schools. It emerged from the 

participants that they all comprehend their role in ensuring that they support schools to 

implement curriculum accordingly. Based on these findings, it can be concluded that they realise 

the importance of their maximum participation and support in helping schools to realise 

departmental curriculum goals. The subject advisors’ need to provide good leadership at all times 

so that they can empower teachers to work together, reach the departmental targets together. 

 

5.3.2 Importance of updating schools on curriculum developments 

In addition, three of the four participants understood that their job descriptions entails key 

curriculum managerial aspects that tend to ensure the provision of quality education provided 

they are well monitored by the School Management Teams.  Based on subject advisors’ views, it 

can be concluded that they serve as an important curriculum link between the schools and the 

Provincial Education Department. Therefore, they need to be consistent and develop the District-
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School visit programme and honour it where they will ensure that besides the workshops they 

visit individuals’ schools to get to know their real curriculum experiences when they perform 

their core function which is teaching and learning. 

5.3.3 Promotion of good working relations 

Based on the findings, the subject advisors highlight the importance of ensuring that there is a 

spirit of corporation between themselves and teachers, so that it motivates them to take joint 

decision making that will enhance their curriculum competences. Therefore, the conclusion that I 

have made is that the subject advisors emphasised the importance of good working relations that 

would translate into the creation of a positive climate at the workplace and collaborative 

approach when dealing with the curriculum matters. Furthermore, this attitude increases their 

capabilities to take responsible curricular decisions. 

5.3.4 Teachers poor working ethics  

 The study findings further revealed the challenges that the subject advisors experience when 

interacting with teachers whilst performing their duties. These challenges divert the attention of 

the subject advisors to unnecessary matters thus delaying progress of curriculum delivery in 

schools. Some of these challenges show teachers lack of respect and professionalism and they 

are the act of misconduct which must always be discouraged because it negatively impacts on the 

actual course of teaching and learning. Lack of resources clearly shows the effects of apartheid 

on our education system and the journey that the Department of Basic Education still has to 

undertake to address such injustices created by the old order. With regard to the unions, there is 

no cohesion and there are poor working relations between the subject advisors and the teacher 

unions. Most importantly, the subject advisors seem to be scared to object to anything being said 

by the teacher unions, because they believe that might jeopardise their future upward mobility 

opportunities if they challenge the teacher unions’ call. 

5.3.5 Subject advisors willingness to go an extra mile 

 The study also showed the improvisation by the subject advisors to counter the circumstances 

that they were encountering by going the extra mile to acquire some of the needy resources. I 

found it very interesting that the subject advisors did not allow the occurrence of bad experiences 
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to hamper their professional activities but they were always prepared to rise above any situation 

for the sake of their work. Clearly, the display of this professional attitude showed their high 

levels of commitment and that they were willing to defy all the odds to accomplish the set tasks. 

It is this professionalism and actions that subject advisors and teachers should demonstrate at all 

levels of their work. 

5.3.6 District management support 

Based on the findings, the district working relations and climate was positive and vibrant and this 

allows the subject advisors to encourage and provide opportunities to grow for those who are 

interested. Therefore, it can be concluded that the maintenance of good working relations is of 

great importance for district effectiveness and contributes directly to a positive and healthy 

district culture and climate of corporation. Furthermore, it binds them to a common fate and 

vision. 

5.3.7 Ensuring school safety 

Based on the findings, generally some schools are no longer safe and secure due to some 

vandalism and criminal activities taking place in our schools. Thus it can be concluded that the 

School Governing Bodies must form partnership and develop good working relations with the 

state, parents, learners, and private sector and community structures so that schools become safe 

and secure working environment. Once our communities take the ownership of schools there will 

be less space for criminals to do their evil deeds.  

 

5.4 Recommendations      

Based on the findings in Chapter Four and conclusions above, the following recommendations 

are made: 

5.4.1 Continuous capacity building for subject advisors 

All the subject advisors need to be conscientised and be continuously capacitated about their 

supportive role that they are expected to play in schools and their seniors like the Chief 

Education Specialists must monitor the work done by the subject advisors in schools and ensure 
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that there is uniformity in terms of curriculum implementation. Furthermore, teachers and the 

SMTs need to be made aware of the supportive role that the subject advisors are expected to play 

in their respective schools so that they won’t feel threatened about their presence but, they will 

benefit professionally. 

5.4.2 Subject advisors to develop intervention/ support programmes for schools 

Subject advisors must be constantly seen visiting individual schools to get to know the school’s 

unique experiences and offer the expert advice that will improve the practices of teachers as it is 

stipulated in their primary roles and responsibilities. They must develop District- School Support 

Programmes that will develop the curriculum knowledge, skills and teaching values of teachers 

so that they can lead and manage people effectively and contribute to improved curriculum 

delivery in our schools. 

5.4.3 Effective monitoring of school work   

Curriculum planning without action and no monitoring is a useless exercise. It is in this context 

that I strongly recommend that the subject advisors need not be like signposts, which show the 

direction but have never been to the place where action is taking place in reference to schools. 

They need to be the main protagonists thus leading by example so that teachers will feel the 

importance of their work thus implementing the curriculum accordingly. 

5.4.4 Embrace professional values at all times  

Teaching requires people who are dedicated and determined to succeed on their endeavours. 

Therefore, teachers need to adopt a positive attitude and develop professional skills in order to 

enhance performance. Therefore, it is essential that teachers who are behaving strangely and 

unprofessionally are reminded about the expected professional behaviour. Moreover, the subject 

advisors’ need to work with schools to develop teachers on South African Council for Educators’ 

Act 31, of 2000 on Code of Professional Ethics for Educators’ which provides a framework for 

educators’ professional towards in relations to every relevant stakeholder. This move alone can 

serve as the reminder to teachers and change the way they view the teaching profession. 

Although it is a mammoth task to address the imbalances created by the apartheid order, the 

Department of Basic Education (DBE) needs to speed up the curriculum delivery to ensure that 
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they fill up all the vacancies, supply the subject advisors with the adequate resources so that they 

won’t hassle when they perform their roles and functions. 

5.4.5 Always rise under the difficult conditions 

This study captured the live experiences of the subject advisors and how they propel in those 

unfamiliar settings to continue to work with passion and commitment. That professional attitude 

and initiatives need to be encouraged at all times by their seniors because that serve to show that 

they understand their historical and operational context and understand that it will take some 

time for the DBE to change those service conditions. 

5.4.6 Promote responsibility and accountability amongst teachers 

The subject advisors need to extend good working relations with schools and become more 

visible rather than focusing on conducting workshops only. This exercise alone can improve 

interpersonal relationships between the teachers and subject advisors and contribute to school 

development, thus ensuring that there is an open platform for professional dialogue leading to 

continued growth and more accountability of all parties concerned. 

5.4.7 Establish strong working relations with the community structures 

The DBE needs to forge working ties with the community at large, and community structures 

like Community Policing Forums to educate them about the importance of making schools as 

crime-free zones, so that the school resources are not going to be tampered with, so that they are 

going to be used to benefit the school community. 

 

5.5 Implications for future research 

The study used the qualitative research methodology to get a deeper view into the role and 

practices of the subject advisors and on how they support teaching and learning in schools in one 

education district office. I must also indicate that this does not give a holistic perspective about 

the primary roles and functions of the subject advisors, but it was confined to the four General 

Education and Training Band subject advisors in a particular district office. I would have liked to 

interact with the Further Education and Training Band subject advisors as well so that I can have 
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an idea on how they demonstrate their competencies on that level. Furthermore,  I wish I could 

have extended this study to cover at least all twelve education district offices in KwaZulu-Natal, 

so that I can have a broader perspective of subject advisors in other districts considering that 

nothing much has been covered about this phenomena. Based on the above factors, there is a 

need for a bigger study to cover all the Education Bands to be conducted using different 

methodologies like qualitative, quantitative and mixed forms of enquiry in order to get more 

depth and different dimensions about their scope of work and information on how they operate in 

their own contexts to enhance teaching and learning in schools.        

It was quite evident that all the subject advisors knew the key factors about their role and 

responsibilities on how they execute them, but there was little evidence that suggests that they 

were in constant communication with schools. Therefore, they need to come up with the ways or 

plan that will ensure that they do visit schools because it is obvious it does not happen often so 

that teachers will realise that their curriculum work is being monitored with the intention to give 

support. Moreover, the DBE needs to further commit to the provision of adequate resources to 

the subject advisors so that they can do their work with ease thus having no room to make 

excuses and solely focuses on what they want to achieve.  

Based on the study findings, inability to keep all the records hinders the subject advisors progress 

and point of reflection. Due to this discrepancy, they are unable to make informed curriculum 

decisions about their work. Therefore, their seniors like Chief Education Specialists need to 

stress the importance of keeping all the records because they serve as the tool to check their 

progress and can always assist them in their work.       

 

5.6 Chapter summary 

This chapter has provided a summary, conclusions, recommendations and future research 

implications that will assist the subject advisors to be more effective in performing their primary 

roles in future.  
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APPENDIX A 

PERMISSION LETTER TO THE KZN DEPARTMENT OF EDUCATION 

Noqomfela C.P. School 

       P.O. Box 4  

       Cato Ridge 

       3680 

       10 July 2013 

           

Attention: The Head of Department (Dr. N.S.P. Sishi) 

Department of Basic Education 

Province of KwaZulu-Natal 

Private Bag X9137 

Pietermaritzburg 

3201 

Dear Sir 

REQUEST FOR PERMISSIONTO CONDUCT RESEARCH 

My name is Hamilton Thulani Mbanjwa, a Master of Education student in the School of 

Education at the (University of KwaZulu-Natal; Edgewood Campus) specialising in Education 

Leadership Management and Policy. As part of my studies I am expected to conduct research on 

the education districts. I therefore kindly seek permission to conduct research in Pinetown 

District which is under your jurisdiction. The title of my study is: The role of subject advisors 

in supporting teacher instructional leadership practices: A case study of one education 

district office in KwaZulu-Natal. 
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This study aims to explore the role of the subject advisors in supporting teacher instructional 

leadership practices in schools. I would like to work with four subject advisors thus conducting 

the semi-structured interviews and documents review to generate data with them. These 

interviews will not interfere with their daily professional activities because it will take place after 

16h30 or at the time convenient to them. Each interview will take approximately 30-45 minutes 

and it will be voice-recorded. I hope these interviews will give me the holistic view about the 

subject advisors and produce data that will benefit me in the study. 

Responses will be treated with confidentiality and pseudonyms will be used. Participants will be 

contacted well in advance for interviews and they have been purposively selected to participate 

in the study. Participation is voluntary, participants may withdraw from the study for any reason, 

anytime if they so wish without incurring any penalties. 

For further information on this study, please feel free to contact me using the following contact 

details: Tel: 031-7017175; Cell: 0732194614; e mail: t.mbanjwa@vodamail.co.za. 

 My supervisor details are as follows: Mr Siphiwe Mthiyane, University of KwaZulu-Natal 

(Edgewood Campus) Education Leadership Management and Policy. Tel. O31-2601870: e mail: 

Mthiyanes@ukzn.ac.za 

Interview questions are attached herewith for your perusal. 

Thanking you in advance for your co-orporation. 

Yours Faithfully 

H.T. Mbanjwa    
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APPENDIX B 

PERMISSION LETTER TO THE DISTRICT DIRECTOR 

      Noqomfela C.P School  

                                                                                P. O. Box 4 

                                                                                Cato Ridge 

                                                                                3680 

                                                                                15 July 2013 

Attention: The District Director 

Pinetown District Office 

Voortrekker Street 

3680 

Dear Sir / Madam 

REQUEST FOR PERMISSION TO CONDUCT RESEARCH   

 

 My name is Hamilton Thulani Mbanjwa, a Master of Education student in the School of 

Education at the (University of KwaZulu-Natal; Edgewood Campus) specialising in Educational 

Leadership Management and Policy. As part of my studies, I am expected to conduct the 

research on the education districts. Please be informed that I have sought the necessary 

permission in advance from the KwaZulu-Natal Department of Education and have been granted 

(see copy attached). I therefore, kindly seek permission to conduct research in your district. The 

title of my study is: The role of the subject advisors in supporting teacher instructional 

leadership practices: A case study of one education district office in KwaZulu-Natal. 
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This study aims to explore the role of the subject advisors in strengthening teacher instructional 

leadership practices in schools. This study tends to focus on the subject advisors roles in 

facilitating curriculum implementation and curriculum delivery in schools. These four subject 

advisors will give their own perspectives about their roles in supporting teaching and learning in 

schools. The study will use the semi- structured interviews and document reviews.  

Semi-structured interviews will be conducted with the subject advisors and the interviews will be 

for approximately 30-45 minutes and I will not interfere with their professional functions 

because the interviews will occur from 16h30-17h15. Each interview will be voice-recorded so 

that I can listen to what they (subject advisors) are saying carefully thus having an informed view 

and be able to analyse it.    

 Please note the following: 

- Protection from harm 

- Participation is strictly voluntary 

-  To respect participant’s right to privacy 

- All information obtained will treated with strictest of confidentiality and will be used for 

educational research and development. 

- No financial benefit that participants may accrue. 

 

For further information on this research project feel free to contact my supervisor, Mr S. E. 

Mthiyane; Tel: 031-2601870; e mail: Mthiyanes@ukzn.ac.za 

In addition, should you have any queries you can contact me using the following details: Mr. 

Hamilton Thulani Mbanjwa; Tel: 031 7017175; Cell: 0732194614 e mail: 

t.mbanjwa@vodamail.co.za 

Interview questions are attached herewith for your perusal. 

 Thanking you in advance for your co-orporation 

Yours Faithfully 

H. T. Mbanjwa 
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APPENDIX C 

REQUEST TO CONDUCT THE INTERVIEWS 

                 Noqomfela C.P School  

                                                                               P. O. Box 4  

                                                                               Cato Ridge 

                                                                                3680 

                                                                               02 August 2013 

Attention: The Subject Advisor 

Pinetown District Office 

Voortrekker Street 

3680 

Dear Sir / Madam 

 

REQUEST FOR PERMISSION TO CONDUCT RESEARCH   

 My name is Hamilton Thulani Mbanjwa, a Master of Education student in the School of 

Education at the (University of KwaZulu-Natal; Edgewood Campus) specialising  in Educational 

Leadership Management and Policy. As part of my studies, I am expected to conduct the 

research on the education districts. Please be informed that I have sought the necessary 

permission in advance from the KwaZulu-Natal Department of Education and have been granted 

(see copy attached). I therefore, kindly seek permission to conduct research in your district. The 

title of my study is: The role of the subject advisors in supporting teacher instructional 

leadership practices: A case study of one education district office in KwaZulu-Natal. 

This study aims to explore the role of the subject advisors in strengthening teacher instructional 

leadership practices in schools. This study tends to focus on the subject advisors roles in 
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facilitating curriculum implementation and curriculum delivery in schools. As the subject advisor 

you will give me your own perspectives about your role in supporting teaching and learning in 

schools. The study will use the semi- structured interviews and document reviews.  

 

Semi-structured interviews will be conducted with the subject advisors and the interviews will be 

for approximately 30-45 minutes and I will not interfere with their professional functions 

because the interviews will occur from 16h30-17h15. Each interview will be voice-recorded so 

that I can listen to what you (subject advisors)are saying carefully thus having an informed view 

and be able to analyse it.    

 Please note the following: 

- Protection from harm 

- Participation is strictly voluntary 

-  To respect participant’s right to privacy 

- All information obtained will treated with strictest of confidentiality and will be used for 

educational research and development. 

- No financial benefit that participants may accrue. 

 

For further information on this research project feel free to contact my supervisor, Mr S. E. 

Mthiyane; Tel: 031-2601870; e mail: Mthiyanes@ukzn.ac.za 

In addition, should you have any queries you can contact me using the following details: Mr. 

Hamilton Thulani Mbanjwa; Tel: 031 7017175; Cell: 0732194614 e mail: 

t.mbanjwa@vodamail.co.za 

Interview questions are attached herewith for your perusal. 

 Thanking you in advance for your co-orporation. 

Yours Faithfully 

H. T. Mbanjwa 
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APPENDIX D 

CONSENT FORM 

 

I……………………………………………………….(Full name of the participant) hereby 

confirm that I understand the contents and the nature , purpose and procedures for the  study: 

The role of the subject advisors in supporting teacher instructional leadership practices. A 

case study of one education district office in KwaZulu-Natal. 

 I understand everything that has been explained to me and I consent to participate in the study. I 

fully understand that I am free to withdraw my participation from the study at any time should I 

feel. 

Signature of Participant…………………………… Date…………………………. 

Thanking you in advance for your co-orporation 

Yours Faithfully 

Mr. Hamilton Thulani Mbanjwa 
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APPENDIX E 

INTERVIEW QUESTIONS TO BE ANSWERED IN THE RESEARCH 

The title of my study: The role of subject advisors’ in supporting teacher instructional 

leadership practices: A case study of one education district office in KwaZulu-Natal. 

1. As a subject advisor, what do you understand to be your role in supporting teaching and 

learning in your district? Please explain. 

2. What do you actually do to support and manage teaching and learning in your district? 

Please elaborate. 

3. How do you involve others/ collaborate with others as you support and manage teaching 

in your district? 

4. What are the challenges/ barriers ( from teachers, learners, DOE, teacher unions, etc.) that 

you experience as you enact your leadership and management practices of teaching and 

learning in your district? Please elaborate. 

5. How do you overcome the challenges that you experience as you support and manage 

teaching and learning in your district? 

6. How are the working relations with your colleagues (subject advisors) in the district 

office? 

7. In conclusion, is there anything you would like to share with me as the researcher on 

teaching and learning which I have not asked you but you feel it is important to share 

with me? Please feel free to ask/ share with me. 
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APPENDIX F 

                                           DOCUMENTS REVIEW SCHEDULE 

The document that will be reviewed will include: 

1.Written sources such as minutes of the subject advisors meetings where curriculum  matters 

   are discussed. 

2. Curriculum Management and Delivery Strategy. 

3. Policy on the organisation, roles and responsibilities of Education Districts. 

4. Curriculum Assessment Policy Statement documents 

 

Official documents will be used to corroborate the interviews thus improving the trustworthiness 

of the findings. The documents may reveal aspects that were not found through interviews. They 

may even shape the directions for interviews (Glesne & Peshkin, 1992, p. 52). Fitzgerald (2007) 

also states that documents can provide valuable information about the context and culture of 

institutions. Furthermore, Cohen, Manion and Morrison state that the documents may be defined 

as the record of events or process and may take different forms. 
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APPENDIX G 

 


