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To1 AIN OF INVESTIGATION
The present study on Islamic Religious Education was under-
taken as it is belleved that Islamie Education also has &
contritution to make %o Indisn Education. Ase the dissar—

tation only concerns Islamic Religious Educatlion the other
religious education systems are not discussed. This will

also explain why the writer has omitted the other religi=

cus groups viz., the Christiana, Hindus, Jews etc.

The geographics]l limitation of this satudy is Natal and
will be confined more specifically to the Durban and
surrounding areas. It is of significance to note that

the majority of the Muelim population in Natal live in
the areas shown on the map in the next page.
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1.2 WHAT 18 EDUCATION?
Leater Smith writea "when thinkdng about education we

miat not forget that it has the growing quality of a
living organimm, While it has permanent attributes, it ia
constantly changing, adapting itself to new demands and
new ciroumstances.” | Thus it iz aiffioult to glve a gin=-
gle precise definition of education. Nevertheless educat-
jonists have from time to time come up with various defi-
nitions of education., The fact that interpretations of
education differ doee not imply that we cmmot learn much
from them.

We need not, however, look ocutaide our own country for
differences of opinion about the meaning of eduoatdon.
Wide variations of interpretations exist mmong ourselves,

usually as a result of religious or political convicticons
or both,

In the firet place, education ie often thought of ms a
process of "enculturation or socialization of the younger
generation by the older.® 2 I ocould give any mumber of
examples of such defindtions of education from writers
of various sorts, but will quote a few just to convey the
idea involved. "Bducation is a collective technique which

1. W.0. Leater Blﬂ.ﬂ'l..i Bducation. Hunt Barnard Printing
Ltd., ‘.Tlnﬂhmln 1973, ». T.

2+ J«F. Doyle ta, Pa in the
~Ehilosophy of Education. Fublished by Eouteledge and

Kegan Paul Ltd., London, 1973, p. 19.
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a soolety employs to instruct its youth in the values and
accomplisiments of the cdvilization within which 1%
axiats." 1 The other definitdion is by a dstinguished
educationiet who states "In the very broadest sense,
education ies the process by which the individual acquires
the many physical and social capacitles demanded of him
by the group into which he is born and within which he
mist function."

We have geen a mmber of definitions of education. They
have differed in length, in character, and in degree of
definiteness. We may now begin to see that the task of
defining education is extremely difficult. Trom the defl=-
nitions we have seen, it is clear that we would accept
gome rather than others. Put, reminding ourselves that

all our minds are full of preconceived ideas, it is possi-
ble that it is these and not the merite of the definition
which would determine our choice.

Having understood some westerm concepts of education, let

us now briefly look at the concept of Islemic Education.

It is & process Which resultas in the growth of the intell=
ectual, moral, spiritual and aesthetic conditions of the

1+« Hels Marron :_A History of Education in Antiquidty,
Publisghed by Mentor Books, 1964, p. 13.

2. J+.Fs Doyle : Educational Judgments, Papers in the
Phllosophy of Education, p. 19.
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mman personality in the direction of the only ideal that
is perfectly good, boautiful and true, namely the ideal
of God.) The minimum essentisl of an Islamic system of
education is that the Islamic concept of God ms the
Creator of natural phencmena of the world's of matter,
1ife and mind, ip the central fact and the organiszing
principle of the material of ita text books 4in the phy-
glecal, the biologlioal, the human and sccial asciences.

Thus we note that every system of education is based cons-
cioualy or unconsciously on some philosophy of life which
permeates through all its branches. To the extent that a
syatem of education is based on the correct mnd perfect
ideal it 1a capable of assuring the natural and perfect
growth of the human personality and the all-round deve=-
lopment of the individual.

T S.M. Jaffar : Education in Muslim India, Jayyed Press
B:I.l‘i.m'm. Ihlhi. 19'?2‘ P 236.



f+3 EDUCATIONAL SYSTEM

"Bvery nation has its own distinective educational system,
the emergence of which has many determinantes," 1 88y

Behr and Macmillan. "Though each national system is umigue
it ig nevertheless tied to some representative education-
gl pattern. Each pattern has its dominant educational
objective, end specific administrative organization and
institutional structurs.” 2 The educational system ia the=
refore subject to the forces, powers, conditions, demands,
prerequisites and circumstances from the natural and
cultural enviromment of man which influence it and which
will determine ites individual format, design, difficulties

and character.

To illustrate the above we can explain this reality in

the light of some ecducational systems, viz. the education
gyagtem of America, Marxist-Leniniem and the Islamic coun-
tries. The geperal goal of the American Educational System
is Education with a view fto scecial adeguacy and efficiency,
the goal of every lesson is determined by the practice of
education iteelf. Education is designed according to the
problem=golving method, while the curriculum includes

all those activities of the democratic life for which the
school can be raapnnsibla.3 411 these sspects of education

1. A.Lis Behr & Maomillan : Education in South Africa.
J«L. Van Schaik Ltd., Publishers, Pretoria, 1966, p. 1.
21‘ I-biﬂ, Pi 1!-

3. V. Miller : The Public Administration of American
School Systems. FPrinted by the Macmillan Co.,
New York, 1965, p. 25.
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are determined bty positivism as the philosophy of life of
Amorican education arising from the ground motive of nate
ure and freedom.

Converscly, the Marxist-Leninistic educational goal is
formulated as the "bringing up of the so-called New Sovie
ot Manw | by an education "which strives toc control the
humen mind as early as posgible, the mind which will act
and think as it is t0ld."° By incorporating Sovietization
and indoctrination of the child in new Soviet philosophy
and culture the syllabus has become wvery complex. These
things are closely related to the ground motive of coll-
ectivism which includes matters such e Bussian patriot—
fiem, atheism, party loyalty, and a hatred of non-Russian
matters and socialism. Hence the ground motive clearly
colours all Russian educetion.

A further siriking exmmple of the guiding and directive
force of the ground motive is the educational systems of

the Arabian countries. Islam was and is a way of life
through the ages and Shimonisk says that "to the Muslims
Ialam meant a national way of life, economic orienta-
tion, & scheme of self-determination and legal provi-
glons concerming the whole of man's life" 3 &nd hence

T« W. Shimoniak : Commmist Education; Its History, Fhi-
Josophy and Politics. Printed by Rand Menally & Co.,
Chicago, 1970, p. 60.

2. Thid, p. 60.

3i Ibdd, p. 235.




educative teaching was always wmasociated with the ln-quhi

"Because they are so deeply rooted in Ielmm as a religion
and as a civilization," says Tibewl of Arabian education,
"modern Arab eociety and modern Arab education camnot be
truly appreciated without some accurate understanding of
the Talamic faith and Islamic civilization.” ° Education
centres on Islam and the tn::r!'l_n-} Ite precepts mnd rules
of conduct have to be memorised. A good example of Isla=-
mic Educational System is that of Saudl Arsbis "a vir-
tually complete system run on religious lines under the
control of the Mufti" (prieets). ¥ Two=thirds of the
school time is used for religlon and Arablie and the rest
for arithmetic, history, geography, solence, hyglene,
art and physical edusation.

Thus, we note that every country has its own distinctive
educational system. Furthermore, the educational system
of a counftry cannot be studied "to some purpose, without
due regard to the people and to the history that has
helped to shape it.” 2

12 AuLs Tibawi : Ialamic Education.Printed by Hendley
Brothers Ltd., London, 1972, p. 24.

2. Iudd, p. 19.

3. Inid, p. 19.

4. Tvid, p. 180.

5+ Behr and Macwillen : Bducation in South Africa, p. 1.
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T+4 ISLAMIC EELIGIOUS EDUCATION AS DISTINGUISHED
FROM SECULAR ETUCATION

Ialamic Religious Rducation has e divine basie in that
it iz based on revelation. 1 the revealed Book ie. the
Qur'an is the immutable source of the fundamental tenets
of Islam, of its principles, ethice and culiure. It is
the foundation for Telamic systems of legislation and of
goclal and economic organization. It is nleoc the basis
of both moral and genersl education. The system of Isla-
mic Education is based upon the notlon that every disci-
pline and the branch of knowledge, which is of benefit
to soelety and necessary for it, should be given due atbt-
ention by the Muslim community.

On the other hand the secularist in confining hie atten-
tion to the world here and now, frankly admits the fact,
his contimied adjustment is contingent on a precarious
future. However, though he is 83 anxious gs the religi-
ous person for securdity, he is inelined to seek it, not
in the worshlp of supernatural powers tut in obedience
to natural laws. Ingtead of bringing up his children in
8 religious atmosphore, he instructs them in scienti-
fic method. "If the secularist has any religion at all,
it is likely that scientific dootrines constitute the
presuppositions of that religion and that scientists
are 1ts high priests. Morecver, demooracy, if it is to
give full scope to its emphasis on the common man,

—— e S —

W W

1. 3., al-Wagquib al-Attas : Aims and Objectives of Isle-

de BEducation. Printed for Hodder and Stoughton, Fent,
1979.
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demands & seoular religion and morals which rost on the
self-gufficiency of man's own natural powers to direct
his own deatiny."” '

Although the secularist confines himself toc the world

of natural forces yet he believes that the school shou-
14 retain its spiritual values. It has been sald *the
public schools are performing an infinitely significant
religious work in bringing togother children of diverse
racial, national, snd creedal backgrounds and, in pro-
moting their mesimilation into some sort of pocial unity,
they are laying the basis on which any ultimate brother—
hood of man must rest.t ° A point of significance here
ies that most secular public or state schools offer no
ddrect inatruction in a particular religion, Inepite of
this exclusion the state school continues to be conocer-
ned with the moral education of its charges, whether it
be in & 80 called Right Living lesson or Youth Prepared-

neaa .

Finally in distinguiahing Islamic Religious Education
from Secular Education we may safely conclude that there
is truly little in common between these two, particu=
larly with regard to philosophy. One has & divine baaig
while the other limits itself to the here and now, to
nature, and to the judgments of hman experience ie. to
social and cultural relevance.

1+ J+85+ Brubacher : Modern Fhilosophies of Education.
Megrawill Book Co., New York, 1962, p. 294.
2% I'I:d.d, P 295‘-
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1.5 _METHOD OF INVESTIGATIOR

In any kind of educational research both the historioal
antecedents and the present trends in education mouat be
imown. In this respect the writer examines briefly the
past and the present trends in Islamicd Religious Educat-
iom.

A critical and &an analytic mothod of historical research
and writing was applied. Pacts were collected, oxami=-
nad, selected, verified and classified. Bvery sndeavour
wag mado to Interpret these facts in an exposition that
would etand tho test of a critical and scientific exami=-
nation.
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1.6 SOURCE MATERIALS AND WHERZ THEY VIHE OBTATNED

Both primary nnd secondary sourcen wWore drawn upon. As
a historical phencmenon Islamis Religious Education in
South Africa is the subjoct of a very few primary scur
ces. A concise overview wna obtained from the "Survey
of Ialamic Bduoation in Durban and District 1977-1978."
This report was compiled by a "Survey Comalttee' whose
chairman woa Dr M. fandereo, o gomoral proctitioner in
Durban.

It is unfortunate that ouwr libraries are ill-equipped
in Islamic literature especially literature concerning
Islamic religious oducation in South Afrioa.

Most of the materisl was obtained from the following

sources:

(a) Brochures, mogazines and "Survey of Islamic Rduocat-

ion in Durban and Dstriet 1977 = 1978 ¥ published in

the form of a booklet;

(b) Department of Information : publications concerming
the Muslim commmity, especially 'FPint Lux' ;

(e) Provineial, university and elty litraries.

(@) Bocks on loan from the libraries of Indin and Palde-
tan.

(@) Books and magazines on loan from the various Islamic
centres and libraries in the Republic of South
Afriea,
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1.7 HISTORICAL CRITICISM
Finally both externsl and internal ecriticism, vital to

scientific-historicel research, were applied to all mat-
erial considered to be of relevance to the problem
under investigation. External oriticiem was applied to

teat the authenticity of oll portinent material by estab-
lishing suthorship, doto and place of publiocation.
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1.8 GENEEAL STRUCTURE OF THE FRESENT STUDY
This study begina Yy expladning the crux of the investi-
gntion in Islamio Roligious Tducontion in the Durban and
Surrounding Aroas. Imodintely following this, the sig-
nificance of Islomic Education is discussed.

The arrival of the Muslimm in Bouth Africa, discussed in
chapter throe, forme on important port of tho dissertas-
tion as it wea lergely oo a result of tho efforts of the
oarly plonears thot Islamie Roliglious Bfucation waos fir-
mly establighod hore.

Chapter four highlights tho developuent of the institu—
tlons of Masjid and Madrasah Schools that offer an integ-
rotod ayetem of cducation.

The administration of Islamie Educntion and the recom—
mondations of the survey form the basis of discussion
in chaptor fivo.

Finally, this sotudy presents n gencral overview, asome
conclusions ond educational implications which have
become evident in the course of the investigation.
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CEAPTER THO

THE SIGUITICANCE OT HDUCATION II ISTAY
2.1 THE IMPORTANCE OF ISLAMIC EIUCATION .
Iglamic Education is that type of education which trains
pupila in such a marmer that in thelr attitude to life,
their notions, decizions mnd spproach to all dinds of
Imowledge, they are governed by the spiritual and ethi-
ol values of Islam. Hence it is & type of education
thet assurea the perfect and naturnl development of the
human persorlity. It achisves its object by creating
intellectunl, moral, spiritunl and aesthetlc conditions
of educetion which are consistent with the true ideals

of man'nm nature.

Islom attaches immense importance to the scquisition
end extension of kmowledge. This is evident from the
fact that the firnt revelation to Muhammad, begins with
the word, "Read."

"Readl"

In tho namo

0f thy Lord and Cherisher,

Tho created

Created man, out of

A (more) olot

0f congesled tlood :

Read! And thy Tord

Is most Bountifud,

He Who tausght

(The use of) the pen,
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Taught man that
#hich he knew not." |

God commanded Prophet Muhasmmad to read thus laying empha-
gis on resding ané writing from the very beginning. Nel-
thor prayer nor fasting wos stressed in the firet reve-
lation but the acquisition of knmowledge was emphasised.
To seek imowledge, to learn pnd to think iz a high ache

ievement of every Munlim.

God has elearly impressed upon man that he can execel in
this world by cequiring kmowledge. Islmn commands man
to seek learning . The Holy Qur'an says : "And say;
Con you put on egqual footing those who are loarned with

thoge vwho ore not lesrnod T 2

The Qur'an guestions the stntus of those who are learn-
ed from those who are ignorant. Certainly those who
hove nequired knowladge aro placed on A higher level
than those without kmowledge.

Islem attaches specinl importance to the promotion of
knowledge. Reference to the significence of knowledge
eccura quite freguently in the Jur'an eg. the word

*Iln* (imowledge) occurs ot least 80 times in the Qurin
end its derivatives sbout BOO times,>

-

1. 21 W‘E' 96 : 1=5
2. Ihid, 39 : 9
3. ¥.7. AbE A1-Bagi: Al-Mujem Al-fufohras Ii-AlfEE
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Although Muhammnd (p.b.u.h.) was the "unlettered" Proph-
et of Islam yet he had laid specinl stress on the aogqui-
sition of knowlodge for he was inspired by the Qur'on
in the Verse "Ey Lord, increase moe in knowledge." 1'Dmr
of his directives was to “"seek Inowledge even if it is
found in China.” ° The Prophet encouraged Muslims to
travel in the pursuit of knowledge. Distances and hard-
ships mist not bc looked upon as obstacles when one is
in guest of knowledge. Fnowledge was t0 be acgquired
from oll posgible sources. These nre gsome of the Prophe-
tic expressions whick suided the movement of literacy
and culture in Tslam.

Eight from the boginming the Muslims had taken these
and other countless precepts about imowledge to the
core of their henrts. They had becoms parts of Faith.
Acquisition and discemination of mowledge and wisdom
became the part of faith na well as the immortal misaion
of Islamic 1ife, I+ played a vital role in the evolution
of Muslim thought.

The toochings of Ialsm are meant for all uman beings.
Prophet Muhammad recommended knowlodgo ss meritorious
in the cyes of the Almighty ond deaired all to aequire
it. He emphasized the ncquisition of learning ond made
it compulsory for all fodthful men ne well as women.

1. Al Qur'an, 20 : 114
2. P. Karim ; Al Hodith, Volume 1, Lahore, undated,
. 341,
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The phencmensl rise of Telam in the world and poartiou-
larly its contribution to the oultural growth and
intellectual development has bewildered scholars who
hove takken great poins to discover the underlying
ccuses of the emergeonce of Islanic Soclety which soon
ogclipeed the Western Civilirations thnt once hnd
infiuence over the world.

A glance ot the moral cnd intollectunl forces let loose
by Islom, first in the Aroh world nnd subsequently in
other countries during the time of the Prophet, and
hig immediate successors will show that "1t wna the
eaphasis on lmowledge and enguiry ladd down by the Holy
Qur'an that encbled Muslims to devolop m superior ocul=-
turey; o distinetive socinl order and n new wny of life,
which sirengthened by the fervour of thelr falth and
convictions, swept awny evorything before them." !

The resl factor in the development rnd spresd of Islom-
ie edvilization wos thot Isleom wna the firet to recog-
mise thot every bumnn hos n right to soguire kmowledge
and leonrn covording to his owm capnoity, taste and 1ik-
ing. Purthoermore, Islem made 1t obligntory for all men
and women, kigh or low, to cogquire mowledge and thon
impar< it to others. This clearly illustrates the impor-
tance attached to Islamic Education.

1. M.R. Khon : Eistory of Muslim Biucation. Qureishi

ATt Pﬂﬂﬂl Iﬂmuhij 19’ET| P 1]-



19

2.2 THE SIGIIFICANCT: OF THE MOSQUD TN ISTAN

From the beginning of Islom the moogue, inter alia, was
the oentre of Huslim worship. The Muslims congregnte in
these mosgques %o proy five times dmily. It is necessary
thrt proyers be offered in congregation for various
reasons. In the first place, this gathering of all Mus—
lims living in the some locality five Gimes doily in the
mosquo, helps in estnblishing o healthy relation. In the
daily proyers these relntions are limited to 2 narrow
cirele is. usunlly to mambers of the same neighbourhood,
ut the circle bocomes wider in the Friday proyers which
gothers togethor lorger mmber of Muslim from various

loonlities and 2+il]l wider omd lorgoer in the two *I&Y

PrOyara. 1 This proyor promotos a healthy ond friendly

rolntdon botwoen the different asotione of the Mumlim
commurd T .

Far more important thoan this, however, is the levelling
of socinl difforonmces brought about by moans of congre=
gotioncl proyers. Onoo within the dcors of the mosquoa,
every Muslim feols himself in an ntmosphere, of equnlity
and love. Before their Makor thoy nll sptond shoulder to
shoulder, the king along with hie poorest subject, the
rich arrayed in gorgeous robos with tho beoggar cled in
rogs, the wilte man with tho block. Differencen of rmuk,
wealth and colour vanish within the mosque, ond quite
1. 'Id* Proyers : Thers oro two 'I&' Prayers; one which
ends the fost of Romadasn called Id-ul=Fitr and the
other Td-ul-izha porformed on the tenth doy of the
month of DHE'] hajj.
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a now etmosphere, an atmosphere of brotherhood, egual-
ity md love, totally difforing from the outeide wor-
13, prevolls within the nosgne.

Praver in Iglon dosg not only purifies the heart and
set one on the path of righteousness tut it govs &

atep further and bringe about love, concord and a trne
union of hmmanity. This last obhiect, 1t can bhe easily
asgen, omnot be achicved without o regularly inghitus:
ted formmwm of prayer so thit oll mon should gather
togother in @wegues ot the stoted times and shoald sto-—
nd up reverently bow dow: and proatrate themgelves

hefore thelr great Malexr ne one,

The woeqte iz not merely a ploce of worslhip. "Ihe
Moelim, indeed, honours the wmosgue, il he doesa not

1]!!3:13

hesitate Yo use it for sny lemdable purpose,”
is a meeting place of all learned men for gludy, wors

ship and discusgion.

The Prophet’s Mopgue in Madinah called Masgjid al-Ifabd,
wag ‘the centre of all the social, politieal, judieinl
ond adminigtrative activities of the Maslime,., Teachers
and other leoyned men were sent from ‘thias mosque to
proach to ihese Yribes vhich seceplted Islam, At the
north ez of tho Prophet's Mosgue cnlled the Suffah
was the howe of the Prophet's shelterless Companione.
It also served as a resideatial seminary of learndnrg

LRl 2R 8 SR e e e I R R S i S L R B NI IR e

Vo LA, Hondfd o Onzvey of Maslim Instltutions and
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Cuolture, Printed ot the Asghrof Pross, Lahore, 1969,
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vihere gomd Companions of the Frophet recelved regular
traiming in the Telmdo oeienceg of the (urfim and the
TedTth, The Prophot's mosgque was also used for oconsult-
ation on isporitant political and wilitary nmotters.

There were nine mosques at Madinah oven at the time of
the Prophet and they served the purpose of eschoole.The
neople who lived in ond ghout Modingh sent their chilé-
ren to these mosgues. The Prophet, pometimes, person-
ally superviged the schoola in the moasgues. The mosg-—
ue thue served as o centre of learning. "ldbraries wers
olso Lept in part of the mosque and some mongues (eg.
Al-Ashar in Cairo) had very larye libraries attached

to them containing upwards of 100 000 wvolunes." L
Toeping in wirnd the true funection of the nooque, we
find mony moeques in South Afriea have librories egtale-
lished and padintoined by the Tmaliw Youth Movement or
the local moogue comdtteeg.

In the time of the lloly Prophet and hia esrly succegs-
ors 1he moagos was the oaly centre of all ddnds of
Miaddn getivitics. lloncd all lmportant natiomal gueste
ions were settled here, The mosgue clso served as the
covnoil=hall of the Faslirs, In short from the earliest
times till today, the Losgue has been serving not only
ag a religious centre of all the Fislians bt also as &

R e i e L 1 e ek WLk wELW. W W

1, AaH, 8ideiqi :+ Studies in Iglamic |listory. The
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Jamiyat-ul-Talah Publications, Yorachi, 1567, p. 128.
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caltural centre. "On a motter of common international
affairs of Muelims the mosques are still reserved for
ventilating the feelings of the Mislinms and 1z evolving
copmon: poliey to meet the contingency.” ! Leotures by
visitiay scholers in mosques are a regular feature for
the revival of learning thug ermhagizing the tzue role
of the mopgque in the life of o Maslin.

R I  a L I _—

Te Ihigdy, P 131,
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OF THE MUSTIMS I SO Ch

3.1 THE ARRIVAL OF THE MUSLIMS AT THE CAPE

The firet bateh of Muelims who nrrived ot the Cope wWere
the Muelin soldiers o-lled Mordyckers, in the army of the
Duteh Boat ITndia Compony. ! Mhene scldiers were recruited
ir Ceylon ard were troneferred to the Cope in order to
protect tho neyly establisahed Dhiteh Colony. They were
allowed To proctise their Inlamie relizion in private
only, according to the low of the Cape Colony isoued on
2 Angusat 1657.

The next bntch of Muslime Yo axrive ot the Cape were the
aloves mnd exiles vho were the inhabitonte of the far

Zostern group of Islande of Javae, Maloysin ond Indonesia.
They were introduced to the Cape by the Dutch Taet Indin

2 Amomyg the sloves cnd politiesl exiles thot come

Comparnyr.
to the Cape, wre one noble Bhaykh Yusuf, a Sufi prince
whe exrived in 1694 end did o tremendous smount of pro-—
pogotion mmong the Muslims nt the Cape. However, he
posged owoy in 1699 and wns 1ald to rest ot Foure in the

CRApe.

On 25 July 1804 relizlous freedom woe gronted -nd ke
Muslims ot the Cnpe could once azwin practise their

- S— i . gl ol

1. M8, -Geen t The Maldng of South Africa. Printed by
the Btendord Press Titd., Oope Town, 1967, De 16.

2. Behr and Macmdllen @ Zéuestion in Bouth Africa ,p. 309.
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religion vithout rostriotione. Islom was thus estab—
14ished and consolidated in the Testern Cape, Islam
beoome o flourdshing religlon after "the emancipation
of wlaves in 1834.0

A sl o Sl &

Ve M.S. Geen : Tho Maldng of South Africs, p. 64.



Tho then Mayor of Durban or Port Fatal, Er G.C. Cata
prompted by the sugnr plantation cwmers, sought tho app-
roval of tho Govermor, Sir George Grey in 1855 to import
indentured labour from India.’ Some yeers were spent in
negotiating terma with the Indian Govermment and the
regult was "On July 21, the Leglslative Council of Brit—
igh India passed Aot no. 33:of 1860, clearing the way of
importation of Indentured Labour inte the Colony of
Natal, * 2

The 342 Indimns who made up the firot batoh of immd grents
from India, came in the ahip ocalled the 8.8. Truro which
dooked in Durban on 16 November 1860, belonged to diffe~
rent religlous affiliations, Records show that there
werae 101 Gentoos (apparently Hindus); 78 Malobarsg

61 Chrietiane; 16 Munlime; 1 Rajput and 1 Marathee, 3

A fow days later the pooond group of immdgrants arrived

from Calcutta. Other ships followed bringing more immi-

grants to Natal, They were sonttorod mmong the sugar cane
farms along the South and the North Coaste of Natal, The
Indian Muslims oongtituted about T# of the Indian indenw
tured labourers.

S

1. E,H. Brook and Webb : IE“CM 2] * uﬂiﬂrﬂiﬁ" of
Natal Press, Pletermaritsburg, 1965, p. 81.

2. S.E. Pather : Centenaxy of Indinn, Cavalier Publi-
cations, Durban, 1562, p. 43.

3. Indian Tmgrant Registor Vol.1, Durban, 1860,
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The indentured Labourers were followed by Muslim troders
vho eet up troding poets in verious parte of the country.
Thoy penetirated remote oreas to serve the needs of the
local inbald tants. They converted what to others were
oconomicnlly impossihle ventures inte econcmically paying
propooitions for thamselves by their capacity for hard
work, thrift and self-fdenial.

To twild n moeque, to set up 2 Endraseh or pchool is to
lay the true foundntiona of = ¥Muslim commmity. With this
in mind several Muslim pionecrs established Moegues and
Madresah to preserve thelr religion end religious values.
Madrnach classea wore storted tc teach the young to resd
and write and one of the pdoneers who had done much in
this vegnrd was the late Hodrat Sufi Sihdb,

Hedrat Sufi S2hdb sottled in the Riverside nrec of Durban
where he built = mosque mnd Ehangah (epdritunl centre),
btoth of which are otill stoanding to this doy. Under his
direction, mosgues were bullt in a mmber of places

from Onpo Tovn to Basutoland. In Fatal Masiid and Mod-
rasche wore set up in Springfield, Overport, Westville,
Sherwood, Verulam, Tongnont, Pletermariteburg, Colenso,
Lodyamith and Wewosatle, ‘Hadrat SGfi S@hib wrs endowed
with sincere faith and grent organizing abllity. He

Bexy, Souvenir Irochure, S&8 Printers, Cape Tovm,
TP 18 & 19.
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choeoc his assiatante well and sent them out throughout
most of Natal and other parts of Southern Africe. In this
way the simplo messege of strict adherence to the laws
of Tslsm was brought to the psople. | "It wns o measure
of the success of Sufi S&hib that the Fuslims were to be
noilded gradually into o relatively homogeneous cormmi=-
ty.n

I% shnll ever stond to their credit that although the
firet Huslim gottlors who came to South Africa were mot
highly educated in religious or secular subjects, they
ware extremely relizious in thedr outlock and habits.
Their firet conocern, in any place where they settled in
& group, woa to colleoct money for the eatnblishment of &
Moaque. With this, they genernlly established n Madrnsah
where their children could recoive religious education.
The Masjid-Madrasnhs wo see today in every town and
villago in South Africe is & living testimony to this
fact.

Te I.hidj Pa 5-

2. G.H. Smith + A Muslinm Sodnt in South Afslon. Witwater—

srand University Prese, Johsmnesturg, 1969, p. 9.
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CHAPTER FOUR
THE DEVELOPYEITT. OF THE INSTITUTION OF. MADRASAN
4.1 ESTARLISHMRND OF FADRASANS

The Muslims who settled in Durban and the surrounding dis-
triots were consolous of thelr religion despite thedr
1lzck of eny gligndficent education in religious and seou-
lar fields. Their primary concern was always to establish
a mopgque to which they generally attached a madrasah so
that thelr ritual obligationsz sz well as their children's
raligioua education could be fulfilled. Religious scholars
were brought from India to serve as Imams (those who lead
the prayer) in the mosques and Ustaade (teachers) in the
madrasahs,

Often there are places where mosques may not have gepa-
rate madrasah buildings and may have the madrasah in the
mosgue iteelf., The establishment of these mosgue-madra~
sshes such as the Juma Misjid in Durban built in 1876;

Sifi Nedrasah in Riverside erected in 1895; Madressa Anju—
men Islam in Pine Street, Durban established in 1917 are

today living testimonies to the efforts of the early us-
lima,

These mopque-nmadrasah complex were situated mainly in
areas of predoninantly Fuslim population such as RBlverw
slde, Cemntral Durban, Mayville, Westville and Overport.
However, with the mlgrations of populations especially
after the Group Arcas Act, new areas with dense popula~
tions came into being.
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With the establisglment of these axeas, organisations
were constituted mainly by the local residents and prai-
seworthy efforts in promoting Islamic Eduncation were
undertalren by them, Their eflorts have culminated in ine
mmoerable societies maldng every endeavour to bring Iee
lopde Education to the ahildren in the Durban and sure

rounding areas,

In the begimning Fosque and the I'ndrasach were in the
pané building, Tith the passage of time the mmber of
pupils attending Madrasch olasses increased appreciab-
1y and bigper gpooe was required to accormodate all the
children, This led %o the peparation of the Fosque and
the Madrosah, Although the Madrapgah may have a separate
bullding, it io eithor attached to or gituated near o
20q0,

In cortain mge group axeas for exmmplo Chataworth and
Phoondx where Eadmgahs are sltuated fax frem the Muslix
homos, tho ladrusal classes are run in private homes by
ladien. State schools are aloo used, with the permiasion
of the Department of Indian Alfairm, to conduct Madramah
clasges after nommal school hours. Thue 1t ocould be seen
that every offort is made to onsure that the Mualim chile
dren receive Islamic education.
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4.2 [UMEER AP DISTRIBUTION OF MAPRASAH AMD CILASSES
Ses Table 1 and 1.1
The survey of Islamic Bducation conducted 4in the Durban
and surrounding distriots revealed that there were +two
typee of institutions ie. Organised Iadrasahs and the
Private Madrapahs, While the Orgmnised Mndrasahs were
run by constituted bodies and conducted in state schools
and mosques, the Private lHadrasahs were run by teachers
mainly at home,

It was also found that there were approximately 93 mad-
ragahs conducting 250 claspes of which two-thirdas weore
organised madrasshe and one-third private madrasahs,
About BOR of the classes were conducted in organised
madrassha,

It Turther revealed that there were 36 orgmnisations
controlling the 63 organised madrasshs in Durban and
District. Approximately 65% of the organised madrasahs
wore distributed in zome 1 ie. mainly the Chataworth
district. These nadrasahs were under the control of 15
Organisations. The survey also highlighted that only 9%
of the organised madrasahs were situated in demsely popu=
lated areas such as Overport and Durban central.
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The establishment of maflrasahs in a partiocular area was
found to be dependent on several factors. Firstly the
avallability of teachers who could run the private mads
rasgha. Secondly the existence of organisations with a
motivation to establish the Tslarmic Education centres
for their children, Thirdly the avallability of space
te conduet the madresehs.

Table 1 ; NUMEER OF MADRASAHS AND CTASSES '

Madrasshs [Wumber | No. of | Kinder— | Primary| High
Olasses| zarten School
Private o 51 g 26 2
Organisati 63 210 13 53 5
Total 93 261 22 T9 T

The above table shows a total of 93 Madrasahs (30 pri-
vate ani 63 organieed) conducting 261 classes (51 pri-
vate and 210 organised). The Madrasahas also cater for
22 Kindergarten classes (9 private and 13 organised);
79 Primary School Madrasah classes (26 private and 53
organised) and the last columi shows a total of 7 Hgh
School Madrasah classes (2 private and 5 organised).

s e me—

1. Suxvey of Iglamic Education in Durban and Digtzict

L e

1907 = 1978. Piomeer Printing Works, 1979, p. 9.




1.1 + DISTRIBUTION OF MADRASANS

ZONE| AREA NUMBER | PAIVATE | OHOANISATION | KINDEROARTEN | PRIMARY | HIOH SCHOOL
3 CHATSWORTH
Unit 1 (Havenaida) 1 1 1
- 2 (Bayview) 2 2 2
" 3 (Weatolifr) 5 .} 4 3 2
L 4 (Mobeni Et) 1 1 1
- 5 (Croftdens) 5 5 1 3 1
- 6 (Arens Park) 2 2 2
" T (Momtford) 1 1 1 6 |
" 9 (Moortom) 3 3 3 'H
" 10 (Woodhurst) 2 1 1 1
" 11 (Crossmors) 6 6 1 5
Silverglen 1 1 1
Bhallorosa 1 1 1
Umblatusana 1l 1 1
Marianhill 1 1 1
Kharwastan Hons
2 16 6 10 1
MEREBANK 2 2 2 4 1




Table 1.1 @ DI oN OF Con
AREA FUMBER | PRLVATE | OROANISATION | KINDEROARTEN | PRIMARY | HIOH SCHOOL
Clairwood 9 A 1 1 9 2
Durban Central 15 9 6 4 12
3ydenhsm 3 1 2 2 2
Clare Estate 2 2 2 z
Overport 6 3 } b 6
Mayville 2 1 1 2
Bepervoir Hillm 2 1 1 2 1
Hemstiville 2 2 2
Parlook 2 1 1 1 2
Newlanda
Fhoenix 1 1 1
Avoaa Nona
Radhill 1 1 1
Oresnwood Park Hone
Effingham NHone
i L

1, m. P 10

i

e -
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4.3 DYFES OF MADRASANS (See Table 1,2)

The eurvey of Islamic Education revealed that the madrae
gahs oatered for thave groups of 'school going populat-
ion' in tho Durban and surrounding districts. These in-
cluded the Kindergarteh, Primary schocl children =nd the
High school pupils,

It was dipoovered that approximately 80% of organised

and private madrasahs cetered for primary school childe
ven while between 20% snd 30¥% of these madrasshs oater-
od for kindergarten children and only 6% to T% ocatered
for high school children, |

(ne was inclined to believe that while the vast majors
ity of madrasshs catered for primary school childvren,
the preschool mnd the high school pupils 4id not scem to
have the same facilities offered to them. "(ne cammot
be oonolusive on thie issue because the ratio of these
groups of '"achool going population' in the nreas has not
humauhhunhnd.'z

1. Ivid, p. 12.
2. Ibdd, p. 12.
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4.4 BIATE ATDID INDIAN SCHOCLE

In the early yeers Muslim education was chiefly devoted
to religious eduocation. It was a time when little thou-
ght waa givern to the changes occurring in the world at
large, Indeed it waa not until late in the 1930's that
the Muslims as & community became aware of the vital
importance of pecular education if Muslim children were
to talke their place in the new technological world. Slow=
1y it came to be recognised that if the Muslim community
was to hold ite own and not to deecline, careful attente
ion would have to be pald to education. Schools would
have to be built in which the children could be train-
ed and equipped to take their proper place by the side
of others, in trades and other occupations,

At the beginning Dr A.M. Moolla 1 and others were anx—
ious to combine the religious and secular education in
the government schools, In this way they hoped to give
the Muslim children the Iglamic Education and at the
same time the pecular eduoation, to enable them to talke
their proper place in the larger community of which they
would be a part on leaving the school, However, there
were many obstacles in the way, some of which are dige

cusged here,

1. Ir A.M. Moolla (died 10 July 1980) wae the chairman
of the Orient Islamic Educetional Institute and

grantee of various schools.
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The firet wos thot prior to 1942, to chonge a modronoch
into n Govermmaent Alded Religious School where seculor
educntion woo given under tho Provineial 3chool curricu--
lum, wne easy. All that vos required was to nsk the
Provincinl Féucation Department permission and 1t wns
never rofused. But in 1942 o new low came into effect
and 1t woe no longer easy t0 change a Madrasah into n
Goverrmont Aided Religious Sohool. DIr A.M. Moola and
hin comwdttes tried to porsunde the Natal Provineinl
sathorities to altor their new low and 4o grant Mralims
o specinl privilege of estnbliching Govermment Aided
Religioun Schoolm whers pecular cducation was givens
These nogotintions conducted by Dr Moolla =nd his
committoe bogon in 1944 and took o lonz time.

A mumtber of mootings were held with the Director of
Sduoation, nnd even with the Hatal Provinein]l Evecutive
to rescind the lmm, Portunotely, thore were men in the
Department, thoe Director of BEducotion, Mr R.A. Banks and
Mr J.E. Devlin, who underatood the sood intentions of
Ir A«M. Hoollo onf his comnltteoo nnd helped them,

Dr A, Hoolla in the "21st Anndversary Brochure" of
Almedin School poayes tritute 4o various people for thedr
encourngmient and understandins in having o Government
A1ded Helimlous Schools established. Ie also thenked
Mr G.H. Calpln, once editor of the Watal Witness, vho
in these negotintions aid wvaliant worlk for them, penis-
ting them in interviews and correspondence. He thenked
then moat sincerely for the finol fulfilment of their
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hopean, the pervdission to have a Muslim controlled achool
with on integrnted raligious ond seoular currioulum.

There were other ocbetncles with which Dr Moolls ond hia
commi ttee mambers hod to contend, some thoy found within
the Muslinm community iteelfs The Toockkat Choritable
Imﬂu.i set up Wy the Lockhat family had mads generous
donaticns to Dr lMoolln ond his committee, on certnin
ponditlons. One of the binding conditions of the Truo-
teop wos thot the school erectoed with their money should
inolude religlous teaching. The obetncle wna that the
Frovinelal Authorities hod withdrawm the permiseion %o
eatablish Goverment Alded Schools in which relision
could be tought at the side of peoulor subjects. As
alrendy expladned 1t wne only by hord work and mmeh
porsuneion thot Dr Meolla eventually persunded the
Frovinoinl Authorities to gront the priviloge that had
boen withdrown. There wos too, strong opposiidion from
cortnin seootlon of tho Muslim commudty to the whole
idea of chonming the education from the old Mndransch
oyotai,.

Purthormore, Dr A.10. Moolla and hin committes hod to
fooo the stron: oppoolition of e FMrtal Indisn Teachoaras!
Soclety whioh mode roprosentntions to the Provineial
Authorities, medntaining that the 1dea of an integrated
eyoten of eduecntion os envisazed by Dr Moolla and his

il

1. The Lookhrt Charities Trust wos founded hy +the

Lockhnt Poadly after the death of Hajes Al. Iockhat
who wos o procdnont usinessaan in Durban.
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cormi ttee would divide the cormmmity on relisgious lines,
"that the committee's appointment of Muslir deachersz was
contrnry to regulontions regording promotion to Frinscipals,
Vice Principals and teachers and that the schoola' sec—
ulnr teaching stondords would be lowered." Howevelr,
subscquent ovents proved that the comploints of the

Tatal Indian Teachera' Soclety woere grounfless. Instend
of beinz torn asunder and proving o ddemal failure
regorde po for hove shown that schools offering an
intesrated systen of education le. Izlamic and seculaor
education, have grown from strength to strengsth Ty
mednteining on excellent record.

Wow let us briefly exomine the history of the State
Aided Indion Schools offerins both Iglomic and secular
education.

il S

1. Almedia 21st Arniversary Brochure, Premier Preaa,
Durban, 1968, p.6.




There wap o orying need for an officient Muslim orgoni-
sation in Oladrwood to look after the religious and
non~religlous intereets ond needs of tho Mualim ocom=
mnity. At o higtoric meeting held at the Rand Theatre,
Cladrwood on Bundny 25 April 1943 an organisation wae
formed enlled "The Scuth Cocst and Distriot Mualim Apsow
ointion." The objectes of the Association were religlous,
pocial and educational uplifiment of the Mualim ocome
mmity in Cloirwood. Religious education in Clairwood
at this time wns in on unsatisfoctory state due to the
lnck of funds and organisation. The Association, there-
fore, took upon iteelf to overboul and improve the
vhole educationnl system,

In 1945 the South Coast Madressa Trust was formed. At
this time accommodotion in Indian Sohools had reached
& paturntion point because of o shortage of government
schools., Dr A.M. Moolla suggested the building of o
school which could be used for both eeoular ond reli-
glous odueation, Mr A.0. Mansoor | rondily donated n
large piece of land in exchange for a smaller one own—
ed by the Trust. Immedictely after the transfer of this
lond the project of btuilding o school for religioms snd
seoular education got under way, The buwilding wns

1. M Abmed Cosaim Mansoor now deceased, wos o sales—
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completed in June 1947 end thus oome inte existence the
South Ooast Madressn Stote Aided Indion Islomio Religious
Bohool.

4e4s2 AIMUDTA STATS ATDED TRDTAN SCHDOL
The HWrih of the idea to estnblish the Almedin Sohool

vao linksd up with the firot step in the modernisation

of Munlim Primary and Secondary Bducation, the f{irst
foundation of an improved systen whioh todny hoo extended
to0 several echooln. Tho Ahmedic School iz due entirely
to the charity, the munificence and the goodnoas of the
late Hojoe Ahned Mohmmed Lookhat! family, To then the
Mualim Coomund €y owe the school.

From the very start ¢ share of the Lookhat Pomily's
progperity had been allocated for charitchle, roligious
and educntional purposes. A Trust, the Hnjee Almed
Mohamed Lockhot Wokuff wos established on 22 April 1933,
by the founder Hajos Almed Mohamod Loclhat on 21
Decenber 1942, Today the Trust zives ooy snmually a
very larpe amount townrds the fulfiluent of reli~ious,
educationn]l and social needs of tho commnity. The
Ahmedia State Added Indian School sstoblished in July
1647 and the Almedin Mosgquo and Madresah tuilt on

31 Decamber 1942 and located in Moyville are clear proofs

S

1. Hajee Almed Mohamed Lockhrt now decensed, woa a
wotlthy prominent businesamnn,
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of the gincers efforta of the Lockhot Truste.

The school wns tudlt at a time vwhen there vms an acute
ahortage of schools for Indian children. The voat
majority of pupils ot this pchool are from Muslim homos
situoted in the Mayville district. The School providoe
an integrnted syotem of tenching both seculnr and ITslamie
Religious Bduention within the fromework of the school
tine-table.

The Almedin State Aided Indinn School wea opened in
July 1947 by Mr J.E. Dewelin, a sonior offiecdial of the
Fatnl Bducation Department. Mr M.3. Iamadl woo appoln-
ted ito first principel,

1951 0 orect a centrally locanted school in Durban
which would teach both Islamic Religlous Rduocation and
Becular Bducation. The Trunt declided to tulld o now

school an the pattern of the South Comst lindressa Stnte
Aided Indian School in Leopold Btrect, Durben.

The School was officinlly opened by lMr O.M. Booyaen,
then Mrector of Indian Rducation, on Bth August 1953,

1« Tho Modrosan Anjumon Isloa Trust wne estoblished
in 1917 to cater for Islomic Raligious Bducctionnl
noodn of the Muslim Commundity.



As o Tesult of the efforte of pome of the Muslim leaders
1ike Mr A.I. Tajee! an educationsl body oalled the Orient
Iolomnie Edunentions] Institute woe estanblished with the
toolk of ercoting o school for the purpose of Islmuie
Relimlous Education ms well as Secular Sducation.

Land for the proposed school woe perchnsed near the
Botanic Gorden and later on the Bluff near Durban.
These londs could not be used to erect a school becozuse
of the storm of protests raised by the whitos living in
thoso orens. Finally eftor yonrs of negotintions, tho
Durbon City Councll offered a new site at the Curries
Pountain Sports Pield in 1955.

Conntruoction of the new school begnn immediately,
The Oriont Islamiec High ond Primsry Schools were
opened by the them Administrator of WHotal, Mr A.H.
Trolip in Jamunry 1959.

GIRIS' SCHOOT, (pnd MATRASAH)

L}
s W, P At o B

In the enrly stages the Juma Madrasoh wns opernted solely

ne 0o religlous pohool, ond 1t wae not until 1932 that it
wos turmad into o private echool for girls only, giving

1. Nr A.J. Eajec now duecenscd, wos o prominent Muslim
businessmon and o looder of tho Muslins.
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education in en7lish, as well os religious edunntion,
for wiich ladr teachers were angogod.

Por severcl years the Junmc Musjid Trustoes felt the

neod for o Govermmimt Aided School and in 1955 commancod
the tuilding of o new girla' Madrnsch and School. I%
wns fecided nolso thot tho now school should be boased on
the currioulmm of the IMatnl Provincial Efucation Departs-
ment, with provision for religious teaching nfter the
ordinnry school hourss The Juno Musiid Trust Govern=
ment Aided Indion Girle' Bchool woa offioislly opened
by the then Administentor of Fatnl, Mr D.G. Shepatons

on the 9th March, 1957.

The State Alded Schooln offering the integrated aystenm
of education onjoy o unigque position in that they cre
the few sohools where seovier cnd Inlamic Reoligious
Education is imported in an integrated time—tobls during
the noryi-l achool Ary. This arrangesent does awny with
the axtra oall upon the children to sattend o second

achool lote in the aftermoon for their religious
oducation.

A further ndvantage in the integrnted time-inhle systmm
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iz that the whole claps remains intect and present for

religious education.

A demerit of the intemranted time—-table system is that
the time allocated for Islamic Relisious lessona is
limited. Another demerit of this syeten iz that the
religious teacher has 4o cope with large mmber of puplls
in all stages of progress. Furthermore, the dynamic
method of educotdon employed in the seocular lessons
compared with the wninteresting mwthod employed by the
relizious teachera tenda to frustrote and bore the child.
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The survey conducted in thoe Durban and the surrounding
areas revenled thnt thero are 194 teachors emploved in
orgnndeed modrogchs to tench 8 756 pupils (the ratdo
of tenchor to pupil= 1149). On the other hond thore
veres 33 teachers tenching 856 popils in priwmte
mndrngnhs (the ratio of teccher to pupil was 1:26).
Thua the totnl madrossh going populstion was found to
be 9 612 who were beinsg tought by 227 teachers.-

Organisod andraschs were gensrolly overcrowded die W
the grooter attendoncs in them. As the teacher : pupdl
ratio wos very hish it was not condif&ive to optimm
tenching stondords. A significant point woa thot the
focilities in the private madrosohs intended to support
o more individualized teaching progrome and woe there—
fore beneficinl to the puplls. L
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In both the organised and priveotio madrasahs the ratio
of male to female pupils was equal, It woo also found
that there were twice as nany female teachers as nale
teachers involved in Islamlo Education in both types

of madrasahao.
Table 2 » FUPTLS '
Type of ladrassh lale Temale Total
Private 424 432 856
Ormnisations 4451 4305 8756
Table 2.1 & PUPILS
000 4=
P R i
Pupils 4451 105
4000 1
Hl|P
2000 =

— 4 +-
ORCAIIISND MADTABANS

TOTAL Mo, O7S6

e e T T .,

1. Ibili. P 15.
2. Ibvid, p. 15.

Wi o W i il B .
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Table 2.2 ¢ TUPILS |
800 —
; 600 —=+
Yo. OF
9 432
PUPILS 424 |
400 —
ulre
200

FOIVATE MADRASAHS
TOTAT, Mo, 856

5.1.2 PRINCIPALS AND SUPURVISORS (SHER TAEIE 2.3)

There woa no principal or supervisor attached to any
private madrassh, Only 5% of organised madrasshs had
principals and 60% of organised madrasahs hadi super-
visors attached to the institutions. This meant that
24 supervisors were employed to co-orxtdinate and ptand-
ardise the education prosramme in 43 institutions sit-
uated over & very larme area, The purvey points out
that in some cases the supervisor was also & teacher

e - L o — L e

1, Ihid, p. 15,
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in the institution. Some of the qualifications | of
the supervisora WeIe i=-

a) Aslim - 3

b) Hafizul Qur'ad ~ 3

o) Certificate from Darul Tloom (Deoband, India).- 1
1) B.A. (Xarachi University, Paldetan) - 1

The other supervisors had lengthy experience in teach-
ing of Islamie Sducation in the area - Tanging up to
35 years. Tho salaries of supcrvisors varied from R6S

to R275 depending on their doties, gualifications and
oxperience,

TYIFD OF MADRASANS ALS |SOPEEVISORS [TORAL
PRIVATE 0 0 0
COGAITIBARTONS 3 43 46
HALE FEMALE TOTAL
SURTEVISOnS 22 2 24

i i T i e —————

1] m* p- 221.
2. Ivdd, p. 22.
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5.1.3 ¢ TEACEERS (SEE TARIE 2.4)

a) ERIVATE MADRASAH
33 teachers were imvolved in the rumning of private

madrasaha, Over 80% of these were female between 30
and 50 years of age.

With the exception of 2 being lafesul Qur'an, the rest
had no gqualificationa in the religious field, 60% had
no geoular education whatsoever. Over 60% had more
than 10 years of teaching Islamic Education.

183 teachers were employed in organised madrasahs. Over
two—thirds of these were femnles. 23¥ of teachers were
between 21 - 30 years of age; 36% between 31 = 40
years old and 20% between 41 = 50 years old, |

Cnly 14% hod any religious qualifications E=---

1) Aaddm = 7

ii) Hafezul Quxr'ER -9

iii) Arabie 1 «~ Unisa~ 5

iv) Arabio 11 - Unisa - 2

v) Teligious teaching Diploma = 1

vl) Certificate from Earachi University, Pakistan~1

Acgording to the Burveg 50% had no seomlar education
while only 20% of the rest had high school education.
The Survey also points out that over 504 were paid

between H25 and RS0 per month and 78% were paid less

= e L e T N ———

1‘. Ihid' p.. 2_3-
2, Tbid, p. 23,
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than R100 per month. The lattor compriseod thoeo withe
out qualifications and those who woere amployed in Iala-
mo Education on a part time basds only. The salarien
of othor full timo teachers renged from R101 to aver
R200 per month, L

The Survey nlso found that the 18] teachers employed
in organised madwrasdhe were paid a monthly salary bill
emounting to R13 616,00 por month,2

Zakle 2.4 : TRACHERS 3

TITE OF MATRASAH | MALE MIM

FRIVATE 8 25 i3

ORGANISATION p 4 111 183

rEom = o i R R W S m m o o W e

1‘» Ibi&.' P 2_31.
2e Ih:l.d, Ps 23.
3- Ihiﬂl Pa 23;
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Tatle 2.5 & TRACIERS

200 =
Ho. OF

150 ~

100—
52

50

.

MALE TEMALE

The above bar sruph shows thot there were 33 teachers
involved in the rumning of private madmeahs, this ocom~
prised of 8 male and 25 female teachers., The graph
also illustrates that there were 1683 teachers smployed
in organiped madrnpahs comprised of 52 male and 131
Temalo teachere.

= A A —

1. Td, p. 24.
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5a2 1 SYITAROS ATD LANGUAGE TAUST

5.2.1 SYITARUS (SEE TANIES 3 =nd 3,1)

over G60% of organised and 90F of private madraschs used
their own syllabus based sclely on the Imowledge of the
tonchers who in the wvost majority of capes had no form-—
al qualifications mnd had gmined thedr oducation from
parents and medrasah institutions during their youth.

In most cases their syllabue involved the teaching of 1=
a) Qur'ER : Heading snd memorising.

b) Urdu t Heading and writing.

o) Articles of Paith : Cnenemss of God, Belief in the
Angols, Belief in the Devealed loolks, Prophethood and
1ife after Death,

d4) Pillars of Islan : Salaat (Prayer), PFasting, Zakmat
(Charity) and Naj (Pilgrimage).

o) Iife of Prophel IMuhamiad and the prophets who pro-
coded him,

£) Lives of the four pious Caliphs (first four success~
ors of Prophet Muhormad).

27% of tho organised madrasshs have introduced thse syl-
labus uf. the Jandatul Ulema Syllabus Oommittee of Natal,
The survey commttes commented that this wne a sign of
significant progress because in a short period of two
years the syllabus committee of the Jamiatul Ulema has
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ﬁ

moanaged to inveolve cne quarter of organised modressh
to use standardised ayllabus and has introduced unie
form examinations under their supervision.

fadde 3 i SYurAmg !
TYPE OF |OWN nmm.m EYLLAHDS | OTHERS
MADRASAH ULEMA COMMITTEE
FRIVATE| 28 1 4] 1. Saberymh
CRGANTI- |
mﬂﬂﬁsi 39 B 9 1. Matermnl
2. Omn &
Jamiat
3. Om &
Orient

1. Ibid, p. 18.
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5.2.2 _LANGUAGES TAUGHT (SEE TARLE 3,1)

UADU : 75% of orgardeed madrassh and all private madre-
sahs taught Urdn reading and writing.

ABABTO ¢ Arebic as a language was not taught in any
institution surveyed.

Ta 1 3 TANGUAGES TAUGHT w g1

TYPE OF MADRASAH | URDU |[ARABIC | URDU/Arabie

FRIVATE 30 0 0

| ORGANISATION 45 0 3
| i :

The above table shows that there were 30 private and
45 organieed madrasshs that taught Urdu. None, how
ever, taught Arabic as a language., There were three
organised madrasahs that taught Urdu/Arabic combino-
tlon to & limited extent,

1. Ibidl Pa 20,



S5+2.3. _MEDIUM

English as a medium of instruction is employed in 25%
of private and 75% of organised madrvasshs, The rost
uge Urdu as & medium of teaching, The choice of the
modiom of instruction depended largely on t-

a) the type of syllabus being used, and

b) the qualification of the teacher.

Zoble 3,2 : MEDTUM P msTRUCTION !

TYPE OF MADRASAH |ENGLISH |URDU |ENG/URDU | GUJERATY

FRIVATE 10 13 ] 1

| ORGANISATIONS 45 ) - 0

SHOWING MEDTUM OF INSTRUCTION

No. of E e

30~
20~

10 6 1

-] PRIVATE

ORGANISATION

1- md' Pl 19-
2. :ﬁ'hiﬁ. Ba 19-
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5.3 MATRASAT SYSTAG
5.3.1 HOURS OF TEACITNG (S©E TABIE 4)
The "Peaching Hours" in madrnpchs wos found to be based

on three systous, vig. t-

(1) The integrated tme tnhle oyotenm,
(1ii) The aftermoon closs systen, ond
{141) The 111 +ime nmodrasah systom,

iEnaTED TINE TARL . SYSTHL
Tde applive % 5 schools only, Vvig. =
(n) The Orient Islamic Hish School,

(b) The Oriont Islamic Primary School,

(e) The Modroeah Anjhrion TIslem,
(d) The Ahtedia, and
{e) The South Cocst Modresoo.

The above schools are probably the only institutionn
of this kind in the Republiec, whers both seoulor and
religiove education isc impaxrted to the puplle within
the daily school time~table. This systen ia based on
the seculer education pattern wherehy sibject teachors
change frem one perioed to another, therehy servinz o
froater mmber of pupils very economically. Although
the alloted time Tor religiouns subjoets is linited,
this systen pleys o vitnl pert in providing Islomice
Tduectlon to ovrr children.
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5:3.3 TE AVTTRNOON OLASS GYSTE

Here the pupils rogroup after secular school for a
poriod of about two hours (usually from Ipm to 5m).
Tromotdon of pupils con be controlled by exaominations

in thie systma, but it requires teachers o be omployed
for only & fow houwrs dcdly, thereby mnking it on expen—
sive syotox. Thore 1o aloo o tondency for groater aboen-
toeisn without paruntnl ‘mowlodge from these classes.

5e3¢4

It operntes from mormins €111 late afterncor with 1=

(a) Eindergnrter chiliren cttonding the morning session,
and

(v) Prinary and High School pupdls attending after
peculmy sahool howra.

The teasher hos o work for long hours and has 4o con-
tend with overorovidod closs in this set up = BOE of
orgnniscd modroenh ond aluost nll privote modragnba
provided Iclomde eduvoation on om '"af tor school hour!
banis. Only five orgonised nadrnanhs were operating

in the morning and wholoe doy tooching was only ovollohle
in lesn than 10 instdtutiona.

Tho rongon for such o usage of hourp in the temohing of
Inlomie Educotion wero 1-
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(1) ‘Tonchers being employed during the doy in the large
institutions, viz. Oriert, f[njumon, Jwio ¥oajid,
Sabeeryoli, Ahmedin, South Coast Madresao.

(ii) TParale teachers beins cvniloble to temch only

after their lhouses dutics wero coapleted.

(iii} Premises for Islamic Education in Govermment

Schooln being wnovadilable durding school hours.

Aocording to the Survey conducted in DTurlen ond dlatriet
there seaned to ba A sipdificant lack in fapilities
heinzg avallable for ruwdings kindorgorten schools during

the normins hours 1in pnany aren. 1

5.3.5 TIAGHING DURTNG SCROOT, JIOLIDAYS (S7% TAZTE 5)
Over 700 and 904 of mrivate and organised uadrneahs
regpectively were ecle:ged during the scheool holidoys.
The svrvey highlightes this s on vnexpectsd findin-~ in
view of the precent trend in seculor cdncation to pro—
mote intensive teaching progroomes durdng longs school

vasntions.

— P P i =

1. Indd, p. 17.

. WEIVER
@ﬁi
Yy
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Dable, 4 1 HOURS OF TRACHING

TYER OF TMOURS O QRACIITNG NOLIDAYS
IMATRASA AM, | B, |ADE, & P.M,. |CIOTD | OFPEN
PRIVATE 0 |29 1 21 9
ORGANISATIONS| 5 50 8 58 5 s

The above table ghowpn thot there are only 5 organiped
madresshe oonduoting religious clasees i the worning
period. There are also twenty-nine private and 50
organised madirasshe conducting religions olassas in

the afternoon, The table further illustrates that

there is 1 private and B organi=ed madrapah clagses
being conducted in both sessions ie. moming and after-
noon, However, it is interesting to note that while

21 private and 50 organised madrassahs wers olosed
during the school holidaye only § private and 5 orpani-
sed madrasshg were open in the same period.

i T e T e S

1. Tbdd, p. 17.



The writer contends that edusotion showld aim nt the
bolanced growth of the totnl personality of man through
the tredning of mon's spirit, intelleot, rational self,
feclings and bodily sensos. The troining imported to o
Muslim muet be such that fodth io infused into the whole
of his personality and creates in him am amotional
attaclment to Islam and enables him to follow the Qur'an
and the Surnch.

In the Islomic Religious Tducctionel System the perscn
most involved, the child, is not considered. It must
be emphagized that Islomie Education has to be ovaluated
in ferms of the needs of the child in - changing world,
The subject matter ond tho longunge used will hove to
be that which the child will comprohend. A pleasant
home cimosphere must be created in the Madrnsah cnd
Islemio Schools.

The child should be instructed through the nedia of
dynamic methods which sre both interveting ond otimu=
latinz. For the infants 14 is euggented that the plogr
woy nethod be amployed. Uee flosh cards, the phonio
method of word recognition and o recding and writing
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progroame similar o the "Breock-through To 14 ternoy"
method used in seculsar schools. Cheris, modols,
pletures, books and mudio~yigunl edds 1ilre the Overhond
Trojector, tape recorder, slide projoctor, and a languoge
loboratory may be used.

Speciol closses for backward children and handicappod
children should be introduced. Specially trained toach-
ers with specinl equipment should cater for the needs

of such children.

Owing to the chronic shortoge of teachers virtuslly omy-—
one conversant with Arnbhic ond Thrdu hos o chance of

being engnged as A Buslis religlous dveacher. Selection
of femnle staff is an even bigger prohlen as mwost of

thom have 1ittle imowlodge of Islasmic Belizious Eduncation.
They have to be trained moldng sultoble provisions for
thedr education bafore beins given the responsibdlity

of tenching.

The teccher is the moot important cog in the wheel of
any educational ingptitution. Mis educntion, choracter
and perponnlity aro of extroce ioportnnce in the deter-
minntion of his sbility, becouse on that depends the
nouldiny of the religious life and oharacter of the
child placed under his esxre. Very little io done hy the
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commdi ty to improve the guality of temching persaormol
in religious schoolss The few South Africans who go for
higher education in the Ialamic religious field return
with certificates of Anlim, tut not with any specialized
knowledge of teaching infants, primnry or high achool
ohildren.

There should be & Training Inetitute for both male and
faralo tecchers. Thore should also be provision for In—
Sarvice Toocher Training, Text booke on the subjoedt
matter should be esslly available to both students and
tenchers.

The commund ty leaders and organisers who are involved
in supervising Islamiec Religious Tducation should get
togother and form o committee to supervisce exclusively
Islomic BEducation. This committee may appoint a Depart—
mont of Ielomic Zducation to co—ordinate, standerdise
and promote Islamic Religious Education. It should on-
deavour smong other things to unify under its wings
mnambership of all existing organisations and individunls
invelved in Iselamic Eduocoation and promote mutusl truat
md understonding among ite members. It should be en~
trusted with the tesk of plamming a suitable syllabus
which could be revised pericdically in the 1light of
experience gnined in its practionl application and
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implamentation by trained teachers. The syllabus should
talre into account the neced for preservation of ethnic
lenmuagese ond cultures. While inatruoction mey be
through an offiecial lansuame, Urdu eto. may be offered
whonever needod. The education must ensure thnt a cons-
ciouonese for Idlom is evoked so that the chlld ean
more positively assert his religlous identdty. A con-
ference of Madronssh fteachers should be held once or

twice a year so thet prootical difficulties of gtaff nnd
pupils can be thrashed out.

It 18 futile to expect suitable younz men and woman to
be attrocted to the vooation of temching Islamic Religion
vwhen salnries offered are so lmmentably low. The pro=
posed Deportmont of Islamic Education should etudy the
salary structure of all religious tonchers with o view
to basing the salaries on o more atitractive scale mo ob
to snoournge our youth to take up Islomio tonchins na n
cereer and improving the snlaries of teachers serving
presently in our madresahs,
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6.2 GEMERAT OVIHVIEW
Thus we note thoat one hundred and twenty years in the
1ife of the Muslim commmity is a long period, a time of
growth, end chenge and progress. From very humble begine—
nings in 1860 the Muslim community has made phenomenal
strides in status &nd atoture and today Islemie Educat—
ion 1s firmly established lorgely through the dedication
and foresight of the early pioneers. The tremendous fine
ancinl saorifices made by our forefathers from their
meagre eorninma, for the bonefit of their children,
indicate their splrit of sncrifice and service to nman—
ity vhich our youth would smilate for the good of the
Muslim community.

Ve acknowledge our debt of gretitude to Haderat Sufi Soh-
ib, the various orgrnisntions including the Anjuman Islom
Madrosah Trust which had played a prominent role in
firmly eatablishing Ielomic Eduontion on a sound footing.
Their contribution to the Muslim community will be
cherished by the future gonerations.

It is encournging to note that efforts are being made t&
build a Darul-Uloom in Chotsworth. | This is undoubtedly

A atop in the right direction. It iz hoped that the Darul=
TMloon in conjunctlion with other organising bodies womld
aggist in handling all aspects of Islamie Education.

L3
-

1, This information was released at a neeting held in
Chateworth, Unit 6, attended by the writer.
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Another positive move would be the formation of o Depe-
rtnent of Islomio Bduontion. This would greatly facili-
tate the promotion and development of Islamic Educatiom.

In the writer's view most of the short cominza of the
Iglamic Religlious EBduention nre due to inexperience or
inefficiency, Wit not lack of concern. Thus he maintcins
that Mndrepah Commndttees, Muslinm Councils, perents and
other Muslim bodies should lecye the business of

Islomio Educotion in the trusted, copatble and fadthiul
hends of experienced educationists.

Thuo in sumnrieing the recommendstions it must be
noted that Islamic Religious Bducation hos to be evee
lucted in terms of the needs of the child in o chang-
ing world. The child should be instructed through the
nedia of &manic methods. BSpecial clesses for the back—
ward ond hondieapped children should be introduced.

Islamic Relizious teachers must be given a thorough
training before being given the responsibility of toach=-
inss Provisiona should be onde for In-S8ervice Teocher
Training. A Departnent of Islamic Education should be
formed to co-ordinnte, stendardise mnd promote Ielamic
Eduvecation. Finally the Lelomic religious teachers should
be offered attroctive salories 80 ns to ancourage our
youths to take up Islomic tenching as a profession.



6.3 CONCLUSION

In developing Islomic Religious Education my contention
is that the precepts of the Jur'an are of primary import-
ance to tho Muslim child but nevertheless there is much
that 1s universal in its npplication. Therefore the
contritution of the Muslim child muat tronscend its
commmnity and be of help and pervice to the different
rocinl groups of the Republic of South Afriea.

There are problems in reconciling Telamic Religious Edu—
oation with soculnr educntion for exmmple once it was
not possible for Muslim scholars and teachers to go to
the mosgque for the Fridny prayer. By megotiations mﬂ.
sympothetic understnnding on both side a vin media has
bteen found. The uniform of the girls presented cnother
difficulty ~a the Islmmic custéim does mot permit Muslim
girls wearing short dresses and pants. The Depnrtment
of Indion Affairs once agnin displayed absolute
tolerance and respect for Islamic law ond custom

by permitting Muslin girls to wear their traditionnl
long dresses and pants, thus averting mnother crisis

ne frr rs the educhtion of the Muslim girls is concerned
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The writer wishea to explain that to the best of hts kn—-
owledge this is the first time on attempt has teen made
to write a dlesertation on Islamic Religiouvs Tducotlon
in the Durban and surrounding areas.

This 18, by no means, a comprehensive trectment but the
material which hns been compiled can form the basia for
further investigation in different mspects of education.
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