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CHAPTER ONE

HISTORICAL, COMPARATIVE AND

DEMOGRAPHIC BACKGROUND STUDY.
INTRODUCTORY CHAPTER·

1.1 AIM OF INVESTIGATION

The present study on Islamic Religious Education was under­

taken as i 1j~ is believed that Islamie Education also has a

contribution to make to Indian Education. As the disser-

tation only concerns Islamic Religious Education the other

religious education systems are not discussed. This will

also explain why the writer has omitted the other religi­

ous groups viz. f the Christians, Hindus, Jews etc.

The geographical. limitation of this study is Natal and

will be confined more specifically to the Durban and

surrounding areas. It is of significance to note that

the majority of the Muslim population in Natal live in

the areas shown on the map in the next page.
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1" .2 ymAT IS EIDCATION?

Lester Smith wri tes "when thinking about education we

must not forget that it has the growing quality of a

living organism. While it has permanent attributes, it is

constantly changing, adapting itself to new demands and

new circumstances." 1 Thus it is difficult to give a sin-:

gle precise definition of education. Nevertheless educat­

ionists have from time to time come up with various defi­

ni tions of education. The fact that interpretations of

education differ does not imply that we cannot learn much

from them.

We need not, however, look outside our own country for

differences of opinion about the meaning of educatlh.on.

Wide variations of interpretations exist among ourselves,

usually as a result of religious or political convictions

or both.

In the first place, education is often thought of as a

process of "enculturation or socialization of the younger

generation by the older." 2 I could give any number of

examples of such definitions of education from writers

of various sorts, but will quote a few just to convey the

idea involved. "Education is a collective technique which

1. w.o. Lester Smith: Education. Hunt Barnard Printing

Ltd., Aylesbury, 1973, p. 7.

2. J .F. Doyle : ;§.ducational JUdgments, Papers in the

~hilosophy of Education. Published by Routeledge and

Kegan Paul Ltd., London, 1973, p. 19.
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a society employs to instruct its youth in the values and

accomplishments of the civilization within which it

exists." 1 The other definition is by a distinguished

educationist who states "In the very broadest sense,·

education is the process by which the individual acquires

the many physical and social capacities demanded of him

by the group into which he is born and within which he

must function." 2

We have seen.a number of definitions of education. They

have differed in length, in character, and in degree of

defini teness. We may now begin to see that the task of

defining education is extremely difficult. From the defi­

nitions we have seen, it is clear that we would accept

some rather than others. But, reminding ourselves that

all our minds are full of preconceived ideas, it is possi­

ble that it is these and not the merits of the definition

which would determine our choice.

Having understood some western concepts of education, let

us now briefly look at the concept of Islamic Education.

It is a process which results in the growth of·the intell­

ectual, moral, spiritual and aesthetic conditions of the

1. H.I. Marron : A History of Education in Antigmty,

Published by Mentor Books, 1964, p. 13.

2:. J .F. Doyle : Educati<m.al JUd~entsl Papers in the

PhilosoPhY of Education, p. ~9.
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human personality in the direction of the only ideal that

is perfectly good,. beautiful and t:rn.e, namely the ideal

of God. 1 The minimum essential of an Islamic system of

education is that the Islamic concept of God as the

Creator of natural phenomena of the world's of matter,

life and mind, is the central fact and the organizing

principle of the material of its text books in the phy­

sical, the biological, the human and social sciences.

Thus we note that every system of education is based cons­

ciously or unconsciously on some philosophy of life which

permeates through all its branches. To the extent that a

system of education is based on the correct and perfect

ideal it is capable of assuring the natural and perfec~

growth of the human personality and the all-round deve­

lopment of the individual.

1. S .11:". tTaffar : EducaE:..~Il ~n Muslim India. Jayyed Press

B'allimaran, Delhi, 1972, p. 236.



1'-3 EDUCATIONAL SYSTEM_. __ Is _.

"Every nation has its own distinctiV'e educational system,

the emergence of which has many determinants," '1 say

Behr and Macmillan. "Though each national system is uniq~.e

it is nevertheless tied to some representative education­

al pattern. Each pattern has its dominant educational

objective, and specific administrative organization and

institutional st:ro.cture." 2 The educational system is the­

refore subject to the forces, powers, conditions, demands,

prerequisites and circumstances from the natural and

cuItural environment of man which influence it and which

will determine its individual format, design, difficulties

and character.

To illustrate the above we can explain this reality in

the light of some educational systems, viz. the education

system of America, Marxist-Leninism and the Islamic coun­

tries. The general goal of the American Educational System

is Education with a view to social adequacy and efficiency,

the goal of every lesson is determined by the practice of

education itself. Education is designed according to the

problem-solving method, while the curriculum includes

all those activities of the democratic life for which the

school can be responsible. 3 All these aspects of education

1. A.L. Behr & Macmillan : ;Education in South Afric~.

J.L. Van Schaik Ltd., Publishers, Pretoria, 1966, p. 1.

2. I bid, p. 11 •

3. V. Miller: The Public Administration of American
---_. .. .--...... ..... ... <!$-"""- •

School Syst~ms. Printed by the Macmillan Co.,

New York, 1965, p. 25.
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are determined by positivism as the philosophy of life of

American education arising from the ground motive of nat-

ure and freedom.

Conversely, the Marxist-Le~inistic educational goal is

formulated as the "bringing up of the so-called New Sovi­

~t ~!.[an" 1 by an education "which strives to control the

human mind as early as possible, the mind which will act

and think as it· is told'~"2 By incorporating Sovietization

and indoctrination of the child in new Soviet philosophy

and culture the syllabus has become very complex. These

things are closely related to the ground motive of coll­

ectivism which includes matters such as Russian patriot­

ism, atheism, party loyalty, and a hatred' of non-Russian

matters and socialism. Hence the ground motive clearly

colours all Russian education.

A further striking example of the guiding and directive

force of the ground motive is the educational systems of

the Arabian countries. Islam was and is a way of life

through the ages and Shimoniak says that 11 to the Muslims

Islam meant a national way of life, economic orienta­

tion, a scheme of self-determination and legal provi­

sions .concerning the whole of man's life" 3 and hence
,--~------~----.......-----_._-..--.. _-_....,.."..-_.~.----_.-

1'.. W. Shimoniak : Q,ommunist Educationi Its History, Pl]i::

10s0EhY. and Pol~~ Printed by Rand Mcnally & Co.,

Chicago, 1970, p. 60.

2. Ibid, p. 60.

3. Ibid, p. 235.
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educative teaching was always associated with the Mosque. 1

"Because they are so deeply rooted in Islam as a religion

and as a civilization," says Tibawi of Arabian education,

"modern Arab society and modern Arab education cannot be

truly appreciated without some accurate understanding of

the Islamic faith and Islamic civilization." 2 Education

centres on Islam and the Qur~,an.3 Its precepts and rules

of conduct have to be memorised. A good example of Isla­

mic Educational System is that of Saudi Arabia" a vir­

tually complete system run on religious lines under the

control of the Mufti" (priests). 4 Two-thirds of the

school time is used for religion and Arabic and the rest

for arithmetic, history, geography, science, hygiene,

art and physical education.

Thus, we note that every country has its own distinctive

educational system. Furthermore, the educational system

of a country cannot be studied" to some purpose, without

due regard to the people and to the history that has

helped to shape it." 5

------------_.-------------_._---
1. A.L. Tibawi !Fl~;~ Ed~cation.Printed by Headley

¥~ucation in South Africa, p. 1-.
~--_.~

Brothers Ltd., London; 1972, p. 24.

2. I bid, P ~ 19 •

3. Ibid, p. 19.

4. Ibid, p. 180.

5. Behr and Macmillan



9

ISLMITC RELIGIOL~ EDUCATION 1~ DISTINGUISllliD
"~' ..........--._'~~ .---,:00 ,~"........_...,.~ ,.l.. ,-£!~ «~~-"" ' ,"~~__"' .~-~ _"'-«:" ....'-.lr ~""'~"",,",2

FROM SECULAR EDUCATION
~-~-' .--.. ---....---...--.----".-,-.....-_~~ .. ,,-.,

Islamic Religious Education has a divine basis in that

it is based on revelation; 1 The revealed Book ie. the

Qur' an is the immutable source of the fundamental tenets

of Islam, of its principles, ethics and cv~ture. It is

the foundation for Islamic systems of legislation and of

social and economic organization. It is also the basis

of both moral and general education. The system of Isla~

mic Education is based upon the notion that every disci­

pline and the branch of knowledge? which is of benefit

to society a..11.d necessary far it, should be given due att-

ention by the Muslim community.

On :the other hand the secularist in confining his atten-:­

tion to the world here and now, frankly admits the fact,

his continued adjustment is contingent on a precarious

future. However, though he is as anxious as the religi~

ous person for security, he is inclined to seek it, not

in the worship of supernatural powers but in obedience

to natural laws. Instead of bringing up his children_in

a religious atmosphore, he instructs them in scienti­

fic method. "If the secularist has any religion at all,

it is likely that scientific doctrines constitute the

presuppositions of that religion and that scientists

are its high priests. Moreover, democracy, if it is to

give full scope to its emphasis on the common man,

1. S.M. al-Naquib al-Attas :.~_!.ims and 0b j ec1?i'!.e:.s._<?J Z-sl.a­

~~<?..1Ld~at!-2.!!. Printed for Hodder and Stoughton, Kent,
1979.
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1:0

demands a secular religion and morals which rest on the

self-sufficiency of man's own natural powers to direct

his ovm destiny." 1

Although the secularist confines himself to the world

of natural forces yet he believes that the school shou­

ld retain its spiritual values. It has been said "the- -

public schools are performing an infinitely significant

religious work in bringing together children of diverse

racial, national, and creedal backgrounds and, in pro­

moting their assimilation into some sort of social unity.~

they arc laying the basi s on whi ch any ultimate bro ther­

hood of man must re~t.11 2 A point of significance here

is that most secular public or state schools offer no

direct instruction in a particular religion, Inspi te o:f

this exclusion the state school continues to be concer-

ned vvi th the moral education of its charges, whether it

be in a so called Right Living lesson or Youth Prepared-

ness.

Finally in distinguishing Islamic Religious Education

from Secular Education we may safely conclude that t~ere

is truly little in common between these two, particu­

larly with regard to philosophy. One has a divine basis

while the other limits itself to the here and now, to

nature, and to the judgments of human experience ie. to

social and cultural relevance.

---~--------------_.__. -~-------~

1. J.S. B~bacher : !!to.<!~:r:n Phj.JosOl?E-.i~9f_..Rtduc~~.on.

Mcgraw-Hill Book Co., New York, 1962, p. 294.

2. Ibid, p. 295.
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1.5 METHOD OF INVESTIGATION- - -----~.- . . ------~-

In any kind of educational research both the historical

antecedents and the present trends in education must be

known. In this respect the ~ITiter examines briefly the

past and the present trends in Islami'c' Religious Educn.t-

ion.

A critical and an analytic method of historical rese~ch

and writing was applied. Facts were collected, exami­

ned, selected, verified and classified. Every endeavour

was made to interpret these facts in an exposition that

would stand the test of a cri tical and scientific exami­

nation.
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SOURCE MATERIALS AI\TD VVHERB THEY WERE OBTAI1TED
~~~-J. _.~..._.~_,.,..",."..,...-..._,....-,"_~•...__--....,.._-.. __,..",.-.-~ ".....,...,....,r..--.

Both primary and secDndary sources were drawn upon. As

a historical phenomenon Islamic Religious Education in .

South Africa is the subject of a very few primary sour~

ces. A concise overview was obtained from the IISurvey

of Islamic Education in Durban and District 1977-1978."

This report was compiled by a 'Survey Committee' whose

chairman was Dr M. Randeree, a general practitioner in

Durban.

It is unfortunate that our libraries are ill-equipped

in Islamic literature especially literature concerning

Islamic religious education in South Africa.

Most of the material was obtained from the following

sources:

(a) Brochures, magazines- and tlSurvey of Islamic Educat­

ion in Durban and District 1977 - 1978 " published in

the form of a booklet;

(b) Department of Information : publications concerning

the Muslim community, especially 'Fiat Lux'

(c) Provincial, university ~~d city libraries.

(d) Books on loan from the libraries of India and Pakis­

tan.

(e) Books and magazines on loan from the various Islamic

centres and libraries in the Republic of South

Africa.
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Finally bo~h external and internal criticism, vi tal to

scientific-historical research, were applied to all mat-

erial considered to be of relevance to the problem

under investigation. External criticism was applied to

test the authenticity of all pertinent material by estab-

lislung authorship,. date and place of publication~



1.8

This study begins by explaining the crux of the :l.nvesti-

gation in Islamic Religious 3ducation in the :purban and

Surrounding Areas. Immediately follovdng this, the sig-

nificance of Islamic Education is discussed.

The arrival of the TJ.luslims in South Africa, discussed =!:!l

chapter three, forms ru~ important part of the disserta-

tion as it wes lsrgely as a resUlt of the efforts of the

early pioneers that Islamic Religious E&ucation was fir-

mly established here.

Chapter four highlights the development of the institu­

tions of Masjid ill~d Madrasah Schools that offer an integ-

rated system of oducation.

The administration of Islamic Education and the recom~

mendations of the survey form the basis of discussion

in chapter five.

Finally, this study presents a general overview, some

conclusions and educational implications wrrich have

become evident in the course of the investigation.
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.TI{E"--.sl.GNJ.EJCL~lQ.:~L.91•.1'.,J;)JI.9A.T.1ili~ J~lJ~§"~f~

2 • 1 THE DnPORT.ANCE OF ISLAI{IC EDUCATION,______~"__T_-'·_,.....~·I ... .• ~,..~~ ..~_._,,~._--,,~ ~__ .",_ • ....,..- ...,. ,,-~_ ..

Islamic Education is that type of education which trains

pupils in such a manner that in their attitude to life,

their actions, decisions and approach to all kinds of

lmowledge, they are Governed by the spiritual and ethi­

cal values of Islam. Hence it is a type of education

that assures the perfect and natural development of the

human persoTIlity. It achie~es its object by creating

intellectual~ moral, spiri'~l and aesthetic conditions

of education which are consistent vrith the true ideals

Islam attaches immense importffilce to the acquisition

and extension of knOWledge. This is evident from the

fact that the first revelation to Muhammad, begins with

the word, "Read."

"Read1"

In the name

Of thy Lord illLd Cherisher,

Who created

Created man, out of

A (mere) clot

Of congeal€d blood

Read~ And thy Lord

Is most Bountiful,

He Who taught

(The use of) the pen,

. ,
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Taught man that

Which he Jrnew not." 1

God commanded Prophet Muhammnd to read thus laying empha­

sis on reading a"tlc~ writing from the ver::l beginning. Nei­

therprayer nor fasting w~s stressed in the first reve-

lation but the acquisition of lmowle0_ge was em.phasised.

To seek lmowledge, to learn a"rJ.d· to thinl-c is a high ach~

ievement of every Muslim.

God has clearly impressed upon man that he can excel in

this world by acquiring lmowledge. Islmn commands man

to seek learning ~ The Holy Qurvan says llAnd say;

Can you put on equ..al footing those who are learned with

those 'who are not learned ?" 2

The Qur'an questions the status of those who are learn-

cd from those who are ignorant~ Certainly those who

have acquired knowledge are placed on a higher level

than those vd thout Imowledge.

Islmn. attaches special importance to the promotion of

knowledge. Reference to the significance of knowledge

occurs quite frequently in the Qurvo.n ego the word

vIlmv (knowledge) occurs at least 80 times in the Qur~

and its derivatives about 800 times. 3

"

1'. Al Qur 9 an, 96 1-5

2. Ibid, 39 : 9 --

3 ~ M.F. Abd -.Al-Baqi: fl.l-l!13J..§!ll Al=Rl;!t~~. ~.=b_-1\1:f_~

~k.o..1}J,"8:ii.-...fll:f~~~· Beirut, al-Sha'b, 1968, f. 41&.
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Al though MvJmmmad (p. b.u. h.) was the "u.11.lettered" Proph-.

et of Islam yet he had laid special stress on the aoq~ri­

sition of knowledge for he was inspired by the Qvr'an

in the Verse "My I,ord, increase me in lmowledge." 1 One

of his directives was to i: seek knowledge even if· it is

found in China. ll 2 The Prophet encouraged r..tIuslims to

travel in the ptlTsuit of knowledge. Distances and hard-

ships must not be looked upon as obstacles when one is

in quest of knowledge. Knowledge was to be acquired

from all possible sources. These are some of the Prophe-

tic expressions which guided the movement of literacy

and culture in Islam.

Right from the beginning the Muslims had taken these

and other cOlliLtless precepts about knOWledge to the

core of their hearts. They had become parts of Faith.

Acquisi tion and dissemination of knowledge and wisdom

became the part of faith as well as the immortal mission

of Islamic life. It played a vital role in the evolution

of Muslim tho~ght.

The teachinGs of IsI~ are meant for all human beings.

Prophet Mu11.ammad recommended knowlodge as meritorious

in the eyes of the Almighty ~Dd desired all to acquire

it. He emphasized the acquisition. of learning and made

it compulsory for all faithful men as well as women•

......-.. ~"""_~ ._"'~T"""""""'_""__"""""'_""._._"__.__."__~
1; Al Qur'an, 20 : 114

2. F. Karim

p. 341.

Al Rndi th-. *~, Volv.me 1, Ilahore, undated,
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JThe phenomenal rise of Islom J.n the world and particu-

laxly its contribution to the cultural growth and

intellectual development has be~dldered scholars who

have tllicen great pains to discover the underlying

causes of the emergence of Islamic Society wpich soon

eclipsed the Western Civilizations that once had

influence over ,the world.

A glance,at the moral 2illd intellectual forces let loose

by Islam, first in the Arab world and subsequently in

other countries during the time of the Prophet, and

his immediate successors ~dll show that "It was the

emphasis on lmowledge and enquiry laid down by the Ho~y

Qurvan that enabled Muslims to develop a superior cu~­

ture, a distinctive social order and a new way of life,

which strengthened by the fervour of their faith and

convictions, svrept away everything before them." 1

The real factor in the development and spread of Islam­

ic civilization wns that Isl8.tIl ViaS the first to rec'og­

nise -trhat every human has a right to acquire lmowledge

and learn according to his own capacity, taste and lik­

ing. Furthermore, Islam made it obligatory for all men

and women, high or 10Y'1, to o..cquire knowledge and then

impart it to others. This clearly illustrates the impor­

tance attached to Islamic Education.

- re +-e rt .... - ............. -rl' ......- ... __ *

1. M.R. Khan, : H:!:§..t.9..,U:: of lfi-~.sJ-i£L~~€l:.ti0E. Qureishi

Artt,Press, Karacl1i, 1967, p. 13.
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k

s.1.CillllI..QlJ.'LQ1L0!'_ J!I.E.J!Q.S.Q.1JTL..Ip'_IpJ0!l

From the beginning of Islmn. the mosque, inter alia, was

the centre of Nusllm worship. The Muslims congregate in

these mosques to pray five times dQily. It is necessary

that prayers be offered in congregation for VB,riOUS

reasons. In the first place, this gathering of all Mus­

lims living in the same locality five times daily' in 'the

mosque, helps in establishing a healthy relation. In the

daily prayBrs these relations are limited to a narrow

circle ie. usually to members of the same neighbourhood,

but the circle becomes wider in the Friday prayers which

gathers together larger number of Muslim from various

localities and, still ¥dder and larger in the two 'Id'

prayers. 1 This prayer pro~otes a healthy and friendly

relation between the different sections of the Muslim

cOIDmu.."li ty •

Far more important than this, however, is the levelling

of social differences brought about by means of congre~

go.tional prayers. Onco wi tbin the doors of the mosquGs,

every Muslim feels himself in an atmosphere, of eQ.u.ali ty

and love. Fefore their Makcr they all stand shoulder to

shoulder, the kine along with ~is poorest subjcct, the

rich arrayed in gorgeous robes vdth the beggar clad in

rags, the w~ite man vrith the black. Differences of rank,

weal th and colour vanish wi thin the mosque, and quite

_ .......... _ ...... -"'._ .. ~--e_. *. ......
1. 'Ta' Prayers: There arc ~vo 'Id' Pray~rs~ one which

ends the fast of Ramadaan called Id'"'"U1-Fi tr and the

other Id--ul.....·:A.zha performed on the tenth dny of the

month of Dbli'l hajj.



a new atmosphere, ffi~ atmospllero of brotherhood, oqual-

i ty- ffi~c1 love, totally differing from the O11.tsicle VlOr-

Id,· provnils within the IlOSClUG.

Prayer ii.~ Islam cloes not only purifies the heart 3Jld

set one on the path of riGhteousness but it goes a

step fl:~rther ancl brings about love, concord &"1d a true

"lmion of hUI!.lanity. 'rhis last object, it C8J."1 be easily

seen, C8.lillOt be achieve Cl. vii thou-c n reg"luarly il:lStitu.... '

ted fo:n~s of prayor. so thnt nIT men shoulr} ~ather

together in illosques at t:~le stated times aild shm.ud sta-

nd up reverently bO\v clown and plnostrate them.selves

before their great Maker as one.

Tl"le mosClue is not merely a place of worship. lJ~rhe

I.lh.1SliIrl 9 indeed, honours the. :~!.lOSCrCl.e 1 but he does not

hesi'cate to lwe it for any lauctable purpose. 1I 1 This

is a meetin~ place of all leQl~"led men for s~Qdy? wor~

ship lli~d discussion.

The Prophet's Mosque in Madinah callod Masjid nl-Nabi,

VIas the centre of 8.l1 the social, political, judicial

rn~d administrative activities of the 1hlsllias. Teachers

and othe:c learIlec1 B0n v;lere sent from this I'.losque to

preaoh to those tribos V:.rllich accepted Islaa. At the

north end of the Prophet IS rJ.[os<l"l"le called the St;tff8..L"'1.

"inS the llome of the Prophet> s shelterless Corapnnions.

It also served as a residel1tinl semir:~ary of lear.rlint;

"'-••-' ...... - ..... ~ •• to L .... _."-"... _. &. -~ .... _~ -a._~L~" ... _ ........ ~ ..... ".. -. --. -*" _. ~ ••~......_ .......... ~

1. ]:1. A• Hu..nifi ~ Survey of Muslim Institutions and
~ ...• "._.".-*.'L _ -.=>_ 6-.__' ..c- , _ .. 4- .. "' "'. _, ,.& -'..1_.. ~

~~~e,. PrinteCl_ nt the Ashro.f Press y 1Ja11ore 9 1969,

p. 164.
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_'-1""1 C
lJiJ.v Prophet received regv~ar

traininG in the Islamic· sciences of the Qur~ cm o..nd thG

Hadi'th. Cllhe Prophet's mosque was also "v.sed for oonslllt~..

ution on ll1.1JOrtant poli-Gical and militar-y ran:Gters.

There Vlere nine 1ll0sClues at IvJac1inah even at the time of

the Prophet and they served the purpose of schools.The

1Jeoule vr}lO lived in rmd o,00:).t Madinah sent their child.~~
.c .J.:

ren to these illosQlles. '.rhe Prophet, sometimes, person-

ally ~~pervised the schools in the mosq~es. ~~e mosq-

ue thus servecl as a centre of leanling. "Libraries vrere

also kept in part of the mosque ~ld some mosques (eg •

.Al~-Azhar in Cairo) ha(l ve~cy larGe librarie S attached

to "cl'lem. contaird.nG upwarc3.s of 100 000 voll,....mes. 1I 1

Leeping in :unno. the tnle f-l-uJ.ction o.f the Hosque ~ we

find DlO.:.tl;)1 mosques in So-v.th Africa have libraries estab-~

lished a.na maintained by the 1.J:uslim Youth Movement 01"

the local JJlosC].lI.e col111Ili ttees.

In the tii1le of the Holy ProlJhet and his early success-

ors the mosq1.1G ViaS the only centre of all Jdnds of

EftasliI1 activities. Hence all iIIlpOrG8.L'1.t national q1.1.est.

ions l7ere settled here. The Bosque also served as the

cOl,Ulcil-hall of the ~usli8s. J~ short from the earliest

times till today 1 the ;~losque has been serving not only

as a reliG~ous centre of all the l~lSliills but also as a

1. A... H. Siddiqi : LS~t.Ll.~i~E!. .i}1~ .~.§.1~~1)J.~.}I.i~?~.o.l'":L•.. The

JamiY8.t~ul....Ji\alah Publications? Y:araclli, 1967, p. 128.



22

cul-bvl,Tal ceJ:l-Cre. "On a matter of cornmon inter.!lational

~ffairs of MQslims the mos~ues are still reser\-ed for

ventilatinc t~e feelings of the 1~lslims ruld in evol-ving

common policy to Tileet t~e contingency.:1 1 Lectlll"es by

visitine; scholars in Dlosg).les are a regctlar featn.re for

tile. revival of lear.!ling thus eDphasizing the true role

of the uOsCluC in t11e life of a ]/luslin.•

1. Ibid, p. 13 1 •
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CHAPTER TI-IRJ~E

@RIVAL. OF THE U1DS1;]'ilS II~ SOUTH DRI94

301 THE ARRIVAlJ OF THE ],1USLDiS AT THB CAPE
'==--:=.::o;..:;,;;;..;-.:;~.-::.;:=--=~=~==~-.,;. :0.::.:-• .-;;,;;;.;;.__ •. • .•

The fi~c8t bo.tch of ]1uslij1.1s who nrrived o.t the Cape were

the Muslim soldiers c~lleQ Mardyckers, in the army of th$

Dutch East India CompaD~. 1 These Gcldiers were recruited

in Ceylon and VlGre tro.,nsferred'to the CL'1.pe in order to

protect the ne7ily established Dutch ColoTJ..y. They were

allowed to practise their Islamic reliGion in private

only, according to the l~Vl of the Cape Colony issued on

2 August 1657.

,The next batch of' r.,'Tuslims to arrivc at the Cape we:ro8 the

slaves and exiles who were the.' irihnbi t2illts of the far

2astern gl"oup of Islands of Java, I';1alaysia anQ Indonesia.

~ley were intromlced to the Cape by the Dutch ~ast India

company.2 ~~~ong the sIeves and politic~l exiles th~t came

to the Cape, was one noble Shnykh Yusuf, a SUfi prince

who E'..rrived in 1694- a:t1(1 did (:1, ,trereendol1s Gll10unt of pro-

pogation 8mong the Musli~s at the Cape. However, he

po.ssed o..w~y in 1699 and was laid to rest at Fo..ure in the

Cape.

On 25 July 1804 relie,-ious freedom 'N,:;'S {;TOJ1ted and the

Muslims nt the Cape coulct once ag2,in pract'ise their

1. M.S. ,qeen ,:, The MeJdng of Sout? Afric,a. Printeu, by

the Stando.rd Press Ltd., C~pe Tovm, 1967, p. 16.

2. Behr and NIo,cI'lillc..:n : :::;ducz"tion in South Afric,a ,1'. 309.
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religion vdthout restriotions. Islam Vias thus estab­

lished and consolidated in the Uestern Cape. IsJ.am

beca.m.e a nourishing religion after "the emancipation

of slaves· in 1834." 1
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The then Mayor of Durban or Port Natal, Mr G.C. Cats

prompted. by the sugar plantation owners, sought the app­

roval of the Governor, Sir George Grey in 1855 to import

indentured labour from India. 1 Some years were, spent in

negotiating teImS with the Indian Government and the

resuJ.t was "On JuJ.y 21, the Legislative Council of Brit­

iSh India passed Act no. 33rof 1860, clearing the way of

imp0 rtation of Indentu.red Labour into the Colony of

NataJ.. " 2

The 342 Indians who made up the first batch of irmnigrants

from India, came in the ship called the S.S. Truro which

docked in Durban on 16 November 1860, belonged to diffe­

rent religious affiliations'., ReoorC.s show that there

were 101 Gentoos (apparently Hindus); 78 Ma1.abars;

61. Christians; 16 MLl.slims; 1. Rajput and 1. Marathee. 3

A few days later the second group of immigrants arrived

from Calcutta. Other ships followed bringing more ilnmi­

grants to Natal. They were scattered among the sugar cane

farms along the South and. the North 'Coasts of Natal. The

Indian Muslims oonstituted about 7% of the Indian inden­

tured labourers.

1.. E.H. Brook and Webb : f!;hsJ.o.1Z. E.,.:t.l~t..al. University of

Natal Press, Pietenaaritzburg, 1965, p. 81..,

2. S.R. Pather : .9s:A~n...~_..Qfu+1l,d4.t¥1. Cavalier Publi­

cations, Durban, 1962, p. 43.

3. Indian D..'llDigrant Register Vol.t, Durban, 1860.
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The indentured Labourers were followed by MUBl~ traders

who set up trading posts in various parts of the country.

They penetraDed remote areas to serve the needs o~ the

local inhabitants. They converted what to others were

economically impossible ventures into economically paying

propositions for themselves by their capacity for hard

work, thrift and self-denial.

To btrlld a mosque, to set up a Madras8h or school is to

lay the true fm.mdations of a Muslim communi ty. With this

in mind several ~hlslim pioneers established Mosques and

Madrasah to preserve their religion and religious values.

Madraseb classes were started to teach the young to read

and write and one of the pioneers who had done much in

this rega.rd was the late Hadrc.t SU:ri Sahib.

Hadrat SUii sahib settled in the Riverside area of Durban

where he built EL mos~ue e.nd IGlanqah (spiri tu8.1 centre),

both of which are still standing to tbis d.2W. Under his

direction, mosques were built in a number of places

from Cape Tovm to J3asutoland. :In Natal r.!1asjid and Mad­

rasnhs were set up in Springfield, Overport, Westville,

Sherwood, Verulam, Tongaat, Pietermaritzburg, Colenso,

Ladysmith and Newcastle. 1Hadrat SUIi S~ib was endowed

wi th sincere fat th and great organizing ability. He

----------------------.-_..-_._---_._.
1. l1abibiyah Kha,n.kah.a. _1id and Madressa,_75the Anp;i.ve:r­

!!§:.ry,_.§.~venir ~rocAUJ.:~, S&S Printers, Cape Town,

pp. 18 & 19.
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chose his assistants well and sent them out throughout

most of Natal 8nd other parts of Southern Africa. In this

way the simple message of strict adherence to the laws

of Islam was brought to the people. 1 "It was a measure

of the success of SUii Saro.b that the Muslims were to be

mOluded gradually into a relatively homogeneous communi­

ty." 2

It shall ever stand to their credit that although the

first Muslim settlers who came to South Africa were not

highly educated in religious or secular subjects, they

were extremely religious in their outlook and habits.

Their first concern, in any place where they settled in

a group, was to collect money for the establishment of a

Mosque~ With this, they generally established a Madrasa..'"

where their children could receive religious educa~on.

The Masjid-Madrasahs we see today in every town and

village in South Africa is a living testimony to this

fact.

_I .... ,.._

1. Ibid, p. 5.

2. G.R. Smith: A MUslim Saint in South Africa. Wi twater-
.. •• -.~.. ..... ..:e! ~_-.......,.

srand University Press, ~bhannesburg, 1969, p. 9.
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THE DEVELOPWmHT OF THE L""lSTITUTION OF WiADBASAH
.........-~-_..-.- ..........~..-"' ........,-~- - ......-",,,,::,,;~.,.--~--..- .. ...".. ......-~~ .....~

ESTABLISH!\IE1\fT OF I{lADRASAlIS
......... • - «="*" ~ ..... ....._ ....- ""-=---"'L--~"".-""'~-

The l.\lluslims who settled in DL1Xbanand the surrounding dis.....

tricts were conscious of their x~ligion despite their

1l?9k of any signifi~ant education in religious and SeOU­

lar fields. Their primary concern was always to establish

a mosque to which they generally attached a madrasah so

that their ritual. obligations as well as their childre:l.' s

religions education could be fulfilled. Religious scholars

were brought from L"1dia to serve as Imams (those Y"ho lead

the prayer) in the mosques and Ustaads (teachers) in the

madrasahs.

Often there are p1aoes where mosques may not have sepa­

rate madrasah buildings and may have the madrasall in the

mosque itsel:f. The establishment of these mosque-madra­

salls such as the J"una }!lus jid in Durban built in 1876;

sUfi Madrasah in Riverside erected in 1895; ]1adressa Anju....

man Islam in Pine Street, Durba.'l'l established in 1917 are

tO,day living testimonies to the efforts of the early I\'us-

lirn.s.

These mosque....madrasah complex were situated mai..'l'l1y in

areas of predominantly Hu.slim. population such as Rive~'

side, Central Durban, I:!Iayville, Westville. and Overport.

However, "vith the migrations of pop't;tJ.ations especially

after the Group Areas Act, new areas with a.ense popula­

tions came into being.
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With the establishment of'these areas, organisations

were constituted mainJ.y by the local residents and prai­

seworthy efforts in promoting Islamic Education were

underta.:l"13n by them. Their efforts have cuJ.minated in in­

nUJIlerable societies maldng every endeavour to bring I~

lamic Bducation to the al1ildren in the Dttrban and sur-

rounding areas.

In the beginning Elosque and the liIadrasah were in the

same buildinG. With the passage of time the mmber of

pupils attending Madrasah classes ll1creased appreciab­

ly and biGger space was required to accommodate 8.ll the

children. TIns led to the separation of the I\'1osque a.."'l.d

the ~1'3,drasah. A1though the Madrasah may have a. separate

building, it is either attached to or sitLlated near a

mosque.

In certain huge group aJ.~as :for example 011atswor"t."1. and

Phoenix where WJ.ad.rasahs are si1i'v.ated faJ.... fro.m the }:usli2u

homes, the Iffadrasah classes axe nm. in private homes by

ladies. state schools are aJ.so used, ';7ith the pennission

of the Department of Indial'l Affairs, to conduct llladrasah

classes after normal school hours. 1~us it co~lld be seen

that every" effort is made to ensure that the r:':ltlslim chil­

dren receive Isl&uo education.
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NU!'fIBER AND DISTRIBUTION OF MADBASAH AI'm CLASSES
e_ ....-..~~..........." ........ '*. .. .. _.--....-~~~~_ ~.............~............. _.--. ~ .

See Table 1 and 1.1
..........-...-~,..,.... ~~ "'e>.~'''''

The survey of Islamic Education oonductecl in the D'l.l.rban

and surro'UIlding districts revealed that there were two

types oT institutions ie. Ore;a..'1.i.sed Eadrasahs and the

Private Madrasahs. While the Organised Ivladrasahs were

run by constituted bodies and conducted in state schools

and m.oSQues, the Private riIadrasahs were ru..'1. by teachel"'S

m.ai.nly at home.

It was also found that there were approximately 93 mad-

rasahs conducting 250 classes of which two-thirds were

organised madrasahs and one-third private madrasahs.

About 80% of the classes were conducted in organised

madrasahs.

It f\U'ther revealed that there were 36 organisations

controlling the 63 organised madrasahs in Durban and

District. Approximately 65% of the organised madrasahs

were distributed in zone 1 ie. mainly the Chatsvvorth

district. These madrasahs were under ~le control of 15

Organisations. The Sl:trVey also highlighted -Ghat only 9%

of the organised madrasahs were situated in densely popu­

lated areas such as Overport and Durban oentraJ. •

.'., ' 0;. '.~ ..
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The establishment of madrasahs in a particular area was

found to be dependent on several factors. Firstly the

aVailability of teachers who could run the private mad~

resMs. Secondly the existence of organisations vIiith a

motivation to establish the Islamic Education centres

for their children. Thirdly the availability of space

to conduct the madra.sahs.

Table 1, ; 1-TUMBER OF MADRASAHS !.11]) CLASSES 1
~.....e.- ,,""""""" ........ •~................ ... -em'. .. ...aoar---~.".A"

Madrasahs ~ber No. of Yilllder- Primary High
Classes garten School

Private 30 51 9 26 2

Organisation 63 210 13 53 5

Total 93 261 22 79 7

The above table shows a total of 93 Madrasahs (30 pri­

vate and 63 organised) conducting 261 classes (51 pri­

vate and 210 organised). The MadrasMs also cater for

22 Kindergarten classes (9 private and 13 organised);

79 Primary School :Maclrasah classes (26 private and 53

organised) and the last column shows a total of 7 High

School n~rasah classes (2 private and 5 organised) •

........ . . .
1. ~ey_9.t:_Isl.~.c.J!:p.~~.ii.2P_~Dt1£1:?~__¥-j.*'"±?j...t?t.lj._~~

19..71_=-~. Pioneer Printing Works, 1979, p. 9.
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1 tTable 1.1 I DISTRIBUTION OF MADRASAHS ~~~

~ ~" "....;.~ I:.
I. '''- 'i

ZONE AREA. NUMBER PRIVATE ORGANISATION KINDERGARTEN PRIMARY HIGH SCHOOL "~r'~:;
., • .>(

v ~',\~t~
1 CHATSWORTH ~rI'ii/.'

$' I] ~
( ) ~.- ~'l>Unit 1 Havenside 1 1 1 +;ri;'

tt 2 ( B83View ) 2 2 2 :.-.t""i ~~.

" 3 (Westolif'f') 5 1 4 3 2 ,j, A
. ]I, , .~

It 4 (Mobeni Ht) 1 1 1 ~s ~"~
JII '

tt 5 (Crof'tdene) 5 5 1 3 1 r':1 ~
~'~ .t,~

tt 6 (Arena Park) 2 2 2 .~ :
fAl ...

, I

" 7 (Montf'ord) 7 7 1 6 I j
VI I d

"9 (Moorton) 3 3 3 I\) .~, I ~~

" 10 (Woodhurst) 2 1 1 1 ~ ~:

" 11 (Cro88more) 6 6 1 5 ~ ~1

Si1verg1en 1 1 1 ..t \r
Sha11oro88 1 1 1 ; ~

Umh1atuzana 1 1 1 ~~. tl
(i , i"1 ~.l

Marianhill 1 1 1 'r' ,.~;,.

Kharwastan None 1':'~~~~
f? ",

38 2 36 6 30 1 r "I

2 MEREBANK 4 2 2 2 4 1 ;~~~ ~~
/"I 3 ISIPINGO / ~

'Isipingo Beaoh 1 1 1 1 ~1 .

"Rail 1 1 1 ~ ~
Malagaz i 1 1 1 ~

,I-... ~Reunion None ..
- - ~ _....

~,r.; '\ ., ..:L " 1. CdJi." ~.l '.. ~:O<O ,,' ,," _.. ..~"



Table 1.1 I DISTRIBUTION OF MADRASAHS 1 (Continued)

ZONE AREA :NUMBER PRIVATE ORGANISATION KINDERGARTEN PRIMARY BIGB SCHOOL

4 C1airwood 9 8 1 1 9 2

5 furban Central 15 9 6 4 12

6 Sydenham 3 1 2 2 2

Clare Estate 2 2 2 2

7 Overport 6 3 3 5 6

Mayvi11e 2 1 1 2

8 Reservoir Bills 2 1 1 2 1

Westvi11e 2 2 2

9 Par100k 2 1 1 1 2

New1ands 2

Phoenix 1 1 1

Avooa None

Redhi11 1 1 1

Greenwood Park None

Ef'f'ingham None

1. Ibid, p. 10

""""""
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The r:ru:rvey of Islamic Education revealed that the maa.ra,...

S~lS oatered for tllree groups of 'school gOlllg populat­

ion' in the Durban and surrounding districts. These in­

cluded the Kindergarteh, ,Primary school children and the

Hi&~ school pupils.

It was discovered that approY..iI!1a.tely 8~ of organised

and private madrasahs catered for priniary sohool child.-·

ren while between 20% and 3~ of these madrasahs cater­

ed for kindergarten children and only 6% to 7% catered

for high school children. 1

One was inclined to believe that while the vast major­

ity of madrasahs catered for primary school children,

the preschool and the high school pupils did not seem to

have the same facilities offered to them. "One cannot

be conclusive on this issue because the ratio of these

groups of 'school going population' 'in the areas has not

been established." 2

1.. Ibid, p. 12.

2. Ibid, p. 12.
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4.4 STATE AIDRD nIDIAN SCHOOLS..... ... -~ -- ". .. _~...-

In the early years Muslim eduoation was chiefly devoted

to religious eduoation. It was a time when little thou­

ght was given to the changes occurring in the world at

large. Indeed it was not until late in the 1930's that

the 111uslims as a community became aware of the vital

importance of secular eduoation if Muslim. children were

. to t~ce their place in the new tecl~ological world. Slow­

ly it came to be recognised that if the :Muslim community

was to hold its own and not to decline, careIlll atten~

ion would have to be paid to education. Schools would

have to be built in which the children c01.lld be train...

ed and equipped to take their proper place by the side

of others, in trades and other occupations.

At the beginning Dr A~lrr. Moolla 1 and others were anx­

ious to combine the religious and secular education in

the government schools. In this way they hoped to give

the Muslim children the Islamic Education and at the

same time the secular eduoation, to enable them to take

their proper place in the larger community of which they

would be a. part on leaving the school. However, there

were many obstacles in the way, some of which are dis­

cussed here.

_._ ......e,""'_....•..... .._d_~ ..__F-=-- • ..... ._

1. Dr A.M. Moolla (died to JUly 1980) was the chainnan

of the Orient Islamic Eduoational Il'lsti tute and

grantee of various schools.
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The first was ·Ghat prior to 1942, to change a r.a.adrasah

into a Government Aided Religious School where secular

education was given under the Provincial School curTicu­

1um, was easy. All tllat was required was to ~sk the

Provinci8J. :lI:duc2tion Department permission and it was

never refused.· Bu_t in 1942 a new law came into effect

and it was no longer easy to change a Madrasah into Cl.

Government Aicled Religious School. Dr A.:M. 110010. and

his COiTh;ll ttee tried to persuade the Natal Provincial

2.uthori ties to alter their new lo..w and to grant 1~us1ims

D. special privilege of establishing Government Aided

Religious Schools where secular education was given.

These negotiations conducted by Dr Moolla and his

committee bego~ in 1944 and took a long time.

A number of meetings were held with the Director of

Education, al1d even "vi th the Nat81 Provincial Executive

to rescind the law. Fortunately, there were men in the

Department, the Director of Education, 1/.{r R.A. BwJ;:s and

Thtr J.E. Devlin, who Ul1derstood the good intentions of

Dr A.1Yi. J:!.[oolla OJ.1e:. his committee n.nd helpecl them.

Dr A.Id. ].[00110. in the "21st Anniversary Brochure" of

Ahmedia School pays tribute to various people for their

enco~lr~geillent ro1d understanding in having a Government

Aided Religious Schools established. He also th8.J.1ked

]!1r G.H. Calpin, once editor of the Natal V,;i tness, who

in these negotiations diet valiant work for them, as::1is·...

ting them in interviews ancl correspondence. He thanked

them most sincerely for the fine.J. fulfilment of their
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hopes, the permission to have a Muslim controlled school

vd th cm integrated religious 8Jld secular currioulum.

There were other obstacles with which Dr Moolla and his

committee members h~d to contend, same they found within

the r~l'l~lim community itself. The Lockhat Chart table

Trusts, 1 set up by the Lockhat fnmily ha~ made generous

donations to Dr r~oolla and his conuni ttee, on certnin

qondi tions. One of the binding conditions of the Trv..s­

tees was that the school erected Vld th their money should

include religions teaching. The obstacle was that the

Provincial Authorities had wi thdrmvn the permission to

establish GoverlErrent Aided Schools in which religion

could be taught at the side of secular subjects. As

already explained i t V1O.8 only by hard work cmd much

persuasion that Dr Moolla eventv.ally persuaded the

Provincial Authorities to grant the privileGe tha.t had

1)een \vi thdravrn. There was too, st-rong opposi -'cion from

certDin section of the Nuslim communi toy to the whole

idea of changing the education from the old Madras8l1

system.

Furtherm.ore, Dr A.m. Moolla and his cormni ttee 118.cl to

face the strong opposition of the Natal Indicm Tea.chers'

Society wInch made representations to the Provincial

Authori ties, L'laintaining that the idea of an integrated

system of education as, envisa~ed by TIT Moolla and his

-..------ _...___,410_._..,.__~ , * _ _~-"" + ~~ __~

1. The Lockhat Charities Trust was founded by the

Lockhat Fo.mily after the death of Hajee A.M. Lockhnt

who was a prominent businessmcm in Durban.
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cor.ami ttee would divide the community on religious lines,

"that the ?on1mittGe t s appointment of llfu.slim -teachers was

contr:J.r"J to regulations rega.rding promotion to :Princip~s,

Vice Principals and teachers and that the schools' sec­

ular teaching standn.rds would be lowered." 1 However,

subsequent events proved that the complaints of the

Natal Indian Teachers' Society were groundles.s. Instead

of being torn asunder and proving a dismal fai~t1re

records so fox h2.ve shovm that schools offering cm

integrated system of education ie. Islamic and secv~nr

education, have grown from strength to strength by

TIk~ntaining an excellent record.

Now let us briefly examine the history of the State

Aided Indian Schools offering both Islamic and secular

education.

1. Ahm,e.d;i...a. 21 sj?.NmiYS.FP..§;!X. J2.J:o'£p':L1r~, Premier Press,

Durban, 1968, p.6.
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4.• 4-.1

There was a crying need for an efficient Muslim organi­

sation in Clairwood to look after the religious and

non-religious interests and needs of the Muslim com­

munity. At a h:Ls1ioric meeting held at the Rani Theatre,

Clairwood on sunday 25 April 1;943 an organisation was

fonned called "The South Coast and District r-..fu.slim Asse-

ciation." The ob~cts of the Association were religious,

social and educational v.pliftment of the Muslim com­

munity in Clairwood. Religious education in Clairwood

at tr~s time was in an unsatisfactory state due to the

lack of funds and organisation. The Association, there­

fore, took up.on itself to overhaul and improve the

whole educational system.

In 1945 the South Coast Madressa Trust was fonned. At

this time accommoda.tion in Indian Schools had reached

a sa.turation point because of a. shortage of government

schools. Dr A.M. Moolla suggested the building of a

school which could be used for both secular and reli­

gious education. Mr A.C. Mansoor 1 readily donated a

large piece of land in exchange for a SIik'1J.ler one own­

ed by the Trust. Immediately after the transfer of this

land the project of building a school for religious and

secular education got under way. The building was

-_........._~----_._._.-_._.-----_.. - ...... -_ ......... -er ....~__ • "~A

1. Mr Ahmed Cassim Mansoor now deceased, was a so.les-

man.
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completed in June 1947 and thus came into existence the

South Coast Madressa State Aided Indi8n Islru:nic Religious

School.

4. 4.2 !ffl!rE:J2..lA STf,.Tj: AIJ1&D..INAIML.SCIiQ..Ql:.

The birth of the idea to establish the Ahmedia School

was linked up with the first step in the modernisation

of Muslim Primary and Secondary Education, the first

foundation of an improved system which today has extended

to several schools. The Ahnedio. School is due entirely

to the charity, the munificence and the goodness of the

lQ-te Hajee Ahmed Mohruned Lockhat1 family. To theID. the

]fl:uslim Community owe the school.

From the very start a share of the Lockhat Family's

prosperity had been allocated for charitable, religious

and educational purposes. A Trust, the Hnjee Ahmed

Mohamed Lockhat Wnkuff was established on 22 April 1933,

by the founder Hajee Abmed Mohamed JJockhat on 21

December 1942. Today the Trust gives away annually a

very l2.:rCe amount towards the fulfilBent of religious,

educational and sociaJ. needs of the cmiJI!1u.ni ty. The

Ahmedia State Aided Indian School established in July

1947 and the Ahmedia JL[osque and Madrasah built on

31 December 1942 and located in Mayville are clear proofs

---_...-_._--------------------_...-_---.-_-~

1. Hajee AILffied Mohamed Lockhat now deceased, was a

wealthy prominent businessman.
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of the sincere efforts of the Lockhat Trusts.

The school was built at a time when there was an acute

shortage of 'schools for Indian children. The vast

majori ty of pupils at this school are from Muslim homes

simated in the Mayville district. The School provides

an integrated system. of teaching both secular and Islamic

Religious Education vd thin the fr2m.ework of the school

time-table.

The flJnnedia State Aided Indian School was opened in

July 1947 by WU' J .E. Develin, a sGnior official of the

Natal Education Department. Mr M.S. Ismail was appoin-

ted its first principal.

4.4.3 AN.T'LJl'!IAN ISItPJI![ STATE AIDT!:D SCHOOL·e· __ • ........... ~*-'~_...... __........... 0:::0 ~

The Madressa Anjuman Islam Trnst1 unanimo'l1.Bly agreed in

1951 to erect a centrally located school in Durban

which wou~d teach both Islamic Religious Education and
"

Secu18x Educalion.The Tr1lstdecided to build a new

school on the pattern of the South C02~st Madressa State

Aided Indim1. School in Leopold Street, Dl1rban.

The School was officia~ly opened by ~rr C.M. Booysen,

then Director of Indian Education, on 8th August 1953.

1. The Madressa Anjuman Islam Trust was established

in 1917 to cater for Isl~lriC Religious Educational

needs of the Muslim Col!lT1lUl1i ty.
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4.4.4 ORrANT ISIJ..Ml.G.1QJlli..M1P PR1¥JARY SCI100l£

As a result of the efforts of some of the Muslim leaders
. 1

like JiIr A.I. Kajee an educational body co.lled the Orient

Islpmi.c Edtlcationnl Insti -tute was established with the

task of erecting.a school for the purpose of Islamic

Religious Education as well as Secular Education.

Land for the proposed school was Pl:rchased near the

Botanic Garden and later on the Bluff' near Durba.11..

These lands could not be used to erect. a school because

of the storm of protests raised by the whites living in

these areas•. Finally ~fter years of negotiations, the

Durban City Council offered a new site at the Curries

Fountain Sports Field in 1955.

Construction of the new school begvn ~~ediately.

The Orient Islamic High and Primary Schools were

opened by the then Administrator of Natal, M.r A.E.

Trolip in January 1959.

THE JUl~A MUSJID TRUST GOVTIRJl][f~ AIDED INDIAi'f• • .' _. .«~.. • ne ... • • -. __.....-......-. .. -' rt

GIRLS t SCHO..QJt <W"d MAJ)RASi41)

In the early stae;es the Juma Madrasah was operated solely

as a religious school, and it was not until 1932 that it

was turned into 0. private' ·school for (girls only, giving

....._------------._--.-_--_._.._.. _._------_..~

1. I~ A.I. Kajee now deceased, was a prominent Muslim

businessillD.l.'"l and a leader of the Muslifls.

'-
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education in e11.(;lish, as ',rell as religious edunation,

for ~n1ich lady teachers were engaged.

For several years the Jura.a Musjid Trustees felt the

need for a Government Aided School and in 1955 commenced

the 1Juildin;g of a new girls' Mndrasah and School. It

was decided also that the new school should be bhsed on

the cmTiculv.m of the Natal Provincial Education Depart-

ment, with provision for religious teaching after the

ordinary school hours. The Juma 1'!1usjicl Trust q.overn­

ment Aided Indian Girls' School was officially ope~ed

by the then Administrator of Natal, :rilL' D.G. Shepstone

on the 9th March, 1957.

MERITS A!lill DENr~RITS OF THE INTEGPJiTlID SYSTTJii: OF....... "'--- ~.--- ......._. -...,....... .~.".....~...-..----..,.-.-..~....--. ...............

].DUCA.TJ..9.N (S~~ar 8Ati-llll~.i11i~~_9Y~-1l.4..~~_91!)

The State Aided Schools offering the integrated systes

of education enjoy a unique position in that. they are

the few schools where secluar and Islamic Religious

Education is impo.rted in an integrated time~.. table during

the nOTJ112.l school day. This arrangeillent does awa-:r with
I

the extra call upon the chil<lren to attend a second

school late in the afternoon for their religious

education.

A further advantage in the integrated time-table system
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is that the whole class remains intact and present for

religious education.

A demerit of the integrated time-table system is tha,t

the time allocated for Isl~c Religious lessons is

limi ted. Another demerit of this system is that the

religious teacher has to cope with large number of pv~ils

in all stages of progress. Furthermore, the dynamic

method of education employed in the secular lessons

compared_ Yd th the Uninteresting Dlethod employed by the

religious teachers tends to frustrate and bore the child.
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CHAPTER FIVE·
~-.........-.-........~

ISLAMIC RELIGIOUS EDUCATION IN DURBAN AND TIre
~.~ •• -. .....,.... .,. • •.•=-.. ..... . ... ... . .........e-... ... •

~~m.IJT.G- ~.

5. 1 THE TEACHING STAFF A!'ID THE PUPIlS....... ..~ • ~........~-"*-... ~~-~~

5.1.1 J:..W.11§._: .TEft.fd~S I1AtJ;.Q~,,~~•.!AB~1t_~)

The survey conducted in the Durban and the surr01.mding

areas revealed that thero are 194 teachers a8ployed in

or~Jised madrascills to teach 8 756 pupils (the ratio

of teacher to pupil- 1:49). On the other hand there

were 33 te~chers teaching 856 pupils in privat8

mndrasahs (the ratio of teacher to pupil was 1:26).

Thus the total madrasah.going population was found to

be 9 612 who were bein:~ taught by 227 teachers.'

Organised. madrasnhs were cenernlly overcrov7ded due to

the greater n.ttendnnce in theE. As the teo.cher : pupil

ratio WM very high it was not cond:it:c..1ve to optinUill

ten.ching standards. A significant point .waG that the

facilities in the private mndrasahs intended to support

a more individualized teachin3 progro.r£JDe and vms there­

fore beneficial to the pupils. 1

1• §..U£Y.'?X...9..fJ.s.l£'li..2-KdJJ.ca.tj.o!1*.i.ll.1?;fr"~~¥_cl.J£:..[.tuP~

~~7~_~~7.~, p. 14.
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In both the organised and private madrasahs the ratio

of male to female pupils was equal. It was also found

that there were twice as n~~ female teachers as male

teachers involved in Islamic Ed.ucation in both types

of· madrasahs.
\

Table 2 : PUP!LS 1..~...,' ................~....,.,...,...........~.

Type of Irladrasah. Hale Female Total

Private 424 432 856

Organisations 4451 4305 8756

800o-~

6000 - ....
No. of
Pt1.pils

4000 -I-

4451 "305
~

M F

2000· -~

1. I1Jid, 1). 15.

2. Ibid, p. 15.

ORG.,f·,l';ISED MADJJASJlJ-rs
TOT1J, Ho. 8756
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Table 2.2 : PUPILS....~.....,.. - -,.. ....-.

800

600
No. OF

432
PUPILS

400

M ]'

200

PRIVATE MADRASAHS

TOTAL No. 856

There was no prinoipal or supervisor attached to any

private roadrasah. OnJ.y 5% of organised mad.ra.sahs had.

principa1.s and 60?' of organised madrasahs had super­

visors attached to the instittitions. This meant that

24 sv.pervisors were employed to co-ordinate and stand­

ardise the education pro~e in 43 institutions sit-

uated over a ver-J large area. The stl,rvey points out

·:thAt 1."1 some cases the supervisor was also a teacher

1. Ibid , p. 15.
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in the institl'l.tion. Some of the quaJ; ficationa 1 of

the s1.1pervisors were : ...

a) Aalim ... 3

b) Hafizu.l Qur' an - 3

c) Certificate from DaruJ. Uloom(Deoband, India).- 1

d) J3.A. (Icara.chi University, PaJdstan) ... 1

T".ae other Sllpervisors had. lengthy experience in teach­

ing of Islamic Education in the area - ra..11.ging up to

35 years. The salaries of Sllpcrvisors varied from R65

to R275 d.epending on their duties, qualifications and

experienoe.

~e!e__ £.)~. !?J!l~P. ~.SlJ}?.P.~~9lLShY~~9.IR~§. 2

TYPE OF MADRASAI-IS PRINOll'ALS SUPERVISORS TOTAL

PRIVATE 0 0 0

ORGAtTISATIOns 3 43 46

IV'lALE FEMALE TOTAL

SUPllliVISORS 22 2 24
.

1. Ibid, p. 22.

2. Ibid, p. 22.
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5'.1 .3 : ~~J.§E1]l_TA13~*_?_•..iL,

a ) PRIVATE MADRASAH
at ~ ......

33 teachers were involved in the running of private

:mad.rasahs. Over 8010 of these were femaJ..e between 30

and 50 years of age.

With the exception of 2 being,HafezuJ. Qur'an, the rest

had no qualifications in the religious field. 60% had

no seouJ.ar education whatsoever. OVer 6010' had more

than 10 years of teaohing Islamic Eduoation.

b) ORGANISED ]/T.A.DRASAHS
~~ __~~~ ~"'_a.:""'-'

183 teachers were employed in organised madrasahs. OVer

two-thirds of these were fem.aJ.es. 23% of teachers were

betvreen 21 - 30 years of age; 36% between 31 - 40

years old and 2010 be-t;v'leen 41 - 50 years old. 1

Only 14% had any religious qu.alifications 2:_

i) Aalim - 7

ii) HafezuJ. Qur' an -"9

iii) Arabic 1 - Unisa- 5

iV) Arabic 11 - Unisa - 2

v) Religious teaching Diploma - 1

vi) Certificate from Karachi University, Pakistan-1

According to the StU"Ve}I 50% had no seaular education

while only 20% of the rest had high school education.

The Survey also points out that over 50% were paid

between R25 and R50 per month and 78% were paid less

t. Ibid, 11. 23.

2. Ibid, p. 23.
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than Rl00 per month. The latter comprised those vdth­

out qualifications and those who v/ere employed in Isl~

mic Education on a part time basis onJ.y. The saJ.arieo

of other fuJ.J. time teachers ranged from Ri01 to 'aver

R200 per month. 1

The survey also found that the 183 te~chers employed .

in organised madrasahs were paid a monthly salary bill

amounting to R13 616,00 per month. 2

1
1

TYPE OF MADRASAH I MALE FW.iALE TOTALI

i

PRIVll1E I 8 25 33- !

I
_.-

ORGA.'1\fISATION 52 I 131 183
i

!

1. Ibid, p. 23.

2. Ibid, p. 23.

3. Ibid, p. 23.
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200
NO. OF
TEACI-OOlS

150

t00

50

52

FEMALE

The above bar sTaph shows that there were 33 teachers

involved in the running of private mad:rosahs, this com­

prised of 8 male and 25 femaJ.e teachers. "The graph

aJ.so illustra:tes that there i'vere 183 teachers employed

in organised madrasahs com.prised. of 52 maJ.e and 131.

female teachers.

1.. Ibid, p. 24.
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2--.S :..~S• .A1ID.I#'LG.YAGPl .~JIQll~._

2.:.?.1 .~~ft_(§E.Jt~S l_~~~)-!.1l

Over 60% of organised and 90% of private madrasahs used

their own syllabus based solely on oche knowledge of the

teachers who in the vast majority of cases had no fom­

al qualifications and had gained their education from

parents and madrasah institutions during their yout~.

In most cases their syllabus involved the teaching of :-

a) Qur'an Reading and memorising.

b) Urdu· : Reading and writing•.

c) Articles of Fmth : Oneness of God, Belief in the

lmgels ~ Belief in the Revealed Books, Prophethood and

life after Death.

d) Pillars of Islam: Salaat (Prayer), Fasting, Zakaat

(Chartty) and lIaj (Pilgrimage).

e) Life of Prophet Muha.mm.ad. and the prophets who pre­

ceded him.-

f) Lives of the four pious Caliphs (first four success­

ors of Prophet Muhammad).

27% of the organised madrasahs have introduced the syl­

labus of the Jamiatul Ulema Syllabus Committee of Natal.

fhe ~urvey committee commented that this was a·sign of

significant progress because in a short period of two

years the syllabus coramittee of the Jamiatul tnema has
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managed to involve one quarter of organised madrasah

to use standardised syllabus and has introduced uni­

form examinations under their supervision.

TYPE OF OWN JAMIATUL NEW SYLLAIDS OTHERS
MADRASAH ULEMA COMMITTEE

PRIVATE 28 1 0 1.. Saberyah

fJRGANI.....;. ,
I I

SATIONS; 39 8 9 1. Maternal
I

I 2. Own &

I JamiatI
3. Dv-m. &

Orient

i.

1. Ibid, p. 1.8.
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!mP.Q : 75% of organised ma.d.ra.sah and all private madra­

sOOs taught Urdu reading and writing.

&-WI..Q : Arabic as a language was not taught in any

institution surveyed.

i I
TYPE OF MADBASAH URDU ARABIC URDU/Arabic

PRIVATE 30 0 0

ORGANISATION 45 0 3

The above tablG shows that there were 30 private and

45 organised madrasahs that taught Urdu. None, how­

ever, taught Arabic as a language. There were three

organised madrasahs that taught Urdu/Arabic combin~

tion to a limited extent.

_II ...-~_ e..... .........._._....... ._.._-..~~

1. Ibid, p. 20.
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English as a medium. of instruction is employed in 25%

of private and 75% of organised madrasahs. The rest

use Urdu as a medium. of teaching. The choice of the

medium of instruction depended largely on :-

a) the type of syllabus being used, and

b) the qualification of the teacher•

.fable J ...2. : MEDI'£Jft~ 0" ,INSTRUpTIOIL.1
~

TYPE OF MADBASAH ENGLISH URDU ENG/mIDU GUJERATI

PRIVATE to 13 6 1

ORGANISATIONS 45 9 9 0

GUJERATI

5

3

2

1.

6

No. of

Madrasahs

..E22 PRIVATE

P ORGAllISATION

• _ ..... b b •• . .
1. Ibid, p. 1.9.

2. nid, p. 19.
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5.3.1

The "Teaching Hours" in m.c:.drascl'l3 was found to be based

on tl1ree cystc:L;lS, viz. :-

(i) The integrated time t~ble system,

(ii) The afternoon class system, and

. (iii) The f1D.l time Iiludrasah system..

T:us applies to 5 schools only, viz. :-

The Sou-1:;h Coast ~o1adressa.

The Orient Is18mj C Hi~"':l School,

The Orient Islamic Prinui'y School,

(n)

(b)

( c)

( 0.)

( e)

The MO.drasah Anjum8.n Isl2ID,

The above schools are probably the only insti~~tions

of this kincl in the Republic, where both secular and

religious education is impc..rted to the pupils within

the doily school time-table. This system. is based on

thE) secular educntion pattern Whereby subject teachers

change from one period to Gnother, thereby serving c

greater llumber of pupils very economico.lly. Although

the alloted time for religious subjects is li~ited,

this system plays 0.. vi tal P8.rt in providing Islamic

Education -to our cbildren.
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TIIE AFT:2:RHOON Cltfi.SS SYSTE1Vi:
&..:'~~M." ....-..'...._....~._+.. ... .••-. ..~........

Here the ~lpi18 regroup after secu~ar school for a

periocl of about two hOUIS (usually i'rom 3p.m. to 5pn).

Promotion of pupils can. l1e controlled by examinations

in this systei", but it req1.ures teachers to be employed,

f or OTl~y 8. few hours doily, thereby illD.king i t an expen-

sive system. There is also n tendency for greater absen-

-'eeeism without parental lmo'wledge froli1 these classes.

It operates from morning till lnte afternoon with :-

(a) Kindergartcr children atten&ing the morning session,

and

(b) Prinary and Hig..h School pl1.pils attending after

secu~ar school hOllrS.

The teacher has to work for long hours and has to con-

tend \vi th overcrowded class in this set up - 80% of

organised madrnsah ~nd olmost all private mndrasaho

provided Islo.mic edl:.cation on 8..."1 'nfter school hour'

basis. Only five o~gar.'"ised :nadrasahs were operating

in the morning o..nd \vhole day teachi:ngwas only available

in less thon 10 institutions.

Tho renson for such a usage of hours in the teaching of

Islamic Education were :-
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(i) Teachers being employed dL~ng the day in the large

insti tutions, viz. Orient, AJ."1jumOJJ., J1..::L1<.1 Musjid,

Sabeery811, Ab..medi 0. , South Coast ~1adressa.

(ii)· Fem.al.e teachers beinG available to teach only

a.fter their house duties were co:npleted. -.

(iii) Premises for Islarrcic Education in GO~v8J:0illent

Schools being 1.m.2.vai18.ble during scJJ.ool h011XS.

Accoro.ing to the SUJ.."Vey conducted in DuriJo....1'1 ffild district

there seellled ·to be f!, sigLd.:ficantlack in facilities

being available for r~nnine kindorgarten schools dl~ng

the morning hours in mW--JT areas. 1

5.3. 5 ~~;-..PHING .:Q."QR.PiG.. llCJf.o.o.L. JI9J;I12ALS~i§E"'L4T..ew3.3)

Over 70f', 8.l'ld 9Oj~ of pri-vo.te 8..."'Ild orgrmised I'mdrasahs

respect!vely were clo.:eed during the school holidays.

The sl...TI"Vey highlights this as nn. vnexpectec1 findin~,; in

view of the present iiTenc~ in secular edncation to pro­

mote intensive teaching prOgI'<:u:m:l0S d1:'.l"ing long school

vaontions.

1. Ibid, p. 17.
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. TYPE OF HOURS or ~EACJ.nHG HOLIDAYS

WiADRASAH A.M. P .M.IA.N. & P.M. CLOSJill OPEN

!
.-

PEr/ATE 0 29 1 21 9·---_...

ORGAHISATI ons 5 50 8 i 58 5
• I ~

..-..t:~

The above table a~ows that there are onJ.y 5 ore,"a!lised

madrasah.s oondacting religi.ous classes in the 1l10nling

period. There are also twenty-nine private a'Yld 50

ore;an..tsed madrasahs conducting religious classes in

the afternoon. T11.e table further ill'.lstrates that

there is 1 private and 8 organised rua.d.rasah classes

being conducted iri both sessions ie. mOr.t1ing a"1.d after­

noon. However, it is interesting to note that while

21 private and 58 orGanised madrasalls were closed

during the school holidays only 9 private 8..."1.d 5 orG8.-"l1i­

sed madrasahs were open in the same period.

1.. Ibid, p. 17.
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.Q.lW~ER f31!
RE.90l'1MEND1;..T..I91TS.... ..Q.E}~_ 9Y~.l]!!'-NJ]J C01LQES..1.9J~S~

6.1 REC01@!~]>iJ)AJIONS

The writer contends that education shou~d aim at the

bnlanced growth of the total personality of man through

the training of mDn' s spirit, intellect, rational self,

- feelings and bodily senses. The trainin.g impoxted to a

Muslim must be such that fro. th is infused into the whole

of his personality anti creates in him an eLll.otiono.l

attacl~ent to Islam and enables him to follow the Qur'an

and the SUI1.nah.

In the Isl8IDi c Religious :8ducation8J. System the person

most involved, the child, is not considered. It must

be emphasized that Islamic Education has to be evaluated

in terms of the need.s of the child in 2. changing world.

The subjedt matter and the language used vvill have to

be that which the child -rdll comprehend. A pleasa...'!1.t

home atlnosphere must be created in the r.n:adrasah a.nct

Islamic Schools.

The child should be instructed through the media of

dynamic methods which are both interesting 8..nd stinro.­

le-tinge For the ilrfants it is suggested that the play­

wt1Q method be employed. Use flash cards, the phonic

method of word. recognition and a rending and writing
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prograrmne similar to the tfBre£1..k....through To Li teracy"

method used in secular schools. Ch2~ts, models,. .

pictures, books 8...'!1d audiowvisual aids like the Overhe2"d

Projector, tape recorder, slide projector, and a language

laboratory may be used.

Specio.l classes for bacl(vvard children and handic8,ppcd

children should be introduced. Specially trained teach­

ers vd th special equipment should cater for the needs

of such children.

Owing to the chronic shortage of teachers virtually a"Y1Y-

one conversant 'Vili th Arabic Md Urdu has a chDnce of

being engaged as a Muslim religions teacher. Select""ion

of female staff is an even bigger problem. as :C'10St of

them he.ve little lmowledge of Islamic Religious Education.

They have to be trained making s't,u table provisions for

their education before being given the responsibility

of teaching.

The teacher is the most important cog in the wheel of

e..TIy educational instittltion. His education, ch2~acter

and personality are of extreme importance in the deter­

mination of his ability, because on that depends the

m01)~dinb of the religious life Dnd character of the

child placed under his cc:.re. Very little is. done by the

..
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communi ty to improve the quali t'lJ of teaching perso!l.1lGl

in religious schools. The few South Africans who go for

hieher education in the Islamic religious field return

wi th certificates of Aalim, but not with any specialized

knowledge of teaching infants, primary or high school

children.

There should be a Training Institute for both male and.

female teachers. There should also be provision for In­

Service Teacher Training. Text books on the subjedt

mP,tter should be easily available to both students a~d

teachers.

The commu..l'li ty leaders &"'1.d organisers who are involved

in supervising Islamic Religious Education should get

together and form a committee to supervise exclusively

Islamic Education. This committee Bay appoint a Dep&Tt­

ment of Islamic Education to co-ordinate, standardise

. and promote Is18.mic Religious Education. It should en­

deavour among 0 ther things to unify under i ts \'rings

membership of all existing organisations and individuals

involved in Islamic Education a.."'1.d promote mutual trust

and understanding among its members. It sho1}~d be en­

tru.sted wi. th the task of planning a sui table syllabus

which could be revised periodically in the light of

experience gained in its practical application and
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implementation by trained teachers. The syllabus should

take into account the need for preservation of ethnic

languages and cultures. Vlbile instruction may be

through an official language, Urdu etc. may be offered

whenever needed. The education must ensure that a cons­

ciousness for lrilam is evoked so that the child CD....'tl

more positively assert his religious identity. A con­

ference of Madrasill1 teachers should be held once or

twice a year so that practical difficulties of staff and

pupils can be thrashed out.

It is futile to expect sui table young men and woman to

be attracted to the vocation of teaching Islamic Religion

When salaries offered are solam~ntably low. The pro­

posed Department of Islamic Education .shou1c]. study the

Sal8..ry structure of all religious teachers with n'view

to basillg the salaries on a more attractive scale so as

to encourage our youth to tillre up Islamic teaching as a

C8.reer and improvine the sDJ.aries of teachers serving

presently in our madr:?.,.sahs.
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Thus we note thc,t one hundred and twenty years in the

life of the Muslim community is a long period, El. time of

growth, and che..nge and progress. From very humble begin­

nings in 1860 the Muslim community has made phenomenal

strides in status and stature and today Islomic Educat­

ion is firmly established largely through the dedication

and foresight of the earlY. pioneers. The tremendous fin­

ancial sacrifices made by our forefathers from their

meagre e8.rnings 9 for the benefit of their children,

indicate their spirit of sacrifice and service to human­

i ty'which our youth vrould emulate for the good of the

Muslim community.

We acknowledge OtU' debt of gratitude to Hadcrat Sufi Snh-

i b, the various orgc..nisations including the Anjuman Islmn

Madrasah Trust wbich had played a prominent role in

finnly establishing Tslmn; c Education on a sound footing.

Their contribution to the Muslim community will be

cherished by the future generations.

It is encouraging to note that efforts are being made tm
1build a Darul-Uloom in ChatsW"orth. This is undoubtedly

a step in the right direction. It is hoped that the Darul-

Uloom in conjunction with other organising bodies would

assist in handling all aspects of Islamic Education. . - .

...-.._-----_....._------..._-----_.-__.-._~,---
1. This information was released at a meeting held in

Chatsworth, Unit 6, attended by the writer.
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Another positive move wouJ.d be the formation of a Depa~

rtment of Islamic Education. This wouJ.d. greatly facili­

tate the promotion and develo'PtTlent of Islamic Eduoation.

In the wri tar's view most of the short cornings of the

Islau.Jic Religious Education are due to inexperience or

inefficiency, but not lack of concern. Thus he mainteins

that Madrasah Committees, Muslin Councils, parents and

other I,'Iuslim. bodies should leave the business of

IslalIJic Education in the tru,gted, capable and fai thfu~

hands of experienced educationists.

Thus in su.mm.arising the reconpnendations it must be

noted that Islamic Religious Education hQ.s to be eva­

luated in terms of the needs of the child. in a chang­

ing world. The child shm.:ud be instructed through the

media of dynamic methods. Special classes for the back­

ward and handicapped children should be introduced.

Islamic Religious teachers must be given a thorou@l

training before being given the responsibility of teach­

ing. Provisions shov~d be made for In-Service Teacher

Training. A Depe..rt.lT1ent of Is18ro; c Education should. be

forr.J1ed to co-ordinate, standardise and promote Islamic

Education. Finc'lJ.ly the Lslamic religious teachers should

be offered attractive salaries so as to encourage our

youths to take up Islamic teaching as a profession.
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6.3 CONCLUSION

In developing Islamic Religious Education my contention

is that the precepts of the r1U.r t an are of pr:iJ:naIlt import­

ance to the Muslim child but nevertheless there is much

that is universal. in its application. Therefore the

contribution of the Muslim child must transcend its

communi ty and be of help· and service to the difi'erent

raciEl~ groups of the Republic of South Africa.

There are problems in reconciling Islamic Religious Edu- .

cation with secular education for example once it was

not possible for Muslim scholars and teachers to go to

the mosque for the Friday prayer. By megotiations and
I

sympathetic understanding on both sid_e a vio.. media has

been found. The uniform of the girls prosented another

difficul~J 8.S the Islrunic custmm does not penni t Muslim

girls wearing short dresses and pants. The Department

of Indian Affairs once again displayed absolute

tolerance and respect for Islamic law and custom

by pennitting Muslim girls to wear their trndi tional

long dresses and pants, thus averting another crists

as far as the educntion of the Muslim girls is concerned
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The 'l\Tri ter wishes to explain that to the best of Ms lm­

oWledge this is the first time an attempt has been made

to write a dissertation on Islamic Religiou.s Educa.tion

in the DUrban and sUITounding areas.

This is, by no means, a compreJ:.ensive treatment but the

m.aterial which has been compiled can form the basis for

further investigation in different aspects of education.
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