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ABSTRACT

In this dissertation, | focus on the impact of the socio-political context on the experiences of the
teaching and learning of peace at Africa University (AU), the National University of Science and
Technology (NUST) and the Midlands State University (MSU). The study is entrenched within
the Systems and Marxist theories of education as well as the transformational conflict theory. My
central argument is that peace education is currently operating within constrained environment
within which it is viewed with suspicion as a western inspired regime change agenda. This is
evident in the onslaught that it faces from state aligned media. Secondly, the potential
effectiveness of peace education is also hindered by partisan political tampering that has kept its
content and pedagogical approaches on a leash to ensure that it steers clear of controversial yet
pertinent issues. Due to this evident lack of political will students argue that current peace
education initiatives are not only irrelevant but designed to mollify them so they do not question
the injustices of their lived realities. In my study | underscore that the sanctioning of peace
education in Zimbabwean universities remains cosmetic in the absence of political will to
address the structural socio-political imbalances that currently militate against the values of
plurality, tolerance, truth telling, forgiveness and reconciliation. This dissertation mainly draws
on former and current students, lecturers and retired educationists’ subjective interpretations of

their teaching, learning and existential experiences.



ABBREVIATIONS

AIPPA —Access to Information and Protection of Privacy Act
AU-ATfrica University

CCJP-Catholic Commission for Justice and Peace

CSOs-Civil Society Organizations

DANIDA-Danish International Development Agency

LRF-Legal Resources Foundation

MDC-Movement for Democratic Change

MSU-Midlands State University

NGO’s —-Non Governmental Organizations

NSS-National Strategic Studies

NUST-National University of Science and Technology
ONHRI-Organ on National Healing Integration and Reconciliation
PF-ZAPU- Patriotic Front- Zimbabwe African People’s Union
PLC-Peace Leadership and Conflict transformation (NUST peace studies programme)
POSA-Public Order and Security Act

SAU-Solusi Adventist University

UN-United Nations

UNESCO-United Nations Educational Scientific and Cultural Organization
ZANLA-Zimbabwe African National Liberation Army

ZANU (PF)-Zimbabwe African National Union (Patriotic Front)
ZIPRA- Zimbabwe People’s Revolutionary Army

Vi



TABLE OF CONTENTS

Description Page
Declaration i
Acknowledgements iii

Dedication iv
Abstract Y

Abbreviations Vi
Table of contents vii

Chapter 1 Peace Education in Zimbabwe

1.0 Introduction 1
1.1 Statement of the Problem 3
Education for Ideological Re-orientation 6
Biased Media Coverage 8
Zimbabwe’s Attempts at Addressing the Problem of Violence (1980 to date) 10
The Culture of Violence in Zimbabwe 11
The Organ on National Healing, Reconciliation and Integration (ONHRI) 12
The Introduction of Peace Education 14
1.2 Research Questions 15
1.3 Research Problems and Objectives 15
1.4 Theoretical Framework 17
1.5 Literature Review 18
1.6 Methodology 19
1.7 Ethical Considerations 21
1.8 Limitations 22
1.9 Structure of Dissertation 23
Chapter 2 Literature Review and Theoretical Framework
2.0 Introduction 25
2.1 The Link between Violence, Peace and Security 26
2.2 The Ways in which Peace is established 28
2.3 Peace Education: History, Definition and Rationale 30
2.4 Types, Goals and Approaches to Peace Education 33
2.4.1 Types of Peace Education 33
2.4.2 Goals of Peace Education 36

Vii



2.4.3 Approaches to Peace Education 37

2.5 The Gender Lens as an Approach to Peace Education 39
2.6 Ambiguities of Peace Education 43
2.7 The Complexity of the Dual Nature and Role of Education. 46
2.8 The Complexity of Justice in Peace Education 50
2.9 Conclusion 51
Chapter 3  The Multiple Dimensions of Peace Education in Zimbabwe

3.0 Introduction 55
3.1 Post Graduate Peace and Governance Studies at Africa University 56
3.2 Compulsory Peace Education at the National University of Science and Technology 58
3.2.1 Peace Education for all Approach 60
3.2.2 Peace Education should be Optional 62
3.3 Midlands State University’s Peace Studies Programme 64
3.4 Conclusion 66
Chapter4  The Socio-political Context of Peace Education in Zimbabwe

4.0 Introduction 68
4.1 Peace Education and the Media 69
4.1.1 Peace Education as a threat to the National Imaginary 72
4.2 Peace Education’s Hidden Curriculum 75
4.3 Family and Community History 79
4.4 Conclusion 85

Chapter 5 Making a Difference through Peace Education

5.0 Does Studying Peace make a difference? 87
5.1 Creating an enabling Socio-political Environment for Peace Education 89
5.2 Conclusion 92

Chapter6 Conclusion and Recommendations

6.0 Moving Zimbabwe forward through Peace Education 93
6.1 Conclusion and Postscript 94
References 97

Appendices: - Interviewees list, Questionnaires and Ethical Clearance
Letter 102

viii



Chapter 1
Peace Education in Zimbabwe

1.0 Introduction

The Zimbabwean socio-political context is shaped by numerous phases of mass violence that
include the pre-colonial inter-community raids and counter raids between its Ndebele and Shona
ethnic groups, the liberation struggle era violence, the post-independence state instigated
Gukurahundi violence against the Ndebele ethnic minority, the post 2000 land reform conflict
and the politically motivated violence that has accompanied every post-independence election
process. Sachikonye (2011: xvii) for example makes reference to institutionalized violence in
Zimbabwe in which “the military, police, security agencies, ruling and opposition parties alike
have engaged... It is also shown that civil society organizations (CSOs) have not been immune
from the cancer of violence both as victims of it as well as participants in it...” Godwin
(2010:133-134) further critiques this insidious culture of violence in his comparative analysis of
state high-handedness during the 1980s Gukurahundi massacres and the few months preceding
the June 2008 presidential run-off elections which he defines as “abuse on an industrial scale,
with the torturers following a script handed to them from above...ordained from the
top...hierarchical, planned and plotted...Two operations separated by nearly twenty five years,
but apparently, nothing has changed.”

Over the years the government has responded to post-violence situations through top
down approaches such as the 1980 reconciliation pronouncement by the incoming Prime
Minister Robert Mugabe; the 1988 blanket amnesty which was extended to all combatants in the
Gukurahundi inferno, and among others, the October 2000 Clemency Order Number 1 which

pardoned every person liable to prosecution for politically motivated crimes perpetrated between



January and July of the same year. These measures, which were entirely the prerogative of the
political elite, discounted the agency and perspectives of ‘ordinary’ citizens. Mashingaidze
(2010:21) critiques this culture of blanket amnesties and unity accords that imposed superficial
“state sanctioned and narrowly conceived national reconciliation policies.” Alexander et al
(2000:229) echo similar sentiments when they argue that the 1987 Unity Accord demanded
“Unity First, Solutions Later.” This resonates with Ndlovu-Gatsheni (2003:117) who also
laments at how the 1987 Unity Accord “Succeeded only in meeting the minimalist conditions for
peace, human security and human rights... rather than to entrench the desperately needed culture
of democracy and peace.”

The aforementioned responses to violence have served to massage the egos of the
political elite and mollify the ordinary citizens with a facade of actions that in reality paper over
a deep etched culture of violence. It is only peace education that seemingly takes a bottom-up
approach targeted at Zimbabwe’s younger citizens. This implies a vision of transformation of
mindsets from a culture of violence to that of peace. Africa University was the first to offer peace
education in 2003 and since then other Universities have and continue to introduce it. This study
therefore interrogates the experiences, impact and possible future trajectories of peace education

in Zimbabwe.

Peace Education curricula founded on the desire to transform the society from a culture
of violence to that of peace has the potential to mitigate the effects of violence on affected

citizens. Maxwell (2004:123) notes that:

...1t is necessary to train people in the practical skills ...particularly skills of conflict
management and conflict transformation. It is also necessary to encourage people to
explore the roots of violence, and to enable them to help build a society based on a
different foundation.



Peace education is an aspect of peacebuilding that can cover a multiplicity of initiatives targeted
at the transformation of human mindsets and behaviors through learning that promotes human
cohesion, understanding and tolerance. Peace education plays a crucial role in molding human
opinions, attitudes and behavior by proposing an alternative vision for Zimbabwe. One of the
long term goals is the  opening of avenues for the appreciation of the diversity that
characterizes Zimbabwe’s citizens, hence working towards the promotion of tolerance. It will
also avail an open platform for courteous and constructive engagement with the nation’s
numerous phases of the afore-mentioned history of violence, giving the nation’s young a space to
share on their perceptions concerning this violence and proffer sustainably peaceful solutions so

that this does not recur in future.

However, peace education in its implementation finds itself beset by numerous problems,
some of which are a hostile socio-political context that often views it with suspicion and may
manipulate its content and approaches. It also finds itself within an already packed education

system hence relegated to a lesser priority and competing for financial and time resources.

1.1 Statement of the Problem

The introduction of peace education in Zimbabwe is in line with international conventions as
Harris (2002) observes that the United Nations General Assembly declared the year 2000 as the
International Year of the Culture of Peace with a focus on children. This study therefore is
interested in how the university experiences of peace education interact with social institutions of
politics, the family and the mass media in the quest to transform the young citizens who have
been enmeshed in a violent and polarized socio-political context. This study seeks to unpack how

the socio-political context impacts university peace education and its potential to contribute to a



more peaceful society in Zimbabwe. The introduction of peace education in Zimbabwe’s tertiary
education sector is a post-2000 phenomenon. The three universities, Africa University, The
National University of Science and Technology and the Midlands State University, which are the
focus of this study, initiated their respective peace programmes in order to entrench a culture of
amity in a country whose socio-political context is characterized by a deeply etched, cyclical
culture of politically motivated harm and impunity. This culture is characterized by unresolved
past violence experiences, repression on communities’ efforts to express and memorialize past
injustices and structural violence in the midst of a governance system that has institutionalized
violence to appropriate and maintain power. Bar Tarl (2002:5), upon whose thesis this study is

premised, exhorts us to confront the complexities of peace education and asserts that:

...the socio-political context in which peace education takes place supersedes the rest. It
is the context that determines to an important extent (a) the challenges faced by peace
education, (b) its goals, and (c) its ways of treating the different sub-groups of
participants.
Given the value of the context in shaping the effectiveness of peace education, this study seeks
to analyze how students can effectively remain encouraged to adopt peace as a way of life when

they are daily assailed with messages of violence?

Notably, the year 2000 marked an international quest for peace, whose first area for
action was the promotion of a culture of peace through education. Paradoxically, this very year
and decade declared for the promotion of a culture of peace is the very year and decade of
Zimbabwe’s political degeneration, marked by an increase in state sanctioned violence and
economic decline. The year 2000 and beyond marks a very significant era in Zimbabwe for the
following reasons; although as already noted the culture of violence dates back to the pre-

independence period, the year 2000 saw the heightening of state sponsored gross human rights



violations following the then incumbent government’s major defeat in a national referendum to
change the country’s constitution. This, coupled with repressive legislation such as the Public
Order and Security Act (POSA) and the Access to Information and Protection of Privacy Act
(AIPPA) among others, served to restrict citizens’ basic freedoms. As analyzed by Mlambo and
Raftopoulos (2010) this was a period marked a period of economic decline that saw deepening
poverty levels with at least 80% of the country’s population rendered jobless. It is indeed a
complex time in which to be unrolling peace education in Zimbabwe and yet still, a most crucial

and relevant time.

Contrary to the situation in Zimbabwe, Kenya, a nation much more ethnically diverse and
sometimes marked by religious tension and violence, is one example of a country which, through
peace education is making effort to confront the aftermath of the 2007 post-election violence.
Together with UNICEF, the Ministry of Education has peace programmes running through the
primary education system. While these programmes may not address violence in the short term,
they are positive long term steps in the right direction as they have provided the necessary
foundation for the re-socialization process of communities, enabling them to interrogate violence
and negotiate how peace can be achieved. Peace education, as Johnson and Johnson (2005:275)

reveal is a necessary step that:

...gives students the competencies and values they will need to build and maintain peace
in their families, friendship groups, work places, neighbours, countries and world as well
as within themselves...The building and maintenance of peace on all levels depends on
students having certain competencies and values that are primarily taught, practiced and
perfected in the schools.

Education however, is not without its complexities as this study will explore in the literature

review. In the following discussion | look at how formal education and the mainstream media



have, and continue to be manipulated to indoctrinate the citizenry, especially the younger

generation.

Education for ideological re-orientation

In any given context young people are an embodiment of possibility, of change and of
transformation. This explains why any initiative that seeks to bring about change in any society
often begins with the young, as has been the deliberate starting point of most peace education
initiatives around the world. It is commendable therefore that peace education in Zimbabwe has
deliberately been targeted at the youth, a majority of whom have been the prime target of
political players as instruments of repression and the unleashing of violence. In the following
analysis | detail how young people as a group have been victim to deliberate  government

measures to maintain the status quo through education.

The government’s efforts to ideologically re-orient Zimbabwe’s youth is evident in the
introduction of a broad spectrum of programmes implemented post 2000 that fall within the
realm of what Ranger (2004) terms “patriotic history”. The first port of call of these initiatives
was the National Youth Service which saw the establishment of training centres in various parts
of the country. The graduates from this programme became ZANU (PF)’s electoral campaign
tools who, in alliance with war veterans ran torture camps around the country, committing
violence with impunity. In a bid to convince Zimbabwe’s youth into this programme there were
attempts to make it a pre-requisite for entry into training colleges ,especially teacher and nurse
training, by giving enrolment priority to the programme’s graduates. This indoctrination would
further extend into young people already enrolled in training colleges through the introduction of

compulsory National Strategic Studies (NSS). NSS’ sole purpose was the teaching of a history



that elevated ZANU (PF) as the country’s sole redeemer, with the main text being President
Mugabe’s monograph of speeches known as Inside the Third Chimurenga. Ranger (2004:215)

gives an analysis of this “patriotic history”, lamenting at how this history:

...1s propagated at many levels-on television and in the state controlled press; in youth
militia camps; in new school history courses and textbooks; in books written by cabinet
ministers; in speeches by Robert Mugabe and in philosophical eulogies and glosses of
those speeches by Zimbabwe’s media controller ,Tafataona Mahoso... a coherent but
complex doctrine.
Clearly, the current structure of the general educational curriculum emerges as a core
impediment to effective peace education as it is exclusionary and is often tampered by partisan
political calculations. The secondary school history syllabus for example is characterized by
echoing silences on PF ZAPU and its armed wing ZIPRA’s contributions to the liberation
struggle, this, a violence in itself. It exalts ZANU (PF) and its armed wing ZANLA and gives a
partial reading of the past that implies that it was ZANU (PF) and ZANLA that single handedly
executed the struggle for independence. Ndlovu-Gatsheni (2009) examines how this partisan
narrative is exclusionary of PF-ZAPU, ZIPRA, and Joshua Nkomo and an untruthful reflection
of history. This contradicts the real and lived experiences of ZIPRA ex-combatants and some of
the students of peace education who are born and socialized in these homes. In line with this,
Zembylas and Bekerman (2008:409) note with concern that “...it is the perpetuation of
“exclusionary myths, demonizing propaganda and dehumanizing ideologies...that legitimize
polarized narratives.”
In addition to this, the ZANU (PF) side of government has been wary of mainstreaming
discourses of human rights, justice, democracy, good governance and rule of law into the school

curriculum. Ranger (2004:225) further reveals how UNESCO and DANIDA had cooperated with

the Ministry in the production of a series of textbooks on Education for Human Rights and
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Democracy in Zimbabwe. He bemoans the cost in terms of time and money invested in hundreds
of thousands of these books, printed in the year 2000 yet still gathering dust in warehouses to this
day. On the contrary, there has been, as already highlighted above, the introduction of patriotic
history as a counter to Western ideals that essentially recognize the universality of human rights.
Ranger (2004:215) notes that:

. there has emerged in Zimbabwe a sustained attempt by the Mugabe regime to
propagate what is called ‘patriotic history’... intended to proclaim the continuity of the
Zimbabwean revolutionary tradition...an attempt to reach out to ‘youth’ over the heads of
their parents and teachers, all of whom are said to have forgotten or betrayed
revolutionary values.

The education curriculum remains the same more than a decade after the observations in
Ranger’s foregoing analysis. This is in spite of the introduction of peace education. This
indoctrination however does not end with the youth. As narrated in the following section, the

state media is ZANU (PF)’s tool for ensuring that patriotic history has a wider reach as part of

the process of keeping the rest of the populace in check.

Biased Media Coverage

While the formal education system seemingly targeted the younger populace, the state media,
both print and electronic, has effectively served the interests of ZANU (PF) in reaching out to the
generality of the populace of all age groups. Through its partial renditions and deliberate
silences, it has also been manipulated to buttress a narrow and selective rendition of the past,
promoting divisionism in society and breeding bitterness on the part of the excluded. Cook-

Huffman (2002: 45) aptly observes that:

In many countries and communities there exists a very real climate of exclusion and
intolerance where one group claims the right to deny another group’s existence and
rights. How do we deal with this reality so that all voices and perspectives, those who are
excluded and those calling for exclusion, can be heard...



This exclusion has been extended through Zimbabwe Television programmes such as Nhaka
Yedu (Our Heritage), National Ethos, and Zvavanhu (People’s Heritage) among numerous other
indoctrinating programmes aimed at re-socializing and re-educating the nation into an anti-
imperial mode. Apart from being a platform for the exaltation of ZANU (PF) rule, these
programmes are a platform for hate speech, attacking any alternative political opinion or
organizing. Any perceived dissenting voices, particularly those of the opposition Movement for
Democratic Change and of civil society organizations have been labeled as sellout, imperialist
stooges of the West propagating a regime change agenda. In addition, to that the state media has
been the medium for the airing of not only partisan news but also jingles structured to exalt the
person of Robert Mugabe, ZANU (PF) and the Third Chimurenga. At the same time it has
engaged in character assassination of Morgan Tsvangirai, the leading opposition politician, and
the MDC. These programmes have become modern day Zimbabwe’s unfailing platform for
attacking any alternative  political voice or ideology and elevating that of ZANU (PF).
Sachikonye (2011:45) makes further observations on this, noting that “The state media is
controlled by and provides most space to one particular party, and ensures that national history

and values are interpreted from a particular party perspective.”

In essence the state media is one of ZANU (PF)’s greatest campaign tools. However, in
spite of all this deliberate violence, there have been efforts aimed at addressing the problem of
violence in Zimbabwe, albeit that some of them may be a facade. In the following segment | look
at the steps that post-independent Zimbabwe has taken in dealing with the problem of violence
and its attempts at promoting peace. | argue however that most of these efforts have not been
effective as they have been half-hearted, partisan, top down and exclusionary initiatives that

sought to protect interests of the political elite at the expense of citizen’s legitimate concerns. I



also look at the introduction of peace education as a milestone in the government’s attempts to

begin working towards the promotion of a culture of peace.

Zimbabwe’s Attempts at Addressing the Problem of Violence (1980 to date)

Mashingaidze (2010:21-23) notes that upon the attainment of independence the Zimbabwean
government inherited a culture of blanket amnesties, a precedent set by the Rhodesian state. This
saw the declaration of what he terms a “narrowly conceived national reconciliation policy that
entailed imposition of state sanctioned forgiveness.” This state sanctioned approach to the
communities’ lived experiences of violence would also be the norm upon the signing of the 1987
Unity Accord, which led to the merger of ZANU (PF) and PF ZAPU into ZANU (PF).As

Ndlovu-Gatsheni (2003:117) points out here:

...the absence of overt violence...does not mean there is peace and security in a
society...the unity accord was not a product of broad based democratic consensus that
included the people’s voices. It was part and parcel of the authoritarian and top-down
strategies of ZANU PF meant to strengthen regime security rather than to entrench the
desperately needed culture of democracy and peace. The agreement was confined to the
top leadership of PF ZAPU and ZANU PF. What was at stake was not the security of the
people but power sharing among political elites.

The CCJP (1997:3) report confirms this exclusion of the victims, whose plight remains

unacknowledged as:

Officially the State continues to deny any serious culpability for events during those years,
and refuses to allow open dialogue on the issue. In effect, there is a significant chunk of
Zimbabwean history which is largely unknown, except to those who experienced it at first
hand. All Zimbabweans, both present and future, should be allowed access to this history.

Beyond these massacres latter phases of violence have seen pardoning, through blanket

reconciliations, clemency orders and national amnesties of perpetrators of politically motivated
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violence. The healing needs of the affected communities have remained peripheral. Until the post
2008 election period, there are no deliberately consultative approaches aimed at opening public
spaces for engagement on the varied harms communities have experienced and the approaches
they would like to see employed to address them. The subsequent section briefly explores the
rise of the civil society movement as a response to the exclusion of community voices and the
problem of violence. It then concludes by a look at the setting up of an organ on national healing
and the introduction of peace education in Zimbabwe and whether these are the potential

windows of hope for setting the country on the path towards sustainable peace.

The Culture of Violence in Zimbabwe

It would seem that the post-independence euphoria lulled the Zimbabwean populace’s civic
conscience up until the rude awakening brought about by the impact of the Economic Structural
Adjustment Programme (ESAP). Not even the state instituted violence of the Gukurahundi
atrocities had awakened the generality of the populace to the reality of a shared vulnerability and

victimhood to the then emerging authoritarian state.

However, coupled with ESAP’s detrimental economic impact, the increase in state
instituted violence in the post 2000 period was consequentially accompanied by a shift in civil
society and non-governmental organizations’ previously predominantly development and
humanitarian focus. Although there had already been landmark interventions from
organizations such as Amani Trust, the Catholic Commission for Justice and Peace and the Legal
Resources Foundation, the year 2000 marked a surge of the civil society movement as a more
united, vigorous and directly confrontational buffer against the violation of citizen rights to voice
and security. The year 2000 was a mark of its climax through the successful mobilization of the

‘No Vote’ campaign against the then government’s proposed constitution.
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The continued increase in the number of Civil Society Organizations and the emergence
of the Movement for Democratic Change (MDC) as the first ever formidable opposition force for
ZANU (PF) to reckon with within the political arena implied that ZANU (PF) could no longer
enjoy its previously unchecked monopoly and political power excesses of nearly two decades.
Thus Civil Society organizations such as The Crisis Coalition, Zimbabwe Human Rights
Association, the Zimbabwe Non-Governmental Organizations Forum, Transparency
International Zimbabwe and the Zimbabwe Lawyers for Human Rights, among a plethora of
others, emerged as an immediate demand for the institutionalization and socialization of
democracy and a tradition of respect for human rights. It was inevitably a point of

acknowledgement of state violence as a problem in Zimbabwe and a call for action.

In addition to this, the emergence of community level peace education initiatives through
organizations such as the Zimbabwe Peace Project, Grace to Heal, Centre for Conflict
Management and Transformation, the Zimbabwe Young Women’s Network for Peace Building
and Heal Zimbabwe Trust among others all testified to the urgency for action in addressing the
problem of violence in Zimbabwe. Further to the above, the next discussion dwells on two key
advances towards addressing the problem of violence in Zimbabwe; the setting up of the Organ

on National Healing Reconciliation and Integration and the introduction of peace education.

The Organ on National Healing, Reconciliation and Integration (ONHRI)
Nearly twenty two years after the signing of the Unity Accord, following the 2008 post-election

violence, Zimbabwe embarked on yet another top down, short term measure towards peace in the
form of the Global Political Agreement (GPA), which birthed the inclusive government. In spite
of its notable shortcomings that saw ZANU(PF) continue to wield the greater power, unlike the

Unity Accord of 1987 in which PF ZAPU was literally swallowed into extinction, the inclusive
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government succeeded in enforcing a near pragmatic measure of power sharing, with the other
political parties retaining a semblance of their autonomy. It is worth celebrating that the other
political parties retained their names, a symbolic feat that the 1987 Unity Accord had not
achieved. Of interest to this discussion is the fact that the GPA initiated the first ever government
efforts to officially acknowledge violence as a problem that needed to be dealt with in the
Zimbabwean body politic through the  establishment of the Organ on National Healing,
Reconciliation and Integration(ONHRI). In line with GPA Article 7 the ONHRI was instituted,
with three Ministers representative of each political party in the inclusive government. However,
this was not without its own handicaps. Eppel (2013:2) raised the following legitimate concerns

about ONHRI then, whose:

...three Ministers... do not attend Cabinet, as they head an ‘organ’ not a ministry: they
inherited no enabling legislation, no bureaucratic framework or staff, and no budget to
speak of. The staff of the ‘President’s Office ’-members of the Central Intelligence
Organization, well known for its perpetration of violence and repression over the decades
—have been seconded to carry out much of the bureaucratic work of the organ.

Apart from this, the organ remains undermined by the prevailing volatility of the country’s
political environment characterized by resistance at security sector reforms, a partisan state
media, repression of media freedoms, intolerance, polarization, denial and lack of political will
in the midst of ‘official’ use of violence as a governance mechanism. In spite of its shortcomings,
the setting up of the ONHRI is a commendable step in the right direction as it marks the official
acknowledgement of violence that has placed violence on the agenda and thereby forcing the
political leadership to begin to condemn it publicly from time to time ,even if reluctantly.
Beyond that it has thrown the whole debate on peace and violence onto the public arena,
bringing to realization that more than the political elites’ role, it is communities’ inclusion and

agency in the peace building dynamic that can influence sustainable solutions. This call for
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inclusive, long term approaches brings me to my next discussion, that of the introduction of

peace education and its potential to address the problem of violence in Zimbabwe.

The Introduction of Peace Education

The introduction of peace education into Zimbabwean universities’ curriculum came much
earlier than the birth of the inclusive government and the setting up of the ONHRI. However
compared to other parts of Africa and the world, peace education in Zimbabwe is still at a very
preliminary stage. Africa University, through its Institute of Peace, Leadership and Governance
is the country’s first to offer peace studies. The National University of Science and Technology
(NUST), Solusi Adventist University (SAU), Bindura University and the Midlands State
University have also followed suit. Peace education in Zimbabwe is a relatively new
phenomenon and a welcome development in a nation that has been shaped by and continues to
be governed by an endemic culture of violence. | view peace education as that transformation

focused alternative which according to Zembylas and Bekerman (2008:409):

...will constitute...an affective space that opposes nationalist sentiments and polarized
narratives and opens possibilities for reimagining the sense of community and
identity...avoiding (sic) becoming enclosed in past identities that have been historically
associated with nationalism and struggle to invent a democratic citizenship that critically
reconsiders past feelings of belonging.

Thirty three years on, post-colonial Zimbabwe’s collective memory is shaped by
unresolved conflict and violence experiences. Ndlovu-Gatsheni (2009:230) comprehensively

notes that:

...violence is an integral part of Zimbabwean politics. What has been changing is the
naming of the form of violence or the codes used. What is more worrying is that those
who committed human rights abuses and atrocities have not only not been brought to
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book, but continue to occupy positions of authority that enable them to unleash further
violence at any time.

In view of the impact of this socialization, and the prevailing political context, could
peace education be that window of hope for the re-socialization of the nation? Could it be an

urgent and timely response to the problem of violence in Zimbabwe?

1.2 Research Questions

The four main questions | seek to address in this study are:
e What are the dimensions of peace education in Zimbabwe?
e How does the Zimbabwean socio-political and economic context impact on university
peace education initiatives and their efficacy?
e Does studying of peace make a difference?
e In what ways can the current peace programmes be modified in order for them to be
highly effective?
Simply put these questions look at how education as a system interacts with social institutions of
the media, the family and politics and the varied ways in which these are supportive or
retrogressive to the quest for sustainable peace. Probing these questions is necessary given that
the introduction of peace education seemingly is an ongoing exercise in Zimbabwe’s institutions
of higher learning. It is crucial to interrogate the motivations and experiences to date of the
ongoing peace education initiatives as part of this study’s anticipated contribution to discourses
and policies on peace education.

1.3 Research Problems and Objectives

This study makes an in-depth analysis of the Zimbabwean socio-political and economic context

and how it shapes current peace education initiatives. | will also examine the motivating factors
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at both institutional and student level for the teaching and studying of peace and the pedagogical
implications on its efficacy? Overally | will be interrogating the ways in which peace education
as a system interacts with social institutions of the media, the family and politics and how these
are either supportive or retrogressive to the quest for sustainable peace. Probing these questions
IS necessary given that the introduction of peace education seemingly is an ongoing exercise in
Zimbabwe’s institutions of higher learning. It is anticipated that this study’s empirical
interrogations will contribute to discourses and policies on peace education since this is an area
that still requires rigorous review.

Other broader issues that have a direct influence on the implementation and
sustainability of peace education include ethnicity, post-1980 peace and reconciliation initiatives,
the politicization of the education system, a hierarchical education system, the hidden
curriculum, socio-political polarization, the media and its representations of violence and the
ever soaring unemployment levels. These are pertinent structural issues that shape the very
‘peace classroom atmosphere” and appropriation of the values it seeks to advance.

The literature 