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ABSTRACT 
T he re-str uctur ing and re- conceptua l ization of the South Afr ican 

E ducation System after 1 994, n ecessitated a transfor m ation of the 

eva luation process. T h e  emphasis was n ow on enhanced performance at 

school leveL T h is is c lear ly stipulated and d ocu men ted in the South 

Afr ican Schools Act 84 of 1 996. T h us, it was w ith such pol icy initiatives 

that the Developmen ta l  A ppra isal  System of South Afr ica (DAS), was 

d esigned, d evelo ped and i m pl emen ted at  school  l evel. T h e  ration a le 

focussed on i m pr ov in g the q u a lity of teachin g  and l earning and 

organizational  growth and d evelopment. 

This  research explores h ow the Developmen ta l  A p pr a isal  System has 

moved from bein g  entrenched with inflex ible character istics to a more 

ed ucator-fr ien d ly a p proach of eva luation .  T he a p praisee is  the 

pr inciple role player in the whole process. T h e  pur pose of this r esearch 

is  to  und er take a case study to eva luate the i mplemen tation of the 

Develop mental  Apprais a l  System (DAS) at  a s in gl e  secon d ar y  school in 

the N or th D ur ban Region .  

T h e  main fin d in g  was that  d u e  to m u lti- faceted reason s, this school has 

not been a bl e  to com plete the imp lemen tation of the DAS. A smal l  

percen tage of  ed ucators have been ap praised. H owever, th is  is not 

sufficien t  to i m pr ove organization a l  growth and ensure that teacher 

d evelopmen t  is taking place. T h e  research makes r ecommen dations 

based on the find ings which if  i m plemen ted cou l d  chan ge the ed ucator's 

perception of DAS. The emp hasis is  on d evelopmen tal  rather than 

cr iticism. In this way the c u l ture of teac hing and l earning can i m pr ove. 
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CHAPTER 1: 

1 OVERVIEW: 

During last quarter twentieth to hav e  a n  almost 

universal concern I n  with Issues enhanced effic iency, effectiveness and 

relevance i n  T h i s  concern in the 

broadly 

At the is a renewed 

and schoo l improvement 'movements' .  

on performance management, both a t  the 

l evel of indiv idual .  l atter vV£LUVvL I n  

has I n  many countries, to ways i n  which performance 

may be more 

development. I n  the South 

L U  ....... ',..", both for p urposes of accountabi l i ty and 

context, there is evi dence of a renewed concern 

with evaluation teacher I n  recently  

The South DAS has shaped in reaction to pract ices pnor 

to  1 994. In  th is  connection, et a l .  (1 993: characterised prevai l ing practice 

to 1 994, i n  the fol lowing terms: 

"South Africa's  system of i nspectorial 
and bureaucrati c. I t  shares educat ion 
bureaucracy a top-down, c losed, h ierarchical and authoritarian 

In the case black it has been with 
effic iency and social rather than professional development." 

In Pol icy Framework (1994: 

The outcome 

is an from 
authoritarian practices . . .  ", 

and a of transformation of appraisal was em barked 
upon, which has been succinctly by T hurlow and 
Ramnarain (200 1 :  92).  

this process was an agreement reached and s igned in the 

that: 

Relations Counc i l  i n  1 998  ( Resolution 4 of 1 998) relat ing to a 

to appraisal. Subsequently, init iatives were undertaken dur ing 1 999 

implementat ion of the DAS.  

approach 

2000 for the 



A l though a national the imp lementation of DAS was intended to take 

towards the end of 2000 , to date no scale r eview been 

of a smal l-scale undertaken a teacher umo n  In 

200 1 ), a evaluation', not 

and Ramnarain 200 1 ), a DAS 

schools in North Dur ban Region by 

research (Thur low 

(Appendix C) submitted to 

KwaZulu-Natal Dep artment of Education 

and Culture, to whether 

is also 

successfu l ly  imp lemented ,at school 

l evel. school s  any 

in the imp l ementation D AS, excep t  

( Thur low 

the above-mentioned 

r eviews  assessment of  D AS Ramnarain:  1 )  there 

no substantive study of whether DAS has been effectively imp lemented . 

I t  i s  in  this context that the research study i s  located. This study 

imp lementation in  a single secondar y  ",\JllVVl in the 

Region. 

chapter wi l l  highl ight the purpose of this 

to make more  

the resear ch 

methods emp loyed to 

the li of the and the structure of the 

1 FOCUS THE STUDY: 

The the study is  further e laborated and set out as below. 

to evaluate 

Durban 

that were 

data; 

The pur pose of this study is to an ' indicative' assessment 

implementation the DAS at a single secondary  school in North Durban Region. In 

terms of overal l this wi l l  attempt to comp ar e  DAS with 

other avai lable inter nationa l ly. I n  terms imp lementation, the wi l l  

exp lor e  broad ly the of educator s  in this secondar y  school ,  including 

SMT, as to the as a whole and to efforts to op e rationalise 

2 



The focus of this research will address broad issues that are related to: 

The DAS and the School: preparation, training and support for implementing DAS; 

organizational and administrative problems. 

The DAS and the educator: educator assessment of the various sub-processes which 
together constitute the 'official' procedure. 

An overview of the DAS: An investigation of overall impressions of the design and 

implementation of the DAS; suggestions for improvement. 

Thus, having highlighted the aim and purpose of this study the research questions will be 

stated. 

1.3 RESEARCH QUESTIONS: 

The key questions that this study focussed upon are: 

1 .  What are the conceptual underpinnings of the DAS, and how to do these relate to the 

contextual realities of South African education, as well as other conceptualizations 
underpinning similar processes in other countries? 

2. How was the implementation of the DAS 'officially' conceived, and what are the 

theoretical limitations associated with this conception? 

3. What has been the actual experience of the school in attempting to implement the 
DAS and what might be done to enhance the DAS and its implementation? 

Having briefly outlined the research questions that underpin the study it must be stated 

that a series of some 20 subsidiary questions had been designed to address the broad 

issues which have been stated in the key questions. The next sub-sections will briefly 

outline the research methods employed to obtain data and allow for statistical analysis 

that will assist in reaching some form of deduction. 

3 



1 METHODS: 

With to the questions mentioned i n  the previous section, the ,-PCP<lt·" 

to obtain data and statistics can be ident ified as fol lows. 

DAS was obtained through a study of the l iterature and the 

documents that relate to the DAS. In addi t ion, an 

took was no sampl ing problems, as most of 

questions 

had been to all staff 

questionnaire with questions having both closed and 

research identified broad trends i n  to 

i nterviews to explore responses more i n  

analysis o f  the data obtained was strai ghtforward 

which was il luminated and expanded 

Thus, it can be noted that through the rAC"<l"!' 

completion questionnaire and a semi-structured 

is i n  some ways l imi ted. Hence the next wi l l  

1.5 L IM ITAT IONS OF THE 

on 

on  this 

mqUlry 

had 

of the 

a 

counts 

a self

study 

This research is l imited to one secondary ""'uvv, 

comfortably be genera l ized to other schools. 

and therefore the findings cannot 

STRUCTURE OF 

The structure of the 

order to pV''''lYInl It 

it gives d irection and focus to the study. 

evaluation system to be estab l ished in 

a brief comparison between the 

4 



appraisal the past and the p resent DAS.  

research questions, 

the l imitations of study. 

Chapter 2 wi l l  be broadly  sub-divided into two 

appraisal m generaL The wil l  

DAS,  the reason a 

out l ining characteri stics of the new system. 

chap ter signp ost the 

to data and finally it  

first section wi l l  

speci fically  with the South 

m the of evaluation and 

3 deals with the The Questions, Methods, Population, 

Limitations and Instruments that were to 

that could used t o  some deduction. 

out the 

4 wi l l  the Findings of research. I t  wi l l  p resent 

questionnaire and interview schedule. 

and obtain 

data from 

C hapter 5 is  vi tal to the since i t  the i nto perspective. It will 

contain the of and offer some Recommendations could make 

the DAS and to administer at this 

this out li ne wi l l  assist research attaining some and recommendations 

that wil l  the school .  

CONCLUSION: 

trad it ional system of appraisal has transformation in South 

education fraterni ty. I t  has formulated through a series negotiations and 

init iatives on part of the South African education department. main emp hasis is 

imp rovement of performance at school level wi l l  impact p osit ively on the 

5 



hopeful ly 

I t  must be noted that the 

as a result  of 

1994. Although the first 

some 

has 

have sti l l  not 

and thus 

organizational 

Afr ican DAS is not an isolated enti ty 

transformation took p lace 

the DAS ought to 

to complete 

with regard 

date no 

success remams m 

Chapter 2 wil l  be informative that, i t  wi l l  comment on appraisal 

In addition it wil l  highl ight the reasons behind formulating a new 

and the characteristics of this new 

the 

6 



CHAPTER 2: 

2.1 INTRODUCTION: 

The (DAS), although imperative for i nd ividual and 

organizational st i l l  remains a and controversial issue. Developmental 

Appraisal original ly meant 'to strengthen' or 'to empower' however, it has and 

transformed through varying ri"",,'''''''' to encapsulate much more. 

Castetter, W.8. ( 1 98 1 : 2 1 6) encapsulates definition of 

as: 

"a 

above 

arriving at 
performance 

and about 

appraisal 

improvement of the individual as wel l  as 

about an individual's 
the background 

future potential 

perspective. I t  

organization. Thus, 

the need 

rationale behind 

appraisal of educators 1S the improvement in the quality teaching and learning at 

school level . The sectors of 

stance where the <1-'",,,,,-,,,,-, is on the quality 

for the to 

already 

maximum in terms 

postmodern 

accountabi l ity. In  

potential there is an 

and inherent staff development to take p lace so that educators and 

aval 

are performing at their optimum. is  one method npr.pnu the culture 

at school l evel can dramatical ly improved. 

of evaluation the question  accountabi li ty have 

i nternationally. There i s  l i terature o n  

implemented 

appraisal, 

seems to be and its implementation however, not much local 

7 



Chapter 2 will broad ly  i nto two sections. section wi l l  

discuss apprai sal in general  incorporate international l iterature  on the subject. 

second sub-divi ded two parts both deal ing specifical ly with 

for 

apprai sal in  the 

the 

A fr ican 

evaluation to or 

system char acter i stics 

APPRAISAL IN GENERAL: 

debate the Developmental Appr aisal appear s  to 

system of 

DAS .  

unabated. It  

IS  with trepidation suspicion by 

"weeding out weak " (Bo l lington, et  

i t  as a device for 

1 990:4) . Other s  view i t  as an 

instr ument thr ough which teacher' s vulnerabi l i ties are 

Wil l iams, V. (ed) ( 1 995: 71) i s  of the opinion that at i ts most 

apprai sal a new for developmental planning. It  

col laboration and It can be a mechanism 

than being a mechanism of domination and control . I t  i s  a process teacher s  

into and too i mpro vement in methodology 

I t  can act as a booster for educator who 

confident. 

pivotal role 

South Afr ica, as as, DAS is concer ned, the the 

two 

and 

and Evaluat ion.  

is  in  complete contro l  unti l  the has r eached completion. The next 

wi l l  International on ; high l ighting 

Appr ai sal and outl ining the Ty pes Developmental Appr aisal 

8 



2.2 INTERNA TIONAL LITERATURE: 

i s  extensive on a 

of rea.cn,ers 

Middlewood, D. (200 1 )  state that: 

"the question 
educationalists 

In other words  the 

assessment of teacher 

marmer. M iddlewood, 

inadequate when evaluat ing 

Middlewood (200 1 )  

I) states that: 

"a system of appraisal which i s  

teaching has 
for some considerable 

evaluation and appraisal 

work need to be done 

1 )  advocates that a narrow 

performance. 

(1987) view concerning 

backward-looking 

re l ated to the 

abated . The 

wil l  

Middlewood 

and puni t ive wou ld be 
is concerned." (p. 66) .  

as encouragement of �'''>A'I"-._ 

( 1 987) goes on to purport 

should i nclude. These can be 

procedure and implementati on 

are implemented - are : 

observation 

interview 

moderation; and 

Among there must a set 

guidelines that a l l  ,��_.,,_. 

as having adequate 

ensunng 

schemes 

about the 

seven 

which the apprai sa l  process IS 

9 



Middlewood, D .  (200 1 )  researched secondary schools in England in  1 999.  The research 

focussed on teachers' perception of the new proposal and what they envisaged as 

suitable criteria for effective appraisal . The data analysis revealed that the fostering of 

the cl imate of trust and team unity were among the key principles relevant for effective 

management to take place. This impacted directly on the factors that were necessary for 

effective apprai sal . Among those ci ted were the fact that teachers are not merely 

educators but have a far more demanding role to play; they operate as a team; and need 

to be supported and understood. 

Middlewood, D. (200 I) aptly captures the essence of effective performance appraisal by 

stating that: 

"it must be part of the whole process of the management of staff 
in the school ,  ful ly  integrated into a whole approach to the way 
in which people are recruited, selected, inducted, mentored, developed 
and excited." 

Thus, it seems as if appraisal is  constantly being re-conceptualized to incorporate these 

various changes and chal lenges that hinder it from being completely effective as a 

developmental tool .  

The next sub-section wil l  draw on l i terature with regard to the Nature and Purposes of 

Appraisal . This is  vi tal to our understanding since it outl ines the cri teria and principles 

that govern the appraisal system. 

2.3 THE NATURE AND PURPOSES OF APPRAISAL: 

As already noted, the aim of Developmental Appraisal is: 

"to faci l i tate the personal and professional development of educators 
in order to improve the qual ity of teaching practice and education 
management. " 

(Manual for Developmental Appraisal - Department - 1 999). 

10 



This re-conceptual ization the aim of Appraisal has transformed the nature of 

from j udgmental opaque traditional nature to more 

Monahan and Hengst 

F irstly, recent 

(1982) outline several 

has a shift towards 

for within 

I n  

institutions. In  addition they state that an appropriate Developmental Appraisal System 

will identify areas of concern and 

enhancement. 

differ 

the institution toward improvement 

their The 

to determine the employment, p lacement, 

go further to add that 

performance of teachers could then 

salary, promotion, or tenure of a Although form of summative 

be common overseas, the impl ications 

managers to teachers in appropriate 

benefit the l earners. a 

educational context if teacher motivation i s  to 

is that it may assist 

for example, J un ior to the 

IS necessary the South African 

This next purpose of evaluation is r>r\r'r>"",.n�'n with improvement personal 

professional performance teachers. evaluation process should the to 

and grow through positive motivation and constructive cri tici sm. This wil l  lead to 

overal l  in the and culture teaching and at l eveL 

w. (198 1 :  230) and 

(1982) b y  reiterating 

N eil l  (I 994) 

a 

the sentiments of Monahan and 

constituted wel l  i mplemented 

Developmental Appraisal can l ead to attairunent organizational and 

alms. wil l  enhance quality of teaching and at school .  

1 1  



O'Neil l  (1994) elaborates by cit ing of These can be as 

col laboration and with special talents and 

with problematic areas in school .  

Wi l Ii ams, (ed.) ( 1 995: 71) that 

or an accountabi l ity 

sense that : 

appraisal should not be seen as 
, 

Rather, this i s  a self-review of the 

"It should be a compass that points towards 
value system for the school and provides 

processes for the continuous 
conduct by individuals as 

in this way the D AS would  be a useful tool i n  a sense balance between 

managed 

to 

nature of 

which i t  is 

the formative and 

(1992: 1 5 8  et seq.) aptly fH>..,or"", 

unattainable, i t  can 

implemented. 

some 

purposes appear to 

if it is effectively 

P .  ( 1 98 8 :  59) postulate that the nature of appraisal is  c losely linked 

Thurlow, M. ( 1 993: 1 3  et seq.) infer 

of systematic appraisal are 

is l ikely to vary according to 

appraisal can be broadl y..., .... ,,,,",,.,,, 

summative. These will be elaborated upon 

the basic 

the preCIse 

for 

next 



2.4 TYPES OF DEVELOPMENTAL APPRAISAL AND 

EVALUATION: 

The two basic of appraisal can differentiated as fol lows: 

FORMATIVE APPRAISAL is concerned 

"professional development, the improvement pract ice 
identifying strengths, needs and in terests." 

SUMMA TIVE APPRAISAL is concerned 

" the selection, promotion, 
dismissa l  of " 

and 
1988)  

Al though a d istinction can be made between formative and summative evaluation, they 

cannot be reall y  separated s ince are aspects that over lap and complement  

other. Serg iovanni Starratt (1988) 

summative eval uation as the quali ty 

of school with 

the by 

teaching formative 

to the 

to 

as 

are provided. Information  derived from this evaluation can be used constructively 

toward understand ing, correcti ng and improving activ ities at schoo l . 

It can deduced that formative eval uation is more favourable and should be focus 

it to to Improve teacher performance 

enhancing overa l l  of the  school .  this is not 

but rather with improving, it would be threatening to """""1""" 

to commitment from teachers they are to keep abreast with the 

current i n  education.  appraisal ensures that are taken 

improv ing the of and learning at school . The next main 

wil l  deal spec ifically with the South African DAS.  It wi l l  explore reasons behind 

change 

DAS. 

took place, the new DAS and characteristics a brief critique the 

13 



2.5 THE SOUTH AFRICAN DEVELOPMENTAL APPRAISAL 
SYSTEM: 

2.5.1 A OF TRANSFORMATION: 

the South educational context the need for re-structuring education became 

imperative due to pol itical transition had gripped in 1 

the Developmental Appraisal to context was 

political impact about in the sphere. 

Thurlow (200 1 )  the change that transpired with 

fol lowing the polit ical transformation Education had 

can 

are: 

Ful lan 

segregation nature . This underwent re-on the 

and in terms of policies and 

the evaluation 

drawn. 

pre- 1 994 was 

have been Chetty et al (I 

prevalence of pol i tical bias in  the system; 

unchecked power which inspectors 

incompetence 

of some criteria; 

surrounding appraisal; 

of contextualy<.>f'Y'{w<': in  appraisal .  

H argreaves ( I  

to be outlined so that a 

hierarchical character. Some 

. 3 )  c i ted by Thurlow (200 1 ). They 

crit ic ism against the tradi tional 

i t  was narrowly-focussed, concentrating for the most part on classroom 

performance rather than on a broad reflective examination of teaching 

14 



I t  i s  not surprising that a approach to evaluation would bring 

about dissatisfaction resistance from the were not consulted.  

This approach made them become rebel l i ous 

year ' 1 heralded a beginning of 

of evaluation. 

for the educational 

f raterni ty .  I n  keeping wit h the 

such as appraisal fol lowed suit the new 

democracy, educational pol icies 

of appraisal was establ ished. 

This new system wi l l  be 

2.5.2 NE W SYSTEM: 

in detail next 

against the traditional ""C'TO,,,,, assisted pol icy makers to formulate 

Developmental Appraisal System a reviewed formula. 

new 

v'-"",,,_u on the development and growth of personnel evaluated. It enshrined 

democracy, in the appraisee would be i nvolved at all stages of process .  I ts value 

could best seen in its that ind ividual and 

and growth. 

Thus, the 

LV"'"""'''' made i t  more appeal ing to the educators who had 

the traditional approach evaluat ion.  

was 

and now awaits from 

pi loted 

implementat ion at schoo l level .  In  

DEVELOPMENT (SDT) 

the involvement 

summarized as fol lows : 

The staff development team is by the at a democratic and open meeting. 

I t  of representatives from the  staff component i rrespective of post level 

by those individuals.  principal i s  a compulsory member. 

15 



objective of the 

appraisal at school level. 

members is  to and manage 

tasks include co-ordination, monitoring, 

most importantly to ensure that training takes assist 

It i s  trying to  l ink 

and 

panel s  

those 

on to undergo will  assist them to carry out 

with confidence . 

(Thurlow, M. et al .  200 1 )  (ELRC ( 1 999) M anual for Developmental Appraisal ) .  

PANELS: 

, s appraisal i s  a the appraisee at least 

from peers, union representatives 

from outside such as members the district office, etc. The 

must be satisfied with the members on h is/her panel . 

with the appraisee a meeting to a chairperson who 

conducting reporting to and schedul ing 

with dates for commencement of the It must be 

that at two class visits suggested. vis i ts wi l l/can be two 

from the panel, and they are announced v isits .  

THE INSTRUMENT: 

Thurlow, M. (200 1 :  99) 

"the is used i n  

The appraisal entail s  fi l l ing in  

They are to 

1 .  A Personal 

This 

in  separate 

Form: 

is completed by 

abbreviated vitae. 

that is  

� �  ... . ,,,-, ( 1 999: 86) of instrument as 

educators." 

essential forms and one optional questionnaire .  

wi l l  be briefly 

the 

(200J: 99). 

They are : 

I t  is an 

16 



3. 

4. 

5. 

The Identification and Prioritization Form: 

This form the d ifferent that are identified for of 

It also identifies the core (classroom professional 

leadership and ski l ls). The panels d iscuss 

this appraisal. It records priorities 

The Growth Plan: 

of this form is to needs. I t  i s  by  the 

but final ized by the through d iscussion consensus. Through 

the performance indicators it demonstrates whether the outcomes have been 

document is  

with the 

achieved. I t  also 

impacted negatively on 

why the appraisal did not 

style, method, 

future 

,."" ... A ...... on whether 

into consideration 

It makes 

wel l ,  rather than 

etc. I t  suggests 

to improve 

and then 

i n  the PGP 

that could 

" r. ... . .... AC for other reasons as to 

only negatively on 

nature of support 

6 .  Appraisal Report: 

contains prioritized needs and criteria as strategic p lanning 

transformation) ; needs (Educational Management 

of an , a suggested development nrnnr<-l 

measures of and contro l l ing); provider 

and principal , educators, SEM) and 

developmental 

visits, etc .). 

completion of c lassroom 
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It must be upon the' who are that record 

the panel wi l l  deem the success or fai lure of to carry out functions 

the suggestions successful  imp lementation have out in 

( 1 999), it can only be reviewed changed if it i s  by the Manual 

a l l schools .  wil l  highl ight the c-h"rt"t<> of the system. 

F inally ,  to 

present it to 

can take place . 

suggestions with 

outl ined in the next 

the S DT to compile a general process 

so that growth and development of the organization 

noted the characteristics of the there have been 

to how appraisal can be effectively 

THE EFFECTIVE MANAGEMENT OF APPRAISAL: 

Middlewood ( 1997) stresses the need to be embedded culture 

organization if i t  is to 

that 

management 

proced ures, 

appraisal. 

effective in both 

of the 

aspects. 

managers in school i s  to establ ish this 

is monitored and feedback given. 

apprai sal in education is l ikely to the 

action, with monitoring 

is also seen as a critical area the individuals aspirations and goals of 

are 

highl ights the 

it i s  
hard, 

and converted to 

of Target-setting with 

objectives. 

quotation: 

raised morale, 
",",HUL"" that decides whether i t  wi l l  lead to 

to improvement." 

et al ( 1995: 
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J enkins ( 1991) offers some practical ti ps for the school leader if appraisal is to be 

successful .  Jenkins goes on to suggest that a skilled coordinator be deployed since the 

programme needs to be managed and run efficiently. It is also recommended that the 

Head of Department (line manager) be responsible for appraisal as he knows most about 

the subject. 

Midd lewood ( 1 995) provides insight into how a manager can facilitate the process of 

appraisal .  He suggests that words such as 'interview, evidence, assessment and report' 

be avoided as many people become anxious and uncomfortable with these formal 

terminologies that can impede the progress of appraisal .  

Also suggested, is  the establishment of a set of principles that should stipulate whether 

the appraisal is linked to pay, promotion or demotion, the commitment to equal ity 

regarding gender, race and so on, a commitment that every member of staff would be 

appraised and an assurance about the extent of confidentiality. 

Bush, T.  and West-Burnham, 1. (eds) ( 1 994 : 29) sees the manager' s task as being vital 

toward enhancing staff development. He infers :  

"If managers . . .  are not responsible for the development 
of their  colleagues then they could be seen as overpaid 
teachers and highly overpaid administrators . "  

I n  this regard the appraiser should assume responsibility and show commitment and 

ambition toward extending the professional development of the appraisee. 

Another condi tion of success as outl ined by Middlewood ( 1 995: 187) is  for teachers to 

be involved in their appraisal and: 

"to feel that appraisal of their performance i nvolved 
their own views and perceptions of that performance. "  
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the 

h is  or 

is  crucial in  thi s  regard as i t  empowers the 

and to assume commitment toward improving. 

not completely favoured by some educators, 

toward leading the organization forward. 

to 

The process 

culminates in staff 

The above are can in the implementation of appraisal at '"'�u'-''-', 

level. Having noted 

init ial assessment of 

uv'''�, . .  ''"'''.., this chapter wi l l  be incomplete an 

South African education 

2.5.4 AN INITIAL 

The new system of appraisal i s  i n  

possible a t  this 

completion of 

some l ight on positive 

It must stressed that in comparison to the 

OF 

a radical shift in term of its underlying purpose and 

appraisee is pivotal and not sedentary. I t  is 

used in most countries. (Thurlow: 200 1 )  

to 

SOUTH AFRICAN DAS: 

of implementation. I t  i s  not 

without the 

assessment would cast 

method, the new DAS i s  

role of the 

that i s  

Despite i ts radical shift and i ts attempted postmodern \JU'LI''','''. a can 

done at this stage. A pol icy i s  merely a document 

(200 1 )  notes that even the best polic ies do not 

evaluation system has had a negative impact on most 

appraisal or evaluat ion wi l l  be v iewed with ""A'IJLJ'" 
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Thurlow and Ramnarain (200 1 )  some critique in terms implementation problems 

that they 

from their 

new system will faced with. fol lowing points are 

1 .  was l imited i n  terms scope and 
evaluated. The motto "one system fits 

and its findings were not 
not been explored. 

2. The aim of developmental emphasizes democracy, commitment, trust 
etc. This 

3. The manual 
development; 

4. 
observation. 

on the way 
implementation 

not c lar ify the 

does not c learly 

ought to be can cause some 
being 

organizational  

out anything terms of classroom 

Having already noted that no empirical ""'''''''''''f'h exists on of 

implementation of 

Teacher 

new system in small -

(200 1 )  wi l l  have to  suffice as 

conducted by 

of the initial 

assessment of the DAS. (2001) members was to ascertain the 

success of the Appraisal and to those aspects that ....... ,_"' .... ''"' to be improved. 

It was found that 73.2% of schools  received about DAS, 26 .8% 

not. In 

or 

was lack of 

that posed 

criticisms pertained to the M anual on 

and easy to 

and out. 

saw it  as 

of understanding, time constraints 

with implementation. 

whi le  some it concise, 

d ifficult  Second and 

2 1  



There were some cri t ic isms that the department had been i l l -prepared and that the system 

had been hasti ly introduced. Time constraints also posed a problem with there being too 

many disruptions as teachers had to leave their classes to appraise others. However, the 

self- appraisal aspect received much approval . 

With regard to choice of appraisers, there was no pre-requisite for the Subject Head to be 

included in the panel ,  and some tended to invite friends. Some teachers also experienced 

awkwardness. 

The PGP received approval by way of high l ighting strengths and weaknesses whi le 

others fel t  that it was fut i le s ince no mean ingful gain had taken place. 

General comments pertaining to the questionnaire tended to be negative with some 

complaining about the time constraints, others referring to i t  as 'window-dressing', there 

being crit ic isms of the panel being too large and the system too elaborate and complex . 

Hence, the need to review this system of appraisal as the current appraisal system has not 

been met with posi t ive expectations. 

CONCLUSION: 

This  chapter commenced with a discussion on the system of appraisal in general .  I t  also 

highl ighted international l iterature on the topic but most signifi cantly it concentrated on 

the new system of appraisal in South African education (DAS) .  The tradit ional system 

was d iscussed so that a comparison between the old and new system could take p lace . 

The characteristic of the new system was outlined and some brief suggestions were 

offered to ensure effective implementation of the process. However, no section can be 

complete without a brief review of some sort. In this case, this research draws on the 

shortfal ls and recommendations as suggested in Thurlow and Ramnarain (200 1 )  and the 

APEK (200 1 )  survey. 
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reasons as to 

3 wil l  

implementation schools is still an 

this research will serve to ascertain to a certain extent 

process could not have successful ly  implemented at this 

the Research concentrating on population, l imitation 

of the study, and the research instruments that were 
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CHAPTER 3: 

RESEARCH METHODOLOGY: 

INTRODUCTION: 

Surveys, as a seem to be the most commonly used 

method in educational research. are l inked to the 

questionnaires, standardized tests 

of the self-complet ion quest ionnaire 

and Manion :  1 ) . 

scales. 

semi -structured 

research will undertake an ' indicative' assessment 

terms of overal l  

wi l l  use 

techniques. (Cohen 

' impact' an 

the exploration of 

wil l  attempt to 

perceptions. 

the DAS available international ly and, 

terms 

school, 

operationalize it. In  

related to: 

DAS 

b). DAS and the 

overview of the 

This will out l ine 

was in the research, 

obtain necessary data. 

research will broadl y  the of educators 

SMT, as they to the DAS as a whole  and to to 

l atter connection, focus of the wil l  address 

preparation, support implementing DAS; 
organizational administrative problems. 

educator assessment the various which 
together constitute 'official' 

An investigation design and 
implementation suggestions for 
improvements. 

questions for methods  used, popUlation that 

l imitation of the and the employed to 
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3.1 RESEARCH QUESTIONS: 

3 .  What 
DAS 

the following key 

conceptual underpinnings of and how do these relate to the 
of South African education, as well as conceptual izations 

implementation of the DAS 'officially' 
l im itations associated with this 

the actual experience of the i n  
b e  done t o  enhance the DAS 

what are the 

the 

These are important to give the Hence 

the next c)"''''-'V' research methods was 

to questions. 

3.2 METHODS 

The research that were used to obtain the responses to 

section were the 

were a self-completion 

survey is to obtain 

Whichever 

questions from 

information can be 

of surveys .  To 

and the semi -structured 

the findings can be 

aim is to obtain 

the researcher to 

(Bell, 1.: 1 987) .  

to gam some 

m 

a 

same 

certain 

As already mentioned, two uu,"u-.cuu techniques of the survey will be 

this research and 

about whether the DAS has 

analyzed and some 

implemented at this seconaar 

can 

school. 



What can also be 

their comments and OpInIOnS 

structuring to take place. 

IS 

to ..,"'""',,,"" 

are fami l iar with the '-WAr''''' 

whether there is a for re-

Having noted the above, 

the population that was 

next 

to 

3.3 POPULATION: 

the reader an indication of 

data. 

comprised of a population 

Nearly al l educators participated 

members in the semi-structured interview. 2 

research were the researcher and the educator on 

including the principal and the 

of the questionnaire and 4 

who did not part ic ipate in thi s  

involving nearly the whole 

population the data obtained becomes more valid and 

any research there must be l imitations. This wi l l  

LIMITATIONS OF THE STUDY: 

to South African DAS, which to 

overal l  conceptualization; the 

the l ast is  the most d ifficult to 

process and l ies beyond the 

as with 

upon in the next sub-

include those 

and its 

U\A.'Q.U;)\" it deals with 

a 

It must a lso be emphasized that this study was a case of a 

next 

completion 

school and therefore the results cannot be 

with the instruments used in the 

and the semi-structured intervi ew 

structure of the questionnaire and 

which are 



3.5 

The descriptive method used was the survey. 

survey that were employed were 

structured The wil l  focus 

3.5.1 The questionnaire: (Append ix A) 

on 

The self-completion questionnaire was designed In a 

information from Cohen M anion (200 I). 

questionnaire and 

manner 

questionnai re 

seml

on the 

on 

been 

drawn as survey Thi s  questionnaire was 

d ivided comprised of 8 questions on the the 

School. This on the preparation, training and support 

implementing and was rel ated to organizational and 

second part was You. section of 9 questions 

to educator assessment the sub-processes that the DAS procedure. 

section allowances for to state whether they had been 

and if not the reasons for not having completed the third part was 

General section comprised of 2 

overall impression design and 

the improvement 

questionnaire comprised of indicative 

respondents could understand 

comments and Here space was 

respondents were nr",,,p'lfPr not 

was to of staff 

to complete quest ionnaire . 

could  comment on 

of proffer 

'yes' or 'no' responses which 

off (x) and quest ions that 

for the 

to answer any part 

responded. 

proved to be 

to comment in. 

adequately. 

now be dealt with in 

next instrument was the semi-structured 

the questionnaire. 

were given a 

since all 

This wil l  
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3.5.2 The semi-structured interview : (Appendix B) 

The semi-structured interview was designed to obtain data concerning the DAS process 

and i ts implementation at school level .  It comprised of 1 7  questions that were addressed 

to 4 SDT members. The panel consists of 5 members but in this case the researcher was 

the one excluded. These questions were of an indicative 'yes' or 'no' type responses that 

made allowance for the respondents comments. The questions included sections on the 

manual , design and training of the DAS in which the interviewees had to indicate 

whether they had received and given adequate training in this regard . The role of the 

SDT members was specifically emphasized and acquiring information with regard to the 

administrative and organizational problems were focussed upon. The schedule also made 

provisions for the interviewees to offer suggestions for enhanced implementation of the 

DAS. The duration of the interview ranged from 45 m inutes to 1 Hour .  Interviewees 

answered the questions to the best of their abi l ities. 

Thus, the underlying purpose behind the questions in the self-completion questionnaire 

and the semi-structured interview schedule was to gain information with regard to the 

design, manual , training, implementation and suggestions for improvement of the DAS. 

These instruments also provided an indicative feedback of whether this secondary school 

had successfully completed the first round of the DAS process. 

CONCLUS ION: 

The information in the Research Methodology chapter served to highlight how the 

research was conducted and data gained. I t  outlined the questions, methods, population, 

l im itations and instruments that were employed to attain the data. Thus, based on this 

information the next chapter focuses on the presentation and d iscussion of the findings. 

Once again it must be stressed that these findings cannot be generalized since it is a case 

study of a s ingle secondary school. 
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CHAPTER 4: 

PRESENTATION AND D ISCUSS ION OF FINDINGS: 

INTRODUCT ION: 

The research conducted in  Chapter 3 had to be analyzed and the data presented so that 

some inferences and deductions could be made. This chapter wil l  out l ine the findings of 

the self-completion questionnaire and then the semi-structured interview schedule. These 

findings wil l  be presented and discussed in the same order as they appear in the 

questionnaire and the interview schedule. (Appendix A and B) .  The findings wil l  give a 

fair indication of whether the process had been successful ly completed at this school. 

Information with regard to the design, manual, training and suggestions for enhanced 

implementation at school level wi l l  also be highlighted. 

4.1 The questionnaire: (Appendix A) 

The analysis of the results of the quest ionnaire were as follows: 

The DAS and the School: 

Question 1 :  Are you aware of the DAS? 

Respondents were invited to say 'yes' or 'no ' and if 'yes' to briefly state what they 

considered as the purpose of the DAS. The 'yes' response was 1 00% from the 

respondents. Majority of the respondents stated that the purpose of the DAS was to 

develop the educator and in turn be of benefit to the learner. However, approximately 6 

(20%) of the respondents were suspicious of the purpose of the DAS and indicated that 

perhaps it was a return to the traditional, top-down and bureaucratic system of evaluation 

of teacher's performance. 
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Q uestion the process implemented at your school ?  

were invited to  indicate or 'no', if ' no '  t o  provide some 

school b ut 

through 

t hat process b een 

emphasized that only 1 6  educators (50%) 

thus far. 

ue�;uon 3: you seen a copy Manual or of i t? 

at this 

have b een 

Respondents were invited to 'yes' or 'no' and if 'yes '  they were requested to 

comment on the usefulness and quality manual .  All respondents indicated 

had seen a copy DAS manual which an versIOn of the 

necessary requirements and documentation was also incl uded. of the 

respondents that the manual was simple, to i nterpret concise.  The other 6 

20% of respondents fel t  manual was too long and not self- explanatory . 

that there was an need to improve aspects manuaL the areas 

requmng forms that the appraisee needed to fi l l  Ill; and the 

how the can b e  This could 

Q uestion 4: training 

implementation 

support did you and your col leagues 

DAS? 

the 

received some sort training at l evel respondents 

as part of Development Programme .  M aj ority of them were adequatel y  

i n  as far as and was concerned. 

Approximately, 25  (75%) respondents to undertake 

the o ther 7 had been minimal and more substantial 

and thorough training was not only  from members but  it should b e  

done at school b y  the Departmental officials had undergone training 

Then only wil l  th i s  25% feel comfortab le about undergoing evaluation or 

of any sort .  
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Question 5: What is the quality and and 
support? 

of the commented on 

some they were p leased 

selected to be part of the SDT 

members were adequately and conducted 

Question 4 .  

school was pro-active 

Thus, most of these 

with staff members 

an open and supportive mrumer. 

could easi ly ask for repetition 

grievances without the 

did not feel  threatened 

aspects; could pose 

becoming impatient. 

intimidated and 

and aired 

as already 

in Question 4 appeared to an indifferent, uncooperati ve 

conducted . towards the entire ...... /""""',"''' and the workshops that had 

were completely to 

are responsible adul ts who 

6: P lease comment on 
Training and support for 

question al lowed 

as preparing the 

were 

The 7 (25%) who 

were not d issatisfied with the 

not 

of such a process of 

taking p lace u,-,,-.u.u,,,-, they felt  that 

to be accountable to than 

p layed in your "",vU,VVJ terms 

to comment on 

implementation of the 

with the workshops 

to be non-responsive and 

training but were dissatisfied 

and accountab i l ity. It 

SDT 

by 

to the 

be 

deduced 

that the 

did not want any form assessment or evaluation U,-,,",,UL,,,,-, 

in the p rocess of were the 

Question 7: In your opinion, could the role by been improved? 

they were to fi l l  Here were to indicate ' yes' or ' no' and 

improvement. This question on from Questions 5 and 6 .  

(75%) of the respondents offered a positive and favourable 
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the other 7 (25%) fel t  that no human is complete ly  conci se, precise 

once 

is always room for some improvement but they to 

the variation of the improvement would determine the 

these 

workshops. 

by SDT 

were equipped 

Overal l  the respondents agreed 

knowledgeable enough to conduct 

Q uestion 8: Did your school any problems in and 
the 

Respondents were invited to ind icate' or ' no' . response was ' they were 

asked to elaborate. (80%) of the respondents did experience some difficulty. 6 

(20% )  did not on the nature of the difficulty they had of 

comments e laboration ranged from inadequate to p lan and 

implement the DAS as a suitable regarding time constraints could not 

reached 

to 

considerable 

this was a laborious and 

DAS and You: 

Question Have you 

were 

respondent was 

9 ( 30%) d ifficulty finding 

1 1  ( 35% )  the 

and fil l ing in  the various documents. 

consuming task. 

apprai sed? 

to indicate' or ' no' .  response was 

had 

fel t  

compn smg 32 educators 

to give a 

b y  that been appraised. This 

of a 

50% 

of the Thus, 

of appra isal . 

fi nding appropriate 

indicate 

of  that have 

1 6  (50%) the staff were st i l l  waiting to undergo 

from difficul ties in trying to set up a 

the various documents that to be 

to be appraised . However, 

to take the 

been 

a step 

12 (40%) of  staff did 

and fol low the 
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Question 1 0: DAS includes a ",,,,u.-uu Did you find to be of 

Respondents to ind icate or  and regardl ess of their they were 

to comment. The 1 6  (50%) who been apprai sed this 

section to of value. could make i nput about themselves and could 

"'Uj"'UI'�"" in inner reflection and self They saw this  as favourable 

their  and weaknesses. They also a 

companson members evaluation and judgment and their own. This 

wi l l  them in  trying to as educators. other 16 (50%)  of 

educators have not appraised d id  not real ly to any 

Question 1 1 : The a Did you find th is  to  be of value? 

Here once had to indicate ' or  and to  offer some 

comment. The 16 members of (50%) already appraised offered both positive and 

negative pane l  appraisal . These ranged the offering varying 

opinions ratings to support, motivate and depend ing on whom you choose 

to be part of your panel .  i n  turn can educators 

their so they would "-.. "' ... u, ...... . ,,, and this 

creates stress and for the of who IS on the 

general l y  such evaluation causes awkwardness among friends staff members. Of 

50% wai ting to  be 9 (35%) offered some the above-mentioned 

comments on the value of appraisal . Finally, 4 ( 1 5%) of the respondents d id not 

comment on this 

Q uestion 1 . The includes a Professional Growth Plan (PGP) .  th is  been 
useful  to you? 

The respondents were to comment i nd icating' or 'no'. 

already choose to and comment on this question.  

12 (85%) Indicated a favourable whi l e  3 indicated an 

those 

the 16 
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unfavourable 

yardstick which 

terms of syl labus 

The positive comments around the PGP being a 

the areas of weakness; 

and the teacher can 

achieve the 

The unfavorable comments about the PGP were that 

possible for educator to carry out the recommendations 

completed to meet requirements - it was not 

Question 1 3 : opinion on the number and type 

All respondents choose to some sort of comment on this 

could be categorized into a l ist typ ical comments such as : 

Educators are already 

go through the 

There arc too many 

It is time-consuming. 

Some are complicated. 

""'c.,,,c.'" with administrative 

completing unnecessary 

must re-planned and 

educators only complete to meet departmental 
requirements. They not had much benefit from this process. 

Defini te streaming is necessary. 

Question 1 4 : Was sufficient time IV,"'<C\..,U to you to prepare for your 

appraised, 7 ( 35%) 

some insight 

i t  wil l  to 

not make it 

thi s  form was only 

educator. 

to be completed 

responses 

not to 

and 

to 1 6  (50%) of educators 

poor planning and time-constraints, implementing 3 

( 1  

not 

choose not to respond. 

had 

1 6  appraisees fel t  that was a 

the opportunity whenever they could and had 

process. Of this 1 6  (50%), 6 (30%) felt that due to 

off their best. Thus, they through the process for the it 

not any positive or favourable gain. 



1 5 : Did you find the criter ia 
understand? 

the relevant and easy to 

were in the majority when it came to unfavourable comments. 

terms and defini tions used were with unnecessary j argons. I t  

could 

Question I 

Majority 

saw the ,.." ,'P,." " 

simpl ified and made more educator 

rating scale was used. The "" P"""'Tl 

intimidated the educators. 

26 ( 85%) were 

and were 

The definitions were 

made the process seem 

(A/B) used 

scale. They 

were not used. On the 

5 ( 1 5%) offered unfavourable  comments as : 

to confusion; 

they did not of any sort; and 

very wil l  an educator d iscredit h imself/herself. 

Thus, subjectivity and U'CI":""v.,).,) wil l  definitely enter into the n,.".£,pC' 

Here respondents 

respondents were 

that it had 

highl ighting 

to 

of the DAS contribute 

commented on this 

them offered 

These respondents were 

weaknesses they could 

to and 

1 5  (50%) of the 

agreed 

opinion that by 

i t  

A-t-tPf'.,.rl an opportuni ty and they had gained some knowledge 

exchange of ideas. 2 ( l 0%) 

not impacted positively in terms 

this have already been exhausted in 

felt  that DAS was a 

and professional growth. The reasons 

questions. 



Genera l :  
Question 1 8 : What is your overal l 

implemented? 
the DAS as it i s  designed and 

Respondents were to comment on this 

an opportuni ty positive and 

The analysis can up as: 

Positive comments 55% -(17) 

Negative comments : 35% - (1 1 )  

N o  comments 

The posit ive 

i t  i nvolves 

fosters a 

helps 

provides 

helps to develop 

10% - (2) 

included : 

at every level 

co l laboration and 

to analyze his/her 

criticism; 

improve the culture of 

gives educators an opportunity to learn 

that it keeps 

The negative comments were 

is t ime '-''-fl.''-' ''''' 

can cause d isharmony 

is a de-motivator; 

contains numerous 

an educator 

it should not be so 

abreast with 

staff members; 

that need to be 

process for 

methodology and style; 

and l earning at school 

co l leagues 

and 

i t  can be U'-''-'' U t A l,",,", was not wel l  b y  a l l  educators . 

1 9 : P lease provide 
the current 

about what might to be done to 
. 

Only 60% ( 1 8) of the respondents choose to offer any 40% ( 1 2) 

lPCT1An unanswered . 

provided 
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suggestions included 

should made streaml ined; 

should in  terms of paper work that needed to be 

could be 

the 

s impl ified; 

manual 

A/B and not reversed; 

be more educator to and 

the emphasis should  not be on evaluating teacher's performance in c lass but 
on the teaching employed; use of resources and learner i nvolvement and 

SUMMARY: 

The self-completion questionnaire was did not 

threatened anyway and 

educators are ful ly aware of the 

respond 

responded to. 

freely. I t  can be 

process its manual and 

that although the 

of implementation 

i t  i s  a matter of before entire completes first of appraisal 

successfu l ly . far, only (50%) 1 6  educators been ful ly appraised. 

educators however, did not resist the but to circumstances beyond themsel ves 

they not been the There is no b lue print the implementation 

evaluation or accountab i lity system maj ority mechanism 

associated with it must compi led in col laboration with al l  must be 

constant 

cannot always 

a much 

noted 

section may 

so the re-evaluation can p lace and in turn wi l l  to an 

However, no system is without loopholes and and one 

the success and fai l ure based solely on the outcome 

positive 

with a single 

these 

school .  It requires 

and recommendations. It can also 

negative comments that have been discussed in 

with responses of APEK (200 I )  survey , 

of 

by 

M iddlewood ( 1995) ;  West-Burnham ( 1 994) and Thurlow and Ramnarain (200 1 ) . 



The I nterview Schedule:  Appendix B: 

analysis of the Schedule were as 

Question 1 :  your opinion what is  the main 

Of the 4 SOT who were interviewed, 

of the current OAS 

majority fel t  that i t  was a that 

developed the individual to perform at and this in turn would create a 

balance and 
. 

culture of teaching 

process of trying to 

at school 

strengths and 

principal 

saw this as being a 

his staff members. 

2: Do you 

interviewees all had 

a copy of the OAS manual? 

of the OAS manual .  

these manuals were d iscussed and to 

had attended 

Copies of 

duplicated and given to 

3 :  Have 
manual? 

yourse lf with information contained in 

of 

at 

was 

interviewees had workshops at therefore ne(�ae:a to 

with the information contained in the manual .  other hand they were 

at assistance of those 

Were the 

was a c lear 

had an opportunity to 

Question 5: Did you as a 
officials? 

Al l  the had been 

the process 

democratically at your school? 

was done at a ful ly  constituted staff m o,,,,, ... 

or accept the position. 

receive training 

workshops. 
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Q uestion 6 :  Do you think that 

interviewees had to 

that the was uable .  The 

training was 

or  ' no '  

5 0% 

e laborate . respondents) 

respondents) fel t  that officials were 

They were boring monotonous. A dynami c  and motivated 

would reall y  impressed and motivated members attending the workshop. 

Q uestion i nvolved in traini ng and the DAS? 

was the They all p layed 

ro l es educating about DAS. 

Question 8 :  I n  your opinion are staff wel l -informed about DAS? 

In quest ion their opinions and comments. Genera l ly  

were of the OpInIOn that the workshops they conducted had and 

informed members staff 

" h " .. ",ri by a l l  staff 

. Thi s  obviously not be opinIOn 

Question 9 :  Do the SDT members meet regularly to discuss problems that staff 
members are with DAS? 

I S  

The were of  OpInIOn whenever the need arose, they would meet 

at interval s  make i nput whereby process to take a terms 

complet ion and compi l ing of comments and developmental approach that need 

to strongly i mplemented and i nstituted so that there is  improvement in the teaching 

teaming at school .  

Question 1 0 : Have members successfu l ly  set panels? 

The members have to set up panels but whether pane ls  been 

to carry out the apprai sal seems to questionable .  From of 

members, only 1 6  (50%) of the members have the DAS. 
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Question 1 1 :  Have these panels been able to complete the DAS process at least once? 

From the data received in the questionnaire section from the 30 educators, it can be 

deduced that only 1 6  panels  have successful ly completed the process of appraisal . The 

other panels have had difficulties in term of time-constraints; finding adequate members 

to be on their panels; whi le  a minority seem opposed to the process of appraisal and 

evaluation. 

Question 1 2 : W hat in your opinion is the most difficult aspect of the DAS process? 

Most of the interviewees have reached some consensus on the fact  that the most difficult 

aspect of the DAS process is  actual l y  getting the process started at school level .  Once the 

cycle starts in a wel l-planned and organized manner then, the other educators become 

somewhat motivated and want to get the process over with . 

Question 1 3 : As a member of the SDT what role did you p lay in  the DAS process? 

In this question, the interviewee responses varied to cover such roles as: 

conducting workshops ;  

setting up panels; 

advising staff members; 

appralsmg; 

offering assistance to staff in  connection with completion of documents; etc. 

Question 1 4 : What do you think about the number of forms that need to be completed in 
the DAS process? 

The responses of the interv iewee 's  can be summarized as fol lows: 

They are too many in number; 

It is  a time-consuming process; 

Some of the forms appear to have unnecessary questions and deta i l  requirements; 

A definite review and re-structuring of the forms is required; 

It must be made more user-friendly; and 
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Perhaps if the process is  
at school level .  

Question 1 5 :  D id  your school 
the DAS 

From the data obta ined of 

can be deduced that the 

out of a staff comprising of 3 2  

the on elaboration 

that was resistance from 

some educators were unable to set up 

the members are too busy; 

the process i s  too t ime-consuming; and 

that teachers feel  that the process wil l  not 

1 6 : Suggest ways in which the current 

with the responses in the 

fol lowing suggestions: 

wi l l  become more readi ly  

organizing and administering 

and the interview schedule it 

some d ifficulty s ince only 1 6  educators 

panels; 

to 

appraised . The comments 

improvement. 

i mproved? 

the interviewee' s  

re-structuring  and m ight make it more 
to educators at school 

should be deployed to are of a 
d iss ipate 

must be made to fee l  important i nvolves himlher; 

organizing of the process wil l  success; 

completion of the process, a staff developmental must be held; 

must be open and transparent from the outset; 

must set up in an objective and unbiased manner. 



Summary: 

i nterview of members to be a and expenence III 

process at this the information with to the i mplementation of the 

could be could this data-

i nstrument i t  that there was some resistance educators 

with it  seems are sti l l  suspicious of 

the process III some impeded the completion of  the The need re-

structuri was highl ighted and the emphasis being t ime-consuming also 

added to it being not completely  implemented at school .  Chapter 5 I contain a 

more thorough of  

CONCLUSION: 

The two 

ascertaining 

school III 

provided an 
. 

shortcomings of the 

streaml in ing 

is currently 

The interview 

and 

implemented in research to be III 

the implementation of the process at 

Region. se lf-completion questionnaire 

process itself. It also highlighted 

and 

and the 

wi th regard to 

to change the in which 

educators as a laborious and non-benefic ial task. 

the pl ight of who have to through the 

suggestions could perception and 

at school Chapter 5 will gIve the a more 

comprehensive of the of the implementat ion of process 

wil l  also out l ine certain recommendations for the improvement process. 



CHAPTER 5: 

SUMMARY AND RECOMMENDATIONS: 

INTRODUCTION: 

Chapter 4 outlined the data descriptive method 

inclusive the self-comp letion questionnaire and i nterview schedule. 

S serves a dual it h ighl ights findings the 

offers for improvement of the process so 

that i t  educator-friendly more eas i ly  implemented at school level .  I t  can 

that though the has evolved international ly over time, through 

error it remains far from being and user-friendly .  The findings and 

recommendations wil l  demonstrate reasons it not i mplemented successful ly  

at this school .  I t  wi l l  highli ght recommendations for improvement 

process. 

5.1 FINDINGS: 

of thi s  a s  has been are specifical ly to one school 

and cannot is a case study. 

can overlap with obtained other that undeI1aken 

such as the survey (200 1 )  and the art icle by Thurlow and Ramnarain (200 1 ) . I t  

must be 

individuals and 

Evaluation 

that the process of change i s  not always 

IS an to i ts success .  

Accountab i li ty have a contentious Issue 

acceptabl e  to a l l  

i t s  

Although process become more i n  recent times, i t  been m 

existence for decades. I nternationall y  as wel l  m South Educational 



have opposed process due to the suspicions concerning i ts purpose. 

also been 

that the new 

system evaluation had 

with to its implementation. 

ac(:entea by educators than 

i t  can be 

traditional 

survey out that included section and the 

i nterview schedul e  wi l l  be disc ussed under their head ings. will be general ly  

categorized and discussed according to  the they appear in the research.  

Questionnaire: (Appendix A): 

The discussion on this wil l  take the form of to make d iscussion 

more 1U"',U".�""U and to comment on :  

A :  The DAS and the School :  

This sub-section the questio nnaire contained 8 questions o n  t h e  above 

can deduced from the opinions and comments : 

The respondents were aware of the OAS and general l y  noted its p urpose to be of 
benefit to institution. 

- The i mplementation the OAS process started at thi s  schooL 

Questions can been workshop at school 
maj ority adequately trained and 

manual i n  

The S OT members have cascaded t h e  i nformation to 
session. 
The comments in with effective 

are d irectives for re-structuring the manual ; 
the manual should be re-structured along the of 
stream-l ining and in the of forms that 

vIa internal 

that: 

of vocabulary, 
fi l l ed in .  

the posit ive characteristics of the OAS process, some individuals st i l l  view it as a 

and controversial issue. with to the 

appraisal is sti l l  quite prevalent and some resistance may 
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The above mentioned comments have been article by 

Thurlow and Ramnarain (200 1 ) . They that it is ect::SS,lrv to undertake a review 

the implementation the DAS at school leve l .  

However, it to appl icable provincial ly i t  has to be undertaken by Department of 

and although 

had 

and IS on a 

the above-mentioned comments feature their document, 

on a small-scale and not include schools educators. l-Iowever, these 

comments are valuable in  it w i l l  al low process DAS to become more readi ly  

at l evel .  This wi l l  impact positively improving the culture teaching 

and The next sub-section with to individual 

the of can as stipulated 

bel ow. 

B: The DAS and You: 

of questionnaire was made up of 9 questions, and i t  dramaticall y  

emphasized the number educators who have appraised at particular 

secondary school North Durban Region. 

The find ings revealed that 1 6  educators (50 %) of population out a 

3 2  have thus been appraised. It can assumed that the staff 

members were not opposed to the 

their control they had not been 

appraisal 

by 

undertaken. They offered fol lowing comments as to 

not being complete ly  implemented . 

They can be summarized as : 

reduction of staff due to necessitated 

were unwi l ling to 
(Outcomes Education) 

had to completed within that 
were .unable to set panel s  because 

others. 
Although I f' <>lI>.rC' offered comments noted 

been 

reasons the 

of some panels;  

with new OBE 
for a particular time-

were not wi l l ing to appraIse 

urgent need the to 

headway seemed anxious that so educators have appraised at 
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school .  appears to a posi tive half the is won especial ly in the 

fact that individuals want to take the · go through the process. Some these 

comments been noted Thurlow and (200 1 )  APEK 

(200 1 )  that seem to make s imi lar observations with regard to 

implementation of the DAS process at other schools .  

were with to the ir on 

and 

favour the 

worth. 

to be 

on self-appraisal 

seem to 

it gave them an opportunity to assess their 

opportunity to wei gh their assessment 

comments included the problem 

be panel could cause an 

because i t  an 

the opinion others . However, some 

individuals to 

''',",uLUH and i naccurate evaluation of 

was seen by maj ority of respondents as an important component the 

as i t  provided some means by which an individual 's  and 

could be high l ighted.  On the hand, minority who saw i t  as a aspect 

substantiated by imply ing fi l led th is of  the in order to 

meet of 

other questions on this 

individual ' s  opinion o n  

comments and highl ighted 

with 

point that 

with 

In  

appropriate 

scale and 

respondent's 

is difficult to adhere 

to the appraisers had to leave thei r  classes unattended . Perhaps d id not assess 

the worth of the individual obj ect ively .  The reversed rating was not 

by most maj ority of the were the opinion that DAS had 

contributed 

that empowered 

and cri t ic isms to the ir  

growth and development. It was a capacity bui lding 

level 1 educator 

as had 

they were a l lowed to offer comments 

involved in the appralsmg 
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The third sub-section consisted 2 questions a 

the opportunity to o ffer 

Section Genera l :  

nature . were 

of process. 

In this 

below: 

respondents ':>U��"''''''U'Jll'' can summarized as l isted 

a definite review of the new DAS was 

of the manual and the to be completed by 
appralsee; 

,..4BMU ''''M''' simpl ification o f  the was H",.�",,,,,a, 

time to be more realisti c;  and 

the role of the 
Managers 

adequately .  

to  undergo transformation to 
i ntensive training so that they can 

this new 
the staff 

The above are an edited that had emerged as a result the 

research conducted at this particul ar school .  However, some comments can be 

as the general opinions other educators who have been exposed to the DAS. 

changing o f  Managers is  seen a s  vi tal to the success the at school 

to be a 

insti tut i on concerning the implementation of 

the 

DAS 

of 

this could to overa l l  

improvement the i nstitution. The D A S  must not merel y  be seen a s  an instrument that 

can be to assess i ndividual 'vU. ... H'�' for merit .  This DAS is 

perceived could motivate to I n n p  .. ,,,, appraisal thus culture of 

teaching can enhanced. The APEK (200 1 )  survey contained info rmation that 

was simi lar to the 

regard to and 

i f  can be taken into 

educators. It stressed the aspect with 

to be Thus, i t  seems that 

it wi l l  enhance effectiveness o f  

the i mplementation the D A S  process at school 

on the data gathered the i nterview with the S DT 

wi l l  now 
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5.2.2 The Interview Schedule: (Appendix B) : 

The data col lated through the i nterview with the SOT members provided information i n  

terms o f  the training received from departmental officials, the manual and the process of 

the OAS . This schedule consisted of 1 6  questions that were addressed to these members. 

These questions can be broadly categorized and discussed under the fol lowing sub

sections : 

The purpose and role of the SDT member: 

It can be assumed that most members felt that the OAS process was i mportant for 

organisational growth and development. The roles played by the SOT members varied 

and individuals were given an opportunity to i nvolve the appraisee at all levels of the 

discussion. These individuals were well acquainted with the information contained in the 

OAS manual and could offer knowledge i n  this regard. These interviewees had received 

training from the departmental officials but not all trainers were dynamic and vibrant 

when they cascaded information. The next sub-section will  address the question of 

whether successful panels had been set up. 

The DAS panels : 

It can be deduced that attempts to set up panels were successful to a certai n  extent. The 

redeployment and transfer of educators deemed the process i nvalid and other panels had 

to be set up. This disbanding of some panels i nevitabl y  led to the formation of new 

panels and in some cases i ndividuals were part of more than one panel at a time. The 

next broad section will deal with problems associated with the process of implementation 

and suggestions for enhanced implementation. 

Problems and suggestions for improvement: 

The problems associated with the process included a discussion concerning time, re

formation of certain panels, completion of unnecessary documents and the suggestions .. 

were valuable in ensuring the future success of the process. Among the suggestion for 

enhanced implementation a few can be highlighted. These can be summarized as: 

- the need for re-structuring of the documents and forms; 

the manual must be made user-friendly; 
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must a provincial with regard to DAS process;  

Some posit ive 

Posi tive 

a realistic and 

with the current changes in  

that P rYl, P N1P(1 out of wi ll now be 

the positive associated with the DAS the fol lowing comments 

featured. They were as fol lows: 

I t  was an 

is here to 

to be a member the SDT; 

these were at an 

shortfal ls ;  

Despite weaknesses i t  can positively in improving 

There i s  consultation and 

educator is part 

of teamwork; 

decision-making process; 

Teaching sty les and practices can learned and and lastly, 

I t  does teacher 

and comments have been some of the above-mentioned 

Nevertheless, it seems that if the new of DAS undergoes certain i t  can be 

used enhance quality of teaching and l earning at 

wi l l  to adopt a more attitude towards the Change is never 

by al l at point in  if majority accept it  then i t  can seen as 

being somewhat 

recommendations 

These U � f"""�'U 

the improvement of the new 

can enhance qual ity of 

process wi l l  now 
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5.2 R ECOMMENDATIONS: 

new 

context 

appraisal recentl y  implemented into the South African Educational 

researched at a school in the North Durban Region. 

The have been stated and 

comments suggestions offered by 

as contained article by Thurlow 

findings 

of the DAS.  

organizational 

Some have been proposed by 

recommendations the improvement of the 

manager I S  to the process and as 

conducive to and I S  

A comprehensive 

of that school 

(200 1 )  

recommendations 

management of the 

development. 

( 1 994) who 

at school  level .  

to 

can ensure that a 

at that school .  

containing the 

discussions 

survey 

improve the 

can be 

as 

the 

I S  

other 

trust and consensus individuals in that i nsti tution. As 

a leader, the 

be democratic and 

O'Nei l l  ( 1 994) 

the every person 

Mokgalane, et 

outlines the principles 

implementation 

principal will help to create such an environment and must 

to suggestions and committed to making this work. 

e laborates that there must 

to be considered . 

( 1  5) in 'National 

to underpin 

These include: 

and the individual i ty 

Pi lot  Project 

are important for 

The process is as important as the product .  

The process should 

The process should 

process should 

The process must 

must be 

Adequate must 

review. 

rather than 

insti tuted. 

before the process can instituted . 

so 



and evaluation types should cond ucted separately. 

These principles may overlap with suggestions made writers o n  subj ect 

of appraisal but ult imate ly point to a and 

approach whereby devel opmental and growth can be 

The South African educational context is that dramatic transformation of 

political 

smal l-scale survey 

provides some basis 

has 

by 

d iscussion 

on the educational  

(200 1 )  

i t  tried to 

In this the 

informative . I t  

the shortfal ls  and positive 

as viewed this teacher organization regard are some 

recommendations that have proposed . They can summarized as : 

which i s  streamlined and less complex. A 

The 

system of 

should be real istic t ime frames. 

panel of appraisers should reviewed 

system should revised expanded. 

should more 

should be 

from departmental officials. 

s impl ified .  

suggestions can contribute effectively in making system appraisal more 

to be constantly user-fri endl y easier to implement. A system such as the DAS 

to keep with the po licy developments in education. 

Thurlow and Ramnarain suggestions with regard to improvement 

DAS .  o f  been under 2. However, other 

comments include : 

concept of professional development and activities wil l  need to re-addressed. 

time proposed educators need to the 
process in one of two month taking consideration that 

need to operation a major problem. This was not envi saged when 
process was p iloted it involved two i n  each sample  

school s  and i t  was not throughout school .  



training manual of the 
can create a problem terms of 

and interpreting the informat ion 
manual .  
above-mentioned recommendations are merely suggestions however, i t  can 

the DAS >"rl"'oI',,",'''' and l ead to enhanced the DAS South 

educational context. 

DAS is  not flawless nonetheless it  has characteristics that can 

with ind iv idual and organizational and development. 

The have 

employ to the implementation of the 

this 

The 

school can 

the whom in this case any member of i nstitution 

role-player i s  

i t  the principal or the 

communication and level one educator. stress col laboration, 

commi tment on the part of al l  educators . school cannot benefit this process if  

have 

a smal l percentage the staff 

U'V�l ""'U to i mpact on the growth of the 

the and formulated a po l icy 

through and error can such a 

acceptable to a l l role-players who need to be appraised. 

appraisal. I t  must ful ly  

The educational authorities 

on their 

l ike the more 

this has been C>u\, . ... ... . :>C>J.ILU in ascertaining the reasons for DAS 

not being completed at secondary school .  

beneficial that the success and 

ft also serves as a 

of  the 

can lead to the 

recommendations have been 

can be and at 

of the 



CONCLUSION: 

research has p laced the System of 

South African education stressed the positive and 

I t  focussed on implementation of 

school in the North Durban Region. Having 

improvement of the system, if i t  is  implemented and reviewed 

more real istic to be put at school level. 

perspective in the 

comments of 

at a single 

suggestions for the 

the process can 

J'-'UVVl wil l  benefit 

recommendations and 

success of the process. 

is  concerned, he/she 

col laborat ion, 

Manager is  of vital 

not have to 

the SDT members. 

as 

a 

crit icism of the process of dramatic advancement has made 

a and teacher-friendly approach and the basic structures are in p lace 

toward improving the qual i ty of teaching The Department 

initiative Appendix C) in questionnaire to the 

North Region. The information m ight 

sowing towards a more 

What is  ne(�aea now is the 

they are 

active III whole  process of appraisal .  

complex and streaml ined 

from teachers towards 

to be apathetic and allow 

and must take a positive 
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T his q uestionn a i re is  a imed at  ascerta i n i ng your views a bo u t  
recently i ntro d u ced D evelopmen tal A p praisal (DAS) a n d  it 
has efficientl y  i m p lemente d  a t  o u r  schoo l. Y o u r  assista nce in  
a n swering q uestio n n a i re will be greatly a p p reciated. B e  assu red 

that your  responses wi l l  be treated i n  STRICTEST CONFIDENCE. 

Wherever 
appropriate 

NO 

are questions YESINO answers; enter a cross 
(eg. if your answer is p lease enter a cross as lUUlvaLvU 

1 .  Are you aware of the DAS? 

NO 

your answer is yes, p lease explain what you consider the underlying purpose 
of the to be? 

2. Has the 

NO 

If 

been implemented in  your school? 



3 .  Have seen a 

YES 

NO 

of or parts of  

on the  usefulness 

4 .  What and did 
implementation the DAS? 

5 What i s  

and your col l eagues 

6. P lease comment on role  that the Staff Development 
school in terms the DAS. 

manua1 . 

for 

( SDT) played in 

2 



7 .  I n  your opinion, could the role played b y  the SDT have been improved? 

e YES 

o NO 

If your answer is yes, please state briefly how i t  could be improved. 

8. Did your school experience any problems in orgainising and administering the 
DAS? 

D YES 

U NO 

If yes, please elaborate. 

The DAS and You: 
9. Have you been appraised? 

D YES 

D NO 
If yes, please go to the next question. If no, please explain why not. 
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1 0 . The DAS includes a ."vll-U.U 

N O  
Please comment . 

Did you find thi s  to of 

1 1 . The DAS includes a pane l  

YES 

you find this to be of value? 

1 2 . 
to 

1 3 .  

comment. 

DAS also incl udes a professional growth plan (PGP). 

YES 

NO 
comment. 

this been 

m m  _____ � _ ______ mmm _. ________ ______ ______ • _ _  • ________ _ ••••••••• 

your opinion on the number and type forms to be 
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Was al located to you to ...... ",.",,>,",,, for your appraisal? 

NO 
comment. 

1 5 . D id you find the criteria and definitions in the 
understand ? 

Please comment. 

relevant  and easy to 

1 6 . What is your opinion on 
DAS ? 

of the Rating Scale (A/B) used 

5 



YES 

NO 
elaborate. 

contributed positively to your personal 

1 8 . What is  your overa l l  i mpression the DAS as i t  is currently 
and ? 

about to done to improve the 
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APPENDIX 

INTERVIE W SCHEDULE ON THE DAS 



INTERVIEW SCHEDULE: SDT MEMBERS: 

I .  I n  your opinion what is  the main purpose of the current DAS process? 

2 .  Do you have a copy of  the DAS manual? 

3 .  Have you fami l iarized yourself with the information contained i n  this manual? 

4 .  Were the SDT members democratically elected a t  your school? 

5 .  Did you as a member o f  the SDT receive training from departmental officials? 

6. Do you think that this training was valuable and sufficient? 
Please elaborate . 

7 .  Were you involved in  training and informing the staff about the DAS? 

8 . In  your opinion are the staff members wel l  informed about the DAS? 
P lease comment. 

9 .  Do the SDT members meet regularly to discuss problems that the staff members 
are experiencing with the DAS? 
Please elaborate . 

1 0 . Have the SDT members successfully set up DAS panels? 

1 1 . Have these panels been able to complete the DAS process at least once? 
P lease elaborate. 

1 2 . What in your opinion is the most difficult aspect of the DAS process? 

1 3 .  As a member of the SDT what role did you play i n  the DAS process? 

1 4 .  What do you think about the number of forms that need to be completed in the 
D AS process? 

1 5 . Did your school experience any problems in organising and administrating the 
DAS process? 
Elaborate. 

1 6 . Suggest ways in which the current appraisal process might be improved? 
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DEPARTME NT OF E DUCATION A N D  C U LTURE 

UMNYANGO WEMFUNDO NAMASIKO 

DEPARTEMENT VAN O N DERWYS EN KULTUUR 

" ' ;  .: � ,  . .  - . � .  .. 

Telepnone: (03 1 )  5024307 

Ucingo: 5391 963 

Telefoon 

Fax: (03 1 )  5026324 

Oate: 

Usuku: 03 MAY 2002 

Oatum: 

'\ttac hed please find a copy of a letter from the office of Mr BE Nobin . 

Your are requi red to take note of i ts  contents and return the attached questio nnaire to the D i strict Office 
) n  or bdore T h u rsday,  23 M ay 2002.  

Your co-operat i o n  i n  th is  matter is apprec iated . 

, 

03 MAY 2002 
DATE 

,I 
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To : Distri n 
S enicr Educat ion Management 
Schoo l  Pri n,:;ip:�J 
Slaff :velo pment Team ' 5 (SDT's) 

DAS : QUlESTION N t\ lR£ F I�.FORMA T1 0N GATHERJN G  

Tei€ pl)()Ol': 
lY.>! g.�: 
'·el<.t«:on: 
rlU' 

[lal..,.; 
U"" 't\J' 
Oct'. m :  

1 .  T�e ofthi:i is  to col l ect v:'l iua b le  informal Ion ( 1 1 t 'lC i mplem,�ntal ion o f  

2 .  

3 .  

i n  all i 1Sti tutiol1s. 

S'.nff Devdopme71r. (SDT) in your i ns1 :nJ t ion must com.) l e,e 

You a 'c req uE:sted t,J ! ,{. !1)n�sl when complet ing ttns. qu·:!st ionnai re b) '.::n su re 

and s;.;pporting are 

form. 

4 i )  ensure 1 hat  th i,;  is com?!cled by 23 !\� l) 2002 and re�u rnf d to yO'..lr 

5 .  Thank: y o u  fo r your 

1 
M-\ NAGER (A CTfNG) 

. NORTH DL:}�B AN REGION 

�al ion 

rno nitc 

Of 



EMIS No. 

of 

Names S DT 1 )  

.2'. 
, 

3 )  

4) 

5)  

DAS ThfPI .EMENTATJON 

1 .  Has setoo! su brnht ed a 1.\1anagement 

2 .  DATE your Managem ent Pl an wil l  submit! 

3 .  t he process been. implememed in  your scho ;)j'J 

4.  If n o ,  state  the when process wit commence at ins·itution 

5 .  �11)U a s t anGe on the impl emel1 t a !  of Dt.s? 

state al a school req6res 

Uar 



8 _  I f  y e s ,  what a rl!a5 of deve l o�Jm ent d o  they requ ire? (Li st them)? 

------- - - - - - - - - - --------_._-- -- - - - -- -------

--- - - - - - -- -- - - -- - - - - - - - - -

-- - - -------- - - - - -----_ .. _ -- - - - -------

, 

9. G:K'U:RA L 

COrruT-ent on th� imp� e m�:1ta! ton and the sta t u s  o f D AS in you r sch e,o: ins:::i l.u;:ion : __ _ 

--- - - - -- - - -- - --_._- ----

Please com�'J !ete th e grid allm:ht�d to rhisfarm entiJled del'e/opmento/ appra ;sa/ supen1isio M by jiJ 
in the daJe of compit'tion dnd of.H} the expected daTes uf :.:ompletion.. 

Annexure 1 provides th e delmO!s ,-{Steps J - 1 9  �\ requ ind by th e grid. 
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