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ABSTRACT 

Evaluation is not unfimiliar : educators in classrooms use constant feedback from 

learners as the basis for self-evaluation. What may be less familiar is for groups of 

educators in a school to carry out a self-evaluation or experience a whole-school 

evaluation process, which in the latter case means more than a single educator. 

Whether familiar or not school evaluation has increased in importance in recent 

years, particularly at the level of the whole school. 

The introduction of WSE, notwithstanding its worthy intentions, has proved to be a 

contentious issue for educator unions, which expressed considerable reservation 

both about which led to the introduction of WSE and the underlying purposes of the 

process. In addition, there is no widely available, if any, assessment of the success 

or failure of the pilot project. Within this broad context, this small-scale research 

project, subject to limitations, attempts to investigate the experiences and reactions 

of one school in which an attempt has been made to implement the process. 

Based upon the responses of the participants in this research study, it became clear 

that there is a desire to be involved in the traditions of 'school improvement'. If one 

assumes that the sample group is representative of stakeholders at the pilot school, 

then this study believes that some important principle of WSE are implicit in the way 

things are now being done and thought of at the school. 
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CHAPTER ONE 

ORIENTATION AND OVERVIEW OF THE STUDY 

1.1 INTRODUCTION 

This opening chapter embodies the theme of the study: Whole-School 

Evaluation (WSE). The sole intention of this opening chapter is to provide an 

impetus for the study. 

1.2 MOTIVATION FOR THE STUDY 

The South African Ministry of Education has set quality assurance of the 

education system as its overriding goal. In this connection, through the 

national Department of Education, a plethora of quality assurance initiatives 

have been put in place. These include: 

• The Assessment Policy, gazetted in December 1998, which provides 

for systemic evaluation at the key transitional stages (grades 3,6,9); 

• The Further Education and Training Act (98 of 1998), which sets out 

obligations for assessment and reporting on the quality of education 

provided in the FET band; 

• The South African Qualification Authority Act (1995) which provides 

for quality assurance bodies to be established for monitoring and 

auditing achievements in terms of national standards and 

qualifications; and 

• The DAS and the educator load of 80 hours development time, 

gazetted in 1999, which is aimed at improving the quality of teaching 

through a process of evaluation of educators for development 

purposes. 

In addition to the above, the more recently introduced national policy 

on WSE, which is intended to complement the other initiatives and has been 

carried out according to an agreed national model. The new WSE approach 

claims to be radically different from the previous school inspection system 
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carried out variously, under the apartheid regime. This model is intended 

to be 'less punitive and more supportive and developmental, with feedback 

mechanism which enables schools and their support structures to agree on 

improvement targets and developmental plans' (Minister Kader Asmal in his 

foreword to the national policy document, June 2000). 

The new approach includes school self-evaluation, ongoing district-based 

support, monitoring and development and external evaluations 

conducted by supervisory units. National policy on WSE was published in 

August 2001, together with supporting materials related to evaluation 

guidelines and criteria for evaluations, and a set of instruments for school 

evaluations and self-evaluation. During the same year, training modules were 

produced to prepare for the implementation of WSE. In 2002, throughout the 

country, schools were encouraged to undertake the self-evaluation element of 

WSE, and in each provincial education department, a relatively small number 

of schools identified as pilot schools in 2001, and carried on into the early part 

of 2002. 

The introduction of WSE, notwithstanding its worthy intentions, has proved to 

be a contentious issue for educator unions, which expressed considerable 

reservation both about which led to the introduction of WSE and the 

underlying purposes of the process. In addition, there is no widely available, if 

any, assessment of the success or failure of the pilot project. Within this broad 

context, this small-scale research project, subject to limitations, attempts to 

investigate the experiences and reactions of one school in which an attempt 

has been made to implement the process. 

1.3 THE PILOT SCHOOL - A HISTORICAL SURVEY 

The school, one of the limited number of pilot schools in KwaZulu-Natal, is a 

primary school in the Umlazi District of the KZN Department of Education and 

Culture. The school is in the 21 st year of its existence. That it has undergone 

various policy changes and forms of inspections over the years is obvious. 
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However, whether it has come to terms with the new changes in the way 

schools are to be managed in South Africa may be answered by it having 

undergone the WSE process. The concern is whether it is still caught in the 

'old ways of operating'. 

The school has a pupil enrolment of 800, drawn mostly from local community. 

It is situated in a largely economic-housing suburb. It is a very well resourced 

school and the teaching staff comprises 20 teachers. The staff comprises the 

principal and deputy principal (both of whom have been at the school for 

about 15 years prior to assuming their current positions), four head of 

departments and fourteen level one teachers. All staff members have at least 

a three-year teaching diploma. In addition to this, there are 14 staff members 

who are university graduates. The major slice of the staff had never 

experienced an inspection of any sort, because they had entered the 

profession after the unions had successfully prevented any type of inspection 

to be instituted. The school has, however, engaged in the DAS over the past 

three years. 

The pilot school had at times been commended by the District Office, as well 

as its peers for the 'quality' of its work and by paging through some of its 

brochures, the school proudly professes to have consistently produced 

excellent academic, sports and cultural achievers. 

However, as this school had displayed success under the old culture "of the 

control and dependency model, the inspection model" (Bush and West

Burnham, 1994: 173), recent changes in South African education has been 

problematic for many schools. Many are struggling to meet the demands of 

providing appropriate services and products. By failing to improve and 

develop on a continuous basis, schools are falling by the wayside. The pilot 

school and the WSE exercise (which is steeped in the school improvement 

tradition), may be an opportunity to build-on. 
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1.4 PURPOSE FOR THE STUDY 

A great deal of research effort has been directed at an attempt to improve 

education. There is a need, however, to effectively manage large-scale 

reforms that are taking place in our education systems. This study expects to 

examine the deeper and more complex understandings of roles of teachers 

as interpreters and enactors of the WSE policy_ 

Policy-makers at national level usually produce policies and schools and 

teachers remain in the background. Although teacher unions may represent 

them at policy level, teachers' voices are seldom heard. It seems that the 

emphasis is on education policy production (see, Bowe et al., 1992:6) and to 

a lesser extent on the implementation of policy, which are mainly seen as two 

separate processes. 

Despite the vast literature on educational policy change, relatively little 

empirical studies on the experiences of teachers' in South Africa exists. Sikes 

(1992: 194) is of the view that teachers have to implement policies, even 

though they are unlikely to have been involved in their formulation. They are 

required to change themselves and what they do, to meet specifications laid 

down by policy makers who neither know them or the contexts in which they 

work. Therefore, the time has come to involve teachers, who are called upon 

to participate fully in the educational changes. 

Against this background and in view of the limited scale of this study, the 

purpose of this study is to address the following researchable questions: 

(i) What appears to be the 'official' intention of WSE, and how does this 

relate to the range of intentions more generally reported in the 

literature? 

(ii) How is the 'official' intention perceived by educators in the pilot 

school, and what divergences of perception, if any, is there between 
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official and perceived intention? 

(Hi) How is the process of implementation being envisaged and what have 

been the experiences of this process, in the pilot school? 

(iv) What are the overall perception of WSE in terms of its utility in relation to 

its claimed intentions? 

(v) How, if at all, might the WSE be modified or reconceptualised to increase 

its utility? 

1.5 PRINCIPAL THEORIES THAT INFORM THIS STUDY 

Basically, the three bodies of theory which, at different levels, that informed 

this study, may be summarised as follows: 

• Theoretical issues related to quality assurance in schools 

encapsulated in school effectiveness and school improvement, of 

which the latter has particular relevance for the process of improving 

quality (see, for example, van Velzen et ai, 1985). 

• Improvement, which by definition, implies change and especially the 

management of change, provide part of the context for this study 

(see, for example, Fullan with Stiegelbauer, 1991). 

• Finally, the specific literature on the measurement and management 

of performance, both individual and organisational , which provided 

the most immediate context for this study (see, for example, West

Burnham et a/. , 2001). 

1.6 SCOPE AND LIMITATIONS OF THE STUDY 

The scope of this research is limited in at least four respects. The first area of 
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concern is the use of self-reported measures. Ideally, this study should have 

been conducted by observation. Time constraints both on the part of the 

researcher and respondents precluded this type of research design. 

The main limitation of the proposed study can be inferred from issues arising 

from the change process in education. According to the literature, these might 

be charaterised into three broad phases (see for example, Berman and 

McLaughlin 1975, Fullan with Stiegelbauer 1991 and Gray et al. 1999) : 

• Initiation - the period during which a decision is made to go ahead with 

an educational change and plans are formulated and developed. 

• Implementation - a crucial stage when schools are asked to begin with 

the innovation in the classroom. 

• Institutionalisation (incorporation/impact) - the final stage when the 

innovative practice becomes a routine part of the school. Alternatively, the 

change may disappear, either by way of a decision to discard it or simply 

through attrition. 

While it will be possible to research the initiation aspect of WSE, and to 

obtain some useful insight into the experiences of the implementation 

process, it will not be possible to evaluate the introduction of WSE in the pilot 

school in terms of its real impact. Also because of the limited scale of a mini

dissertation, the decision was taken to focus substantially on reported 

experiences of those involved in the pilot school, rather than on a wider 

assessment. This together with the fact that the research is a case study, 

obviously prevents generalisation from the findings. 

Nevertheless, from the point of view of the school itself, the findings are likely 

to be valuable, and they may provide indicators which ought to be addressed 

in a more comprehensive study. 
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1.7 STRUCTURE OF THE STUDY 

This investigation comprises five chapters. The intention of Chapter One has 

already been enunciated in its introduction. 

Chapter Two presents a detailed literature survey. It considers, amongst 

others, the relationship between WSE and quality assurance; evaluation for 

accountability and development; change and change processes and 

evaluation; and school effectiveness and school improvement. 

Chapter Three provides the methodological framework within which the 

study was conducted. It restates the research questions; outlines the broad 

approach to the research; explains the research approach; details the 

sample and describes the research instruments. 

Chapter Four presents the findings for the empirical part of the study. This 

chapter reports on the preliminary survey and the main survey conducted. 

The main focus, however, remains the experiences of the sample group 

identified in chapter three. 

Chapter Five analyses and discusses the critical themes that emanates 

from the experiences of the sample group. The themes are examined and 

evaluated in terms of what has been stated in chapter two and the official 

documentation. 

Chapter Six draws conclusions from the findings of the study. The chapter 

includes (~99mmendations based on the findings and ends with an overall 

~QQ.clusion to the study. 

1.8 CONCLUSION 

This opening chapter placed the study in perspective by way of a motivation 

and presented a systematic format for the study. A brief historical survey of 
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the pilot school was undertaken and the purpose of the study and its 

significance were clearly illustrated. It outlined the body of theory which 

informed the research project. The scope and limitations of the study were 

also presented. Lastly l a structure of the study was presented. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 INTRODUCTION 

The previous chapter identified the challenges facing education in South 

Africa and demonstrated that dramatic changing conditions require significant 

changes in the implementation of education policy, such as WSE. Schools 

continue to face an increasingly complex environment. As a result, quality 

assurance and the management of WSE become strategically important. This 

chapter presents a conceptual and functional definition of evaluation and 

issues related to the concept of WSE. 

2.2 AN UNDERSTANDING OF EVALUATION IN EDUCATION 

Making judgements about people and institutions, whether formally or 

informally, is, of course an ancient phenomenon, both within and outside the 

education system (Rogers and Badham, 1992). The need for effective 

management to include monitoring and evaluation as a basic component is 

well established in organisations, more recently perhaps, in the educational 

world. Evaluation has recently gained currency and importance in the 

educational debate. Yet despite its increasingly widespread use, this term has 

no clear definition and there is no empirical evidence to suggest what it might 

mean in practice. What is clear, however, is that evaluation is deep-seated 

and directed at the structural features of situations (see Hopkins et aI, 1994). 

Rogers and Badham (1992 : 3) thus, defines evaluation as : 

... the process of systematically collecting and analysing information in 

order to form value judgements based on firm evidence. 
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While Nbrris citing Tyler (1990: 16) remarks that evaluation implies 'a process 

by which the values of an enterprise are ascertained'. 

An examination of the official documentation of the DoE reveals that the 

principles underpinning WSE are in line with the above understanding of 

evaluation. It states that WSE will 'seek to measure a school's success in 

relation to its circumstances' (DoE, 2000). It will take into account the extent 

of social and educational deprivation in the areas from which its learners 

come. Simply stated, it answers the question whether the school had added 

value to the life of the child. The DoE document further explains that a key 

principle in WSE is its intention to identify the extent to which a school adds 

to a learner's knowledge, understanding and skills. 

2.3 WHOLE-SCHOOL EVALUATION AND QUALITY ASSURANCE 

According to the report by the Centre for Education Policy, Development, 

Evaluation and Management (2001), improving education quality has been a 

key concern of post-apartheid education. All major pieces of legislation 

affecting education since 1994 have placed quality firmly on the agenda. The 

White Paper on Education and Training (1995) noted that there had been a 

decline in performance in many schools serving the majority of the population. 

Section 4 of the National Education Policy Act (1996) includes among its 

concerns 'achieving redress and enhancing quality'. Section 20 of the South 

African Schools Act (1996) entrusts school governing bodies with the 

provision of quality education. 

Such commitment has gained concrete expression through, for example, the 

establishment of a Chief Directorate: Quality Assurance (CD:QA) in the 

national DoE. The main function of the CD:QA is to develop and execute 

policy on all aspects of quality assurance. Broadly, the accepted definition of 

quality assurance within this directorate includes reference to the 

determination by an expert body of standards, appropriate methods and 

quality requirements, accompanied by a process of inspection or evaluation 
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that examines the extent to which practice in schools meets these standards 

(Murgatroyd and Morgan, 1993). 

Thus, to define quality assurance often results in a variety of contradicting 

meanings and implies different things to different people. However, the Policy 

Framework For Quality Assurance In The Education And Training System In 

South Africa (1998 : 9) refers to quality assurance as to the 'monitoring and 

evaluation of the performance of the various levels of the education system in 

achieving the specific goals at each level and overall objectives of the 

system'. 

In essence WSE is concerned about improving quality. It uses self-evaluation 

methods and external support, and assume a whole school approach to 

reviews and planning. Whole-school evaluation is the cornerstone of the 

quality assurance system in schools (DoE: 2000 : 7) and according to the 

minister's foreword on the policy, WSE "introduces an effective monitoring 

and evaluation process that is vital to the improvement of quality and 

standards of performance in schools." 

The quality assurance field has developed as a response to the demands for 

accountability in education in education from parents, taxpayers and 

politicians (see Watermeyer, 1997 : 30). With inspection and auditing being 

the frame of the past decades, quality assurance has come to be exemplified 

by the development of performance indicators and "school improvement" 

planning. 

2.4 EVALUATION FOR ACCOUNTABILITY AND DEVELOPMENT 

The National Policy On WSE document (2000:7) lists amongst its aims to 

'moderate externally, on a sampling basis, the results of self-evaluation 

carried out by the schools' and to 'increase the level of accountability within 

the education system'. 
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It further cites self-evaluation; ongoing district support; monitoring and 

development and external evaluations as aspects of WSE. However, WSE 

assumes a mix of purposes; accountability of schools to the system and 

improvement through self-evaluation. Ideally, the two purposes would be 

effectively promoted through different methodologies. 

According to the literature(see), there are two main purposes for performance 

evaluation : 

• For accountability purposes, to prove quality; 

• For development purposes, to improve quality. 

Thurlow (1993 : 3) enhances this by citing two variants of evaluation -

external evaluation and internal evaluation. The former occurs when 

assessment of an institution is assessed by those who are not participants of 

it , while the latter takes place when an institution is assessed by those who 

are participants within it. According to Thurlow (ibid.) these variants are not 

mutually exclusive and, perhaps represent the ends of a continuum. 

Internationally, during the late 1970's and early 1980's in the United Kingdom, 

local education authorities adopted schemes of school self-evaluation as an 

alternative to inspection. In this approach schools, systematically examined 

their strengths and weaknesses. This was not very successful as Wilcox 

(1992 : 15), for example, suggests : 

Although in some cases school self-evaluation, perhaps better termed 

school-based review, was influential in carrying through programmes of 

change, it did not take hold in the vast majority of schools and seldom, if 

ever, functioned as an appropriate instrument of accountability. 

Hargreaves and Hopkins (1991 : 10) suggested that: 

Much has been learnt from these schemes, but for most schools it 
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proved easier to identify priorities for the future development than to 

implement selected targets within a specific time-frame. School self

evaluation has consequently had limited effects on the daily life of most 

schools. 

The document on WSE cited above delineates in some detail the aspects of 

the school to be evaluated, and makes reference to developmental issues. 

The document says, that 'as a process, WSE is meant to be supportive and 

developmental rather than punitive and judgemental. ' It also acknowledges 

that 'its main purpose is to facilitate improvement of school performance 

through approaches of partnerships, collaboration, mentoring and guidance.' 

These developmental strategies may be acceptable, however, it is unnerving 

for teachers to note that the composition of the evaluation panel comprises 

DoE officials only. Hence, the already well publicised spat between the 

teacher unions and the DoE concerning classroom observation of teachers in 

practice : 

... SADTU raised concerns regarding the implementation of the 

classroom observation component, including a system of Development 

Appraisal System as well as WSE and both of these necessitated 

classroom observations to ensure quality in education. 

(DOE :20105/2002) 

While WSE is purported to be different, it would appear nevertheless to 

represent merely a variant on the old external inspection for contractual 

accountability system. 

2.5 CHANGE AND CHANGE PROCESSES 

This section draws from the literature on change broadly. The work of Fullan 

(1985) and Bowe et a/ (1992), are useful in understanding the processes of 

transformation and policy. The perspectives of change suggest that while 
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policy provides a broad definition and direction for change, change is 

ultimately dependent on how people at different levels of the process respond 

to the impetus for change. McLaughlin (1993:86) states: 

At each point in the policy process, a policy is transformed as 

individuals interpret and act on it. 

According to Fullan (1985) initiatives for change are reacted to the context of 

some familiar, reliable construction of reality. Policy initiatives meant for 

school-level change thus will have to deal not only with broad structural issues 

(principles) but also with teacher' perceptions, understandings and ideologies 

regarding the essential characteristics of what constitutes their practice. An 

innovation cannot be assimilated unless its meaning is shared. The implication 

is that players in the change process need to engage with initiatives in their 

own contexts, and should share the basic assumptions, conceptions and 

beliefs underlying the initiative. 

The Centre for Education Policy, Development, Evaluation and Management 

(2001 :7) report states: 

... that changes as represented in the policy frameworks, no matter how 

transformative the discourse of the policies may be, cannot succeed 

unless due consideration is accorded to the players at the different 

levels. 

The clarity of new innovations becomes a crucial aspect in influencing the 

nature of responses of those who must implement the changes. Research on 

educational change in other contexts has shown that if practitioners have a 

basic understanding of the principles behind the change and value the 

innovation, they often exert additional effort that may be required for 

implementation (Fullan, 1985). 
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Fullan (1991 : 35) highlights two notions with respect to clarity of innovations -

'false clarity' and 'painful unclarity'. The former refers to situations where 

people 'think they have changed but have only assimilated the superficial 

trappings of the new practice'. Painful unclarity is 'experienced when unclear 

innovations are attempted under conditions that do not support the 

development of subjective meaning of change'. Fullan (1991:36) talks of the 

tendency of people to adjust to the 'near occasion' of change by changing as 

little as possible. He does not suggest that subjective realities should define 

what change is, but that 'ultimately the transformation of subjective realities 

(be) the essence of change'. Thus, for example, the teacher can alter his/her 

teaching behaviour without coming to grips with the conceptions and beliefs 

underlying the new approaches to school improvement strategies. 

Finally, a related point that needs to be made regards educational change 

broadly. According to Sabatier and Ceryth (1986: 12), 'the difficulty a reform 

encounters is dependent upon the extent of departure from values and 

procedures of an existing order.' This point is emphasised by Odden (1991) 

who suggest the need to distinguish between 'redistributive' and 

'developmental' policies - what Fullan calls first order and second order 

changes - in considering transformation. Redistributive policies are those 

that seek to distribute goods in society and tend to seek more fundamental 

change. Developmental policies, on the other hand, are initiated in the context 

of existing practice or activity and seek to improve efficiency and effectiveness 

without disturbing the basic features of what is being done (Odden, 1991; 

Fullan, 1991). The implementation processes of redistributive policies tend to 

be more contentious than those of developmental policies. 

2.6 EVALUATION, SCHOOL EFFECTIVENESS AND SCHOOL IMPROVEMENT 

The school effectiveness research movement has become increasingly 

sophisticated at producing lists of the characteristics of the 'effective school'. 

These lists of quality indicators are useful descriptors and have helped to 
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inform the framework on which schools might be evaluated (see Policy on 

WSE - DoE, 2000). However, according to Hopkins et a/ (1994: 158) : 

There remains a gap between the establishment of common 

understanding about characteristics that predispose schools towards 

effectiveness and implementation processes and strategies for 

generating improvement at the individual school level. 

8arth (1990: 19) distinguishes between the two different approaches towards 

school development that have generally been called 'school effectiveness' 

and 'school improvement' movements. He parodies the different sets of 

assumptions and opinions as follows: 

• Schools do not have the capacity or the will to improve themselves; 

improvement must therefore come from outside the school. 

• What needs to be improved about schools is the level of pupil 

performance and achievement, this measured by standardised 

tests. 

• School improvement is an attempt to identify what people in schools 

should know and be able to do, and devise ways to get them to 

know and do it. 

These assumptions (selected from 8arth's more detailed list) imply an 

approach which encourages someone to do something to someone else; it is 

about measurement and control rather than growth and self-directed leaning; 

it is about external interventions rather than internal development. 

8arth (ibid.) goes on to argue that a 'community of learners' approach to 

school improvement generates a radically different set of assumptions from 

those above. Some of these are: 

• Schools have the capacity to improve themselves, if the conditions 

are right. A major responsibility of those outside the school is to help 
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provide those conditions. 

• What needs to be improved about schools is their culture. 

• School improvement is an effort to determine and provide 

conditions under which those who inhabit schools will promote and 

sustain learning amongst themselves. 

These assumptions capture the essence of this study's approach to school 

improvement. Van Veltzen et al (1985:78) define school improvement as 

'systematic, sustained effort in changing leaming conditions and other related 

internal conditions in one or more schools with the ultimate aim of 

accomplishing educational goals more effectively.' Although it is not possible 

to cover this definition in detail, the following points [some of which has 

already been covered] are relevant to the context of this study : 

• Change takes place over time. Realistic or undefined time-lines fail 

to recognise that implementation occurs developmentally. It is a 

process not an event. 

• Ownership and understanding of the change are important - both 

the reasons why it is happening and how it will bring about 

improvement. 

• Shared control of implementation is important - top-down is not all 

right. 

• Organisational conditions within and in relation to the school make 

it more or less likely that school improvement will occur. 

• It is very difficult to change education without also changing the 

school as an organization, without enlisting the co-operation of 

teachers and without the advocacy of school leaders. 

\ 
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It, therefore follows, according to Hopkins et al. (1997), that school 

improvement is about curriculum development, the strength in the school 

organisation, the teaching and learning process, and a developmental 

approach to evaluation. Such an approach to evaluation should focus 

attention on the school's capacity to deal with change and ensuring a belief in 

the school improvement agenda. 

From this it is evident that evaluation is an integral element in school 

improvement. Stenhouse (1980:122), for example, argues 'against the 

separation of developer and evaluator' and is in favour of integrated research. 

He continues: 

Evaluation should, as it were, lead development and be integrated with 

it. Then the conceptual distinction between development and evaluation 

is destroyed and the two merge as research. 

Therefore, the fusion between evaluation and school development defines the 

central axis of school improvement processes and roles. 

2.7 CONCLUSION 

These are the conceptual issues related to the body of theory that inform 

WSE. It details evaluation literature in order to provide a platform for the 

study. The literature survey demonstrated the 'official' intention of WSE and 

related this, where possible, to the range of intentions more generally reported 

in the literature. 

The next chapter will describe the method of the study and explain the choice 

of the research design. 
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CHAPTER THREE 

RESEARCH METHOD 

3.1 INTRODUCTION 

The intention of this study was to explore the perceptions and experiences of 

the implementation of WSE in a pilot school. Consequently, for a small-scale 

study with limited focus, the methods used were relatively straightforward and 

standard ones. To gain an insight into the practical implementation of WSE, 

two surveys were conducted - a preliminary survey and then the main survey 

in the pilot school. 

3.2 PRELIMINARY SURVEY 

Upon having read extensively on the subject matter, a study of this nature 

would not have been completed if discussions were not held with a host of 

people. Prior to the main survey, preliminary discussions were held with a 

focus group of people and observations made of reactions to the 

announcement of the WSE policy of all ranks at the researcher's own school 

were recorded and are reported. Others in this group included members of 

the Education Management Development Committee (Isipingo Circuit) of 

which the researcher is a member, an official each of two teacher unions 

(SADTU and NAPTOSA) and a district official. This method 'enabled 

exploratory discussions that allowed for an understanding of the 'what' and 

the 'how' as well as to grasp and explore the internal dynamics of the 

research topic. Thus, in-depth information was acquired in the study. 

3.3 THE ApPROACH OF THE MAIN SURVEY 

This is a case study into the implementation of WSE, with particular reference 

to a pilot school. The study identified a distinct group of people and an event 
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which suggested a research problem. Qualitative research, being a 

naturalistic inquiry, using non-interfering data collection strategies to discover 

the natural flow of events processes and how participants interpret them, was 

chosen (see Stake, 1995; Cohen and Manion, 1984; Anderson, 1993). Hence, 

two methods of data collection were used - the semi-structured interview and 

the survey questionnaire (discussed in section 3.3). 

3.4 THE RESEARCH QUESTIONS 

Question 1 : This question looked at the 'official' intention of WSE, and 

related this to the range of intentions more generally reported in the literature. 

This was addressed by reference to official publications on the WSE policy 

and relevant literature in the previous chapter. 

Question 2 to 5 : These were all questions relating to the perceptions of 

members of staff in the pilot school regarding WSE, with reference to the 

'official' intention perceived by the educators, the implementation process, 

overall impressions of the utility and effectiveness of WSE, and possible 

modifications to increase its utility. 

3.5 THE RESEARCH INSTRUMENTS 

Data for questions 2 to 5 in the above connections were obtained from the 

administration of a self-completion questionnaire and semi-structured 

interviews, largely eliciting open-ended responses. This allowed the 

respondents to communicate their perceptions and experiences in their own 

words, without any restrictions, about the practical implementation of the WSE 

in the pilot school. 

The questionnaire consisted mainly of open ended questions [Appendix 8] in 

order to allow the respondents to communicate their experiences or views in 

their own words, without any restriction, about the WSE process in the pilot 

school. Responses varied from a few lines to a few paragraphs. The broad 
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questions and purpose of the various questions or parts of the questionnaire 

are summarised below 

Question Purpose of Question 

1. To what extent were various stakeholders To assess whether there was input from 

involved in the decision making process educators at school level into the design of 

regarding the implementation of WSE at the the WSE process. 

school ? 

2. Was adequate training and support given to To examine the effectiveness of the 

the stakeholders at the school prior to, during training programme given to educators 

and after the WSE process? and to make recommendations for future 

initiatives. 

3. Were there any problems I difficulties I To examine the effectiveness of the 

obstacles or challenges experienced by implementation of WSE and to make 

educators in the implementation and recommendations for the modification of 

management of WSE ? the system if necessary. 

4. How did the school manage the transition to To ascertain what change management 

the new WSE system? strategies were used by the school in 

introducing this innovation. 

5. How has the experience of WSE contributed To evaluate the impact I effectiveness of 

to the teachers' personal as well as WSE on educators and the school. 

professional development and the school's 

improvement? 

6. What role did the prevailing school culture To evaluate the relationship between the 

play in the implementation and management of school culture and the successful 

WSE? implementation of WSE. 

7. Should WSE reports involve those outside To examine the implications and levels of 

the school? acceptability of WSE and the 

accountability theory ? 

Table 3.1 : Research questions and purpose. 

A few closed (dichotomous) questions were also used. These questions did 

not allow the respondents to provide answers in their own words, but forced 

the respondent to select one or more choices frgm_~fiXJ1~~i~en. 
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The use of a self-completed questionnaire was supplemented with semi

structured interviews [Appendix A] with the principal and chairperson of the 

School Governing Body. 

Analysis of data was carried out predominantly through content analysis of 

open-endedness of the questionnaire or responses obtained through the 

semi-structured interviews and citation frequencies was also used. 

3.6 SAMPLING 

There was no need for sampling decisions to be made, as the entire staff of 

the school was included in the study. This comprised the principal, the deputy 

principal, four heads of department and ten level one teachers. In addition to 

these, the chairperson of the School Governing Body was interviewed. As a 

convenience the respondents are discussed under the themes identified in 

research questions 2 to 5. 

3.7 ACCESS To THE SITE 

Permission to conduct interviews and administer the survey instrument was 

sought from the Education Department and then the principal [Appendix C 

and DJ . Foreshadowed problems did, however present itself. Some educators 

were new to the establishment and would thus have not experienced the 

actual evaluation process. Their opinions were otherwise taken to be 

important to determine the extent of the impact of the WSE at the school. 

3.9 CONCLUSION 

In this chapter the research design and methodology were outlined. 

Qualitative data was obtained through the triangulation of data resources and 

the secondary use of the semi-structured interviews and survey questionnaire 

through the comprehensive sampling technique. The steps taken to validate 

the study were aimed at minimising error in the investigation so that the 
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reliability of the findings could be maximised enabling feasible 

recommendations to be made. The results obtained from the data collection 

and analysis methods described in this chapter are presented in chapter four. 
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CHAPTER FOUR 

FINDINGS OF THE STUDY 

4.1 INTRODUCTION 

This chapter presents the findings for the empirical part of the study. The 

summary of the major findings of the study are given and based upon these 

findings some recommendations are made in the final chapter. This chapter 

should indeed be a point of departure for further research and debate. 

The interview questions posed to the principal and chairperson of the SGB 

are similar, however responses are reported and analysed in terms of the 

representative group. The responses given will be presented according to the 

themes raised by the questions asked. These are listed under the series of 

sub-headings and interpreted with reference to a body of the literature that 

pertains. 

4.2 FINDINGS OF THE PRELIMINARY SURVEY 

The stakeholders who participated in these discussions were from the 

researcher's school environment and were articulate about their feelings on the 

range of changes taking place in South African education. Their descriptions 

ranged from statements of optimism to total disappointment in the 

adoption of WSE. 

Upon investigating the nature of WSE, it became apparent that their 

perception of WSE is consistent with what they had experienced under 

the 'old A-form' inspection system and conceived it as the way to 'quality 

control' rather than quality assurance. They perceived this authoritarian 

approach as a measure of quality assurance management. 

The findings of the preliminary survey indicate that stakeholders are not entirely 
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convinced about the developmental emphasis of WSE. They indicated that the 

official strapline that as a process 'WSE is meant to be supportive and 

developmental' and its main purpose being to 'facilitate improvement of school 

performance' is an official deceit. A union representative argued that the WSE 

process is part of 'a move towards public management in schools and the new 

arrangements have, sought primarily to disempower and subordinate 

professionals, "police" the work being done in schools. He cited the appearance 

of MEC's for Education at school gates, at the start of the school year, 

chastising teachers on national television as an example of this. 

Some other issues raised by the discussants included WSE being all 'stick 

and no carrot', because nowhere in the documentation does it state how 

'effective' schools will be rewarded. 

What these stakeholders do suggest, is for the CD: QA to concentrate on 

areas of known weakness in schools and focussing resources into the 

formative process of school development in partnership with schools and 

district offices. 

Whilst these are the concerns of stakeholders, it needs to be ascertained as to 

whether their concerns are really by-products of WSE. 

. 4.3 FINDINGS OF THE MAIN SURVEY 

The study revealed five major themes with a variety of sub-themes. These can 

be distinguished as the emotional and affective domain of education policy 

change. The issues included the 'real intention' of WSE, teachers views on 

their professionalism in this changing context, and lastly issues pertaining to 

their development and the improvement of their school in general. The 

question, about the school's experience of WSE was put them in these broad 

terms. 
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4.3.1 THE 'OFFICIAL' INTENTION OF WSE PERCEIVED By TEACHERS IN THE PILOT 

SCHOOL 

The 'official' intention of WSE is 'to facilitate improvement of school 

performance through approaches of partnerships, collaboration, mentoring 

and guidance', (DoE: 2000 : 3). Asked if they perceived this to be a true 

reflection, respondents intimated: 

The inspection developed a corporate spirit. 

(principal) 

The process developed within the WSE exercise became seen as 

intrinsic to planning and development ... Getting used to the 

evaluation was good. People are getting used to getting into working 

in groups and developing. 

(head of department) 

Some of the processes introduced within the WSE inspection, such 

as classroom observation and a focus on teaching and learning, 

were viewed as having an impact on school culture ... Teachers 

have taken on board that teaching matters are about sharing and are 

keen to observe each other's lessons. 

(teacher) 

Whilst on the other hand, there were some voices who felt that WSE was 

a bit of a simulated exercise: 

We put on a superb performance ! It was not a true picture, the way 

we came over ... When the whole thing was over and done with, 

there was a general feeling that we had got away with it ... that we 

were able control the kids for a week, everyone had masqueraded 

well. 
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4.3.2 EXPERIENCES OF WSE AT THE PILOT SCHOOL 

Reactions to the findings of the WSE at the pilot school reflect concern 

about aspects of the implementation process, the way the inspection was 

conducted and carried out. An example of this was the perceived neglect of 

'context' and surfaced during comments made: 

Things are taken out of context and the context is not reported -

things are not in place ... and the 'because' is not mentioned. 

(principal) 

The context/background was noted briefly but not taken into account. 

Most children are from council homes. The school draws on one of 

the poorer areas in (name of Circuit). 

(head of department) 

Other concerns were also expressed in comments made specifically about 

the processes. Many respondents alluded to the issue of time. The three 

days of inspection were considered by the teachers to be insufficient to 

obtain 'a true picture'. They felt with so much to look at in the time available 

it was difficult to do justice to the full range of evidence. For example, a 

teacher, who is also a member of the Staff Development Team (SOT) 

commented that the file on the Development Appraisal System had been 

'merely flicked through and put aside'. Another concern with time included 

opportunities for teachers to explain the context of lessons observed and to 

receive feedback on them from the inspectors involved. The lack of 

opportunity to this may have contributed to the inspectors being perceived 

in a generally negative light: 
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They (inspectors) were there, very secretive, concentrating on their 

business, not able to communicate with them ", no one put you at 

ease - they concentrated on the fixed criteria they had to look for. 

(teacher) 

The SEM, when asked about this, was aware of the problem and attributed 

it, in part, to the experience of working to the rigorous framework of and 

timeframes to implement WSE policy and was considered to leave little 

space for giving feedback to teachers during inspection, 

4.3.3 THE PROCESS OF IMPLEMENTATION AT THE PILOT SCHOOL 

It became clear that during the week of the inspection and in the run-up, 

WSE had the effect in uniting the staff, producing what can be referred to 

effectively as an 'injury to one, is an injury to all' mentality, The importance 

of the role of the principal and senior management staff was stressed in . 

preparing the staff and pupils for the inspection, In some cases, according 

to the feedback of teachers, the bonding seemed to have worked, while in 

some cases it was 

counterproductive : 

The SEM, a member of the WSE team, came in to talk to us, Instead it 

put the fear of God into us, After these meetings there was real panic, 

(teacher) 

We had no notion the task of evaluation can be so daunting and had no 

clue what self-evaluation entailed, let alone undertaking one, 

(head of department) 

The principal arranged a series of preparatory meetings to equip the 

staff for the WSE and to defuse the tension, The effect seems was the 

opposite: 

Preparing us with lots of meetings increased the pressure and the 

stress, 
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(teacher) 

More critical than staff morale and stress was the fact that the normal life of 

the school came to a stop during at least the term of the inspection. All 

preparations for activities, that included a fundraising event, were delayed so 

that the school appeared to be 'serious'. 

The WSE inspection week disrupted the school. The effect afterwards was a 

total anti-climax. Some of the innovations the school's curriculum committee 

wanted to bring into the curriculum was stalled, because the 'staff was simply 

not interested'. Not only was this due to the cumulative pressure of the build

up and the panic of WSE but also to the report itself. At the time of the 

inspection, teachers felt that relatively little feedback was given to them, 

though all teachers value direct feedback. As one teacher said in her 

questionnaire: 'No one ever told us it was a good report. They all looked for 

negative things, many of us felt demoralised and devalued.' A point made by 

Field et a/. (1980 : 57) is that: 

... the language of reports is stylised and restrictive, operating largely 

within the parameters of assessment and accountability. 

4.3.4 THE OVERAll PERCEPTION OF WSE IN TERMS OF ITS UTILITY 

In general this school, did not have a tradition of planning, and major 

improvements came about as a result of WSE. The one real spin-off of 

WSE for the school according to the survey : 

We had little to offer in terms of long-term planning for development 

before. Therefore it helped us to develop and to prioritise. Even if it did 

not lead to major changes in the way planning was carried out it did 

lead us to re-prioritise. 

(principal) 
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It made us emphasise and prioritise the qualities of teaching and 

learning. The staff probably saw no difference but they are more aware 

of where the management wants to take the school. 

(deputy principal) 

However, there also appears to be another positive sense about WSE 

amongst some of the staff. To quote from the report: 'leadership and 

organisation at a senior level are good, financial planning has responded 

extremely effectively to the constraints of the budget, there is little scope for 

further economy, the current level of resourcing is restricting the 

development of necessary learning opportunities.' The principal and his 

deputy found this comment 'very supportive' : 'The report brought things into 

the open and it helped us in dealing with the District Office afterwards.' 

Teachers were generally positive in their comments in as far as their 

personal growth was concern and reported that:: 

For the first time we knew what they were talking about came in and 

what a really good or bad job we were doing, I felt valued. 

(teacher) 

There were examples of teachers unsure of their own performance, 

very concerned before WSE, feeling a major sense of reassurance 

afterwards in knowing they were doing the right thing in the right way 

... need to get a grip on internal evaluation though. 

(teacher) 

4.3.5 THE GOVERNING BODY AND WSE : POTENTIAL FOR EMPOWERMENT? 

The 'main recommendations' of the WSE report at the pilot school suggest 

that 'the parent representatives on the SGB need to be empowered to 

undertake strategic planning and school development plans', and 'parents 

on the SGB should be workshopped on all policies that direct the school in 

a manner that they can understand'. 
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The principal, for example, remarked that his SGB had contributed little to 

the WSE self-evaluation portion, but that did not mean to say they were not 

involved: 

My SGB are very involved in everything ... they say to me ' Right IN 

you put it all together and we'll have a look at it'. So I dutifully do that 

and they pull it all to pieces and put their own stamp on it. We worked 

well together during this run-up to WSE and thereafter and enjoyed 

talking to them about it - but it (the self-evaluation report) was the 

school's if you like in every respect. The SGB is effective - this was 

noted in the report - and we get on well but they leave me to get on to 

a large extent, perhaps more so than I would like. 

According the SGB chairperson, his committee felt they did not have the 

necessary expertise or knowledge and understanding of why a certain 

action, such as WSE, was undertaken in the school and 'to a large extent 

look to the senior management of the school for leadership and guidance'. 

She reported major benefits to have been a sense of participation and 

increased knowledge and understanding of WSE and why certain actions 

were taken in the school : 

We, however, got the taste of the developments that have taken place 

and active involvement hereon in the monitoring process of factors 

affecting both pupils and staff becomes much clearer. 

The SGB, as a result of WSE, according to both the staff and SGB 

chairperson, had increased their participation in the school and is seen as a 

very positive development by both governors and staff. 
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4.4 DISCUSSION OF THE FINDINGS 

In the preceding sections, the perceptions and experiences of stakeholders at the 

pilot school was recorded within the framework of the implementation of WSE. By 

way of summary, it is now worth considering how the data presented in the previous 

section can be used to establish a set of variables for the successful implementation 

of WSE in other schools. 

4.4.1 THE INTENTION OF WSE 

I nspections can be regarded as potential learning experiences for those 

involved. As with the teachers of the pilot school, they clearly learned a great 

deal from WSE. Shipman (1979: 167), therefore, suggests that 'evaluation 

must be built into the decision-making processes of the school'. Hence a 

senior member of staff must be given this responsibility. This responsibility 

must be permanent. The job will be to organise : 

• ongoing discussion of objectives as information is collected, tabulated 

and considered by staff in planning. Evaluation can not be a once-off 

'snapshot' . 

• the collection of information inside the school, its tabulation, storage 

and retrieval. 

• the presentation of the information to other staff, to pupils and to the 

public of the school, where appropriate. 

• peer evaluation where appropriate. 

• the collection of national and local information for comparative 

purposes to match the first three points above. 

The school will then be in a better position to embark on 'school improvement' 

and this will also then take care of problem of 'contexts' which was alluded to 

under the section: 'experiences of WSE. 
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4.4.2 EXPERIENCES OF WSE AT THE PILOT SCHOOL 

Time is always likely to be a problem, especially during an inspection. 

According to Gray and Wilcox (1995:165), 'the amount of time available to 

inspectors in a school can affect at least two aspects of the inspection 

process - the social courtesies required and the credibility of the methods 

involved'. Social courtesies, in this instance does not only mean a friendly 

demeanour, but also the opportunity of allowing the teacher to explain what 

they are doing. 

With regards to contextualisation Gray and Wilcox (ibid.) states: 

Teachers would probably argue that if credible judgements are to be 

made by observing individual lessons, then it is essential that 

judgements are contextualised ... The credibility of an inspection will 

depend in part on the extent to which the evidence available will have 

been given proper consideration. 

Therefore, there may be a case for extending the period of an inspection 

beyond the almost universal time norm of 5 days. 

4.4.3 THE PROCESS OF IMPLEMENTATION IN THE PILOT SCHOOL 

While teachers potentially learned a great deal about their school as a result 

of WSE. However, 'such learning is potential in the sense that staff have first 

to be persuaded that the findings are 'true', then internalize them and finally 

accept a share in collective responsibility for doing something about them', 

(Cousins and Earl: 1995 : 145). Given the trauma experienced by staff in a 

situation such as WSE, it is crucially important that the 'record of evidence' 

on which the findings are based is impeccable and above reproach. 

A point made by Field et al. (1980 : 57) is that: ... the language of reports is 

stylised and restrictive, operating largely within the parameters of 
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assessment and accountability. It is, however, not a question of simply 

maintaining the social niceties previously referred to but one of maintaining 

proper respect for the integrity and worth of individuals whose sense of 

professional self-esteem can be severely bruised an inspection. 

4.4.4 THE OVERALL PERCEPTION OF WSE IN TERMS OF ITS UTILITY 

The measured success of the WSE exercise at the pilot school, brings into 

focus that WSE exercise can work if schools and teachers perceive it to 

beneficial to engage themselves in the process. However, as Clift et a/ 

(1987: 170) warns 'teachers responding ritually to the evaluation, by 

conducting superficial reviews of their schools, will not benefit the 

improvement of educational benefit'. 

4.4.5 THE GOVERNING BODY - A NEW ROLE 

It is apparent from the research evidence that WSE has the potential to 

empower rather than weaken or emasculate the governing bodies of 

schools. For the governing body of the pilot school, perhaps for the first time, 

that they have had a meaningful involvement in the school and its planning 

processes. Prior to the WSE inspection there may have been an illusion of 

power but afterwards, given the right conditions and the support of the 

school staff, they (SGB) have been able to become more involved in their 

school, particularly in development and action planning and in the monitoring 

of progress. Early (1998:36) states: 

Nevertheless, inspection does appear to be encouraging more 

governing bodies to give serious consideration to how they are 

performing their duties ... Inspection in itself is unlikely to bring about 

improvements - either in the school or the governing body - but it can 

act as a powerful stimulus or catalyst for change for the better. 
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4.5 CONCLUSION 

Having presented and discussed the empirical part of the study, it remains for 

the study to make recommendations and then conclude, which follows in the 

next chapter. 
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CHAPTER FIVE 

RECOMMENDATIONS AND CONCLUSION 

5.1 INTRODUCTION 

In the preceding chapters, the challenges and prospects facing schools 

have been discussed within the framework of evaluation, more 

specifically WSE and policy implementation. By way of summary, it is 

now worth considering a set of indicators for the pilot school to consider. 

5.2 SUMMARY OF MAIN FINDINGS 

It should be clear that WSE is not a recipe or an instant pudding for 

school improvement. It should be regarded as vehicle for delivering 

quality education. The continuous application of WSE principles can 

transform a school like the pilot school into a vibrant centre of learning 

and teaching, which will cater for the needs of all stakeholders, i.e. 

pupils, all who work within the school environment, parent and partners. 

Based upon the responses of the participants in this research study, it 

became clear that there is a desire to be involved in the traditions of 

'school improvement'. If one assumes that the sample group is 

representative of stakeholders at the pilot school, then this study 

believes that some important principle of WSE are implicit in the way 

things are now being done and thought of at the school. 

The study, however, wishes to draw attention to one important aspect, 

which was rarely mentioned during the research, which is strategic 

management. Whilst the inspection findings must, and seemed to have, 

influenced the immediate action planning of the school, the perceived 

impact of external inspections on strategic planning and management is 
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absent. This, the study concedes can only be tested by research that 

takes place at an appropriate interval or intervals after inspections. 

However, the study hardly heard or saw anything that suggested a move 

towards 'development planning' or 'strategic planning'. 

The long-term nature of strategic planning, therefore makes it difficult to 

estimate the full impact of WSE at the school, as was listed in the 

limitation of this study. However, the study offers these thoughts: 

• According to Maychell and Pathak (1997:39), it does appear from the 

evidence, that 'in the short term, inspection findings are perceived as 

generally helpful, certainly by senior management'. 

• Wilcox and Gray (1996) confirms the thought that the longer term effect of 

inspection on planning appears to lessen. 

• The ownership of inspection findings may be weak, particularly for those 

other than the senior management (Wilcox and Gray, 1996 : 40). 

• Glover et a/ (1996) suggests that the external factors pertaining to the 

school may have more influence on strategic thinking than the inspection 

findings. He further mentions that the individual culture of the institution is 

an underlying and important influence on strategy. 

In light of the above, and in addition to research relating to evaluations, indicates 

the importance of shared understanding and ownership if the evaluation is to be 

effective. This casts doubt on the long-term efficacy of an externally owned and 

motivated inspection. 

However, short-term action plans are dependent on inspection findings. At a 

minimum, the impact of inspection has further augmented the requirements for 

schools to write their development plans, strategic plans and mission statements, 

and has encouraged a focus on the concepts of planning and strategy. 
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5.3 CONCLUSION 

In concluding this study, it is not presumptuous to claim that the aims set at the 

beginning have been achieved. At this juncture, it would be prudent to begin 

the conclusion by stating that there is no ideal way of implementing an 

innovation at school level. The experiences at the pilot school highlighted that it 

has still some way to go before the WSE process is ingrained in their 'way of 

doing things'. 

The study broadly identified the potential of evaluation for the pilot school. 

When schools are required to embark on WSE it is the methods and 

techniques of evaluation that are given the least attention. And it is for this 

reason, that attention must be given to develop the schools into a culture of 

evaluation, otherwise, one feels the innovation would be doomed to failure. 

This study has highlighted some of the weaknesses as well as the strong 

points in the way WSE, was implemented at the school. Concern about the 

direct functional utility of evaluation arose essentially from the teachers' view of 

the roles and goals of evaluation. 
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GUIDELINES FOR THE SEMI-STRUCTURED INTERVIEW: 
(Principal) 

1. How many years of teaching experience do you have? 
00 you think that there is a need for schools to be evaluated? 
Have you ever been involved in any form of external or internal 
evaluationJinspection before? 

APPENDIX A.1 

2. What knowledge did you have of WSE prior to your school having been 
evaluated? 
Does your school have an "evaluation" structure in place? 
If so, how active is this structure with regard to school improvement? 

3. Did your school experience the WSE process as outlined in the DoE 
manuals? 
How was WSE initiated at your school & to you personally? 
What role did your SMT play in the implementation of the WSE ? 
What percentage of the staff was actually observed in the classroom? 

4. Were you consulted in the planning and implementation of the whole-school 
self-evaluation process? 
Did you and your staff receive adequate training in self-evaluation? 

5. How would you describe the impact of the WSE on the (a) school 
Improvement efforts at your school. and (b) the quality of education delivery? 

6. Do you think that the Development Appraisal System should be an integral 
part ofWSE? 

7. Do you think WSE reports should be made public? 

8. Do you think your school will or has been developed as a result of WSE ? 

9. Who do you think should be the key roleplayers in WSE ? 

10 Do you have the resources to Implement the school improvement plans 
designed by the evaluators? 



SURVEY QUESTIONAIRE 
(HOD & EDUCATORS) 

Section A 

1. Rank: HOD D 

• 

Educator 0 

2. Number of Years Teaching Experience: _____ _ 

3. Have you experienced any form of evaluation before ') 

Section B : WSE AND YOUR SCHOOL 

APPENDIX A.2 

Yes No 

o D 

1. Were you involved in the decision making process regarding the implementation 

of WSE at school? D D 
2. If no, do you think that you should have been consulted? Why ? 

3 Did you have any pre-knowledge of WSE before its implementation? What was 
this source of knowledge? 



• 
4. What was your initial response to the implementation of WSE ? Why? 

5. Do you think schools as organisations need to be evc:!uated ? Give reasons? 

Section D : TRAINING AND SUPPORT 

What training and support did educators at school for the implementation of 
WSE? 



2. How effective was the training and support ? 

.. 

3. How could this training and support be improved? 

Section E : IMPACT AND EFFECTIVENESS OF WSE 

1. What impact did the experience of WSE have on 

(a) your personal development? 

(b) your professional development? 

(c) the quality of the school as a learning organisation? 

2 How was \/vSE linked to the school's mission, aim and development plans? 



• 

3.1 Were WSE procedures effectively organised? 

3.2 Was WSE conducted in a structured manner? 

4. What is you overall impression of WSE as it is currently designed and 

implemented? 

5. What suggestions do you have on improving I modifying I refining WSE ? 

Section F : SCHOOL CULTURE AND WSE 



1. Describe the school culture (the way things are done at school, leadership style, 
etc.) and the effect it had on the .mplementation of WSE. 

Section G : RATIONALE FOR WSE 

1. Do you think WSE should be linked to rewards outcome for schools (extra 
funding) ? Provide reasons. 

2. WSE should be used for: 

Yes No 

• School improvement only 

• Accountability purposes FFl 
• Development planning I I I 

3. Should WSE reports be made available to the parents? lYesl ~ 

4. Should members of the SGP be involved in VVSE ? 

THANK YOU FOR YOUR CO-OPERATION 



• 
APPENDIX B.1 

2002-05-25 

The Principal 

ACADEMIC RESEARCH: The implementation of whole-school evaluation in 
pilot schools. 

I am currently reading for a post-graduate study in Education Management at the 
University of Natal. I am a staff member at Gokul Primary School. I wish to 
undertake a study entitled : \\ The implementation of whole-school evaluation in 
schools 11 • 

This study will therefore attempt to determine the perceptions of a piloted evaluated 
school and the extent of the success of the whole-school evaluation process. 

The research study aims to locate school improvement after whole-school evaluation 
and add to the body of knowledge on school effectiveness, school improvement and 
development planning. 

The Department of Education has kindly granted permission for the research and 
their letter is attached. 

Your school has been purposefully selected as a sample. It would be appreciated if 
the Principal, the Deputy Principal, three Heads of Department, six Level One 
Educators and the Chairperson of the Governing Body participate in the research. 

Tne research may involve interviews and/or survey questionaires. The date and 
times for the interviews will be decided in consultation with the Principal. 

It '/IIould be appreciated if a copy of the school's seif-evaluation report, records of 
pre-evaluation meetings with the evaluators, staff meetings concerning the 
evaluation process and the final report from the evaluators be made available to the 
researcher as this will aid in the analysis and verification of the nndings. 

Information collected will be treated with strict confidentiality and all 
respondents/discussants will remain anonymous. A copy of the study would be 
submitted to the Department of Education and made available to your school on 
request. 

I trust that this appeai will be given your kind consideration and time. 

THANKING YOU IN ANTICIPATION. 

Kind regards. 


