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ABSTRACT
Thi s study expl ores t he attitudes of t
learning. The aim of the study is to identify the attitudes of teachers, and to understand why
teacherdave the attitudethey have towards parental involvemerttie location of thestudy
was a township primary school in the Pinetown District in KwaAu#tal. The literature
reveal ed that parent al i nvol vement has a pos
This study sought to ascertain an understand
of parents in their childrends |l earning.
Dataweregeneratedhrough semstructured interviews. Purposive saling was used in the
selection of theparticipants, whichwere eight teacher§he study adopted anterpretive
gualitative approach talosely interact with theparticipants to gain more imght and
understand n g o f dttirudes. Aleriteam® of the data were analysed nmaningful
themesusing Miles and Hubert thematic approacHeterpretations were noted and added to
the research conclusi on. T &tteude$ arae idportagtsfor i ndi ¢
devel oping a welcoming environment for parert
Parents and teachers need to work as partne
Teachers have a positive attdeutowardsim ol vi ng parents in their ¢
ultimately benefitted their children.However, the barriers they encounter hinder
implementation of parentalvolvement in said townshiprimary school.
Findings also indicated that communicating effedly is essatial for a good parent teacher
relationship. It was recommended that establishing of positive attitudésablgers could
improve successful learning in a school environment. Parerdd to be guided on how they
could become mormwvolved int hei r chil drends | earning. Mo r
parentcentred practices, where tlassistane of parents to be involvedinhei r chi | dr
learning is welcomed and acceptable.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE STUDY
1.1 Introduction
The top priority within Soutlifrica is education, howevgthere seem tbe challengeghat
often appear insurmountable in the system. Nevertheless, the department is taking initiative in
meeting trials encountered by offering imyped prospects faleachers, learners and parents
all over theeducatimal stages of the country. The Minister of Basic Education (Angie
Motshekga) has mentioned that there are ongoing impletn@mtchallenges of overcoming
the curricular divisions which result in the review of the naficoariculum, but ducation is
having a significant duty to perform in improving culture of learrand quality life
for all citizens(Department of Education, 20114Iso, Nelson Mandela, former president of
South Africa in his speech deliverad launch ofMindset Network in 2003 indicated that
educationis the most powerfulveaponwhich can beused in changing the world. Ndlovu
(2011) statd that parental involvement iteachingand learning is associated to socio
economic statug/hich is strongly linkedvith | e a r progress.o
In addressing some of these challenges teachers have to nge amlyo challenges to
build upon, and make the necessary adjustments so that they canthsarvhighest
purpose ofteaching and leamg. One of the most positive and fitting contributions to
education that teachers can make is to increase the degree of parental involvehileineim 6 s
learningwhich ultimately benefits the learners (Lemmer, 2008)reover, e ac her s d posii
attitudes to the involvement of parents in learnlagd to more conducive environment, which

leads to more focused participation and increased learner achievement (Macmillan, 2003).

The KwaZuluNatal Department of Education (DoE) Provin@ahcern was thahere is lack

of parental involvement imany schools (Maphanga, 2006). There are critat@llenges
learnersencounter thawffects theirability to effectively engage in theschoolork or

homework. Amongst these challenges cartheeenvironment thejive in, where some of

children are fronthild headed familiesChristenson & Sheridan (2001) stated that parental

i nvol vement clearly influences studentso |
involvement by teachers will stimulate and empowvimth the parentsand learners.

Thisis becausteaches 6 atti tudes and behaviour is I|ikel

parental involvement, which could influence learner progress.



Moreover, t e a ¢ hattitude® are known to be highly beneficial to learning.
Teachers are bestdls in providing comprehensiveformation to parents regarding the
knowledge given to childrenylthe school so that they canpportchildrenbetter (Shezi,

2012). Asli (2008) cited in Abdullah, Seedédzaidiyeen, AlShabatat, Alzeydeen and-Al
Awabdeh (2011) said that invahg parents in the learning diieir children is a vital
connectionalfeature in connectingedchers with parents, which ultimately contributes in

the academic achievemeot learners. However, numerous parents feel uninformed about
current educational practices and they lack knowledge on how to be involved iartliade

of their children (Mutod& Ngirande, 2014). Thefore, thestudya i med at expl or i ng
attitudes toward involving parents bbe part of learning of thethildren in a township primary

school in the Pinetown District iarder to ascertain ithesehave an | mpact on

academic achievement.

1.2 Background andcontext of the study/Rationale

The school is situated in a township where unemploymertiighdate of learnedropoutsare
evident.This known to the researcher as she is a community meifiieischool population
comprises of Grade R up &rade 7 with the enrolment of 1086 learners 3istaff members.
The majority of parents are young adults who baaghil themselves for schodttavities such

as viewing their childrenés quarterly report
| e ar progness, they nonetheless do avihiémselves for filling social grant formghis is

the opportunity for teachers to meet parents.

| am at an epcentre incurriculum delivery as Head of DepartmdrtOD) at Phathakahle
Primary school for nine yearsThis position has afforded me space in tocrgastructures

of support workshops such as meetings for learners, teactiepsieets. WWhen engaging with
parents in general, they have indicated that teachers areviobting parents to be padf
learning for their childrenFurthermore parents stated that they do not assist their children
with homework because they do not know hoWwhey felt that they are not embraced as
significant players for curriculum delivery, to address all dhallenges related to their
chi |l dr en.drBis it supported bygvVan Wyk and Leermn(2009) who assert that
parents maye willing to support children through their work viever, there is possibility of

parentsnot knowing exactly how to assist



In addition, Ihave observed that teachers becdmstrated by learners who do ramplete
theirhomework Failure in successfullgpompletinghomework by masof thelearners lead®

their poorperformance.This meanghat parental involvement is important to ensure that
learnerscomplete their homewotk order to improve their performanceherefore my study

wi || expl ore towadsinvelvh g o patéentsdesa t hRBawn <chi | ¢
(2006 indicated that workingvith parents is an activity of mutual benefit addition, Keyes

(2000 stated thatollaboratively working partnerships between parents and teasioetd

benefit the childn achieving better performance

Besides the belief of parents taken as first, primary and most promineata@duo children
(Bronfenbrenner, 2011), involving them is in compliance w#partmental policies. The

research problem is vitan the life of a learner since the newriculum reforms such
asCurriculum and Assessment Policy Stateme@&HS and Annual National Assessment

(ANA) dictate increased parental involvementThe Minister of Department of Basic
EducationDBE) for ANA report (2011) has reported thidoreover, Winter (2012) hasated

that many researchers have revedted engagingarentsirt h e i r  dearningadevelps 6 s

learner academic achievemeiieachers also have repeatedly acknowledgethtodvement

of parents as an essential tactic to advance learAgain, Winter (2012, p. 2ientioned that

At eachers I i st par ent theyefaey keaste preparddd least s t h
satisfied wi t h t hei r Thispiesuppartednby the wndetstanding thedrner

academic achievement can be disturbed through thedadtitu and teachers
inside theinstitution (Protheroe, Shellard and Turner,2003h e i ssue of teache
towardsparental involvement in the learning of thelildren remains mgentralconcern.

Lemmer (2007) has added that even if the involvement ohtsangterconnect with academic
achievement, teachers often stop to create sound solid rel@perconnecting time with the
parentsparticularly wherenvolvement of parents isegligible. Mestry & Grobler (2007) who

have demonstrated that the good academic performance in school is the product of parents who
actively assist their children with homework also empleattie significance of collaboratively

working together of teacher, parent and learAecording toHornby 000 cited by Naicker

(2013 p. 24), Al earners tend t whermparents arectivp padicipards b e h a \

inthereducati ono.



It was therefore imperative tconductthé st udy t o u nakttdudes tomandd t eac
involving parents in the learningf their children in this township primary school which

invariably impacts otearnemprogress.

1.3 Focus and Purpose of study

This study intended t o expihwlvementoéparertiseabse 6 at t
part of their childrenbés In®iaetown distgict. The foeus t o wn s
was specifically on teachersd attitudes.

The study was located a townshp primary school omhlathuzana Circuit, Pinetown district
in KwaZulw-Natal.| happen to teach in the sarsehool and serve as a member of the senior
management tea as Head of Department (HODJyhe study focused on understanding

teachersé attitudes towards parent al invol ve

1.4 Aims and objectives of the study
Thi s study ai med t o e X p | obverreent oft parantshire r s 6
thelearning of their children. The study seeks to pursue the following objectives:
1. To identify teachersdé att ithe leardng ofttheiwar d s
children.
2. Tounderstand attitudes that teachers have towards pamnmalgement in théearning

of their children.

1.5 Key research guestions
There are two interconnected key research questions thatutttysresponds to. They are the
following:

1. What attitudes do teachers have towards involving parents in theirchr e n 6s | ear

2. Why do teachers have these attitudes?

1.6 The significance of the study
In South Africa, parents have been given the mandate through the Soaém ASchools Act
84 of 1996 Section 5A (1) (a) to remain involved in tbarning of their children
(SouthAfrican Schools Act, 1996



This Act stipulates that parents hat@® be actively involved ithe learning of their

children and facilitate the completion given homeworkOne of the keyféects for ANA on

schools is to capacitate paremish essential knowledge dhe performance of their children

Aln many parts of the world, teachers, policy makers, eesgarchers are increasingly
recognizing school and famipartneship as vital fotearners uc cess o0 ( Abdul | ah
p. 1403).

Studies that have been conducted locally focused on attitugesesfts and school principals
regarding parental involvement (Sibiya, 2004; Shezi, 2H@)vever, my study looks at the
attitudesof teaches. Some of the studies focusedtiesecondary schoo(Sibiya, 2004 Shezj

2012. My study differs in that it has been conducted in a township pristdrgol.

Findings from this study could inform more primary sthpiactices for encourayj

positive attitudes of teachers for active involvement of parent$ lne i r chil dr
learning.Furthermore, it might motivate teachers to inform parentst dne school
policies andegulations periodically.

1.7 Delimitation of the study

This study is restricted to a township primary school withgn Umhlathuzana Circuit

in Pinetown District, KwaZultNatal. The participants were eight teachers, one teacher per
grade, commecing from grade R to grade 7.

1.8 Definition of key terms

The following key terms areefined par ent al invol vement , t each
achievement and learning.

Parental involvement

According to Feuersteir2Q00 cited by Wright2009p. 11) A par ent aldefinedv ol v en
as an activity encompassing a wide rangdaifaviours ranging from discussirgghool

with children to attending paretgacher conferencesdo Agai n, Wan pagend( 200 8)
involvement as where children gessistance frontheir parentsin gaining satisfactory
academic requirementsShe elaborates that parental involvement can be mdteceparents

help their children indoing homework, partakéen most school gatherings anoften
interconnect with school. Kruger (2002) defiriee involement of parents as effectiaad
supportive contribution made by parents as allies of teachdise primary aspects of

formal and informal education of their children in achievingahjectives of education.

5



| candefine par ent al i nvol vement a sentionp dor theirt s 0
c hi | dearming and achievementhis study therefore, employs all of the above definitions

of parentainvolvement.

Teachersodo attitudes

Rajeckitt (990)p oi nt s out t hat peopl eds alzedt i t ude
on personal factorsush as anxiety and estrangemddtish 002 has explained that

attitudes could influenctuture reactions to the change process. Attitudes aréedliag o

beliefs that people clamtoo!l d i n rel ation to a particul ar
kind of behaviourof teachersvhich could be impacted positively or negativdlyis where

i ndividual 6s p e basedpn theexperierice ith itIthib tudytherefors,
descr i b e attitutes mwahd¢he isvdlvement of parents in learning of their children.
Academic achievement

Rivkin, Hanushek & Kain (2005) define academic achievement as a cumulafnsepur

of current and prior school experiences which leads to a#atnof success in studies.
Academic achievement is the school improvement efforttesuly i n | ear ner so6 kr
progress.|l can define academic achievement as adequatdyywogress or the ability to

obtain high grades in schodt.is the need for successitwmpletion through effort of the
acquisition of academic context and skills.

Learning

De Houwer,BarnesHolmes & Moor (2013) functionally definéearning as changes in
behaviour that result from experienceearningis a broad and abstract concéept is more

formal in schools than in other contextsearning involves a specific mental procebil(,

2003. Learning can also be definedias h & nngtleebehaviourof an institution that are

t he resul ts of regul arities I nsHolmese envi
& Moors (2013, p. 3).

1.9 Preview of the chapters

Six chapters are presented in this dissertatidre outline of theltapters is as follows:
Chapter Ong@resents the introduction and background tcsthdy.



ChapterTwo provides an outline of reviewed literatuetevant to the study anithe synthesis
of literature review.

Chapter Threeonsists of the theoretical framework whichvesras a guide for the stud
ChapterFour focuses on the researdesign andnethodologythat hasbeenemployedto
generate data for this study.

Chapter Fivaliscusses the analysis of findingsrh collectel data and data presentation.
ChapterSix discusses the summanfithe studyconclusions of chapte@drecommendations

that have been derived from the study.

1.10 Conclusion

A brief introduction, focus, together with purpose of the study has been provided in this
chapter. It alsaxplained the background, context and rationale of the study.réssarch
guestions, aim and objeats were explainedDelimitation of the study has albeen detailed

Key terms have been definetastly, the preview of the chaptengreincluded. Thdollowing
chapter is the review of literature relevant for stisdy



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
In the previous chapter the focus and purpose of the study has been addrassed.
foregrounded the background, context and rationale of this.stu@yldition, it captured the
aim andobjectives of the study, the significance and delimitabf the study, and key
research questionslt also included the definition of key termg)dapreview of the
chapterdor this dissertation Pertinent literature was reviedi@nd integrated into my study,
hencethisc hapt er 6s focus is on the I|iterature r
literatureso n teachersbo attitudes t o weamidgsof t he
their children.
The backgroun@dnd phenomenon will be contextually reviewedncorporate international,
nationaland local understandingsterature review enhances much to an understandingof th
research problem (McMillan &chumacher200§. Furthermorgit allows the reader to
advance more understandings frone study According to Cohen, Manion & Morrison
(2011), the literature review tseoutwhat the concerns are in the arena to be explored,
and whythey are key concerns, adentify gaps that nekto be filled in the field of study.
Smit & Liebenberg (2003) contendsh a t research rel ating t o
involvement of parents in learning igmited. Therefore, this study is significant to
contribute to extingr e s ear c h atotudes téwardsctieeinvavément of parents
in the learning of their chiten in the SoutAfrican context.

2.2 Literature Review

According to Cohertal ( 2 0 1 1 Jitergiure reki@nis® qut wihat the key issues ame

the field to be expl or e dyrtheanordrevigwing pdrthemty ar e
literatures serve as a constant acknowledgement of worldeselrch that has provehatthe

importance of involving parents in ledng benefits learnergarents and teacherggn Wyk

& Lemmer, 2009. Moreover involving parents in the learning of their children pasitive

infl uence i n i mpr achievergnt (Eita,200N0fe R a ro mvalicsaé@htenmi ¢

t heir chil drenoés e d u c\artety ooh benefis incuding dnighera t e d !
achievenents, yet teachers are not uniforrslypportvea nd encour a&gFAryorg 0 ( Pr
2009, p 45).



In this chapter,] commencewith internationd literature, followedby national literature and

thereafter explore local literatusince parental involvemeid understood tde essential in

the local as well agternatonal contexts (McDermott & Rothenberg, 2000; Soudien, 2007).

2.2. 1. International context

Eita (2007) conducted a s tiontbdeyinvdlvementofypaents i g at e
in the learning of their children in Namibia, Ombuumbeluster schools of Onesi

circuit. Five primary schools werselected where two of them are located at the centre

of the township. Data was gathered by means of questionnairesnainly operended

itemswhich were directed to 15 teachers at 5 participating schools.

Ei t a 0econcentratetlgh o mewor k as part Sbdconductethedtudg n6s |
using literaturestudy andempirical investicpmt i on of exploring teach:
parental involvement ithe learning of their childrenBoth primary and secondarpusces

were utilized to specify thdackground to the empirical investigation. Qualitative and
guantitative designweree mpl oyed to i nvestigat epategsarc her s 0
homework. Focus groupinterviews and questionnaires were used a$a dyathering
instruments. Théndings specifiedhat although most teachers in the study approved that
patental involvement is vital, trempirical investigation revealed slight parental involvement

in many schools. The researclteer an irgrpritivist completely understood individual

practices a a core of what actualtyeates feeling of their experiences by communicating

and listeing to them in a sensible way

Moreover, Eita (200)7concluded that the dearth ofotivation of teachers in involving

parents in the learning of theshildren is because thbgd not been sufficiently skilled

and taught about the bensgfiof parental involvemenmissumptions made by some of the

teachers in the study areathack of worth positioned tparentainvolvement make difficulties

in theeffecive parent participatiom homework.

Limitations were acknowledged when the researcher utilizedhal sample approach.
Thissample was restricted to fieehools and a reasonably smalingke of 15 teachers.

Thus, controlled predictive significance was evident and not generalizaliyestudy which

will also be conducted in a primary school will attempt to exple@reattitudes teachser

havetowards parental involvement.



Since Eita (200yhasrevealed slighparental involvementimany school s throug
practices of involving therm homework, thistudy isaimec&at i denti fying teac
to their practices of pantal involvementAlso, | would explore why teachers are having

the attitudes that they hawewards the involvement garents intie learning of their

children.

Dor (2013) conducted a qualitative study to gahdepth undersndng of the attitudes

of teachers to the involvement of parents in the schools of, larak also to investigate
teacherso feeling and t heir expeTthe ence
studyconsisted of 27 teaebhs from Israel elementary asdcondey schoolswho participated

in interviews by answering four research questidnterviews were private arfidceto-face.

Participants were invited for personal sestiuctured open interview3hestudy aimed at
exploring refl ect i vidual omniomsntaewards ttiegolvemerd @ c her 0 s
parents in schoolsLimitations indicated that the study possessed the aldityeneralize

findings to the entire Western populatioimterviewees were frorthe samesocio economic
environment Teachers expressed their sincere opinions and genuinenssriresponses

which contributed mostly on teachersdé attitu
Findings displayed contradiction between affirmed posititreides, observed encountersd

threat This discrepancy implies a need for substantial grawtheacheiparent link in

Israel. Implications of the study are training programs thatldshba created in

improving teacheiparent p#nership, with the focus on systems oft ¢ui n g t each
tension andleveloping their understanding of opportunities and possifgetefof parental
involvement.Content analysi®f the findings was conductedlhe themes for the research
werelisted inaccordance with the way in which questions were askedchers had positive

feelings toward parental involvement although wishing for more pmeactiand
understanding on thehenomenonds benefits to.dMostl dr en¢
participants shared thereluctance in working with parents who were restraint with such
commitment.

A study conducted by AddRaccah & Ainhoren (2009) probéde ac her s 6 attitu
parental involvement in schoolBhey followed eguantitative approach with principagchool
governing bodies6 chaimlpppimsyscheolsinatowiIstd 8 t eac
Questionnaire was administered &l participants Teacher s 6 at parentudes 1
involvement were one ahe four parts in theugstionnaire.

10



Semistructurednterviews were also utilized to interview head teachers about pagaiter
contribution ingovernance and making of resolutions in schibyl study, also concentrates

on exploringt e a c &tteudes twards parent involvement in their children learning.

The findings of t he St u dapout phrentsoappedr toat e d
betempered by the situation and the scope on how teachers cooperatearaith. p
Otherfinding is that the schools with empowered teachers and pdradteutlined positive

attitudeto the involvement of parents in learning. Teachers therefoeethadjust the attitudes
theycontain towards parental involvement and @eqa successful effort of practices.

My studyi nt end s t o identify t eachdiuded thatat t i t
teachers havewards the involvement of parents in learning for positive interaction between
teacherandparents in the township primary school. Stating Israel andast countries, Addli

Raccah &Ainhoren (2009) mention that paretieiacher relations need lbe further examined.

My studywill add significantly to existing literature and contribute to policy msker

Abdullahet al (2011)conducted a quantitative study with the purpose of examiniagnvice

t e a c &tteudest@vards parentainvolvementin 20 primary schools in JordaRarticipants

of thestudy were 200 teachers doingserve.The study waguantifieda c cor di ng t o t e
ages, qualifications and their experienc€siestionnaires werdéorwarded to imservice

teachers The instruments used 23 questiode findings of thestudyimplied positiveness

to the attitudes of hservice teachsrtowards involving parents itearning butthere were

numberof factors affectingheir attitudestowards involvingparentsin their chi dr en 6 s
learning. Findingalso expos#® a statistically majoconnecdbnsconcerning the attitudes

of in-service teachers, their ages, qualifications and experience.

Besi des any factors affecting teacherséo
learning, the study resolved great meaninghtam to involvep ar ent s i n t hei
learning. My study will also attempt to understand the cause t h e teacher s

contextually.

11



Chindanya (2011) conducted a study in Zimbabwe to determine how teachers, prarapals
parents could be motivated to promote pie involvement in school# qualitative
case studyas conductedising observations and sestructured interviews foprincipals,
openended questionnaire for teachers and focus group discu$sigperents. Hundred and
forty participants were selected from 10 primary schools in Zhka District in
Zimbabwe.

The researcher was positionedhrinterpretive paradigmuyrsuedo understand andterpret
parental involvement in schools of Zaka District. The studyaledethat teachers, principals
and parents made incorrect attributions about themselvesaahdother about inadequate
parental involvement in ¢hl d r e n 0.sFindlingsaimdicated that teachers, principals and
parents possessed very limited considerate of the involverheparents in learning.
The participants were keen to learn how to alleviate obstacles lithat them in
encouragingparental involvement. The participantsnphasized with certainty that their
challenges will be able to besolved. The manner in which teachers interacted with
parents wa i mited as i ndicati on o parentd ac her :
involvement inc hi | dr e n @&Asother Ipertamenn finding was that teachers gave less

peculiariy to the issue of parentstivating their childrena learn.

Brennan (2011) conducted a study where he illustrated that teachers are mandatory to work in
partnershipwith parents fot e a r acadensc@chievementhestudy wasonducted with

the purpose of examining and qualitatively analysihg attitudesand practices of
teachersabout the involvement of parents in a particular high school in thaMVekd

10 teachersvere solicited for voluntary participation, out of 29 teachArgualitative case
study wasengaged to eptore the attitudes and practices of teachers in controlling
possible hindrances connecting parents with schoolsn on-line survey was developed and
administered toconduct interviews with teachers. Because central obligatiegairing
parental involvementlready exist, it was expected that schools will continue tbelake
accountable for theparental involvement measur@&sGLB, 2009. Data was collected from

an online surveyand inperson interviews to apprehend thgitudes expressed hie

participants and thearactices.The online survey was sent via email to possible participants
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Theresearcheronstruct ed t he guesti ons itudeshoa t po
their methods foinvolving parents, strategig¢bey consideretb be most or least effective,
perceivedbarriersto involving parents, and their own feelings of competeand

vigilance for involvingparents.

The results of the study were limited acan only be generalizetb one particular
school,given the slight scope of the participants. Alsoslina survey didnot considerll

variableso f t eacher s6 atlhimy stddg $ incmpatate ptmhaughts ane s
feelingsfort eac her s o experiences i n i nwerivi ng
structured, faceo-face interviews with the participants, graded by an interview schedule.

The findings of this study by Brennan (2011) discovered bawrers which were (i)
teachersé Vi ewpoints o f Hortagei of teacleb trainingt y i
relating to parent involvement, (iii) lack of understanding of pare® attitude
abilitiesfor being invdved, and (iv) the lackf supportfrom the administrative. Although this

study was based to high schools, my study is based to a primary sdtioan intention to
furtherexplore potential impediments to the involvement of parents in thanbparn

My studye x pl or es teacherso experi enctadish of
rapport with themHe nc e, my study focuses on i d
atitudes as | maintain thaaving a comprehensive,tim o specti ve awar ene s

attitudes from teachers is primary to considering the attitudes and behaviour of parents.
Leat her man & Ni emeyer 0s ( tAeOaftitudes of ceachelsu c t e d
toward inclusive praces and how it reflected to classrooms behavidthey followed
aqualitative study to apply observations and epeded intenaws. The participants were two
pre-service teachers and twoservice teachers in piendergaten inclusive classmmns. All
the participants were employed for inclusive classrooms ofh-&@astern United States
of America. The participants were purposively select&tie results of the study indicated that
the experiences teachers develop in inclusive rdasss prompd to their attitudes. Both-n
service teachers conveyed the importance of parent involtemtarthe sense that they had
good connection with parent§urthermorefor the inservice teachers, involvementpzrents

in learning was acommon theme that developed in numerous sourcedataf Pre
service teachers mentioned that parent involvement was a sighifispect in teaching

and karning as they had no direction for all classroom attributes.
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Smallsample size was a limitation for the study. Another limitation tas all participants
were the product athe similarinstitution, making generalizations toe restricted to similar
programs. Lastly, the emotional elemehattitudes is challenging. Fher studiesvere
suggested in conducting -depth explorations with iservice and preservice teachers
in examining more issues that they may give success tat pawelvement in inclusive
classrooms. Reviewing other pertinditérature indicates that schools are natyofor
teaching and learning, but also for care and support to all mjenslfor ensuring operational
efficiency and control over all aspects in the classro@vhether it is inclusive or

mairstream, involvement of parents in learning is vital.

Kimu (2012) conducted a qualitative study to examine farémvolvement practice in
Kenyan public primary sdols in Entbu West District. Thergvere 9 public primary
s c hool pas, 1¢teachers and 14 parents. A qualitafppgeaach was designed utilising
E p s t enodel @fsparental involvement. Interviews were seatnuctured and utilized in
gathering data. The interview schedule was an instrumentasaeasure the involvemeof
parental involvement in Kenyan primary schools. Ttady aimed to develop
recommendations for designing an effective parental imvobént program suited to Kenyan
public primary schools so that learners, teachers andtpandéh develp the greatest

achievable benefits from the@mplishment of the program.

Limitations of the study included experiences of principa&achers and parents with regard
to primary schools only in Embu West District. Principaésaches and parents in other
countries mayot have similar experiences. Generalisatiothefindings should thereforée
noted. For the findings, all teachers interviewed wereeméty committed but their laahkf
knowledge with regard to parentalzolvement resulted intlie effort being made by theto
involve parents. Moreover, inadequate communication wasridyjor reason for the lack of
parental involvement, especially the lack of clear and helpfafimation by the teachers to
the parentsAlso, the limited literature on the topic in publicrpary schools calls for further
research on the topic. These validated the significance aksgrch on the exploration of

teachersé attitudes towards inenolving parent
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Teachersodé attitude i s an 3as severl studieamentioritps i r e s
hindrance to parental involvement. Both teachers and parents in thissknbwledged

that more parental involvement was required for improvingettezllence in learning.

My study seeks to understand the attitudes that teachersol@dg involving parents

in learning so that constructive collaboration will beateel between teachers and parents.

Hamilton (2010) conducted a study for the primary purpose t@rnti@ing the link
relatingt eac her character and t eachemntdedcherat t i t u
collaborations. Theurpose of her sty was to explore different teacher demogmaph
impact to attitudes aratactices to partnership. 243 teachers practicing in public scimools
the state of lllinois were thgarticipantsof the study. Odine survey wasised as an instrument
to collectdaa. Thefindings of the study mentioned that teacher demograpmi@bles
were discovered tmfluence the attitudes and practices of teachers.

Limitation of the study was the low response rate, which was difficultetermire if the
participants in the study were all representatives of teachers in pabbols With my study

| am quite clear that the participante @he teachers of Phathakahle primsehool. Further
research is needed as the recommeamdadbf the stdy to bettercomprehend why
partnership with families is less likely to déme. My study, similar to thisne, is to explore

teachersé attitudes towar dheirchildrenol vi ng parent

The study conducted by Macmillan (2008ithin music education has indicated the
involvement of parents as helpful to the improvemenmusical instrument. Haso

contends that learner enjoyment together with achievemanbeancreased by positive
instrumentahttitudes of teachers. Both qualitative and quating approaches were used for
datagat heri ng. The pur pose of t he study
atttudesand practices to parent alsons. mhethérpueposent i n
was toknow what do those teachers who promote parental vemmeint essentially
encourage parents to do. Sinceher experience, few music teachers encourage parental

involvement.
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Interviews were conducted with Ifiano teachers fronEur opean Pi ano
Association UK (EPTA UK), 20 learners and 20 paraemdsg operended interview
schedules. My study alsmploysan operended interview schedule. Reading from #tigly
indicates thatboth general education and instrumentédriiing have concluded that

parental involvement has an i mpact to | earni
According t o We i Gu ( 20irv@vement ot marerdshie r s 6
leaemi ng are of great valwue in demonstrating e:

He initiated his study to examine the attitudes of teachers toviblgement of parents
in particular government kindergartens in Chinal &actors thamight have an influence
on their attitudes. The research hypothesis was that most teachehinese kindergartens
have positive attitudes to parental involvement. 159 teashemsselected for sample from
government kindergartersd Nanjing in China. A seltlesigred survey questionnaire was an
instrument usedoft the study. This study served a caution to teachers that in all levels of
education, parents are the necessity to be involved for the fdesirming for their childre.
Parents at al | |l evel s ning and sweess, andl seed a b o L
guidance and support from schools on ways of helping ¢hddren (Symeou, 2003).
My study also shares a similar hypothesis bgssing that teaclerneed to develop
positveat t i tudes towards involving parents in t|
2.2.2. National context
A qualitative study was conducted by Smit & Liebenberg (2@063understand the
realitiesand dynamics of inelving parents in schooling. These dynamics were facing
parents wherattempting to involve themselves in learning, so, the cpaatits were
parents in aextremely improvised community of Western Cape ProvincgouthAfrica.
The study was qualitative study using questionnaires. Datlicated that @rents were
disempowered bgchools, where teachers were barriers to parental involveRiedings
demonstrated thaeachers should actively involvear ent s i n earnmg i r c
without any limtsTeac her s o attitudes wer e cktohe co
parental involvementisce Epstein (2001) has mentioned that parents seem tasmecre
their interactons withchildren when they are home, and have a positive mood al®ut th
capabilities to support iprimary grades when teachers have positive practice of parental
involvement while learnergrogress academically. The results of the studgaled that
parents experienced teachers as impediment to their involvemeatmimng.
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Teachers should fostefor better relationshipsith communitiesin which they work.

Results also indicatedhat parents should be offeredpportunitiesfor empowerment.

Moreover, Smit & Liebenberg (2003), contended th@search concerning parental
involvement in the learning aheir children within Soutifrica is limited. My study

will contribute to literature ot e a ¢ h e wdssdtowardnivotventent of parents in the

learning of their children for most benefitin learne 6 a cGtiachreemti ¢

Consortium for Research on Educational Access, Tamssitand Equity (Cregte
conducted research, and subsedyetite South Africa PolicyBrief was then written

by Motala & Deacon (2011)hepolicy analysed involvement of parents in learning in two

districts of Eastern Cape and Gauteng provinces of SoutreARigrpose of the research was

to exploret h e associ at i on seconomima@ondjtions,paad then Scopd soc
support they provide to hei r chil drenbs l earning. A qu.
researctstudy. The research site were 6 schools from Gecatlesiaict in Dutywa,
EasternCape and 8 schools from Ekurhuleni South district of Gautkftgr examining the
findings, the policy brief recommended the manner in which educapolicy can

overcome anybstacles in encouragingarental involvement. Some of thebstales that

were raised wengoverty, illiteracy and promotion of meaningful access to atitunc in

South Africa. Thepolicy has stated that involving parents in learning is distingdisis

influential in improving academic performance of their children in school, which also
swstain  better achievement dfippeciated educational effects. Findings of this study
indicated that57% of parentsn Dut ywa menti oned that t hey s
homework daily. Some of the parenfi®om Ekurhuleni South articulated their frustration
concerning what t hey under stood as teach

Not a single parent who uttered any feeling of power over what proceeds inside the school

For the recommendations in the study, attempts to advandavtieement of parents

in education in South Africa were encountered, the comstdi poor channels of
communication was identified as one of thérhus, involhement of parents should be

fostered and in caltated in schools. However, cognizantep ar ent s 0 per sona
education and how it may possibly impact to their contributiothe learning of their

children $iould be noted.
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According to Mestry & Grobler (2007), the inspiration oht®on school attainment has not
established the consideration it earns. The study was ceaddfiectthe purpose of examining

parents and the societyhere they regulated the value of the societyand par ent s
commitmentn learning A quantifiable research method was employedei@ermining
teachersbo perceptions c ocortributian iwhich reflectech r ac t e
extremelyvital in school gwernance. 400 teachers and @pals from 20 primary and
secondary schools in Johannesburg South and Sedibe dishacteng Province were

the paricipants of the study. The participants complaéteehty structured questionnaires.
Questions were planned t o epHoasiructassifyipgraspectsi pal s
that were essential to the involvement of parentsamng. Recommendations emanatexmn

the findings of the study were that: (a) an authentic col&lmorwith parents requiredn

extensive adjustment in the attitudes and practices of teadgiérinservice guidance and

support plan should involve the improvement of paesattler interviews, communication

services, involvement of parents ihe curriculum, and JcAttributes of homeschool
partnerships. Aeasonfomy st udy t o atitydds towaeds invelang paeerits 6

| earning is when most | iterature requires a

Sethusha (2014 onduct ed a research study to explore
regarding parental involvement in classroom assessment in primary schools in Gauteng
Province. Participants were teachers from four different schools instivaie North

District of Education in South Africa who taught in the Intermediate Phase, in Grade 4, 5 and

6. The study employed a qualitative case study in assistingvéstigator to understand

varied practices for théeachers. Imbtaining informatiorfrom teacherssemistructured

interviews were utilised. Classroom assessment framew@kuth Africa proposes a three

way process involving the learner, teacher and parent (DoE, 2011).

The study applied the conceptual framewbased on the wk of Epstein (2008) following

six types of involvement. A large body of literature has documented parental involvement as
critical and essential support in the academic development of the learner. Sethusha
(2014)contends thaparental involvement does not only refer to helping children with
homework.

There are number of activities related to classroom assessment that requires parents to work
closely wi t h t e a c bagdemg achievemente nr i ¢ h t he ch
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Previous studies oparental involvement comprehensively focused on the links le#rner
performance, by lessonsideration on how teachers experience parental veénveht

regarding classroomssessment.

Limitation to the studywa& t hat only teachers were intervi
They should have afforded parents an opportunity to raigectirecerns about involving
thenselves in learning. Grounded on evidegedheredfrom interviews with teachsr

parental involvement was a challenge although few parenswernv ol ved i n t hei
learning.Teac her s r ev e atteeddncepad paremeetisigs ang being generally
uncooperative imssistng their children witlschoolwork. Itshoutl be acknowledged that

there are obstacles which can stop parents from beingimore ol v e d I n t hei
learning.

2.2.3. Local context

A qualitative research study conducted by Maphanga (2006%tigated how much parental
involvement occurs in the schools of Inanda area of KwaRldtal Province. The researcher

had constantly perceived the low rate of parental involveredtits negative impact

in academic achievement of learners. The study was undertakleschools (2 primary

and 2secondary schools) with 10 teachers and 10 parents per stfteoliews were
conducted for qualitative data whereisictured questionnaire was for obtag quantitative
information. Interviews were structured and unstructured to both teaemeiparents. Data
triangulationwas adopted. Research tools were used to investigate wheippats considered

as profitsof homeschool link, their attitudes towards hotink, forms of parental
involvement thatvere currently accessible in schools and what reflectecbmplications

to parentalnvolvement.

Findings revealed that: (a) teachers who appear to be unfriendly to pameataément (b)

scarcity of workshopto put parents on board with regular fluctuating curriculum, are among

other contributing reasons to diminishing the involvemenpasénts in primary school.
Experience of working within the area for the researcher eddaggeto interpretie research

approach as she hasampassionate understanding of the partip a n t-ls&véd prdcticed y

with their historical location. This study has a definitive linkhamy study as | also have the
experience of working in the research schookerehl ha&e observed slight parental

i nvol vement in their c¢hil dweeaentosedtha teachmersda . So
not inform them of exactly what to do in assisting their children.
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Kannapathi (2012) conducted a qualitative stumyexploring the role of the schools in
promoting parental participation in education. She also attempted to identify sstpjcitires

designed and implemented by schools to assist patentsvercome barriers to their
partici pati on ining. Ratiepants setebtediftiet stedy \bese 4 keachers, 2

school managers and 30 parents. The researcher employedsthetudy methodology in
attempting tounders a n d parti ci panparsndl ineolkegment iare ntlreie s of
interactions. Data wallected using senstructured questionnaires and interviewsch

were recorded to provide the researcher witbepih informationin promoting parental
involvement. Findings of the study revealed that teachers aia essential role

in encouraging parental participation as they have control overattersf like school

climate, homeschool communication, and management of parental communication which
impact the level of parental involvementthin schools. What was also ndenstrated

was that schoolseeded support structures in assisting parents to overcomeshtod

their participationRecommendation for better levels of parental participatioaduncation

was groundedrothefindings of the study.

The main limitation was that the researcher was an employe aame school where

thest udy wa s conducted. Quot i nthat thd waym Be
participantsview the researchis very important. The researchessuned that responses

from theparticipantamight have been affected by her presence.

Sibiya (2004) conducted a qualitative case s
on their relations in accelergy the involvement of parenia schools. The study was
undertaken in two secondary schools in the uBombo circuit oDlloajeni District in
KwaZulu-Natal provice, South Africa. Data was gathetiedugh document analysis from
parents, schodbased teachers and school principals. For daitaction, interview schedule
wassemistructured. Sibiya (2004) contends that paremtherrelationship and support
to children are essential for effective education to fimectional. Tk findings have
shown thatn some schools, principals still provide preference to imposing thelaage
of involving parents (Feuerstein, 2000). This results in the majority of schomt
involving parents impolicy decisioamaking and taking decisions by themselves.
Recommendations emanated from the findings revemeshtteacher relationships
Schoolswere generally poor.
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Both teachers and parents wirbe considerate and simple. Teachers were ftubd lacking

in tactics for initiating parerteacherelationship, whilsbn the other hand parents depended
upon t e a c h e knewdedge 4ok initiate theia meldtionship. Teachers have to
communicate and fostdrealthyrelationship wih parents.Parents expected teachers to

behave in a particular manner ahem, and also expectéglachers to be professional,
competent, respectful and friendAt the same time, both pareraisd teachers appear willing

to work together andealise thathey are mutually dependent on eather forthe benefit of
theirchildren. Sodedication from all stakeholders wasiphasised. Parents were willing to

assist and support thechildren with school ankdomework, but preferredeachers to

initiate open communicatiomvitations of parents techools to discuss matters related to

child learning were encoaged. Schools have to be gdalected and make their goals and

policies aailable to all stakeholders.

A study conducted by Naicker (2013) explored the factaxsmpting the involvement

of parents in a Secondargh®ol in KwaZuluNatal. The study waguaitative using the
semistructuredinterviews with teachers and parents. The findigilgared thathere was a

demand for better parentahvolvement. Parents and teachexgprovedthat thereare
undeniablebarriers that stop parents from involving themselves in their chi e n 6 s
learning. They alsagreed on a collaborative effort communicate and work jdig in

unity for effectivea c ad e mi ¢ achievement . It was re
under stand t hat parents can mak e an i mp
achi evemen 203, p. RON derecakianr teachers have to nutrtamelationship b
trust, ki nd an deelisgs.nBeyoridithate Naicker (2GL3) ecited B8lidhols &

Sutton (2010) where it wasted that teachers who actively inspire parentallvement

enjoy an increased sense pobfessional ability.

A study conducted by Narain (2005) i ntende
invol vement to | ear nsehootsinKvsazubtrblaas Ehe paurpos? ofs e ¢ 0 n ¢
the study was to ascertain if there could be a link establishetiveen parental
involvementand the academichievement of their childrefihe purpose of the study was to
determine whether there cold a relationship establishbdtween parents whare involved

in their chiahnhdrem@&s rl edinidmgnds acad®bi ¢c act
parents in Durban, Soutfrica. Narain (2005) stated that it is not correciattyibute all

influences on acadec achievement to parentalolvement, as there are many factors

that may influence academic achament. 21



He mentioned that there are many reasons from the parents fotatkisof parental
involvement.Quantitative and qualitative approaches were both used. gagit@ring was
throughquestionnairend structured interviewStructurednterviews were conducted within
thequal i tative appr oach parentstfitom baho soleols. Aftér
collectionand analysis of data, the results were used as to inform the interviews.

The results of the study exposed that there was commonlyn@ivement of parents
in learning in both schools. Interestingly, the results showedlasionehip between
| e ar ackiaveam@ntsand parent involvement. It was aldisclosed thaparentswere
involved themost in the communication of a parent and child regardingdheol, and slightly
involvedin school undertakingsAs it is stated ove that there are marfgctors that
may influencea c ad e mi c achievement, I h a vgap
to be focused on fromote parental involvement for effective academic achievement.
Recommendatioproposed wasto assist teachemnd parents inlevelopingand sustaining a
stronger and more positive relationship betwelee schools and parents. Teeidy also
concluded with recommendations for furthesearh, leading to my studpe x p| or e

attitudes towardsparental involvement as a means tlevelop a strongeositive

t

h €

cons

t eac

relationship between the school and parent. Besidesational of my study assurhee ac her s 0

attitudes as one of the factors that may influence irilielvement of parents and
academic success. Furthermore, Narain (2005) also stataedbatch studies undertaken in
South Africa especially in black communities signify thatdbstacles which impede parents
from participating in learning , such as illiteraeylack of time, a negative school climate, a
lack of parental involvement opportunities, attitudes of parant$,the attitudes of both
teachers and school managers. Amongst the obstacles meeghtibove, my study has taken

attitudes of tezhers as the phenomenon of the research $tudg explored He

mentioned that there hagen widespread research done on this field, but, not as

extensve in the township primargchool. Hence new study focuses mtreasing

parental involvenent can contribute to ournder st andi ng of teacheil

of the study havelemonstrated that in SouAlfrican townships, the parents under study
were not adequatelynvolved in theirc h i | deareing@ue tovarious socieeconomic
factors which are illiteragytack of time and negative school climate.
Shezi (2012) adopted an interpretivist qualitative case stpdgoach in conducting his
study.
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The study pur pose wa s of paental iavelyeiment ilatee pr i nc
selected secondary schools of Umbumbulu Circuit waZuluNatal province, South
Africa. The study also sought to highlight what is wredto be impediments to the
involvement of parents by pripals of schools. Researclecused on interacting clogel

with the principals to gain insight to form clear identificatminthe impediments to

the involvement & parents in schools. Sessiructured interviews ®&re instruments for
collecting data from the participants. 1 headgpartnent (HOD), lteacler and 1 parent were
alsointerviewed.

Recommendations were directed to the principals as peoplesteatitothe responsibility of
promoting parental involvement schoos.One of the recomemdations made was for the
principals to work with teachers in adjusting their attitudesands parental involvement.
Although this study has remmnenatd that principals hawe wak with teachers to adjust
their attitudes to parental involvement in learning, my studly seek to understand

why teachers have the attitudes that they have towards parental involvement.

A study conductetdy Govender (2004) attempted to investigate the managing of the teacher
parent relationships in Chatsworth District pmiynachool of KwaZuleNatal. Thestudy
focused on determining the perceptions of school based personnel and parents régarding
current state of connection relating the school and parents. The principal, 2 HODs, the school
clerk, 13 level one teachers and a sample of 80 parents @attmeits of the school were the
participantof the study The methodology employed for teidy was aguantitative

approach. Data was gathered throggRstioinaires and interviews. Key results disclodeat

there was possibility to enrich the relationships with paret the school. Teachers
should implement a participativand advicegiving style maagement when interacting with

the parents. Teachers should also reassure operatiwgaymteraction with parents.

The proposed recommendation was to assist the schoal pasmnnel to develop and
sustain strongr and positive relationships with the parents. Foepts to be treated as civil
partners in the learning of their children, it is necessary for é@at¢h guarantee accessibility

and opportunitiefor parents in schools. Thesearh study was limitedb one primarygchool.

It would have been ultimate to widen the scope of #search study to other primaghools

in order to enable a proportionsiudy of the responses. My study is basedgrnmary
school and el i citowardstirvalvindp pr €@t at § int ucdheisl dr en
Exploration of t eac her s onshipa betwedn uehehers and e e k s
parents whichis the purpose of this study. 23



2.3 Synthesis of Literature review

As noted fron the aforementioned studies, teachersasreof the significancef involving
parentsi n t heir ¢ h i Howlewee, their sattituces enayrhindergthem to practice
articulation.This study affords teachers in the townghipnary school to explore tHeenefits

of working collaboratively with learneand parentsMoreover, studiehave demonstrated in
this chapter that attitudes of teachers towards involvemepareitsin learning will add a
significant improvement in schaobnd willbe added substantial tbe body of knowledge.
Furthermore, Macmillaif2003 p. 1) hasstaed that, evenvith music,i psiive instrumental
teacher sé6 at involvemetéeads to increpsad papil énj@yment actievement
inmusicma k i Acgordingto Mitchell (2008) parentainvolvement in learning is becoming
increasingly vieweds acritical andnecessaryassstance for the intellectual and emotional
progress ofhelearnerHaving reviewediterature internationally, nationally and locally, it can
benoted hat t e ac herimgactpositivelytoundgatvelyomwlearner achievement.
Moreove , t e ac her s Onotadtag aibarrierdogparéntalanvdivensemt in many studies
cited in this chapter.

Many studies have been done on involving parentdlircation.But t he i ssue on
attitudes towards i nvol vi remainpacorstant challengeint hei r
many schools. The gap of exploring teachersbo
chil dreno |l earning need t o be reltat ed

Schools should create chances of parents to be part ninigdo develop communication to
improve the information teachers provide to parents (S@6R There have been a number

of studies investigating various aspects of involving parents ic hi | dr en 6 s | ea
focus mo r e itudes with psehooks nahds @so orartede r s 6 attitude
havefocused more on identifying barriers to parental involvemengé wie teacher

attitudes aramongst the barriers. Others focused on exploring the rolehoblscn
pr omot i n garticigatton. &evenh thdugh, there is still lack of literatureecma c her s 6
attitudes towards nvol vi ng parents i n & RutkerNaidu c hi |
(2012) have mentiondtat positive attitude ofeachers towards parental involvement
very mu c h i mportant to | ear ner dedcheasc a d e mi
attitudes towardmvolving parents inlearning. It will serve to inform and change teacked
attitudes in posively combining theory and practice of parental involvement.
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2.4 Conclusion

This chapter included studies from abroad and those from South Afriattitodes of

teachers towards invohgnparents in learning. Most reseanutiicates clearly that teachers

have to work on adjusting their attitudes since there is sligittipe of involving parents in

learning. The existing literature on the attitudéseachers towards parental involvement

ismore than adequate emh to alert teachers to inculcate pé&ak involvement with
careTherefor e, t he current st udwards parental mpt e d
involvement in a township primary in Pinetown District isgodat sigrficance. Though
teacher os rol e i S t o wor k wi t h | earner
significant and worthwhile role embraces their work with parents (Jones & Jones, 2010).
Other pertinent literaturavill be integrated appropriatelyn latter chaptersThe following

chapter discusses theoretical framework that serves as a guide to the study.
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CHAPTER THREE
THEORETICAL FRAMEWORK
3.1 Introduction
Reviewed literature relevant to the stwdgs presented in thgrevious chapter. This chapter

is devoted to the theoretical framework underpinning thidystAs | am concerned with the

social process and meaning, Cole¢al (2007) shares a similar concept by stating that most
gualitative studies are conducted with a theoretical framework that focuses on social
processes and the meaning, which participants attribute to isberatctions. This chapter

al so focuses mor e c o mprienlioeparentaVirvblvemeatt t eac her
Cohenet al. (2007); Neuman, (2006) & Henni(2004) mentiorthat theory is viewed as

interrelated opinions or views which form a reasonable vidwinoidents and
performanceiming at clarifying or predictg. In other words, theories aceeated for

the purpose oflarifying and envisaging the phenomena. On the otierd,theoretical
framework isnecessary for relating the researcher to the existing knowlegaming (2004)

states that theoretical framework specifies the essential variables thstipée a phenomenon

of interestand provides an orientation of the study so as to stay withibdhindaries of the

frame. Thetheory relevant to this study is discussed in the followiagagaph and

provides a generftamewnork for the analysis. This is aligned wiflohen etal. (2007)

when indicating thatheories assist in clarifying the variables of the study for the
researcher and give a comnfoameworkfor data analysis.

3.2 Theoretical framework

The framework that serves as a basis for this study of explormga c her s 0 att
towardsthe involvement of parents in learning is by Epstein (200fich is the
interpretivist paradigm. There are many models of teacherspamdntal involvemenbut

Epst ei n appropgride and sdreover has gone through a wide review by research
connection (Jordan, Orozco & Averett, 2001).

3.2.1 Epsteinds Framewor Kk

Taking into consideration the stages of the basic planning rmrodee planning cycle
ofschool s which ar e vi e wranewadk holisiically eidws teetissue way ,
of teachersdé attitudes t oaraimgdEpsteindeveloped this| v e me
framework to assist teachers in creating school (teacher) anly {parent) partnership. She

has postulated that to wd#op such partnership will help asskdrners succeed in their
academic achievement. 26



Designing the study around Epstei®(@ 1) 6 s model @adate amwveltoemimag her s
environment between schools and familiesd @o liild strong supporfor lear ner s 6
academic achievemenn relationship, tedewers, parents and commundtysociates work
collectively in sharing information, guiding lears, solving problems amelebrating
achievements (Parat & McCormark, 2005). They further emphasise paatnerships
identify collective concerns of horsehoolcommunity for childrea s | andr ni ng
development.
Epsteinds model i s expl ainvoherdentawhichare mhretimgg t o t |
communicating, volunteering, learning at home, and decisiaking and collaborating with
community. This allows teachers to create a wide range of programs of involving parents in
learning, since their attitudes affect teaching and learfBngoks, 2004).
Moreoverthemost successful learning happens when schools work togétheparents
in a mutualinitiative (Van Wyk & Lemmer, 2009). Each type of involvemnds
important in helpingeachers to understartiat their attitudes have impact to pdae
involvement. From thigheory, teachers can improve their attitudes towards the
involvement of parents in learningnd the manner in which they provide information
to paents. Brennan (2011) hasphasized that teachers require clear directives from
building level support and from centraldministration regarding parent involvement best
practices. Heme, my ¢ h o i ftamework in fypstudye i n 0 s
3.2.1.1Parenting: The extent and excellence of patsiatcher communicatios
indicated to be affected by school influences such as itse;udige and more (Seginer,
2006). Evidently, parents are assisted by the teachers withtinmarehkills to assist
themunder stand their childrends schoodaredssor k. T
areassisted with parenting skills, family support, understandingd ghiogress and
positioninghome circumstances in supportindfelient levels of learning?arents are allowed
to supportand assist their children when they are home. Lewis & Borf2002) cited in Addi
Raccah & Ainhoren (20009, pfelt emp8w@réd enough,uheyl t h a
couldestablish better reians with parents and believed thattt,ege n  wor k wel | wi t
Thisis perhaps why teachers also are being assisted in undexgtdhe ways of
involving parents to thei chil drenoés | e anow hamegdeliberat®lya ny g C
included regulations confirming more emphasis on parentalvemert i n chi |l dr ends
(Naidoo, 2005; Friedman, 2011).
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The South African Council for Educators (S.A.C.E) has stipulated that teachers must
recognize the role of parts and keep them informed regularly about the -lbepfig
and progress of the learners. Therefore, parent involvement is pkicsegically within
nationalpolicy. This positions parents to be effective patronsrewviewing ad
examining accomplishments of the school (Oplta@02. According to Mncube (2010),
encouragingp ar ent s 0 participation acouthtability pr o v i «
improves the functioning of trsehool. Ndlovu (2011) asserthat onereason that makes
parentsneffectively involved in learning is poor relationship teaists between teachers
andparents. Moreover, Mncube (2009) argues that at some scho@suth Africa,
parents araot yet paying their full role as mandated by legislation ASA\, (1996). Teachers
needtdbe open and honest with parneimléamingadnoeut t he
trustful relationships are the key to effective partnership (Gr&auélawkins, 2005).
Moreovert eac her s have t o under st goald (Epsteemmi | i e
& Salinas, 2004). Furthermore, Monadjem (2003) indicates that parenting includes parent
supervisiorand provision of a home environment that enablhéisiren to become responsible
and able to learn. Again, schools encourage parental involvement by organising programs that
offer family support to assist parents with child rearing and parenting skills.
3.2.1.2 Communicating According to Kimu (2012)schools should communicate with
parents to actively involve thein schoolb a s e d event s. I'n additi
parental involvement binviting parents to participate in activities at school and facilitating
parentt eac her c o Bethusha201a,tpi d72)0 When parents are requestsd
teachers to support their children with homework in an explicit way, targeted and thoughtful,
parent al support i n t heir chil drenoés | e
Dempsey,(2004. Communicationis an essential condition faffective collaboration and
support for parents to assist their children learn. Teacherscariead to enlighten parents in
what manner they can support tthhaei rt ecalcihled rsedn @
to interact with parents and attitudes toward parental invohieiwen be ascribed to
the organizational characteristics of the school in which theyrvk 0 -Radécahd &
Ainhoren (2009, p. 806).
Mestry & Gobler (2007) conducted the study demonstrating terents who are
activelyi nvol ved i n their c hi | d ffeetivedworkingsih u dy s
school.
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Teachers provide information to parenthrough formalcommunication which occurs
through school newsletters and noticeiformal communicatioralso occurs through
communication book that needs to be checked regularly y. &aice to face conversations
also happen as informal comunication Significant improvement learner progress isoted
where there is effective communications to supportlodil from teachers and pareftiarris

& Goodall, 2007). Parents and teachers communicatsdussing learmgoerformance.
Schools promote the facilitation gdaren-teacher communicatioby welcoming parents to
participate in school activitieg\lthoughsomne of the parents are leable to work with their
children, it is important to keep themmtmually informed abouttheghi | dr e n §Johese ar ni n
& Jones, 2010)Regular communicationbring direction andorogress to all stakeholders
involved.

3.2.1.3 Volunteering Lemmer (2000) reported that learners whose parents volunteered

At school had lower instances of absenteeism and unpunctuality. They also had considerably

higher grades itheir parents attend school evenWright (2009 p. 17) has mention that

Avol unteering i n school s a inmmsasure of ownegship d h ¢
intheschool 6 (Epstein, 2002). Mardifevent@gpectsiot i s
offersupport i n their childrends | earning envi

children doing homework Parentsare trained by teachers, and prodideith work
schedules thahvolve them as volunteers.

Improving recruiting and trainingp involve parents enable theam effort as volunteers to
assist the school and children in laag Parents nekto volunteetime to teach learners,
assist teachers by copying materials share their knowledge dalistinct issues with
learners (Jones & Jones, 2010kachers sharkuitful information for parents to support
children doing thei schoolwork and to wok together with the school iany activities.
According to Jones & Jones (2010), when parare well informed on schoptoceduresthey
likely to volunteer in supporting childrenParens 6 assi st amweleomedael al wa
requred in the school The No Child Left Bhind (NCLB) Act of (2001gncourages
schools to expand parent involvement efforts obdy traditional school opemours,
fundraising and pare¢acherconferences. Parents arensidered anintegrated parof
a team that includes teachers, school and districtiatdficand community members

(Blazer, 2006).
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The ways in which the parents are involved is governed by thepsi¢inatthe school makes
to involve parentandby eagerness ofgpents to embrace prospectsget involved Kimu,
2012.Teachers need to propose open guidance to parents to fatiigatevolunteering in

school activities.

3.2.1.4 Learning at homeMcDermott & Rothenberge (2000) have examine teache

attitude about parental Il nvol vement and di

to the involvement of parent§ hey noted that parents themselves held negative attitudes
Nevertheless, involved parents in schools are well peéps support their children
with schootrelated performances and influences academiomas (Hill, 2003 Teachers
involve parents with their children in learning activities atné, including homework
andother curriculum rated activities. Teachers provide knowledgep#&rents in order

to assisttheir children with school work and what is expected from their children by
providing themwith classrom policies (Sethusha, 2014%chools aretasked with

implemerting variousstrategies to parental involvement in learning (Kimu, 2012).

S C

3.2.1.5 Decision making According to Kimu (2012, p. 60)

in goal setting, development and implementation of program activities, assessment, personal

decision andund allocations for school programmeél e ac her sd posi ti ve

parent involvement are considered as dominant to parentsdeci si on ma K i

i nvol vement ing (Abdullahiet al 204 1) Bagntsaré ischuded in decisions
made in school. According to Sethug®@14), the estalshment of School Governing
Bodies (SGB) is the part of decision making process.
For effective decision makingelationship among families anithe school should be
construdive, to ensure parents aneolved in making choices that influence learning of
the child (Epstein & Sanders, 2006).
Moreover, for a powerful paretgacher relationship, teachers should bece&wed to
involved parents in learning and foster positive attitudes teswamgolving them.
Involving parents in the decision making activity is very important, edjyeovhen
there is a newrogram or practice that will impattieir children directly (Dodd & Konzal,
2002).
3.2.1.6 Collaborating with the community: Epstein (2008hasreferred collaboration to
Awhere parents an desaueesin therrcemmdnitys buiddvseérangert h e
programs in the school, family practices atdi | d r e n 6 Sethusbg2014, ip.A78)0
30
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Community resources are used to strengtsea h ool , h o me learniagn d ch
Meaningful collaboration depends on ppand spportive relationship amortgachers

and parents who communicate for a mutual aspiratbrhelping children become
successful in school and in life (Dodd & Konzal, 2002).tfer, Bauer & Shea (2003) have
explainedcollaboration wih parents as involvement of supaian, notifying and partaking.

Teachers must be aware of their professional obligatidren collaborating with the
community. These collaborations offer a worthwtiremework where the behaviour of

involving parents is structured and apprehended by teaahdrparents (Barnard, 2004;
Jordan,et al 2002). Again, Epstein (2001) refers tolalmbration as where parents and
teachers discover the resources meant to assistldngutran g e r progr ams i n
learning.

This theory resonates with a poem by Swarat (1948) inhérbod Thought s i nt o Pc
poem relates to the theory by Eprérshipwith( 2001)
parents is paramaoit. The poem reads thus:

AUNI ty

| dreamed | stood in a studio

And watched two sculptors there,

The clay they used was a young childdéds mind
And they fashioned it with care.

One was a teacher:

The tools she used were books and music and art;

One wa a parent

With a guiding hand and gentle loving heart.

And when at last their work was done,

They were proud of what they had wrought

For the things they had worked into the child

Could never be sold or bought!

And each agreed she wouldve failed

If she had worked alone

For behind the parent stood the school,

And behind the teacher stood the home! 0
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Evidently, from the abovpoem it is clear that teachers need tdtbeunderstand parents of
thelearners they wii with, which will be mutually and beneficiallyaci | i t at e chi |l d
learning.This poem reveals the importance of working together of both the parent and the
teacher i n c Htaldodrovght &bettet uaderstanding gf parental involvement

and strengthen me as a researcher.

3.3 Conclusion

This chapter discussed the theoretical framework helpful in administetimgcalbected

fort his study. It expl ai ned BpgmntiondoiitnesSsentidpart t y p e
of anintense constructive link between parents and teacHdrs relationship demonstrates

how teachers may connect with parents to improve palentdalement and to support

learning and success in a township primary school. Specificallthis study, teachers hold

different attitudes and adopt differing actions towards involving parents in their dhr e n 6 s
learning. Consideration of different forms of engagement eages a range of prospects for

families, schools and oonunities to work collaboratively (Egin 2001, Coatest al

1997).The next chapter addresses research design and methodology of the study.
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CHAPTER FOUR

RESEARCH DESIGN AND METHODOLOGY
4.1 Introduction
Theoretical framework relevant to this study was presented in the previous chapter. Research
design and methodology employed in this research study ifo¢he of this chapter.
Theresearch design assists lninging about guidance to dmired when generating
andanalysing data (Maree, 2007). The chapter begins by discussing the research paradigm
inwhich the study is located, the approach employed, #thodology and theugable
instrument utilised to gather data for the exploration of teagherat t i t udes regard
involvement in learninglInterpretive paradigm selected for tisisidy relates appropriately
with qualitative research methodology choden this study. Moreover, a schedule
illustrating generatioplan and analysis strategy of data is offer&thally, the ethical issues
directing the study are considered and the limitatiointhe study are presented.
4.2 Research paradigm
The beliefs, attitudes and values of teachers are based upon their own life experiences
(Cashdan & Overall, 1998; 20P0The study is located within an interpretivist paradigm
whi ch focuses on under =%, daliefsi and) perceponsp | e 0 s
(Willis, 200%). Furthermorginterpretivists believe it is possible to understand the particular
areaof social experience (Coheet al 2011) In support, Henning2005 claims that
interpretive paradigm pursuesdop pr e he nd s omeanmgsand understanding of s 6
circumstancesThe research is positioned in the interpretive paradigm in emphasizing
Interpretatiorand experience of teachers towards parentalvewrent. Interpretive paradigm
is used when ggaging with the participants in their natural settings.
The interpretive paradigmvill assist mgoexploreandi dent i fy t eathdirer s O
extent of involvingparents in learning. | also need to understand why teacheessposs
the attitudes they hav€ohenet al (2007 cited by Shezi 2012 p. 29) mentionedthat
finterpretivistparadigmisu s ed t o understand peopleds soci a
participants that is conteste pendent . O F u r maphing rtomapprehend the I s
phe nomenon (t e atlrdughrthe pointeot view df thedteashgrs. The uniqueness of
a particular context is importand identify and understand the constructed meanings.
Intempretive paradigm is mogppropriate as this study seeks an actual reality in a specific

situation in a township primargchool. 33



This type of paradigm allows teacheosfreely expressheir views on the questions posed.
According to Maree (2007}he interpretiveparadigm pessures the connections paople

as individuals, who form a social order among thewesein their everyday life ancreate

routines to be followed.

Terre Blanche, Kelly & Durhein2006 273274) cited byKimu (2012) explain that an:

Aiéi nt erpparretdii gan invol ves xperikncas geriouplye aspghee 6 s
essence of what is real for them (ontology), making serfse peopl eds e xXpe
interacting with them and listening carefully to what thall/ (epistemology), and makingge

of qualitative research techniques to collectandlayas e i nf or mati on ( met ho
This paradigm allows me to explore the depth of the phenomenon and to develop d sense o
under standi ng t e a cvolengpadentain leéarnings ltodfess atperspextivel s | n
to analyse the situation and to provide insight into the teaghers make sense of the
situation they encounter. According to Maree (2007), by invéstigéhe value, extent

and complications of the issue concerned, we can start to create a substance of
understanding

4.3 Research approach

In this study, | used a qualitative approach. A qualitative study is dsign the researcher

to understand the meaning teachers have constructed in nsakisg of their world, which is

the school, and how they understand and experience the world in which they work (Merrian,

2009). Moreover, qualitative approaches usually concentratphemomena that takes

placein their naturhsettings (Leedy & Ormrod, 20051 will use aqualitative approach

because Wwant to get descriptive data about the attitudes of teaaheesds involving

parents idearning in atownship prinary school. The aim of gualitativeapproachs to
comprehendocial life and the sense people assign to their daily life (Deéfas,2002).

Qualitative approach is used to get descriptive data about tihedeat of teachers
towardsin vol vi ng parents i n t hei umacherh(2006 r e n 6 s
pointed thagual i t ati ve research des ipgsonal aadk pl ai n
shared socigbroceedings, ideasppinions, and insights. The studyn&idto explore the

attitudes oteachers where qualitative methodology is most suitable with an exploratory field.
Moreover,investigators commonly favour a justly length and profoendagement in

the ordinarycontext where qualitative reseaiistexciting and vital (Masg 2002).
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This allowed me as eesearcher to become closely accustomed with the life of the
paticipants and to understahde ac her s6 at t i t pedtiees (Bfidgeonohardi f f er
2001).

Qualitative approach is weduited to this study when Coheet al (2007) point out

that it may be defined as a particular situation in social science tisatabig depends on
interactingwith people in their own territoryThis sudy is an effort to attaia sense of

meaning thateachers give to their situations through an interpretive stadding of

their attitudestowards parental involvement. Denzin & Lincoln (2005) alsdesthat a
qualitative researciipproach engages the studies used and gathering of arrayspiortstkles

that include cassetudy, personal experiences, interviews, interactive methods ismal v

texts that illustratehallenging instants and implications of specifies. Hence this

study is conducted in thmatural settings in an attempt to create sense of, or clarify

the sigificance teachers bring tbem. Therefore, the qualitative approach was most
suitable to explore the attitdes thatteachers have towards involving parents in their
childrendés | earning.

4.4 Research methodology

ACase studi es provide examine ardr rdsentr the Wi
descriptions of the phenomenon in detail t h i ts 204 p.e2q)t Gase ( She.
studywas adopted as an appropriate methodology for gathering datés dikely to

produce theequired information in this study. The case study design is meldon

this research studyecause case studies are the most preferred approach within qualitative
researches (Mtens& McLaughlin, 2004). Case studies provide researchers wittaace to

examine and presetite explanations of each phenomenon in detil its context Theaim

of this study is taunderstand what is real in its own uniqueness Yin (2003plBctives were

to understandhe attitudes of teachers towards the parental involvementrimrigaBertram

(2003) cited inKannapathi (2012) sb explains that case studies are oftesed by
researchers in thaterpretivist paradigm since it aims to capture the reality @fd liv
experiences and thoughdf the participants. | have distinguished this method as it

an oganized review of inciderdiming to define and clarify the phenomenon ofcazn

(Maree, 2007).
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My study is a case 8 teachers from one township primary school representing all grades from
grade R to grade 7 in Pinetovmstrict, KwaZulu Natal whe parents seem not to be
adequately entangled in learninghese parents are generally mentieachers as the ones
who do not invite them to the learning environment. A casgystlesign is engaged with the

aim of achieving a thorough understanding of a condiaod its meanings for those
invol ved. The I nterest i attitudes rtowards hparentalp r o c e
involvement in the context rather than in the outcorHesining 2004 states that a case
study demands that the researcher be sensitive to the contexiclinhe or she works.

In addition, the phenomenon under study cannot be studiedleoatsd separately from

its context. Acase study approach provides me with an ability to explore theabajsp
phenomenon wdepth within its particular milieu.

According to Christensen & Johnson (2008), a case study is-captin study of one
particular case, here the case may be a person like a teacher, a learnergcipalprin
or aparent. Participants were provided with a platform to issues@rmarns involving parents
int hei r c¢hi |.dParentsbave gererally mentioged teaches do not adequately
involve them in their childrends | earning.
Accordingto YinR0O0O9 p. 18y case study i1 s fAempirical 1nqu
contemporary phenomenon-depth and within its redife context, especially when the
boundaies between the phenomenon and the context arevnotdee nt . 0 Agai n,
studymethod allows investigators to retain the holistic and meaniogaracteristics of
reatlife events such as individual life cycles, small gréw@haviour, oganizational and
manageriaprocesses, neighbourhood change, school performanceyatigeal relations,
and themat ur ati on of industrieso (Yin, 2009, p.
4.5 Sampling
Sampling is an activity or process used in selectinggenseat of popudtion for the research
study (Maree, 2007). Researchers accumulate a sample that is suitable to their specific needs.
Onwuegbuzie & Leech (2007) suggest that, in qualitative reflsetne size of sampkhould
besufficient to generatthick descriptions and rich daté shouldnot be too large toverload
the data and not so small to prevent achievemendatadredundancy (Cohetal. 2011).
The school begins from Grade R to Grade 7 with three or four teachers per grade. Participants
selected for this study were eight teachefhiey were given letters requesting them to
participate in the research, together with informed consent.forms
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Participants are select@dirposively to represent teachersrogs all the phases at
Phathakale Primary Schodlpseudonym). In purposive sampling participants are chosen fo
some distinction that allowthem bearers of data required for the study (Maree, 2007).
Moreover, a reason for purposisampling is tht it is often a feature of qualitative research
(Cohenet al 2011), which is theesearch approach for this studf. purposive sampling
acquires indepth information fronthe teachers who are the people to relate their
attitudes or feabgs. Eight teachers werehosen for a specific purpose of gaining insight
from their attiudes. Cohemet al (2011) hastated that a concern for purposive sampling
is to gain indepth report from the people iplace to provide such formation.
FurthermoreCohen et al (2011, p. 157) have explainddh a t Apur posi ve s a
t o access péekorpd velde d gwdbatbkhoshedge eabout i certain issues,
maybe by virtue of theiprofessional role, power erx per i enceo (Bal I, 19
Purposive sampling was employed and the teachers sedeeted because they have
experienced the assertive experience of involving parents in learning. Moreover,
Onwugbuzie & Leech (2007) noted that the purpose ahpkng is not to
makegeneralizations, not to make comparisons, but to presémieulcases that have
their own,fundamental value.
4.6 Data generatiorand research nstrument
According to Scott (2001), in several countries evidenceoliected by observations,
interviews and questionnaires. In this study, one method weaedtio generate data, namely
interviews. Data was analysed based upon researestigns presented in dnterview.
According to Christensen & Johnson (2008), interview is g@oduction method where the
researcheprobe questions to the participan®o, an interview is data collectiomethodwhere
the researcher is requireditderact with tle participants. The researcipeeparesgjuestions
she wishes to pose to the participafiise researcher and tparticipants arengaged in a
conversation where questions are asked i e partiandcormernsaré Vvi e w
disclosed.
Il nf ormati on about t eac her s 0 -onohet Seistruttered  wa s
interviews with the selected teachers in the staffrofn® roa-one interviews enabled
participants to express their personal experiencesfbglie and o pi stial®00g,¢. ( Cohe
350). All participants in mystudy are the teachers who afamiliar with the contextual
badkgroundof the nature of the issue.
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Semistructured interview is variable ietting innovative quesbns to becreated during the
interview.De Voset al. (2005, p. 296ine nt i o n e d-structueed intdiveewsnare used

in order togain a detailed picture oftiea r t i ci pant Orpercbpiidns cedcsounsbout ,
ofapartt ul ar topi co0 twhicchherissd bbmasedd uadres in this
were seni-structured and were centred the framework and insight evolving from the
literature review (Cohert al 2000).

Furthermore, the benefits of mestructured interview are that the researcher and the
participants build belief, which permits the researcher to thoroughnterstandthe

parti ci panMaeé 200)pSemistroatused ifterviewsre conducted in order to

generate relevant informtion from the participants for data collection.

This afforded me to get idepth identification and vision of the occutee ar ound t eac
attitudes towards involving parenits learning Openrendedquestons assist in probinépr

more explanation ah clarification from the participant®Neuman, 2006). Thenteraction

allowed me to simplify interviewquestions for participants to understand anfdmulateany

follow up questions or if clarity was required. In choodimg research approach, Coletral.

(2000) emphasise the meaning provided to the aspect of expression for all participants.

The interview schedule was used as my research instruinnterviews wereaudio

recorded then transcribed since all the participants agrepdticipate by signingconsent

forms. Language used to conduct the interviews was Englstta was analysed through
emerging themeJhe semistructured interviews intend to bgirout evidence on the two
guestions: ( a) Wh des towardethetinolvg garerasanhithe fearing eft t 1 t u
their children?And (b) why do teachers have the attitudes that they have?
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4.7 Data generation plan

Ql.What are tH
attitudes towards involving
parents in the learning of

their children?

Why do teachers have theg

attitudes?

Why is the data being

collected?

To

attitudes toward involving

explore t

parents in learning.

To understand why teacher
possess thattitudes they
have.

What is the research

strategy?

Semistructured on®ne
interviews were utilised for

data collection.

Semistructured on®n-one
interviews were utilised for

data collection.

Who (or what) will be

sources of data?

For data collection, teacher
of township primary schools

were interviewed.

For datacollection,teachers
of township primary schools

were interviewed.

How many of the data

sources will be assessed?

Eight teachers were
individually interviewed
during a semstructured

interview.

Eight teachers were
individually interviewed
during a semstructured

interview.

Where is data to be

collected?

Data was collected from
teachers in township
primary schools in Pinetow
District.

Data was collected from
teachers in towship
primary schools in Pinetow
District.

How often will data be

collected?

Interviews were conducted
for approximately 45

minutes.

Interviews were conducted
for approximately 45

minutes.

How will the data be

collected?

The data was collected
through penended
questionsduring individual
semistructured interviews

Interviews were audio

The data was collected
through operended
questionsduring individual
semistructured interviews

Interviews were audio




recorded and transcribed

verbatim.

recordedand transcribed

verbatim.

Justification of this plan for

data collection:

Oneon-one interviews wereg
the most appropriate methg
of data collection as they
provided an opportunity to
elicit views of teachers on
why they have the attitudes
that they have towards
parental involvement in
learning. Semstructured
interviews enabled me to
gain a detailed
under standin
views on this topic and in
depth information about

families.

Oneon-one interviews were
the most appropriate metthg
of data collection as they
provided an opportunity to
elicit views of teachers on
why they have the attitudes
that they have towards
parental involvement in
learning. Semstructured
interviews enabled me to
gain a detailed
understandin
views on this topic and in
depth information about

families.
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4.8 Data Analysis

A qualitative case study questions a phenomenon within itdifeeglerspective (Denzin
& Lincoln, 2005). In designing case study, the focus of dataysaamals based on a
single phenomenon that is chosen by the researcher to understand ptetetym
irrespective of thgquantity of participants for the study (Mitlan & Schumacher, 2006).
The study exploredittitudes of eight teachers towarde/olving parents in learning in a

township primary schooData was analysed through emerging themes based upon research

qguestions presented in emerview on teaher s 0 attitudes towar d:
the learning of their childrefl h e t hemes wer e (1) Teacher
i nvol vement i n their chil dr enoslveinentar ni ng

These thmeswould be elaborated ithe next chapter. When conducting interviews,
participants conserdeto the use of an audiring the interview. All interviews were
recorded and transbed. The transcript was takback to the participants to doeltheck for
authencity. Audiorecordings would be stored féryears by the supervisor. To ensure that

t e a c idemtityavas protected, actual namesteachers were not used but pseudonyms. The
interview questions were used to probéHarinto the #itudes of teachers towards parental
involvement int hei r c h i |Tdachems @ravided tharaacaount of ipvolving parents
in their childrenbés | earning.

4.9 Ethical Considerations

AEt hics are generally considered to deal wit
i mproper, good or bado M CTRE pteliminary stegof S c hu
research design is for the researcher to be granted gienmis have access to conduc
theresearch in that p@cularinstituion before the task embarkSohen et al 2007).In
thisresearclproject,teachers were interviewed. | wrote lettersgermission to the DoE and
theprincipal of Phathakde Primary school as gatekeepeisférmedtheprincipal about the

aims, nature and procedure of the research (Cohen et al. 2@@afeafter wrote letters
tothe teachers who will participate in the research informing thieout theresearch
projectand its purpose, they were then requested to participate. Adipants signed consent
formsprior to the interviews. The participants in the studyewpromised secrecy
andconfidentiality, and th&br them to participate was voluntaryhdletters to the participants
clearly stated that they had the right to withdraw from the research at any point in time due to
discomfort. Participants were informed that no real name of the schoobfatick
teachersvould be cited in this styd 41



Attached appendices are: (@8he ull ethical clearance approvgtanted by the biversity of

KwaZulu Natal. (b)Permission t@wonduct research frothe Department of Educatiofc) A

letter to the schoolprincipal. (d) Aletter to theparticipants. (ePrincipal corsent letter(f)

Partic pant 6 s c @yndeeviewt scHedule foreghe research participant@e ethical
endorsement was centred tha recognition of my responsibility taqiect the privileges and

safety of theparticipants inthe study (McMillan & Schumacher2006). Information
transcrips would be safely keptinh e supervisordés office i n a |
of five years.

4.10 Limitation of the study

It is a requirement for every research togbmon the limitations that magromote questions

regarding the integrity of the study. The limitation of this stisdiat it was conducteith one

school in Umhlathuzana Circuit, Pinetown District KnvaZulu-Natal, whch restricts the

sample to eight teachers of the same site. The school is canmgérom grade R to grade 7.

The research findings and conclusions cannot be transferretheo schoolsWhereas

it could assist other teaaketo conduct the study in different sols to sharegompae
andunderstand the attitudes that teachers hold towards involving parents io theirl dr en 6 s
learning.lt is also a limitation that | am the HOD in the same school, which can cause th
participants not to freely express themselves.

4.11 Conclusion

An overview of the methods employed in this research study are provided in this chapter. It

illustrated the suitability of choice of the qualitative reseapgroach, researgaradigm,
research methodology, and sampling method. The chagderincluded datacollection,
research instrunmts, and data analysis. Data generated throughgéef these methods is
presented in the successive chapters. Furthermithiealconsidertions and limitations to the
study are discussed. Chapteri® devoted to the emerging themes obtained from the data

generated.
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CHAPTER FIVE

DATA PRESENTATION AND ANALYSIS
5.1 Introduction
In the previous chapter, | presented the resedesign andnettodology of the study. This
chapter comprises with data presentation, analysisiraatpreation of findings.Creswell
(2003) asserts that data ana@ys the process of preparinggnducting andunderstanding
better dataand also represdanyy and making interpretations data In this study, data was
generated using serstructured interviews. The main purpagemy research was to explore
and to understand the attitudes of teachers towardsntldvement of parents in their
c hi | d areing bysansivezing the key research questions in this study, whigi)are:
What are the attitudes of teachers towardsitivelvement of parents inthes hi | dr end s
learning? (2). Why do teachers have these attitudes?dimeated data revealed emergin
themes that provided responses to thain researchquestion s . Teachewersd pr o
presented in Table 5.2, themes emerged from the generated data were presentddhén 5.3.
themes enable me to understand why teachers have the attitudes that thieyvhedsthe
invol vement of par en tnatownshipprimaryschodhterpretations n 6 s |
and implications of the findings are reported under the themes edndrgm teacher
interviews. The findings supported by qualitative approaeie presentednddiscussed in the
light of the reviewed literature in chaptevo and theoretical framework discussed in chapter
three. Direct quotes of thgarticipantsvere employed. Thehapterspecified howthe analysis

supports the giveimterpretaions.

5.2 Teachersodo profiles

Name Gender Grade Years of Teaching | Residential
experience Area

Nzuza female R 16 Hammarsdale

Dludla male 6 9 Hammarsdale

Langeni female 7 15 Pietermaritzburg

Ngubo female 2 6 Hammarsdale

Koneni female 1 27 Cato Ridge

Gcaba female 3 5 Pinetown

Mdumo female 4 12 Hammarsdale




Mdlandla male 5 20 Hammarsdale

Teachersdé profiles from the above tabl e:
Teacher Dludla waa maleteaching Grade 6. Head9 yearsteachingexperience. He taught

Life Skills and IsiZulu. He was a local teacher wyes familiar to the parents babuld not
motivate them to bactive | y i nvol ved i n tDiudla was aldugatchidg e n 0 s
Adult Basic Education (ABEafter school hours, where he coakkist parents witsupportive

skills like reading, writing and counting.

Teacher Langenwvas a female teaching Mathematics in Grad&he has taught Grade 7 for
seven years wither 15 years teadng experienceShe wa living in the suburbs of Northlands

in Pietermaritzburg.

Teacher Ngubo wsmafemale teaching Grade 2 and Hagiears teachingxperience. She wsa

alsoa local teacher but nolose to the parents and had opportunies to createfor
parentainvolvement.

TeacherKoneni wa a female teachinGradel with a long serviceof 27 years teaching
experence. She mentioned that she was very old. Shdiviag in a place not that far from

the school, it was about 15kaway. She taught Isizulu, English and Life Skills. Koneni was
interesting to see parents since English was introduced in Grade 1.

Teacher Gcaba waa female teaching Grade 3 with 5 yearshigacexperience. She is living

in Pinetown,far away from the dwol. Shewas not worriedabou inviting parents fortthe
medings by stating that parents didt take the opportunity difeing involved in this primary
school.

TeacheMdumo was a female teaching Grade 4 English 8odal Sciences with 12 years
teachig experience. She did her best in inviting parents, and mentioned that only parents for
those learners who had no problems that showed up. She Vezal teacher on a walking
distance to school.

Teacher Nzuza vgaa female teaching Grade R with 16 ydaeshing experience but 4 years

in Grade R. She lived inthe school cottage. She mentioned that she was discouraged about
most parents whodidnote s pect teachersé invitations wher
Teacher Mdlandla was a male teaching Grade 5 Mathesvaatd Natural Sciences &

Technology with 20 years teaching experience. He wasal teacher who mentionetthat
there wasalwayscommunicatiorbreakdown between parents and the school.
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He said wherparentswere askedbout invitationsthey mentioned that they did not receive

any. Sone learners didot givetheir parents invitations of the meeting.
5.3 Emerging themes from the generated data

5.3.1 THEME 1: Te ac heatal sn@lveanéntinl¢amnidge s t owar ds p
5.3.1.1 Disciplir to the learners

5.3.1.2 Focus of learners

5.3.1.3 Communication

5.3.1.4 Opportunities for parents

5.3.1.5 Community involvement

5.3.2 THEME 2: Hindrance/ barriers to parental involvement.
5.3.2.1 llliteracy

5.3.2.2 Lack of confidence

5.3.2.3 Lack of interest

The questions were answered by opeaded interview questions. Most of the answers

indicated positiveness in the attitudes of teachers as far agglangolvement is concerned.

However, there were some negative attitudeswieaé identifed from teachers regarding the

invol vement of parents in their childrenb6s |
531 THEME 1. Teacher so attitudes lvemdnto matheis par
c hi | deamingd s

5.3.11 Discipline to the learners.

From the datateachers generally approved the importancenadlving parents in learning as

it gives discipline to the learnerBherefore this affirms positivdeelingsfor teachers towards

parental involvement.

Teacher Dludla mentioned:

A My opi ni ®rvery imgortantttd iavblve parents i t hei r chil drer
because of the following benefilsprovides discipline tdearners as they are guidelly

teachersat school and at home dBeyare guided by parents. It helps learnersféguson

their studies. It also provides helpto learnerswho e | acki ng i n their st
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Teacher Koneni also mentioned that:

~

the childds first educ abetwrthanteachdrseSo Wveinveivie e n
parents it will help us a lot because if they [paremstourage them to learn or nimt absent
themselves from school, and come to look for therk at school, learnerswill easily take
part at school . 0

From the above quotations, it was clear that involving parenisarningwould play ahuge
part in the discipline of learners. Literature also supports this as Anthony & Walg@aw) (
state thatearners perfornbetteracademically and gain mop®rfidence with theirattitude
when their parentemainwell informedand involved in their learningurthermoreAbdullah,
etal. (2011) stat ed t [atdtdde ate ecensidered as @oodondisatort to v e
determine the quality of education toward paremabivement. It i;otable thatvhere parents
and teachers work together to impréearning there is improvements learner achieveents
(Harris & Goodall, 2007)Even the thery by Epstein(2001) supports that teachers need to
assist parents witparenting skills in ordeto help their children wittheir academic activities
for positive achievements.

5.3.1.2 Focus of learners

It emerged during the interaction with thetigipants tha teachers view parental

Al think 1 f we invol ve p ailfbeeasydotaachsinchtbaser c hi |

and

involvement as essential in ensuring that learners focus more in their scholastic performance.

Teacher Gcaba mentioned:

AMy opinion in involving p\wenlkeeneficsaltatmehiltd dse i r
the child will be able to get help from parents as well asrfri@achers because both parties
know about the education of the child. o

Teacher Dludla also revealed that:

focus on their studieend make teachers and paremierk cooperatively in providing support
in | eacheokodédwor k. o

Clearly,teaches have a positive attitude towards tineolv e ment of parent s
learnng knowing that itenabledearners to focusnore on theirschoolwork Literature also

support this view when Mestry & Grobler (ZQthave contended that paremso are actively
involved in the study programmes of theirldhen contribute to their googerformancen

ch

A | have a good feeling i n learningdtimakeschildrenaa ent s

i n

school. Furthermore, Macmillan (2003) llg e d t hat p oattiiudes tu parertad ac her

involvement leads to increased pupijgment and achievement. 46



Eventhe theory supports this point, Epstein (2001) affirms that ledeswrsmoreand succeed

at higher levels when parents and teachers work togetheaddition Epstein (2001)
mentioned that i nvol Veauingpoaldpesitielgimpacnt tthheei rc hcihli
attitude toschoolwork focus and performance.

5.3.1.3 Communication

Interviews confirmed involvement of parents in learning as good in developmignunication

between teachers and parents.

Teacher Langeni reported that:

Al f y ou t each |l earners y ackgrouna ase well ast o u
their relationships with parents. So, if ya@wommunicate with a paréreasily or involve a
parenty ou ar e i n an advantage t tcarmmgandtoyakéit nd t h
easiiyt o come up with the solution for resolvin
She also revealed that:

A | am teaching a cr i Theefaréin Mathétjisevery impertant oh i s |
involveparentsas it is a failing subject. So a parent must know fronb#gnning of the year

that

you are having this subject for the child and the parent mustthel learner so that

youwor k hand in hand in improving | earnerodos w
Teacher Gcaba mentioned:

AOpen communicati on [es ustcabvays lhare sorthatst enauned t e a c
that teachers are assisting parents to be in

Teacher Ngubo added:

AAs an educator | c an c o pnopeiy desigadd dormw thdat the par e
schoolsendtopaents i nforming t Ipregressaschmal ineetingseand!l e ar r
mi sconduct of | earners. o

From the findings above, it is evident that parental involmet is a tweway communication

processlt enables the parent to understand the process difingaand learning for children,

andt eachers to have an idea about the-Clayearner
(2005, p . 126) h a sshoklstrivei toouseevdriety diffactive strategi@sc her s
to make communication with parentsiagrmative and interactivaspossible, incorporating

new communication methods ayelt training the humah ouc h . 0
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Other literature note also that teachers need to have umderstanding on effective
communication skills with théyeshare biffefert Gpmionso c i et
togetherandresolveise s concerning childbds | earning.
(Achinstein, 2002; Bryk & Schneide2002; Jone, 2003; Lawse2003;Pounder, Ritzug &
Young, 2002). According to Kimu (2012), schoabkoud communicate withparentsin
creating their active participation to support learning. A study conducted by Sibiya) (2004
stated that teachers have to communicate and foster healthy relationship with parents.
Furthermore, Motala and Deacon (2011) has mentioned that the gtaonels of
communication are the constraints that need to be improwsthaos. InKannapah i (2012 ) 6 s
study, teachers play an essential role in encouraging participation as thepitieseover the
factors like school climate, horsehool communication andnanagemen of parental
communicationwhich impact level of parental involvement thin schools.According to
Epsteinds (2001) theory, communication is a
support forparents to assist their children learn.
5.3.1.4 Opportunities for parents
All interviews confirmed good opportunitegsn ¢ hi | dr e n Whergparénisene e me n t
involvedint hei r dearningdr end s
Teacher Mdlandla revealed this
Al ot i s our responsi bil it ywaedghattheiminvdivemestint o ma
l earning is very i naphevemanand forftheirown knaviedgbauth i | dr e
what is expected from them to assist teachers wathtmt  c hi | drenés school wo
Teacher Ngubo mentioned:
ATeachers must involve parents eydcanrtiytogivepar e nt
parents a platform to have a say in the admi
Teacher Mdumo also mentioned:
A We organi se parents me e fkedarnmg of theit childred i scus
Allow parents to visit school more often whbey have timeot check the work of
their children. Invite parents during sportiays;let them participate irsport activities at
school . o
This clearly reveals that teachers have a positive attitude to involve paredamind and in
other ghool activities. Feelings of the teachers aboutlineg parents in learning hawpenly
been spoken. Teacher Langeni expressed that:
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AThey c arastediktwe involva them likliring speeh and prize giving days, where

they wil be invited to see good performance of their childtehink they will be motivateth

be involved in helping their children because by involvingitiregiving their kids prizeshey

will believethda t hey are also contributing. O

Butler, Uline & Notar (2008) support teachers when thatste that schools must yield
particular steps to improve parental involvememspiratiors. Moreover, literature has
recommended that teachers have to offer official scholastimarsplanned in developing
competent parents o n c e r n i n @telledual Icagpacipandambitions (Machenet al.

2005). Also, Hill & Taylor (2004) suggested that whearertis are actively involvedn

learning, their societal wealttmproves and allow them to gagpnsciousnessegarding
departmentagxpectations. This Wialso create parenteacheiconnection and allow parent to
parent sharing. Further mor e, parent al i nvol
share knowledge that prepare them to support childigtntihie schoctelatedundertakings

and has influence in academic outcomes (Hill, 2001).

The theory also suppl ementpssitvend @ac mart $ @ natoff i
l earning. Epsteinds fr ame ardypes of inelwemdnt adlaws s s e d
teachers to develop more comprehensive programs of parental involvement in learning
(Epstein, 2001). Secondly, she hamentionedin one of her six type®f involvement,
volunteering, that teachers have to advaremuitment, guidance,workshopsas well as
programmes for parents to acquaint themselves in learning.ima@ivemen to offer support

at school or in other settings, parents will supploeir childrenwith their 47 schoolwork.
Therefore, t eadd$parensalbvol\emdntietriahdparents with imfarmation to

allow them [parents] to offer positive support in learning. It has also been mentioned that
schools shoul@nmurage parentahvolvement by inviting parents to participate in activities

at schoolnd facilitating pareateacheicommunicationEpstein,2001).

5.3.1.5 Community involvement

According to Epstein (2008), collaborationégerral toaswhere parents and teachers discover

the resources meant to assist in building stronger programs inlcd teamng dike
businesses and agencies that provide services to thawaty. The interviews confirnthat
teacphoer sbve thoughts r eg anrlemimggf theiechildentaa 6 i n v

involve the community at large and not be confined to the school only.
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Teacher Mdumo reported that:

AA school i's an or gacomnangyt Foothre safety and secusitytisei t uat e
school, it is wise to involve parents of learnevho are there in thaparticular school.
Community must have that feeling of a school belonging to.tAeschool is an organisation

which is made up of three components i.e. School GoveBudy (SGB)arent, learner and
teacher.Withoutparents,therewill be no learners at schooWithout teachers and learners,

there willbe noteaghng and | earning takes place. o

Teacher Dludla also reported that:

AWe try by all means t o thisschkol ayihdreareVAdultBasicu s st
classes during evening, so that they [parents] wilabketo know what to check dne ar ner s 0
school wor k. o

Clearly,teacherdeel that itisvitalf or t hem [t eachers] to involyv
learningin collaborating with the schoandthe community. Literature also confirms the
importance of pantal involvement when statirigat, when schools, families and community

work together to pport learning, children tertd do better in school, stay in school den

and like schoomore (Harris & Goodall, 2007McDermott (2008) also noted that positive

practice oparentalnvolvement provid@arentsand teachers with services of working together

to improve the community. Overall responses are positive whengs#lyat involvement of

parents idearnnghavecertain benefits. Throughout thesearchit became clear thatdaehers

have positive attitudesowards parentainvolvement, even though they weneterpreed

differently in practice.Unless their attitudesi positive, involving parents will likely to be
insignificant.

5.3.2 THEME 2: Hindrance/barriers to parental involvement

5.3.2.1 llliteracy

Someteaches who were interviewedonfirm that someparentsin the research area cannot
read and weducatienal letrhacteanvitabtésk in involyiparents in schooling of

their children.
Teacher Dludla mentioned:

Al n my s corteeel beshireinvolving parents bareexpeience challenges that most
parents are illiterate, they cannot take that initiatofe c hec ki ng d dhlreo ol wdan K .dd
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Teacher Langeni also mentioned that:
ATher e iteacher can immprgve parental involvement,istdifficult because athe
environment that we are teaching in. Most parents are illieerdhey do not understand the

i mportance of education. o

Teacler Ngubo supported by stating:

i Most pdomot leawettime to come to school whieeyare called to viewheirchild r e n 6 s
work. Other parents are illiterate, they cannot read avrite. Therefore they cannot helgheir
children with schoolwork and homework. Sometiteashes donothave gpositivewelcoming
environment to parents. Other educators also have negative attitude to parents when they come
to school. | think that is why parents do wotre to school whentheyacea | | ed . 0
Although teachers have mentioned parent illiteracy as a ojgalle involving them in their
own chil dr maéwnshipeschoobn timegther hand, they have also mentioned
unwelcoming environment from teachers. Therefore, at Phathagaheary school some
teaclershavenegative feeling towards involving parenh learning althougthey are aware

of necessity ofparentalinvolvement. Ditrano & Silverstein (2006) haweentiored that
teachers know that parental involvement is beneficial, butdbept have distingberspective

of the issuen how best methodsao be developed on invohg parents in learning.

Al t hough teachersoé6 attit udmmentatieveliementptheesnsi de
negligible arrangement on thest manner to narrothegap currently existingt Phathakahle

primary schoal Though some parents were not dide to work with theirown children
comprehensively, it is important to continually notiffh e m about ¢ h(Johed& en 6 s
Jones, 2010). Teachers should make parental involvement effectiveaasuitahat relevant

information is provided to parents, and includiem in decisionmakings that influence

learning of their childrefEpstein& Sanders2006). Furthermore, Epstein (2001) contends

that teachers need to understand the support theproaide b parents and makbem not

feel judged for their illiteracy.

5.3.2.2 Lack of confidence

Teacher interviews confirmed that parents need to be krgeelel® in order to provide

assistance with confidence in childrends | ea
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TeacheiKoneni explained:

Al think in this school tinvavediratmeichildr resn 6tshat pr
learning is that some of them lack confidence since they did not attend schedheshwere

still young. They did not go to schodherefore theydo nothavether self-esteem. They

dependhighly on people who go to school. | think that is the bathat makes them not

wanttobe nvol ved in this project. o

Teacher Langeni also explained that:

AAs | have sai d t hallteratm.oTsdydo pcaunderstand thistype ofp ar t |
education or the curriculum we are involved with. Most of tiaare involved in an old style

of curriculum when learning should be teacher centred, liedigve that we are tryintp give

them our work as te&ers. So they believe that it is ribeir responsibilityto helpl e ar ner s . 0

Teacher Dludla also added that:

AAs | have said before that most of the pare
of checking | earner so s cwhoaotl w otrok cbheeccaku s eo
school work. o

It was evident that parentsodé | ack of confide

involvement. Thican b e ¢ au s dadkoftkyowledgerdaentd dsfféremhethods or
approaches that are now being used compardgiodchooling years. They magve feared

that theydo notknow what to assist with. Abdullalet al. (2011, p. 1404) mentioned that
Amany t eac h e ratitudat@vardsparesta iavblvemerginceparents themselves

are the reason behind t &Rothenbegga2000)vEvenshbugh, t ude 0
parents must be engaged in the learoiithpe child mainly when a neprogram or exercise is

undert&en to impact their children directfpodd & Konzal, 2002).Again, Dodd & Konzal

(2002) point out that parents ametitled that the schogirovidesquality education for children
irrespective of any circumstances.

Teachersdé att it denee o the pacentd irdingdoenvave thansetvésiin

l earning for the chil doés Shaingefcurdcylumireformsigpi t e o

a very important manner for teachersetogage parents isupprting learning, wherShezi
(2012)mentioned that teachers have to give full information to parents on whathiidren
are learning at schodrhis will allow them to best support theshildren. Epstein (2002) has
mentioned that teachers need to assist families with paresktilsg

52



Parening skillsalsoi ncl ude assi sting t e a cchnditioss, cultaore c on s i
andc h i | dgpieatiodsgGlanz, 2006). Again, Epstein (2002) stagparentsieed training

to effectively support their chilgn with schoolwork. Workshopshould be provided to

familieson learning how to institute a sincere and open home environment for learners.

5.3.2.2 Lack of interest

From interviewed tasatxlack of &nowledge oy supgorting éhsir, p
children indoing school activitiesvhenhome is associadewith their lack of interest.

Teacher Koneni expressed this

Aln this primary school t he.Wedotegheryird@buv er y hi
parents seem to be less concerned about involving themselves in the learning of their
children. o

Teacher Langeni also mentioned that:

AThere are many barriers that c aodfpateds, thenv ol ve
working late of peents, and them working far, atisem having other responsibilitiésatthey

see more bigger and better than their childr
The above clearly demonstrated that parents of learners in thd dohoat show interest in

their childrends school wor k. This is displ a
interview questions. Interviews also revealed that due to parents wéakitigey donothave

time and showed no interestin theirchild n 6 s Aceadingto Hagis & Gooda(R007),

work commitments is one reason for parentshemnginterested to benvolvedlearning for

support to children. Teachers indicated tpbatentshave otherresponsibilitiesthat take

precedent than thei chi | dr end s (20@0r memtiomed thatertanrcamiongn

attitudes which many teachers hold towards paraasid c ont r i but e tofo par e
interest. If teachers can develop an emphatic understandingafe nt s & pomuch i on,
more likely that an effective parental involvement widivelop (Thomas, 2010). Agaidprnby

(2011) has menti oned t ha keffecdvalgvitle paerdsreathet i t u d e
onesthatdevel@ productiveworking relationshipsFurthermore, Epsta (2001)six types of
involvement highlight that parents need tokoewledgable about theic h i | deareingd s
Teachersshould build on home routines by assistipgrerts to gain interest tde effectively
involved in everyday activities for chil dos
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From the above, it was evident clear that teachers need to abgttieeunderstandingf

parents. The findings hademonstrad that in this townshiprimary school, parents were not
adequately occupied to be part of learning owingaigous complications of a more practical

nature. The findings suggest that positive parantallvement can be practicedf t eac her s
attitude towards involving them cée moresensitive. Narain (2005¢mphasizedhat there is

an urgent need for schools to find ways to support the success of all the children.

Furthermore, he stated that alemant that contributes to more successful childrgraiental
involvement in heir learning. Again, parental involvemt is beneficial for academic

performance of the children (Radu, 2011).

5.4 Conclusion
For this chapter | have presented the data, analysed, sédcfisdings concerning the
attitudesof teachers towards the invelment of parents in learninghe following chapter

concentrates on the summary, condasand recommendations of tisisidy.
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CHAPTER SIX

SUMMARY OF THE STUDY, CONCLUSIONS AND RECOMMENDATIONS
6.1 Introduction
The previous chapter presented data analysis. The finlorgghe informatiorobtainedrom
the research participants were also summarised plif@se inthis chapter is to provide a
summary of the study. Thereafter, it will draancusons from the findings and limitations
regardi ng t e ac hparersldnvobrémieritRinallg, eecomroewdatioms shat will
be made may contribute to further research, astrémgthent e a c &tdudes 6
6.2 Summary of the study
Thestudyaimmd t o explore teachersod at leanmingddes t owa
their children in a townshiprimary school in PinetowDistrict. In chapter oné,
commenced bgxplaning the focus and purpose, rationddadkground and context of the
study. The aims and objectives, key research questlmsignificance of thetudy,
delimitation of the study, definition of key terms, and lagtlg, preview of chapters were
included. Chapter two basically illustrated therhture review from internationalational
and local studies that are relevant to my study. The literaturedindt ed t hat teache
has an effect to parental involvement. Chapter thresentd the theoretical framewor
designed around Epstéirs  ( 200 1) mo dirvblveroeht. This moddlllgms e s o f
teachers to assist parents with parenting skills so thastippot children in doingschool
activities at home (Kimu, 2012). In chapter fouoriefly explaned the researgbaradigm,
appro&h, methodology, samplingata generation anagesearchnstrument. Furthermore,
data generation plan was illustratédaddition data analysis, ethical concerns and
limitations of the study were also explained in this chapter. Chaptepfesentede a c her s 0
profiles,emerging themes from the generated data, presentation, anahaidiscussions of
findingsconcerning the attitudes of teachers towards the invoparents in learning.
Teacher®penly expressed their feelings about their concemvtave paents in the
learning of theirchildren. Findings of the study derived to certeamclusionsvhich follow

in the nexisection.
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6.3 Conclusions of chapters

Teachers in the sample agreed that involving parents is vita ilearning of children. Also,

that a good paresieacher relationship has positive effeciearner academiachievement.
Furthermore, Menheere & Hooge (2010) have mentioned tlsaimeaingful for teachers to
invest in relationshipwit h  f ami | i e s ilearniegrilrhis studly iwasgvisaghdis! d 6 s
helpful to all stakeholders in primary education, more spadeularly to teacherandparents

who are involved in the lives of lasrs. This researdiound that the establishing pbsitive
attitudes from teachers could improve succeds@urhingin schools. Parents negdidance to

be more practical in involving themselves in learrfimgthe benefit of the child. The primary
schod shouldengage on practices of involving parents in learning wiparental assistance
should be welcomed and maximized. parental involvement programs to be successful,
significant communication must ocdoetween home and schoflemmer & Van Wyk, 198).

In addition, most teachers and parents believe that parent tedeti@nship createbetter
school environments for learners (Epstein, 2008). Teasheutd always understartbattheir
attitudes could affect otha stakeholders, in particular thgarents. In additiont eac her s 0
attitudes need to be concerned with parent experiences relassigtng their children with
school related activities.

Teachers revealed positiveness in their attitudes when responding to the first question of this
research. They mentioned positive feelings about the involvephegudarents in learning

of their children for it will create positive atmosphere to learnaihen knowing that
their parents communicate with their teachers.

The f ndi ngs of t his study feelings abow the odec d
of involving parents in learning, when they mentioned that therescane barriers that
hinderthem to involve parents in learning of thehildren. Leading to the second
guestion which relates to why teachers havee thattitudes they have. Thespmses
revealed that teachengere discouragedTeachers mentioned that they have lost aster

to motivate parents support their children in learning, as they [parents] show rerést to

be involved. Althoughmost teachers in the study approved parental involvement asovita

the benefit of learnerthe findings indicated that there is no actual parentalviement

in this township primgrschool. There exists little constructive relationship between

teachers and parents.
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In conclusion, findings indicated positive attitudes from teacineisiowing that parents
areimportant to be involved in learning, at same time tbgearch shows no meaningful

connections between their attitudes and practice of involving parents.

6.4 Recommendations

The findings of this research recommend further research for. (a) A consistent outlet

of communication between teachers and parents is an iatmedguirement, encouraging

teachers to work openly with parents. (b) Teachers shoutsieage parents to monitor their

chil drenos academic act i howtcanetleey suppwprt thegwr ov i d
children in learning when they are home. (c) Teachets parents should work
collaboratively for thebenefit of the learner. (d) To eradicatieracy, teachers should have
motivational workshops for parents to attend adult basic ¢dlucas they have
mentionedhat in the said township primary school there are afternlassesfor adult
educationFurthermore, there is a vital need for significant strategies o Bkikssisting

teachers tonake enormous effort in involving parents in the learning of their children.

6.5 Conclusion

Summary, conclusions together with recommendations for this study are presented in this
chapter. Task of exploring teachersodéo attitud
| had to umlerstand that teachers have positive or negative attitudes by their words and

actions. | had to rely on their interpretations since it is impossible to directly measure

attitudes.
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